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BUILDING AND SUPPORTING 
PROGRESS – HELPING LEARNERS MOVE 
TOWARDS INDEPENDENT READING 

 
> 7.1 MODULE 7 OVERVIEW  
 

MODULE 7 OVERVIEW: BUILDING AND SUPPORTING PROGRESS – HELPING 
LEARNERS MOVE TOWARDS INDEPENDENT READING 
> Key features and benefits of independent reading 

> Independent reading and English Language learners 

> Steps in conducting independent reading 

> Teachers’ roles in independent reading 

> Deciding on the teaching strategies: identifying supports and challenges 

> Some supports and challenges to consider 

> Integrating the four language skills in the context of the chosen theme/content 

> Developing enabling skills 
 
> NOTES 
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> 7.2 FIVE TEACHING STRATEGIES FOR READING 
 
 
 
 
 
 
 
 
 
 
 
 
> NOTES 
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> 7.3 KEY FEATURES AND BENEFITS OF INDEPENDENT READING 
 

KEY FEATURES AND BENEFITS OF INDEPENDENT READING 
Independent reading: 

> a teaching strategy to conduct with young learners who have acquired some skills and 
strategies in reading, through shared reading and supported reading 

> a good opportunity for pupils to try out the reading strategies they have developed in a 
new context  

> a teaching strategy requiring little teacher support and a lot of pupil input 
 
> NOTES 
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> 7.4 INDEPENDENT READING AND ENGLISH LANGUAGE 
LEARNERS 

 

INDEPENDENT READING AND ENGLISH LANGUAGE LEARNERS 
Independent reading supports English Language learners by: 

> encouraging the practice and further development of literacy skills; 

> developing fluency through re-reading; 

> encouraging reading from a wide range of sources; 

> developing confidence through building up reading “mileage”; 

> challenging them to solve a range of problems independently; and 

> giving them opportunities to develop tastes and preferences. 
 
> NOTES 
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> 7.5 STEPS IN CONDUCTING INDEPENDENT READING 
 

STEPS IN CONDUCTING INDEPENDENT READING 
In independent reading, the teacher 

> introduces the book 

> discusses the book cover, the book title and gets learners to make predictions about 
the content 

> draws learners’ attention to the features of the specific text type and provides general 
guidelines on the skills and strategies to be used 

> asks learners to pay special attention to the grammar and vocabulary commonly found 
in a particular text type 

> invites learners to read the book silently 

> discusses the story or content of the book with the learners – evaluating it, reflecting on 
it and making comparison with other books 

> explores the characters, plot or content of the book in greater depth 

> extends the story or content of the book through follow-up activities, and links it with 
other books 

 
> NOTES 
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> 7.6 PLANNING FOR INDEPENDENT READING 
 

Title: We’re Going on a Picnic 

Text type: Narrative text (Story) 

No. of pages: 24 

Level: Primary 4 

Duration: 2 sessions (35 minutes/session) 

 
 Session 1 Session 2 

Learning/ 
Teaching Objectives 
y Reading skills and 

strategies 
y Discussion of the 

content 
y Target language 

items  
y Language features 
 

y Understanding the information 
provided on the front and back 
covers: book title, name of author, 
blurb 

y Making prediction 
y Using pictorial clues 
y Vocabulary: Gran, miss all the fun 
y Identifying main ideas from the story
y Recognizing the use of all capital 

letters to express surprise 

y Recognizing the use of all capital 
letters and exclamation marks to 
express surprise 

y Relating the content of the book to 
personal experience  

y Discussing the focus questions of 
the unit “Sharing the fun in 
activities” 

Lesson Procedures Book covers Whole book 
Presenting the book y Distribute books to pupils and guide 

them to apply their book knowledge. 
Say: Class, tell me something about 
the book. Pupils identify and read 
aloud the title and the names of the 
author, publishers, etc. 

y Guide pupils to refer to the front and 
back covers and draw their attention 
to the facial expression of the 
characters. Say: Look at the covers. 
They make a complete picture. How 
do the people look? What has 
happened? What is the book about?

y Invite pupils to predict the content of 
the book. Write their predictions on a 
large sheet of paper to display in the 
classroom.  

y Read aloud the blurb and ask pupils 
to further predict the content of the 
book. Say: Who doesn’t go out for a 
picnic? Who is Gran? Will Gran miss 
all the fun?  

y Explain “Gran” and “miss all the fun”.
 

y Refer to pupils’ suggestions in the 
last session and help them check 
their predictions about the content of 
the story. Say: Is this book like what 
you put down here?. 

y Ask pupils to present their answers 
to the two questions displayed in the 
classroom. Say: What are your 
answers to these two questions?  

 

Reading and 
responding to the book 

y Display the following two questions 
in the classroom: 
¾ Why doesn’t Gran go with the 

y Ask pupils a few comprehension 
questions. Say: Which animals 
ruined the family’s picnic in the 

Developed in collaboration with St. Francis of Assisi’s Caritas School 
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 Session 1 Session 2 
family? 

¾ Does Gran miss all the fun? 
Why? 

y Pupils are given two days before 
Session 2. They read the book and 
record their answers for the two 
pre-reading questions on their own 
at home. 

 

story? 
y Ask pupils if they enjoy reading the 

book and which part they like most.
y Share read p.24 with pupils. 

Discuss the use of capital letters for 
“PICNIC” and the use of 
exclamation mark to end the 
sentence. Explain and demonstrate 
how to read aloud p.24 with 
appropriate intonation. 

y Ask pupils if they have recognized 
similar features in other parts of the 
book. Ask them to read aloud those 
parts with appropriate intonation. 

 
Re-reading and 
interacting with the 
book 

y Ask pupils to record words or groups 
of words in all capital letters. Then 
they think about the purpose of the 
author in using capital block letters 
for these words. 

y Write “Home is the best place for a 
picnic.” on the blackboard. Relate it 
to pupils’ personal experience. Say: 
Where did the family enjoy the 
picnic more? In their garden or in 
the field? Why? Do you have similar 
experience? Do you enjoy staying at 
home or going out? Why? 

y Discuss the theme and focus 
questions of this unit. Say: Do you 
remember the activities we have 
read about in these three weeks? 
Which one do you like most? Why? 
How can we enjoy the activities? 
(Sharing the fun in activities with 
someone around us.) 

 
Evaluation  
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> 7.7 TEACHERS’ ROLES IN INDEPENDENT READING 
 

TEACHERS’ ROLES IN INDEPENDENT READING 
> Choosing texts 

> Allocating space and time to read 

> Conferencing with pupils 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
> NOTES 
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> 7.8 DECIDING ON THE TEACHING STRATEGIES: IDENTIFYING 
SUPPORTS AND CHALLENGES 

 

DECIDING ON THE TEACHING STRATEGIES: INDENTIFYING SUPPORTS AND 
CHALLENGES 
> Whether a text feature will be a support or a challenge depends on how familiar the 

pupil is with that feature. 

> When selecting a text, look at the features and decide which will be supports and which 
will be challenges for your particular group of pupils. 

> If there are many challenges and few supports, the text is probably best for storytelling 
or reading aloud. 

> If there are more challenges than supports, the text is probably more suitable for use 
as a shared reading text. 

> If there is a good balance of supports and challenges, the text is probably a good 
choice for a supported reading text. 

> If there are many supports and a few challenges, the text is probably suitable as a text 
for independent reading. 

 

> NOTES 
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> 7.9 SOME SUPPORTS AND CHALLENGES TO CONSIDER 
 

SOME SUPPORTS AND CHALLENGES TO CONSIDER 
Theme – simple or sophisticated? 

Setting – familiar or unfamiliar? 

Relevance – how much prior knowledge is required? 

Text type – familiar or unfamiliar? 

Humour – appropriate to age and understanding? 

Style – formal or informal? 

The author’s message or purpose – explicit or implicit? 

Relationship between the text and the illustrations – direct or indirect? 

Inferred information – how much work does the reader need to do? 

Vocabulary – simple or complex? familiar or unfamiliar? 

Specialized vocabulary – well contextualized? Used in a glossary? 

Figurative and descriptive language – simple or complex? 

Speech – direct or indirect? attributed or unattributed? 

Sentence construction – simple or complex? 

Tense – past, present, future, or a combination? 

Verbs – regular or irregular? familiar or unfamiliar? 

Punctuation – possessive apostrophes, quotation marks, dashes, contractions? 

Graphics – complex diagrams, maps, charts, illustrations, photographs, symbols? 

Layout – headings, numbering, logical sequence? 

 
> NOTES 
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WORKSHOPS 
 
 
 
1. Identify the supports and challenges in the books for Emergent, Early and Early 

Fluency readers. 

2. Recommend a teaching strategy for each book and give reasons. 

 

>  NOTES 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



BUILDING AND SUPPORTING PROGRESS –  
HELPING LEARNERS MOVE TOWARDS INDEPENDENT READING 

13 

> 7.10 INTEGRATING THE FOUR LANGUAGE SKILLS IN THE  
CONTEXT OF THE CHOSEN THEME/CONTENT 

 

INTEGRATING THE FOUR LANGUAGE SKILLS IN THE CONTEXT OF THE 
CHOSEN THEME/CONTENT 
Listening 
The teacher begins by modelling the use of the language structures that are the focus 
of the lesson. 

Speaking 
The teacher supports the pupils’ understanding of the text by asking open-ended 
questions before, during, and after the reading. 

Reading 
The pupils have heard the structures modelled and, after repeated readings, can 
attempt to read the text independently. 

Writing 
The teacher begins by modelling the writing task with the whole class and inviting 
input from the pupils. This activity should reinforce the focus of the lesson. 

 

> NOTES 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



MODULE 7 

14 

> 7.11 DEVELOPING ENABLING SKILLS 
 

DEVELOPING ENABLING SKILLS 
> Phonics: 

· Teach alphabet knowledge including (i) letter names and (ii) letter-sound 
relationships, e.g. word endings and blends 

· Teach knowledge of onsets and rimes 

· Teach knowledge of syllables 

> Vocabulary building skills: 

· Teach a core vocabulary (colours, numbers, names, etc.) 

· Focus on familiar topics and themes (family, school, home, the community, 
themselves, food) 

· Build knowledge of high-frequency words (a, the, are, is, you, etc.) 

· Build knowledge of guessing and inferring meaning, organizing vocabulary, word 
formation and word association 

 
> NOTES 
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> 7.12 SUMMARY OF BUILDING AND SUPPORTING PROGRESS 
 

SUMMARY OF BUILDING AND SUPPORTING PROGRESS 
> The progression from shared to supported reading 

> The progression from supported to independent reading 

> Conducting independent reading 

> Criteria for choosing texts 

> Exploring text types and features 

> Choosing the teaching strategies 

> Integrating the four language skills: increasing independence within a supportive 
environment 

 
> NOTES 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 


