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1 

Introduction 
 

In the recent years, the Hong Kong education sector has been driven by a desire to 

provide high-quality education for all children.  Attention has been given to ways in 

which schools and classrooms can be developed in response to student diversity. 

 

The publication of OFSTED (Office for Standards in Education, UK, 2000) which 

provides guidance to inspectors and schools offers a definition of an inclusive 

school as follows: 

óAn educationally inclusive school is one in which the teaching and learning 

achievements, attitudes and well being of every young person matters. 

Effective schools are educationally inclusive schools.  This shows, not only in their 

performance, but also in their ethos and their willingness to offer new opportunities 

to pupils who may have experienced previous difficultiesé.ô 

(OFSTED Evaluating Educational Inclusion: Guidance for Inspectors and 

Schools, reference no.235, p.4) 

 

Inclusion is concerned with the learning and participation of all students, not only 

those with impairments or those who are categorized as óhaving special educational 

needsô. 

 

Moves towards inclusion are about the development of schools.  They are 

essentially about changing attitudes, beliefs, behaviour and actions within the 

school. 

 

The óCatering for Student Differences ~ Indicators for Inclusionô is a school 

development instrument.  It is concerned with improving educational attainments 

through developing a supportive school ethos for staff and students.  It assists staff 

in a detailed examination of the possibilities for increasing learning and participation 

in all aspects of the school for all students.  This is a systematic way of school 

development planning, setting priorities for change, implementing developments 

and reviewing progress.
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Catering for Student Differences ~ Indicators for Inclusion 

  

Objectives 

 

The objective of this set of Indicators is to enhance the capacity of schools in 

catering for student differences, in order to provide high-quality education for all 

students.  

 

 

Functions 

 

The ñIndicators for Inclusionò is- 

(1) a self-evaluative tool for critical analysis and reflection in all areas of life of the 

school; 

(2) a highly interactive tool to facilitate collaborative team approach in the school; 

(3) an agent of change in educational culture, policy and practice; and 

(4) a set of support materials designed to assist schools to set targets and success 

criteria in the school self-evaluation and school development process.
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The ñIndicators for Inclusionò and School Self-evaluation 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Schools may refer to the ñIndicators 
for Inclusionò when setting targets and 

success criteria. 

School Self- 

evaluation Cycle 

Setting annual targets 

Drawing up 
programme 

plans 

Deciding 
the scope 
of evaluation 
Developing 
school-based 
indicators 

Collecting and analyzing data, 
& formulating judgement 

Providing staff 
development 
programmes 

Refining 
development 
plan 

Drawing up 
action plan 
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Dimensions 

 

The Indicators are developed along three inter-connected dimensions of school life, 

viz. culture, policies and practices. 

 

Creating Inclusive Cultures 

 Building Community 

 Establishing Inclusive Values 

Ö Everyone is valued; 

Ö All staff, students, members of school management committee and 

parents together create an accepting, collaborating and stimulating 

community. 

 

Producing Inclusive Policies 

 Developing a School for All 

 Organizing Support for Diversity 

Ö Inclusion is secured at the heart of school development, permeating 

all school policies; 

Ö Support is considered as those activities which increase the capacity 

of a school to respond to student diversity; 

Ö All forms of support are viewed from the perspective of students and 

their development. 

 

Evolving Inclusive Practices 

 Orchestrating Learning 

 Mobilizing Support and Resources 

Ö School practices reflect the inclusive cultures and policies of the 

school; 

Ö Encourage all students to participate in classroom and 

extra-curricular activities and draw on their knowledge and 

experience outside school; 

Ö Teaching and support are integrated together in the orchestration of 

learning and the overcoming of barriers to learning and participation; 
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School

CULTURE
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Ö Staff mobilize resources within the school and local communities to 

sustain active learning for all. 

 

In the local context, the Indicators are re-organized under the four domains of the 

Hong Kong Quality Assurance Framework of School Education i.e. (I) Management 

and Organization; (II) Learning and Teaching; (III) Student Support & School Ethos; 

and (IV) Student Performance. 

 

 

Domain 

(I) Management and Organization 

(II) Learning and Teaching 

(III) Student Support & School Ethos 

(IV) Student Performance 
 

 
 

Each of these four domains covers a number of indicators. Each indicator in turn 

contains a number of ñobservable featuresò. Schools can make reference to these 

indicators and observable features to set targets and define success criteria for 

school self-evaluation and school development. 
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Illustration 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Example: One of the mission statements of School A is ñTo cater for learner 

differencesò. After making reference to the Indicators for Inclusion, School A has 

decided to set Indicator II.vii ñLessons are responsive to student diversityò as a target 

for school self-evaluation. The observable features of this Indicator are as follows - 

 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 4.3 and 

4.4] 

(a) Lessons build on the diversity of student experience. 

(b) Lessons reflect differences in student knowledge. 

(c) Lessons accommodate different rates at which students learn. 

(d) Lessons allow for difference in learning styles. 

(e) The learning aims of the activities are clear. 

(f) Mechanical copying activities are avoided. 

(g) Lessons involve work to be done by individual, pairs, groups and the whole 
class. 

(h) There is a variety of activities, including discussion, oral presentation, writing, 
drawing, problem-solving, use of library, audio visual materials, practical tasks 
and information technology. 

(i) Students have opportunities to record their work in a variety of ways, for 
example, using digital media, drawings, photographs and tapes. 

 

This indicator corresponds to the performance indicators 4.3 and 4.4, that is, ñTeaching 

Organisationò and ñTeaching Processò under the Area of òStudent Learning and 

Teachingò in Domain II ñLearning and Teachingò. 

[Note: List of Performance Indicators for Hong Kong Schools 2008 can be found at the 

Appendix.] 

 

A school self-evaluation plan for this target has been worked out as follows. Some of 

the observable features are adopted as the success criteria. 
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Domain II : Learning and Teaching 

Area : Student Learning and Teaching 

Performance Indicators : 4.3 Teaching Organisation /4.4 Teaching 

Process 

 

Focus Questions 
Target 

(what to 
look for?) 

Success Criteria 
Evaluation 
(ways of 

finding out) 

¶ How do 
teachers design 
their teaching 
content and 
adopt teaching 
strategies 
according to 
their teaching 
objectives and 
studentsô 
abilities? 

• How do teachers 
flexibly adjust 
their teaching 
pace and 
strategies to 
promote student 
learning to cater 
for different 
learning needs? 

Are lessons 
responsive 
to student 
diversity? 

¶ Lessons allow for 
difference in learning 
styles. 

¶ Lessons involve work to 
be done by individual, 
pairs, groups and the 
whole class. 

• There is a variety of 
activities, including 
discussion, oral 
presentation, writing, 
drawing, 
problem-solving, use of 
library, audio visual 
materials, practical tasks 
and information 
technology. 

• Student 
survey 

• Classroom 
observation 

• Student 
work 
samples 
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The Indicators 
 

CONTENTS 

 

Domain I − Management and Organization page 

I.i 
 Staff development activities help staff respond to 
student diversity 

11 

I.ii  All forms of support are co-ordinated 11 

I.iii  Everyone is made to feel welcome 12 

I.iv 
Staff and School Management Committee work well 
together 

12 

I.v Staff expertise is fully utilized 12 

I.vi  óSpecial needsô policies are inclusion policies 13 

I.vii  All new staff are helped to settle into the school 13 

I.viii  Staff appointments and promotions are fair 14 

I.ix 
 The school makes its buildings physically accessible 
to all people 

14 

I.x 
 School resources are distributed fairly to support 
inclusion 

14 

 

Domain II ī Learning and Teaching  page 

II.i 
Staff seek to remove all barriers to learning and 
participation in school 

15 

II.ii 
The school arranges teaching groups so that all 
students are valued 

15 

II.iii Lessons are made accessible to all students 16 

II.iv Teachers plan, teach and review in partnership 16 

II.v 
 Student difference is used as a resource for learning 
and teaching 

16 

II.vi 
Staff develop resources to support learning and 
participation 

17 

II.vii Lessons are responsive to student diversity 17 
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II.viii Lessons develop an understanding of difference 18 

II.ix 
Teachers are concerned to support the learning and 
participation of all students 

18 

II.x 
 Learning support assistants are concerned to 
support the learning and participation of all students 

19 

II.xi Students are actively involved in their own learning 19 

II.xii Students learn collaboratively 19 

II.xiii 
 All students take part in activities outside the 
classroom 

20 

II.xiv 
 Assessment facilitates the achievement of all 
students 

20 

II.xv  Homework contributes to the learning of all 21 

 

Domain III − Student Support and School Ethos page 

III.i 
Staff, members of School Management Committee, 
students and parents share a philosophy of inclusion 

22 

III.ii Students are equally valued 22 

III.iii  Support for newly arrived students are co-ordinated 23 

III.iv 

 Pastoral and behaviour support policies are linked to 
curriculum development and learning support 
policies 

23 

III.v  Bullying is minimized 23 

III.vi  Pressures for disciplinary exclusion are decreased 24 

III.vii  Classroom discipline is based on mutual respect 24 

III.viii 
 All students, new to the school, are helped to feel 
settled 

25 

III.ix  Barriers to attendance are reduced 25 

III.x 
The school strives to minimize discriminatory 
practices 

26 

III.xi 
The school seeks to admit all students from its 
neighbourhood 

26 
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III.xii 

The Code of Practice on Education under the 
Disability Discrimination Ordinance is used to reduce 
the barriers to learning and participation of all 
students 

26 

III.xiii  There is a partnership between staff and parents 27 

III.xiv  Community resources are known and drawn upon 28 

III.xv  Staff and students treat one another with respect 28 

III.xvi  Students help each other 28 

III.xvii  Staff collaborate with each other 29 

III.xviii  There are high expectations for all students 29 

 

Domain IV ī Student Performance  page 

IV.i  Students possess positive self-concept 30 

IV.ii  Students are motivated to learn 30 

IV.iii  Academic performance of students has improved 30 

IV.iv  Multiple intelligence of students is developed 30 

IV.v  Students actively participate in school life 31 

IV.vi  Students have grasped a repertoire of learning skills 31 
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Domain I ī Management and Organization 

I.i Staff development activities help staff respond to student 
diversity 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 2.3] 

(a) Staff development activities support staff in working effectively together in 
classroom. 

(b) Collaborative teaching followed by shared reflection is used to support 
teachers to respond to student diversity. 

(c) Staff receive training in devising and managing collaborative learning 
activities. 

(d) Staff receive training in devising learning activities that cater for studentsô 
diverse needs. 

(e) Staff receive training in organizing peer tutoring. 

(f) Staff learn about the use of technology to support learning. 

(g) The theme on equal opportunities is included in staff development 
programmes. 

(h) All staff learn how to counter discrimination against AIDS carrier, racism, 
sexism etc. 

(i) Staff observe lessons in order to reflect on the perspective of students. 

(j) Staff and members of the School Management Committee take 
responsibility for planning their own continuing professional development. 

(k) There are shared opportunities for teachers and Learning Support 
Assistants to develop more effective collaboration.  

 

I.ii All forms of support are co-ordinated 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 1.2, 2.1, 
2.2] 

(a) All support policies are seen as part of a strategy for the development of 
teaching and curricular in meeting the diverse needs of students. 

(b) An overall support policy is clear to all within the school as well as to 
those who support learning from outside the school. 

(c) Support policies are directed at preventing difficulties in learning. 

(d) The support given to individuals aim to increase their independence from 
it. 

(e) The co-ordination of support is given high status within the school and led 
by a senior member of staff. 

(f) The support for student learning and participation is seen as the 
responsibility of all members of staff. 
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I.iii Everyone is made to feel welcome 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 2.1, 
2.2] 

(a) The first contact that people have with the school is friendly and 
welcoming. 

(b) School admits all students in its neighbourhood, irrespective of their 
abilities and performance. 

(c) Information about the school is accessible to all, irrespective of language, 
dialect or ability, e.g. through simplified Chinese characters, large print, 
braille, tapes etc. 

(d) It is clear from the school brochure/annual report that responding to the 
full diversity of students is part of the school policies and culture. 

(e) There are positive rituals for welcoming new students and new staff and 
marking their leaving. 

(f) Students, parents, staff and members of School Management Committee 
all feel ownership of the school. 

I.iv Staff and School Management Committee work well together 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 2.1, 
2.2] 

(a) Staff understand the roles and responsibilities of the School Management 
Committee. 

(b) Members of the School Management Committee understand the 
organizational structure of the school and the responsibilities of staff. 

(c) Members of the School Management Committee are welcome to 
contribute to the work of the school at any time. 

(d) The skills and knowledge of members of the School Management 
Committee are valued. 

(e) The composition of the School Management Committee reflects the local 
communities. 

(f) Members of the School Management Committee are fully informed about 
the school policies. 

(g) Members of the School Management Committee participate in staff 
development activities. 

(h) Staff and members of the School Management Committee share a view 
about the identification of students who experience difficulties and the 
way support should be provided. 

I.v Staff expertise is fully utilized 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 2.2, 
2.3] 

(a) Staff are encouraged to draw on and share all their skills and knowledge 
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to support learning, not only those given by their job designation. 

(b) Staff are encouraged to develop their knowledge and skills. 

(c) The differences in culture and background of staff are drawn upon in 
curriculum development and teaching. 

(d) There are formal and informal opportunities for staff to resolve concerns 
over students by drawing on each otherôs expertise. 

(e) Staff share teaching practices and experience with staff in other schools.  

 

I.vi óSpecial needsô policies are inclusion policies 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 1.1] 

(a) óSpecial needsô policies are aimed at increasing learning and participation 
and minimizing exclusion. 

(b) The school establishes a Student Support Team to co-ordinate various 
support measures, and practise shared responsibility. 

(c) Students with óspecial educational needsô are seen as individuals with 
different interests, knowledge and skills rather than as part of a 
homogeneous group. 

(d) Support is seen as an entitlement for those students who need it rather 
than as a special addition to their education. 

(e) The details of support are made public to students and parents through 
various channels such as school annual plan, newsletter, parentsô day, 
open day and websites. 

(f) Where possible, support is provided without recourse to specialist 
assessment procedures. 

(g) There is an attempt to minimize the withdrawal of students for support 
outside their mainstream lessons. 

 

I.vii All new staff are helped to settle into the school 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 2.1, 
2.2] 

(a) The school recognizes the difficulties that new staff may have in settling 
into a new job. 

(b) Longer serving staff avoid making new staff feel outsiders. 

(c) Every new member of staff has a mentor who helps him/her settle into the 
school. 

(d) School arranges orientation activities for new staff in order to help them 
settle into the new work setting. 

(e) School makes new staff feel that the experience and knowledge they 
bring to the school is valued. 
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I.viii Staff appointments and promotions are fair 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 2.3] 

(a) Opportunities for promotion are seen to be open to all who are eligible. 

(b) There is a clear strategy for removing barriers to the appointment of staff 
with disabilities. 

(c) The School Administration avoids favouring particular section of the 
community. 

(d) The valuing of diversity in students is an essential criterion for the 
appointment of staff. 

 

I.ix The school makes its buildings physically accessible to all 
people 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 1.1, 
1.2] 

(a) The needs of deaf, blind and partially sighted people, as well as people 
with physical disabilities, are considered in making the buildings 
accessible. 

(b) The school is concerned with the accessibility of all aspects of the school 
building and grounds, including classrooms, corridors, toilets, gardens, 
playgrounds, canteen and display. 

(c) Organizations of people with disabilities are consulted about the 
accessibility of the school. 

 

I.x School resources are distributed fairly to support inclusion 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 1.1, 
1.2] 

(a) It is clear how resources are allocated to support students with diverse 
needs. 

(b) Staff are aware of the resources delegated to the school to support 
students with special educational needs. 

(c) Support resources are directed at preventing barriers to learning and 
participation. 

(d) Staff review the use of delegated resources regularly so that they can be 
used flexibly to respond to the changing needs of all students. 
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Domain II ī Learning and Teaching  

II.i Staff seek to remove all barriers to learning and participation in 
school 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 3.1, 3.2, 
4.3, 4.4] 

(a) Staff understand their potential for preventing student difficulties. 

(b) Difficulties in learning are understood as arising in an interaction between 
students, the teaching and the learning environment. 

(c) The barriers that arise through differences between school and home 
culture are recognized and countered. 

(d) Staff avoid using negative labels for students, who have been categorized 
as óhaving special educational needsô. 

(e) Staff use other resources e.g. parent-volunteer, peer tutor and 
co-operative learning to assist students to overcome barriers to learning. 

(f) Staff utilize the knowledge that parents have about their children to refine 
the pastoral care and teaching practices. 

(g) Staff encourage the involvement of all parents in their childrenôs learning. 

(h) The attempt to remove barriers to learning and participation for an 
individual student is seen as an opportunity for improving the classroom 
learning experience for all students. 

II.ii The school arranges teaching groups so that all students are 
valued 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 4.3, 
4.4] 

(a) Teaching groups have equal access to facilities and manpower resources. 

(b) In planning teaching groups, attention is paid to friendship and factors that 
facilitate communication.  

(c) There is an attempt to minimize the organization of teaching groups 
according to levels of attainment or ability. 

(d) There are arrangements to give students an equal opportunity to move 
between groups. 

(e) Groups within classes are re-arranged, at times, so as to promote social 
cohesion. 

(f) Where there are options in curriculum, all students are allowed to make 
real choices. 
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II.iii Lessons are made accessible to all students 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 4.3, 
4.4] 

(a) All lessons are made equally accessible to all students of different abilities 
by including a range of activities which reflect the range of interests within 
the class. 

(b) Staff recognize the physical effort required of some learners with 
disabilities or chronic illness to complete tasks, and the tiredness that can 
result. 

(c) Staff provide additional support for students with disabilities to complete 
set tasks e.g. extra time, visual cues, organization strategies, etc. 

(d) Staff provide alternative access to learning for students who cannot 
engage in particular activities, for example, using equipment in science, 
some forms of exercise in physical education, or assistive technology for 
students with disabilities. 

(e) Different teaching methods are deployed to cater for student diversity, e.g. 
collaborative teaching, small-group teaching, multi-level instruction etc. 

II.iv Teachers plan, teach and review in partnership 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 3.2, 
4.3] 

(a) Teachers share in planning schemes of work for lessons and homework. 

(b) Teachers engage in collaborative teaching. 

(c) Collaborative teaching is always used as an opportunity for shared 
reflection on the learning of students. 

(d) Teachers welcome comments from colleagues on the teaching and the 
participation of students in activities. 

(e) Teachers modify their teaching in response to the feedback from 
colleagues. 

(f) Regular teachers and Learning Support Assistants share in supporting 
individuals, groups and the whole class. 

(g) Teachers and other staff who work together provide a model of 
collaboration for students. 

(h) Teachers engage with others in joint problem-solving when the progress 
of a student or group is a cause for concern. 

II.v  Student difference is used as a resource for learning and 
teaching 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 4.3, 
4.4] 

(a) Students are encouraged to learn from others of different background and 
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experience. 

(b) Students with more knowledge or skill in an area sometimes tutor those 
with less. 

(c) There are opportunities for students of different ages to support each 
other. 

(d) Students who have overcome a particular problem share their experience 
with other students. 

(e) A wide variety of students are chosen to be tutors. 

II.vi Staff develop resources to support learning and participation 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 4.3, 
4.4 ] 

(a) Teachers develop shared, recyclable resources to support learning. 

(b) All staff know of the resources available to support their lessons. 

(c) The library supports independent learning. 

(d) The library is organized so that it supports the learning of all. 

(e) There is a range of good fiction and non-fiction for all learners, including 
Braille and taped materials for students with visual impairment. 

(f) There is a well organized video library. 

(g) Computers are integrated into teaching across the curriculum. 

(h) There is a system for making effective use of multimedia learning 
materials within the curriculum. 

(i) Staff make effective use of electronic mails and Internet to enhance 
learning and teaching. 

(j) The Internet is used efficiently by students to help with school work and 
homework. 

(k) New technological opportunities are exploited when they become 
available, for example, voice recognition programmes as a support for 
students who have extreme difficulty in writing. 

(l) Adapted curriculum materials are made available to students in need, e.g., 
in large print or Braille. 

II.vii Lessons are responsive to student diversity 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 4.3, 
4.4] 

(a) Lessons build on the diversity of student experience. 

(b) Lessons reflect differences in student knowledge. 

(c) Lessons accommodate different rates at which students learn. 

(d) Lessons allow for difference in learning styles. 
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(e) The learning aims of the activities are clear. 

(f) Mechanical copying activities are avoided. 

(g) Lessons involve work to be done by individual, pairs, groups and the 
whole class. 

(h) There is a variety of activities, including discussion, oral presentation, 
writing, drawing, problem-solving, use of library, audio visual materials, 
practical tasks and information technology. 

(i) Students have opportunities to record their work in a variety of ways, for 
example, using digital media, drawings, photographs and tapes. 

II.viii Lessons develop an understanding of difference 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 4.3, 
4.4] 

(a) Students are encouraged to explore views which are different from their 
own. 

(b) Opportunities are provided for students to work with others who are 
different from them in terms of background, ethnicity, ability and gender. 

(c) Teachers respect and value alternative views during class discussions. 

(d) The curriculum seeks to develop an understanding of differences of 
background, culture, ethnicity, gender, ability, sexual orientation and 
religion. 

(e) The curriculum gives a historical understanding of the oppression of 
certain groups of people. 

(f) Stereotyping is questioned in curriculum materials and during classroom 
discussion. 

II.ix Teachers are concerned to support the learning and 
participation of all students 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 4.3, 
4.4] 

(a) Class and subject teachers take responsibility for the learning of all 
students in their lessons. 

(b) Teachers check on the learning progress of all students during lessons. 

(c) There are attempts to view teaching and support from the studentsô 
perspective. 

(d) Teachers aim to maximize independence of students from their direct 
support. 

(e) Teachers look for alternatives to individual support, e.g., through the 
planning of lessons, group teaching, co-teaching, project learning, etc. 
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II.x Learning support assistants are concerned to support the 
learning and participation of all students 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 4.3, 
4.4] 

(a) Learning support assistants are involved in curriculum planning and 
review. 

(b) Learning support assistants are attached to a curriculum area rather than 
particular students. 

(c) Learning support assistants help to increase the participation of all 
students. 

(d) Learning support assistants aim to maximize independence of students 
from their direct support. 

(e) Learning support assistants encourage peer support of students who 
experience difficulties in learning. 

II.xi Students are actively involved in their own learning 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 4.1, 
4.2] 

(a) Clear information is provided about learning expectations within a lesson 
or group of lessons. 

(b) The classroom environment, displays and other resources help 
independent learning. 

(c) Scaffolding is sufficiently used to facilitate learning by building on existing 
knowledge and skills. 

(d) Students are taught how to research and write up a topic. 

(e) Students are able to use the library and IT resources independently. 

(f) Students are taught how to take notes and organize their work. 

(g) Students are taught how to revise for tests and examinations. 

(h) Students are consulted about the support they need. 

(i) Students are consulted about the quality of lessons. 

(j) Students are involved in designing teaching materials for each other. 

(k) Students are given a choice over activities. 

(l) The interests of students are identified and built upon within the 
curriculum. 

II.xii Students learn collaboratively 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 4.1, 
4.2] 

(a) Students see the offering and receiving of help as an ordinary part of 
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classroom activity. 

(b) There are established rules for students to take turns in speaking, 
listening and requesting clarification from each other as well as from staff. 

(c) Students willingly share their knowledge and skills. 

(d) Group activities allow students to divide up tasks and pool what they have 
learnt. 

(e) Students learn how to compile a joint report from the different 
contributions of a group. 

(f) Teachers give every student recognition and their share of the limelight. 

(g) Students share responsibility for helping to overcome the difficulties 
experienced by some students in lessons. 

(h) Students are involved in assessing each othersô learning. 

(i) Students are involved in helping each other to set educational goals. 

 

II.xiii All students take part in activities outside the classroom 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 4.1, 
4.2] 

(a) There are a range of clubs and other activities that appeal to all students. 

(b) There are transport arrangements to enable students who have to travel 
far or have restricted mobility, to take part in extra-curricular activities. 

(c) All students are encourage to take part in sports and art. 

(d) Students are taught a repertoire of playground games that can include 
children with a range of skills. 

(e) Students who are chosen to represent their classes or schools reflect the 
diversity of students in the school. 

(f) Sports day includes activities in which everyone can take part, 
irrespective of skill level or ability. 

 

II.xiv Assessment facilitates the achievement of all students 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 3.3, 
3.4, 4.5] 

(a) Formative assessments are adopted to develop the learning of students 
in the school. 

(b) A range of assessments are used for all students to display their skills. 

(c) There are opportunities for assessment of work done in collaboration with 
peers. 

(d) Students are given positive feedback to their performance and advised on 
what to do next. 
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(e) There is monitoring of the achievement of different groups of students 
(boys/girls/ethnic minority students/ students with disabilities), so that 
particular difficulties can be detected and addressed. 

(f) Students are involved in assessing their own learning. 

 

II.xv Homework contributes to the learning of all 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 3.3, 3.4, 
4.1, 4.5] 

(a) Homework always has a clear teaching aim. 

(b) There are opportunities for recording homework in a variety of ways. 

(c) Homework extends the skills and knowledge of all students. 

(d) Students are given sufficient opportunity to clarify the requirements of 
homework before the end of lessons. 

(e) There are opportunities to do homework on the school premises, during 
lunch time or out of school hours. 

(f) Homework is integrated into curriculum planning for the term/year. 

(g) Those who set homework ensure that it can be completed without 
assistance from parents. 

(h) There are opportunities for students to collaborate over homework. 

(i) Students have choice over homework so that they can relate it to their 
own interest and knowledge. 

(j) Students can use homework to sustain an area of interest over a period of 
time. 

(k) Homework is set to ensure that some individuals with special difficulties 
can complete it within a reasonable amount of time.
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Domain III ī Student Support and School Ethos 

III.i Staff, members of School Management Committee, students 
and parents share a philosophy of inclusion 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 5.1, 
5.2] 

(a) The building of a supportive school community is seen to be as important 
as raising academic achievement. 

(b) The fostering of collaboration is seen to be as important as encouraging 
independence. 

(c) There is an emphasis on celebrating difference rather than conforming to 
a single ónormalityô. 

(d) There is a shared view that all students have potentials. 

(e) Diversity is seen as a rich resource to support learning rather than as a 
problem. 

(f) All stakeholders share a resolve to minimize inequalities of opportunity in 
the school. 

(g) Staff accept all students from the local communities, irrespective of 
background, attainment and ability. 

(h) Inclusion is understood as a never-ending process of increasing 
participation rather than a state of being inside or outside of the school. 

(i) All members of the school take responsibility for making the school more 
inclusive. 

III.ii Students are equally valued 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 5.1, 
5.2] 

(a) Students and staff with disabilities are as valued as those without 
disabilities. 

(b) Students, who attain less, are as valued as high-attaining students. 

(c) Students with emotional/behavioural difficulties are as valued as those 
without. 

(d) The work of all students is displayed within the school and in their 
classrooms. 

(e) The reporting of achievements within and beyond the school includes all 
students. 

(f) Regional accents and dialects are seen to enrich the school and society. 

(g) Opportunities are created for the academically less able students to show 
their strengths. 
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III.iii Support for newly arrived students are co-ordinated 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 5.1, 
5.2] 

(a) Community resources are mobilized to support students who have newly 
arrived in Hong Kong. 

(b) School supports newly arrived students who are unfamiliar with the 
Cantonese dialect. 

(c) Information about the school is accessible to all, irrespective of their 
dialect (e.g. simplified Chinese version or first language interpreters are 
available when necessary). 

(d) Peer support is arranged to assist new students to integrate into the 
school as soon as possible. 

(e) Guidance is provided to families of newly arrived students, to strengthen 
co-operation between home and school. 

 

III.iv Pastoral and behaviour support policies are linked to curriculum 
development and learning support policies 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 5.1] 

(a) The aim of increasing the learning and participation of students is seen as 
the primary aim of all pastoral and behaviour support staff. 

(b) Behaviour support involves reflection on ways to improve learning and 
teaching for all students. 

(c) Difficulties with behaviour are related to strategies for improving 
classroom and playground experiences. 

(d) Pastoral and behaviour support policies address the well-being of 
students who are quietly troubled. 

(e) The knowledge of parents is used to improve studentsô behaviour and 
facilitate learning. 

(f) The óstudent support teamô, comprising subject teachers, curriculum 
leader and guidance personnel, meets regularly to discuss and review  
educational plans for students with special educational needs. 

(g) The school attempts to raise the feelings of self-worth of those with low 
self-esteem. 

 

III.v Bullying is minimized 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 5.1, 
5.2] 

(a) There is a shared view of what constitutes bullying, between staff, parents, 
members of the School Management Committee and students. 
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(b) Bullying is seen to be concerned with verbal and emotional hurt as well as 
physical assault. 

(c) Students know who to turn to if they experience bullying. 

(d) Students are involved in creating strategies to prevent and minimize 
bullying. 

(e) Clear records are kept about bullying incidents. 

(f) Bullying is being reduced. 

 

III.vi Pressures for disciplinary exclusion are decreased 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 5.1, 
5.2] 

(a) Disciplinary exclusion is seen as a process that may be interrupted by 
support and intervention in learning and teaching relationships. 

(b) There are meetings involving staff, students, parents and others, to deal 
with problems flexibly before they escalate. 

(c) The aim of reducing temporary, permanent, formal and informal 
exclusions is shared between staff. 

(d) There are clear, positive plans for re-introducing students who have been 
excluded for disciplinary reasons. 

(e) There is a policy to minimize all forms of disciplinary exclusions, whether 
temporary or permanent, formal or informal. 

(f) Clear records are kept about informal as well as formal disciplinary 
exclusions. 

(g) Formal and informal disciplinary exclusions are being reduced. 

 

III.vii Classroom discipline is based on mutual respect 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 5.1, 
5.2] 

(a) The approach to discipline encourages self-discipline. 

(b) Staff support each other to be assertive without being angry. 

(c) Staff share their concerns and pool their knowledge and skills in 
overcoming disaffection and disruption. 

(d) Classroom routines are consistent and explicit. 

(e) Students are involved in helping to resolve classroom difficulties. 

(f) Students are involved in formulating classroom rules. 

(g) Students are consulted on how to improve the classroom atmosphere. 

(h) Students are consulted on how to improve attention to learning. 
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(i) If there is more than one adult in the room, they share responsibilities for 
the smooth running of lessons. 

(j) There are clear procedures, understood by students and teachers, for 
responding to extremes of challenging behaviour. 

 

III.viii All students, new to the school, are helped to feel settled 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 5.1, 
5.2] 

(a) The school has an induction programme for new students. 

(b) The induction programme works well for students and their families 
whether they join at the start of the school year or some other time. 

(c) Information is available for parents on the education system as well as 
about the school. 

(d) The induction programme takes into account student differences in 
attainment, home language and dialect. 

(e) New students have a sense of belonging to their own classes. 

(f) New students are paired with more experienced students when they first 
enter the school. 

(g) Steps are taken to find out the extent to which new students feel at home 
in the school after a few weeks. 

(h) New students are clear about who to see if they experience difficulties. 

(i) Steps are taken to familiarize new students with the school prior to their 
transition from another setting. 

(j) There is a transition plan to assist students transfer from one school to 
another, in order to ease the change. 

 

III.ix Barriers to attendance are reduced 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 5.1, 
5.2] 

(a) All barriers to attendance are explored within the school as well as in 
studentsô attitudes and homes. 

(b) The school avoids using truancy as a reason for disciplinary exclusion. 

(c) The relationships between truancy, bullying and the lack of supportive 
friendships are recognized. 

(d) The school responds promptly to understand reasons behind irregular 
attendance. 

(e) There is an efficient system for reporting absences and discovering 
reasons for it. 

(f) Absences from individual lessons are seen as a reason for exploring 
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relationships with teachers or peers and the curriculum. 

(g) There is a plan to improve co-operation between staff and parents over 
truancy. 

(h) The school responds actively to students who have had a bereavement, a 
chronic illness or a long term absence. 

(i) There is a co-ordinated strategy between the school and other agencies 
over truancy.  

III.x The school strives to minimize discriminatory practices 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 5.1, 
5.2] 

(a) The school attempts to minimize all institutional discrimination, whether in 
connection with age, race, class, sexual orientation, gender, ability or 
student attainment. 

(b) Staff and students understand the origins of discrimination lie in 
intolerance to difference. 

(c) Staff and students understand that policies and practices must reflect the 
diversity of students within the school. 

(d) Staff avoid gender stereotyping in offering subjects to students. 

(e) Staff see disability as being created when people with disabilities 
encounter negative attitudes and institutional barriers. 

(f) Staff attempt to counter stereotyped attitudes towards people with 
disabilities, for example, that they are incapable of relationships, are 
objects of pity or are heroic battlers against adversity. 

III.xi The school seeks to admit all students from its neighbourhood 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 5.1] 

(a) All students from the neighbourhood are encouraged to attend the school 
irrespective of attainment. 

(b) All students from the neighbourhood are encouraged to attend the school 
irrespective of ability. 

(c) The policy of inclusion of all students from the neighbourhood is 
publicized in school brochures. 

III.xii The Code of Practice on Education under the Disability 
Discrimination Ordinance is used to reduce the barriers to 
learning and participation of all students 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 5.1] 

(a) The operation of the Code of Practice is integrated into the overall school 
policy. 
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(b) School attempts to minimize all institutional discrimination, whether in 
connection with age, race, class, sexual orientation, gender, ability or 
student attainment. 

(c) School observes that no students are expelled because of conduct, 
academic performance or ability. 

(d) Individual Education Plans are about providing access to, and supporting 
participation within a common curriculum. 

(e) Educational plans specify the changes in learning and teaching 
arrangements required to maximize participation in mainstream curricula 
and engagement with other students. 

(f) Assessment of special educational needs builds on the strengths of 
students and possibilities for their development, rather than concentrate 
on identifying deficiencies. 

(g) Support for teaching for diversity, is seen as an alternative to individual 
support. 

(h) Curriculum adaptation facilitates the studentsô achievement of learning 
objectives without necessarily lowering its standards. 

(i) Assessment accommodation is made for students in need. 

 

III.xiii There is a partnership between staff and parents 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 6.1] 

(a) Parents feel that there is good communication with staff. 

(b) All parents are well informed about school policies and practices. 

(c) Parents are aware of the priorities in the school development plan. 

(d) All parents are given an opportunity to be involved in decisions made 
about the school. 

(e) The fears that some parents have about meeting teachers are recognized 
and steps are taken to overcome them. 

(f) There are a variety of opportunities for parents to become involved in the 
school. 

(g) There are a variety of occasions, when parents can discuss the progress, 
and concerns about their children. 

(h) Staff encourage the involvement of all parents in their childrenôs learning. 

(i) The different contributions that parents can make to the school are 
equally appreciated. 

(j) Parents are clear about what they can do to support their childrenôs 
learning at home. 

(k) All parents feel that their concerns are taken seriously by the school. 
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III.xiv Community resources are known and drawn upon 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 6.2] 

(a) There is a regularly updated record of resources in the community that 
can support learning and teaching. 

(b) Members of the community contribute to the curriculum in school. 

(c) Parents and other community members are used as a source of support 
in classrooms. 

(d) People in the local community act as mentors to support students 
experiencing difficulties. 

 

III.xv Staff and students treat one another with respect 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 5.2] 

(a) Staff address all students respectfully. 

(b) Students treat all staff with respect irrespective of their status. 

(c) The opinions of students are sought about how the school might be 
improved. 

(d) The views of students make a difference to what happens in school. 

(e) Students have particular forums for discussing school matters. 

(f) Students help staff when asked. 

(g) Students offer help when they see it is needed. 

(h) Students know who to see when they have a problem. 

(i) Students are confident that effective action will be taken to resolve their 
difficulties. 

 

III.xvi Students help each other 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 5.2] 

(a) Students offer assistance to each other when it is needed. 

(b) Displays celebrate collaborative work by students as well as individual 
achievements. 

(c) Students report to a member of staff, when someone needs assistance. 

(d) Supportive friendships are actively encouraged. 

(e) Students avoid discriminatory name-calling, whether in connection with 
race, sex, background or abilities. 

(f) Students understand that different attainments may be expected from 
different students. 

(g) Students understand that different degrees of conformity to school rules 
may be expected from different students. 
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(h) Students feel that disputes between them are dealt with fairly and 
effectively. 

 

III.xvii Staff collaborate with each other 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 5.2] 

(a) Staff treat each other with respect irrespective of their roles in the school. 

(b) All teachers and Learning Support Assistants participate in staff meetings. 

(c) All teachers and Learning Support Assistants are involved in curriculum 
planning and review. 

(d) Teamwork between staff is a model for the collaboration of students. 

(e) Staff feel comfortable about discussing problems in their work. 

(f) Staff know who to turn to with a relatively urgent problem. 

(g) All staff are involved in drawing up priorities for school development. 

(h) All staff feel ownership of the school development plan. 

 

III.xviii There are high expectations for all students 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 5.1, 
5.2] 

(a) Every student feels that they attend a school in which the highest 
achievements are possible. 

(b) All students are encouraged to have high aspirations about their learning. 

(c) All students are treated as if there is no ceiling to their achievements. 

(d) The achievement of students is valued in relation to their own possibilities 
rather than the achievement of others. 

(e) Staff avoid viewing students as having a fixed ability based on their 
current achievements. 

(f) All students are encouraged to take pride in their own achievements. 

(g) All students are encouraged to appreciate the achievements of others. 

(h) Staff attempt to counter negative views of students who find lessons 
difficult. 

(i) There is an attempt to address the fear of failure of some students. 
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Domain IV ī Student Performance 

 

IV.i Students possess positive self-concept 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 7.1] 

(a) Students accept their own physical appearance. 

(b) Students recognize their own strengths and weaknesses. 

(c) Students are willing to seek assistance when needed. 

(d) Students with disabilities feel comfortable to use supportive aids in class. 

(e) Students dare to express their views. 

(f) Students are not mindful of their family and social background. 

(g) Students are confident about themselves. 

(h) Students accept corrections with grace. 

 

IV.ii Students are motivated to learn 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 7.1] 

(a) Students prepare for lessons. 

(b) Students revise after lessons. 

(c) Students initiate questions in or after class. 

(d) Students complete assigned tasks on time. 

 

IV.iii Academic performance of students has improved 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 8.1] 

(a) Students show continuous improvement in literacy skills. 

(b) Students show continuous improvement in numeracy skills. 

(c) Students show continuous improvement in the major subjects. 

 

IV.iv Multiple intelligence of students is developed 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 7.1, 7.2, 
8.1, 8.2] 

(a) Students have developed their unique potentials. 

(b) Students pursue studies which build on their strength. 

(c) Students have developed effective social skills in interpersonal 
relationship. 
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(d) Students pursue an interest in cultural, physical or aesthetic activities. 

(e) Students have developed the ability for self-reflection. 

 

IV.v Students actively participate in school life 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 7.1, 7.2, 
8.2] 

(a) Students participate in extra-curricular activities. 

(b) Students participate in sports events of school. 

(c) Students participate in different open /inter-school activities. 

(d) Students have a circle of friends. 

(e) Students have regular attendance. 

(f) Students enjoy staying in school after class. 

(g) Students volunteer to assist teachers. 

 

IV.vi Students have grasped a repertoire of learning skills 

[Relevant indicator(s) in the Performance Indicators for Hong Kong Schools 2008: 7.1, 7.2, 
8.1, 8.2] 

(a) Students have good note-taking skills. 

(b) Students use effective study skills. 

(c) Students demonstrate examination skills. 

(d) Students effectively use problem-solving skills. 

(e) Students use technology to support learning. 

(f) Students make use of library materials in learning. 
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Appendix 

 

Performance Indicators for Hong Kong Schools 2008 

 

Domain I ï Management and Organization 

Area Performance 
Indicator 

Focus Questions 

1.  
School 
Management 

1.1 Planning 

¶ Is there due attention to transparency and 
accountability in school management? 

¶ Does the school formulate appropriate 
development priorities, taking into account its 
mission and vision, studentsô needs and 
self-evaluation findings? 

¶ How does the school, in the light of its 
development priorities, formulate clear and 
concrete implementation strategies pertaining 
to manpower and resource deployment, etc. to 
foster school development? 

1.2 
Implementation 

¶ Is the school able to effectively co-ordinate and 
monitor the implementation of its priority tasks? 

¶ Is the school able to enhance communication 
and collaboration among subject 
panels/committees for realisation of the school 
plans? 

¶ Does the school deploy resources effectively 
for the implementation of priority tasks to 
promote student learning, to strengthen student 
support and to enhance the effectiveness of 
school management? 

¶ Can the school properly handle exigencies that 
affect student learning and safety? 

1.3 Evaluation 

¶ Is a school self-evaluation mechanism in 
place? Does this mechanism function 
effectively? 

¶ How does the school evaluate the 
effectiveness of its priority tasks? 

¶ How does the school use the evaluation 
findings to feedback on planning? 

¶ How does the school inform the stakeholders of 
its performance? 

¶ Is the school able to foster a culture of 
self-evaluation? 
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Area 
Performance 

Indicator 
Focus Questions 

2. 
Professional 
Leadership 

2.1 Leadership 
and Monitoring 

¶ How does the school management lead the 
teaching staff in building a common vision for 
school development? 

¶ How does the school management enhance 
school effectiveness, with a focus on studentsô 
learning outcomes and whole-person 
development? 

¶ Do the school management and middle 
managers have sufficient professional 
knowledge? Are they able to keep abreast of the 
latest trends in educational development, 
including those in their respective areas of 
expertise? 

¶ Do the school management and middle 
managers have strong commitment? Are they 
committed to driving the schoolôs sustained 
improvement? 

¶ Are the school management and the middle 
managers able to fulfil their planning, 
co-ordinating and monitoring functions? 

2.2 
Collaboration 
and Support 

¶ How good is the working relationship between 
the school management and middle managers? 
Are they able to foster communication and 
collaboration, promote team spirit and enhance 
morale among the teaching staff? 

¶ How do the school management and the middle 
managers provide effective support to basic rank 
teachers?  

2.3 
Professional 
Development 

¶ Does the school management assign duties to 
members of staff commensurate with their 
abilities/expertise, thus making optimal use of 
them? 

¶ How does the school draw up and implement 
appropriate teacher professional development 
plans with the ultimate aim of enhancing student 
learning and the effectiveness of student 
support? 

¶ How does the school management ensure that 
the school becomes a learning organisation, by 
cultivating a climate of professional sharing? 

¶ How does the school make use of staff appraisal 
to identify the strengths and weaknesses, as well 
as the training needs, of teaching staff for 
continuous improvement of their work 
performance? 
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Domain II ï Learning and Teaching 

Area Performance 
Indicator 

Focus Questions 

3.  
Curriculum 
and 
Assessment 

3.1 Curriculum 
Organisation 

¶ Is the school able to align the planning of its 
curriculum with the recent trends in education 
development, the schoolôs development goals 
and studentsô progression of studies? 

¶ How does the school map out a curriculum 
framework that is balanced and broad in 
coverage, so that studentsô learning experiences 
can be extended? 

¶ How does the school adjust its learning content 
and formulate its learning and teaching strategy 
to cater for studentsô learning needs? 

3.2 Curriculum 
Implementation 

¶ How strategic is the school in implementing its 
school-based curriculum? 

¶ Are the various Key Learning Areas (KLA) able 
to enhance the implementation of school-based 
curriculum through communication and 
collaboration? 

¶ Is the school able to effectively monitor the 
implementation of its school-based curriculum? 

3.3 
Performance 
Assessment 

¶ How strategic is the school in implementing its 
assessment policy? 

¶ Does the school have a good grasp of 
Assessment for Learning? Is it able to adopt 
varied modes of assessment and effectively 
assess studentsô performance in respect of 
knowledge, skills and attitude? 

3.4 Curriculum 
Evaluation 

¶ What mechanism is in place for the school to 
evaluate the effectiveness of curriculum 
implementation? 

¶ How does the school make use of curriculum 
evaluation data to inform curriculum planning? 
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Area Performance 
Indicator 

Focus Questions 

4.  
Student 
Learning and 
Teaching 

4.1 Learning 
Process 

¶ Do students possess good attitudes, motivation 
and interest in learning? 

¶ Are students able to effectively apply learning 
strategies and resources in their learning, thus 
attaining their learning goals? 

¶ Are students able to utilise feedback to improve 
their learning? 

4.2 Learning 
Performance 

¶ Do students successfully acquire and apply 
knowledge and skills? 

¶ How well do students perform in their learning 
activities and assignments? 

¶ How well do students perform in the aspect of 
generic skills? 

¶ How developed are studentsô reading habits? 

4.3 Teaching 
Organisation 

¶ How do teachers design their teaching content 
and adopt teaching strategies according to their 
teaching objectives and studentsô abilities?  

4.4 Teaching 
Process 

¶ Are teachersô communication skills effective in 
promoting student learning? 

¶ How do teachers flexibly adjust their teaching 
pace and strategies to promote student learning 
to cater for different learning needs? 

¶ Are teachers able to create a good classroom 
learning environment for students? Is classroom 
management effective? 

¶ Are teachers able to provide various 
opportunities for students to participate and 
share experiences, with a view to promoting 
class interaction and enhancing learning 
effectiveness? 

¶ Are teachers equipped with subject knowledge 
and do they have a good teaching attitude? Do 
they pitch their expectations of students at an 
appropriate level? 

4.5 Feedback 
and Follow-up 

¶ Are teachers able to provide appropriate 
feedback to students to help them improve? 

¶ Are teachers able to follow up on studentsô 
learning progress and provide opportunities to 
extend their learning? 
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Domain III ï Student Support and School Ethos 

Area Performance 
Indicator 

Focus Questions 

5.  
Student 
Support 

5.1 Support for 
Student 
Development 

¶ How does the school identify studentsô varied 
needs in the area of support for student 
development? 

¶ Is the schoolôs planning for school-based student 
support services effective? 

¶ How does the school arrange different learning 
experiences to cater for studentsô personal 
development needs, in order to foster studentsô 
self-management ability and help them to set 
personal goals for learning? 

¶ How does the school formulate strategies to cater 
for studentsô social needs, with a view to fostering 
their positive values and attitudes and enhancing 
their interpersonal relationship? 

¶ Does the school suitably support students with 
special educational needs (SEN) to help them 
integrate into campus life and enjoy equal 
education opportunity? 

¶ How does the school evaluate the effectiveness 
of student support services? 

5.2 School 
Climate 

¶ How good are staff relationship, teacher-student 
and students-peer relationships? 

¶ What unique characteristics has the school 
developed in accordance with its vision, mission 
and goals? 

¶ How does such uniqueness shape the culture 
and development of the school? 

6.  
Partnership 

6.1 
Home-School 
Cooperation 

¶ How is parent education, offered by the school, 
geared to studentsô developmental needs? 

¶ How does the Parent-Teacher Association (PTA) 
mobilise parents to support the school? 

¶ How does the school assist the PTA to fulfil its 
function as a link between parents and the 
school? 

¶ Are there appropriate channels for parents to 
express their opinions? How are parentsô 
opinions considered and followed up? 

6.2 Links with 
External 
Organisations 

¶ Is the school able to develop appropriate links 
with external organisations in accordance with 
developmental needs? 

¶ Can the school suitably support student learning 
and its priority tasks through links and 
collaboration with external organisations? 

¶ How does the school maximise its alumni 
network to support development? 
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Domain IV ï Student Performance 

Area Performance 
Indicator 

Focus Questions 

7.  
Attitude and 
Behaviour 

7.1 Affective 
Development 
and Attitude 

¶ How good are studentsô self-concepts? 

¶ How good is studentsô attitude towards learning? 

¶ How is studentsô moral behaviour? How 
appropriate are their values with respect to social 
harmony, civic obligation and national identity? 

¶ Have students mastered self-management skills, 
e.g. fostering a healthy lifestyle, emotional 
balance and ability to handle stress? 

7.2 Social 
Development 

¶ How good are studentsô interpersonal 
relationships, social and leadership skills? 

¶ How good are studentsô behaviour and 
self-discipline? 

8. 
Participation 
and 
Achievement 

8.1 Academic 
Performance 

¶ How well do students perform in internal 
assessment? 

¶ How well do students perform in the 
Territory-wide System Assessment? 

¶ How well do students perform in public 
examinations and how good are value-added 
results? (applicable to secondary students) 

¶ How good are studentsô achievement and 
performance in other academic-related areas? 

8.2 
Non-academic 
Performance 

¶ How good are studentsô participation and 
achievements in the schoolôs extra-curricular 
activities? 

¶ How good are studentsô participation and 
achievements in inter-school activities and 
open/international competitions? 

¶ How good are studentsô levels of physical 
fitness? 
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Enquiries 

If you have any enquiries and suggestions about this set of Indicators, you are 

welcome to contact the Special Education Support 4 Section of the Education 

Bureau at 2307 0442; you may wish to put down your enquiries and 

suggestions in the box below and return it by fax to 2307 0472. Thank you. 

 

 

 

 

 

 

 

 

 

 

 

Name of Schoolȸ  

Contact Personȸ  

Telephone No.ȸ  

Fax No.ȸ  
 


