Learning English through Drama



	Focus: Writing Short Scenes and 
Giving a Dramatic Reading
Objectives
By the end of the lessons, students will be better able to:

· create short dramatic episodes based on a given situation

· role-play a scene they have created

· reflect on their own performance

· evaluate a role-play performed by others

Time Needed
· 3 hours 40 minutes
Learning/Teaching/Assessment Tasks/Activities
· Students read a short script and practise performing it, focussing on sentence stress and intonation

· In pairs, they choose a conflict-based situation from a list provided, and work together to write a short script based on the situation

· They check their scripts for content, stage directions, grammatical accuracy and suitable vocabulary, and revise them as necessary

· They memorise their scripts, and rehearse the dialogue and movements

· They perform their scenes for their classmates and provide peer feedback

· They revise their scripts and performances as necessary, and perform the scenes again in light of the peer feedback they have received

Materials Required
· A handout on writing short scenes (“Writing a Short Scene”)

· CD (Tracks 20 – 21)
· “Role-play/Performance Feedback Form” (from the “Supplementary Materials” section)



Writing a Short Scene 

Teacher’s Notes
Learning Activity 1

Reading and Speaking

40 minutes
This activity is intended as a way of revising the work that students have already done on role-plays, stress and intonation. 
1. Students will need some time to work out the best places to put the stresses in each line, and there is no single correct answer. The following is provided as one possible way of placing the stress. If students place the stress differently, and can defend their choices, this should be encouraged. 
	B:
	Where have you been? Why are you returning home so late again? Are you going out with a boy/girl?

	A:
	I want to start dating.

	B: 
	Don’t be silly! You’re far too young for dating.

	A: 
	But all my classmates are doing it. Why can’t I?

	B: 
	Because you’re not mature enough.

	A: 
	You never let me do anything I want to do! You are so controlling!

	B: 
	That’s not true. I just don’t think you’re ready to start dating.

	A:
	I am! I am not young anymore. I am already sixteen! 

	B: 
	Sixteen is too young!

	A: 
	Maybe it was when you were growing up, but the world is different now.

	B: 
	I don’t care what you think. I’ve already said no. Do as I say!

	A:
	But that’s not fair!

	B:
	Life isn’t always fair!

	A:
	I will still go ahead whether you like it or not.

	B:
	You will have only yourself to blame if anything goes wrong!


	Catering for Learner Diversity
For less advanced students:
· You may want to use the accompanying CD (Tracks 20 – 21) as a spoken model for students’ reference.

· You may want to give them a script with the stress marked (as it is in the example above).

For more advanced students: 
· You could ask students to write more dialogue to develop the conversation further.

· You could ask them to add physical actions.

· You could ask them to memorise the script and perform it for the whole class, or another group of classmates.




Learning Activity 2

Writing and Speaking

180 minutes

Instructions are given in the student’s handout. Students should be encouraged to draft and re-draft their dialogue and stage directions as often as is necessary so that their scripts:
· are grammatically correct

· are expressive and varied in terms of vocabulary

· include information about sentence stress and intonation

· include information about movement, gesture and facial expression
· include information about the location of the scene, and about the characters’ appearance and personality   
It will take a fair amount of time for students to memorise and rehearse their dialogue and movements, and to perform their scenes for classmates. Teachers should use their judgement about how much time to devote, as it is important to strike a balance between ensuring that performances are as strong as possible on the one hand, and maintaining students’ level of interest and motivation on the other.

The fact that students will be performing for each other usually acts as a spur for them to re-draft their scripts and hone their performances. The teacher’s role during preparation time is to circulate and to offer encouragement and suggestions.

The “Role-play/Performance Feedback Form” and “Script Feedback Form” included in the “Supplementary Materials” section of this resource package can be used for student “audience” to provide focussed feedback on their peers’ work. You may adapt the forms to suit the needs and levels of your students. 
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