Learning English through Short Stories


The Dance
by Tara Millican

‘The Dance’ by Tara Millican

Teacher’s Notes
Introduction:

The setting of a story relates to where and when the story is taking place. In ‘The Dance’, the students will be asked to focus on the use of language to build atmosphere and even to form impressions of characters solely through the description of the setting. It is suggested that the students be given the story in sections and that you withhold the title until after the first or second paragraph.

The students will also be introduced to the concept of theme.
Catering for Learner Diversity
‘The Dance’ contains quite difficult vocabulary in its original form and is more suitable for students of average or higher level. For less advanced students, the simplified version below can be used. It should be noted, however, that the activities requiring students to work on “difficult words” relate to the original version of the story.
The Dance (simplified)

	Please refer to the print version of this package for the simplified story.



Learning Activity 1

Pre-reading
Students could be asked to describe their bedroom. This can be done either by selecting students to tell the class or to partners. Then they are asked to think about experiences they have had, both good and bad. They should concentrate on the experience first and then where and when it took place. They are then asked to describe the where and when. Boxes will be provided for sketching the place(s) but where possible they should be asked to write a few sentences that describe their experiences. While spaces are provided for students to draw, ensure that they complete some writing even if it is only some adjectives that can describe the places.

You can tell the students that the experience can be made up.

Students share their experiences with the class. Model on the board the use of descriptive adjectives and how they are used to express feelings about a time or place. Look for and emphasise the contrast between the two places and experiences. 

Catering for Learner Diversity
For less advanced students, they can be given prompts such as the ones below to help them to describe the where and when in Learning Activity 1A2:

Time – morning/afternoon/night

Place – indoors/outdoors/where?

People – who was/were involved: friend(s)/yourself/family member(s)/next door neighbour(s)
Learning Activity 2

This vocabulary activity aims at helping students to prepare for vocabulary which may hinder their comprehension of the text. Ask students to fill the gaps on their own and check answers with their partner.

Answers:

1. lap

2. hunch over

3. swaying and rocking

4. permed

5. mysterious

Catering for Learner Diversity

For less advanced students who will be reading the easier version of the text, they can be given the following sentences and glossary:

1. We were asked to wear jeans and a white __________ for the performance.

2. They decided to _____________ the walls with oil paintings to give the room a stylish look.

3. As they played the music louder and louder, the crowd went wild and started _____________.

4. He hears a ____________ noise coming from the house, but does not know what causes it.

Glossary

banging their heads – moving their head energetically

line – form rows or lines on

mysterious – strange, unknown

tee – t-shirt

Answers:

1. tee

2. line

3. banging their heads

4. mysterious

For more advanced students, do not give them the glossary before they do the activity and use it only for checking answers.

Learning Activity 3

Paragraph 1
As the purpose of the activity is to encourage students to guess what is happening in the story and the title of the story may give away the answer, be sure you do not let students see the title of the story until the next activity.

Pre-teach words which may be difficult to students, such as: 
aluminum (line 1)
linoleum (line 4)
The first paragraph is a good example of how the description of a place can influence how we view the characters that inhabit it. Here the students are asked to identify adjectives which are used to describe the building where the story is taking place and the furniture and decoration. The focus is on how the adjectives convey an atmosphere through the use of dark colours, blue and black, for example.  

Answers:
Building/furniture/decoration

Adjective: aluminum, blue, black, linoleum*
Noun: chair, paint, seat, lights, floor

*This word does not appear in the simplified version.
Parts of the body

Adjective: cold

Noun: fingernails, hands, eyes, teeth, heads

Students are then asked to answer some questions based on their interpretation and choose adjectives that describe both the place and the narrator. In the paragraph the only description of the narrator is that she has cold hands. The students should still be able to produce some description of her. 
Students share their answers with their partners.
Learning Activity 4

Paragraph 2
Pre-teach words which may be difficult to students, such as: 
scatter (line 1)
dampness (line 3)
The students are asked to go back again and look at the words they chose before and confirm or change their opinions on the setting and the character. Notice again that the direct information we have about the narrator is very limited. 

Students are asked to describe both the character and setting. The story gives much more information about the setting, but students should be encouraged to guess what the narrator is like. 

Catering for Learner Diversity
For less advanced students, they
- can be asked to write a couple of sentences describing the character and setting, drawing from the adjectives they have produced in Learning Activity 3;
- can make a list using the previous tasks and adding others; or
- can draw the scene, again with the help of the adjectives they identified.
For more advanced students, teachers might like to note that there is a change in tempo to the scene from fast to slow. In the first paragraph the tempo is fast: wildly - banging - clapping, it then changes to slow: quiet - slowly - swaying - gently. This adds atmosphere and the changes keep the reader interested. Teachers might like to ask some questions to set students to think along this line.
Learning Activity 5

Paragraphs 3, 4 and 5
The understanding of the first line of paragraph 5, “Don’t ask me. Please God don’t ask me!”  is important to the comprehension of the theme of the story. Get the students to think about what he may be going to ask her. Most likely he may ask her to dance. Asking all the students to write is also important for the learning curve of the module and the final activity. 

Students should share their understanding of the main character’s feelings here.

Suggested answers:

1. A boy.

2. She is nervous and she wants to avoid looking into the boy’s “brown, engulfing” eyes.

3. She is talking to herself and she is afraid of being invited to dance.

4. gaze – a long look without stopping

silhouette – an outline of a person or object

engulfing – attractive, capturing people’s attention and interest

Catering for Learner Diversity
For less advanced students who are reading the easier version of the text, you may consider giving them the two multiple choice questions below instead of those in Question 4 of the activity.

1.  gaze (line 13)

     a) a quick look     b) a long look without stopping     c) an angry look 

2.  sweat (line 18)   
a) drops of liquid that come from your skin when you are hot     b) head band
c) hair

Answers: 

1. b             2. a

Learning Activity 6

Writing the ending 
Catering for Learner Diversity
For less advanced students, variation in grouping and the mode of interaction may help. Group work may be appropriate in the planning of the paragraph. Using a mixed ability group at this stage would help the process of writing. After the planning, individuals can write their own ending, or groups may work together to write. Depending on their ability, students can be asked to write only three to five sentences for the ending.

Students are asked to put themselves in the position of the main character and write a concluding paragraph.   

Students can then present their stories to the class.

Learning Activity 7

Paragraphs 6 and 7

Students now read the final paragraphs and compare the various different endings written by their classmates. 

Catering for Learner Diversity
For more advanced students, ask them to discuss which ending they prefer and why.







Focus: Setting, Character and Theme





Objectives





By the end of the lessons, students will be better able to:  


identify the theme in a story


use adjectives as a means of developing the theme of a story


write an alternative ending to a story


gain an awareness of the concepts of setting and character





Time Needed





3 hours 20 minutes





Learning/Teaching/Assessment Tasks/Activities





Students take part in activities that enhance their awareness of the concepts of setting and character


They identify and use descriptive adjectives that are used to build atmosphere and form impressions of character


They write the final paragraph





Materials Required





Story ‘The Dance’ (Original)


Story ‘The Dance’ (Simplified)


Handouts for Learning Activities 1-7
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