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Preamble

This Curriculum and Assessment Guide is one of the series jointly prepared by the Hong
Kong Curriculum Development Council (CDC) and the Hong Kong Examinations and
Assessment Authority (HKEAA). It forms the basis for learning and teaching of the subject
curriculum as well as for setting public assessment. The issue of this single document on
curriculum and assessment aims at conveying a clear message to the public that assessment is
an integral part of the school curriculum and at promoting the culture of “assessment for

learning” to improve learning and teaching.

The CDC is an advisory body giving recommendations to the Hong Kong Special
Administrative Region Government on all matters relating to curriculum development for the
school system from kindergarten to sixth form. Its membership includes heads of schools,
practising teachers, parents, employers, academics from tertiary institutions, professionals
from related fields or related bodies, representatives from the HKEAA and the Vocational

Training Council, as well as officers from the Education and Manpower Bureau.

The HKEAA is an independent statutory body responsible for the conduct of the Hong Kong
Certificate of Education Examination and the Hong Kong Advanced Level Examination.
The governing council of the HKEAA includes members who are mainly drawn from the
school sector, tertiary institutions, government bodies, professionals and persons experienced

in commerce and industry.

This Curriculum and Assessment Guide is recommended by the Education and Manpower
Bureau for use in secondary schools. The subject curriculum developed leads to the

appropriate examination provided by the HKEAA. In this connection, the HKEAA has



issued a handbook to provide information on the format of the public examination of the

subject and the related rules and regulations.

The CDC and HKEAA will keep the subject curriculum under constant review and evaluation
in the light of classroom experiences, students’ performance in the public assessment, and the
changing needs of society and students. All comments and suggestions on this Curriculum

and Assessment Guide should be sent to:

Chief Curriculum Development Officer (Personal, Social & Humanities Education)
Curriculum Development Institute

Education and Manpower Bureau

13/F Wu Chung House

213 Queen’s Road East

Wanchai

Hong Kong

vi



Introduction

Among its recent proposals for education reform in Hong Kong, the Education Commission
recommends the provision of ‘a broad senior secondary curriculum to enable students to
acquire experiences in various key learning areas, construct a broad knowledge base and
enhance their ability to analyze problems’ (Education Commission, September 2000). The
Integrated Humanities (IH) (S4-5), designed primarily for students not taking any subjects in
the Personal, Social and Humanities Education Key Learning Area (PSHE KLA), represents a
response to this proposal. It seeks to provide students, particularly those of the science and
technology-oriented streams, with learning experience in the PSHE KLA which seeks to

build a broad knowledge base and a rich repertoire of skills and abilities.



Nature of the Subject

The word ‘humanities’ has many meanings. It often refers to academic disciplines concerned
with culture, such as literature, history, and philosophy. Sometimes it is closely associated
with what is known as the humanistic spirit. The term ‘Integrated Humanities’ as it is used
here can be simply understood, however, as an integrated subject devoted to the study of the
human condition. The IH (S4-5) does not attempt to assemble different subject disciplines
into one. It is ‘integrated’ in the sense of not being limited by the boundaries of different
subject disciplines in the study of the human condition, although it would draw upon basic

concepts and knowledge from different humanities subjects.

The subject matter of IH (S4-5) is the human world. Its basic concern is the understanding of
the human condition. By providing a learning experience different from that provided by
science and technology subjects, this subject helps to broaden student perspectives in
understanding and caring for the world in which they live. The intention is not to merge
systems of theories and knowledge of several subject disciplines. Nor does it aim at turning

students into specialists in a given field.

This subject explores issues of the human world in the personal, local, national, and global
contexts. In the enquiry of these issues, students will be introduced to the different
perspectives provided by the six strands of the PSHE framework, namely, personal and social
development, time, continuity and change, culture and heritage, place and environment,

resources and economic activities, social systems and citizenship.



Overall Aims

The aims of S4-5 Integrated Humanities are:

1. to enhance students’ understanding of themselves, their society, their nation, and the

world at large;

2. to enable students to develop multiple perspectives on controversial issues;

3. to develop generic skills in students such that they can construct knowledge in order to

cope with changing personal and social circumstances;

4. to introduce to students ways of thinking and study methods appropriate to the

humanities and the social sciences; and

5. to develop in students a holistic and viable system of values and attitudes so that they
can sustain healthy personal development and become informed and responsible

citizens.



Learning Objectives

The objectives of S4-5 Integrated Humanities are to enable students:

to develop a sense of self-understanding, the ability and habit of self-management, to
review their relationships with family members, peers and other members of society and

to examine their own expectations of and readiness in building intimate relationships;

to identify what is valuable about the local society, its constraints as well as worries, and

to recognize the interconnectedness of their own local and national identities;

to acquire the basic knowledge about the current reform and development strategies of

the mainland, and the important issues facing our country in the process;

to understand the process of globalization and to reflect upon its pluses and minuses;

to be exposed to different areas of social concern and to recognize the

interconnectedness of personal, local, national and global issues;

to conduct basic humanistic study and social research and to employ multiple

perspectives to analyze complex social issues;

to develop collaboration skills, communications skills, critical thinking skills, problem
solving skills, self-management skills, study skills and creativity through the enquiry

learning process;

to be sensitive to and to show concern for personal, interpersonal, local, national and

global issues; and

to be appreciative of and to apply in daily life the positive values of their own culture,

and those of other cultures as well as universal values.



Expected Learning Outcomes

By the end of the course, students should be able:

10.

11.

to demonstrate awareness of their own feelings and emotions, and of their values and

preferences;

to manage themselves and the way they relate to others;

to feel for others, empathize with their experiences, and be appreciative of the problems

that people as a group have to face;

to understand the strengths and weaknesses of Hong Kong society and be aware of the

importance of social justice;

to recognize that Hong Kong people have multiple identities and appreciate the

interconnectedness of students’ own local and national identities;

to understand the developmental strategies of China and to appraise its impact on the

future development of the country;

to recognize that globalization has many dimensions and to evaluate its impact on

different actors;

to understand the interconnectedness of personal, local, national and global issues and to

appraise issues appealing to human concern accordingly;

to appreciate how information affects decision-making and facilitates problem-solving;

to recognize that on matters of values and truth, different people tend to hold different

opinions;

to discern the views held by different contemporary groups and, on this basis, establish

one’s own personal stance;



12.

13.

14.

15.

16.

17.

18.

19.

to conduct basic research, social surveys, field studies and further improve their study
skills;

to apply multiple perspectives in their thinking, particularly with reference to humanistic

values;

to select, interpret, evaluate and integrate information, data, concepts and opinions and

to draw conclusions from available evidence;

to present their arguments clearly and demonstrate open-mindedness and tolerance in

discourse on moral issues;

to communicate effectively and maintain good social relationships;

to be appreciative of the values of their own culture, those of other cultures as well as

universal values;

to appreciate the importance of holding together individual interests and common good;

and

to become responsible and conscientious citizens.



Curriculum Framework



Curriculum Outline and Suggested Time Allocation

This subject is composed of four core modules and three optional modules. A topic is chosen
for each module. The topic delimits the scope of the module and provides a focus for the

enquiry approach of learning.

Each core module is designed with respect to one of the four contextual levels, namely
personal, local, national and global levels. There is a gradual expansion of horizon. However,
it does not imply that the enquiry should be strictly confined to one level only. On the
contrary, cross-level enquiry is not only acceptable but encouraged, as it brings out the

interactive nature of these contextual levels.

The optional modules offer choices on different areas of concern. Enquiry into these modules

is not confined to any specific contextual levels.

Students of this subject study all of the four core modules and one of the optional modules.
Allocation of four periods per cycle is recommended for this subject. Assuming that there are
45 working cycles for the two academic years of S4-5, 180 periods will be available for the
subject. The minimum number of periods for the learning and teaching of each module is

suggested as follows:

Subject requirements and
Content
suggested time allocation
A. Core Part
Core Module I: Compulsory
Personal Development Not less than 30 periods
Core Module II: Compulsory
Characteristics of Hong Kong Society Not less than 30 periods




Subject requirements and
Content
suggested time allocation
Core Module III: Compulsory
Development of Modern China Not less than 30 periods
Core Module IV: Compulsory
Globalization Not less than 30 periods
B. Optional Part
Optional Module I:
Religion and Life
Optional Module II: Choose any ONE module.
Human—Environment Relationship Not less than 40 periods for the
Optional Module III: module
Relationship between Mass Media and
Modern Culture

The suggested minimum number of periods for the whole subject adds up to 160. It is at
teachers’ discretion to use the outstanding teaching periods for various purposes: such as
catering for wider interests, adopting remedial measures, providing opportunities for in-depth

studies, or introducing more learning and teaching strategies.



sogueyo 03 9[qeidepe
‘arqrsuodsaz ‘aanisod
‘onsmundo ‘oourroasiod
‘ostidiouo ‘ssouuodo
‘UOTRUTULIdNOP-J[OS
‘UONRAN[ND-J[IS
‘aurdiosip-Jos
‘UONIJJAI-J[OS
‘UI99)S-J[S
‘Ayrenprarpur ‘AjIAnodjye
‘K119q1 ‘93BIN0O
‘K1ATRaI0 ‘K)TUSIp UBWIN

(S[BOS 95} IAJIYOE 0} JIOM PUE S[ROT
39S 0} UIBI] AUO UBD MOH (}sIojul [euosidd wie)-3uoj s,auo 109)je Aepo) Jo
SUOISIOOp Op MOH (91 Ul sagueyd Jofewr pue soannogjIp ‘swafqoid yym adoo

QU0 UBd MOH (SINOIABYQ S,9U0 SunddfJe SI0J0RJ AU} AJIIUIPI QUO UBD MOH uowaseuew
(pajpuey pue pajerdaidde oq spoou [euonowd pue [edo1sAyd s,ouo ueds Moy -J1°S
{PABYD(Q WAI)SI-J[os Y31y Yim uosidd
© $90p MOH (uosIad & Jo Surdq-[[om ) 0} dABY WIJSI-J[S SIOP doUBIJIUFIS
T\ (SINOIABYQQ PUB SAN[BA S,0UO OUIN[JUI SIAYIO JO UONIUT00I S19U)0

o1} SO0P MOH YIM SUIAJIUIPI YIIOM SPIBPUR]S ISAY) oIV (u0sIod & 9jen[ead
£)2100S UIdPOW SO0P Spiepue)s jeym Ag ;uosiod € Jo yIom Y ST IeyM

Aq uonugooar

pue Wwod)so-J[os

{SOAI] QUO ABA ) 90USN[JUI AININJ Y} 0] UONRIIdSE S, 9UO0 S0P

MOH /,SUone)IWI[ pue SYISUals UMO S, U0 dA1DId ouo pinoys Moy juosiod
s adeys y1moi3 jo punoidyoeq pue ssa001d oY) pIp mOH /panjeA s3uryy

9} PUEB SUOIIBIUSLIO ‘S}SQISIUI S, 9UO JNO PULJ SUO UBD MOH (J[OSOUO MOUY SUO
d[ay J1osouo 09s SI9YI0 ABM Y} UBD MOH /(J[OSOUO PUBISIIPUN SUO UBD MOH

SSaualeme-J[os

Surdopaas(qg -

10

99 01
I pinom uosiad

Jo pupy1eym ‘I

sapnjije pue sanjep

Aainbua 10} suolysanb pajsabbng

sjuiod Aay}

sanss|

"UOISSNOSIP 10J SJUUO0D Y} Sk Sased I A[rep yym o1doy

o) Jo Suryoro) pue Surured] o Juowo[ddns 03 oARY [[Im S197oe9) sopdrourid Jo SwIo) Ul UOISSNISIP JO UONIIIP Ay} op1aoid mofaq paisad3ns suonsonb Armnbud
oy, “diysuonelal djewnul SuIp[Ing JO SSOUIPBAI pUB SUOIIL}0AdX UMO JIOY) MIIAJI OS[R [[IM AT "SIOYI0 s dIysuone[dr p[ing pue Jedrunuruod A3y} moy
UO JO9[JOI SJUIPMNIS “AI9100S JO SIOqUIOUL JOY)0 pue s19ad ‘sroquuowt AJrwe] yim Juofe umas Jo syxojuod ot ur parjdde digsuonear jeuosiodiojur jo sordrourd
uIssnosIp Y3noIy) “QIOWIdYIIN,] ‘JuowdSeue-}[os Jo J1qey pue Aiqe o3 dojorop pue Surpueisiopun-J[os 10dosp € dAdIYOR sjuapnys sd[oy s[npow SIy ],

yudwdo[aAd (] [BUOSIdJ i A[NPOJA 210))

Med 210y 'y



(drgsuonerar ajewriur ojur 03 03 aredard

oUO P[NOYs MOH /juduniuuod [emynur Ajdwr Adewnur s90(] (M08 AJ1IBSS900U
suonejdadxa [emynw op Y[inq Suroq st diysuone[or 9JeWIUl UB USY A\
,sdiysuonear a3 03 3uriq A9y} Op SUOISUL) JBUM ‘JOW JOU B SUonL}oadxd
95U} UAY A\ (,O[qBUOSEAI SUONR}0adXd JSaU) A1y (IYJOUR dUO SPIEMO) P[OY
£39100S JO SIOQUIW JAUI0 pue s193d ‘S1oquuow A[Iurey op suone}oadxa ey

sdrgsuonefar

Surdooao(g -

(Passasse aq s3o1[juod Jurpuey jo

SIaU}0 10} SABM JUSIQIP AU} P[NOYS MOH /PI[PUBY 9q SIDI[JUOD ISAY} P[NOYs MOH /,3uLiq SJOI]JU0D
103dsa1 ‘J19s 10§ 309dsaux SIOI[JUOD 9S2Y} [[IM S0UINDISU0D JeYA) (OSLIE SJOI[Ju0d Jeuostadioyur op moH SurSeuey -
‘uone1adood ‘UIdu0d pue
Surres ‘Aypedwd ‘Aysopowt (,sI9y10 Jo aoueydoooe
‘AAnISUas ‘ssouuado PUB UONBIIUNWIIOI [BUOSIdAINUI S,9U0 J9d)Je SIANIAdSIad JUdIdPIP 95y}
“douopuadapiojur Op MOH (SI9YJ0 JO SINOIABYQQ pue S3ul[ad) oy Jurpuejsiopun 10§ sdandadsiod (S0
9snn ‘Ajpenbs o) AIB JBY A\ /UonjEOIUNWIIO) [euosiddiour ur suroned s .ouo puejsiopun UONEITUNUIIO ym Suore
‘K[enprAIpul ‘AISOUOH ouOo UBd MOH /UOTBOIUNWUIO) [BUOSIdAIONUI 9ANDIFS SAIMIISUOD JBYA [euosrodiojuy - 18 1 0p MOH ‘T
sapnjijie pue sanjep Ainbua 10} suolysanb pajsabbng sjulod Aay| sonssj

11



Kerd

IreJ 10 pue Me[ JO d[nI

10} ‘s19y)0 10J 30adsar e
s ‘soueyd 0} o[qeidepe
‘oansod ‘urred ‘Aypeduwd
‘uonyeroaxdde ‘Teoniio
‘Krojedronaed ‘Koeroowop

GYIEIM JO UonnqLIsip

Irey pue sapnrunroddo Tenbs adjueIens JuswIoA0S ) Jo sarorjod pue

SULIOJAI [BIJ0S U} OP JUIX Jeym 0], (U0 SUOH Ul UONBUTWILIOSIP JO SPULy
JUQISJJIP 219y} Iy ¢ ssouySudn pue AjSojur Yim £10100s & 9Aey 0} jueprodur
J1 ST ¢,SS900ns astwoad sppom prey sao( ¢ senrunizoddo jo doerd e Suoy Suoy S|

sanunzoddo
[enbo
pue Aorjod [B100S 0

e Jo uonnqrisip uaadun oy} daoxdwr djoy 1 [[1s pue ‘uonoIIp

JYSLI 91} AWOU09d PIsSLq-o3pa[mouy ¢, [od)-1y, & premo) juoudo[orap

o1 ST {,AWOU093 INO JO SULINIONNSAI Y} UL PIJBLINS dABY SOFUI[[BYD JBYM
(A3aA0d Jo ansst ay3 uo 3sed oy ur Yimoi3 o1mouod Jo 1oedur ay3 sem JBYM
{IUAWIUIdA0T YV SSIH o3 JO Ad1j0d O1tIou0d? oy SI JeyA\ (21U [RIOUBULY
pue Surper; [eUONBUIIUL UB St J0UdSIoWD s, 3uoy] SUOH 03 SUNnquLuod SI0308)
A} AJB JRYA\ (SUONBIIPUI A} A1k JeyMm pue Suo] Suoy st pado[ordp moH

uonnqrnsip
qieom
pue Judwdo[oAdp

OIIOU095 ‘q

({,S90UBAQLIZ

II9Y) SSOIPAI puB JUSWUIOA0S ) Jojruowr 03 J[doad Suoy Suoy 10

sueow 9jenbape 219y} a1e pue Aem aanisod e ur orpqnd [e1ousd oy Jo spuewdp
o} 0} puodsol JUSWUIIAOS S0P ‘WAISAS FUNSIX oY) Jopu() uonedionied

‘Areanyd ‘mef yo reontod uo  3uoy] uoy Surni ojdood Suoy 3uoy,, pue , SWIISAS {K191008
ssa001d anp ‘sanrumiroddo 0M] ‘A1unod auo,, Jo uonejuawa[dur ayy Jo 1oedur oy st jeyA ¢uonedionted 3uoy SuoH
[enba ‘oonsnl ‘Kjremnu reontfod s ojdoad Suoy] SUOH eouonfjur s10308] JeYA uonedionied Jo sosnurwt pue
‘po03 uowrtos ‘A11aqI reontjod ur sanunzoddo enbo oaey ojdood Suoy] SuoH o (YVSSH uonedronied sosnid oy Jo
pue wopaaxy ‘Aijenbyg o urpim daey dpdoad Juoy] Suoy op uonedronred [eonrod Jo s[ouuRYd JRYAM [eoniod ‘e | OwWoOS dIeJBYM |
sapn}ijie pue sanjep Ainbua 10} suolysanb pajsabbng sjulod Aay| sonss|

"SOIIIUIPI JUSIIJIP M SIOY)0 }doode pue sannuapr umo oy} uodn 399[Ja1 03 SJUIPNYS SAZIN I "SANIIUIPI [RUOLIRU PUB [BI0] JO JUdWdO[oAdD ) I SY00]
OS[e S[NPOUI SIY ], "SONSSI [B100S Jo[ew S31 JO owWOos dzA[eur A[[eo131I0 0} A)[Iqe ue dO[2Adp 01 pue A19100s U0 SUOH JO Jurpue)siopun JAISUIYIdwOod A[9ANR[AI
& 21nboe 03 syuopnys urjqeud je SwiIe J[NPOW SIY [, "SOLLIOM SB [[9M SE SJUTRIISUOD S)I 9ZIUF0921 0} pue ‘AJ9100S INO JNOqe J[qen[eA SI Jeym AJIIUIPI 0} SYO3S

11 “Aorjod [eroos pue juswdo[oAdp omuouodd ‘uonedronted [eonijod :£19100s Fuoy SUOH Jo sjoadse 931} JO UOHBUILIEXD UB [PIM SUISOQ S[NPOU SIY],

£)9150€ 3U0Y SUOH JO SINSLIdIRIRY))

I S[NPOJAT 310D

12



(Amuopt jo

1doouoo onsifeand e 9jowoad pue JsafruBW 91NN SSBW JNO SA0(J (,SU0Y SUOH
ut sdnoi3 Kyuourr 301dop BIpPOW SSBW INO SOOP ABM JBUM U] /BIPOW SSBW

oy} ur pa3drdap  SjueISIUUUT MAU,, pUR  SOUIYD) PUB[UIBWL,, I8 MOH (MOY|

pue AIUNod Ay} YIIM PUB dIN[ND ISAUIYY) [IIm uonedynuapi s,9jdoad Suoy|
SuoH 109[ja1 1My SSeW PIp ‘BId /66 [-1s0d oy ul pue pordd [euonisuen

o) Sunm( Moy pue s} 1940 pagueyo ojdoad Juos[ Suoy Jo oFewr-J[as

oy} SBH (,SSAUSNOIISUOD [BIO] SIY) JO SAINJBIJ AY) I JBYA\ (,FUIdQ OIUT SWOD
SSOUSNOIOSUOD [BIO] B SBY MOY ‘UOISIAJ[9) PUB SWI[I} SB [ONS 9IN[NO SSeu U]

K)muapr Jo 9suds

pue aIn}nd SSejN -

(,S93uerd o1y 03 JUIPLI[ SI030€J Y} A1 JBYA\

{Amuapt asaury)) Jo asuas J1oy) ur 9jdoad Suoy Suoy Suowre saueyd a3 e
Jeym ‘uonedryIunal 1YY ¢onowed Juioq Aq JuBOW ST JBYAN /SIUOAD PUB SO}
JUOISJJIP UI UOTIEU ) YIIM SOA[ISWAY) payynuapt ojdoad Suos] Suoy aAey

MO (,9S9UIY)) SB SA[swAY) Ajnnuapt 9[dood 3uos] SUOH Op JUXI Jeym OF, Amuapi [euoneyN - (8uoy 3uoy
9J1[ JO SABM JUQIYIP I0J ur 5yuoprt
pue S10yjo 10J 30adsar e Amuapt Jo osuos
s ‘uonerddrdde ‘[eonno J0 9suas 119y} dO[OASP SONLIOUTW JTUY) PUB ‘SILIOILLID T, MON oy} ur ojdoad onsiemyd
‘Anreand ‘Aureprjos SNOUAIIPUL ‘S[BALLIE MJU Sk [yons ‘sdnoid [e100s JUIIPIP Op MOH ()1 JO Aem s ordoad
‘wisnoined ‘oFeioy s.3uoy Suoy pue Auapr Jo asuas s, 9[doad uoom)aq UOI}0UU0D A} ST JBY A\ Amuapt pue o) Sunoopye
UOTJBZI[IAID pUR AIN}[Nd (3uoy] Suoy ur Juowdo[oAp STWOU0DI PUE [BIO0S 0} PAJR[I AIUIPI [O0] JO SSQUSNOIOSUOD $10)0€]
‘Burduolaq Jo asuag UuoneuLIO} AY) ST MOH (AIJUIPI PUL SSOUSNOIISUOD [BO0] 0} ISLI UAIS SBY TRy A\ [eo0] - oy} e JeYM T
sapnjijie pue sanjep Ainbua 10} suolysanb pajsabbng sjulod Aay| sonssj

13



(orm)

uoneziuesiQ

(yuowdo[oAdp O1IOU099 S, A13UNOD INO U AWOUOID opei],

3uoy] Suoy Aq pakerd sojo1 oy} a18 JBYA {OLA Y} OIUI ANUI S, ANUNOI PIIOA\ 9} Ojul
Ino 3urmofoj Suoy Suoy 3uroe} sagua([eyo pue sanrumroddo ay; are jeyA Anua s eury)
(Anunod 3urdo[oAsp e se QLA 9Y3 01Ul AUd S eury) Aq 1y3noiq sagudeyo pue 10309s

pue sanruniroddo o a1e 18U (O 2 utol eury) prp Ay (AWou0d9

s eury) ur 10309s orjqnd-uou o Jo sostdidyuo Aq poAerd sojo1 oy} a1k

JBUAN (WI0JAT $asLIdI01ud paumo-93els o) Aq 1ysnolq wojqold juswioidwoun
oy} 9[puBY JUSWUIIAOS Y} SOOP MOH (SULIOJAI IS} JO SIOQLJ o) AI. ey A\

oriqnd-uou oy
Jo sosudioyud
‘sosrdiauo
pauMO-9Ie)S

{SWI0Ja1 youne| 03 sostidiojuo paumo-aje)s ydwoid jey) s10j08] Y} oI JBYA Jowojarayl 'q

{POMOIIRU 9q SEAIE [BINI PUB UBQIN USIMIOQ SOOUIZIOAIP

) uBd MOH /PO[orl 9q swo[qoid Sunnsal oy} pue SIOIOM JUBISIW JO ONSSI

poo3 Y} ued MOH /,SULIq SIAIOM JueIFrur op swo[qoid JeyA (,SIOIoM JuBISIUL

uowwod ‘AyusIp uewny J10J SUOSBAI Ak JBYA\ /SUWLIOJAI A0 pUB UOIBZIUBGIN S BUIYD) JO SOIISLIdIIRIRYD
‘sonIiqrsuodsal pue sy Jolewr oty a1k 1BYAN (SostidIojud o3e[[ia pue diysumo) do[oasp 031 euly)) JALIP JyuowudoroAsp
uewny ‘saniunioddo 181} S10J0BJ A} oIB JBYA\ /PAYOUNE] JUSWILIOAOS J) SBy UWLIOJI [BInI JBYA\ JIWOU09d
renba ‘Ky1aqr| (861 OUIS OPBW ULIOJOI OTWOUO0II S, BUIY)) Sy ssa1301d Jeyp) (AWOU0d S euIy)
pue wopaaly ‘Aenba JO3TBW ISI[BIO0S ST JRYAN (AWOU0ID Ja3Iew pue Awouodd pauue[d usomiaq yuswdojorap Jo so1301enSs
‘Kuepryos ‘3urduooq SQOUQIOPIP Y} Ik JRYAN (BUIy)) JO o11qnday s,o1doad ay3 Jo JuowysI[qelso ueqIn pue JUOLIND JY) I8

JO asuas ‘wisnoLyed oy} 29urs JudWdO[IAIP JIWOU0I? Ul UdNedpun eury)) sey syjed ey ulojoI eIy B[ 9[qRIISIP MOYH |
sapnjijje pue sanjep Ainbua J10j suolysanb pajsabbng sjulod Aay} sonssj

"BUIY) UI SO139181)S
juotdooAaap o[qeureisns ojur aambud 03 sydwone pue ‘armny s eury) Suroey soFud[[eyd 9y} pue JUAWAO[PAIP OIUOU0dd Jo joeduwn [eonrod oy sarojdxd
1ed puodoas oy, ‘Awouods Fuizijelysnpul ‘paziueqin A[SuISeaIdoUl UB 0} AWOU02d ueleise Apueuriopald e wWoll uoneUWLIOJSURI) SJI PuB AWOU0Id JONIBW
ISI[e100S © OJUl AWOU099 pouue[d & WOIj uonIsues} s eury)) puesiopun o) sjuapmnis s9[qeud sIy [, ‘uoneziuediQ dpel], PIOA\ Y} 03Ul A1jUd S BUIYD) pUL 10}03S
oriqnd-uou oy} Jo sosuIdIojud ‘soSLIdIOIUS PouMO-91e)S JO WLIOJAI ‘sostIdIojud dIysumo) ‘SULIOfal [eInI U0 Snooj oA\ ‘1oeduwir 1oy} sojen[ead pue Juowdo[oAdp
OIIOU09 S BUIY) JO SAIMBJJ pue so13ajens Jolew oy soonponur jaed sy oyl -syed Jofewr om) sasudwod smpowr SIy], Judwdo[oAdp armng s eury)
Jo suonoairp ay3 210[dxa 03 IS om ‘siseq SIy) uQ ‘ssad01d ayy ur eury) Suroey sansst juenodwir Yy pue ‘sar3ajens JUdWdO[oAdp pue WLIOJOI JUILIND S puB[UTBW
o) JO 93pamouy oI1seq  Syuopnys SUISLoIoul je swie I JudWdO[oAdp Omuou0dd A[[eroadss ‘quowdo[oAdp S BUIY) WIOPOJA UO SISNO0J J[NPOW SIYT

BUIYD) WIIPOJA] JO Judwdo[dAd(q :III NPOJA 210D

14



oFe)LIoY UONIRZI[IALD

pue axmyno ‘Aypenynu
‘Aiqeureisns ‘poo3
uowwod ‘Ayugip uewny
‘sonIiqrsuodsal pue sy
uewny ‘sonrunjioddo

(dSeIoy [eImNd Jo uoneAIdsaxd oy} YIm Is1x000 Judwdoorop

o1IoUu099 Ue)) (Juowdo[oAdp d[qeure)sns aInsuo 0} pajdope aq ued sarorjod

pue so1391e11S JBYA\ (BUIYD) JOJ 910U J[qBIA PUR AIeSSadou &  Judwdo[aaop
o[qeure)sns,, Jo £501ens oy} S|  (UOTIBAIOSUOD [EJUSWIUOIIAUS PUL

1uowdO[9ASP OTWOU0D UIIMIOQ J0UL[Eq B ONLIS OM PINOYS MOH (JUSTUUOIIAUD
[eInjeu 9y} UO UOIeZIUBQIN PUB UOIRZI[RLISNPUI S BUIY)) JO Joedwul oY) ST Jey A\

juotdo[oAap
dIqeureisng ‘q

J2Imny oy ur eury)) ur juowdo[aAdp reonijod
103 suondo oy are jey\\ (eury)) ur Juowdo[aAdp [eontjod 1oy syoadsoxd

(yuowdoraaap
aImng s eury)
uo sarorod

enba ‘A110q1] pue wWopadyy | pue swo[qoId Ay} AIB JRYA\ (JUSWUIIAOS JO S[QAJ] JUIIQMJIP PUL JOIIIS [BINI A} dn-3uruado
‘Koeroowop ‘Ayenbo ul payoune| udaq daey suiojar [eanrjod jeyp jiuswdororsp [eontjod spremoy pue uLojol
‘Auepryos ‘3urduooq proy puepurew 3y} uo Surar] ajdoad op spmime 1eyp yuowdooaap reonijod juotrdo[oAap Jo 10edwr
JO asuos ‘wisnorned s eury)) 109x5e sarrod dn-guruado oy pue Judwdo[oAdIp JTWOU0Id Op MOH [eoniod ‘e Ay stIeyYM T
sapnjijie pue sanjep Ainbua 10} suolysanb pajsabbng sjulod Aay| sonssj

15



10adsar

renynu ‘uonerodood ‘poos
Uowwod ‘aduapuadoprajur
‘opnmpe [eonL ‘@onsnl

{paistsar K[oAnoe 10 payroddns oq uonezieqol3
pInoys (3unoeal 3uoy] SUOH pue pue[uIRWl Y} dIe MOH (UONRZI[BqO[T
Iopun Suoy] Suoy pue puefurews a3 10j senruniioddo pue joedwr oy o1e JRYA

3uoy Suoy
pue pue[uIEW
oy} 10§
saptunyzoddo

pue joedwy -

((s)1omod jea13

AQ UOTJRUITIOP IO SILIIUNOD JU} [[B JOJ JUIWILI} IIe] 0} Ped] UONLBZI[eqO[3 S90(]
(sammunod Surdo[oasp 1940 [ejrdes [euoneuIdiuI pue SaLunod padojorap £q
uone)o[dxa 03 Sped[ 1 10 SILIUNOD [[& 0} S}Foudq apiaoid uonezijeqo[s saog
({SNAIO0S JUIIAJJIP JO SAN[BA PUR SAUMIND UI AJSIDAIP 10 Ajouddowoy djowoxd
uonezI[eqo[3 S90(J (,SANOI00S ISAY} 0} ASIND B IO FUISSI[Q B I S| (SONAI00S

joedur jeonijod
pUE OIWIOU0d

Juonezieqols
Jo 10edur

‘Arrenba ‘Kieuoney JUOIJJIP UI S[BNPIAIPUL JO S[AIS JI] o} 109JJ 8 UONBZI[BQO[S SOOP MOH Teayn) oy stIBYM T

(puan 31q © SOW099q uonezI[eqo|3 uonezieqo|3

uaym soouanbosuod 9[qissod ay) a1e Jey AN (UONEBZI[RQO[S 0} J0BAI P[IOM SpIemo)

oy Jo syured JUIQIIP Op MOH /juonezijeqo[3 ajowoid Jey) sa310J oy} AIe Jey A\ puon ay[ -
sagueyd
01 9[qeidepe ‘Ayjeanyd JuonezI[eqo[3 Iopun AJISISAIpP UIBISNS PlIoM Jjuonezieqol3d
‘oouopuadopiojur ‘opnimie | 9y} ur)) (AJULIOJIUN 0} PBI] UONBZI[BAO[S [[IA 2IM[NO pue sontjod ‘Sonuouodd Aq Juonezieqol3
[eonLId ‘Aeuoney JO SsuLId) ur uonezI[eqol3d Jo saInjedj urew Jy) oI JeYA\ [UOIIRZI[QO[S SI TRy A\ JUBIW ST JRUYA\ ° SLIRUM |
sapnjijie pue sanjep Ainbua 10} suolysanb pajsabbng sjulod Aay} sonssj

*£32100s uewIny J10J peaye Aem oy} pue uonezijeqo|s ropun doead juouewtdd jo Afiqissod ay) 91eF13SOAUL 03 PAIPNIS oq [[IM PI[YOB) OIdM
K91} MOY PUE JOI[JUOD [BUOTIBUIAUI ATeI0dWIU0d JO SJUSPIOSUL [BONLL) [ S90udnbosuod A[o)I] o) Ik Jey Ay 101[Fu0d pue uonisoddo ‘uoisny ojeroussd pue IpIf[od
JYSIWU SAINJONIS [BI00S PUB SOIIOIUYID ‘SAIUIOUOID ‘SUIASAS [eon1[od JUAIOPIP ‘UonNeZI[eqo[3 JO $s9001d oy} YA\ Jurod ur ased JuedyrugIs AI9A e Judsard sooej
11 swopqoid oy pue ‘Anunod Furdofoasp Ing 931e[ € SI Ul ‘Anunod 3urdo[oAop pue [[ews B 0} Idyjoue pue Anunod pado[aasp pue 931e] & 0 SUIy) SUO SUBIW
uonezieqorn) ‘sseo01d [eroos sy jo sosnuru pue sosnjd oY) uwodn 109[3o1 pue ‘uonezieqo[s jo s1doouos orseq o) AJue[d sjudpnis sd[oy snpour SIyY,

uonezZIfeqo[) AL AMPOIA 310D

16



poo3

uourwod ‘gouspuadapiojur
‘Aqrsuodsax

‘opmye Suned ‘Aypedwo
“0adsa1 ‘uoneradooo

(A9100s Wy ur 9oead Juduewrod
SASIYOE 0} QUOP 9q PINOYS JBYAN [ SUONMIISUI [8qO[S IO SAOURI[[E [BUOISAI
UO JUNOD M P[NOYS ‘YI[EOM JO UONQLIISIP JIe] pue 90vad pl1om 9AdIYdE O,

SUONIMTISUT
[eqO[3
pue saouer[e

[euoIgoy -

(SIOTJUO0D 0} ped| pue AJLredsIp [B100S
9SBAIOUI UOT)RZI[RQO[S [[IA\ {P[OIA SOSLIO [BUONBUIOIUI JUSIAI OP SIYSISUI JBYA\

;ooead
PIOM IO IDI[JU0D
oJ0wW Y310 SuLiq

‘opmpe [eonL ‘Qonsnl ($dnoi3 oruyld pue SUOISI[AI ‘SOIOU0ID “SAIMND ‘SAINJONI]S [BIO0S ‘SWISAS 101[JU0D uonezIeqors
‘Arrenba ‘Kjeuoney reonijod JuaIoyIp Suowe UOIBZIUOWLIEY 0} 9INGLIIUO0D UONRZI[RqO[3 SI0(] pue Auowrey - A €
Ainbua 10} suolysanb pajsabbng sjulod Aay} sonssj

sapnjije pue sanjep

17



Aypedwa ‘uonjooqjaI-J1os
‘poo3 uowrod ‘Ayjenyd
‘ssoupopur-uado

‘QJ17 J0J 30adsar goadsax

‘Krrerow pardrourrd

, ULk
(OUIAP
pue yreap Jo sansst 9oey ojdoad d[ay yjrey soop moH ¢ SurLropns uewny dSeuel
yirey Aue jnoyym ojdoad op moH ¢ Surayns uewny ure[dxd uoIgI[a1 saop MOH
,syreg snoigiyar s o1doad 109 3 Surloyns urwINy JO OUISIXS Y} S0P MOH

3uropgns
uewny

pue uoIdoy -

;onsruissad duo ayewr uoI3IaI

S90(J (PaXiey pue Jem JO 9Sned B saw) Je UOIFI[al ST AYpN juswdojosp
uewny 0} 9[0€}SqO UL SW0I3q UOISI[AI SOOP SIOUBISWNOIID JeyM ISPU()
Jpsuans reiow pue 917 ut sjeod ym drdoad opraoad

uoISI[a1 S0P MOH (,A19100s uewny ayj Jo ssar3oid ay3 03 pangLiuod uoIgIal
SBY JBYA\ (SOIAIIOR pUE S[BNILI ‘S[BANISJ SNOITI[OI JUSISMJIP Ul PIPPaqUId

uoIgrar
Jo suonouny

(SOAI[ INO
100}Je UoISIaI

ssoupapur-uodo
‘ourdrosip-Jos
apnn ‘Kieuoney

s o[qredwod yrey S| /Yie) JO puny| € 90udIs ST /OIIUIOS-Jue UOISI[ol S|

pue uoidnoy -

(Anrenads
S,9UO 9JBAJ[Q UOISS9JUOd pue ‘Ofewid[id ‘uoneipow ‘10Ae1d se yons SanIAIOLR
SNOISI[a1 UB)) /IeJ 0} PAIR[I A[LIBSSI00U 1] [emytiids ST ¢oF1] emyrands

oJ1] renyiids

ST 1By ¢ simsand jemurds ur 93e3us osfe ojdoad op ‘symsind [eLiojew sapisag pue ye -
{,SSOUBIM JO USIS
® SJo1[9q sno131jal Juraey S| (JOI[9q PUB [3Ie] ‘UOITI[a1 Ud0MIdq SOIUIOHIP o} Jorpeq pue

aIe Jey A\ (euowoudyd [e100s [e10uasd woly JoJIp eudwoudyd snoi31a1 op Moy

ey ‘uoIBIRy

‘ostrdiouo ‘911 Jo AInoues ‘sou0 SNOI3I[AI SAPISAq ‘sonfea 19doop pue d0UBOYIUTIS [BIOOS A1) AIY [eroos oy - S90p MOH T
(SUIAQI[OQ Y)IOM PUB J[qIPAId Sunm-jLds pue
SuI[[93-0UN}I0} ‘UOTIBUIBOUI-OI ‘SO[ORIIWL AIY /IIEJ AJLIOA QOUQIOS UB)) (QJUDIOS =hlit]oN

(UOISIOI ST JRyM T

sapny)je pue sanjep

A1inbua 10} suolysanb pajsabbng

sjulod A3y}

sanssj|

*SYIOMIIE 9SAY} AQ PISSAIAX SJUWINUAS SNOISI[AI ) YPIm dz1yjedwd pue UOISI[aI JO dn[eA (eI nd o) Aerodrdde 03 ured| syuopnis e snorgiox
Jo syaom y3noayy red parypy oyp uy -ojdoad Jo S9AI] o3 uo uOISI[OI JO douan[ur Y} FuneInsoAul Y3no1y) UoISI[aI JO OOUBIIJIUSIS [BI00S A} SIFPI[MOUOr
yed puodoos oy, ‘oneA pue 0ueOPIUSIS IIY) pue UOIFI[OI JNOge SAINJed) urendd sadnponurl jaed jsiy oy ‘sped 231y) ojul PIPIAIP SI d[npouwr SIyJ,

9JI'T pue UOISIY

:1 ApoA [euondQ

yed [euondo g

18



SJUQWIUS
({UOIIBISQJIUBW JO SABM PUB S)UIUOD SnoIgI[a1 Jo
JUSIQJJIP ALY SUOISI[AI JUAIJIP JO SHE Ay} 0 (,2J1] U0 199]3a1 03 d[doad pesj UoneISAJIUB
opmime readde 1eroads sty soop MOH (¢ SyIomire snoidiar Jo [eadde [eroads oy ST 3Ry se sue Uy, - {S1Ie U} y3noiyy
oanerardde ‘Aypeinyd pojensuowap
‘ssoupopuru-uado sye SIUQWITIUDS
‘KIATI00 R {Som 9saty Suryeard Jo sasodind o) uo uoI31]a1 SnoI3I[ox
‘AIATIROIO “‘SOTJOY)SOY oy} Q1. Jey A\ (M JO SYIOM PuE $S9001d dAIIBAIO JY) J09)J€ UOISI[AI SO0P MOH Jojoedwr oyy - oIe MOH ¢
(SUIUO[d puE BISBUBYIND
‘uondooenuod se yons sanssI [eoIY)d UO SUOISIOIP doudN[JUI A3Y) [[IM MOH
(Ayderdourod pue Surquies ‘Fursjows ‘WSIJOYOI[B TWSIUOPAY I SINOTABYI] donoexd
pue sanfeA I1e[noas 9oeJ ‘Ayund pue opnintoy doword yorym ‘Suor3ijor op Moy ur sye
sapnjijie pue sanjep Ainbua 10} suolysanb pajsabbng sjulod Aay} sonssj

19



{SWISAS009
[[€ O} POPUAIXS 9q UIIOUOD Y} P[NOYS JO ‘SISAIAUI uBWINY 0} J03dsax

SWIAISAS0I3 pue
S1S9I9)UI UBWINY

YIm A[9[0S passaIppe 9q swa[qoid [Bo130[099 pue [BJUSWUOIIAUD P[NOYS 3unoyoiq -
poo3
uowrod ‘@oudpuadaprojur uonodjold Juonoojoxd
‘Aqrsuodsax ;uonodord [BIUSWIUOIIAUD [EIUSWIUOIIAUD
‘Funred ‘Ayyedwro [EIUSWIUOIIAUD )IM JIYI0Q M PINOYS AYM ‘UONONISIP JO k] [eulf ay) odeoso opis3uore 10§
“900dsar ‘uoneradoos J0UURD J[SII YR AU} J] (U01399101d [RJUSWUOIIAUD SOUBYUD W) dWIES dU) JB yawdororap SUOTJRIOPISUOD
‘Funyury (eonto ‘oonsnl | pue uononpoid 9SLOIOUT SJUSWOIUBAPE [BOISO[OULI9) UR)) ¢ Spoylowt uoronpoxd [e100s pue pue sanjea
‘Airenba ‘Kjeuoney pIemOBQ JO 9sNBIJq ISLE SwI[qo1d [BO130[009 puUE [BJUSWUOIIAUD O] [eorgojouyday, - ayp aIe JBYM T
{$92In0S3I JO UOINQLISIP
oy} pue pue| JO 9sn Y} UO IPIIAP 0} JYTLI Y} SBY OYA\ (,SIOINOSII JO ISh o}
Ul SUOTJRIOUDST I9Je[ 0} 9]qBIUNOIIE OM A1y (2[qIssod juowdooadp d[qeurelsns Ajiqeure)sns
ST ¢yurensar noyim padde) oq Aoy} ued pue pAJIWUIIUN SIIINOSAI [BINJRU ATy splemog -
Jsuewny uo powe[q 9q 01 A[9[0S wWo)SLS099

Sw9[qoad [BJUSWIUOIIAUD Q. ‘9SIOM J0] IO 19139q J0J ‘UMO SJI UO SUonIsuen

a1 Jo Ayoedeo

S903I0pUN JUSWUOIIAUD [eINJBU Y I, (,01e1adnoa1 £30[009 paSewep & ue) Surkueo oy J -
Annqeure)sns ‘poo3 (A301000 pue
uowrwod ‘Ayiqisuodsar JUOWUOIIAUD JUOWIUOIIAUD
‘Aypeduws “10adsar {JUSWUOIIAUS padewep =101 Ino 3uroey
‘Sunjury) [eonuo ‘oonsnf oy} 210JSAI OM P[NOYS JO ‘SPISU UBWINY JINS [[IM JB[} JUSWUOIIAUD [BIOIJ1IIE UE JO uononnsop sworqold
‘Kirenbo ‘Kyjeuoney 98310 OM P[NOYS (,2I9AJS PUDJURWNY AQ SUOP JUSWUOIIAUS AU} UO WLIRY d} S| uewny - oy) are ey |
sopnjijie pue sanjep Aainbua 10} suolysanb pajsabbng sjulod Aay} sonssj

1oued 1no Surpren3ajes Ul SUONBZIUESIO [BUOHBUIUL PUB [BIUSWIIIAOS-UOU ‘SJUIWUIIAOT ‘SOITUNUITIOD ‘S[ENPIAIPUI UIOM]Oq UOIIBIOQR][0D PUB
oJ1] u9a13 Jo ooueprodwr oY) JeSNSIAUI SJUIPNIS ‘A[[eur] “SUI[OAII PUB SIVINOSII JO UONBAIOSUOD ‘UONIN0I [BIUSTUOIAUD UL PIA[OAUL SINSSI Y} JIPISUOD
0} paydwoid os[e d1e sjuopnS "IOYI0 Y} U0 AS0[0J9 pUB AJUNWIIOD UBWINY JY) USIMIOQ PUB PUBY SUO JY} UO JUSWUOIAUD Y} pue pPuDjUBWINY UIMIOq

sdrysuonerar xodwod 9y} IsA[eur 01 SJUIPNMIS sOpmS udY} J] ‘A30[009 pUB JUSWUOIIAUD JOJ UIOOUOD JO JJUITIOWD I} SIIESNSIAUL ISI S[NpOW SIY T

diysuoneoy juswuoaiAug-uewng

I dMPOA [euondQ

20



Aiqeuresns ‘pood
uouwrwod ‘aouspuadapiojur
‘Aqrsuodsax

‘Surreo ‘Ayredwd

“0adsa1 ‘uonerodooo
‘unyury reono ‘donsnl

(SWAqOId [BIUSWILOIIAUD 1M [BIP SALNUNOD SurdojoAdp
doy 01 pagi1qo sorunod pado[aasp a1y (,SoLuNod pado[oAdp ur uonovjoid
[EIUSWIUOIIAUD JOJ 1B} IM PI[IOU0I 9] SALuNod urdofoaap ur juowrdooaap

J0J P3U 9y} UBd MOH (SOLIUN0Y Surdo[oAdp ym eradooos sarunod uoneIoqe[[0d
padojoaap pinoys Mo /iueliodwr uoneIoqe[[od [eUONBUINUI ST AYA\ [euoneuIAU]

(SODN)

(OATIOILI 1 ST (U01399101d [BJUSWUOIIAUD suoneziue3io

ur Ae[d SQON UBD 9[0I JBYA\ (,F[qQBUOSBAI I ST (U0N09101d [RJUSUIUOIIATD [BIUSWIUIdA0S

ojowoad 03 sard1j0d I9YJ0 pUR UOIIBXE) ISN 0} JUSWUIIAOS J0J 9[qQISBJ -uou pue

11 ST (9311 JO Apenb oy) pue s[eLojewt pasn Jo SuroAoax oy Surjowoid ur Aefd JUOWIUIIAOT

11 Ued 9[01 JeY A\ (UO1}010Id [BJUSWIUOIIAUD UT JUSWIUIIAOS JO 9]01 AU} ST JBYA

Joso[orayy, -

(IudWdo[dAdp OIOU0d
Iopury 31 [[IA (Suoy] Suoy ur pasnoerd oq 31 uBD MOH (QJ1] USAIST SI Jey A\ ;Sh
MOT[0J SISO JBY} PUBIIP dM P[NOYS J0 AInp Ino op isnl om prnoys (931 udd13

;uonodord
[eJUSWUOIIAUD
Jo donoead o

ul SUOT)OIPRIIUOD
pue SUOISNJUOD
oy} Jsprure
peaye Aem IB3[0

‘Arrenbs ‘Kjjeuoney ur uonedronied renprArpur y3noiy) poAdIYdL 9q U0I9101d [BIUSWUOIIAUD UR)) OJI] UQAIL) ° B PULJ OM UB)) ‘¢

;o1qerdeooe axow st jutodmara yorgay ¢Iouied e 1o “o8njax
® QUOWNIISUL U 9Injeu SI ‘punyuewiny o, /,(Juowrdo[oAap pue 93pajmouy

10} uonejudWLIddxXd JO anjeA) A10jRIOqR] B pUR (SN UBWNY JI0J S[RLIdJRW punjuewny

Jo onyeA) ofIs ® {(A)neoq d1joy)Sor puE JUSWAULJAI [emLIIds JO onjeA) [eIpayled 10} £30[099 pue

e ‘(osodar pue uoneroardde Jo onjeA) uapies Siq & Se PIMIIA 9q 0} INJeU I0J JUOTUOIIAUD

suonedrdwr JusIdIIp Ay} Ik JeYA\ (PUDJUBWUNY O} dINJBU JO dN[BA dU} ST JBYM oy} JO san[eA -
sapnjijie pue sanjep Ainbua 10} suolysanb pajsabbng sjulod Aay} sonssj

21



(ATISnpuI BIPOW SSBW K321008
oy ur A)s19AIp jowoid pue 309301d om UBd MOH (SINLIOUIW JO JJI[ JO Aem d1JBIOOWP
pue sanjeA a9y} 309)01d BIPIW SSEW Op MOH (,2IM[nod eIpaw ssew dnsijein|d pue onsijern|d

© JO Suod pue sold 3y} aIe JeyA\ (o39ds JO wopaayf 309J01d 0] poou om op ' pue
AYM\ (oneIoowdp pue dnsifen|d a1ow awod9q 321008 & d[oy BIPIW ULd MOH BIPOW SSBIN °
{UOWIWOD SJUSWIISIIIAPE YONS IV (SIUSWISIIIAPE UIR)ID Ul Punoj
soorpnfoxd a1e AYA (SIUSWASIIIOAPE JSOW Ul PAIAI[OP I8 SIN[BA JRUAN (SI[OT
Jopud3 9dA109191S SJUSWIASIIOAPE OP MOH/O(] ¢ SIUQWIASILIdAPR Ul PAjudsaxd
ALneaq, S1 MOH (JUISHIOAPE WOIJ SOTBSSOW JAIDOAI 9M OP MOY pUB ‘QIdYMm £)2100S U0
‘TUIYA (,SUISTIIdAPE AQ PIIOdJJE INOTARYDq uonduwnsuod o st JudIxd jeym ursnioape Jo

0, /pliom ssaursnq oy} Jo uonerddo oy ur wiioyiod eIpow op suorouny JeYA\

soouanfjul oy,

suonerodo

(S1019€] 9SaY} JO SodUAN[JUI BIPOW JO

oy aIe ey A\ /BIpaw ssew Jo sajdiourid uononpoid ay) douanyyur osye QATJRUIWLIANAP
opmiye 9[qisuodsax suorurdo orjqnd pue ‘soryjo erpaw ‘sonijod se yons s103oej op ‘SUONBIIPISUOD S1030B} /eIpawl ssew
‘J1] JO sAem JUIPIP [RIOIOWILLIOD SOPISAE (,SOSSAUISNQ IO PUB BIPIW Y} UdIMIQ ST} [BIOIQUWILIOD JoTI0 pue Jo sordround
J10J 100dsar ‘s1a130 a1 a1y /sordiourid uononpoid I19y) 9oUINJUI INUIAJI JO SIIINOS SUONBIIPISUOD uononpoid ayy
10 30adsau ‘ssouuado 9S9y) Op MOH (BIPAW JUIIIIP J0J ONUIAI JO SIOINOS JUIILJIP Y} I8 JBYA\ [erorowwo)) SUIULIRIOP Jef}
‘Arrerow pardrourrd QIMI[Nod INO J1 ST
‘douapuadapraiur sonfea Io ‘quowrdo[oAap
‘SOIYISIB ‘AJIATIRAID (BIPAUW SSBUWI 9} UI SAN[BA JATJRUId) [ AUR PULJ 9M UR)) (AIQ100S weansurew [eIny[no Ino
‘Kyreuoner ‘oonsnf UIOPOW JOUAN[JUI SON[BA WEdLSUIeW op MOH ¢uo passed Suroq Ay are Aym pue 109]J® Jey) BIpawW

‘Koeroowdp ‘Arpenyd ‘0S JT ¢eIpowr ssew oy} Aq uo passed U9)JO SO[AISOJI] PUB SON[BA UIBLIOD ATV BIPOWL SSBIA ° SSBW oY} I ST [
sopnjijie pue sanjep Aainbua 10} suolysanb pajsabbng sjulod Aay} sonssj

"90udIpNE [BJ0] Y} 0} 9[qISSooor euswoudyd eipat 9y} uo Ajurewrid sosnooy
uone3NSIAUI dU ], "BIPAW SSBW JO PIoM P)edI[dWod 9y} Ul SANIIUIPI PUB SIN[BA JIOY) UO JO9[J 0) POFRINOOUd I SJUIPN)S "SIN[BA JOYJO PUB SUONRIOPISUOD
[EIOIOWIIOD UOMIOQ S}JO-OPEI) PUB SIOIJUOD [IM [eIp ‘AJOI00S ONBIOOWSP B Ul Yddads JO WOPodly JO anssI oy} osrel ‘sonjea pue so[A)sojif s ojdoad

o3ueyd eIpaW Ssewl Moy sopnpoul AInbud Jo 9doos Y], ‘oIN O WIOPOW UO dOUIN[JUI JIOY) PUB BIPAW SSBW JY} JO SuUONOunj oy} sa1o[dxa snpour siyJ,

3IN)[N)) WIIPOJA] PUR BIPIJA] SSBIAl U33aM)dq diysuone[dy

:II1 dInpoA [euondQ

22



sagueyd 03 Aiqeidepe
‘Suruo[oq Jo asuos
‘opmyne [BONLID A119qI|
pue wopdaxy ‘ssouuddo
‘Krorpdurrs ‘aouspuadopur
‘UOTIRUTULIdNOP-J[OS
‘KIATIBIIO “‘KJITenpIAIpU]

(souea3od Aypenb jo uononpoid oty a8eInoous am ued MOH

(suonje1ado BIpaW WEAIISUTBW-UOU JO [BAIAINS PANUNIUOD A} INSUS M P[NOYS
/ UBD MO ‘SISWNSUOD SV /SIdYI0 Y} UL 10)30q A3y} a1k AU (Suod] Suoy

ur sauize3ew pue siodedsmou poo3 Aue 1oy} a1y /3uody Suoy ur sowwer3ord
OIpeI PUE UOISIAQ[S} SUIpULISINO AU 913U} A1V /I[qEPIOABUN SOIYIS BIPSW YIIM

oouel[dwod pue SSew Oy} SUTUIRLIAIUS UIMII] S)OI[FUOD I “BIPIW SSBW I} UOISIOP
10 (QJUB)S UMO S,9UO PUI} dUO UBD MOY ‘P[IOM BIPIW SNOAUAZ0I)Y SIY) U] [euosiod -
(SUBJ I19Y) 90ouan[ul S[opI 3say} op MoH (Io3fo1d sjopr asayy
op sodewr jey\ (sAepemou Juod] Suoy ur 9jdoad Sunok Juowe sjopr rerndod yImoiId

1SOW A} 918 OYA\ (,SOOUSIIJIP 9SAY) J0J JUNOIIE NOA OpP MOH (SUOTJRIOUDT
Io1Ies Jo asoy) pue aamno Jendod s, Aepo) U0aMIOq SIOUIIIPIP O} AI. ey A\

[euosiad pue

amno tendod -

(swdpqoad

[eroos Aue A1dwr sty seo(q (9[doad JuoIofIp JO Smyels [B100S pue AIuopl oy}
109301 suzoned uondwnsuod op MoH (A[prder os aueyo axmno Jendod o
S0P AUAM (BIPAW Ssew Ay} Aq pa[[onuod Suoy Suoy ur axmyno rerndod oy S|

K321008
[e10IOWWOD
pue

aimno remndog -

(eI no sendod Jo A30[09p1 oY) MO[[OJ pUE BIPIW SSBW Aq P1odJje U0y
Suoy ur ojdoad FunoA ory /BIPOW SSBW 0] PAIB[AI SANIATOR IS} A1V (U0
3uoy ur ojdoad FunoA Suowre SANIANOE JINSIO] UOWTHOD JSOW A} dIB JeY A\

aImno
Iemndod pue

BIpaW SSBIN -

oAk jo

yuswdojoAap oy}

0} [eIJ1JUdq 10
[NJuIey 2Inyno

remndod sy ‘g

sapnjije pue sanjep

Ainbua 10} suolysanb pajsabbng

sjulod Aay}

sonss|

23



Learning and Teaching

24



Introduction

To provide students with the essential learning experiences in the PSHE KLA, Integrated
Humanities (S4-5) is designed in accordance with the principles of enquiry learning. Students
are encouraged to experience the world around them, ask their own questions and search for
their own answers. In contrast to scientific enquiry, which often aims at discovery of
universal laws and principles, enquiry learning in PSHE leads to a deeper understanding of
different changing relationships and appreciation for various views and values. Through the
enquiry process, students widen their horizon, acquire the generic skills required of a

life-long learner and reflect on their own values and attitudes.

Enquiry approach to learning

Enquiry learning in IH is issue-based

For Integrated Humanities (S4-5), the enquiry learning is structured around issues. Students
should be guided to appreciate the changing, complex and controversial nature of these issues.
Questions related to these issues are open-ended. Issue-enquiry allows, and demands,
students to direct their own learning process and develop their own opinions. The ‘suggested
questions for enquiry’ as listed in the curriculum framework are intended to demonstrate the
expected depth and breadth of the enquiry. They should not be taken as the sole possible

routes for enquiry, nor be expected to lead to ‘correct answers’.

Issue-enquiry produces personalized knowledge

Issues that bear directly on students’ lives provide ample opportunities for meaningful

learning. The knowledge constructed through issue enquiry connects very closely to daily life
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and students’ genuine concerns. As students explore these issues, it is important that they
bring in their own experiences, have access to first-hand knowledge, and draw personal

relevance.

Issue-enquiry develops multiple perspectives

An issue is multi-dimensional. It often involves personal, social, cultural, political, economic,
environmental and technical aspects. It is also controversial in the sense that different people
are differently affected by it and thus hold different views towards it. Through issue-enquiry,
students learn to see things from different points of view and to evaluate competing claims.
Such multiple perspectives are very important to discussions on value issues. Students should

arrive at their conclusions only after having considered the pros and cons of different claims.

Skills to handle information are essential for informed judgement

In issue-enquiry, students need to be able to identify, investigate, understand, evaluate issues
and offer solutions. They have to construct knowledge out of different forms of data and
information from a variety of sources. The skills to handle information are enhanced in the
enquiry process. With these skills, students are able to process novel information effectively
so as to stay informed and updated on the issues they study. They evaluate situations and

arrive at sound decisions in life.

Facilitating enquiry learning

In enquiry learning, the major responsibility of learning rests on the learner. The role of the

teacher thus changes from knowledge provider to learning facilitator.
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The teacher provides information to support the enquiry

The teacher of IH judges whether students have adequate preliminary knowledge of the issue
to be explored. For S4-5 students, it is often necessary for teachers to fill in the gap by
providing background knowledge. The teacher also continues to fuel the enquiry with timely
stimulation. The stimuli can be a newspaper article, a remark from a government official, a
comment from a scholar, a picture or any other resources which bring new insight on the
issue concerned. It takes professional judgement to decide what stimuli are needed and how

and when these inputs are to be delivered, such that they enrich, but not dictate.

The teacher coaches students in skills of enquiry

Before students are given a free hand to conduct enquiry, they have to be equipped with a
repertoire of generic skills. Some skills may be transmitted through instruction; most need to
be developed by practice. Therefore, a considerable portion of curriculum time should be
allowed for the acquisition of these skills. Guidance and support from teachers are necessary
for students to master these skills. Teachers are also expected to introduce basic principles

and skills of social research in the context of the topics studied.

The teacher fosters values and attitudes

Enquiry will be inhibited if acceptance and tolerance are absent from the learning
environment. An accepting learning atmosphere helps students acquire open-mindedness,
objectivity, and respect for difference in opinion, which are essential for one to be able to
view an issue from different perspectives. The teacher of IH should foster these attitudes in
students through encouragement and personal example. While it may be debatable whether
teachers should influence students with their personal stance on a given issue, it is generally

agreed that teachers should guard against indoctrinating students with their authority.
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Suggested strategies for learning and teaching

Group discussion, debate, role-play and brainstorming are effective classroom activities that
promote interflow of ideas, reflective thinking and creative thinking. Project learning,
appropriately scaled and with proper guidance, also provides an effective strategy for IH.
Life-wide learning activities such as field studies, surveys, visits and community services, if
well coordinated and structured, are also valuable opportunities for students to apply and
practise various kinds of enquiry skills. Students should also be encouraged to make
appropriate use of information technology in information search, data management,

communication and presentation.

Conclusion

There is no such thing as best method. The choice of strategies depends on the nature of the
topic, availability of resources, abilities and needs of the learners. Teachers choose the
strategies that could achieve the subject aims in the context of the school environment and

constraints.

Please refer to the video on ‘Integrated Humanities: Teaching Strategies’ (2003, Curriculum

Development Institute) for demonstration and more discussion.
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Introduction

In aligning the learning objectives with the assessment strategies and standards, schools
should make reference to the expected learning outcomes from this Curriculum and

Assessment Guide (pp.5-6).

School Assessment (Internal)

Formative assessment, or assessment for learning, is the major goal of internal assessment. It
focuses on students’ learning process. In the process of learning and teaching, the teacher
shares with students the learning objectives so that they know the standards they should aim
at. The teacher provides suitable feedback to help students understand their learning process,
their strengths and weaknesses. That is, what and how they are expected to learn in this
curriculum, and the standard they have achieved. Feedback can come from other students
(peer assessment) as well. This mode of assessment promotes reflective thinking about their
learning and students are actively involved in improving their learning. In addition,
assessment for learning helps provide information to revise and improve teaching which will
further enhance learning. The three components, learning, teaching and assessment interlock

and form a mutually enhancing process.

In the Integrated Humanities curriculum, the aims of assessment for learning can be achieved
by making full use of diversified activities, such as classroom activities, project learning,

homework, tests and examinations.

1. Classroom activities
Classroom activities include learning activities such as group discussions and

presentations, debates, role-play, teacher-student and student-student interactions. These
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learning activities provide useful data for formative assessment. Integrated Humanities
stresses that students think in multiple perspectives about controversial issues, develop
generic skills and build humanistic values and attitudes. These elements, shown through
classroom activities, are assessed by appropriate criteria and standards. In assessing
values and attitudes, peer assessment is feasible. During the learning process, students
have opportunities to discuss and assess their values and attitudes with the peers they
trusted. Then they can reflect together and consider if they need to change. This is very

helpful to personal growth and learning.

Project learning

Project learning provides a range of learning experiences. It is also an effective way of
formative assessment. Integrated Humanities provides students with opportunities to
conduct basic research, social surveys, field studies, etc. Students learn how to organize
these activities, how to collect, select, interpret and analyse data, how to get along with
their peers, how to solve problems and to make decisions, how to communicate
effectively and finally reach a conclusion. The teacher assesses students with such
information through observation. In project assessment, the teacher needs to make explicit
the procedure and the criteria involved. The criteria should cover the choice of project
title, the choice of methodology, the quality of the implementation, the collection and
analysis of data and the presentation of the findings. Students need to be guided in

carrying out a project, and the assessment criteria provide them the guidance.

Homework
Homework helps not only to consolidate what students have learnt in class, but also helps
to construct knowledge and develop deeper understanding. As the Integrated Humanities

curriculum emphasizes the enquiry approach in learning and teaching, teachers should
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assign homework that engages students in investigation and exploration to supplement
classroom teaching. For example, students are asked to search the Internet for additional
information, or look up newspapers and magazines for relevant photos and cartoons, or
interview people to collect different views. If sufficient guidance is given, students will
learn to become independent learners. They should then share and discuss their findings
with the class. When marking the homework, specific and constructive comments,
feedback and suggestions for improvement should be given. This informs students of their

progress and enables them to know what they should do next in order to improve.

Tests and examinations

Tests and examinations are the most widely used modes of internal assessment. If the
assessment stresses memorization of information, the motive to learn will be weakened.
In designing test and examination items, balance in the types of questions is required.
There should be a balance in the requirement for conceptual understanding, factual
knowledge, and particular generic skills. There should be diversity too, such as data-based
questions, open-ended questions, script writing for a short play, drawing a design. These
items provide suitable material for assessing a wide range of skills, such as creativity,

problem solving skills and critical thinking skills.

In conclusion, effective assessment for learning matches the following descriptions:

It is student-centered. Students are encouraged to become independent learners and are
given adequate opportunities to explain their learning aims, strategies, and the
judgement they make;

The teacher develops well thought out plans on how students’ performance is to be
assessed. The teacher informs students of the assessment criteria and how they will be

carried out;
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There is self-assessment and peer assessment which promotes reflective thinking in
oneself and among peers. This enables students to understand better their own learning
and the progress of their peers, and to further improve their work.

It is geared to the learning and teaching process and students’ learning experiences. It is

reviewed from time to time.

Public Assessment

Objectives

A.  For the Written Examination Component

Students should be able:

1.

to demonstrate a sound understanding of the key ideas, concepts and terminologies of

each module;

to apply their knowledge and understanding related to the key points of each module to

new issues;

to discern the views, attitudes and values, stated or implied in any given material;

to interpret information presented in a variety of ways such as maps, graphs, charts;

to present coherent explanations;

to master basic techniques of classifying and representing evidence and to critically

analyse, interpret and evaluate evidence;

to evaluate the logical coherence of a statement, an argument, or a method of

investigation;

33



8. to make sound judgements and conclusions on the basis of information given;

9. to present a response to a stated problem with appropriate arguments and evidence;

10. to demonstrate an awareness of the values they hold concerning social, economic,
environmental, political and other matters;

11. to demonstrate open-mindedness, tolerance and empathy in their handling of different
issues;

12. to be aware of multiple perspectives in addressing an issue, and to explain how different
motives, beliefs and interests could have influenced the ways different groups address
an issue;

13. to demonstrate an awareness of the influence of values and attitudes in making decisions
on the issues under study;

14. to appreciate valuable elements in different cultures, including those of their own.

B.  For the School-based Assessment (SBA) Component

Students should be able:

1. to communicate effectively;

2. to select, interpret, evaluate and integrate information, data, concepts and opinions;

3. to draw conclusions from evidence;

4. to carry out basic research, social surveys, field studies and other related activities;

5. to improve their study skills;
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10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

to present arguments clearly;

to manage themselves and build social relationships;

to appreciate the problems faced by various groups of people;

to maintain good social relationships;

to think from multiple perspectives;

to develop their own stance in light of views held by different groups;

to appreciate the importance of information in decision making and problem solving;

to understand their own feelings, emotions, values and preferences;

to be sensitive to issues and problems confronting humankind;

to empathize with other people’s feelings and experiences;

to tolerate different opinions on matters of values and truth;

to demonstrate open-mindedness and tolerance in moral discourse;

to appreciate valuable elements in different cultures, including those of their own;

to appreciate the importance of holding together individual interests and common good;

and

to develop a sense of responsibility and a social conscience.
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Rubrics

1. Public assessment of the curriculum consists of a written paper and a school-based

assessment (SBA) portfolio.

2. The written paper carries 80% of the total subject marks, and lasts for 2 hours. The paper
consists of Section A (60% of subject marks) and Section B (20% of subject marks).

Candidates are required to answer questions from both sections.

Section A consists of two data-based questions. Candidates are required to respond to
information in different formats, including extracts from written sources, written
dialogues, letters, maps, cartoons, photographs, tables, charts, etc. All questions have to
be answered. Each data-based question covers one or more of the Core Modules.

Candidates are advised to spend approximately 1’2 hours on this section.

Section B consists of six essay-type questions with stimulus materials. Candidates
attempt ONE only. The six questions fall into three equal groups, each covering an
Optional Module. Candidates are advised to spend approximately 30 minutes on this

section.

3. The SBA portfolio carries 20% of the total subject marks. It consists of a standardised
student profile sheet to be filled by the subject teacher and a written course assignment,
which could be in various formats, e.g. essays, debate speeches, field visit journals.
The student profile sheet records marks in four areas: the candidate’s written course
assignment, the candidate’s course performance in S4, the candidate’s course
performance in S5, and the candidate’s internal tests/exams results. The student profile
sheet and related regulations, guidelines and assessment criteria will be issued by the

HKEAA.
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(EAMIRZ &) o [TE4F] o http://www.foe.org.hk/welcome/gettc.asp
(i NE) o [TE45] © http://www.greenpower.org.hk
(i EBFNEY o [F£48] o http://www.greenpeace.org/homepage/
GRIBRIFEBREHNEN) o [1T4%] o http://www.ied.edu.hk/esdweb/
(GRIZ{REE) o [TT4#F] o http://www.epd.gov.hk/epd/cindex.html

CGRIBHEM) o [1££2] o http:/resources.ed.gov.hk/envir-ed/c_index.htm

Audio-visual Resources

“Land of the Tiger”. National Geographic Video: 1986.

“Man-eaters of India”. National Geographic Video: 1987.

TONER - () (BZREZ=EMD) - T4 : DMNBREEBRAT » 2002
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Relationship between Mass Media and Modern Culture

Balnaves, Mark. The Penguin Atlas of Media and Information. NY.: Penguin Putnam, 2001.

Bartky, Sandra Lee. “Suffering to be beautiful”. In Gender Struggles: Practical Approaches
to Contemporary Feminism, ed. Constance L. Mui & Julien S. Murphy. Oxford:

Rowman & Littlefield Publishers, chapter 11, 2002.

Bennett, A. “Youth Culture and Popular Music”. In Popular Music and Youth Culture.
Basingstoke: Macmillan, pp.34-51, 2000.

Bordo, Susan. “Reading the Slender Body”. In Unbearable Weight: Feminism, Western
Culture, and the Body. Berkeley: University of California Press, pp.185-212, 1993.

Dyer, Gillian. Advertisement as Communication. London: Methuen, 1982.
Fiske, John. Reading the Popular. London: Routledge, 1989.
Goffman, Erving. Gender Advertisement. Cambridge, Mass.: Harvard University Press, 1979.

Harrington, C. Lee and Bielby, Denise D. ed. Popular Culture: Production and Consumption.
Oxford: Blackwell, 2001.

Jensen, J. “Fandom as Pathology: The Consequences of Characterization”. In Popular
Culture: Production and Consumption, ed. Harrington & Bielby. Oxford: Blackwell,
pp-301-314, 2001.

Kirk, Gwyn & Margo Okazawa-Rey. “Women's Bodies”. In Women's Lives: Multicultural
Perspectives (2nd edition). Mountain View, California: Mayfield Publishing Company,
chapter 3, 2001.

Lee, Chin-Chuan, Joseph Man Chan, Zhongdang Pan & Clement Y. K. So. Global Media
Spectacle: News War over Hong Kong. Hong Kong: Hong Kong University Press,

2002.

Negus, Keith. “The Production of Culture”. In Production of Culture/Culture of Production
ed. Du Gay, Paul. London: Sage and OUP, pp.67-118, 1997.
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Spalding, Alison D. ed. Taking Sides: Clashing Views on Controversial Issues in Gender
Studies. Connecticut: Dushkin/McGraw-Hill, pp.18-37, 1998.

Storey, John, “Television”. In Cultural Studies & the Study of Popular Culture. Edinburgh:
EUP, pp.9-28, 1996.

Williams, Raymond, “Programming: distribution and flow”. In Television: Technology and
Cultural Form. London: Routledge, pp.78-118, 1990.

Wolf, Naomi. The Beauty Myth: How Images of Beauty Are Used Against Women. London:
Vintage, 1991.

Faludi, Susan 2 » BIZEE < EBREMANR LT HREE > (i HELZ A LE ? Do
Bt : BRI LIRSS - £ 7 & 5 1994 -

SRS o (BN EASIAE) - & 1 R3fE v 1993 -

FEHE o (BEENRES T AR ) 2002 F2 F o
< http://www.rthk.org.hk/mediadigest >

BEREFLERMTEBRBR - (FL FHMBRENERMIPPLHAERSEE) - 2001 -

BEABYREFEVENERBREAEANIEZS - (REERERSHERS)
1994 -

BAER - (ERMERHEAE) - 2002
< http.//www.rthk.org.hk/medladlgest >

KEREHERTVERD  (BRARK) - L EHERAERES » 2001 -

BHE - (EREFHEEELY - 199 F 18 -
< http://www.rthk.org.hk/special/tvai/2002/ >

EfE - <BHRTIE> - HEBREBIH  REEHR  (BEBIFAEERXL) - T8 2K
BRIt » B 143-151 5 2001 o

BREREE o (T 3E ~ BEZARE ) - Bdb - IEF 0 1994 -
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RKFERZEE o <TURER-RRAARRIE> (KR TV DE) - BH : RREHEIE -
B 70-81 » 2000 o

RA%E (BEEREE) &8  HAEFLFitRRIFEEERETEHD 2001

BRkEE - (BLFBBHES) 199 F 6 A -
< http.//www.rthk.org.hk/mediadigest >

PREEZ - <HEXMMEMRE > o HBRRIE - (FEORITXUE) - FE =8 B
165-179 » 1997 o

FE o <TIRITBiER> o HEREMH  REER  (REEBTRUE) - & 472
AEH ARt » B 113-119 » 2001

B - (AEERE : BHTRE? ERERE? ) 2002 F 78 -
< http://www.rthk.org.hk/mediadigest >

Frimik - (FARABT O EFEDBIE - 1R ER) - 2000 F2 A
< http://www.rthk.org.hk/mediadigest >

Websites
The BADvertising Institute. [Online]. http://www.badvertising.org/
(BBYEmt) o [1£4&] o http://www.truth-light.org.hk

(RAGHERE) o [1E45] o http://www.breakthrough.org.hk

Audio-visual Resources

Hall, Stuart. Representation and the Media [videorecording]. Northampton, Mass.: Media
Education Foundation, 1997.

BEHREREMREL - (BEER) - B : FAEL » 2000 -
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Other Useful Resources

Asiaweek.
< http://www.asiaweek.com/asiaweek/ >

The Economist.
< http://www.economist.com/ >

Far Eastern Economic Review.
< http://www.feer.com/ >

Readers Digest.
<http://www.rd.com/ >

Time.
< http://www.time.com/time/ >

CE=MEFIY o
< http://www.yzzk.com/main/16050.jsp >

CERERBFI)

(SHBAHERTI) -

(FBEH) °
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Appendices

(For the latest version of Appendices I — III, please refer to the handbook issued by the
HKEAA.)
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Appendix I

Hong Kong Examinations and Assessment Authority

HKCEE Integrated Humanities

Guidelines for School Teachers on the Conduct of School-Based Assessment

1. Introduction

As

there 1is

stipulated in the Integrated Humanities (S4-5) Curriculum and Assessment Guide,

a school-based assessment (SBA) component constituting part of the summative

assessment of the subject, carrying 20% of the subject weighting.

2. Aims and Objectives of SBA

2.1

2.2

It is believed that the incorporation of an SBA component into the public
assessment of the subject would make the assessment more comprehensive, as there
are skills that the subject intends to develop in students which cannot be assessed
with conventional written examinations. It is also believed that teachers are the
people most familiar with their students’ performance, and incorporation of their
assessment on their students’ achievement into the public assessment of the subject
would enhance the accuracy of the results that their students achieve in the public

assessment.

The assessment objectives of the SBA component are stipulated in the Curriculum

and Assessment Guide for the Integrated Humanities subject.

3. Format

3.1

The SBA component of the HKCCE Integrated Humanities syllabus takes the form
of a candidate portfolio, which consists of a student profile sheet and a marked
written course assignment. The student profile sheet is provided by the HKEAA
and filled in by the subject teacher. The written course assignment can be in various
formats, such as essays, debate speeches and field visit journals. In the student

profile sheet, teachers record the score given to the written course assignment in
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terms of students’ level of achievement. Teachers have to refer to the Achievement
Criteria specification grid on deciding on students’ level of achievement in the
written course assignment. In addition, teachers’ evaluation on student course
performance in S4 and in S5 as well as internal test/examination results also serve
as parameters contributing to the resulting marks of the SBA component for an

individual student.

3.2 It is not the intention of the SBA component to increase the workload of students
and teachers. Therefore, the written course assignment and the internal
tests/examinations should be part of the regular formative assessment programme
designed by the teacher, rather than an additional assignment and
tests/examinations required of students. Teachers are encouraged to allocate, if

possible, some class time for students to work on the written course assignment.

3.3 The written course assignment can be of any format (see Section 7 for a few
suggestions of the format). Teachers are encouraged to write their comments on the
written course assignment. The language medium of the written course assignment

must be the same as that of the written examination that the candidate sits.

3.4 SBA is compulsory for all school candidates. Schools are required to comply with

the requirements specified in Section 4 below.

3.5 Private candidates may opt to use their previous SBA results. If so, the results must
be obtained within the previous two years. If they do not opt to use their previous
SBA results, or if they have no previous SBA results, their written paper results will
have a subject weighting of 100%. In such case, the weighting of Section A (DBQs)
will be 75% and that of Section B (essay-type questions with stimulus materials)
will be 25%. Private candidates will be provided with details of the options at the

time of registration.

4.  Procedure and Working Schedule
4.1 Taking part in the public assessment of the subject for the first time: Principals of
schools offering Integrated Humanities (S4-5) for the first time are requested to

write to the HKEAA to inform their participation 24 months preceding the date of
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4.2

4.3

the Examination. They are requested to inform the HKEAA of the number of S4
students they intend to admit for the Integrated Humanities subject and the

language medium to be used in the written examination.

Schools already participating in the public assessment of the subject: By
September each year, participating schools should confirm to the HKEAA (a) the
respective numbers of students taking Integrated Humanities (S4-5) in S4 and S5,
and (b) the names of teachers involved in the SBA through their reply to a letter
issued by the HKEAA.

During the Integrated Humanities (S4-5) course:

4.3.1 Teachers are requested to collect from each of their students a written
course assignment done during the S4-5 years. The course assignment
selected should be one that reflects the candidate’s highest achievement
according to the aims and objectives of the curriculum laid out in the

Curriculum and Assessment Guide.

4.3.2 Teachers are also requested to fill in a Student Profile Sheet for each of their
students and submit, in the form of a portfolio folder, the Student Profile
Sheet, along with a marked written course assignment to the HKEAA in
April of the year of examination. When awarding score, teachers are
required to make reference to the achievement criteria specification grid

(see Section 5 below).

4.3.3 When awarding marks to the student’s overall results in internal
tests/examinations during the period of study, teachers are requested to rank
students into five groups based on their overall tests/exams performance,
with each student in the top group awarded 5 marks, each in the second best
group 4 marks, each in the middle group 3 marks, each in the fourth best
group 2 marks, and each in the bottom group 1 mark. For example, if a
school adopts a mark range system of 0-100 for its internal tests/exams,
students in the best group will be those in the 81-100 mark range, the
second best group in the 61-80 mark range, the middle group in the 41-60
mark range, the fourth best group in the 21-40 mark range, and the bottom
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group in the 0-20 mark range. The number of students in each group need
not be the same. If a student attends no internal tests/exams throughout the

S4-5 years, the student should be awarded zero marks.

4.3.4 The subject teacher and the school principal are requested to sign on the

appropriate space provided in the Student Profile Sheet.

Submission of Students’ SBA Portfolio: Participating schools are requested to
submit their Integrated Humanities students’ SBA portfolio folders to the HKEAA
by April of the year of examination. Schools will be informed by a circular of the

exact date for submission.

Awarding Marks to Students’ Written Course Assignments and Course Performance in

S4 and in S5

5.1

5.2

There are five levels of achievement for a student in each of the SBA areas: Very
High Achievement (VHA), High Achievement (HA), Sound Achievement (SA),
Limited Achievement (LA), and Very Limited Achievement (VLA). When a
school informs the HKEAA of their intention to offer the Integrated Humanities
course and to participate in the public assessment of the subject 24 months before
public examination (see 4.1 above), they will be provided with a student profile
sheet template, guidelines, and a sheet of specification grids with descriptions of

various levels of achievement for the SBA assessment areas.

When awarding marks to their students’ written course assignments and course
performance in S4 and in S5, teachers need to refer to the achievement criteria
specification grid and to description in the grid which best applies to their students’
level of achievement in a particular SBA area, select the mark for that level of
achievement, and then record the score in the relevant space in the profile sheet.
The highest mark for a particular SBA area is 5. For the entire SBA component, the
highest mark a student may score is 20. Whilst the lowest mark of a particular SBA
area should normally be 1, teachers are requested to exercise discretion in awarding
0 marks to an SBA area where a student’s performance in that area does not reach
the Very Limited Achievement level specified in the achievement criteria table, or

in extreme cases such as the student hands in no course assignment or attends no
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internal tests/exams during his/her two-year study of the subject.

The total marks will provide a rank order of students in a school in terms of their
relative achievement in the SBA component of the subject. The HKEAA will
adhere to this rank order when carrying out moderation of SBA results among

different schools (please see Section 6 below).

6. Moderating marks for SBA component awarded by different schools

6.1

6.2

It is believed that teachers can make reliable assessments of the work of their
students in relation to one another. Therefore, the moderation process is not
intended to change the teachers’ rank orders of their students within a school, as
established by the SBA component. However, teachers will appreciate the necessity
for the HKEAA to institute some form of mark adjustments in order to minimise
unfairness that might arise from different schools. To ensure comparability of
assessments from different schools, and the marks awarded to a student by a given
school may have to be adjusted when the moderation shows a necessity to equate

the standards of the individual school with those of the entry as a whole.

The written paper will be used as the moderating instrument. The marks in the
student profile sheet will be moderated statistically and the moderating instrument
used will be the participating school’s overall mean mark in the written paper.
When doing so, the rank order of the students based on the marks awarded by their

own teachers in their SBA profile sheet will not be altered.

7. Designing Written Course Assignments for Students

When planning a written course assignment for SBA purpose, teachers need to consider

whether the assignment will assess the SBA assessment objectives effectively. The written

course assignment to be submitted to HKEAA can be in various formats, such as essays,

debate speeches, field visit journals.
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Hong Kong Examinations and Assessment Authority

HKCEE Integrated Humanities

School-based Assessment Student Profile Sheet

Appendix III

School School

Name: Code:

Candidate H.K. ID

Name: Card No.: ¢

Performance of the above-named candidate in the following four areas (1 written course assignment, course performance
recorded at the end of S4 and S5 study, and internal tests/examinations results) with regard to the Student Profile Sheet
Achievement Criteria specified in the Curriculum and Assessment Guide:

Notes:

SBA Areas
Written Course Course Performance Course Performance Internal
Assignment * in S4 * in S5 * Tests/Exams *
(0 — 5 marks) (0 — 5 marks) (0 — 5 marks) (0 — 5 marks)
Marks
Total SBA Score:

* The written course assignment should reflect the candidate’s highest achievement in this course and should be submitted
along with this profile sheet.

Teachers are requested to refer to the ‘Student Profile Sheet Achievement Criteria’ table for their students’ Level of
Achievement for course assignment and course performance and arrive at the marks to be awarded to each assessment area

as specified below:

Level of Very High High Sound Limited Very Limited
Achievement Achievement Achievement Achievement Achievement Achievement
Mark 5 4 3 2 1

Teachers are requested to exercise discretion in awarding 0 marks to a student in extreme cases such as when the student
hands in no course assignment during the two-year study, or the quality of the work handed in does not reach the Very

Limited Achievement level specified in the achievement criteria table.

Teachers are also requested to award 0 marks to a

student in cases where the student’s course performance does not reach the Very Limited Achievement level.

* The marks to be awarded to the internal test/exam should normally be in a range of 1-5. Teachers are requested to rank
their students taking the year’s Integrated Humanities into five groups based on their overall tests/exams performance,
with each student in the top group awarded 5 marks, each in the second best group 4 marks, each in the middle group 3
marks, each in the fourth best group 2 marks, and each in the bottom group 1 mark. The number of students in each
group does not need to be the same. If a student attends no internal tests/exams throughout the S4-5 years, the student
should be awarded zero marks for his/her performance in internal tests/exams.

If subject teachers award their student zero marks in any of the SBA areas, please specify:

Subject teacher’s name:

School stamp:

Principal’s signature:

Date:
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Subject teacher’s signature:
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