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Preamble 
 

This Curriculum and Assessment Guide is one of the series jointly prepared by the Hong 

Kong Curriculum Development Council (CDC) and the Hong Kong Examinations and 

Assessment Authority (HKEAA).  It forms the basis for learning and teaching of the subject 

curriculum as well as for setting public assessment.  The issue of this single document on 

curriculum and assessment aims at conveying a clear message to the public that assessment is 

an integral part of the school curriculum and at promoting the culture of “assessment for 

learning” to improve learning and teaching. 

 

The CDC is an advisory body giving recommendations to the Hong Kong Special 

Administrative Region Government on all matters relating to curriculum development for the 

school system from kindergarten to sixth form.  Its membership includes heads of schools, 

practising teachers, parents, employers, academics from tertiary institutions, professionals 

from related fields or related bodies, representatives from the HKEAA and the Vocational 

Training Council, as well as officers from the Education and Manpower Bureau.  

 

The HKEAA is an independent statutory body responsible for the conduct of the Hong Kong 

Certificate of Education Examination and the Hong Kong Advanced Level Examination.  

The governing council of the HKEAA includes members who are mainly drawn from the 

school sector, tertiary institutions, government bodies, professionals and persons experienced 

in commerce and industry. 

 

This Curriculum and Assessment Guide is recommended by the Education and Manpower 

Bureau for use in secondary schools.  The subject curriculum developed leads to the 

appropriate examination provided by the HKEAA.  In this connection, the HKEAA has 
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issued a handbook to provide information on the format of the public examination of the 

subject and the related rules and regulations. 

 

The CDC and HKEAA will keep the subject curriculum under constant review and evaluation 

in the light of classroom experiences, students’ performance in the public assessment, and the 

changing needs of society and students.  All comments and suggestions on this Curriculum 

and Assessment Guide should be sent to: 

 
Chief Curriculum Development Officer (Personal, Social & Humanities Education) 

Curriculum Development Institute 

Education and Manpower Bureau 

13/F Wu Chung House 

213 Queen’s Road East 

Wanchai 

Hong Kong 
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Introduction 
 

Among its recent proposals for education reform in Hong Kong, the Education Commission 

recommends the provision of ‘a broad senior secondary curriculum to enable students to 

acquire experiences in various key learning areas, construct a broad knowledge base and 

enhance their ability to analyze problems’ (Education Commission, September 2000). The 

Integrated Humanities (IH) (S4-5), designed primarily for students not taking any subjects in 

the Personal, Social and Humanities Education Key Learning Area (PSHE KLA), represents a 

response to this proposal. It seeks to provide students, particularly those of the science and 

technology-oriented streams, with learning experience in the PSHE KLA which seeks to 

build a broad knowledge base and a rich repertoire of skills and abilities. 
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Nature of the Subject 
 

The word ‘humanities’ has many meanings. It often refers to academic disciplines concerned 

with culture, such as literature, history, and philosophy. Sometimes it is closely associated 

with what is known as the humanistic spirit. The term ‘Integrated Humanities’ as it is used 

here can be simply understood, however, as an integrated subject devoted to the study of the 

human condition. The IH (S4-5) does not attempt to assemble different subject disciplines 

into one. It is ‘integrated’ in the sense of not being limited by the boundaries of different 

subject disciplines in the study of the human condition, although it would draw upon basic 

concepts and knowledge from different humanities subjects. 

 

The subject matter of IH (S4-5) is the human world. Its basic concern is the understanding of 

the human condition. By providing a learning experience different from that provided by 

science and technology subjects, this subject helps to broaden student perspectives in 

understanding and caring for the world in which they live. The intention is not to merge 

systems of theories and knowledge of several subject disciplines. Nor does it aim at turning 

students into specialists in a given field. 

 

This subject explores issues of the human world in the personal, local, national, and global 

contexts. In the enquiry of these issues, students will be introduced to the different 

perspectives provided by the six strands of the PSHE framework, namely, personal and social 

development, time, continuity and change, culture and heritage, place and environment, 

resources and economic activities, social systems and citizenship. 
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Overall Aims 
 

The aims of S4-5 Integrated Humanities are: 

 

1. to enhance students’ understanding of themselves, their society, their nation, and the 

world at large; 

 

2. to enable students to develop multiple perspectives on controversial issues; 

 

3. to develop generic skills in students such that they can construct knowledge in order to 

cope with changing personal and social circumstances; 

 

4. to introduce to students ways of thinking and study methods appropriate to the 

humanities and the social sciences; and 

 

5. to develop in students a holistic and viable system of values and attitudes so that they 

can sustain healthy personal development and become informed and responsible 

citizens. 
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Learning Objectives 
 

The objectives of S4-5 Integrated Humanities are to enable students: 
 

1. to develop a sense of self-understanding, the ability and habit of self-management, to 

review their relationships with family members, peers and other members of society and 

to examine their own expectations of and readiness in building intimate relationships; 
 

2. to identify what is valuable about the local society, its constraints as well as worries, and 

to recognize the interconnectedness of their own local and national identities; 
 

3. to acquire the basic knowledge about the current reform and development strategies of 

the mainland, and the important issues facing our country in the process; 
 
4. to understand the process of globalization and to reflect upon its pluses and minuses; 
 

5. to be exposed to different areas of social concern and to recognize the 

interconnectedness of personal, local, national and global issues; 
 

6. to conduct basic humanistic study and social research and to employ multiple 

perspectives to analyze complex social issues;  
 

7. to develop collaboration skills, communications skills, critical thinking skills, problem 

solving skills, self-management skills, study skills and creativity through the enquiry 

learning process; 
 

8. to be sensitive to and to show concern for personal, interpersonal, local, national and 

global issues; and 
 

9. to be appreciative of and to apply in daily life the positive values of their own culture, 

and those of other cultures as well as universal values. 
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Expected Learning Outcomes 
 

By the end of the course, students should be able: 

 

1. to demonstrate awareness of their own feelings and emotions, and of their values and 

preferences; 

 

2. to manage themselves and the way they relate to others; 

 

3. to feel for others, empathize with their experiences, and be appreciative of the problems 

that people as a group have to face; 

 

4. to understand the strengths and weaknesses of Hong Kong society and be aware of the 

importance of social justice; 

 

5. to recognize that Hong Kong people have multiple identities and appreciate the 

interconnectedness of students’ own local and national identities; 

 

6. to understand the developmental strategies of China and to appraise its impact on the 

future development of the country; 

 

7. to recognize that globalization has many dimensions and to evaluate its impact on 

different actors; 

 

8. to understand the interconnectedness of personal, local, national and global issues and to 

appraise issues appealing to human concern accordingly; 

 

9. to appreciate how information affects decision-making and facilitates problem-solving; 

 

10. to recognize that on matters of values and truth, different people tend to hold different 

opinions; 

 

11. to discern the views held by different contemporary groups and, on this basis, establish 

one’s own personal stance; 
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12. to conduct basic research, social surveys, field studies and further improve their study 

skills; 

 

13. to apply multiple perspectives in their thinking, particularly with reference to humanistic 

values; 

 

14. to select, interpret, evaluate and integrate information, data, concepts and opinions and 

to draw conclusions from available evidence; 

 

15. to present their arguments clearly and demonstrate open-mindedness and tolerance in 

discourse on moral issues; 

 

16. to communicate effectively and maintain good social relationships; 

 

17. to be appreciative of the values of their own culture, those of other cultures as well as 

universal values; 

 

18. to appreciate the importance of holding together individual interests and common good; 

and 

 

19. to become responsible and conscientious citizens. 
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Curriculum Framework 
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Curriculum Outline and Suggested Time Allocation 

 

This subject is composed of four core modules and three optional modules. A topic is chosen 

for each module. The topic delimits the scope of the module and provides a focus for the 

enquiry approach of learning. 

 

Each core module is designed with respect to one of the four contextual levels, namely 

personal, local, national and global levels. There is a gradual expansion of horizon. However, 

it does not imply that the enquiry should be strictly confined to one level only. On the 

contrary, cross-level enquiry is not only acceptable but encouraged, as it brings out the 

interactive nature of these contextual levels.  

 

The optional modules offer choices on different areas of concern. Enquiry into these modules 

is not confined to any specific contextual levels.  

 

Students of this subject study all of the four core modules and one of the optional modules. 

Allocation of four periods per cycle is recommended for this subject. Assuming that there are 

45 working cycles for the two academic years of S4-5, 180 periods will be available for the 

subject. The minimum number of periods for the learning and teaching of each module is 

suggested as follows: 

 

Content 
Subject requirements and 
suggested time allocation 

A. Core Part  
Core Module I:   

Personal Development 
Compulsory 

Not less than 30 periods 
Core Module II:   

Characteristics of Hong Kong Society 
Compulsory 

Not less than 30 periods 
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Content 
Subject requirements and 
suggested time allocation 

Core Module III:  
Development of Modern China 

Compulsory 
Not less than 30 periods 

Core Module IV:  
Globalization 

Compulsory 
Not less than 30 periods 

B. Optional Part  

Optional Module I:  
Religion and Life 

Optional Module II:  
Human–Environment Relationship 

Optional Module III: 
Relationship between Mass Media and 
Modern Culture 

Choose any ONE module.  
Not less than 40 periods for the 

module 

 

The suggested minimum number of periods for the whole subject adds up to 160. It is at 

teachers’ discretion to use the outstanding teaching periods for various purposes: such as 

catering for wider interests, adopting remedial measures, providing opportunities for in-depth 

studies, or introducing more learning and teaching strategies. 
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Introduction 

 

To provide students with the essential learning experiences in the PSHE KLA, Integrated 

Humanities (S4-5) is designed in accordance with the principles of enquiry learning. Students 

are encouraged to experience the world around them, ask their own questions and search for 

their own answers. In contrast to scientific enquiry, which often aims at discovery of 

universal laws and principles, enquiry learning in PSHE leads to a deeper understanding of 

different changing relationships and appreciation for various views and values. Through the 

enquiry process, students widen their horizon, acquire the generic skills required of a 

life-long learner and reflect on their own values and attitudes. 

 

 

Enquiry approach to learning 

 

Enquiry learning in IH is issue-based 

For Integrated Humanities (S4-5), the enquiry learning is structured around issues. Students 

should be guided to appreciate the changing, complex and controversial nature of these issues. 

Questions related to these issues are open-ended. Issue-enquiry allows, and demands, 

students to direct their own learning process and develop their own opinions. The ‘suggested 

questions for enquiry’ as listed in the curriculum framework are intended to demonstrate the 

expected depth and breadth of the enquiry. They should not be taken as the sole possible 

routes for enquiry, nor be expected to lead to ‘correct answers’. 

 

Issue-enquiry produces personalized knowledge 

Issues that bear directly on students’ lives provide ample opportunities for meaningful 

learning. The knowledge constructed through issue enquiry connects very closely to daily life 
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and students’ genuine concerns. As students explore these issues, it is important that they 

bring in their own experiences, have access to first-hand knowledge, and draw personal 

relevance. 

 

Issue-enquiry develops multiple perspectives 

An issue is multi-dimensional. It often involves personal, social, cultural, political, economic, 

environmental and technical aspects. It is also controversial in the sense that different people 

are differently affected by it and thus hold different views towards it. Through issue-enquiry, 

students learn to see things from different points of view and to evaluate competing claims. 

Such multiple perspectives are very important to discussions on value issues. Students should 

arrive at their conclusions only after having considered the pros and cons of different claims. 

 

Skills to handle information are essential for informed judgement 

In issue-enquiry, students need to be able to identify, investigate, understand, evaluate issues 

and offer solutions. They have to construct knowledge out of different forms of data and 

information from a variety of sources. The skills to handle information are enhanced in the 

enquiry process. With these skills, students are able to process novel information effectively 

so as to stay informed and updated on the issues they study. They evaluate situations and 

arrive at sound decisions in life. 

 

 

Facilitating enquiry learning 

 

In enquiry learning, the major responsibility of learning rests on the learner. The role of the 

teacher thus changes from knowledge provider to learning facilitator.  
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The teacher provides information to support the enquiry 

The teacher of IH judges whether students have adequate preliminary knowledge of the issue 

to be explored. For S4-5 students, it is often necessary for teachers to fill in the gap by 

providing background knowledge. The teacher also continues to fuel the enquiry with timely 

stimulation. The stimuli can be a newspaper article, a remark from a government official, a 

comment from a scholar, a picture or any other resources which bring new insight on the 

issue concerned. It takes professional judgement to decide what stimuli are needed and how 

and when these inputs are to be delivered, such that they enrich, but not dictate. 

 

The teacher coaches students in skills of enquiry 

Before students are given a free hand to conduct enquiry, they have to be equipped with a 

repertoire of generic skills. Some skills may be transmitted through instruction; most need to 

be developed by practice. Therefore, a considerable portion of curriculum time should be 

allowed for the acquisition of these skills. Guidance and support from teachers are necessary 

for students to master these skills. Teachers are also expected to introduce basic principles 

and skills of social research in the context of the topics studied. 

 

The teacher fosters values and attitudes 

Enquiry will be inhibited if acceptance and tolerance are absent from the learning 

environment. An accepting learning atmosphere helps students acquire open-mindedness, 

objectivity, and respect for difference in opinion, which are essential for one to be able to 

view an issue from different perspectives. The teacher of IH should foster these attitudes in 

students through encouragement and personal example. While it may be debatable whether 

teachers should influence students with their personal stance on a given issue, it is generally 

agreed that teachers should guard against indoctrinating students with their authority. 
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Suggested strategies for learning and teaching 

 

Group discussion, debate, role-play and brainstorming are effective classroom activities that 

promote interflow of ideas, reflective thinking and creative thinking. Project learning, 

appropriately scaled and with proper guidance, also provides an effective strategy for IH. 

Life-wide learning activities such as field studies, surveys, visits and community services, if 

well coordinated and structured, are also valuable opportunities for students to apply and 

practise various kinds of enquiry skills. Students should also be encouraged to make 

appropriate use of information technology in information search, data management, 

communication and presentation. 

 

 

Conclusion 

 

There is no such thing as best method. The choice of strategies depends on the nature of the 

topic, availability of resources, abilities and needs of the learners. Teachers choose the 

strategies that could achieve the subject aims in the context of the school environment and 

constraints. 

 

Please refer to the video on ‘Integrated Humanities: Teaching Strategies’ (2003, Curriculum 

Development Institute) for demonstration and more discussion. 
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Introduction 
 

In aligning the learning objectives with the assessment strategies and standards, schools 

should make reference to the expected learning outcomes from this Curriculum and 

Assessment Guide (pp.5-6).  

 
 
School Assessment (Internal) 
 

Formative assessment, or assessment for learning, is the major goal of internal assessment. It 

focuses on students’ learning process. In the process of learning and teaching, the teacher 

shares with students the learning objectives so that they know the standards they should aim 

at. The teacher provides suitable feedback to help students understand their learning process, 

their strengths and weaknesses. That is, what and how they are expected to learn in this 

curriculum, and the standard they have achieved. Feedback can come from other students 

(peer assessment) as well. This mode of assessment promotes reflective thinking about their 

learning and students are actively involved in improving their learning. In addition, 

assessment for learning helps provide information to revise and improve teaching which will 

further enhance learning. The three components, learning, teaching and assessment interlock 

and form a mutually enhancing process. 

 

In the Integrated Humanities curriculum, the aims of assessment for learning can be achieved 

by making full use of diversified activities, such as classroom activities, project learning, 

homework, tests and examinations. 

 

1. Classroom activities 

Classroom activities include learning activities such as group discussions and 

presentations, debates, role-play, teacher-student and student-student interactions. These 
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learning activities provide useful data for formative assessment. Integrated Humanities 

stresses that students think in multiple perspectives about controversial issues, develop 

generic skills and build humanistic values and attitudes. These elements, shown through 

classroom activities, are assessed by appropriate criteria and standards. In assessing 

values and attitudes, peer assessment is feasible. During the learning process, students 

have opportunities to discuss and assess their values and attitudes with the peers they 

trusted. Then they can reflect together and consider if they need to change. This is very 

helpful to personal growth and learning. 

 

2. Project learning 

Project learning provides a range of learning experiences. It is also an effective way of 

formative assessment. Integrated Humanities provides students with opportunities to 

conduct basic research, social surveys, field studies, etc. Students learn how to organize 

these activities, how to collect, select, interpret and analyse data, how to get along with 

their peers, how to solve problems and to make decisions, how to communicate 

effectively and finally reach a conclusion. The teacher assesses students with such 

information through observation. In project assessment, the teacher needs to make explicit   

the procedure and the criteria involved. The criteria should cover the choice of project 

title, the choice of methodology, the quality of the implementation, the collection and 

analysis of data and the presentation of the findings. Students need to be guided in 

carrying out a project, and the assessment criteria provide them the guidance. 

 

3. Homework 

Homework helps not only to consolidate what students have learnt in class, but also helps 

to construct knowledge and develop deeper understanding. As the Integrated Humanities 

curriculum emphasizes the enquiry approach in learning and teaching, teachers should 
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assign homework that engages students in investigation and exploration to supplement 

classroom teaching. For example, students are asked to search the Internet for additional 

information, or look up newspapers and magazines for relevant photos and cartoons, or 

interview people to collect different views. If sufficient guidance is given, students will 

learn to become independent learners. They should then share and discuss their findings 

with the class.  When marking the homework, specific and constructive comments, 

feedback and suggestions for improvement should be given. This informs students of their 

progress and enables them to know what they should do next in order to improve. 

 

4. Tests and examinations 

Tests and examinations are the most widely used modes of internal assessment. If the 

assessment stresses memorization of information, the motive to learn will be weakened. 

In designing test and examination items, balance in the types of questions is required. 

There should be a balance in the requirement for conceptual understanding, factual 

knowledge, and particular generic skills. There should be diversity too, such as data-based 

questions, open-ended questions, script writing for a short play, drawing a design. These 

items provide suitable material for assessing a wide range of skills, such as creativity, 

problem solving skills and critical thinking skills. 

 

In conclusion, effective assessment for learning matches the following descriptions: 

y It is student-centered. Students are encouraged to become independent learners and are 

given adequate opportunities to explain their learning aims, strategies, and the 

judgement they make; 

y The teacher develops well thought out plans on how students’ performance is to be 

assessed. The teacher informs students of the assessment criteria and how they will be 

carried out; 
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y There is self-assessment and peer assessment which promotes reflective thinking in 

oneself and among peers. This enables students to understand better their own learning 

and the progress of their peers, and to further improve their work. 

y It is geared to the learning and teaching process and students’ learning experiences. It is 

reviewed from time to time. 

 
 

Public Assessment 

 

Objectives 

 
A. For the Written Examination Component 

 

Students should be able: 

1. to demonstrate a sound understanding of the key ideas, concepts and terminologies of 

each module; 

 

2. to apply their knowledge and understanding related to the key points of each module to 

new issues; 

 

3. to discern the views, attitudes and values, stated or implied in any given material; 

 

4. to interpret information presented in a variety of ways such as maps, graphs, charts; 

 

5. to present coherent explanations; 

 

6. to master basic techniques of classifying and representing evidence and to critically 

analyse, interpret and evaluate evidence; 

 

7. to evaluate the logical coherence of a statement, an argument, or a method of 

investigation; 
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8. to make sound judgements and conclusions on the basis of information given; 

 

9. to present a response to a stated problem with appropriate arguments and evidence; 

 

10. to demonstrate an awareness of the values they hold concerning social, economic, 

environmental, political and other matters; 

 

11. to demonstrate open-mindedness, tolerance and empathy in their handling of different 

issues; 

 

12. to be aware of multiple perspectives in addressing an issue, and to explain how different 

motives, beliefs and interests could have influenced the ways different groups address 

an issue; 

 

13. to demonstrate an awareness of the influence of values and attitudes in making decisions 

on the issues under study; 

 

14. to appreciate valuable elements in different cultures, including those of their own. 
 

 

B. For the School-based Assessment (SBA) Component 

 

Students should be able: 

1. to communicate effectively; 

 

2. to select, interpret, evaluate and integrate information, data, concepts and opinions; 

 

3. to draw conclusions from evidence; 

 

4. to carry out basic research, social surveys, field studies and other related activities; 

 

5. to improve their study skills; 
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6. to present arguments clearly; 

 

7. to manage themselves and build social relationships; 

 

8. to appreciate the problems faced by various groups of people; 

 

9. to maintain good social relationships; 

 

10. to think from multiple perspectives; 

 

11. to develop their own stance in light of views held by different groups; 

 

12. to appreciate the importance of information in decision making and problem solving; 

 

13. to understand their own feelings, emotions, values and preferences; 

 

14. to be sensitive to issues and problems confronting humankind; 

 

15. to empathize with other people’s feelings and experiences; 

 

16. to tolerate different opinions on matters of values and truth; 

 

17. to demonstrate open-mindedness and tolerance in moral discourse; 

 

18. to appreciate valuable elements in different cultures, including those of their own; 

 

19. to appreciate the importance of holding together individual interests and common good; 

and 

 

20. to develop a sense of responsibility and a social conscience. 
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Rubrics 
 

1. Public assessment of the curriculum consists of a written paper and a school-based 

assessment (SBA) portfolio. 

 

2. The written paper carries 80% of the total subject marks, and lasts for 2 hours. The paper 

consists of Section A (60% of subject marks) and Section B (20% of subject marks). 

Candidates are required to answer questions from both sections. 

 

Section A consists of two data-based questions. Candidates are required to respond to 

information in different formats, including extracts from written sources, written 

dialogues, letters, maps, cartoons, photographs, tables, charts, etc. All questions have to 

be answered. Each data-based question covers one or more of the Core Modules. 

Candidates are advised to spend approximately 1½ hours on this section. 

 

Section B consists of six essay-type questions with stimulus materials. Candidates 

attempt ONE only. The six questions fall into three equal groups, each covering an 

Optional Module. Candidates are advised to spend approximately 30 minutes on this 

section. 

 

3. The SBA portfolio carries 20% of the total subject marks. It consists of a standardised 

student profile sheet to be filled by the subject teacher and a written course assignment, 

which could be in various formats, e.g. essays, debate speeches, field visit journals.  

The student profile sheet records marks in four areas: the candidate’s written course 

assignment, the candidate’s course performance in S4, the candidate’s course 

performance in S5, and the candidate’s internal tests/exams results. The student profile 

sheet and related regulations, guidelines and assessment criteria will be issued by the 

HKEAA. 
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Websites 
 
World Wide Fund. [Online]. http://www.wwf.org 
 
《長春社》。[在線]。http://www.conservancy.org.hk  
 
《香港地球之友》。[在線]。http://www.foe.org.hk/welcome/gettc.asp 
 
《綠色力量》。[在線]。http://www.greenpower.org.hk  
 
《綠色和平》。[在線]。http://www.greenpeace.org/homepage/  
 
《環境及持續發展教育網》。[在線]。http://www.ied.edu.hk/esdweb/ 
 
《環境保護署》。[在線]。http://www.epd.gov.hk/epd/cindex.html 
 
《環境教育網》。[在線]。http://resources.ed.gov.hk/envir-ed/c_index.htm 
 
 
Audio-visual Resources 
 
“Land of the Tiger”. National Geographic Video: 1986. 
  
“Man-eaters of India”. National Geographic Video: 1987. 
 
亞洲電視。《虎篇》（第二及第三部份）。香港：亞洲電視企業有限公司，2002。 
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Relationship between Mass Media and Modern Culture 
 
Balnaves, Mark. The Penguin Atlas of Media and Information. NY.: Penguin Putnam, 2001. 
 
Bartky, Sandra Lee. “Suffering to be beautiful”. In Gender Struggles: Practical Approaches 

to Contemporary Feminism, ed. Constance L. Mui & Julien S. Murphy. Oxford: 
Rowman & Littlefield Publishers, chapter 11, 2002. 

 
Bennett, A. “Youth Culture and Popular Music”. In Popular Music and Youth Culture. 

Basingstoke: Macmillan, pp.34-51, 2000. 
 
Bordo, Susan. “Reading the Slender Body”. In Unbearable Weight: Feminism, Western 

Culture, and the Body. Berkeley: University of California Press, pp.185-212, 1993. 
 
Dyer, Gillian. Advertisement as Communication. London: Methuen, 1982. 
 
Fiske, John. Reading the Popular. London: Routledge, 1989. 
 
Goffman, Erving. Gender Advertisement. Cambridge, Mass.: Harvard University Press, 1979. 
 
Harrington, C. Lee and Bielby, Denise D. ed. Popular Culture: Production and Consumption. 

Oxford: Blackwell, 2001. 
 
Jensen, J. “Fandom as Pathology: The Consequences of Characterization”. In Popular 

Culture: Production and Consumption, ed. Harrington & Bielby. Oxford: Blackwell, 
pp.301-314, 2001. 

 
Kirk, Gwyn & Margo Okazawa-Rey. “Women's Bodies”. In Women's Lives: Multicultural 

Perspectives (2nd edition). Mountain View, California: Mayfield Publishing Company, 
chapter 3, 2001. 

 
Lee, Chin-Chuan, Joseph Man Chan, Zhongdang Pan & Clement Y. K. So. Global Media 

Spectacle: News War over Hong Kong. Hong Kong: Hong Kong University Press, 
2002. 

 
Negus, Keith. “The Production of Culture”. In Production of Culture/Culture of Production 

ed. Du Gay, Paul. London: Sage and OUP, pp.67-118, 1997. 
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Spalding, Alison D. ed. Taking Sides: Clashing Views on Controversial Issues in Gender 
Studies. Connecticut: Dushkin/McGraw-Hill, pp.18-37, 1998. 

 
Storey, John, “Television”. In Cultural Studies & the Study of Popular Culture. Edinburgh: 

EUP, pp.9-28, 1996. 
 
Williams, Raymond, “Programming: distribution and flow”. In Television: Technology and 

Cultural Form. London: Routledge, pp.78-118, 1990. 
 
Wolf, Naomi. The Beauty Myth: How Images of Beauty Are Used Against Women. London: 

Vintage, 1991. 
 
Faludi, Susan 著，顧淑馨譯。＜美容業加入反女性主義陣營＞。《反挫：誰與女人為敵？》。

台北：自立晚報社文化出版部，第 7 章，1994。 
 
史文鴻。《媒介與文化》。香港：次文化，1993。 
 
李歐梵。《香港媒介缺乏「公共性」》。2002 年 2 月。 

＜http://www.rthk.org.hk/mediadigest＞ 
 
香港明愛青少年及社區服務處。《青少年對新聞報導的意見和期望調查報告書》。2001。 
 
香港基督教女青年會彩雲社會服務處及黃大仙區議會。《名牌龍虎榜問卷調查報告》。

1994。 
 
香港電台。《電視欣賞指數調查》。2002。 

＜http://www.rthk.org.hk/mediadigest＞ 
 
柴灣明愛兒童及青少年中心。《電視大贏家》。青少年與電視調查報告書，2001。 
 
馬傑偉。《電視廣告與香港文化》。1999 年 1 月。 

＜http://www.rthk.org.hk/special/tvai/2002/＞ 
 
馬傑偉。＜電視不死＞。出自吳俊雄、張志偉編，《閱讀香港普及文化》。香港：牛津大

學出版社，頁 143-151，2001。 
 
張錦華。《媒介文化、意識形態與女性》。台北：正中，1994。 
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梁永泰、陳之虎等。＜沉迷電視--家長如何處理＞。《救救 TV 少年》。香港：突破機構，

頁 70-81，2000。 
 
莫詠怡等。《偶像效應報告書》。香港：明愛青少年社區服務處荃灣明愛社區中心，2001。 
 
陳永華。《青少年看電視廣告》。1999 年 6 月。 

＜http://www.rthk.org.hk/mediadigest＞ 
 
陳惠英。＜樂天知命電視劇＞。出自梁秉鈞編，《香港的流行文化》。香港：三聯，頁

165-179，1997。 
 
舒寡。＜電視不再神秘＞。出自吳俊雄、張志偉編，《閱讀香港普及文化》。香港：牛津

大學出版社，頁 113-119，2001。 
 
戴健文。《公營廣播：為什麼？怎麼辦？》。2002 年 7 月。 

＜http://www.rthk.org.hk/mediadigest＞ 
 
蘇鑰機。《香港青少年傳媒習慣：娛樂萬歲》。2000 年 2 月 

＜http://www.rthk.org.hk/mediadigest＞ 
 
 
Websites 
 
The BADvertising Institute. [Online]. http://www.badvertising.org/ 
 
《明光社》。[在線]。http://www.truth-light.org.hk 
 
《突破機構》。[在線]。http://www.breakthrough.org.hk 
 
 
Audio-visual Resources 
 
Hall, Stuart. Representation and the Media [videorecording]. Northampton, Mass.: Media 

Education Foundation, 1997. 
 
香港電台電視部。《傳媒萬歲》。香港：香港電台，2000。 
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Other Useful Resources 
 
Asiaweek. 
 ＜http://www.asiaweek.com/asiaweek/＞ 
 
The Economist. 
 ＜http://www.economist.com/＞ 
 
Far Eastern Economic Review. 
 ＜http://www.feer.com/＞ 
 
Reader’s Digest. 
 ＜http://www.rd.com/＞ 
 
Time.  
 ＜http://www.time.com/time/＞ 
 
《亞洲週刊》。 
 ＜http://www.yzzk.com/main/16050.jsp＞ 
 
《明報月刊》。 
 
《信報財經月刊》。 
 
《讀者文摘》。 
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(For the latest version of Appendices I – III, please refer to the handbook issued by the 

HKEAA.) 
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Appendix I 

 

Hong Kong Examinations and Assessment Authority 

HKCEE Integrated Humanities 

 

Guidelines for School Teachers on the Conduct of School-Based Assessment 

 

1. Introduction 

As stipulated in the Integrated Humanities (S4-5) Curriculum and Assessment Guide, 

there is a school-based assessment (SBA) component constituting part of the summative 

assessment of the subject, carrying 20% of the subject weighting.  

 

2. Aims and Objectives of SBA 

2.1 It is believed that the incorporation of an SBA component into the public 

assessment of the subject would make the assessment more comprehensive, as there 

are skills that the subject intends to develop in students which cannot be assessed 

with conventional written examinations. It is also believed that teachers are the 

people most familiar with their students’ performance, and incorporation of their 

assessment on their students’ achievement into the public assessment of the subject 

would enhance the accuracy of the results that their students achieve in the public 

assessment.  

 

2.2 The assessment objectives of the SBA component are stipulated in the Curriculum 

and Assessment Guide for the Integrated Humanities subject. 

 

3. Format 

3.1 The SBA component of the HKCCE Integrated Humanities syllabus takes the form 

of a candidate portfolio, which consists of a student profile sheet and a marked 

written course assignment. The student profile sheet is provided by the HKEAA 

and filled in by the subject teacher. The written course assignment can be in various 

formats, such as essays, debate speeches and field visit journals. In the student 

profile sheet, teachers record the score given to the written course assignment in 
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terms of students’ level of achievement. Teachers have to refer to the Achievement 

Criteria specification grid on deciding on students’ level of achievement in the 

written course assignment. In addition, teachers’ evaluation on student course 

performance in S4 and in S5 as well as internal test/examination results  also serve 

as parameters contributing to the resulting marks of the SBA component for an 

individual student. 

 

3.2 It is not the intention of the SBA component to increase the workload of students 

and teachers. Therefore, the written course assignment and the internal 

tests/examinations should be part of the regular formative assessment programme 

designed by the teacher, rather than an additional assignment and 

tests/examinations required of students. Teachers are encouraged to allocate, if 

possible, some class time for students to work on the written course assignment. 

 

3.3 The written course assignment can be of any format (see Section 7 for a few 

suggestions of the format). Teachers are encouraged to write their comments on the 

written course assignment. The language medium of the written course assignment 

must be the same as that of the written examination that the candidate sits. 

 

3.4 SBA is compulsory for all school candidates. Schools are required to comply with 

the requirements specified in Section 4 below. 

 

3.5 Private candidates may opt to use their previous SBA results. If so, the results must 

be obtained within the previous two years. If they do not opt to use their previous 

SBA results, or if they have no previous SBA results, their written paper results will 

have a subject weighting of 100%. In such case, the weighting of Section A (DBQs) 

will be 75% and that of Section B (essay-type questions with stimulus materials) 

will be 25%. Private candidates will be provided with details of the options at the 

time of registration. 

 

4. Procedure and Working Schedule 

4.1 Taking part in the public assessment of the subject for the first time: Principals of 

schools offering Integrated Humanities (S4-5) for the first time are requested to 

write to the HKEAA to inform their participation 24 months preceding the date of 
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the Examination. They are requested to inform the HKEAA of the number of S4 

students they intend to admit for the Integrated Humanities subject and the 

language medium to be used in the written examination. 

 

4.2 Schools already participating in the public assessment of the subject: By 

September each year, participating schools should confirm to the HKEAA (a) the 

respective numbers of students taking Integrated Humanities (S4-5) in S4 and S5, 

and (b) the names of teachers involved in the SBA through their reply to a letter 

issued by the HKEAA. 

 

4.3 During the Integrated Humanities (S4-5) course:  

4.3.1 Teachers are requested to collect from each of their students a written 

course assignment done during the S4-5 years. The course assignment 

selected should be one that reflects the candidate’s highest achievement 

according to the aims and objectives of the curriculum laid out in the 

Curriculum and Assessment Guide. 

 

4.3.2 Teachers are also requested to fill in a Student Profile Sheet for each of their 

students and submit, in the form of a portfolio folder, the Student Profile 

Sheet, along with a marked written course assignment to the HKEAA in 

April of the year of examination. When awarding score, teachers are 

required to make reference to the achievement criteria specification grid 

(see Section 5 below). 

 

4.3.3 When awarding marks to the student’s overall results in internal 

tests/examinations during the period of study, teachers are requested to rank 

students into five groups based on their overall tests/exams performance, 

with each student in the top group awarded 5 marks, each in the second best 

group 4 marks, each in the middle group 3 marks, each in the fourth best 

group 2 marks, and each in the bottom group 1 mark. For example, if a 

school adopts a mark range system of 0-100 for its internal tests/exams, 

students in the best group will be those in the 81-100 mark range, the 

second best group in the 61-80 mark range, the middle group in the 41-60 

mark range, the fourth best group in the 21-40 mark range, and the bottom 
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group in the 0-20 mark range. The number of students in each group need 

not be the same. If a student attends no internal tests/exams throughout the 

S4-5 years, the student should be awarded zero marks. 

 

4.3.4 The subject teacher and the school principal are requested to sign on the 

appropriate space provided in the Student Profile Sheet. 

 

4.4 Submission of Students’ SBA Portfolio: Participating schools are requested to 

submit their Integrated Humanities students’ SBA portfolio folders to the HKEAA 

by April of the year of examination. Schools will be informed by a circular of the 

exact date for submission. 

 

5. Awarding Marks to Students’ Written Course Assignments and Course Performance in 

S4 and in S5 

5.1 There are five levels of achievement for a student in each of the SBA areas: Very 

High Achievement (VHA), High Achievement (HA), Sound Achievement (SA), 

Limited Achievement (LA), and Very Limited Achievement (VLA). When a 

school informs the HKEAA of their intention to offer the Integrated Humanities 

course and to participate in the public assessment of the subject 24 months before 

public examination (see 4.1 above), they will be provided with a student profile 

sheet template, guidelines, and a sheet of specification grids with descriptions of 

various levels of achievement for the SBA assessment areas. 

 

5.2 When awarding marks to their students’ written course assignments and course 

performance in S4 and in S5, teachers need to refer to the achievement criteria 

specification grid and to description in the grid which best applies to their students’ 

level of achievement in a particular SBA area, select the mark for that level of 

achievement, and then record the score in the relevant space in the profile sheet. 

The highest mark for a particular SBA area is 5. For the entire SBA component, the 

highest mark a student may score is 20. Whilst the lowest mark of a particular SBA 

area should normally be 1, teachers are requested to exercise discretion in awarding 

0 marks to an SBA area where a student’s performance in that area does not reach 

the Very Limited Achievement level specified in the achievement criteria table, or 

in extreme cases such as the student hands in no course assignment or attends no 
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internal tests/exams during his/her two-year study of the subject. 

 

5.3 The total marks will provide a rank order of students in a school in terms of their 

relative achievement in the SBA component of the subject. The HKEAA will 

adhere to this rank order when carrying out moderation of SBA results among 

different schools (please see Section 6 below). 

 

6. Moderating marks for SBA component awarded by different schools 

6.1 It is believed that teachers can make reliable assessments of the work of their 

students in relation to one another. Therefore, the moderation process is not 

intended to change the teachers’ rank orders of their students within a school, as 

established by the SBA component. However, teachers will appreciate the necessity 

for the HKEAA to institute some form of mark adjustments in order to minimise 

unfairness that might arise from different schools. To ensure comparability of 

assessments from different schools, and the marks awarded to a student by a given 

school may have to be adjusted when the moderation shows a necessity to equate 

the standards of the individual school with those of the entry as a whole.  

 

6.2 The written paper will be used as the moderating instrument. The marks in the 

student profile sheet will be moderated statistically and the moderating instrument 

used will be the participating school’s overall mean mark in the written paper. 

When doing so, the rank order of the students based on the marks awarded by their 

own teachers in their SBA profile sheet will not be altered. 

 

7. Designing Written Course Assignments for Students 

When planning a written course assignment for SBA purpose, teachers need to consider 

whether the assignment will assess the SBA assessment objectives effectively. The written 

course assignment to be submitted to HKEAA can be in various formats, such as essays, 

debate speeches, field visit journals. 



 

 

72

H
on

g 
K

on
g 

E
xa

m
in

at
io

ns
 a

nd
 A

ss
es

sm
en

t A
ut

ho
ri

ty
 

H
K

C
E

E
 In

te
gr

at
ed

 H
um

an
iti

es
 

St
ud

en
t P

ro
fil

e 
Sh

ee
t A

ch
ie

ve
m

en
t C

rit
er

ia
 fo

r W
rit

te
n 

C
ou

rs
e A

ss
ig

nm
en

t a
nd

 C
ou

rs
e 

Pe
rf

or
m

an
ce

 
 I. 

W
ri

tte
n 

C
ou

rs
e 

As
si

gn
m

en
t 

 
Ac

hi
ev

em
en

t C
ri

te
ri

a 
VH

A 

(V
er

y 
H

ig
h 

Ac
hi

ev
em

en
t)  

H
A 

(H
ig

h 
Ac

hi
ev

em
en

t)  
SA

 

(S
ou

nd
 A

ch
ie

ve
m

en
t)  

LA
 

(L
im

ite
d 

Ac
hi

ev
em

en
t)  

VL
A 

(V
er

y 
Li

m
ite

d 
Ac

hi
ev

em
en

t)  
Sh

ow
s 

a 
cl

ea
r 

gr
as

p 
of

 t
he

 
de

m
an

ds
 o

f t
he

 ta
sk

 
Sh

ow
s 

an
 

aw
ar

en
es

s 
of

 
th

e 
de

m
an

ds
 o

f t
he

 ta
sk

 
Sh

ow
s 

a 
ge

ne
ra

l u
nd

er
st

an
di

ng
 

of
 th

e 
de

m
an

ds
 o

f t
he

 ta
sk

 a
nd

 
a 

co
ns

ci
ou

s 
ef

fo
rt 

to
 a

dd
re

ss
 

th
e 

ta
sk

 
 

Sh
ow

s 
in

ad
eq

ua
te

 
un

de
rs

ta
nd

in
g 

of
 

th
e 

ta
sk

 
an

d/
or

 a
 w

ea
k 

kn
ow

le
dg

e 
of

 
th

e 
su

bj
ec

t m
at

te
r 

Sh
ow

s 
lit

tle
 u

nd
er

st
an

di
ng

 o
f 

th
e 

ta
sk

, 
w

ith
 

no
 

di
st

in
ct

io
n 

m
ad

e 
be

tw
ee

n 
re

le
va

nt
 

an
d 

irr
el

ev
an

t m
at

er
ia

l 

B
al

an
ce

d 
co

nt
en

ts
, 

an
al

yt
ic

al
 

ap
pr

oa
ch

 a
nd

 e
ffe

ct
iv

e 
us

e 
of

 
su

pp
or

tin
g 

ev
id

en
ce

. 

C
on

te
nt

s 
fa

irl
y 

ba
la

nc
ed

, 
ap

pr
oa

ch
 

pr
ed

om
in

an
tly

 
an

al
yt

ic
al

, 
w

ith
 

re
as

on
ab

ly
 

ac
cu

ra
te

 
us

e 
of

 
su

pp
or

tin
g 

ev
id

en
ce

 

C
on

te
nt

 l
ac

ks
 b

al
an

ce
, 

sh
ow

s 
so

m
e 

at
te

m
pt

 t
o 

an
al

ys
e 

th
e 

re
le

va
nt

 i
ss

ue
s, 

bu
t 

th
e 

sc
op

e 
an

d 
de

pt
h 

of
 a

na
ly

si
s 

ar
e 

ra
th

er
 

lim
ite

d 
 

C
on

ta
in

in
g 

fe
w

 r
el

ev
an

t 
an

d 
im

po
rta

nt
 f

ac
ts

 a
nd

 w
ea

k 
in

 
an

al
ys

is
 

La
ck

in
g 

in
 a

na
ly

si
s, 

co
nt

ai
ni

ng
 

ve
ry

 fe
w

 re
le

va
nt

 fa
ct

s 

W
el

l 
or

ga
ni

se
d,

 
cl

ea
rly

 
pr

es
en

te
d 

an
d 

flu
en

t 
R

ea
so

na
bl

y 
w

el
l 

or
ga

ni
se

d,
 

un
de

rs
ta

nd
ab

le
 a

nd
 fa

irl
y 

flu
en

t
 

N
ot

 w
el

l 
or

ga
ni

se
d,

 b
ut

 f
ai

rly
 

un
de

rs
ta

nd
ab

le
 

Po
or

ly
 

or
ga

ni
se

d 
an

d 
ba

re
ly

 
un

de
rs

ta
nd

ab
le

 
Ve

ry
 

po
or

ly
 

or
ga

ni
se

d 
an

d 
di

ffi
cu

lt 
to

 u
nd

er
st

an
d 

Fr
ee

 fr
om

 m
aj

or
 in

ac
cu

ra
ci

es
/ 

in
co

ns
is

te
nc

ie
s 

an
d 

im
po

rta
nt

 
om

is
si

on
s 

C
on

ta
in

s 
oc

ca
si

on
al

 
in

ac
cu

ra
ci

es
 

an
d 

m
in

or
 

om
is

si
on

s 

M
ar

re
d 

by
 

in
ac

cu
ra

ci
es

, 
irr

el
ev

an
ci

es
, 

om
is

si
on

s 
an

d 
in

co
ns

is
te

nc
ie

s 

C
on

ta
in

s 
fu

nd
am

en
ta

l 
er

ro
rs

/m
aj

or
 

in
co

ns
is

te
nc

ie
s/

gr
os

s 
irr

el
ev

an
ci

es
 

 

C
on

ta
in

s 
lit

tle
 th

at
 is

 a
cc

ur
at

e,
 

re
le

va
nt

 o
r w

or
th

w
hi

le
 

N
ot

e:
 T

ea
ch

er
s 

ar
e 

re
qu

es
te

d 
to

 e
xe

rc
is

e 
di

sc
re

tio
n 

in
 a

w
ar

di
ng

 0
 m

ar
ks

 to
 a

 s
tu

de
nt

 in
 e

xt
re

m
e 

ca
se

s 
su

ch
 a

s 
w

he
n 

th
e 

st
ud

en
t h

an
ds

 in
 n

o 
co

ur
se

 a
ss

ig
nm

en
t d

ur
in

g 
th

e 
tw

o-
ye

ar
 st

ud
y,

 o
r t

he
 q

ua
lit

y 
of

 th
e 

w
or

k 
ha

nd
ed

 in
 d

oe
s n

ot
 re

ac
h 

th
e 

V
er

y 
Li

m
ite

d 
A

ch
ie

ve
m

en
t l

ev
el

 sp
ec

ifi
ed

 a
bo

ve
. 

Appendix II



 

 

73

II
. 

C
ou

rs
e 

Pe
rf

or
m

an
ce

  
 

Ac
hi

ev
em

en
t C

ri
te

ri
a 

VH
A 

(V
er

y 
H

ig
h 

Ac
hi

ev
em

en
t)  

H
A 

(H
ig

h 
Ac

hi
ev

em
en

t)  
SA

 

(S
ou

nd
 A

ch
ie

ve
m

en
t)  

LA
 

(L
im

ite
d 

Ac
hi

ev
em

en
t)  

VL
A 

(V
er

y 
Li

m
ite

d 
Ac

hi
ev

em
en

t)  
Ea

ge
r i

n 
pa

rti
ci

pa
tin

g 
in

 c
la

ss
 

ac
tiv

iti
es

 
Sh

ow
s 

in
iti

at
iv

es
 

in
 

pa
rti

ci
pa

tin
g 

in
 

cl
as

s 
ac

tiv
iti

es
 

Pa
rti

ci
pa

te
s 

in
 c

la
ss

 a
ct

iv
iti

es
 

w
he

n 
di

re
ct

ed
 

Pa
rti

ci
pa

te
s 

in
 c

la
ss

 a
ct

iv
iti

es
 

w
he

n 
di

re
ct

ed
, 

w
ith

 
so

m
e 

re
lu

ct
an

ce
 

 

Pa
rti

ci
pa

te
s 

in
 c

la
ss

 a
ct

iv
iti

es
 

w
he

n 
di

re
ct

ed
, 

w
ith

 
gr

ea
t 

re
lu

ct
an

ce
 

R
es

po
nd

s 
to

 
te

ac
he

r’s
 

qu
es

tio
ns

 
ea

ge
rly

 
w

ith
 

el
ab

or
at

e 
an

d 
in

si
gh

tfu
l 

an
sw

er
s 

 

R
es

po
nd

s 
to

 
te

ac
he

r’s
 

qu
es

tio
ns

 w
ith

 e
la

bo
ra

te
 a

nd
 

ap
pr

op
ria

te
 a

ns
w

er
s 

R
es

po
nd

s 
to

 
te

ac
he

r’s
 

qu
es

tio
ns

 
w

ith
 

sh
or

t 
bu

t 
ap

pr
op

ria
te

 a
ns

w
er

s 
 

R
es

po
nd

s 
to

 
te

ac
he

r’s
 

qu
es

tio
ns

 w
ith

 sh
or

t a
ns

w
er

s 
R

es
po

nd
s 

to
 

te
ac

he
r’s

 
qu

es
tio

ns
 

re
lu

ct
an

tly
 

w
ith

 
sh

or
t a

nd
 in

co
m

pl
et

e 
an

sw
er

s 

Sh
ow

s 
st

ro
ng

 
in

te
re

st
s 

in
 

to
pi

cs
 b

ei
ng

 t
au

gh
t 

an
d 

as
ks

 
in

si
gh

tfu
l 

qu
es

tio
ns

 t
o 

w
id

en
 

kn
ow

le
dg

e 
 

Sh
ow

s 
st

ro
ng

 
in

te
re

st
s 

in
 

to
pi

cs
 b

ei
ng

 t
au

gh
t 

an
d 

as
ks

 
qu

es
tio

ns
 to

 c
le

ar
 d

ou
bt

s 

Sh
ow

s 
in

te
re

st
s 

in
 

to
pi

cs
 

be
in

g 
ta

ug
ht

 
an

d 
as

ks
 

qu
es

tio
ns

 to
 c

le
ar

 d
ou

bt
s 

Sh
ow

s 
so

m
e 

in
te

re
st

s 
in

 
to

pi
cs

 b
ei

ng
 t

au
gh

t 
an

d 
as

ks
 

qu
es

tio
ns

 o
cc

as
io

na
lly

 
 

Sh
ow

s 
lit

tle
 in

te
re

st
s 

in
 to

pi
cs

 
be

in
g 

ta
ug

ht
 a

nd
 r

ar
el

y 
as

ks
 

qu
es

tio
ns

 

Sh
ow

s 
hi

gh
 

se
ns

iti
vi

ty
 

to
 

is
su

es
 

an
d 

pr
ob

le
m

s 
co

nf
ro

nt
in

g 
hu

m
an

ki
nd

 
an

d 
st

ro
ng

 
em

pa
th

y 
w

ith
 

ot
he

r 
pe

op
le

’s
 

fe
el

in
gs

 
an

d 
ex

pe
rie

nc
es

 w
he

n 
in

te
ra

ct
in

g 
w

ith
 o

th
er

s 

Sh
ow

s 
se

ns
iti

vi
ty

 
to

 
is

su
es

 
an

d 
pr

ob
le

m
s 

co
nf

ro
nt

in
g 

hu
m

an
ki

nd
 a

nd
 e

m
pa

th
y 

w
ith

 
ot

he
r 

pe
op

le
’s

 
fe

el
in

gs
 

an
d 

ex
pe

rie
nc

es
 w

he
n 

in
te

ra
ct

in
g 

w
ith

 o
th

er
s 

Sh
ow

s 
so

m
e 

se
ns

iti
vi

ty
 

to
 

is
su

es
 

an
d 

pr
ob

le
m

s 
co

nf
ro

nt
in

g 
hu

m
an

ki
nd

 
an

d 
em

pa
th

y 
w

ith
 o

th
er

 p
eo

pl
e’

s 
fe

el
in

gs
 

an
d 

ex
pe

rie
nc

es
 

w
he

n 
in

te
ra

ct
in

g 
w

ith
 o

th
er

s 

Sh
ow

s 
lim

ite
d 

se
ns

iti
vi

ty
 t

o 
is

su
es

 
an

d 
pr

ob
le

m
s 

co
nf

ro
nt

in
g 

hu
m

an
ki

nd
 

an
d 

so
m

e 
em

pa
th

y 
w

ith
 

ot
he

r 
pe

op
le

’s
 

fe
el

in
gs

 
an

d 
ex

pe
rie

nc
es

 w
he

n 
in

te
ra

ct
in

g 
w

ith
 o

th
er

s 
 

Sh
ow

s 
lit

tle
 

se
ns

iti
vi

ty
 

to
 

is
su

es
 

an
d 

pr
ob

le
m

s 
co

nf
ro

nt
in

g 
hu

m
an

ki
nd

 
an

d 
lit

tle
 

em
pa

th
y 

w
ith

 
ot

he
r 

pe
op

le
’s

 
fe

el
in

gs
 

an
d 

ex
pe

rie
nc

es
 w

he
n 

in
te

ra
ct

in
g 

w
ith

 o
th

er
s 

N
ot

e:
 T

ea
ch

er
s 

ar
e 

re
qu

es
te

d 
to

 a
w

ar
d 

0 
m

ar
ks

 to
 a

 s
tu

de
nt

 in
 c

as
es

 w
he

re
 th

e 
st

ud
en

t’s
 c

ou
rs

e 
pe

rf
or

m
an

ce
 d

oe
s 

no
t r

ea
ch

 th
e 

Ve
ry

 L
im

ite
d 

A
ch

ie
ve

m
en

t l
ev

el
 s

pe
ci

fie
d 

ab
ov

e.
 

 



 

74 

Appendix III 
Hong Kong Examinations and Assessment Authority 

HKCEE Integrated Humanities 
 

School-based Assessment Student Profile Sheet 
 

School 

Name: 

 School 

 Code: 

    

Candidate

Name: 

  H.K. ID 

 Card No.:

       
(   )

 
Performance of the above-named candidate in the following four areas (1 written course assignment, course performance 
recorded at the end of S4 and S5 study, and internal tests/examinations results) with regard to the Student Profile Sheet 
Achievement Criteria specified in the Curriculum and Assessment Guide: 
 

 SBA Areas 
 Written Course 

Assignment * 
Course Performance 

in S4 * 
Course Performance 

in S5 * 
Internal  

Tests/Exams # 
  (0 – 5 marks)   (0 – 5 marks)   (0 – 5 marks)   (0 – 5 marks)  
             
Marks             
             

Total SBA Score: 
 

Notes: 
* The written course assignment should reflect the candidate’s highest achievement in this course and should be submitted 

along with this profile sheet.  
 
Teachers are requested to refer to the ‘Student Profile Sheet Achievement Criteria’ table for their students’ Level of 
Achievement for course assignment and course performance and arrive at the marks to be awarded to each assessment area 
as specified below:  

Level of 
Achievement 

Very High 
Achievement 

High 
Achievement 

Sound 
Achievement 

Limited 
Achievement 

Very Limited 
Achievement 

Mark 5 4 3 2 1 

 
Teachers are requested to exercise discretion in awarding 0 marks to a student in extreme cases such as when the student 
hands in no course assignment during the two-year study, or the quality of the work handed in does not reach the Very 
Limited Achievement level specified in the achievement criteria table.  Teachers are also requested to award 0 marks to a 
student in cases where the student’s course performance does not reach the Very Limited Achievement level. 

 
# The marks to be awarded to the internal test/exam should normally be in a range of 1-5. Teachers are requested to rank 

their students taking the year’s Integrated Humanities into five groups based on their overall tests/exams performance, 
with each student in the top group awarded 5 marks, each in the second best group 4 marks, each in the middle group 3 
marks, each in the fourth best group 2 marks, and each in the bottom group 1 mark.  The number of students in each 
group does not need to be the same. If a student attends no internal tests/exams throughout the S4-5 years, the student 
should be awarded zero marks for his/her performance in internal tests/exams.  

  
  
If subject teachers award their student zero marks in any of the SBA areas, please specify: 
  

 
  

 
 
Subject teacher’s name:   Subject teacher’s signature:  
 
   Principal’s signature:  
 
School stamp:   Date:  
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