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PREAMBLE

This syllabus is one of a series prepared for use in secondary schools by the Curriculum
Development Council, Hong Kong. The Curriculum Development Council, together with
its co-ordinating committees and subject committees, is widely representative of the local
educational community, membership including heads of schools and practising teachers from
government and non-government schools, lecturers from tertiary institutions and colleges of
education, officers of the Hong Kong Examinations Authority as well as those of the
Curriculum Development Institute, the Advisory Inspectorate and other divisions of the
Education Department. The membership of the Council also includes parents and
employers.

All syllabuses prepared by the Curriculum Development Council for the sixth form
will lead to appropriate Advanced and/or Advanced supplementary level examinations
provided by the Hong Kong Examinations Authority.

This syllabus is recommended for use in Secondary 6 and 7 by the Education
Department.  Once the syllabus has been implemented, progress will be monitored by the
Advisory Inspectorate and the Curriculum Development Institute of the Education
Department. This will enable the Economics Subject Committee (Sixth Form) of the
Curriculum Development Council to review the syllabus from time to time in the light of
classroom experiences.

All comments and suggestions on the syllabus may be sent to :

Principal Curriculum Planning Officer (Sixth Form),
Curriculum Development Inditute,

Education Department,

Wu Chung House, 13/F,

213, Queen’ s Road Eadt,

Wan Cha,

Hong Kong.



1. INTRODUCTION

This syllabus on Advanced Level Economics is designed for use in Hong Kong secondary
schools at Secondary 6-7. It covers a two-year course leading to the Advanced Leve
Examination in Economics provided by the Hong Kong Examinations Authority.

The syllabus content is divided into ten topics under two main parts, part | on
microeconomics and part 1l on macroeconomics. The chapter on “Curriculum Guide’
includes specific objectives and suggested activities on different topics. It is hoped that
these suggestions could help teachers to make Economics a meaningful, relevant and
interesting subject. The chapter on “Teaching Approaches and Teaching Strategies’
provides teachers with some ideas on different teaching approaches which may be helpful
when teachers are designing relevant teaching activities. There are also some illustrated
examples on selected topics for teachers to put into practice. Titles of useful reference
books and audio-visual aids are included in the chapter “ Teaching Resources’. To get the
updated references, teachers must, however, keep themselves informed of new and recent
developmentsin the teaching of Economics.



2. AIMSAND OBJECTIVES

Theamsof thiscourse are :

1. to provide pupils of varying aptitudes with the basic economic knowledge and skills
necessary to understand better the world in which they live;

2. to develop pupils analytical and critical understanding of the more important economic
forces and ingtitutions with which they will come into contact as producers and
consumers, and of the interdependence of economic activities,

3. to develop in pupils an awareness of some major issues of economic policy in the local
and internationa economy;;

4. to develop in pupils the ability to communicate through the effective use of economic

terminology and data.

More specifically, pupils are expected to be able to demonstrate the following abilities by the
end of the course:

1.

to recall the basic terminology of economics, essential facts relating to economics and
economic inditutions;

to recognize the merits and limitations of economic theories,

to understand and interpret economic information presented in verbal, numerical and/or
diagrammatic forms using the basic concepts and analysis of Economics; as well as to
trandate such information from one form to another.

to apply appropriate economic concepts and anays's to economic problems and issues,

to distinguish facts from values, make reasoned decisions and to detect a fallacious
argument;

to organize and present economic ideas and statements in an accurate and logica way.



3. SYLLABUSOUTLINE FOR ECONOMICS (A LEVEL)

Topic No .of Periods
PART |

1. The scope of economic analysis 19
2. The law of demand and the theorem of exchange 438
3. Cost and supply 60
4. Government and economic organizations 26
5. The factor market 30
6. The problem of socid cost 31
PART II

7. Income and employment 68
8. Money 32
9. The priceleve 16
10. International trade and finance 40

TOTAL 370



4. CURRICULUM GUIDE

Syllabus Content

Guidance Notes

Specific Objectives

Suggested Activities

1. The scope of
economic
analysis

(i)

Scarcity and the meaning
of comptition (5 periods)

Economics as an empiricd
science: basic postulates
and methodology (8
periods)

At the end of the lessons, pupils should be able:

()  toexplantheinter-reaionship among scarcity,
competition and discrimination,

(i)  todistinguish free goods from scarce goods,

(i)  toillugtrate the concepts of scarcity, choice,
opportunity cost and efficiency with a production
possibility curve,

At the end of the lessons, pupils should be able:

()  tounderstand the meaning and importance of the
basic postulates and the testing of hypotheses,

(i)  todigtinguish pogtive statements from normative
Satements,

Class Activities:

Given hypothetical cases with scarcity
problems of various sorts, pupils are asked
to suggest the possible criteria of
competition and the effects of
discrimination in each case,

Class Activities:

AsK pupilsto make alist of free goods and
scarce goods.

Discuss with pupils the problems of ther
classfication.

Data Response Exercise:

Let pupils try adata response exercise on
the production possibility curve. Highlight
the concepts of opportunity cost, choice,

efficiency with the pupils

Class Activities:

Collect newspaper cuttings on some
economic issues. Ask pupilsto identify the
normeative statements/ judgment involved
inthe issues.



Syllabus Content

Guidance Notes

Specific Objectives

Suggested Activities

(iiiy Themeaning of utility,
wesdlth, and income, and
the postul ate of
maximization (6 periods)

(i)  toexplain the attributes of a useful economic
theory,

(iv)  toundergand thelogica nature of atestable
(refutable) hypothesis.

At the end of the lessons, pupils should be able:

()  toexplanthe meaning of utility, wedth and
income, (NB: wedth and income may be
discussed in detail under topic 5)

(i)  toundergand the importance of the postulate of
maximization in deriving testable (refutable)
implications,

(i)  to apply the postulate of constrained

maximization, in the interpretation of economic
behaviour,

10

Class Activities:

Give pupils various examples on the falacy
of affirming the consegquence and the fdlacy
of denying the antecedents. Discusswith
pupilsthe logicd falacy in each example,
To sum up, ask pupilsto offer their own
examples on the errorsin logica reasoning.
Class Discusson:

AsK pupilsto give examples of tautological
statements.



Syllabus Content

Guidance Notes

Specific Objectives

Suggested Activities

2. Thelaw of
demand and
thetheorem
of exchange

0]

The basic properties of
indifference curves, and
the money income congtant
demand curve (14 periods)

)

to understand that the utility maximization
assumption can be tautological without
Specification of condraints.

At the end of the lessons, pupils should be able:

0]

(i)

i)

)

to explain the basic properties of the indifference
curves and their implications for consumer
equilibrium under condraints,

to decompose price effect into income effect and
subgtitution effect,

to distinguish norma goods, inferior goods and
Giffen goods,

to derive the money income constant demand
curve,

to distinguish between a demand curve and the
law of demand,

11

Class Discusson:

Use cases like suicide or drug trafficking as
examples, discuss with pupils, in the light of
the utility maximization axiom, the meaning
of tautologica satements. Explain to pupils
how the axiom can be made operationaly
useful.



Syllabus Content

Guidance Notes

Specific Objectives

Suggested Activities

(i) Theinverserdationship
between price and quantity
demanded (6 periods)

(i)

to gpply the indifference curve andysgsin
explaining consumer behaviour.

At the end of the lessons, pupils should be able:

0]

to explain and goply the firg law of demand,

to understand the significance of ceteris paribus
in economic andyss,

to understand and apply the concepts of dadticity
of demand.

Class Activities:
AsK pupilsto apply the indifference curve
andlyssin thefollowing cases
(i) buffet dinner
(i) subsdy by kind versus subsidy by cash
(iii) consumption of TV without NICAM
device under:
- anincreaseinincome
- anincreaseinthe price of
NICAM TV.

Class Activities:

Give pupils cases with gpparent upward
doping demand curves. Ask them to
reconcile the law of demand with these
gpparent contradictions. Highlight the
sgnificance of ceteris paribus in each case.



Syllabus Content

Guidance Notes

Specific Objectives

Suggested Activities

(i)

Use vaue, exchange vaue,
and the concept of
consumer's surplus (14

periods)

At the end of the lessons, pupils should be able:

()  todefine usevaue, exchange vaue and
consumer's surplus,

(i)  toresolvethe paradox of vauein terms of use
vaue and exchange vaue,

(i)  to derive ademand curve fromaMUV curve,
(iv)  toapply the concepts of use vaue, exchange
vaue and consumer's surplusin explaining

consumer behaviour under different pricing
arrangements.

13

Class Survey:

Choose acommodity, for example, a
popular singer’ s poster with thesinger’ s
sgnature, and ask pupils the maximum price
per unit eech of them would be willing to
pay a different quantities of consumption.
Give them amarket price and ask for thelr
quantities demanded or brought. Let the
pupils caculate the actua payment, thelr
maximum amount willing to pay and
consumer’ ssurplus.

Class Activities:

Make use of the findings in the above class
survey, ask pupils to give examples on how
their consumer’ s surplus can be extracted.
Class Discusson:

Use membership fee, and dl-or-nothing
pricing, as examples, discuss with pupils the
means of extracting consumer’ s surplus.



Syllabus Content

Guidance Notes

Specific Objectives

Suggested Activities

(iv) Market demand, the
equi-margind principle,
and the gainsfrom
exchange (10 periods)

(v) Themeaning of priceasa
criterion of dlocation
under competition (4
periods)

At the end of the lessons, pupils should be able:

()  toderive market demand from individua
demand,

(i)  toexplan the theorem of exchange,

(i)  to dtate the equi-margind principle and gpply itin
the case of exchange,

(iv)  to determine the gains from trade with/without
production,

(v)  todefineand identify transaction costsin given
examples,

(vi) toexplaintherole of middiemen in the presence
of transaction costs in exchanges.

At the end of the lessons, pupils should be able:

() toexplantheroleof pricein alocating resources,

(i)  tounderstand the difference between money price
and full price of acommodity,

14

Class Activities:

From the above class survey, sdect pupils
with different MUV of the same
commodity. Discuss with pupils how
exchange would be mutudly beneficid.
Modify the case to alow for the presence of
transaction costs.

Class Discussion:

Cite consumers queueing up for rugby
tickets or any other commodities as an
example, discuss with pupils theimplication
of non-price competition and the concept of
full price.



Syllabus Content

Guidance Notes

Specific Objectives

Suggested Activities

3. Cogt and
supply

() The concepts of cogL,
economic rents and

windfal profits (Quas-rent
NOT required)(14 periods)

(i) Thelaw of diminishing
margind productivity (4
periods)

(i)  to offer examples of non-price competition.
At the end of the lessons, pupils should be able:

(i)  toapply the concepts of opportunity cost in
interpreting economic behaviour,

(i)  toexplanthe meaning of economic rent and
windfal profits

(i)  to understand economic rent is part of cost,

(iv) toexplan theimplication of windfal profitsfor
predicting economic behaviour or resource
dlocation.

At the end of the lessons, pupils should be able:

()  toderivemargind product and average product
from tota product,

(i)  todefinethelaw of diminishing margina
productivity.

15

Class Activities:

Collect newspaper cuttings with concepts of
cost and profits. After teaching the rdlevant
topics, ask pupilsto point out whether there
are any misconceptions of cost and profitsin
the newspaper cuttings.

Class Discusson:

Use the wage payments of popular movie
dars/ angers as examples, discuss with
pupils the nature of these wage payments.
Apply the concepts of economic rent and
cost in discussion.

Data Response Exercise:
Provide pupils with hypotheticd data of the
output of agmdl firm in the short run.

Ask pupils to complete the production table
and present MP, AP and TP graphicdly.
Draw concluson from this exercise.



Syllabus Content

Guidance Notes

Specific Objectives

Suggested Activities

(i) Cost curves and supply
curves (Isoquant andysis
NOT required)(6 periods)

(iv) Resource alocation under
price taking (16 periods)

At the end of the lessons, pupils should be able:

()  toidentify fixed cost and variable cost from given
examples,

(i)  toderivethe short run cost curves,

(i)  to derivethe short run supply curve of afirm
fromitsMC curve,

(iv) toexplainthe shape of long run average cost
curve in terms of economies and diseconomies of
scae.

At the end of the lessons, pupils should be able:

()  todetermine the wedth-maximizing eguilibrium
of apricetaker in both short run and long run,

(i)  toderiveapricetaker's short run supply curve
and short run industry supply curve, (NB: long
run supply curve NOT required)

(i)  toinfer dlocative efficiency implications from
the equilibrium of a price-taking industry.

16

Class Activities:

Continue with the previous exercise. Assgn
factor priceto theinputs of the hypothetica
firm.

Derivethe TFC, TVC and TC schedules.
Help pupilsto cdculate the AC and MC in
the above case.

Show the technical relationship between the
cost curves.

Data Response Exercise:

Data response exercise on the determination
of the wealth-maximizing equilibrium of a
price-taking firm.



Syllabus Content

Guidance Notes

Specific Objectives

Suggested Activities

(v) Monopoly pricing (price
searching), induding
perfect and partia (third
degree) price
discrimination (18 periods)

(vi) A Impledescription of
oligopoly and monopolistic
competition (2 periods)

At the end of the lessons, pupils should be able:

()  todetermine the wealth-maximizing equilibrium
of aprice searcher,

(i)  todefine monopoly rent,

(i)  toevduaethedlocative efficiency implication
of smple monopoly pricing,

(iv)  to specify the conditions and to identify cases of
price discrimination,

(v)  tounderstand the effects of price discrimination
on output and dlocative efficiency.

At the end of the lessons, pupils should be able:

()  toidentify pricerigidity and inter-dependence as
the key features of oligopaly,

17

Case Study:

Case Study on peak-load pricing of
MTR/KCR as an example of price
discrimination.

Class Discusson:

Discuss with pupils cases like differentid
medica charges, discount fares for pupils,
varying interest rates on loans etc. to
determine whether or not price
discrimination has been practiced in each
case.

Class Discusson:

Discuss with pupils the pricing tactics of
petro-companiesin Hong Kong in the light
of the feetures of oligopoaly.



Syllabus Content

Guidance Notes

Specific Objectives

Suggested Activities

4. Government
and economic
organizations

0]

The nature of the firm: the
organization of production
with the presence of
transaction costs (8

periods)

Price controls and rent
controls (6 periods)

Theimplications of
non-price alocetion (6
periods)

(i)  to specify product differentiation and non-price
competition as the main features of monopoalistic
competition.

At the end of the lessons, pupils should be able:

()  toidentify the possible cogts of organizing
production directly through the price mechaniam,

(i)  toaccount for the emergence of the firmin terms
of contracts and saving the transaction costs of
usng the market,

(i)  to explain the merits and demerits of some
common forms of contractud arrangements and
the conditions of adopting them in given
examples.

At the end of the lessons, pupils should be able:
() toandyse withthead of supply and demand

diagrams, the possible effects of price and rent
controls,

18

Class Survey:

AsK pupils to conduct a survey on two to
three products with varying degrees of
product differentiation. Tell them to tabulate
the prices for each product and the mgor
product characterigtics preferred by the
pupilsin the class. Discuss with pupilsthe
importance of product differentiation in
affecting the market power of a
monopolistic competitive firm.

Class Discusson:

Sdect afew kinds of productive activities,
for example, the taxi service, and ask the
pupils to suggest which form of contracts
will be most efficient.

Class Discussion:

Group discussion on the effects of rent
control on landlords, exigting and potentia
tenants. AsK pupils to discuss the problems
created under rent control and the expected
market solutions.



Syllabus Content

Guidance Notes

Specific Objectives

Suggested Activities

5. Thefactor
mar ket

(iv) Theincidence and
implications of some
common taxes (6 periods)

() Thedemand for and supply
of factors (8 periods)

(i)  to predict the possible behaviour arisng from
nonprice dlocation,

(i)  toexplainthe disspation of rent and the question
of inefficiency under non-price alocation.

At the end of the lessons, pupils should be able:

()  toidentify direct, indirect, ad valorem, unit and
lump sum taxes,

(i)  toexplain the meaning of tax incidence,
(i)  toexplain and illudrate the distribution of the

incidence of tax between sdllers and buyers under
different demand and supply dadticities,

(iv) toandysethe effects of atax on wedth
distribution and resource alocetion.

At the end of the lessons, pupils should be able:

()  todefine MRP and VMP and to distinguish their
differences,

19

Class Discussion:

Discuss with pupils the economic effects of
sling private housing units on the
fird-come, firs-served basic and by
drawing lots.

Project:
Microeconomic effects of tax changesin the
budget:
(i) AsK pupilsto find out the major tax
changesin the recent budget.
(i) Follow up one of the tax changes by
collecting relevant newspaper cuttings.
(iii) Comment on the newspaper cuttings or
illugtrate the viewpoints of the
newspaper cuttings with relevant
€CoN0oMmIiC concepts.

Class Discusson:

Discuss with pupils the effects of the
imposgition of alump sum tax on the reaive
consumption of high qudity and low qudity
wine.

Data Response Exercise:
Use hypothetica data of input, output and



Syllabus Content

Guidance Notes

Specific Objectives

Suggested Activities

(i) Thedetermingtion of
wages in price takers
markets (2 periods)

(i)  The determination of rents
(6 periods)

(iv) Presentvadueand
investment decisons (14
periods)

(i)  tounderstand why MRP curve below the
maximum ARP is the factor demand curve of a
firm under a competitive factor market,

(i)  toexplainthe supply curve of afactor may be
backward bending.

At the end of the lessons, pupils should be able to
explain how wage is determined by supply of and
demand for labour in a competitive factor market.
At the end of the lessons, pupils should be able:

()  todefineand to disinguish transfer earning from
€conomic rent,

(i)  torecognizerent may be earned by any factor,

(i)  to undergtand the implication of rent on the
supply of afactor.

At the end of the lessons, pupils should be able:

()  toexplainthe generdized concept of capitd,

20

price to calculate the MRP and VMP.

Class Survey:

AsK pupilsto decide how many hours they
arewilling to work in aday at different
hourly wage rates. Help them to construct
their own individud labour supply curve.

Class Activities:
AsK pupils to estimate the incomes of
(i) A super star
(if) A doctor
(iii) A taxi driver
Discuss the transfer earning and economic
rent of each of them.

Class Discusson:
Relate income stream generated by an asset



Syllabus Content Guidance Notes Specific Objectives Suggested Activities

(i)  tounderstand why interest exist, (eg. ahoudng unit, adave, ataxi, an ol
well, etc.) to the price of the asset. Discuss
with pupils the rdaionship between income

and capital.
(i)  todiscount an income stream of a capital asset Data Response Exercise:
into its present vaue, Data response exercises on discounting.
(iv)  toexplan how varigtion in discounting variables Class Activities:
can affect the present value of an income stream, Given income streams of three different

occupations such as lawyer, singer and
government clerk, ask pupils to choose ther
future occupations with regard to different

interest rates.
(v)  toundergand the relationship among present Class Discussion:
consumption, investment and future consumption, Use sdted egg, dried oyster, old-vintage

wine etc, as examples, discuss with pupils
the meaning of investment. Ask pupilsto
offer their own examples as consolidation.

(vi) todefine MEC and explain the relationship of Data Response Exercise:

interest rate and investment decision, With data of future income stream and cost
outlays of an investment project, ask pupils
to make investment decison under certain
market interest rates.

(vil)  to account for the relationship among wedth,
income, and interest.

6. Theproblem | () Themeaning of economic At the end of the lessons, pupils should be able:
of social cost efficiency and the Pareto

condition (10 periods) ()  todefinethe Pareto condition, Class Activities:

AsK pupilsto evauate the efficiency of the

21



Syllabus Content

Guidance Notes

Specific Objectives

Suggested Activities

(i)
(i)

)

to understand the requirements of margina
equditiesin ataining Pareto optimdlity,

to define the characterigtics of a public good,

to explain the problemsin the pricing and
production of public goods,

to evauate the efficiency of certain resource
alocative behaviour under the presence of
transaction costs.

equilibrium state of some moddswhich

they have learnt before.

e.g. One-good two- person exchange modd.
Production under price-teking firms.
Monopoly with smple pricing.
Monaopoly with perfect price
discrimination.

AsK pupilsto sate the efficiency condition

for the alocation in each case.

Class Activities:
A pupils to offer examples of public
goods. Discuss with them any controversy
in their examples.
Class Survey and Discussion:
Find out the MUV for radio broadcast of a
few pupils. Help them to generate the
“ market demand curve’ for radio broadcast.
Discuss with them the characteristics of
radio broadcast and the difficulties of MC
pricing in this case. AsK pupils to suggest
possible pricing arrangements to overcome
the problems so that production can be
retained by a private firm.
Class Discusson:
With the existence of transaction costs,
discuss with pupils the efficiency conditions
of the following cases.
(i) buffet dinner consumption equilibrium.
(i) equilibrium of exchange with / without
middleman.
Show that Pareto optimdity till holdsin
each case even without margind equdity.



Syllabus Content

Guidance Notes

Specific Objectives

Suggested Activities

(i) Property rights and the
divergence between private
and socia cost (21 periods)

At the end of the lessons, pupils should be able:

0]

(i)

(ii)

(i)

v)

(i)

(vii)

to define and distinguish between private cost
(benefit) and socid cost (benefit),

to explain, how the divergence between private

cost and socid cost affects allocation of
resources,

to identify the forms and problems of government

intervention for correcting externdities,
to explain the private property rights and their
importance to market exchange,

to explain and gpply the Coase Theorem in
interpreting economic behaviour,

to evauate the productive efficiency of a
common property resource,

to as=ss the efficiency of productive activities

giving rise to externdities, under the existence of

transaction costs.

23

Class Activities

Ask pupils to collect newspaper cuttings
showing the existence of externdities.

AsK them to explain why they think
externdities exist in each case.

Case Study:

AsK pupils to choose one example of
externdities such as effects of smoking, use
of leaded petroleum etc. for case study.

Class Activities
Ask pupilsto andyse the rights of a person
onthefla helivesif theflat is

(i) bought from aprivate property

devel oper
(i) bought under the home ownership
scheme
(iii) leased from the Hong Kong Housing
Authority.
Class Activities:

Given the information of private and socid
costs (benefits) of a production process, ask
pupils to work out the optimd levd of

output under different assgnments of
property rights. Ask them how the results
will be affected if transaction cods exi<.
Class Discussion:

Use acommon property resource (e.g. ocean
figh) to illustrate the dissipation of rent.
Discuss how the presence of transaction
cogswould / would not affect the efficiency
of production in the above example.



Syllabus Content

Guidance Notes

Specific Objectives

Suggested Activities

7. Income and
employment

(i) A brief discusson of
nationa income accounting
(10 periods)

(i) Andementary Keynesan
modd of income
determination (11 periods)

At the end of the lessons, pupils should be able:

()  todefine some common terms used in nationa
income accounting and explain their relaionship,

(i)  tounderstand nationa income Measurement using
the three different gpproaches,

(i)  to understand the identity of nationa output,
expenditure and income in accounting sense,

(iv)  tounderstand the merits and limitations of using
nationd income gatistics as indicators of
economic wdfare.

At the end of the lessons, pupils should be able:
()  toexplanthe determination of equilibrium

income by the income-expenditure approach and
the injection-withdrawal approach,

24

Data Collection:
Ask pupilsto find out the gpproaches used
by Hong Kong Government in estimating
GDP for Hong Kong.
Project:
On the bagis of the datafrom “The
Estimates of GDP" in Hong Kong, ask
pupils to do the following in groups:
(i) plot thetime series of GDP (both
nomina and redl) in the past ten years
(i) plot the relationship between growth
rates of GDP and growth rates of the
major components of GDP
(iii) write areport analyzing the trend of
the above economic varigbles.
Video Show:
Show to pupils the video “ Economics USA
(3) U.S. Economic Growth: What is GNP?’

Data Response Exercise:

Assign pupils some data response exercise
on the calculation of equilibrium nationd
income and multipliers.



Syllabus Content

Guidance Notes

Specific Objectives

Suggested Activities

(i)  The consumption function
and its properties (8
periods)

(iv) Factorsaffecting
investment (the
acceeration principle NOT
required) (4 periods)

(i)  tounderstand the concept of multiplier and to

apply different multipliersin messuring changes
in equilibrium income,

(i)  todiginguish equilibrium income from full
employment income.
At the end of the lessons, pupils should be able:

()  todefine and caculate the margina propensty to
consume and average propensity to consume,

(i)  toexplainthe properties of the consumption
function in a Keynesian modd,

(i)  toexplain some mgor determinants of
consumption demand,

(iv)  toresolvethe paradox of thrift and specify its
limitations.

At the end of the lessons, pupils should be able:
()  todidinguishinvestment as an exogenous or

endogenous variable in the income determination
modd,

25

Class Activities:

Extract rlevant datafrom Hong Kong' s
“Estimates of GDP’ in Hong Kong. Ask
pupils to calculate the APCs of Hong Kong
people for the last decade. Plot the resultsin
agraph.

Discuss with pupils the implications of the
changesin APC over the past ten years.
Compare the APC of Hong Kong people
with those of richer and poorer countries.

Debate:

Arrange a class debate with the following
motion:

“Less developed countries should
discourage saving” .

Collection of Newspaper Cuttings.

Ask pupilsto collect newspaper cuttings on
factors affecting current worldwide and
domestic investment expenditures.



Syllabus Content

Guidance Notes

Specific Objectives

Suggested Activities

(v) ThelS-LM modd under
given prices (24 periods)

(i)  toexplan how investment is related to interest
rate in an investment schedule,

(i)  toexplan how investment is dependent upon
expectations.

At the end of the lessons, pupils should be able:
() toderivethelSand LM functions,

(i)  toandysethe effects of changesin factors
affecting the ISand LM curves,

(i)  to understand the factors determining the dopes
of thelSand LM curves,

(iv)  tofind out the equilibrium interest rate and
equilibrium nationa income,
(v) toexplan the tranamisson mechaniam of the

modd towards reaching equilibriain both redl
and money markets,

26

Class Activities:

Make use of the information collected, help
pupilsto relae the viewpoints in the
newspaper cuttings to relevant economic
theories.

Brangorming:

AsK pupilsto suggest factors affecting
aggregate demand and money demand.
Illustrate their effectson the ISand LM
curves respectively.

Class Activities:

Refer to the recent budgetary changes of the
Hong Kong Government, ask pupilsto
identify their effectson the IS curve.

Data Response Exercise:

With hypothetical data of a modd, ask
pupils to find out the equilibrium income
and interest.



Syllabus Content

Guidance Notes

Specific Objectives

Suggested Activities

(vi) Themeaning of
unemployment (3 periods)

(vii) Causes of unemploymert,
including the introduction
of information or search
theory (8 periods)

(v)  toexplan how the dopes of theISand LM
curves affect the effectiveness of both fisca and
monetary policies.

At the end of the lessons, pupils should be able:

()  tounderstand the different interpretations of
unemployment,

(i)  toexplanthe causes of unemployment,

(i)  to describe how search flow and search duration
determine unemployment rate,

(iv)  toexplain the factors affecting the search flow
and duration,

(v) todefinethe natura rate of unemployment and
full employment,

(vi)  to suggest measures to ded with unemployment.
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Class Discusson:

AsK pupils to recommend policies to solve
the unemployment problemin a
hypothetica economy.

Discuss with pupils the effectiveness of
those policies suggested with specid
condderation given to the congraints of the
policies.

ClassActivities:

A pupilsto classfy cases of
unemployment into different types of
unemployment.

Class Activities:

With acopy of classfied pogt, ask pupilsto
sdlect ajob which each of them would like
to take up after graduation. Pick up ajob
from their choices. Find out the range of
wages of that job as depicted in the
classfied post. Discuss with pupilsthe
factors influencing their decisons asjob
seekersin searching for jobs.



Syllabus Content

Guidance Notes

Specific Objectives

Suggested Activities

8. Money

0]

The nature and functions of
money (3 periods)

Transactions demand for
and asset demand for
money, and the Quantity
Theory (10 periods)

At the end of the lessons, pupils should be able:

()  toexplanthe emergency of money with
reference to transaction cogts,

(i)  toexplan the main functions and characteristics
of money,

(i)  torecognize the difficulties of defining money in
the light of the emergence of near money and
money subgtitutes.

At the end of the lessons, pupils should be able:

()  toexplanthe quantity theory of money, (Fisher
and Cambridge versions)

(i)  tousequantity theory of money to explain the

impact of achange in money supply on output
and price,
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Role play:

AsK pupils to exchange goods among
themsdves and make them understand the
difficulties encountered in a barter
€conomy.

Class Discussion:

Given examples of near money and money
subdtitutes, discuss with pupils how well the
functions of money are performed.

Class Activities:

Ask pupils to collect data showing the

rel ationship between price level and money
supply.

Discuss with pupils the relationship between
the two variablesin the light of the quantity

theory of money.



Syllabus Content

Guidance Notes

Specific Objectives

Suggested Activities

(i)

)

Measurements of monetary
aggregates (various
definitions of money
supply) (3 periods)

The supply of money, and
deposit creation by
commercia banks under a
fractional reserve system (6

periods)

(i)  to explain the transactions demand for and asset
demand for money.

At the end of the lessons, pupils should be able to
understand the concepts of different definitions of

money supply.

At the end of the lessons, pupils should be able:

()  tounderstand the process of deposit crestion by
commercia banks under afractiond reserve

system,

(i)  toexplainthe meaning of and cdculate the
banking multiplier,
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Data Collection / Newspaper Cuttings.
AsK pupilsto collect data/ newspaper
cuttings on changesin interest rates and the
reaction in the following sectors over a
certain period:

(i) stock market

(i) property market

(iii) time depodgitsin the banking sector.
Class Discussion:
With information collected, discuss with
pupils the relaionship between interest rates
and asset demand for money. Introduce the
concept of portfolio choice.
Class Discussion:
Discuss with pupils how the widespread use
of the Easypay System and credit cards
would affect the transactions demand for

money.

Board Display:
AsK pupilsto collect data on the money
upply in Hong Kong to illudirate the

definitions of money supply.

Data Response Exercise:
Data response exercises on the process of
deposit creation with given assumptions.



Syllabus Content

Guidance Notes

Specific Objectives

Suggested Activities

9. Theprice
level

(v) A dmplediscussion of the
effects of monetary and
fiscd policies (with
emphasis on income and
employment) (10 periods)

(i)  Theconcept of priceleve
and the definition of
inflation (4 periods)

(i)  toexplan how deposit creation affects money
supply.

At the end of the lessons, pupils should be able:

(i)  tounderstand how monetary policies are
exercised,

(i)  to specify the conditions affecting the
effectiveness of monetary palicies,

(i)  tounderstand how fisca policies are exercised,

(iv)  todefine built-in gabilizers and explain their
operation.

At the end of the lessons, pupils should be able:

()  tounderstand the nature and the caculation of
price indexes,

Collection of Newspaper Cuttings.

AsK pupilsto collect information concerning
how the government uses the Exchange
Fund to practise the money policies.

Class Discusson:

Discuss with pupils the mgor features of the
current Annual Budget Speech and their
economic implications.

Class Discusson:

Discuss with pupils the effectiveness of
built-in stabilizersin Hong Kong.

Debate:

Arrange a debate for the pupils with the
moation:

“The policy of pogtive non-intervention is
obsoletein view of the on-going economic
Stuation in Hong Kong.”

Class Activities

UseaCPI (eg. CPI(A)) of Hong Kong for
illugtration, explain the nature and
caculation of price indexes. Briefly discuss
its components and weights.



Syllabus Content

Guidance Notes

Specific Objectives

Suggested Activities

@) Thecausssand
conseguencesof inflation
(6 periods)

(i)

to undergtand the use and limitations of price
indexes as an indicator of changesin the price
levd,

to define inflation.

At the end of the lessons, pupils should be able:

0]
(i)

(iii)

to understand the causss of inflation,

to distinguish the concepts of anticipated
inflation from unanticipated inflation,

to underdand the effects of inflation.
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Class Discusson:
Discuss with pupils the limitations of the
use of CPIs. Ask them to give examples of
the following aspects
() quality of goods and services not taken
into consideration
(if) goods not included in the caculation
(iii) substitution between goods as a result
of changesin relative prices.

Class Activities:
A pupilsto identify examples of risein
prices, which by definition, are not inflation.

Class Activities:
With newspaper cuttings on the causes and
effects of inflation in Hong Kong, andyse
with pupils the following points:
(i) if the causes daimed have redly led to
asudtained rise of the price leve of
Hong Kong
(i) some effects of inflation.



Syllabus Content

Guidance Notes

Specific Objectives

Suggested Activities
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Project:

Arrange the pupilsin smdl groups.

AsK them to write a survey report on
inflation in Hong Kong in the past decade.
The following points may be included:

(i) collection of dataon CPIsand money
supply, apply the quantity theory of
money to andyse the corrdation
between money supply and the price
level in the past ten years

(i) collect newspaper cuttings on the
cause of inflation

(iii) conduct an expenditure and investment
aurvey of afew families. Find out how
families might have been affected by
inflation

(iv) ask pupilsto explain, with relevant
data, the effects of inflation on:

- thedidribution of wedth and
income
- trandfer of wedth between the
public and the government.
Class discussion:
Examine the anti-inflation policies of the
Hong Kong Government and discuss their
effectivenessin relation to the causes of
inflation.



Syllabus Content

Guidance Notes

Specific Objectives

Suggested Activities

10.

Interna-
tional trade
and finance

(i)  Nomind and red rates of

0]

interest and inflationary
expectations (6 periods)

Gainsfrom trade: The law
of comparative advantage
(8 periods)

At the end of the lessons, pupils should be able:

()  todiginguish nomind rate of interest from redl
rate of interest,

(i)  toundergand the trade off between inflation rate
and unemployment rate: the short run and long
run Phillips Curve.

At the end of the lessons, pupils should be able:

()  tounderstand the law of comparative advantage,

@)  toillugrate the gains from trade for countries
with congtant and increasing costs of production,
(NB: offer curve NOT required)

Class Activities:

With data of the current inflation rates,
deposit rates and lending rate quoted by
Hong Kong banks, help pupils to estimate
the red rate of interest for depositors and
lendersin Hong Kong. Discussthe wedth
transfer implications with the pupils

Role play:

AsK pupilsto imagine themselves as
bankers and explain how they would
determine the interest rate to be charged on
amortgage loan for a period of five years.
Discuss the factors mentioned by the pupils.

Data Response Exercise:

Use hypotheticd datato illugtrate the law of
comparative advantage and gains from
trade.



Syllabus Content

Guidance Notes

Specific Objectives

Suggested Activities

(i) Protectionism versusfree
trade: an dementary
graphical analyss of the
effects of tariffs and quotas
(optimd tariff NOT

required) (8 periods)

At the end of the lessons, pupils should be able to
understand and illustrate graphically the economic
effects of tariffs and quotas.

Case Study:

ASK pupils to make a case study on textiles
quotasin Hong Kong. The following aspects
may be included in their reports.

(i) background for impogtion of textile
quotas

(i) effectsof quotas

(iif) method of dlocating quotas and gains
of quota holders

(iv) suggestions on dternative method(s)
of alocating quotas and the effects on
exigting quota holders.

Class Debate;

Organize a class debate with the following
motion:

“Trade protectionist measures are necessary
for less developed countries.”

Project:

ASK pupils to write asurvey report on:

(i) how the main exports of Hong Kong
are affected by protectionism. (collect
relevant newspaper cuttingsif
available) and,

(if) how Hong Kong entrepreneurs respond
to these protectionist measures.

Class Activities

With newspaper cuttings on trade
protectionism, ask pupils to andyse the
rationales/ falacies in the newspaper
cuttings.



Syllabus Content

Guidance Notes

Specific Objectives

Suggested Activities

(i) Badance-of-payments
accounting and
adjustments (8 periods)

(iv) Exchangerates. abrief
discussion of fixed rates,
flexible rates and the Hong
Kong linked rate (16

periods)

At the end of the lessons, pupils should be able:

0]

to identify the mgor components of the
bal ance- of- payments account,

to understand the effects of the
balance- of - payment surplus (deficit) on nationd
income and foreign exchange markets,

to explain the means of adjugting the

balance-of - payment surplus (deficit) and the
conditions affecting their effectiveness. (NB:
Thistopic may be discussed in detall under Topic
10 (iv) (iii))

At the end of the lessons, pupils should be able:

to explain the determination of exchange rate
under the fixed exchange rate system and the
flexible exchange rate system,

to understand the factors affecting the exchange
rate,

to understand the adjustment mechanism under
the different exchange rate systems,

to compare the merits and demerits of the flexible
exchange rate system and fixed exchange rate
sysem,
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Dataresponse Exercise:

Assign pupils some data response exercise
on baance- of- payments accounting. Ask
pupils to classfy some examplesinto their
gppropriate accounts in the

balance-of- payments.



Syllabus Content

Guidance Notes

Specific Objectives

Suggested Activities

)

to understand the operation of the Hong Kong
linked rate and its impact on the loca economy.

Class Debate
Organize a class debate with the mation:
“Hong Kong should keep the linked rate’
Project:
AsK pupilsto do a survey report on the
linked rate in Hong Kong. The following
sections may be included:
(i) background of introduction
(i) operation of the linked rate
(iii) economic impact of the linked rate
(supplemented with newspaper
cuttings).



5. SUGGESTED TIME ALLOCATION

Eight periods (40 minutes each) per week are recommended. The number of periods for the
teaching, revision, activities and assessment of each topic is suggested as follows:

Topic No. of period Topic No. of period
1 (3) 5 8 (i) 3

(i) 8 (ii) 10

(iii) 6 19 (iii) 3

(iv) 6

2 () 14 (v) 10 32

(ii) 6

(iii) 14 9 (i) 4

(iv) 10 (ii) 6

(v) 4 48 (iii) 6 16
3 () 14 10 (i) 8

(ii) 4 (ii) 8

(iii) 6 (iii) 8

(iv) 16 (iv) 16 40

(v) 18

(vi) 2 60 Total 370
4 () 8

(ii) 6

(iii) 6

(iv) 6 26
5 () 8

(ii) 2

(iii) 6

(iv) 14 30
6 () 10

(ii) 21 31
7 () 10

(ii) 11

(iii) 8

(iv) 4

(V) 24

(vi) 3

(vii) 8 68

37



6. TEACHING APPROACHESAND
TEACHING STRATEGIES

According to Keynes, Economics is a method rather than a doctrine. It is an apparatus of

the mind and a technique of thinking. Hence, effective economics teaching demands not

merely factual transmission of economic knowledge/vocabulary to pupils but also the
inculcation in pupils the unique economic reasoning of the discipline as well as the ahility to
apply economic theories to analyse economic problemsin their socio-economic surroundings.
As shown in Chapter 2, the present CDC Advanced Level Syllabus also shares similar

aspirations.

Yet, the above alleged aims of economics teaching are not easy to achieve. Firstly,
Economics as an academic discipline is theoretical and abstract. Grasping economic
reasoning requires pupils to think in abstraction. Hence, it is not surprising that most pupils
regard Advanced Level Economics as difficult and unrelated to their daily life experience.
Another problem arises from the contention of different schools of thought in the discipline.
In addition, politicians and economists may also have different views on policy issues.
Thus, a sixth form pupil may find it confusing to juggle with conflicting arguments posed by
different parties.

Furthermore, the traditional teaching approach to economics may not be able to fully
achieve the above aims of economics education. The traditional approach is usualy a
didactic one under which pupils are being told (by a lecture, a film or through reading) the
specific economic knowledge. The teacher prepares all the teaching materials, presents the
teaching points and structures the lessons in such a way that pupils can easily compile a
complete set of notes for memorization. The communication flow is a unidirectional one
from the teacher to the pupils. Actualy, pupils are expected to be only passive learners.
Such didactic approach which is very time efficient and systematic would certainly facilitates
rote memorization. However, it is not too effective in encouraging critical and analytical
thinking. Neither does it help to develop pupils ability to apply economic concepts to daily
life problems.

Hence, it is no surprise that overseas research findings indicate that educational
experiences seem to bring about only very limited changes in the way of thinking about the
economic environment. That means, teaching does not have a lasting effect on pupils
perception. Pupils who are quite successful in the examination hall may till retain
layman’ s perception of their economic environment. Suchman’ s learning/thinking model®
also points out that teachers can control the classroom but it is the pupils who ultimately
control their own learning.

Perhaps it is a good opportunity to take the chance of the present syllabus revision to
consder how the aims of economics teaching can be achieved by adopting appropriate
teaching approaches and strategies. Apart from the traditional didactic approach, two other
approaches, namely the diagnostic approach and the inquiry approach, are found relevant for
economics teaching at sSxth form level in Hong Kong.



The diagnostic approach requires probing pupils knowledge, attitudes, and skills to
find out how much they know about certain concepts and skill to find out how much they
know about certain concepts and skills. On the basis of this information, teachers can work
towards expanding their understanding or skills or correcting misunderstandings. Teaching
can then be designed in such a way to meet the needs of the pupils and to restructure pupils
knowledge.

For instance, diagnostic teaching can be used at the beginning of a teaching unit to
elicit pupil response. Provocative questions such as “What is meant by inflation?’, “What
causes inflation in Hong Kong?’, “What is cost?” or “Is there a Bbour shortage in Hong
Kong?” can stimulate thoughts. Attitude or knowledge surveys, brainstorming or
questioning may be adopted to find out how much pupils already know about certain
concepts or topics. Aslayman’ s understanding of concepts such as inflation, cost, shortage,
etc. may be very much different from economic understanding, the teacher can then take
gppropriate strategies to remedy misconceptions before proceeding with further materias.

Diagnostic teaching can also be used as an assessmert device such as pre-test of a
programmed learning unit to discover what the pupils dready know.

In small group projects, problem solving sessions, or group discussions, the teacher can
organize a debriefing session so that pupils can report the results of their work to the rest of
the class, to clarify their ideas and to comment and question each other’ s work. Diagnosis
and remediation can be achieved through teacher-guided discussion or pupils sharing of
idess.

The role of the teacher in diagnostic teaching is important. The teacher is both a
diagnostician and learning director. By means of questioning, the teacher pushes pupils to
expose the knowledge they already possess and examine how they themselves acquire
knowledge. The teacher may then dallenge pupils concepts and knowledge by asking
thought-provoking questions or providing counter-examples. The am is to modify the way
pupils perceive meaning from the world and also restructure the knowledge possessed by
them.

Inquiry learning approach emphasizes active pupil participation in the thinking/learning
process so as to learn through personal discovery or problem solving. Inquiry learning can
be based on teacher-guided activities or it can be based on pupil initiated projects. The
ultimate purpose of this approach is to develop an autonomous inquirer who has the
motivation and ability to learn on higher own.

Inquiry can be deductive or inductive.

Deduction is the process of drawing logical conclusions from a concept, generalization
or theory. For example, the teacher may ask pupils to infer implications from theories and
definitions or make predictions through logical reasoning based on concepts.

Inductive inquiry is the process of generalizing from given facts. The stages of (1)
observation, (2) classification of observations, (3) forming hypotheses, (4) verification of
hypotheses and (5) forming generaizations, are necessary.



In adopting the inquiry approach in classroom, teachers aim at achieving one or more
of the following cognitive tasks.

(1) Hdping pupilsto form concepts out of given informeation.

(2) Interpreting data (finding out the similarities and differences, drawing
conclusons or hypotheses).

(3)  Applying principlesin red/hypothetica Stuation.

To sum up, the didactic, diagnostic and inquiry approaches vary in the degree of
teacher control and pupil participation, with the greatest teacher control in teaching/learning
under the didactic approach and the highest degree of pupil participation under the inquiry
approach. Obvioudly, the didactic approach is least conducive to developing analytical
thinking required by the discipline. Yet, it is not without a merit. Such an approach is till
commonly found in classrooms because it is time efficient. The teacher can cover a lot of
teaching points in quite a short period of time. On the other hand, the inquiry approach,
though found to be more desirable in developing the skills of economic reasoning, is
time-consuming.

In fact, more than one approach can be used in teaching Advanced Level Economics.
Topics of varying complexities may be treated differently at different times. A group of
economic educators in USA also consider variety as a very important factor in determining
the success of economics teaching. @ They suggest that it necessary to intersperse theories
with practice so that pupils can make meaning out of their own economic concepts and
theories. Theories can be introduced by any of the three approaches and pupils are given the
opportunities to practise using the theories on economic problems, for example, through
survey, data response exercise, case study etc. Feedback and evaluation of pupils progress
is important as pupils can know their own achievement. Above al, the sense of
achievement is a very strong motivator of learning especialy if we want to develop pupils to
be autonomous inquirers.

To complement the adoption of different approaches, a variety of activities or teaching
strategies can be used in the classroom. These activities provide chances for pupils to work
on their own, to apply their economic concepts, to develop a critical attitude and, above all, to
increase the interest of the lessons. The following suggests some useful strategied/activities
which can be adopted in classroom Most of them have been incorporated in the curriculum
guide. It has to be stressed that the strategies/activities listed below are not exhaustive.
Teachers are free to adopt other Strategies which are found useful to them.

Discussion

Discussion, similar to guided inquiry, is commonly used in sixth form teaching. It is
especially useful in helping pupils to apply the theories to interpret the real world economic
phenomena. The classroom discussion technique is based on the belief that knowledge
resides within the pupils participating in discussion. Pupils can learn from the effect of
relating new data to their current economic knowledge. The role of a teacher is not to
impart knowledge but to stimulate the knowledge pupils aready possess and create a
situation that encourages pupils to find the relations among ideas. The teacher may help the
pupils to interpret their own experiences through appropriate questions and suggestions.



Thus, the teacher hasto ask careful questions which will lead pupils to the desired responses.

To make discussion effective, the teacher has to be very clear about the purpose of the
discussion. Throughout the lesson, the teacher has to keep the discussion on target. Any
irrelevant questions raised by pupils side-tracking the discussion should be ignored for the
time being. The teacher has to encourage al pupils to participate actively in discussion.
There must be even chance for pupilsto expresstheir ideas. Responses of pupils have to be
audible and understandable. Furthermore, the teacher can ask probing questions following
pupils responses in order to stimulate the pupils to re-examine their ideas or to clarify any
ambiguity of the responses. This will encourage pupils to think through their responses
more thoroughly. Finally, a good discussion sesson must be concluded by either
consolidating the parts of discussion into coherent whole or providing thought-provoking
questions as a follow-up simulant.

Braingtorming

Brainstorming is a technique which encourages pupils to react to a controversial question or
problem by giving any idea that comes to mind in a very short period of time, say five to ten
minutes.  Criticism or evauation of these reactions are not allowed in the stage of
brainstorming. Brainstorming can be conducted for a large group, small groups or on
individud bess.

Such technique can be used in two different situations. First, as an “opener” of atopic
by €liciting responses from pupils. Teacher can then determine what pupils aready know
and what their attitudes are toward a topic. Second, brainstorming can be used for problem
solving. For example, pupils can have a brainstorming to identify the causes of a particular
problem (such asinflation) or the consequences of attempting a particular solution.

After the brainstorming session, the teacher or the pupils themselves can process the
brainstormed ideas to make generdizations or identify concepts.

Projects

Pupils at sixth form level may also be required to conduct and report an inquiry on a topic or
an economic issue.

There are two main ways to carry out project inquiry by pupils. One way is to divide
the class into several groups and each group is designated to collect information about one
particular aspect of a chosen topic. After a certain period of time and information has been
collected, each group works to sort out and collate what has been discovered with the help of
the teacher. Then the teacher may help to bring together al the information collected by
organizing a reporting session for pupils to explain their findings to the class or arranging
board display, class display, etc. Hence, different groups can look at each other’ s work.
This method is more suitable for projects of alarge scale.

Another way of corducting project is to ask pupils, either in groups or on individual
badis, to present the findings in the form of a survey report.
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All in all, the ideas of doing projects is educational as pupils learn skills such as
collection of data, asking appropriate inquiring questions, developing anaytical mind and
presentation skills. However, the prerequisite of success requires the topic chosen to be
manageable and the survey/inquiry to be guided by the teacher. If possible, pupils can first
formulate economic hypothesis to be tested by the project before proceeding to collection of
data s0 that they have a clear focus of what isto be found from the inquiry.

Problem Solving Exercises

The aim of problem solving exercises is to give pupils an insight into the nature of
decisionrmaking under different circumstances. In addition, they provide pupils with the
chance to gpply their economic knowledge in hypothetical situations.

Teachers can provide pupils with hypothetical problems which they have to solve by
manipulating certain data. These exercises involve anticipating and evaluating the likely
outcomes of various courses of action.

The problems to be tackled can be built on real situations within the experience of the
pupils, for example, a problem solving built upon a visit to a factory. Besides, teachers can
create hypothetical situations with the help of statistical data, pictures, graphs, recordings,
case studies, etc.

Successful problem solving depends on the choice of topics and proper structuring of
suitable resource materials for use by the teacher so that relevant economic principles can be
learned inductively through the study of the resource materias.

Unlike pupils at tertiary level who are expected to work on their own, more guidance
and participation by the teacher isrequired at sixth form.

Tutorial

If the class size is small or the time alocation is adequate, small group tutorial work is a
highly desrable dternative to classroom teaching.

Tutorial has an important characteristic. Work is prepared by the pupils for discussion
with the teacher. Tutoria can be subject-centred or learner-centred. It provides a good
opportunity for active learner participation. Teacher can discuss with pupils any problems
arisng from what has been taught or they have come across in reading. Teacher can also
ask pupils to prepare small scale survey of atopic of interest or clarify key concepts in the
form of worksheet/case study, etc. Brainstorming, problems solving exercises and other
strategies may aso be used in tutorid.

The effective utilization of tutorial sessions requires careful teacher planning to

choose a suitable theme for discussion or pupil presentation. Active participation has to be
encouraged and pupils should be given sufficient time for preparation.
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Through tutorial work, pupils can improve their expression, learn to asses others
viewpoints critically and be able to frame pertinent questions. Tutorial work enables the
pupils to develop a surer and deeper understanding of the economic concepts with active
participation in the learning process.

Concluding Remarks

In conclusion, there is no simple panacea of effective economics teaching at sixth form level.
Experience of economics educators reveals that greater effectiveness of teaching is closely

related with careful teacher planning before the lessons. Active teacher diagnosis of the

subject requirement and pupils ability and interest seem to be the prerequisites to improving

the quality of teaching. With such wnderstanding, the teacher can then select a variety of

teaching approaches and dtrategies at different times subject to constraints like the
requirements of the topics, teaching time and resources available.

Furthermore, the teacher has to review the successfulness of hig’her teaching from time
to time by evaluating pupils progress and achievement. Such review provides feedback on
the suitability of the teaching approaches and strategies adopted. Whenever necessary, the
teacher can modify his’her way of teaching. In short, the teacher is the director of learning
but he/she is dso the learner within the classroom.

Note:

@ According to Suchman’ s learning/thinking model, pupils are not passive recipient of
knowledge. Instead, when the learner gets in contact with some new experiences, the
learner’ s state of mind will determine how and which of the new experiences will be
perceived and retained. The learner’ s own theories of thinking, framework of the world
aswell asmotivation form one' s state of mind.

@ sSuzanne W. Helburn and James E. Davis, Preparing to Teach Economics : Approaches
and Resources, Socia Science Education Consortium, Inc., 1982.



7. SUGGESTIONSON TEACHING SELECTED TOPICS

This Chapter consists of a few suggestions on how selected topics in the syllabus can be
taught. These suggestions illustrate how a variety of teaching activities/resources such as
brainstorming, discussion, problem solving exercises, case study, survey, cartoon illustrations
and concept map can be used in an integrated manner to achieve specific objectives. These
suggestions only serve as examples of implementing the “Teaching Approaches and
Teaching Strategies’ rather than * model lesson plans for teachers to follow.



Suggestion 1

Topic: Cost and economic rent

Teaching Materials
Extracts from newspaper cuttings and a hypothetica case

Objectives:
At the end of the lessons, pupils should be able to:
Q define cogt as the highest vaued option forgone.
2 distinguish explicit cost from the full cost of an action.
3 distinguish sunk/historical cost from opportunity cost.
4 understand that sunk cost has no effect on choice of options.
(5) define economic rent.
(6) understand economic rent is part of cost.

Suggested Teaching Approach:

Motivation
To motivate discussion, pupils are shown the cartoon picture in resource materia 1.1 (RM
1.1).

Brangorming
Pupils are asked to suggest reasons for the 'richness of the taxi-licence holder.

Guided discussion on a hypothetical case
Teacher then turns pupils attention to a hypothetical case: part A of the story of Ah Kwal.
(RM 1.2t0 1.3)

Teacher then asks pupils to consder the following questions:
-- How much did Ah Kwai pay for histaxi licence?
-- What was the explicit cost of acquiring the taxi licence by Ah Kwai?
-- Was it the opportunity cost of owning the taxi licence by Ah Kwai in 1982? Why
or Why not?

With additional information in part B, let pupils discuss whether Ah Kwai should or should
not continue his ownership of the taxi-licence.

Concepts devel opment
Then the teacher introduces the concept of sunk cost to the pupils.

The teacher andyses Ah Kwai's possible decisions in terms of opportunity cost.

The teacher concludes that sunk cost is historical cost and should not affect a current
economic decision. His decison would not change unless the value of his best forgone
dternative of owning ataxi licence had changed.



Guided discusson
With information in part C (RM 1.2), discuss with pupils whether or not Ah Kwa would
have made enormous 'profit’ by selling the licence.

Concepts development
The teacher introduces the concept of economic rent.

The teacher asks pupils to explain Ah Kwai's decision in terms of opportunity cost.

The teacher explains to pupils that Ah Kwai's possible gain is economic rent which is a cost,
not profit.

Suggested Teaching Time

2-3 periods

Further Development

With additional information from the newspaper, and modification of the hypothetical case,
teachers can further pursue the case to teach expected gain and windfdl profits.



RM 1.1
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RM 1.2
The Story of Ah Kwai

Part A

Ah Kwai successfully bought a taxi licence in 1982 at a price of $200 000. He operated the
taxi himself and derived stable income. He expected the price of taxi licence to go up n
succeeding years.

Part B

But contrary to his expectation, the price of taxi licence dropped in 1983 and 1984.

Part C

Ah Kwal continued to hold the taxi licence. In Dec. 1991 his friends persuaded him to sell
his licence a a price of $1 550 000 convincing him that he would gain a profit of
HK$1,350,000.



RM 1.3

Average price of an urban taxi licence in government tenders

No. of Average
Date Licences Issued tender price ($) % of change
Feb 82 300 178,646 +4.0
Jdune 300 183,023 +2.5
Sept 300 206,550 +12.9
Dec 300 182,674 -11.6
May 83 301 160,758 -12.0
July 301 143,864 -10.5
Oct 300 133,901 -6.9
Jan 84 300 140,221 +4.7
Apr 300 157,182 +12.1
duly 300 164,886 +4.9
Jan 85 100 199,255 +20.8
Jdune 100 219,771 +10.3
Jan 86 100 292,026 +32.9
June 100 372,042 +27.4
Jan 87 100 449,640 +20.8
duly 100 597,122 +32.8
Feb 88 168 600,886 +0.6
July 100 694,443 +15.6
Sept 89 200 820,545 +18.2
Dec 90 150 909,562 +10.8
Dec 91 200 1,510,000 +66.0

(From newspaper cutting)
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Suggestion 2

Topic: The problem of social cost

A Case study: A case of externdlity - Lead in Petrol

Objectives

At the end of the lessons, pupils should be able to:

1) define externd cogt.

2 identify the private costs, externa costs and socid costs of an action.

3 explain how the divergence between private and socia costs leads to inefficient
adlocation.

4 suggest some traditional measures for correcting externdities.
) make comments on these measures.

Suggested Teaching Approach

| ntroduction:
The teacher introduces the concept of externa cost to the pupils.

Class discussion:
The teacher asks pupils to bring news cuttings about externalities to the lesson. Then they
are required to explain why they think externdities exist in each case.

Class study:
To arouse attention, pupils are given a cartoon picture RM 2.1 showing the external effect of
lead in petrol.

With additiona information, RM 2.2, let pupils discuss the questions that follow.
Concluson

In conclusion, explain to pupils that it is costly and also usually inefficient to reduce
externdities by government intervention, though these measures are dlill in practice.

Suggested Teaching Time
3-4 periods

Further Development

Based on the comments on the traditional treatment of externalities, introduce Coase's view
on thisissue.



RM 2.1
A cartoon picture showing the externa effect of lead in petrol.




RM 2.2

LEAD IN PETROL

Lead is added to petrol with an aim of increasing the performance of car
engines.  Lead, however, goes into the atmosphere through vehicle
emissions. It is believed that 95% of the lead content in air is resulted from
car exhaudts.

Lead affects cell and body processes. It can affect the brain, heart and
kidneys. Studies show that lead does more harm to young children, with
likdly neuro-psychologica effects.

In order to safeguard the health and well-being of the community, some
governments have asked the petrol companies to produce unleaded petrol
(ULP). The companies, however, were not in favour of this since t would
involve them an enormous amount of money.

What are the externd costs of using lead in petrol?
Why do you think these are externd costs?

Why don't petrol companies consider the externa costs of their decision to produce
petrol with lead added to it?

What are the means a government can use to encourage petrol companies to reduce
the production of petrol with lead? Explain your answer.

What does the Hong Kong government do to discourage the consumption of petrol
with lead?

What are the possible difficulties that the government will encounter in using the
messuresin (3) and (4)?
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Suggestion 3

Topic: The problem of social cost

Aproblemsolving: A numerica illustration of the Coase's Theorem - Cattle raising and
whest growing.

Objectives
At the end of the lessons, pupils should be ableto :

Q) understand the implication of externdity - potentid gain from trade.

2 find that the allocation of resources is the same under different assignments of rights,
assuming zero transaction codts.

3 find that different assgnment of rights affect the wedth distribution only.
4 understand that the Coase Theorem is actudly a theorem of exchange.
) recogni ze the effect of transaction cods.

Suggested Teaching Approach

Teaching concepts:.

The teacher introduces Coase's view on externdity:
---externdity implies the existence of inefficiency.
---inefficency implies the exisience of potentia gain from trade.

Revision of concepts:
The teacher recdls pupils memory about theorem of exchange.

Problem solving exercises
The teacher asks pupils to solve the problem. Remind them that people are wealth
maximizers. (RM 3.1)

Concluding discusson
The teacher uses the Coase Theorem as a conclusion, and discusses with pupils the two
important conditions for the theorem to be vdid. (RM 3.2)

Suggested Teaching Time

5 periods



RM 3.1

A farmer grows wheat and a rancher raises cattle on adjacent plots of land. Assume no
fence or natural boundary separates the two, and occasionaly cattle stray into the planted
fields and destroy part of the crops.

The following table shows that the rancher, in raising cattle, inflicts damage on crops.

margina margina margina externa cost
herd Sze revenue private cost (damage on crops)
) ) )
1 100 40 30
2 100 60 30
3 100 70 30
4 100 90 30
5 100 100 30
6 100 120 30
7 100 130 30
Questions:
1 If the rancher ignores the damage inflicted on the crops, what will be his herd size?

Isit an efficent dlocation? Explain your answer.

2. Assume all transaction costs are zero. If the farmer has the exclusive right to use the
land so that the rancher is liable for any damages caused by his herd. What action
will the two parties take? What will be the herd sze?

3. Again assume al transaction costs are zero. |If the rancher is not liable for crop
damage. That is, suppose the farmer has no legal recourse to seek compensation.
Wheat action will the two parties take? What will be the herd sze?

4, Under the different assignments of right described in (2) and (3), are the two herd
gzes the same? |s the wedlth didtribution in (2) same as that in (3)?

5. If there is transaction cost for the two parties to get a compromise, do you think the
dlocation of resources will be the same asin (2) and (3)?



RM 3.2

Concept Map on the Coase Theorem

Coase Theorem
externd cost will
be interndized
when
. transaction costs of
property rights negotiation between
are ad . i
well-defined involved parties not
prohibitively high
amarket will be developed
and if amutually accepted term
can be agreed upon,
then mutualy beneficd exchanges
take place
being Af-interest
seekers and >
maximizers
v
until Pareto-optimal
condition attained
the attainment of
Pareto-optima condition does
not depend on who has been
assigned the property right first
however, the wedth
distribution does depend on
such assgnments




Suggestion 4

Topic: Scarcity, competition and discrimination (non-price competition)

Teaching Materials:
Cartoon pictures

Objectives.

At the end of the lessons, pupils should be able to:

Q understand that scarcity inevitably implies competitions of dl sorts.

2 explain that al forms of competition are discriminatory.

3 compare the efficiency of the market mechanism and non-price competitions.

Teaching Approach:

Motivetion:
Pupils are shown the cartoon picturesin RM 4.1 to0 4.8.

Group discusson:

Arrange the pupilsin smdl groups.

Pupils are then asked to discuss the following questions for each picture;
What are the competitors competing for in each case?
Wha give rise to competition? Explain in economic terms.
Wheat is the form of competition?
Name the criterion/criteria of discrimination among competitors.

How do competitors spend their resources in meeting the criterion/criteria of

discrimination?

Conduding sesson:

The teacher asks pupils to conclude the inter-relationship among <arcity, competition and

discrimination.

From pupils' discussion, the teacher draws the point that non-price competitions give rise to
inefficiencies as resources are wasted on equipping the competitors to meet the criteria of

discrimination.

The teacher dso draws pupils attention to how the scarcity problems are solved under the

market exchange system.

The teacher concludes that the market exchange system is the most efficient form of

competition.

Suggested Teaching Time:
1-2 periods.



RM 4.1




RM 4.2




RM 4.3
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Suggestion 5
Topic: Price Discrimination
A survey of pupilsin preparation for classroom discusson.

Hypotheses to be tested in class:
@ Only closed-market price-searchers can practise price discrimination.
2 The markets in which different prices are charged must be separated in some way.

3 Price discrimination will only occur when resale of goods and services provided is not
possible.

Method of the survey:
AsK pupilsto collect as many examples of price discrimination as possible,
Note the detailed information on the pricing policy of each firm or organization e.g. How

many different prices are charged for the same product/service? What are the conditions
that are imposed?

How is the market split?

Summary of survey findings:
Pupils are asked to summarize their findings by completing the following table:

Product/ Firmor Prices charged Market Th)llgr&lc(gtf 's g;fv?g:d/
Service |Organization (per unit) Structure Separation | transferable?
eg. disant | Hong Kong Peak hour charges | Closed By time No
telephone | Telephone Off-peak hours market price
cdls Co. charges searcher
IDD charges By sarvice No
Operator charges

Uses of survey findingsin class:
In class, pupils are asked to present their findings on the blackboard.

Then, ask them to assess how far do their survey findings support the hypotheses about price
discrimination. If there are exceptions, ask pupils to offer explanation for them.

The teacher has to make sure that the examples quoted by the pupils are true examples of
price discrimination. If not, explain to the pupils the reasons for their being wrong
examples of price discrimination.



8. TEACHING RESOURCES

This chapter consists of two parts. The first part provides a list of sixth form Economics
reference books with indication of their coverage of the Economics Advanced Level Syllabus.
Teachers have to note that these books are for teachers reference only and their level of
difficulty may vary alot. Some of them may not be suitable for pupils reference. Above
all, this list is by no means prescriptive or exhaustive. Teachers can update the list by
incorporating new books or latest editions of the books. Journals, newspapers, magazines
and other publications relevant to the Syllabus can be adopted at teachers discretion.

The second part of this section is a list of the relevant audio-visual resources available
on loan from the Visua Education Section, Education Department. For additional
audio-visud resources, teachers can dso gpproach the education libraries of the univerdties.



No. Title

1. ACritique of Neoclassical Macroeconomics

2. AFirst Coursein Economics

3. Advanced Level Macroeconomics

4.  Advanced Level Microeconomics

5. Advanced Micro-economics

6. Aggregate Economic Analysis

7.  Aggregate Economics and Public Policy

8.  AnIntroduction to Modern Economics

9.  Anlntroduction to Positive Economics

10. Applied Price Theory

11.  Approaching Economics

12. Basic Economics

13. " Casebook on Economic Princi ples:
Government and Markets

14. Contemporary Economics

Author
Weeks J.
ThomasD. J.
LamP. L.
LamP. L.

Li K. W.
Mckenna J. P.
Siegel B. N.
Hardwick P.
Khan B.
Langmead J.

Lipsey R.G.
Lindsay C. M.

Perry A.

DolanE. G.
Leake A.

Spencer M. H.

(A) 1. Economics reference books

Publisher
Macmillan
Bell & Hyman
Macmillan
Macmillan
Goodman
Dryden Press
Irwin-Dorsey

ELBS/Longman

Weidenfeld & Nicolson
Dryden Press
Hutchinson

Dryden Press

Macmillan

Worth Publishers

Y ear
1989
1982
1990
1990
1987
1972
1974

1990

1989
1984
1985

1980
1983

1980
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Book Number

general reference

microeconomics

macroeconomics

The scope of economic

analyss

The law of demand and
the theorem of exchange

Cost and supply

Government and

economic organizations

The factor market

The problem of socid cost

Income and employment

ISLM model

Money

The price level

International trade and

finance

[

N

10.

11.

12.

13.

14.




No. Title

15. Economic Issues: A Book of Readings
16. Economics
17. Economics
18. Economics
19. Economics
20. Economics
21. Economics
22.  Economics
23. Economics
24. Economics
25.  Economics

Author
McConnell C. R.

Allport J. A.
Stewart C. M. N.

Bronfenbrenner M.

Gardner W.
Sichel W.

Culyer A. J.

Dolan E.
Lindsey D.

Dornbusch R.
Fisher S.
Schmalensee R.

Kamerschen
Mckenzie
Navdinelli

Wonnacott P.
Wonnacott R.

Lipsey R. G.
Steiner P. O.
Purvis. D. D.

Samuelson P. A.
Nordhaus W. D.

Boyes W.
Melvin M.

Publisher

McGraw-Hill

Cambridge University

Press

Houghton Mifflin

Basil Blackwell

Dryden Press

McGraw-Hill

Houghton Mifflin

Wiley

Harper & Row

McGraw-Hill

Houghton Miffin

Y ear

1975

1978

1990

1985

1991

1989

1989

1990

1990

1992

1992
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15.
16.
17.
18,
19,
20.
21.
22.
23.
24,
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No. Title
26. Economics
27.  Economics Explained : A Course Bookin A

28.

29.

3L
32.

Level Economics

Economics of the Firm : Theory and
Practice

Economics Today : The Macro View
Economics Today : The Micro View
Economics : A Self-teaching Guide

Economics : An Integrated Approach

Economics : Concepts, Analysis and
Applications
Economics : Principles and Policy

Economics : Principles and Practices

Economics : Private and Public Choice

Author
Parkin M.

Maunder P.
Miller R. L.
Myers D.
wall N.

Thompson Jr. A.

Miller R. L.
Miller R. L.

SavinS. L.

Creedy J.

EvansL.
Johnson P.
Thomas B.
Wilson R.

Amos O. M.

Baumol W. J.
Blinder A. S.

Brown J. E.
Clayton G. F.

Gwartney J. D.

Stroup R. L.

Publisher

Addison Wesley

Collins Educational

Prentice Hall

Harper & Row
Harper & Row
John Wiley & Sons

Prentice Hall

Wadsworth

Harcourt Brace
Jovanovich

Charles E. Merrill/Bell &
Howsell

Harcourt Brace
Jovanovich

Y ear

1989

1987

1985

1991
1991
1988

1984

1987

1991

1983

1990
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Book Number

general reference

microeconomics

macroeconomics

The scope of economic

analysis

The law of demand and
the theorem of exchange

Cost and supply

Government and

economic organizations

The factor market

The problem of socid cost

Income and employment

ISLM model

Money

The price level

International trade and

finance

28.

29.

3L

32.




No. Title

37.

38.

39.

40.

41.

42.

47.

Economics :Principles, Problems and
Policies

Economics : The Science of Common Sense
Economics : The Way We Choose

Economics : Theory and Practice

Elements of Microeconomics

Essentials of Economics

Exchange and Production

Graphic Economics

Hong Kong’ s Economy : An Introductory
Macroeconomic Analysis

Hong Kong' s Financial Institutions And
Market

Ideas of the Great Economists

Income, Spending and The Price Level

Author

McConnell C. R

Bowen E. V.
Barkley P. W.

Welch G. F.
Welch P. J.

Baird C. W.
ManR. S.

Gwartney J. D.
Clark J. R.
Stroup R.

Alchian A. A
Allen W. R.

Horsman J.
Pecbles G.
Scott R. H.

Wong K. A.
HoY. K.

McConnell J. W.

Ford A. G.

Publisher

McGraw Hill

South-Western

Harcourt Brace Jovanovich

Dryden Press

West Publishing Company

Academic Press

Wadsworth

Longman Paul

Oxford University Press

Oxford University Press

Barnes & Noble

Books/Harper & Row

Fontana/Collins

Y ear

1990

1989
1977

1986

1981

1982

1983

1981

1988

1986

1980

1976
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44,

45.

46.

47.
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No. Title

49. Intermediate Microeconomic Analysis

50.  Intermediate Microeconomics : Theory,
Issues, Applications

51. Intermediate Microeconomics

52. Intermediate Price Theory : Analysis, |ses
and Applications

53. International Money : Issues and Analysis

54. Introducing Economics

55. Introduction to Economics

56. Introduction to Economics

57.  Introduction to Microeconomics

58.  Introductory Economics

59. Introductory Macroeconomics

60. Introductory Macroeconomics

61. Macroeconomic Analysis

Author
Freemen A. M.

Meiner R. E.
Miller R. L.

VarianH. R.

Gisser M.

Crockett A.

Kitchin P. D.
McCormick B. J.
Marshall G. P.
Sampson A. A.
Sedgwick R.

Cairncross A.
Sinclair P.

Peterson W. L.

Flscher S.
Dornbusch R.

Veseth M.
Stanlake G. F.
Veseth M.

Shapiro E.

Publisher

Harper & Row

McGraw-Hill

Norton

McGraw-Hill

ELBS/Nelson

Penguin

Butterworths

Prentice Hall

McGraw-Hill

Academic Press
Longman
Academic Press

Harcourt Brace Jovanovich

Y ear

1983

1986

1990

1981

1982

1983

1982

1991

1983

1981
1983
1984

1978
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No. Title

62.

63.

64.

65.

67.

69.
70.

71.

72.

73.

74.

75.

Macroeconomic Analysis : An Intermediate

Text

Macroeconomic Theory

Macroeconomic Theory and Policy

Macroeconomic Theory and Policy

Macroeconomics
Macroeconomics

Macroeconomics

Macroeconomics
Macroeconomics

Macroeconomics

Macroeconomics

Macroeconomics

Macroeconomics

Macroeconomics

Author

Cobham D.

Hosek W. R.

Branson W. H.

Zahn F.
ArtisM. J.
BarroR. J.

Dornbusch R.
Fisher S.

Cherry R. D.
Crouch R. L.

Gordon R. J.

Keiser N. F.

Leung H. K.
Wu W. M.
YuF. L.

Leung M. P.

McDoughall D.

Quirk J.

Publisher

Longman

Richard D. Irwin
Harper & Row
Prentice Hall

Clarendon Press/Oxford
John Wiley & Sons

McGraw Hill

Addison Wesley
Harcourt Brace Jovanovich

Scott, Foresman, Little &
Brown

Random House

Goodman

Hung Fung

Science Research

Y ear

1987

1975
1989
1975
1984
1990

1990

1980
1972

1990

1971

1986

1989

1981
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Book Number

general reference

microeconomics

macroeconomics

The scope of economic

analysis

The law of demand and
the theorem of exchange

Cost and supply

Government and

economic organizations

The factor market

The problem of socid cost

Income and employment

ISLM model

Money

The price level

International trade and

finance

xR
N

65.

67.

69.

70.
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No. Title

76.
7.
78.

79.

81

82.

87.

Macroeconomics

Macroeconomics

Macroeconomics

Macroeconomics and the British Economy
Macroeconomics and the New Zealand
Economy

Macroeconomics for Management

Macroeconomics : An Introduction to
Keynesian-Neoclassical Controversies

Macroeconomics : An Introductory Text

Macroeconomics : Concepts, Theories and
Policies

Macroeconomics : The Static and Dynamic
Analysis of a Monetary Economy

Macroeconomics : The Theory of Income,
Employment and the Price Level

Macroeconomics : Theory and Policy

Macroeconomics: Theory and Policy in the
UK

Author

Morley S. A.
Wonnacott P.
JamesE. M.
Backhouse R.
Horsman J.

Scollay R.
St. John S.

Hatten M. L.

Levacic R.
Rebmann A.

Pritchard J. E.

Dernburg T. F.

Levacic R.

Darby M. R.

Glahe F. R.

Greenaway D.
Shaw G.K .

Publisher
Holt-Saunders
Irwin-Dorsey
Butterworths

Martin

Robertson/Oxford

Longman Paul

Prentice Hall

ELBS/Macmillan

Macmillan

McGraw Hill

Macmillan

McGraw Hill

Harcourt Brace Jovanovich

Martin Robertson

Y ear

1984
1984
1979

1983

1989

1981

1982

1987

1985

1978

1976

1985

1983

73

Book Number

general reference

microeconomics

macroeconomics

The scope of economic

analysis

The law of demand and
the theorem of exchange

Cost and supply

Government and

economic organizations

The factor market

The problem of socid cost

Income and employment

ISLM model

Money

The price level

International trade and

finance

78.

79.

81

82.

87.




No.

89.

90.

9L

92.

93.

97.

98.

100.

101.

Title
Macroeconomics : Theory and Policies

Macroeconomics : Theory, Evidence and
Policy

Macroeconomic Application :
Under standing the American Economy

Microeconomic Concepts and Applications

Micro-economic Policy

Microeconomic Theory

Microeconomic Theory and Applications

Microeconomics

Microeconomics

Microeconomics : Concepts and
Applications

Microeconomics : New Theories and Old
Microeconomics : The Analysis of Choice

Microeconomics : The Firmand The Market
Economy

Author

FroyenR. T.

Wykoff F. C.
Thomas R. P.
Blair R. D.

Kenny L. W.

Hartley K.
Tisdell C.

Ferguson C. E.
Gould J. P.

Browning E. K.
Browning J. M.

Call
Holahan

Leung M. P.

Wilson J. H.

Fitzpatick G.D.

Graham D. A.

Rosser M.

Publisher
Macmillan

Prentice Hall

Wadsworth

John Wiley & Sons

John Wiley & Sons

Richard D. Irwin

Scott, Foresman, Little &
Brown

Wadsworth

Hung Fung

Harper & Row

Oxford University Press
D. C. Heath & Company

Macmillan

Y ear

1986

1981

1981

1987

1981

1989

1989

1983

1990

1981

1986
1980

1988

74

Book Number

general reference

microeconomics

macroeconomics

The scope of economic

analysis

The law of demand and
the theorem of exchange

Cost and supply

Government and

economic organizations

The factor market

The problem of socid cost

Income and employment

ISLM model

Money

The price level

International trade and

finance
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No.

102.

103.

104.

105.

106.

107.

108.

109.

110.
111.
112.

113.

114.

Title
Microeconomics : Theory and Applications

Microeconomics : Theory and Applications

Modern Macroeconomics

Modern Microeconomic Theory

Modern Microeconomics

National Income and Expenditure

National Income Analysis

National Income Analysis and Forecasting

Neoclassical Microeconomics Vol. |1
Political Economy : An Introductory Text
Price Theory

Price Theory and Its Uses

Price Theory and Applications

Author

Awh Robert Y.

GlaheF. R.
LeeD.R.

BadeR.
Parkin M.

PinolaR.
Sher W.

Koutsoyiannis A.

Stone R.
Stone G.

Schultze C. L.
ChambersE. J.
Scott R. H.
SmithR. S.
Ricketts M.
Edmund S. P.

Friedman M.

Getz M.
Watson D. S.

Hirshleifer J.

Publisher

John Wiley & Sons

Harcourt Brace Jovanovich

Philip Allan

North Holland

ELBS/Macmillan

ELBS/Bowes & Bowes
London

Prentice Hall

Scott, Foresman

Edward Eiger
Norton
Aldine

Houghton Mifflin

Prentice Hall

Y ear
1976

1989

1990

1986

1986

1977

1970

1975

1988
1985
1976

1981

1992
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Book Number

general reference

microeconomics

macroeconomics

The scope of economic

analyss

The law of demand and
the theorem of exchange

Cost and supply

Government and

economic organizations

The factor market

The problem of socid cost

Income and employment

ISLM model

Money

The price level

International trade and

finance

102.

103.

104.

105.

106.

107.

108.

109.

110.

111.

112.

113.

114.




No.

115.

116.

117.

118.

119.

120.
121.
122.

123.

124.
125.

126.

Title
Prices and Markets

Principles of Economics

Principles of Economics

Principles of Economics

Principles of Economics

Principles of Economics
Principles of Macroeconomics
Principles of Macroeconomics

Readings In Macroeconomics : Current
Poalicy Issue

The Applied Theory of Price
The Banking System in Hong Kong

The Best of the New World of Economics

Author
Dorfman R.

Chisholm R.
McCarty M.

Gregory P. R.
Ruffin R. J.

Nigro N.
Scott R. H.

Ragan J. F.
ThomasL. B.

Peterson W. L.
Mansfield E.
Mansfield E.
Hand J. H.

Mitchell W. E.
Walter .

McCloskey D. N.

Ghose T. K.

Mckenzie R. B.
Tullock G.

Publisher
Prentice Hall

Scott, Foresman

Harper Collins

Macmillan

Harcourt Brace
Jovanovich

Richard D. Irwin
Norton
Norton

McGraw-Hill

Macmillan

Butterworths

Irwin : Homewood, | 1.

Y ear

1972

1981

1990

1982

1990

1991
1983
1983

1974

1985

1987

1989

76

Book Number

general reference

microeconomics

macroeconomics

The scope of economic

analysis

The law of demand and
the theorem of exchange

Cost and supply

Government and

economic organizations

The factor market

The problem of socid cost

Income and employment

ISLM model

Money

The price level

International trade and

finance

115.

116.

117.

118.

119.

120.

121.

122.

123.

124.

125.

126.




No.

127.

128.

129.
130.

131.

132.

133.

134.

135.
136.
137.

138.

139.

Title

The Costs and Conseguences of Inflation

The Economics System of Hong Kong

The Economic Way of Thinking

The Economy of Hong Kong

The Myth of Social Cost

The National Economy : An Introduction to
Macroeconomics

The New Palgrave : Dictionary of
Economics

The Price System and Resource Allocation

The Supply and Demand for Money
The Theory of Macroeconomic Policy
The Theory of Price

Theory and Problems of Macroeconomic
Theory

Theory and Problems of Microeconomic
Theory

Author

Brunner K.
Meltzer A. H.

HoH.C.Y.
ChaulL.C.

Heyne P.
Cheng T. Y.

Cheung S.N. S.

Philpot G.

Eatwell J.
Milgate M.
Newman P.

Echert R. D.
Leftwich R. H.

Cuthbertson K.
Barrett N. S.
Stigler G. J.

DiulioE. A.

Salvatore D.

Publisher

North Holland

Asian Research Service

Macmillan
Far East Publications

The Institute of Economic
Affairs

John Wiley & Sons

Macmillan

Holt-Saunders

Basil Blackwell
Prentice Hall
Macmillan

McGraw-Hill

McGraw-hill

Y ear

1981

1988

1987
1984

1981

1980

1987

1985

1985
1972
1990

1990

1992

Book Number

general reference

microeconomics

macroeconomics

The scope of economic

analysis

The law of demand and
the theorem of exchange

Cost and supply

Government and

economic organizations

The factor market

The problem of socid cost

Income and employment

ISLM model

Money

The price level

International trade and

finance

Juny
N

7.

128.

129.

130.

131.

132.

133.

134.

135.

136.

137.

138.

139.




No.

140.

141.

142.

143.

144.

145.

146.
147.
148.

149.

150.

151.

152.

153.

Title

Theory of Macroeconomics
Topics in Macroeconomics
Topics in Macroeconomics
Topics in Microeconomics

Unemployment and Inflation : An
Introduction to Macroeconomics

Unemployment, Inflation and New
Macroeconomic Policy

Author
Makin J. H.
Cheung T.
Hall C. D.
Hall C. D.

Brown C. V.

Perkins J. O.

(Gould & Ferguson)

(M. H. Spencer)

(M. H. Spencer)

(A. L. Meyers)

Publisher
Dryden Press
Academy Press
Academy Press
Academy Press

Basil Blackwell

Macmillan

Y ear
1972
1987
1984
1984

1984

1982

1988
1986
1988

1982

1986

1986

1979

1977

78

Book Number

general reference

microeconomics

macroeconomics

The scope of economic

analysis

The law of demandand
the theorem of exchange

Cost and supply

Government and

economic organizations

The factor market

The problem of socid cost

Income and employment

ISLM model

Money

The price level

International trade and

finance

140.

141.

142.

143.

144.

145.

146.

147.

148.

149.

150.

151.

152.

153.
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167.

168.

169.

170.

171.

172.

173.

174.

175.

176.

177.

178.

179.

180.

181.

Y ear

Publisher

Author

No. Title

1989

167.

1989

168.

1985

169.

1984

170.

1985

171.

1973

172.

1973

173.

1987

100

174.

1972

175.

1969
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1970

(Henderson & Quands)
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1976

(D. Patinkin)

178.

1975

(Peacock & Shaw)

179.

1966

180.

1974

181.
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196.

197.

198.

199.

200.

201.

202.

203.

204,

205.

206.

207.

208.

209.

210.

Y ear

Publisher

Author

No. Title

1966

(F. A. Hayek)

196.

1987

197.

1979

198.

1979

(K. Lancaster)

199.

1988

(R. A. Meyer)

200.

1986

)

3 (

201.

1986

)

4 (

202.

1986

®) (

203.

1978

204.

1976

205.

1987

206.

1979

207.

1979

208.

1989

209.

1956

210.
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212.

213.

214.

215.

216.

217.

218.

219.

220.

221.

222.

223.
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Publisher

Author

No. Title

1989

211.

1980

212.

1980

213.

1982

214.

1980

(M. Friedman)

215.

1978

216.

1986

(J. Hicks)

217.

1981

218.

1969

(J. N. Keynes)

219.

1983

(P. A. Samuelson)

220.

1983

(P. A. Samuelson)

221.

1977

(Dernburg & Dernburg)

222.

1977

(J. P. Mckenna)

223.
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225.

226.

227.

228.

229.

230.

231

232.

233.

Y ear

Publisher

Author

No. Title

1966

(C. W. Baird)

224,

1965

(A. Marshall)

225.

1965

(A. Marshall)

226.

1977

(J. M. Keynes)

227.

1989

(R. L. Crouch)

228.

1988

(1. Fisher)

229.

1976

(J. M. Keynes)

230.

1976

(J. M. Keynes)

231.

1969

(A. H. Hansen)

232.

1980

(E. A. Diulio)

233.
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235.

236.

237.

238.

239.

240.

241.

242,

243.

244,

245.

246.

Y ear

Publisher

Author

No. Title

1966

(D. Ricardo)

234.

1968

(3. Milly

235.

1982

(K. E. Boulding)

236.

1982

(K. E. Boulding)

237.

1982

(K. E. Boulding)

238.

1964

(W. H. Branson)

239.

1976

240.

1976

241.

1979

242,

1978

(E. A. Diulio)

243.

1980

244.

1973

245.

1973

246.
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250.

251.

252.

253.

254,

255.

256.

257.

258.

259.

260.

261.

262.

Y ear

Publisher

Author

No. Title

1987

247.

1987

248.

1981

249.

1982

250.

1982

251.

1984

252.

1984

253.

1984

254.

1986

255.

1986

256.

1987

257.

1988

258.

1988

259.

1988

260.

1987

261.

1991

262.

KEY

isgiven if the book is found suitable for teaching that topic.
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(i1)

(A) 2. Publicationson the Economy of Hong Kong

Publications produced by the Census and Statistics Department:

Annual Report on the Consumer Price Index 1991 (yearly)
Estimates of Gross Domestic Product 1966-1991 (yearly)

Hong Kong Annual Digest of Satistics 1991 Edition (yearly)

Hong Kong Monthly Digest of Satistics (monthly)

Hong Kong Social and Economic Trends 1980-1990 (Biennid)

1989/90 Household Expenditure Survey and the Rebasing of the Consumer Price
Indexes

. o)

Other publications:
Economic Report (by Hong Kong Bank)
i3
Hang Seng Economic Monthly (by Hang Seng Bank)

HKCER Letters (by Hong Kong Centre for Economic Research)

Hong Kong Economic Papers (by Hong Kong Economic Association)

87



(B) Audio-Visual Resources

Audio-visual resources are sometimes very effective means of enhancing teaching
effectiveness and puwpils interest in the lessons. Listed below are some dides, 16mm films
and VHS video tapes which can be used for teaching the CDC Advanced Level Economics
Course. These AV resources are available on loan to schools from the Visual Education
Section, Education Department, Wu Chung House, Wanchai, Hong Kong. For the contents
of these resources, please refer to the Audio-Visual Resources Catalogue and its supplements
issued by the Visud Education Section.

Title Ref. No. Type Duration Producer
Part | :
Economics Explained : Changes in 307 slides 80 nos Drake Educational
Demand Associates
Economics Explained : Indifference S309 slides 78 nos Drake Educational
Curve Analysis Associates
Economics Explained : Market S310 slides 78 nos Drake Educational
Equilibrium Associates
Economics U$SA VHS 962 video 28 mins Educational Film Centre
2. Marketsand Prices
Economics USA VHS 961 video 28 mins Educational Film Centre
1. Resourcesand Scarcity
Gamble of Investment VHS56 video 24 mins Open University
Income Distribution VHS%4 video 25mins Open University
Income: Where From and F1467 film 24 mins Open University
What For ?
Property Rights and Pollution VHS 817 video 20mins Walt Disney
The Free Rider VHS 1044 video 30 mins RMI Media Productions

Inc.



Title
Part 11 :

Anatomy of An Inflation

Economics Explained : Savings,
Investment and the Multiplier

Economics Explained : The Circular
Flow of Income

Economics USA
4, Boomsaand Busts

Economics USA
5. John Maynard Keynes

Economics U$SA
3. USEconomic Growth : What is
GNP?

Inflation

Interest Rates : The Impact on Society

and the Individual

Money and Banking

Trade
Trade Between Nations

Ref. No.

F1244

S311

VHS 964

VHS 965

VHS 963

F1468

VHS 1047

VHS 827

VHS81
Fre4

Type

film

slides

slides

video

video

video

film

video

video

video
film

Duration

24 mins

79 nos

80 nos

28 mins

28 mins

28 mins

24 mins

34 mins

19 mins

9mins
21 mins

Producer

Mc Graw-Hill
International Book
Company

Drake Educational
Associates

Drake Educational
Associates

Educational Film Centre

Educational Film Centre

Educational Film Centre

Open University
Human Relations Media

Encyclopaedia
Britannica Educational
Corporation

PCI/AIMS Media

BFA International
Media

The A-V resources kept by the Educational Department will be updated at times.
Teachers are advised to consult the updated version of the Audio-Visud Resources Catalogue

and its supplements for necessary information.



