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Preamble

The Report on the New Academic Structure Medium-term Review and Beyond charts the progress
of the implementation of the senior secondary curriculum and the public assessment under the
New Academic Structure (NAS) in the context of the continual cycle of curriculum renewal at both
primary and secondary levels.

The background of the NAS and its review, the guiding principles and review questions, a summary
of the different stages of implementation, and initial achievements are outlined in Part A.

In Part B, the report draws on evaluation studies, feedback from all stakeholders and other data to
share observations of the achievements of schools in delivering the senior secondary curriculum
after four complete cycles, and the outcomes for student learning in their whole-person development,
academic performance and progress to multiple pathways for further study or employment. It also
addresses the practical concerns of schools, including the particular challenges in implementing
School-based Assessment.

The final batch of recommendations under the NAS Medium-term Review to fine-tune the senior
secondary curriculum and assessment have now been accepted by the Government of the Hong
Kong Special Administrative Region, completing the NAS Review which commenced after the
completion of secondary education by the first cohort of Secondary 4 students who embarked on the
NAS in 2009. The review was a necessary part of the reform to identify and respond to emerging
issues and unintended consequences on an ongoing basis, so that students could benefit at the
earliest opportunity. These changes, which are widely supported by schools, are described in Part C.

In Part C, the report also looks beyond the Medium-term Review to the future direction of the
natural cycle of continual curriculum renewal (also known as “Learning to Learn 2.0”). Learning
to Learn, the curriculum reform that was launched in 2001, has been updated to sustain and deepen
the accomplishments achieved, and to identify new focuses in the curriculum. This responds to the
macro-level changes that have taken place both in Hong Kong and beyond since the curriculum
reform which began more than a decade ago, and also to continued feedback from stakeholders in
the education sector and wider community.




A Message from the Secretary for Education

Hong Kong’s future depends on the talent and competitiveness
of its people. Since the Education Commission released the
Learning for Life, Learning through Life — Reform Proposals
for the Education System in Hong Kong blueprint for the
future of Hong Kong’s education system 15 years ago, the
Government has worked in partnership with the education
sector and wider community to build a system that fully
develops the talent of our young people and provide every
opportunity for them to achieve their potential.

In 2015, we have looked back to evaluate the achievements so
far, and also look ahead into the future. The senior secondary
curriculum and Hong Kong Diploma of Secondary Education
(HKDSE) are no longer new. Schools have successfully
implemented the senior secondary curriculum and assessment
for four complete cycles. The benefits reaped by students are
evident not only in their academic achievements under the
HKDSE, but also the values, attitudes and skills they have
developed through a broader and more balanced curriculum.

The senior secondary curriculum has opened up new opportunities for young people to pursue
their interests, embark on lifelong learning, and achieve their particular goals. Success is no
longer measured by the narrow progression of a few towards higher education and their entry
into traditionally prestigious professions, which inevitably left many disappointed. Rather, it is
interpreted by the multiple pathways of further learning and employment in our increasingly diverse
economy.

The focus on students’ lifelong learning and whole-person development underpinned the Learning
to Learn curriculum framework released in 2001. This is now being updated and refined through
continual curriculum renewal to cultivate and nurture minds that are truly innovative, creative,
entrepreneurial and humanistic. Such an outlook will open up many more opportunities for success
in our rapidly changing society, as students’ perspectives are broadened, and their knowledge and
talents further enriched.

We can gather from this report how the innovative features of the senior secondary curriculum,
including Liberal Studies, Applied Learning and Other Learning Experiences, are producing
results in offering new and important areas of study and experience for these mindsets to thrive,
complementing the other core and elective subjects that contribute to the accomplishment of
learning goals.

The development of education is a long-term commitment, and the journey is not always smooth.
The review covered by this report is a constructive and meaningful one, enabling us to build on our
success, quickly identify and act on the areas for improvement, and work out our education road
map. A key outcome of this review process is the final batch of measures to fine-tune the senior
secondary curriculum and assessment for addressing major difficulties encountered by schools.



With the completion of this review, we will proceed to the continual cycle of curriculum renewal.
The Education Bureau will continue to strive hard to improve the learning outcomes for all students,
while remaining keenly responsive to the experiences and feedback of students and teachers. As
always, appropriate support in resources will be provided and importance will be attached to
professional development activities, sharing of good practices and the achievements of schools.

This is not a top-down process. The education sector and wider community are empowered to work
together to bring forth innovative initiatives and enhancements in learning and teaching that help
inspire young people and their teachers, and realise the ambitions of the reform.

Today’s success has been made possible through the partnership among, as well as the devotion of,
teachers, tertiary institutions, employers and community organisations, and not least students and
their parents. I offer my warm congratulations and deep gratitude to every one of them, as well as
to the dedicated professionals who serve for the Curriculum Development Council, the Hong Kong
Examinations and Assessment Authority and the Education Bureau.

Eddie Ng Hak-kim, SBS, JP
Secretary for Education




A Message from the Chairperson of the
Curriculum Development Council

The system-wide reforms that culminated in the New
Academic Structure (NAS) have been supported by the
Learning to Learn curriculum framework released 14 years
ago. As society changes, we must continuously reflect on the
purposes of education and the curriculum that is needed to
achieve them, for the benefit of individual students and society.

We have done this. Learning to Learn 2.0, by which we refer
to the next stage of continual curriculum renewal, responds
to the very different context we live in, mid-way through the
second decade of the 21st century. The Medium-term Review
was conducted not only to ensure that we could address the
issues in curriculum and assessment that had emerged, but also
to provide a future direction that would help schools sustain
and deepen the accomplishments achieved and identify new
focuses in the curriculum.

I am confident that the recommendations to refine the curriculum and assessment will continue
to improve the quality and outcomes of learning and teaching in our schools. They will bring
greater stability to senior secondary education, by easing the pressures, particularly those related
to School-based Assessment, while maximising the benefits for students in their whole-person
development.

The refined curriculum and assessment will facilitate the progression towards the continual renewal
of the curriculum from primary to senior secondary levels, and cater to the needs of students and the
development of society.

The NAS Medium-term Review adopted the student-centred approach that continuously informed
our education reform. The curriculum builds on essential learning elements of all Key Learning
Areas at the junior secondary level (such as Chinese history and culture, knowledge of science
and technology, and biliterate and trilingual abilities) and is geared towards achieving the overall
learning goals for secondary education.

Curriculum and assessment development is an interactive, dynamic process that aims to ensure that
the two are up to date and effective in building a strong and diverse talent pool in society. This
review is an important contribution to that process. It has involved the dedication and support of an
enormous number of people across the education sector.

I extend my special thanks to the members of the Curriculum Development Council (CDC) and
its committees, the CDC-HKEAA Committees on Senior Secondary Subjects, and staff in the
Education Bureau responsible for curriculum development. They have all contributed generously to
the successful implementation and improvement of the curriculum.

Professor Kenneth Young
Chairperson
Curriculum Development Council



A Message from the Council Chairperson of the
Hong Kong Examinations and Assessment Authority

The Hong Kong Diploma of Secondary Education (HKDSE)
is now well established as Hong Kong’s school-leaving
qualification, respected locally and recognised internationally.
The achievement is massive, given the scale of the change
from the previous examination system.

As the new qualification settles down, teachers and students
are increasingly confident that the HKDSE is both manageable
and beneficial. It serves successfully as a passport to further
studies, in Hong Kong and beyond, and to the career world.

It is extremely important to listen to feedback from schools
and students when considering how the assessment can be
improved, while maintaining its rigorous standards. The Hong
Kong Examinations and Assessment Authority (HKEAA)
has followed this, working closely in this review with the
Curriculum Development Council and Education Bureau
(EDB). We have been responsive to concerns about student and teacher workload, while at the same
time keenly aware of the need to accredit the importance of School-based Assessment (SBA) in its
contribution to student learning.

I believe that the streamlining and fine-tuning of the public examinations and SBA have achieved a
fine balance, so that the full benefits of SBA can be realised. We will also enhance the qualification
by recognising higher levels of achievement in Applied Learning, based on patterns of performance
seen in the first four cohorts of the HKDSE.

The HKEAA will continue to listen to feedback and work with our partners in order to further
improve the HKDSE and to ensure its alignment with the priorities of the curriculum that will be
under continual renewal to keep our students abreast of global and local changes. The Authority
will also work closely with higher education institutions and their admissions offices, employers
and professional bodies around the world to promote more extensive recognition of the HKDSE and
secure multiple pathways of opportunities for our young people.

I would like to extend my gratitude to all who have contributed to improving the assessment
process, including members of the relevant committees, as well as teachers, the dedicated officers
within our Authority and our partners in the EDB.

Rock Chen Chung-nin, BBS, JP
Chairperson
Hong Kong Examinations and Assessment Authority
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Chapter 1
Continual Renewal
from Strength to Strength

This report focuses on the outcomes of the New Academic Structure (NAS) Medium-term
Review, including observations of the ongoing implementation of the NAS and progress in student
achievement (Part B) and, after extensive evaluation and consultation, the key recommendations
across different stages of the NAS Review to improve the implementation of the NAS, and the
phasing-in of continual curriculum renewal in primary, junior secondary and senior secondary
education (Part C).

The Medium-term Review was set within the context of the wider curriculum development, from
Learning to Learn, launched 14 years ago, to the ongoing and continual renewal that responds to
changes in society that have unfolded since then. The NAS and its continual review are an essential
part of a holistic process of reform that began in 2000, when the Education Commission’s blueprint
Learning for Life, Learning through Life — Reform Proposals for the Education System in Hong
Kong was accepted by the Government.

The rationale for the reform was widely accepted by the community: all students should be able
to succeed in a knowledge-based, technological, constantly changing society and an increasingly
globalised world. This required a paradigm shift, away from a focus of selecting a minority through
competition for further education, to placing more emphasis on preparing students across a spectrum
of abilities for a variety of pathways.

To achieve this goal, the reforms implemented gradually over more than a decade have focused on
student learning and well-being. A series of measures have removed barriers to learning, expanded
opportunities for lifelong learning, from kindergarten, basic and senior secondary education to the
multiple pathways developed in vocational, higher and continuing education, and improved the
quality of education.

The reform has spanned many domains in the education system, interlocking to enhance the quality
of student learning and opening up more opportunities for all to achieve their potential. The system
is now designed to cater for the full diversity of students, through school allocation reform at the
primary and secondary levels, along with the development of policies such as integrated education
for children with special educational needs (SEN) and provision for the gifted, and entitling all
students to complete the three years of senior secondary education.

Measures to enhance the quality of student learning have involved curriculum and assessment
reform, professional development of teachers and principals, promotion of school-based
management and additional funding for schools, fine-tuning of the medium of instruction,
strengthening of quality assurance processes at all levels of education, and investment in physical
infrastructure.
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The NAS for senior secondary and higher education has been a key element of the reform, based
on roadmaps, namely The New Academic Structure for Senior Secondary Education and Higher
Education — Action Plan for Investing in the Future of Hong Kong and Action for the Future —
Career-oriented Studies and the New Senior Secondary Academic Structure for Special Schools,
released by the Education and Manpower Bureau in 2005 and 2006 respectively.

After four years of planning and preparation, the NAS was implemented in 2009 with the phasing-
in of the new three-year senior secondary curriculum. Curriculum changes were accompanied by
the assessment reform. The Hong Kong Diploma of Secondary Education (HKDSE) Examination
replaced the Hong Kong Certificate of Education Examination (HKCEE) and Hong Kong Advanced
Level Examination (HKALE) from 2012, when the first cohort completed senior secondary
education and embarked on new four-year bachelor degree programmes and other multiple
pathways.

The curriculum reform is a major initiative across basic education and senior secondary levels, and
extends well beyond to the post-secondary level. Continual review, renewal and fine-tuning are
vital to ensure that our schools can keep abreast of global as well as local changes for the ultimate
benefit of student learning. To account for the changing environment since 2000, the reform is now
moving towards continual curriculum renewal, also known as “Learning to Learn 2.0”. The NAS
Medium-term Review is part of this process, complementing ongoing curriculum development in
primary and junior secondary schooling.

1.1 Learning to Learn Reform

As a fundamental part of the reform, Learning to Learn — The Way Forward in Curriculum
Development, which was released by the Curriculum Development Council (CDC) in 2001, set out
the blueprint for curriculum development in Hong Kong.

1.1.1 Aims of the School Curriculum

Learning to Learn established the overall aims of the school curriculum to complement the aims of
education established by the Education Commission in Learning for Life, Learning through Life.
The curriculum should “provide all students with essential lifelong learning experiences for whole-
person development in the domains of ethics, intellect, physical development, social skills and
aesthetics, according to individual potential, so that all students can become active, responsible and
contributing members of society, the nation and the world”.

The premise of Learning to Learn, covering basic education since 2001 and underpinning the
senior secondary curriculum, is that all students could learn and succeed. Under the Learning to
Learn reform, the school curriculum aims to help students cultivate positive values, attitudes and
commitment to lifelong learning. It involves an open and flexible curriculum framework comprising
three interconnected components: Key Learning Areas (KLAs), generic skills, and values and
attitudes; as well as the provision of the five essential learning experiences. It is flexible in allowing
for different ways of approaching the content and the use of diverse learning strategies and styles in
order to suit the needs of individual learners.



1.1.2 Principles

Through Learning to Learn, flexibility of practice and sustainability of change have been supported
by eight guiding principles:

The overarching principle is to help students learn how to learn.

All students have the ability to learn and in order to do so they should be offered essential
learning experiences.

A learner-focused approach should be used to make decisions in the best interests of students.
Diversified learning, teaching and assessment strategies should be used to suit the different
needs of students.

Development strategies should be built on the strengths of students, teachers, schools and the
wider community of Hong Kong.

Practices should be adopted to achieve a balance across different purposes and conflicting
interests and views, for example, across the academic, social and economic goals of the
curriculum and diverse learning and teaching strategies. The purpose and modes of learning,
teaching and assessment should be consistent with one another.

Schools have the flexibility to design school-based curricula to satisfy the needs of students, so
long as the requirements set out in the central curriculum framework are fulfilled.

Curriculum development should be a continual improvement process to help students learn
better.

Positive thinking, along with patience, celebration of small successes and tolerance of
ambiguity, is essential to ensure the sustainability of change and improvement.

1.1.3 Seven Learning Goals

In line with the overall aims of education and the curriculum, the CDC set out Seven Learning Goals
that all students should be able to achieve in the course of their school education. Students should:

be biliterate and trilingual with adequate proficiency;

acquire a broad knowledge base, and be able to understand contemporary issues that may
impact on daily life at personal, community, national and global levels;

be informed and responsible citizens with a sense of global and national identity;
respect pluralism of cultures and views, and be critical, reflective and independent thinkers;

acquire information technology (IT) and other generic skills as necessary for being lifelong
learners;

understand their own career/academic aspirations and develop positive attitudes towards work
and learning; and

lead a healthy lifestyle with active participation in aesthetic and physical activities.

1.1.4 Achievements and Progress in Curriculum Reform

Hong Kong society has always attached great importance to education. Since the implementation
of the curriculum reform in 2002, it has had even higher expectations for improving the quality of
education, and has become increasingly concerned about education issues. Principals and teachers
are committed to promoting curriculum reform and have made substantial contributions to improving
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the curriculum and strategies for learning and teaching. Parents have paid more attention to school
education, which is considered essential for their children's future career success and personal well-
being. To support this, the Government has invested considerable resources in education. Based
on these favourable conditions, much has been achieved through the Learning to Learn curriculum
reform, which is well acknowledged both locally and internationally.

1.1.5 International Achievements

Hong Kong has been cited by major international agencies, including the Organisation for Economic
Co-operation and Development (OECD), for the strength of student performance in international
comparisons, and as a successful reformer. Since the start of the reform, Hong Kong students
have consistently been performing well in major international assessments, including the OECD’s
Programme for International Student Assessment (PISA), International Association for the Evaluation
of Educational Achievement’s (IEA) Trends in International Mathematics and Science Study (TIMSS)
and Progress in International Reading Literacy Study (PIRLS), as well as its International Civic and
Citizenship Education Study (ICCS).

While Hong Kong students have a long tradition of relatively high achievement in mathematics and
science, there have been significant improvements in reading literacy' as an outcome of the emphasis
on reading in the curriculum reform. Hong Kong’s ranking in PIRLS improved from 14th in 2001 to
second in 2006 and first in 2011, the latter out of 45 countries or systems. In PISA, the result improved
from sixth in reading literacy in the 2000 study to second in 2012 out of 65 countries or regions in the
latter. In addition to mathematics, science and reading literacy, Hong Kong students have also fared
well in civic education, ranking 5th among 38 jurisdictions in terms of civic knowledge (Figure 1).
The good performances of Hong Kong students, especially in mathematics and reading and less so in
science, provide supporting evidence that the Learning to Learn reform is having positive impacts on
student learning at the primary and junior secondary levels, which helps lay a good foundation in our
students for senior secondary education.

» Figure I

Hong Kong excels — ranking in major international assessments

PISA TIMSS PIRLS ICCS
Y (15-year-olds) (Primary 4 and Secondary 2) (Primary 4) (Secondary 2)
ear
. . . . . - Civic
Mathematics | Science | Reading Mathematics Science Reading knowledge
2012 3rd 2nd 2nd -- -- -- -- -- --
Primary 4: | Secondary 2: | Primary 4: | Secondary 2:
2011 - - - 3rd | 4th 9th 8th Ist -
2009 3rd 3rd 4th - -- - -- -- S5th
Primary 4: | Secondary 2: | Primary 4: | Secondary 2:
2007 -- - - Ist 4th 3rd 9th - -
2006 3rd 2nd 3rd -- -- -- -- 2nd --
2003 Ist 3rd 10th Prién;lr(}i 4: Secosnsary 2: Prizf[xily 4: Seczlgflry 2: _ _
2001 - - - - - - - 14th -
2000 Ist 3rd 6th - - - - - -

Source: OECD; IEA.

This refers to reading literacy in the native language.

*  The first PISA assessment was conducted in 2000. Thirty-two countries participated. The assessment was extended in

2001 to 11 additional countries and regions (including Hong Kong).



As a result of its performance, Hong Kong has been cited by the OECD and others as having one of
the best education systems in achieving both high quality and equity in provision. It was classified in
McKinsey & Company’s international research report How the World's Most Improved School Systems
Keep Getting Better (2010) as one of the five systems that have moved from “good” to “great”, and
now embarking towards “excellent”. In the Pearson report, Oceans of Innovation. the Atlantic, the
Pacific, Global Leadership and the Future of Education (2012), Hong Kong’s reforms were praised for
their coherence, clear priorities and careful sequencing.

International affirmation of the Hong Kong education system

In the McKinsey report How the World's Most Improved Systems Keep Getting Better, the Hong Kong
system ranked among those considered to be the most improved systems and sustained improvers,
moving from “Fair” (1983—-1988) to “Good” (1989-1999) to “Great” (2000—2010), and is now embarking
towards “Excellent” (2010 and beyond).

Mourshed, Chijioke & Barber (2010)

In the Pearson report Oceans of Innovation, Hong Kong’s reform was complimented for its coherence
and system thinking.
Barber, Donnelly & Rizvi (2012)

In the latest The Learning Curve, Hong Kong ranked fourth in the Global Index of Cognitive Skills
and Educational Attainment, after South Korea, Japan and Singapore, all of which are well recognised
for having clear goalposts for their education systems and strong cultures of accountability among all
stakeholders.

Pearson (2014)

1.1.6 Good Progress in Schools

A key achievement of the curriculum reform is school leaders’ and teaching teams’ readiness
to embark on their own journeys of development towards a new paradigm of learning and
teaching. Schools have accumulated practical experience, which is helpful for further curriculum
development. According to the data and evidence collected, the main developments in the past
decade’s curriculum reform and the positive influences on schools are shown in Figure 2.
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» Figure 2

Schools’ major progress in curriculum reform

Main progress Positive influence

Change in * The school curriculum is more concerned about student needs in the balanced
perception development of knowledge, skills, values and attitudes, and is centred on student
towards learning.

curriculum « Through the implementation of the Four Key Tasks’ and prioritised development of

three generic skills®, student abilities of learning to learn have been enhanced.

* Schools are actively promoting learning across the curriculum and paying more
attention to the interfaces between different stages in learning.

* The school curriculum is seen as learning experiences rather than teachers’

instructions.
Fulfilling the * Schools generally agree with the purposes of the school curriculum and actively
aims of school help students develop lifelong learning capabilities by providing a wide range of
curriculum learning experiences to achieve whole-person development.

*  Moral and Civic Education, Reading to Learn, Project Learning, IT for Interactive Learning.

Critical thinking, creativity and communication skills.
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» Figure 2 continued

Main progress Positive influence

Fulfilling the * Many schools have developed innovative school-based curricula, learning and
aims of school teaching strategies and measures to support student learning. They have also
curriculum actively established healthy school environments to cater for the needs of student

growth.

Paradigm shift » Learning is no longer confined to the classroom. Students have more opportunities
in learning and to study outside the school setting, for example, through study visits.

teaching * Teachers are providing opportunities for students to participate more actively in

their learning. For example, they arrange more enquiry-based and peer learning
activities during lessons, reflecting the paradigm shift from teacher-driven to
student-focused learning and teaching.

Change in * In addition to summative assessments such as examinations and tests, teachers
assessment often use formative assessments — or assessment for learning and feedback — to
culture improve learning and teaching.

Establishment * Leadership of principals and vice-principals, whole-school planning by school
of curriculum curriculum leaders, co-ordination of KLA and subject heads and teachers’
leadership and participation are conducive to the implementation of the curriculum reform.
teaching team * Collaborative lesson planning, peer observation and professional exchange
culture activities across schools (e.g. learning circles, networks) have strengthened the

collaborative culture among teachers.

1.2 Changing Global and Local Contexts

Learning to Learn has been in place for 14 years, during which time Hong Kong has undergone
many changes, socially, economically, technologically and in society’s outlooks on environmental,
political and other concerns. These have had an inevitable impact on the requirements of the school
curriculum.

Hong Kong, like many major cities around the world, has become more closely integrated, socially
and economically, with the wider region for which it serves as a centre. It has also become more
international as it plays a key role in the globalised economy as a financial and trading hub. Social
values are increasingly diverse. Hong Kong people have become active citizens, holding diverse
political views and ready to participate in politics and in shaping Hong Kong’s future under the concept
of “one country, two systems”. A technological revolution has also taken place. Generation Z — the
true digital natives born since the millennium — are said to be the most connected and well-informed
generation yet. However, they have also been born into an age that is marked internationally
by economic uncertainty and growing threats of climate change and terrorism, as well as local
uncertainties surrounding Hong Kong’s economic outlook.

In this context, the school environment is changing, too. Students’ backgrounds have become more
diverse. The number of non-Chinese speaking (NCS) students, cross-boundary students and those
newly arrived from the Mainland has increased. Language education — Cantonese, Putonghua
and English — has become more important as a result of fine-tuning the medium of instruction for
secondary schools that took place in 2009, the language requirements for admissions to higher
education, and the demands from employers for fluency in English and Putonghua in addition to
Cantonese.



For schools, e-learning has emerged as a viable complement to teacher-led instruction. Young
people’s expectations have changed, resulting in new power-relationships within classrooms and
schools. Students are no longer passive recipients of knowledge, but expect to be empowered as
active participants in their education, which can moreover be individualised to meet their learning
needs and interests. Parents also have increasing influence on schools.

1.3 Challenges

OECD research affirms that among the most important skills that young people need to achieve
success in today’s world are the abilities to: come up with new ideas or solutions; acquire new
knowledge; be willing to question ideas; be alert to opportunities; be confident in presenting ideas;
demonstrate analytical thinking; be masters of their fields; be able to co-ordinate activities; and be
proficient in writing and speaking a foreign language, as well as using computers and the Internet.

Schooling needs to equip young people with the skills for innovative jobs. In this evolving context,
schools face several immediate challenges. These include how to develop and sustain genuine self-
directed learning. Further pedagogical change is needed, where teachers may teach less yet students
can learn more. They also need to extend their capacity in catering for the full diversity of children
in schools, regardless of their socio-economic and ethnic backgrounds and abilities, so that all can
achieve their potential.

While the achievements over the past decade or so are reasons for celebration, these changes and
challenges have brought about new demands on the economic, scientific, technological, social and
political aspects of education. They will have huge impacts on shaping the direction of a school
curriculum that is capable of preparing our students for not only the world of today but what the
future may hold.

Within these contexts, our curriculum needs to be reinforced. For example, building on the existing
strengths of our students in mathematics and science as shown in PISA, we can further enhance
students’ interest in science, technology and mathematics and develop in them a strong knowledge
base in the relevant disciplines, as well as strengthening their ability to integrate and apply
knowledge and skills, so as to nurture their creativity and innovation, collaboration and problem
solving skills, which are the essential skills and qualities required in the 21st century. This will
also help nurture versatile talents in the fields of science and technology and hence enhance the
international competitiveness of Hong Kong.

With the increasingly widespread use of information and media technology, we must also enhance
students’ information literacy for them to become effective and ethical users of information and
information technology. While literacy skills, i.e. reading and writing skills, have long been
the focus of our school curriculum as embodied in the two language subjects, with the rapid
development of IT and the social media, literacy has taken on a new meaning. New literacy
practices often involve collective intelligence and the use of multimodal texts. We will thus enhance
student ability to process and create such texts, as well as provide the contexts for students to apply
their literacy skills to construct knowledge and facilitate their development into lifelong learners.

The above are just some examples. These skills are as much about habits of mind as about
knowledge. Values education at personal, family, local, national and global levels should be
reinforced as a central element of the curriculum so that students can develop positive values and
attitudes, make reasonable judgements when facing challenges and conflicts, and distinguish right
from wrong.
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1.4 Renewal of the School Curriculum

To pursue this direction, it is now necessary to enhance the original Learning to Learn, to sustain
and deepen the accomplishments achieved so far while embracing ongoing curriculum renewal and
updating in response to contextual changes. This is not merely a top-down process but involves co-
construction with the learning communities that have taken root in schools and across the education
system, as well as other sectors in society.

Key areas for the renewal can be summarised as follows:

* A renewed focus on the Seven Learning Goals, with updating to keep abreast of societal
changes;

* Acquisition and construction of knowledge through spiral curriculum planning, including
special attention to the interfaces between key stages, and interdisciplinary learning across the
curriculum;

» Science and technology to be given increasing attention, from primary level onwards;

* Greater attention given to Chinese History and History elements in primary and junior
secondary levels so that young people can better understand the contexts in which they live;

* Continued focus on the generic skills for better understanding and integrative application;

» Positive values and attitudes to continue to be nurtured among students through moral and
civic education across the curriculum to prepare them for future challenges. In addition to the
seven priority values and attitudes promoted in Learning to Learn — perseverance, respect for
others, responsibility, national identity, commitment, integrity and care for others — under the
renewal, students should be encouraged to develop a positive sense of future for their careers,
sense of agency through self-regulation, and sense of learning; and

* Reading to Learn to be extended to Reading across the Curriculum, which lays a firm
foundation for the application of knowledge and skills in different KLAs in real-life contexts,
encourages in-depth reflection on the content of reading, fosters critical and creative reading,
and leads to the development of lifelong learning capability.

Pedagogy should be developed with more emphasis on:

* Self-directed learning, both as pedagogy and as classroom culture;
* Catering for diversity and making best use of diversity in classrooms;

* Building teachers’ repertoire in learning and teaching strategies, including effective use of
e-learning; and

* Enhanced “technological pedagogical content knowledge” (TPACK) — the effective integration
of technology in teaching.

Such curriculum renewal is not an “add-on” but a continual journey to work smarter and in a more
focused manner in promoting Learning to Learn for the next five to 10 years. To be successful, it
will require stronger engagement with stakeholders, especially parents and students; implementation
through learning communities and networks both within and across schools; and collaboration with
partners outside the education sector, including employers and non-governmental organisations
(NGOs). The most competent teachers will play a key role through leading by example.



» Figure 3

Journey of continual curriculum renewal (also known as “Learning to Learn 2.0”)

Introducing a broad & balanced Ongoing renewal

curriculum (e.g. STEM education, e-learning, values education)

(e.g. broad knowledge base, generic skills,
positive values & attitudes)

'

2001: ) 2016 & beyond:
Learning to Learn 2015-2016: Continual curriculum
curriculum Focus, Deepen, Sustain: renewal
reform updated curriculum guides
2004: . (also known as
NAS consultation (c.g. Currlculurr} & "Learning to Learn 2.0")
2012-2015: Assessment Guides,
NAS Short and  Secondary Education
Medium-term Curriculum Guide, Primary
2009: Reviews Education Curriculum Guide,
NAS KLA Guides)
implementation

Note. STEM: Science, Technology, Engineering and Mathematics.

1.5 Roadmap of the Ongoing Renewal

1.5.1 Primary Curriculum

As part of the continual curriculum renewal, an updated Basic Education Curriculum Guide for
the primary level was launched in June 2014, supported by professional development programmes
(PDPs) such as school leader workshops and thematic seminars.

The new curriculum guide builds on strengths achieved through Learning to Learn. It focuses on
reviewing learning and teaching processes and effectiveness, deepens understanding and the positive
effects of the curriculum reform, seeks to sustain the quality of student learning, and strengthens the
culture of professional collaboration and sharing among schools.
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Key features of continual curriculum renewal at the primary level include:

»  Greater emphasis is placed on balancing the physical and mental development of students.
The values and attitudes of Learning to Learn 2.0 are promoted across the curriculum, while
schools are encouraged to prioritise children’s healthy physical development.

* Schools are encouraged to provide a framework for developing a holistic school-based values
education curriculum. As far as possible, the school-based priority values and attitudes should
be promoted at three levels of personal and family, community and national, and global, in
which seven values and attitudes have been identified as priorities (i.e. perseverance, respect
for others, responsibility, national identity, commitment, integrity, and care for others).
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*  The curriculum should foster the development of students’ self-directed learning abilities, for
example, through Reading to Learn, Reading across the Curriculum, Project Learning and the
better use of IT and e-learning resources.

» QGreater support is provided for the development of assessment literacy in schools and
appropriate homework practices that promote learning and do not overburden students.

» There is better facilitation of the interface between the various stages of learning.
*  Schools are helped to maximise the potential of IT in Education.

+ Extensive support for teachers’ reflection and professional development is provided.

The updated primary education curriculum is now being implemented, laying an important foundation
for both junior secondary education and the NAS.

1.5.2 Junior Secondary Curriculum

Following the completion of the Basic Education Curriculum Guide, the Secondary Education
Curriculum Guide and KLA Guides will be updated, subject to consultation in late 2015 and
launched in mid-2016. A co-ordinated approach across KLAs is under way to review the
development of students’ knowledge base in the junior secondary years. Examples will be included
in relevant curriculum documents to illustrate good practices of building a strong foundation of
knowledge at the junior secondary level that equips students for the senior secondary curriculum.

1.5.3 Senior Secondary Curriculum

The NAS Review is part of the continual renewal of curriculum and assessment. Based on the
outcomes of the review, the Curriculum and Assessment Guides of senior secondary subjects will be
updated in late 2015. Thereafter, future reviews will be conducted based on the needs of individual
subjects or curriculum areas as part of the continual curriculum renewal cycle.

1.5.4 Updating of Curriculum Guides: Six-year Planning and Interface

Under the continual curriculum renewal, vertical interfaces between key stages and lateral coherence
among subjects and disciplines will be enhanced to facilitate more holistic curriculum planning
at both primary and secondary levels. The Basic Education Curriculum Guide (2002, 2014) and
the Senior Secondary Curriculum Guide (2009), which provide curriculum recommendations
for Primary 1 to Secondary 3 and Secondary 4 to 6 respectively, are being revised to become the
Primary Education Curriculum Guide for Primary 1 to 6, and the Secondary Education Curriculum
Guide for Secondary 1 to 6. In tandem, the KLA Curriculum Guides for Primary 1 to Secondary 3
are being updated to include the complete school education up to Secondary 6.

The updating of the curriculum guides at primary and secondary levels aims to strengthen six-
year whole-school planning at both the primary and especially the secondary levels. The revised
curriculum guides will be supplemented by the provision of PDPs for school leaders and teachers on
six-year curriculum planning at the school, KLA and subject levels.



Chapter 2
Scope and Methodology of the
New Academic Structure Review

The NAS in senior secondary education and higher education are the culmination of reforms
planned and implemented over a 16-year period, from the publication of the Education
Commission’s reform blueprint in 2000 to the graduation of the first cohort of students from the new
four-year degree programmes and other pathways in 2016. In this period, it has been important to
review the curriculum on an ongoing basis to ensure its smooth implementation, taking into account
the changing context and needs of society. As explained in the previous chapter, this has taken
us from Learning to Learn to Learning to Learn 2.0. The NAS and senior secondary curriculum
are an integral part of the continual curriculum renewal, and this review forms a key milestone by
assessing the progress so far and responding to feedback and the changing context.

2.1 Building on Achievements of the First Implementation
Cycle (2009-2012)

Key achievements and fundamental changes were identified from the extensive feedback, research
and data gathered and reported in the Progress Report on the New Academic Structure Review: The
New Senior Secondary Learning Journey — Moving Forward to Excel released by the CDC, the
Hong Kong Examinations and Assessment Authority (HKEAA) and the Education Bureau (EDB) in
2013.

2.1.1 Smooth Implementation of New Curriculum in Schools

Under the NAS, for the first time in Hong Kong, senior secondary education was extended to all,
instead of being limited to around one-third of the cohort. In addition, multiple pathways for further
study were established, with around 90% of the first cohort continuing their studies.

Senior secondary schooling has moved from an elitist orientation to offering a broad and balanced
curriculum for all, enabling students to take a balanced mix of elective subjects in addition to the
core subjects of Chinese Language, English Language, Mathematics and Liberal Studies. This
has been complemented by a rich programme of Other Learning Experiences (OLE), and access to
Applied Learning and Other Languages to meet the diverse interests and abilities of students.

The new curriculum areas of Liberal Studies, Applied Learning and OLE were well received for
broadening students’ perspectives and outlook, building self-confidence, facilitating all-round
development and nurturing positive values and attitudes. Student learning has been enhanced
through a balance of direct teaching and enquiry-based learning, and the increased use of assessment
for learning.

o
=
>
U
-
m
Pl
N
(4]
o
(=}
)
m
>
4
o
=
m
-
=
(=)
[=4
(=)
-
o
(2]
<
(=)
-
-
=
m
=
]
=
>
(2
>
[~
m
=
(v}
(%]
-
X
c
o
-
(=
X
m
X
m
=
m
=
S~
N
=
@
=
=
=
=
(9]
o
=z
>
(@)
E=
m
<
m
<
m
=z
—
(0]
o
A
—
I
m
I
Po)
(9]
—
<
n
=
m
<
m
=t
=
o
=z
Q
=<
(@)
=
m
N
o
o
?
N
o
[
E




o
S
>
)
-
m
P
N
[74]
(2]
o
)
m
>
4
O
=
m
-
= o
o
[~
o
| gy
(=]
[2]
=
o
|
-
=
m
=
m
=
>
(2
>
[~
m
=
o
(]
-
E]
c
(7]
-
(=
F)
m
F)
m
=
m
=
S~
N
=
©
=
—
=
=
(@]
o
=
>
(@)
Bl
m
<
m
<
m
Pz
—
w
(@]
M
—
2
m
)
0
w
—
<
o
—
m
<
m
=
=
o
=z
Q
=<
Q
—
m
N
o
(@}
i
N
o
[
>

The implementation of the new curriculum has involved new levels of whole-school curriculum
leadership and planning. Schools have developed strategies to cater for diversity and meet students’
interests and needs in their timetabling, subjects offered and learning and teaching approaches.

Extensive professional development activities have supported the new curriculum and the range
of pedagogy promoted. During the three years prior to the implementation of the new curriculum,
from 2006/07 to 2008/09, 2,872 training events were organised to prepare teachers for teaching
the new subjects starting from September 2009. These attracted more than 145,000 participants.
In addition, series of workshops were held for school leaders and middle managers on curriculum
planning at school and subject levels. The provision of PDPs was sustained throughout the first
three-year implementation cycle from 2009/10 to 2011/12. In this period, over 1,200 courses were
offered to teachers, attracting a total enrolment of over 96,000. During the different stages of the
NAS Review from 2012/13 to 2014/15 (up to August 2015), about 1,000 more PDPs were offered
for teachers with a total enrolment of over 66,700.

These initiatives, along with school-based activities, have resulted in the emergence of professional
communities of practice to support the continued improvement of learning and teaching.

2.1.2 Smooth Implementation and Recognition of the New Public
Assessment

The first cohort of Secondary 6 students sat the HKDSE Examination in 2012, moving on to
multiple pathways for work or further study.

The HKDSE and its Standards-referenced Reporting (SRR) system, along with the Student Learning
Profile (SLP), were successfully developed and administered to reflect students’ academic and non-
academic achievements.

Early recognition was achieved from local universities and post-secondary providers, the civil
service and higher education systems outside Hong Kong, and students gained smooth access to
multiple pathways, including further study outside Hong Kong. The HKDSE has been widely
welcomed as a qualification for admissions to higher education in Australia, Canada, the Mainland,
Taiwan, United Kingdom (UK), United States of America (USA) and other study destinations.
In the Universities and Colleges Admissions Service (UCAS) Tariff Benchmarking Study
commissioned by the HKEAA and conducted by an expert panel in the UK, the HKDSE has been
highly regarded in comparison with the General Certificate of Education (GCE) Advanced Level
Examination, facilitating recognition by UK universities, while the English Language subject has
been benchmarked against the International English Language Testing System (IELTS).

2.1.3 Impact on Students

Most importantly, there has been extensive evidence that the senior secondary curriculum has
improved students’ academic attainment, as well as their achievement of the Seven Learning Goals
and development of generic skills, as well as positive values and attitudes. There have been early
indications that under the NAS, students have greater learning agility, stronger soft and transferable
skills, and are more proactive. More observations on student achievements collected during the
Medium-term Review can be found in Chapter 4 of Part B.



All in all, the NAS received the concerted support and hard work of all stakeholders, including
schools, students, parents, universities, post-secondary education providers, media, professional
bodies and the business sector. This required strong communication and partnerships led by the
Government.

2.2 Guiding Principles, Scope and Multiple Stages of the
New Academic Structure Review (2012-2015)

In the course of the implementation of the NAS, it became evident that such fundamental changes
inevitably resulted in challenges and issues that needed to be addressed, especially for the school
sector. In addition, the school curriculum needed to be reviewed in response to the rapid contextual
changes since its first consultation in 2004, as described in section 1.2.

While it was understood that it would take a few years to ensure the smooth implementation of
the NAS and see its full impact, the NAS Review was launched in 2012. A strategic approach
was adopted, involving multiple stages to review, update and improve the delivery of the senior
secondary curriculum and assessment in the short and medium terms and beyond.

2.2.1 Guiding Principles

The NAS Review has adopted a set of professional principles with a student-centred approach
that facilitates students’ lifelong learning and whole-person development. It allows for continual
curriculum renewal based on the original design while having the flexibility for further development
in response to macro changes locally and globally. These principles are to:

(i)  Gear all curricula towards achieving the overall learning goals for secondary education;

(i) Keep abreast of the latest changes in the disciplines of knowledge, economic, social,
technological contexts, etc. with regular international benchmarking and recognition;

(ii1)  Strike a balance between the breadth and depth in knowledge, skills, and positive values
and attitudes in school curricula appropriate to secondary education and interface with further
studies;

(iv) Cater for student diversity and build on strengths (e.g. personal efforts, subject interests
and teaching methods are recognised by most students as the most important factors for
success in senior secondary education);

(v)  Consider factors and concerns regarding curriculum implementation (e.g. workload of
students and teachers, support to teachers and schools);

(vi)  Align assessment with curriculum aims, learning objectives, curriculum design and expected
learning outcomes (including positive and negative backwash effects); and

(vii) Engage different stakeholders and consider the feedback collected from different sources
to inform deliberations.
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2.2.2 Scope: 10 Review Questions

As indicated above, the NAS Review aims to address the practical concerns of schools and respond
to macro changes locally and globally. To facilitate data collection in tracking the implementation
progress, the following 10 review questions under five broad areas are framed:

Learning goals

(i)  What is the impact of senior secondary education under the NAS on secondary school
students with reference to the expected learning outcomes and achievement of policy
intentions?

Broad and balanced student programme with diversification

(i1) How are schools preparing and implementing senior secondary education under the NAS?
Is the aim of broadening and diversification achieved?

Curriculum and public assessment

(1)) How is School-based Assessment (SBA) delivered at systemic, school, teacher and student
levels?

(iv) How can the NAS (with reference to curriculum and assessment, and interfaces between
phases of schooling) be improved in response to stakeholder feedback and other new
needs?

Interface with lifelong learning in studies and employment

(v) How are the HKDSE and SLP recognised at the system level and accepted by other
stakeholders?

(vi) How are the NAS deliverables (e.g. HKDSE, SLP) administered in the interface between
schools and institutions/employers under the NAS multiple pathways?

(vii) What are the impacts of the HKDSE and SLP on different stakeholders (e.g. the post-
secondary sector, students, employers and parents)?

(viil) What is the impact of the NAS on graduates in further studies and employment?

Implementation of the NAS: conducive conditions
(ix) What are the ongoing and changing needs and concerns of schools?

(x) How is the NAS delivered at systemic level? How are the support measures received by
schools? How could they be adjusted to serve schools better?



2.2.3 Multiple Stages

A. Short-term Review and Fine-tuning (2012-2013)

The Short-term Review was undertaken to quickly respond to schools’ practical concerns. The
major one included the practical challenges of catering for the greater diversity of senior secondary
students now that all could continue their schooling after Secondary 5. Schools faced some
frustrations in the recommended learning hours for core and elective subjects and OLE, resulting in
difficulties in timetabling and balancing curriculum and assessment requirements. Heavy workload
for students and teachers, particularly in completing SBA assignments, was also identified as a key
issue to address.

Recommendations on fine-tuning the curriculum and assessment were deliberated and made at the
Joint CDC-HKEAA Public Examinations Board (PEB) meeting on 25 February 2013, announced
in April (vide an EDB Circular Memorandum [EDBCM] No. 48/2013 and a progress report)
and implemented in schools in September 2013. Details of the short-term recommendations are
summarised in section 6.1 of Part C.

A comprehensive communication strategy was implemented to circulate the progress report and
the details of the fine-tuning to all stakeholders. For the school sector, this included workshops,
seminars, forums and meetings for school sponsoring bodies (SSBs), school principals, and frontline
teachers. Extensive two-way dialogue over both the progress of the reforms and fine-tuning and
streamlining measures took place.

The EDB, CDC and HKEAA also reached out to other major stakeholders, including the post-
secondary and higher education sectors, teacher education institutions, NGOs, employers, parents,
students, overseas partners and textbook publishers. Different platforms were used to disseminate
the progress report and Short-term Review recommendations, such as meetings, briefing sessions
and visits, e-platforms, e-mails and factsheets.

Subsequent survey responses and other feedback have shown that these measures on streamlining

the curriculum and assessment, including SBA, have been welcomed in general, as indicated further
in sections 3.2.1 and 3.2.2.

B. Medium-term Review (2013-2015)

The Medium-term Review launched in October 2013 (vide EDBCM No. 127/2013) was more
holistic in scope. It aimed to answer the review questions that required a longer time to collect
evidence, to consult stakeholders and to evaluate and respond to recent macro changes described
in section 1.2. To accommodate different needs and circumstances among subjects and issues,
Medium-term Review recommendations were made in batches so that schools and students could
benefit at the earliest instance. A three-month public consultation was held from November 2014 to
February 2015, followed by an extended consultation for some subjects. From these, further views
were collected in order to arrive at a clearer picture for the final recommendations for the medium-
term and beyond.

Observations and feedback collected on the implementation of the NAS in the Medium-term Review
are reported in Part B, and recommendations at the systemic and subject levels are reported in Part C.
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2.3 Feedback and Data Collection

A comprehensive evaluation and engagement plan had been put in place to collect feedback, through
multiple channels, from all key stakeholders including SSBs, principals, teachers, parents, students,
employers, tertiary sector, education and professional associations, NGOs, and the public. Feedback
and data was drawn from:

* EDB commissioned studies, covering implementation of the senior secondary curriculum and
assessment in schools; satellite studies focused on Liberal Studies, Applied Learning and OLE;
ongoing research on the multiple pathways pursued by Secondary 6 graduates; and the impact
of the senior secondary curriculum on further studies and employment;

+ HKEAA annual surveys on the assessment frameworks, public examinations and SBA;

» Data and statistics collected through EDB internal surveys, school visits and focus group
interviews;

*  Public consultation, from November 2014 to February 2015;
* Surveys by local professional and education organisations; and

* International studies.
Sources that informed the review can be found in the Bibliography.

During the short and medium-term stages of the NAS Review, more than 49,000 participants were
engaged in over 1,700 face-to-face events and more than 83,000 responses were received through
over 110 surveys. In addition, written submissions from different stakeholders, including professional
associations and legislators, were received. In parallel, relevant CDC and HKEAA committees and
working groups convened more than 530 meetings, for professional discussion of the review issues. A
summary of the concerns from different stakeholders collected can be found in the Annex.

All data and feedback have been analysed to inform professional discussion in CDC and HKEAA
committees and working groups in proposing recommendations to update, revise, streamline and fine-
tune the curriculum and assessment at whole-school and subject levels.

With the context for the NAS Medium-term Review and the methodology explained, the findings and
observations are shared in the following Part of this report’.

In reporting feedback, figures are rounded to the nearest whole number or percentage; therefore, numbers in charts and
tables may not necessarily add up to 100%.
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Chapter 3
Implementation in Schools

3.1 Curriculum Planning

The senior secondary curriculum under the NAS aims to provide a broad and balanced curriculum
with a reasonable choice of elective subjects to cater for different abilities and interests of all
students, to facilitate their lifelong learning and whole-person development. It was encouraging that
in the School Survey on the New Academic Structure Medium-term Review and Beyond® (School
Survey on Medium-term Review) conducted at the end of 2014, the majority of principals were
confident that the student programme could achieve the aims of the senior secondary curriculum

(Figure 4).

» Figure 4

Principals’ views on whether the overall student programme can achieve the aims of the
senior secondary curriculum

Equip students with sufficient knowledge base \_ 68
Provide students with a wide and reasonable range of subject choices 75
Provide students with broad and balanced learning experiences : 80
Develop students’ learning to learn capabilities | 73

Facilitate students’ whole-person development | 82

Facilitate students’ lifelong learning — 70

O Agreement (%)

Source: School Survey on Medium-term Review (2014/15).

Myth and reality: Has the NAS narrowed students’ knowledge base?

There has been some debate as to whether the senior secondary curriculum has involved a narrowing
of the curriculum due to a trend among students to opt for two elective subjects rather than three at
Secondary 4. In fact, schools have successfully implemented a broad and balanced curriculum, of which
the elective subjects are just one element. Compared with the old system which focused on knowledge
transmission, students’ perspectives under the NAS are broadened through Liberal Studies, the pursuit
of OLE, and the options of Applied Learning and Other Languages, while the mix of core and elective
subjects has balanced breadth of study with depth of knowledge. Students are also prepared for their
futures through the upgraded life planning and career guidance delivered by schools, in accordance with
the elective subjects they have taken.

% Number of respondents: 472 schools offering the local senior secondary curriculum.



3.1.1 Whole-school Curriculum Planning

Schools, in general, adapted positively following the first complete cycle of the senior secondary
curriculum under the NAS. As reflected in the School Survey on New Senior Secondary Curriculum
and Assessment’ during the Short-term Review, there was wide agreement among schools (90%)
to maintain the existing curriculum framework (i.e. four core subjects plus two or three elective
subjects with a ceiling of four elective subjects, plus OLE). Schools extended their focus on student
learning, which included offering a balanced curriculum supported by a rich variety of learning
experiences and enrichment programmes.

In their curriculum planning, schools responded to the need to cater for diversity and to enhance the
quality of learning and teaching, according to the implementation studies and feedback from school
reviewers. With the new curriculum implemented, most schools focused on enhancing learning and
teaching. This included concentrating on improving students’ language abilities, equipping them
with foundation knowledge and skills to prepare for the senior secondary curriculum, promoting
independent learning, and catering for learner diversity.

Principals affirmed that schools have embraced the key aims of the curriculum. In their planning,
almost all principals (more than 98%) regarded it as important to build a broad and balanced
knowledge base among their students, develop their generic skills, nurture positive values and
attitudes, cater for students’ development needs through OLE, and guide students to reflect on and
plan their career pathways. Among these, the nurturing of positive values and attitudes and generic
skills were, marginally, regarded as the most important in their priorities (Figure 5).

» Figure 5

Schools’ priorities for designing the whole-school senior secondary curriculum

Build a broad and balanced knowledge base 85
Infuse generic skills 87
Nurture positive values and attitudes 88

Cater for development needs and interests through OLE 77

Guide students to reflect on and plan career pathways 83

O Extremely/Very important (%)

Source: School Survey on Medium-term Review (2014/15).

The great majority of schools have planning mechanisms to achieve these aims. In total, 90% of
schools have set up functional groups or panels for six-year planning of a broad and balanced
whole-school curriculum, with principals playing a leading role in two-thirds of these. This would
lay a good foundation in building school-based sustainable and holistic improvement (especially
vertical and lateral coherence, prioritising goals, effective use of lesson time and articulation to
multiple pathways) to embrace and respond to changes and learning needs of students in future
secondary cohorts.

7 Number of respondents: 482 schools offering the local senior secondary curriculum.
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A. Building vertical and lateral coherence

Schools strengthened their planning to build greater coherence between the junior secondary and
senior secondary curriculum, including the building of foundation knowledge and generic skills
from Secondary 1, to prepare students for the senior secondary curriculum. The transition between
the junior secondary and senior secondary levels is, in general, smooth. In the School Survey on
Medium-term Review (2014/15), more than 80% of panel heads® agreed that planning for continuity
across the six years of secondary education was effective in preparing junior secondary students to
study senior secondary subjects.

Case studies in the Secondary School Curriculum Implementation Survey 2014/15° (Curriculum
Implementation Survey 2014/15) indicate that some schools are building vertical coherence by
designing the subjects at the junior secondary level with a view to articulating with and preparing
students for the same subjects at the senior secondary level, as well as by deploying the same
teachers to teach the subject at both junior secondary and senior secondary levels for better
coherence and continuity.

Progress — school case studies

Some schools have been successful in facilitating the interface between junior secondary and senior
secondary levels, not only through whole-school planning to design Secondary 3 subjects with a view to
articulating with the same subjects at senior secondary level, but also by assigning teachers to teach both
junior secondary and senior secondary levels. Through this arrangement, teachers are aware of the senior
secondary requirements when they design and implement a school-based curriculum for junior secondary
year levels. They are also more aware of the strengths and weaknesses of junior secondary students and
can adapt instructional strategies to help these students progress to the senior secondary level.

Liberal Studies builds on what students have learnt in basic education. The CDC and Curriculum
Development Institute have encouraged schools to review the primary and junior secondary
curricula to integrate foundation knowledge and skills that are relevant to Liberal Studies within
existing KLAs, including Personal, Social and Humanities Education; Science Education; and
Technology Education at the junior secondary level as well as General Studies at the primary
level, through topics such as energy, food safety and Basic Law that are already included in basic
education. Schools could encourage Secondary 1 to 3 students to develop cross-disciplinary
perspectives and become increasingly accustomed to the process of knowledge construction in
their learning. Appreciation and respect for diversity in cultures and views and the development of
positive values and attitudes towards life — the aims of Liberal Studies at the senior secondary level
— could already be incorporated into the learning experiences of Secondary 1 to 3 students.

Schools have also been improving lateral coherence by better co-ordination across different subjects
or curriculum areas. For example, schools are, in general, deploying co-ordinators for SBA, OLE
and provision for gifted education, resulting in better co-ordination of these key components of the
curriculum. This helps avoid clashes in activities and over-burdening students at a particular period
of time.

Except for “Economics” and “Tourism and Hospitality Studies” (THS) with 78% and 65% total agreement respectively.

Number of respondents (preliminary findings as at August 2015): 69 secondary schools (69 principals; 492 KLA co-
ordinators/panel heads; 102 career masters; 101 OLE co-ordinators; 1,556 senior secondary teachers; 6,444 Secondary 4
students; and 5,853 Secondary 5 students); case studies on five schools.



B. Prioritising learning goals

The senior secondary curriculum aims to facilitate student achievement of the Seven Learning Goals
to prepare them to face the challenges of the 21st century and remain competitive in an increasingly
globalised world. There is a general consensus in schools that these learning goals will remain
important over the coming 10 years, suggesting that the education reforms, the NAS and the senior
secondary curriculum are moving in the right direction.

In spite of the continued importance of these learning goals, the priority with which schools
implement them has changed, reflecting the progress made in schools as well as the changing
contexts. After the first cycle of the senior secondary curriculum under the NAS, many schools
made changes in curriculum planning, teaching strategies, internal assessment policies and practices,
teachers’ professional development, as well as the planning and implementation of career guidance,
according to the implementation surveys. This was prompted primarily by the learning and teaching
experiences of the first cohort, while results in the first HKDSE, and admissions of students to local
universities and post-secondary institutions were also significant factors. Career and life planning as
well as language education emerged as the two lead priorities in curriculum planning (Figure 6), which
may be due to the backwash effect of the emphasis on languages in the admissions requirements
for tertiary education, as well as the Government’s enhanced support for students’ career and life
planning in the Policy Address.

Some schools have made changes to the choice and number of elective subjects offered and made
increasing use of networking arrangements to offer more diversified subjects. Such networking
has helped address some principals’ concerns that schools with a smaller student population have
difficulty providing a broad and balanced curriculum. However, case studies in the Curriculum
Implementation Survey 2014/15 indicate that schools need to overcome some practical challenges in
establishing networks, such as differences in timetabling, student learning ability and school culture.

» Figure 6
Schools’ priorities in the implementation of the Seven Learning Goals

To understand their own career/academic aspirations and - 26
develop positive attitudes towards work and learning |07

26

To be biliterate and trilingual with adequate proficiency |us 14 17

To acquire a broad knowledge base and understand ) 223
contemporary issue | 1T

To be informed and responsible citizens with a sense of global — 13
and national identity 22

To respect pluralism of cultures and views, and be critical, | 10

. . . 22
reflective and independent thinkers 19

To lead a healthy lifestyle with active participation in |« 1
aesthetic and physical activities

To acquire IT and other skills as necessary for being lifelong | 0 -
learners |12

T 1
25 50

O Rank 1 (%) © Rank2 (%) © Rank3 (%)

Source: Curriculum Implementation Survey 2014/15 (Preliminary findings as at August 2015).
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C. Effective use of lesson time

In the 2013 fine-tuning of the senior secondary curriculum, total lesson time across the three
years was modified from 2,700 hours to 2,400+£200 hours in order to give schools more flexibility
in planning their lesson time to deliver the curriculum. Reports from schools indicated that the
majority (over 60%) provided teaching hours within the new recommended range. The great
majority of senior secondary subjects were, on average, allocated the three-year total lesson time
recommended for their subject. The exceptions were Literature in English and Music, which were
allocated slightly less time than recommended (about 1% short of the recommended 250 hours
over three years). In spite of this, surveys and case studies indicated that some schools remained
concerned that curriculum content was excessive and that there was not enough time to cover the full
content. This concern has also been reflected in surveys with teachers as well as students conducted
by local education and professional organisations (e.g. Hong Kong Federation of Education Workers
[HKFEW], Hok Yau Club, Evangelical Lutheran Church Social Service — Hong Kong). On the
other hand, there were also cases where schools utilised different strategies to enhance the effective
use of lesson time.

Effective use of lesson time — a school case on cross-curricular co-ordination

School A made an effort to strengthen the co-ordination among subjects to enhance students’ learning
effectiveness. A cross-curricular co-ordinator was appointed to facilitate the review of various subject
curricula and increase the learning effectiveness within the given lesson time through improving
interfaces and avoiding duplication, as well as enhancing the linkages among subjects.

Schools have adopted different approaches in the time frame used to deliver the curriculum. There
is a trend among some schools to finish teaching before the first term of Secondary 6. Some
teachers indicated that this added to the pressure on learning and teaching time, with more lessons
conducted outside school hours and school days. Schools made extensive use of time after school,
weekends and holidays to cover the curriculum, which is an issue that needs to be addressed. This
indicates scope for improvement in the planning of subject curricula and use of lesson time for
more effective delivery of a school-based curriculum to meet diverse student needs and reduce the
workload involved.

The time allocation to OLE was also reduced in the Short-term Review to 10%—15%. Based on
self-reported figures, most schools have allocated about 15% of curriculum time to OLE, and further
analysis shows that this is similar for schools with different backgrounds. OLE can be delivered
flexibly, with some activities taking place outside the scheduled timetable. Some schools have
integrated some OLE activities into regular learning and teaching to create more space for senior
secondary subjects. Some teachers found that the reduced time requirement for OLE had helped
alleviate some pressure on teachers and students, as reported in a 2014 survey by the HKFEW.

OLE was well supported by principals and teachers as it helped provide a balanced curriculum and
opportunities for students to develop generic skills, positive values and attitudes, wider interests,
and in planning their multiple pathways. Since the Short-term Review, the focus has gradually
shifted towards the quality of OLE activities rather than the quantity.



OLE: a case study

School B implemented the OLE curriculum through timetabled lessons and programmed activities, such
as class teacher periods and assemblies. For example, Moral and Civic Education, an area of OLE,
was set as one of the main themes of the class teacher periods. During these periods, students were
encouraged to reflect on different social issues and write reflections in their student handbooks. Aesthetic
Development was implemented in assemblies, regular lessons or post-examination periods, where various
structured arts learning activities such as arts appreciation related to different art forms were incorporated.
By implementing OLE through timetabled lessons or school activities, more space was created for
teaching senior secondary subjects.

D. Whole-school planning for multiple pathways

Under the NAS, schools have paid greater attention to preparing students for multiple pathways,
as all students can complete senior secondary education and further their studies if they so wish.
Schools are beginning to adopt a Whole School Approach in implementing career planning, starting
at junior secondary level. This is underpinned by career education theories and career counselling
models. As a result, schools have put more emphasis on guiding students in understanding their
career and academic aspirations, as well as developing positive values and attitudes towards work
and learning. However, they are concerned that students are less well catered for if they leave
school before Secondary 6.

With schools’ efforts in enhancing life planning education, students are beginning to reflect on their
future pathways at lower year levels. For example, more than half of the 2014 HKDSE candidates

responding to a survey conducted by the Hong Kong Federation of Youth Groups opined that it was
best to start thinking about future pathways in Secondary 3 and 4.

3.1.2 Subject Offer and Choice

A. Subjects offered by schools

Schools, in general, have offered a broad and balanced curriculum and catered for diversity in the
subjects they deliver, including Applied Learning and Other Languages. The broad curriculum
is maintained by the continued emphasis on four core subjects, the study of two or three elective
subjects, and provision of OLE.

This is affirmed in survey results on schools’ subject offering and students’ subject choices. Internal
annual surveys conducted since the implementation of the NAS in 2009 indicated that subject-
offering and subject-taking patterns were becoming more stable. The Survey on Senior Secondary
Subject Information (Subject Information Survey) (2014/15)" showed that the average number
of elective subjects offered by schools has been stable at 11 for the past six years. In 2014/15,
there were on average 36, 43 and 43 combinations within each school at Secondary 4, 5 and 6
respectively. Around two-thirds of students took elective subjects from two or more KLAs.

' Number of respondents: 450 schools offering the local senior secondary curriculum. Main findings of the survey have

been uploaded to the NAS Web Bulletin, available at http://334.edb.hkedcity.net/EN/planning.php.
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Observations from school visits corroborated survey findings and revealed that the majority of
schools provided diverse subject choices and combinations. Some schools extended their subject
choices through networking arrangements with other schools in their districts. This collaboration
enabled them to expand subject choices to less popular subjects and cater better for students’
interests.

&€& Student voice

“We appreciate the joint efforts made by schools in providing us with the network
programmes, in particular those on new subjects such as Health Management and Social
Care (HMSC). This has broadened our subject choices.”

Principal voice

“Network programmes are unprecedented in Hong Kong. Schools encountered many
difficulties when designing and planning them. Luckily, all difficulties were solved and the
network programme has been successfully run.” ’ ’

B. Diversifying the curriculum with Applied Learning and Other Languages

Over 70% of schools offered Applied Learning in 2014/15, involving around 36 Applied Learning
courses and over 4,000 students at each year level of Secondary 5 and 6. The great majority of
principals considered that Applied Learning helped the curriculum cater for diversity in terms of
students’ aspirations, interests, and learning styles. In the School Survey on Medium-term Review
(2014/15), 73% of schools agreed that the six areas of studies for Applied Learning — Creative
Studies; Media and Communication; Business, Management and Law; Services; Applied Science;
and Engineering and Production — complemented the core and other elective subjects. Just 3%
disagreed while 24% did not have an opinion.

Apart from Applied Learning, curriculum diversity has been extended by the provision of the six
Other Languages, which is a targeted effort to cater for some individuals’ needs and aspirations
and a discretionary measure under the local contexts. These courses follow a curriculum leading
to the examinations pitched at Advanced Subsidiary Level offered by Cambridge International
Examinations (CIE) and administered in Hong Kong through the HKEAA. In total, 68 schools
offered one or more of these languages in 2014/15.

C. Catering for student choices

Progress

Feedback from principals affirmed that almost all schools offered elective subjects based on student
preferences, while 82% of Secondary 5 students agreed they were free to choose elective subjects.
Principals indicated that decisions were based on a combination of student preferences and internal
examination results.

While students now have greater choices over their elective subjects, it has been noted that a few
schools operating a small number of classes limited the choice of elective subjects and students
were allowed to study just two because of limitations in human resources. It is suggested that
these schools consider providing more choices through offering more Applied Learning courses,
Other Languages, or networking with other schools. The EDB will work closely with these schools
to provide professional advice on whole-school curriculum planning to help them deploy their
resources more flexibly to cater better for the needs of their students.



D. Students’ subject-taking

Under the senior secondary curriculum, students are encouraged to explore their interests and
abilities through taking elective subjects and participating in OLE. The EDB encourages students
to take more elective subjects at Secondary 4 to explore their interests, and when ability permits,
students at Secondary 5 and 6 are encouraged to take more elective subjects (including Applied
Learning courses) to prepare themselves better for future studies and work.

As shown in the Curriculum Implementation Survey 2014/15, the majority of senior secondary
students (over 80%) indicated that they enjoyed the freedom to select elective subjects that they
were interested in, and over two-thirds were studying elective subjects related to their future studies
and career goals. Over four-fifths of senior secondary students indicated that they were more
motivated to study these elective subjects of their choice.

In spite of these, the Subject Information Survey showed that the proportion of students taking three
or more elective subjects had declined. The proportion of students taking three elective subjects at
Secondary 4 decreased from about half in 2009/10 to less than one-third in 2014/15. For Secondary 6,
the number of students taking three elective subjects in the HKDSE Examination is stabilising at
around 17%. The percentage increased to about 26% if the Mathematics Extended Part Module 1
(M1) and Module 2 (M2) were considered equivalent to an elective subject in this context.

The Subject Information Survey indicated that the pattern of elective subjects taken by students
remained stable over the years. While some subjects continued to be more popular among students
(the eight most popular subjects in 2014/15 were Biology; Economics; Chemistry; Business,
Accounting and Financial Studies [BAFS]; Physics; Geography; Information and Communication
Technology [ICT]; Chinese History), some subjects or elective parts attracted fewer students.
In particular, it was noted that there was a considerable reduction in the number of students
taking M1/M2, from 23% of candidates entering the HKDSE in 2012 to 15% in 2015. Many
students who started taking M1/M2 dropped it at the end of Secondary 5 to concentrate on other
subjects. Teachers have found it more difficult to encourage Secondary 4 students to take up the
Extended Part. This appears to be due to a mix of workload and timetabling issues, as well as the
limited recognition of M1/M2 for university entry, according to feedback from teachers. For the
latter reasons, M1/M2 is required in some University Grants Committee-funded (UGC-funded)
undergraduate programmes, but is not included in the general entrance requirements of UGC-
funded institutions. However, these policies are undergoing changes. For example, three more
local universities will consider M1/M2 an elective subject in their general entrance requirements for
admissions to undergraduate programmes from 2015/16, 2016/17 and 2017/18 respectively.

Stakeholder interviews suggested there were several reasons why students were studying fewer
elective subjects. The major ones included changing school policies, timetabling issues, students’
and teachers’ concerns about workload, less academic students finding senior secondary subjects too
challenging, and the backwash effect of universities’ admissions policies.

Among students admitted to higher education through the Joint University Programmes Admissions
System (JUPAS) in 2014, an average of 54% had taken three elective subjects, with a range of 22%—74%
across different programmes. On average, of those admitted, less than 1% took one elective subject.

In focus group interviews, students and Secondary 6 graduates appreciated the flexibility that the
senior secondary curriculum allowed for them to choose subjects according to their interests and
abilities. However, some students indicated that their choices were limited to two elective subjects
because of school policy, while others suggested that their decisions were driven by admissions
criteria for tertiary education rather than their interests.
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Principals shared concerns that the time required to teach core subjects resulted in less time for
content-based elective subjects. Despite these concerns, there was wide agreement among schools
(90%) to maintain the existing curriculum framework, and the majority of principals (68%—82%)
agreed that the overall student programme could achieve the curriculum aims of the senior
secondary curriculum (see Figure 4 and section 3.1.1).

3.1.3 Resource Deployment for Facilitating Implementation of the NAS

A. Human resources

Resources have, in general, been well deployed, with schools feeling confident that they have
sustainable human resources and funding to deliver the senior secondary curriculum. The majority
of panel heads (83%) agreed that human resource plans were put in place to ensure the sustainable
development of their panels, according to the Curriculum Implementation Survey 2014/15.

Co-ordination of the senior secondary curriculum has been improving. Schools are, in general,
deploying co-ordinators for SBA, OLE and provision for gifted education, resulting in better co-
ordination of these key components of the curriculum.

Some schools successfully use alumni to support SBA, and artists to support Visual Arts.
Community resources (including alumni and SSB networks) are utilised to support OLE and
Ethics and Religious Studies (ERS), according to the senior secondary curriculum and OLE
implementation studies. In some schools, this has been extended to leadership training, mentorships
and internships as part of students’ career-related activities.

B. Other resources

Schools have successfully planned and made use of school facilities and learning and teaching
materials to support the implementation of the senior secondary curriculum, for example,
through building e-platforms, e-resources and special reference areas in their libraries. However,
observations from school visit revealed that teacher-librarians needed to work more closely with
subject teachers to ensure the effective use of library resources and services.

Some schools have adopted e-learning to promote self-directed learning. The Fourth Strategy on
Information Technology in Education (ITE4) was launched in the 2015/16 school year to further
enhance the learning and teaching effectiveness in schools with the use of IT.

Almost all schools flexibly harnessed financial resources for OLE and were able to provide
sufficient financial support for students to engage in OLE activities regardless of their socio-
economic background, according to the Other Learning Experiences Research 2013/14" (OLE
Research 2013/14). There was general agreement that schools should focus on the quality of OLE
activities rather than the quantity.

"' Number of respondents: 951 students and 118 OLE co-ordinators or frontline teachers, from 23 schools. Respondents

from 11 schools participated in focus group interviews.



Schools have been provided with different cash grants to support the implementation of the
senior secondary curriculum. For example, all schools have been provided with the recurrent
Senior Secondary Curriculum Support Grant, which they have used for hiring additional staff and
purchasing curriculum resources. The start-off Liberal Studies Curriculum Support Grant has also
been provided for all secondary schools to support the learning and teaching of Liberal Studies at the
initial stage of implementation. In addition, schools are making good use of the Diversity Learning
Grant to offer Applied Learning courses, Other Languages and Other Programmes (including gifted
education programmes and network programmes) of senior secondary subjects, with around 90% of
school applying for the grant.

Other organisations have also contributed funding. For example, The Hong Kong Jockey Club
Charities Trust and EDB has set up The Hong Kong Jockey Club Life-wide Learning Fund to enable
financially needy students to take full advantage of OLE opportunities.

3.2 Learning and Teaching

Under the NAS, teachers have to adapt not only to the new subject curricula and new public
assessment, but also the new pedagogical approaches such as the emphases on the enquiry approach
to learning, assessment for learning, and co-construction of knowledge, among others. All these
have implications on learning and teaching, which in turn have created challenges for teachers
and students in the initial stage of implementation. In view of the concerns raised by different
stakeholders, the Short-term Review was conducted in quick response to address these issues to
smooth the implementation.

The fine-tuning measures introduced as part of the Short-term Review in 2012/13 and the first
batch of measures in the Medium-term Review have been well received. The measures have had
positive impacts on teachers, increasing their confidence in and understanding of the curriculum
and assessment. They have also supported improvements in learning and teaching, and had some
impacts in reducing workload.

3.2.1 Impact of Measures for Fine-tuning Curriculum

Fine-tuning measures for the curriculum have had positive impacts, according to feedback in the
School Survey on Medium-term Review (2014/15) (Figure 7). The greatest impact was on the
effectiveness of learning and teaching, for both teachers and students. Over half of the principals
observed a reduction of workload for both teachers and students. Less than a quarter, though,
reported that schools reduced the number of after-school tutorials or remedial classes. The
clarification of curriculum breadth and depth had a positive impact on teacher confidence and their
understanding of the requirements of the curriculum and assessment, but less effect on helping
teachers cater for learner diversity as less than half of the principals agreed that this helped them
cater better for diversity.
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» Figure 7

Principals’ views on the impact of streamlining and revising curriculum content

Enhanced learning effectiveness of students _ 79

Enhanced teaching effectiveness of teachers || 83
Reduced student workload | 63

Reduced teacher workload |\ 56

Reduced number of after-school lessons or remedial classes _ 24

0 50 100
O Agreement (%)

Source: School Survey on Medium-term Review (2014/15).

3.2.2 Impact of Measures for SBA

Fine-tuning and streamlining of SBA in February 2012 and April 2013 had a positive impact on
the implementation of the curriculum. Over 80% of principals and 61%—-64% of panel heads and
teachers expressed this view in the Senior Secondary Curriculum Implementation Survey 2012/13"
(Curriculum Implementation Survey 2012/13). The majority of principals indicated in the School
Survey on Medium-term Review (2014/15) that it had facilitated both students and teachers to better
manage SBA (Figure 8), and consistent findings were reported in a survey (HKFEW, 2014) where
the majority of teachers agreed that the streamlining measures on SBA had helped reduce teacher
and student workload.

» Figure 8

Principals’ views on the impact of streamlining SBA

Facilitated students to better manage SBA 84

Facilitated teachers to better manage SBA 85

[ T 1
0 50 100

O Agreement (%)

Source: School Survey on Medium-term Review (2014/15).

The Medium-term Review indicated that learning and teaching were, in general, well managed in
schools, through planning and monitoring processes and collaboration among teachers, including
collaborative lesson planning and peer observation. School visit observations revealed that clear
learning objectives were set and assessments were appropriate. There were many good practices to
which reference can be made.

"> Number of respondents: 100 secondary schools (91 principals; 1,029 KLA co-ordinators/panel heads; 89 career

masters; 90 OLE co-ordinators; 2,550 senior secondary teachers; 5,302 Secondary 5 students; and 6,660 Secondary 4
students).



3.2.3 Catering for Diversity

Learner diversity presents challenges to teachers in adapting curriculum, teaching approaches
and assessment materials for students’ different learning needs and in motivating lower achievers.
Schools have made various arrangements, such as flexible grouping, remedial and extension
activities, varying curriculum content, pedagogy and assignments to cater for learner needs and
interests. While schools have catered for diversity for well-defined student groups, such as gifted
students, NCS students and those with SEN, learner diversity in the regular classroom remains one
of the greatest challenges faced by teachers.

There is a need to help schools overcome these challenges through more flexibility in learning
and teaching, more support measures and professional development, and further fine-tuning the
curriculum and assessment. The EDB offers extensive funding, learning and teaching resources,
and professional development activities to help schools better cater for the greater diversity of
students studying the senior secondary curriculum. The Capacity Enhancement Grant, Diversity
Learning Grant and the Quality Education Fund (QEF) are the key funding resources available and
are widely used. Particular initiatives are described below.

A. Learner diversity in the regular classroom

In the Curriculum Implementation Survey 2014/15, learner diversity was the most frequently
rated item for causing less favourable impact on the curriculum implementation, cited by 41%
of principals, 40% of panel heads and 39% of senior secondary teachers. Follow-up case studies
suggested that the development of a school-based curriculum tailored to the diverse learning needs
of students was particularly important for managing learner diversity.

k& Principal voice

“More methods and strategies are required to cater for learner diversity so as to prevent
students with weaker learning abilities from giving up their learning too early.” »y

Curriculum Implementation Surveys 2012/13 and 2014/15 showed that the majority of schools
(over 85%) had adapted curriculum content and teaching plans to cater for learner diversity in daily
classroom learning and teaching, and the majority (over 85%) reported that these were effective.
Observations from school visits indicated that in designing learning and teaching, teachers made
reference to skills required in different levels and performance goals. For example, in Mathematics,
graded tasks were set, with the level of difficulty adjusted for lower achieving students. For Chinese
Language, some schools provided enrichment programmes for high achievers. Good practices were
observed in one school where a programme was developed for lower achieving students to practise
English in authentic settings through work experience in travel agencies and hotels.

B. Students with special educational needs

The EDB has increased its support to help schools cater for diversity by adopting integrated
education for students with SEN.

In addition to the provision of the Learning Support Grant for schools to employ staff, procure
learning and teaching materials and purchase support services for students with SEN, schools have
also benefited from the setting up of a network of 10 Special Schools cum Resource Centres and
13 Resource Schools on the Whole School Approach — the latter being ordinary schools that have
successfully implemented integrated education. These schools provide school-based support to
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ordinary schools. Support services may take the form of seminars, training and workshops, on-
site or web-based consultancy, school-based sharing sessions and class observations, and sharing of
education resources and facilities. Individual Special School cum Resource Centres also provide
short-term attachment programmes for students with intellectual disability who experience severe
adjustment difficulties in ordinary schools.

The EDB launched a five-year teacher professional development framework on integrated education
to enhance the professional capacity of teachers in catering for students with SEN, in the 2007/08
school year. Following positive feedback from schools and other stakeholders, a new round of
Basic, Advanced and Thematic Courses with adjusted training content and targets has been launched
for serving teachers since the 2012/13 school year. In view of different educational needs of
students enrolled in special schools, the EDB has provided a 240-hour training course for special
school teachers since the 2012/13 school year. Under the principle of “One Curriculum Framework
for All”, special schools for children with intellectual disability have adapted the senior secondary
curriculum by offering three core subjects, including Chinese Language, Mathematics and Liberal
Studies/Independent Living, and elective subjects such as ERS, HMSC, ICT, Music, Physical
Education, Visual Arts and Adapted Applied Learning to meet the needs, interests and abilities of
their students.

The HKEAA'’s arrangements for students with SEN to take the HKDSE Examination have been
well-received, with nearly two-thirds of Candidate Survey on the HKDSE Examination (HKDSE
Candidate Survey) (2014)" respondents indicating satisfaction with special centres and examination
arrangements.

C. Non-Chinese speaking students

From the 2014/15 school year, the EDB enhanced education support for NCS students in learning
Chinese as a second language as well as the creation of a more inclusive environment in schools.
The EDB provided schools with the Chinese Language Curriculum Second Language Learning
Framework to help NCS students overcome the challenges of learning Chinese as a second language
and to act as a bridge to the mainstream Chinese Language classes. Complementary support
measures included additional recurrent funding, enhanced school-based professional support
and professional development for teachers and provision of resources for planning, learning and
assessment.

Applied Learning Chinese (for NCS students) was introduced in phases from the 2014/15 school
year, providing an additional channel exclusively for NCS students to obtain an alternative Chinese
language qualification to enhance their further studies and employability. This is recognised as an
alternative Chinese language qualification for admissions to UGC-funded institutions and most post-
secondary institutions, and for appointment to the civil service. Moreover, NCS students can opt to
take other Applied Learning courses taught in English, for example, Aviation Studies and Western
Cuisine offered for the 2015—17 cohort.

" Number of respondents: 2,280 candidates.



D. Gifted students

In catering for the needs of gifted students, an increasing number of schools provided school-based
gifted education (from 62% of schools in 2010 to 83% in 2014), according to the Survey on School-
based Gifted Education Provision in Hong Kong (Gifted Education Survey) (2015)". In total, 76%
of schools grouped gifted students according to their abilities and needs, 55% adjusted learning
and teaching to cater for gifted students, and 40% strategically identified gifted students in regular
classes. More than 80% offered school-based pull-out activities or nominated gifted students to
attend off-site gifted education programmes or participate in national, regional or international
competitions.

An increasing number of schools are making use of the Capacity Enhancement Grant and Diversity
Learning Grant to fund school-based gifted education provision. They are also participating in
professional development activities organised by the EDB, the Hong Kong Academy for Gifted
Education (HKAGE) and tertiary institutions; and nominating students to attend off-site gifted
education programmes delivered by HKAGE and other organisations. More schools have taken
advantage of these support initiatives (ranging between 48%—82% for different support initiatives in
2014 as compared with 10%—71% in 2010), according to the Gifted Education Survey.

A key focus of professional development activities related to gifted education is to help teachers
differentiate their learning and teaching strategies in regular classes to cater for the full diversity of
students, including the gifted and more able students, so that all can benefit.

3.2.4 Progress in Pedagogy

A. Self-directed learning

Learner diversity needs to be catered for through adopting appropriate learning and teaching
strategies, and using a variety of approaches to enhance the quality of learning and learner enquiry.
The development of students’ self-directed learning was one of the key objectives of the NAS, and
the Independent Enquiry Study (IES) of Liberal Studies was one of the key means to facilitate self-
directed learning through the adoption of an enquiry approach.

In addition to IES, the learning and teaching of other core and elective subjects should facilitate
self-directed learning. It was observed in EDB school visits that teachers promoted self-directed
learning while employing direct instruction. However, it was also noted that teachers could do more
to adopt pedagogical practices to achieve the aims of the senior secondary curriculum.

B. e-Learning: Suitable technology to be used at the right time for the right task

e-Learning has been a key focus in recent years. In 2010/11, the EDB launched the Pilot Scheme
on e-learning in schools, with 61 schools conducting 21 pioneer projects. Success factors in
conducting e-learning to unleash students’ potential were observed. For other schools, as observed
from school visits up to 2013/14, progress was made at different paces under different school
contexts. Some schools used IT as an integral part of learning and a means of transforming learning.
Some used e-platforms for hosting examination question banks. A few schools aimed to use it for
self-directed learning. Most schools used IT as a replacement for delivering printed materials. For
example, in English Language, students were given self-access to e-reading programmes. It would
be more encouraging if more opportunities could be provided to foster collaborative learning. With
the launch of the ITE4 in 2015/16 and the implementation of WiFi 100 and WiFi 900 projects

" Number of respondents: 360 secondary schools.
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for strengthening schools’ WiFi infrastructure, all public sector schools will acquire advanced IT
facilities to support e-learning in their premises. In addition, PDPs to enhance teachers’ mastery of
e-learning pedagogy and school-based support provided through the Centre of Excellence Scheme
were put in place in 2015/16. Adoption of e-learning for the benefit of students’ whole-person
development is expected to be observed in the near future.

3.2.5 Progress in Pedagogy: Liberal Studies

Important progress has been made in the implementation of Liberal Studies, with more students
enjoying and seeing the benefits of the subject, though students need to be motivated further to
engage in enquiry-based and self-directed learning as envisaged in Learning to Learn and the future
continual curriculum renewal. For teachers, PDPs and networks have been continually provided to
enhance their professional capacity in the learning and teaching as well as assessment of the subject.

Myth and reality

Liberal Studies has been narrowly portrayed in some media as a study of current affairs and overly
focused on political issues. The curriculum is in fact much broader than that. Its three Areas of Studies
comprise: Self and Personal Development; Society and Culture; and Science, Technology and the
Environment. The subject is a key platform for enquiry-based learning, widening students’ perspectives
and preparing them with key knowledge and skills to live in an increasingly complex world.

A. Curriculum aims

Schools have indicated that the curriculum aims of Liberal Studies, including the development of
students’ understanding of multiple perspectives, respect, and positive values and attitudes, are
being realised. In the School Survey on Medium-term Review (2014/15), the majority of schools
were highly positive regarding student achievement of the curriculum aims of Liberal Studies upon
completion of their secondary education, with over 90% agreeing that these aims were achieved
(Figure 9), and 78% agreeing that the curriculum framework of three Areas of Study and six
Modules should be maintained.

» Figure 9

Panel heads’ views on achievement of curriculum objectives/aims of Liberal Studies

To help students develop positive values and attitudes towards life, so that
they can become informed and responsible citizens of society, 93
the country and the world
To help students appreciate and respect diversity in cultures and views in a
1 ———
L ————

pluralistic society and handle conflicting values

To develop in students a range of skills for lifelong learning including critical
thinking, creativity, problem solving, communication and IT skills

To help students become independent thinkers so that they can construct 92
knowledge appropriate to changing personal and social circumstances |

To enable students to develop multiple perspectives on perennial and
contemporary issues in different contexts

To enhance students’ understanding of themselves, their society, their nation,

I E———————
the human world and the physical environment — 2

o
0
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O Agreement (%)

Source: School Survey on Medium-term Review (2014/15).



B. Cross-disciplinary and enquiry approach

Principals also expressed that the subject provided a key focus for teaching innovations on enquiry-
based learning, which could have a positive backwash effect on other subjects. This is evident in
teaching practices observed in schools. Observations from EDB school visits indicated that in most
schools visited, a knowledge-based approach and direct instruction were used, followed by issue
enquiry through class or group discussion. Many schools were found to provide a wide variety of
cross- and co-curricular activities to enrich learning experience for Liberal Studies, such as debates,
news forums, and field trips to museums, government organisations, and places beyond Hong Kong
such as the Mainland.

The New Senior Secondary Liberal Studies Curriculum Implementation Study 2013/14" (LS Study
2013/14) identified a number of good practices, such as the use of a “concentric circle” curriculum
which extended from self to the globe, an interdisciplinary curriculum with progressive targets on
generic skills and the re-sequencing or merging of modules and themes. Some schools successfully
adopted an issue-enquiry approach, making use of a mix of individual issue-enquiry, co-operative
learning strategies and oral presentations. Teachers also used feedback sessions to promote
assessment for learning. The use of student tutors to help their peers in the IES was another
innovative practice highlighted in the study.

In the LS Study 2013/14, most students were found to enjoy or show interest in the subject. Most
Secondary 5 students were confident of achieving Level 2 in the public assessment, but there was
less confidence about higher achievements.

&€& Student voices

“Liberal Studies has the greatest impact on me. It requires us to be sensitive to things and
events around us. Through studying Liberal Studies, I have become more sensitive to current
issues. What is more, I have learnt to think thoroughly before accepting or opposing any views.”

“Liberal Studies has greatly widened my knowledge base. Just when everyone talks about
global citizenship today, I have learnt much more about global issues through studying Liberal
Studies.”

“Liberal Studies enables us to view issues from different perspectives.” »

C. Challenges

While different stakeholders saw positive views of the impact of Liberal Studies on students, some
students in the LS Study 2013/14 and case studies in the Curriculum Implementation Survey 2014/15
opined that they found the curriculum too broad and intangible, IES too demanding, the time frame
too long and the workload too heavy. Their interest and level of participation varied according to
the teacher, class culture, module, issue, and their academic ability, as well as whether the subject
was taught in Chinese or English. The LS Study 2013/14 suggested that when English was used,
students found the subject more boring, and the workload heavier. More articulate students with
strong language skills were found to benefit most from the subject.

" Number of respondents: 21 secondary schools (22 panel heads/Liberal Studies co-ordinators; 42 Liberal Studies

teachers; 84 Secondary 4 students; and 84 Secondary 5 students).
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However, it is worth noting that though some current senior secondary students found Liberal
Studies broad and intangible, students who graduated from school under the NAS and pursued post-
secondary studies held more positive views and considered the subject useful in supporting their
post-secondary studies (see further details on the impact of Liberal Studies in post-secondary studies
in section 4.2.1).

Observations from EDB school visits revealed that while there were good practices, some schools
were still too reliant on “textbooks”'® and reference materials supplied by publishers, and needed
further support in promoting enquiry-based learning. Feedback collected in the LS Study 2013/14
indicated that most schools used school-based resources supplemented with “textbooks” and
reference materials supplied by publishers because of the workload in preparing their own and
the challenge of keeping materials up to date. However, students in the study shared encouraging
feedback that they were making greater use of newspapers, daily news programmes and other
resources to support their learning, though concerns were raised regarding students’ level of
awareness of the reliability of various sources.

The LS Study 2013/14 indicated that schools welcomed more school-based support from the
EDB and tertiary institutions to consolidate the implementation of the subject, including more
professional development on the assessment criteria and the sharing of good practices among
schools. Teachers found it beneficial to serve as public examination markers and were interested to
do so.

Implementation of the SBA part of the Liberal Studies (i.e. IES) is explored further in section 3.3.2C,
which focuses on SBA, and learning outcomes from Liberal Studies are examined in section 4.1.

3.2.6 Applied Learning

A. Good coverage to cater for diversity

Positive feedback from all stakeholders indicated that Applied Learning has been successfully
implemented, with a good coverage of the six areas of studies: Creative Studies; Media and
Communications; Business, Management and Law; Services; Applied Science; and Engineering and
Production. Interviews with principals affirmed that Applied Learning offered curriculum diversity
that matched the interests and aspirations of students; enabled them to learn theories through
application and practice; and helped them develop generic skills and explore their career aspirations.

The majority of Applied Learning courses are taught on the campuses of course providers in the
post-secondary sector. Learning and teaching are adjusted for the diversity of students, according
to the Study on Applied Learning (2011—13 Cohort)'’. Those with higher learning abilities were
encouraged to participate in public competitions for wider exposure and recommended to apply for
scholarships, while students who found learning more challenging were given individual assistance
to help them develop their language skills and understanding of course content.

In view of the evolving and ever changing nature of issues to be studied in Liberal Studies, using conventional
textbooks may not be the best option for the learning and teaching of Liberal Studies, and the submission of Liberal
Studies “textbooks” for EDB review is also not accepted at the present stage.

Number of respondents: Survey — 1,633 students; 206 school respondents; 148 course provider respondents. Interviews
with 160 students, 20 school representatives, 89 course provider representatives and 15 parents.



Most student respondents in the study held positive views on Applied Learning. They found the
courses interesting and well taught and believed there were high possibilities for them to achieve
good results and good articulation pathways offered by the course providers.

&€& Student voices

“Applied Learning broadens my horizons and offers eye-opening experiences. The course
enriches my knowledge of design and gives me opportunities to try something new and
different in the field of design.”

“Applied Learning complements my learning of the senior secondary elective subjects.
Some of the topics in Applied Learning Medical Laboratory Science and the senior
secondary elective subject Biology are related and they can complement each other. I can
consolidate the knowledge I acquired in school.”

“In Applied Learning, we learn about the concepts and theories in cosmetology and health
from aesthetic and scientific perspectives. We have practical learning opportunities in a
simulated beauty parlour.” To further her interest in health and beauty, this student is now
pursuing undergraduate studies in food and nutritional sciences and she aspires to become
a nutritionist. ’ ,

B. Challenges

The study suggested there was room for further improvement in the range of learning and teaching
activities offered to students in Applied Learning courses, including more visits, field trips and
practical experiences, according to feedback from students. More than half of students opined that
the time allocated to various teaching activities within the total teaching hours was appropriate.
However, more than half of them considered the proportion of time spent on visits, field trips and
work-related experience too low.

There were some pedagogical and logistical challenges that schools and course providers need to
address. For example, some tutors need to develop new skills in teaching less motivated teenagers.
Students sometimes had to travel long distances to course providers and faced time clashes with
other curricular activities.

Wider recognition of Applied Learning remains an issue. Students can use Applied Learning
courses in applications for further studies in degree and sub-degree programmes in post-secondary
institutions, which in general value the learning experiences that students have acquired and
consider these for bonus points or as additional information. However, there is less recognition for
Applied Learning courses as equivalent to elective subjects for admission to degree programmes.
While policies and practices vary among institutions, faculties and programmes, this remains a
concern for schools, students and parents, as reported in other surveys (e.g. HKFEW).

Stakeholders have also shared concerns that the grading structure of Applied Learning does not
adequately reflect higher levels of performance, with the top grade of “Attained with Distinction”
comparable to Level 3 or above in Category A subjects of the HKDSE Examination. There were
calls for introducing more levels in reporting the results of Applied Learning courses, as reflected
in the HKFEW’s 2014 survey. This issue is addressed in the final batch of recommendations in the
Medium-term Review.
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3.2.7 Whole-person Development through Other Learning Experiences and
Career and Life Planning Education

OLE, which aims to provide students with valuable experiences beyond the classroom and help
them reflect on and make informed planning for their future studies and career goals, is one of
the three components of the senior secondary curriculum. With the Government’s emphasis on
facilitating students’ life planning as announced in the 2014 Policy Address, the EDB has provided
more resources to help schools strengthen their support for students in this respect. These included,
among others, increased support for OLE and career guidance, as well as the recurrent Career and
Life Planning Grant for all secondary schools starting from the 2014/15 school year.

A. Other Learning Experiences

OLE has been effectively implemented with the concerted efforts of all stakeholders. According
to internal data from the OLE Research 2013/14, all teachers (100%) and nearly all students and
graduates agreed that OLE successfully nurtured students’ all-round development and positive
values. Almost all teachers agreed that schools were able to provide student-focused OLE, and
most students (85%) agreed that they could choose OLE activities they liked. The great majority
of teachers (94%) made use of various strategies to facilitate students’ reflection on OLE, according
to the Curriculum Implementation Survey 2014/15. OLE was found to be increasingly well co-
ordinated, with emphasis on the quality rather than the quantity of activities, and accessible to all
students regardless of their socio-economic background.

In focus group interviews, Secondary 5 and 6 students and Secondary 6 graduates agreed that the
design of the senior secondary curriculum helped them develop a sense of their own future and the
responsibility to plan their own pathways. In the Survey on the Experience of the Senior Secondary
Graduates under the New Academic Structure: Impact of New Senior Secondary Education on their
First-year Experience of Further Studies in Hong Kong'® (Graduate Impact Study) (2014), 72%
of Secondary 6 graduates indicated that Career-related Experiences in OLE had a positive impact
on their current studies, which was an increase compared with 67% in 2013 and 57% in 2012.
However, in interviews, students and graduates suggested that schools could offer more guidance on
pathways other than degree courses.

Meanwhile, employers indicated that they valued Career-related Experiences in OLE and suggested
that the education and business communities should work in closer partnership to provide a range of
experiential learning opportunities, such as job shadowing and attachments, visits and mentorship
activities, to help students better understand and prepare for the world of work.

B. Student Learning Profile

The majority of Secondary 4 and 5 students indicated that teachers helped a lot in guiding them to
reflect on their abilities, talents and personal qualities in the SLP. Observations from EDB school
visits found that schools were making better use of the SLP to foster students’ self-reflection, but
there was a need to further refine its use to facilitate career and life planning. Meanwhile, the School
Survey on Medium-term Review (2014/15) indicated that the streamlining of the Other Experiences
and Achievements in Competitions/Activities (OEA) in JUPAS applications had encouraged
students to increase their use of the SLP/OEA as a tool to reflect on their learning because of the
reduced workload and relaxed requirements. However, students and principals also indicated that
there was a need for greater recognition for both OLE and the SLP.

'® Number of respondents: In 2014, 5,369 students (52.5% degree, 47.5% sub-degree); in 2013, 5,640 (59.2% degree,
40.8% sub-degree); in 2012, 5,226 (63.2% degree, 36.8% sub-degree).



C. Career guidance/Career and life planning

Career masters and class teachers have played important roles in providing support for students
in preparing them for multiple pathways. Schools have enhanced their provision of up-to-date
information on the multiple pathway options, including the admissions requirements of tertiary
and other institutions. Some schools invite organisations to deliver workshops, seminars and
talks. They also organise visits to universities and local and international companies, and arrange
mentorship programmes.

Teachers played an important role in supporting their students in career planning. According to the
Curriculum Implementation Survey 2014/15, over 85% of senior secondary students indicated that
their teachers encouraged them to think about their further studies and career pathways. However,
there is a demand for more professional development for teachers in this area so that all teachers
could share this responsibility more effectively.

3.2.8 Workload as an Issue

While learning and teaching under the NAS have had a positive impact on different domains as
mentioned in sections 3.2.1 to 3.2.7 above, workload remains an issue. Schools face challenges in
managing the breadth and depth of the senior secondary curriculum, catering for learner diversity,
implementing SBA, and preparing students for the public examination. Some teachers may be
required to teach more subjects and more levels under the NAS.

Students and teachers expressed concerns that excessive workload had a negative effect on student
motivation, learning attitudes and psychological health, and limited the time they had for self-
directed learning and other activities that promoted whole-person development. Insufficient time to
cover the curriculum and manage the assessment was regarded as a continuing constraint. Pressure
to complete the curriculum early — in some schools as early as the end of Secondary 5 — to make
time for examination practice may also affect the workload for both students and teachers.

In focus group interviews, senior secondary students and graduates shared that they regarded the
curriculum as rich and challenging. However, some felt that school life under the senior secondary
curriculum was exhausting, with the workload increasing over the three years.

The ongoing needs of schools, including the need to address the perceived issue of excessive
workload, are further addressed in Chapter 5.
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3.3 Assessment

3.3.1 Internal Assessment

Curriculum Implementation Surveys 2012/13 and 2014/15 indicate that under the NAS, clear school-
based assessment policies are in place, and teachers are implementing assessment for learning as well
as catering for learner diversity. For example, teachers use assessment data to identify student learning
difficulties, adapt their teaching plans, assess the performance of students of varying abilities and
enable students to demonstrate their knowledge and abilities in different contexts (Figure 10).

» Figure 10
Teachers’ implementation of internal assessment

I use assessment data or information to identify students’ learning 1 IE = i

difficulties and to adapt my teaching plan

I integrate assessment with teaching so as to effectively use the i et 27

class time

I often adapt assessment tasks to assess the performance of students of e 2 28
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I adopt diversified modes of assessment to enable students to - =2 25

demonstrate their knowledge and abilities in different contexts —[F

[ 1
50 100

O Never (%) © Inafew lessons (%) © Insome lessons (%) © In most lessons (%)

Source: Curriculum Implementation Survey 2014/15 (Preliminary findings as at August 2015).

EDB school visits corroborated these self-reports and found that schools had clear assessment
policies comprising continuous and summative assessment, as well as clear policies on assignments.
While schools are making progress in implementing assessment for learning, they could reduce the
frequency of summative assessment, make better use of level descriptors for setting assignments and
use assessment data to inform learning and teaching.

Observations from school visits revealed that in Liberal Studies a wide variety of assessment tasks
facilitated the development of students’ skills and knowledge. These aligned with the curriculum
aims and learning and teaching objectives of promoting higher-order thinking. Students worked in
groups and participated in discussions, debates or presentations as part of continuous assessment.
However, in some schools they were required to regurgitate vocabulary and definitions of concepts
as part of the assessment tasks, which is less desirable unless accompanied with other assessment
tasks that require higher-order skills such as critical thinking.

Curriculum Implementation Survey 2014/15 data indicated that principals, panel heads and senior
secondary teachers were refining their approaches to assessment. These included:

* Introducing the senior secondary mode of assessment at junior secondary level;
* Adjusting content and type of assessment tools;

* Aligning internal assessment tools for better preparation for the HKDSE; and

* Diversifying the types of assessment.

However, the same survey data indicated they had not reduced the time spent on assessment to
increase time for learning and teaching.



3.3.2 Public Assessment — School-based Assessment

SBA is an integral part of the curriculum, pedagogy and assessment cycle. The primary principle
is to enhance the validity of the overall assessment and extend it to include a variety of learning
outcomes that cannot be readily assessed through public examination. Through SBA, students are
able to acquire important skills, knowledge and work habits.

A. Positive impact of School-based Assessment on learning and teaching

Some schools designed the level of SBA tasks according to student abilities, as observed in EDB
school visits. By doing this, learning goals were more realistic and achievable, thus improving
student motivation.

Observations from school visits also showed that English teachers appreciated the rationale of SBA
and agreed that it provided more opportunities for students to speak the language, motivated them to
improve their speaking skills and enhanced their confidence in speaking. Students found the tasks
enjoyable, even though the workload involved was still a concern.

Students also affirmed the benefits of SBA. Secondary 6 graduates shared that the IES and Science
SBA helped their further studies by preparing them for self-directed learning and laboratory work.
In 2014, Secondary 6 graduate respondents indicated that SBA was helpful for their further studies,
with responses varying across different subjects (48%—62%) (Figure 11).

» Figure 11

Percentage of graduates with positive views on the impact of SBA on their further studies

Subject 2014 2013
IES in Liberal Studies 62% 56%
SBA of English Language 56% 51%
SBA of Chinese Language 48% 43%
SBA of elective subjects 60% 44%

Source: Graduate Impact Study (2013, 2014). Responses based on an 11-point Likert scale, the figures indicating the percentage of
respondents with scores at mid-point or above.

Senior secondary students’ views towards SBA were more ambivalent as they progressed towards
Secondary 6, as seen in their responses in the Curriculum Implementation Survey 2014/15. For
example, over half of Secondary 4 students (56%) agreed that SBA enabled them to better
understand their strengths and weaknesses, compared with just under half (47%) of Secondary 5
students. In total, 55% of Secondary 4 students agreed that SBA facilitated their learning, compared
with 39% of Secondary 5 students surveyed.

B. Streamlining arrangements of SBA

In spite of its good intentions and the general support by teachers on professional grounds, the
workload generated from SBA has continued to be one of the major concerns raised by teachers and
students since its implementation. There is also room for improvement in the collaboration across
KLAs to avoid scheduling clashes and SBA impinging on other areas of the curriculum, such as
OLE and Applied Learning.

In the 2012 HKDSE, SBA was implemented in 12 subjects. In both the Short-term and Medium-
term Reviews, SBA was identified as one of the main challenges facing schools. The EDB, CDC
and HKEAA responded to the concerns and streamlining arrangements were announced in 2012 in
nine of the 12 subjects, with further streamlining announced in 2013 and 2014 for the 2014 HKDSE
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and beyond. Implementation of SBA for another nine subjects was deferred from the 2016 HKDSE
until 2019, and for three subjects, namely Mathematics, BAFS and Physical Education, it was
decided not to implement SBA. In addition to these streamlining arrangements, a holistic review of
SBA was pledged in the Medium-term Review to further address the workload issue (see section 6.3.3
for details).

As seen in section 3.2.2 above, the fine-tuning measures had a positive impact on the experiences of
students and teachers, and SBA is now regarded as more manageable.

C. Independent Enquiry Study

k& Senior secondary graduate voices

“SBA in Liberal Studies (IES) helped my current studies. The process of SBA inspired me to
think about how to carry out research, such as setting the topic, finding data and analysing the
data. This was useful for the research project in my Marketing study.”

(Business, Accounting, Finance and Economics undergraduate student)

“SBA in science subjects gave me real experience in doing experiments, which raised my

interest in studying these subjects. I learned through hands-on practice, not just theories from
books. I became a more conscientious, attentive and careful person and took the initiative to

raise questions.”

(Sciences and Applied Sciences undergraduate student) »y

SBA in Liberal Studies, which requires students to conduct an IES, is one of the major innovative
features of the senior secondary curriculum, designed to promote students’ enquiry skills and self-
directed learning. However, it has also presented a challenge for both teachers and students in
organisation and workload, which was addressed in the short-term and first batch of the medium-
term measures. This involved introducing the Structured Enquiry Approach to help students in
conducting the IES; reducing assessment stages from three (Project Proposal, Data Collection
and Product) to one and submitting only one Task (i.e. the final report) in the Product Stage for
assessment. These changes were implemented at Secondary 4 in 2014/15 leading to the 2017
HKDSE.

Longitudinal studies showed that teachers were becoming more familiar with the requirements of
the IES, and using various school-based arrangements to reduce the workload of both students and
teachers, such as structured templates for guiding student projects. With the introduction of the
fine-tuning measures for the 2013 and 2014 examinations, teachers were satisfied with their own
and their school’s preparation for the IES in 2014. Opinions were, in general, more favourable in
comparison with those from 2011, except for the need for additional time to implement IES, which
remained unchanged in the average response, according to the HKEAA Questionnaire Survey on
the Implementation of Independent Enquiry Study for 2014 HKDSE Liberal Studies". Teachers also
found the potential problems less severe, in particular on the general administrative work involved
in [ES.

Student views were more positive, except for the concern that fairness could be undermined owing
to excessive help from tutors or parents. However, both students and teachers indicated that the
changes have had little impact on the workload involved.

' Number of respondents: 15 schools (1,917 students; 85 IES supervisors).



&& Student voice

“I think I learn more from doing IES than from direct teaching. Through SBA and IES, I've
learned how to collect, analyse and summarise data to draw a conclusion. The process not
only enriches my knowledge on a specific topic, but also enhances my learning capabilities
and equips me for post-secondary study.” ’ ’

As the Structured Enquiry Approach of the IES has been implemented for less than a year, it may
be too early for it to have had a significant impact on the learning and teaching of the subject.
However, it is observed that the workload on assessment for both teachers and students is lessened
in comparison with the early implementation, while the assessment standards of the IES are still
maintained.

D. Ongoing concerns about School-based Assessment

Teachers’ views on the value and implementation of SBA have, in general, remained mixed.
Around half saw benefits for student learning but there were greater reservations whether SBA
could enhance student confidence and motivation. In the HKEAA School Survey on the Assessment
Frameworks and Examination Papers of the HKDSE Examination (School Survey on HKDSE
Examination), conducted after the examination, there was a slight improvement in responses on
SBA between 2012 and 2014.

Respondents were most positive that teachers on their panels could effectively assess student
performance in SBA, but less certain that SBA could promote student confidence and motivation
to learn. Many respondents requested further reduction and streamlining of SBA, as echoed in the
more recent School Survey on Medium-term Review (2014/15), focus group interviews and other
feedback.

Despite important progress in SBA to enhance student learning, many schools have remained
concerned about the workload for students and teachers, how it may increase in the future if SBA is
implemented in more subjects, and a perceived lack of lesson time to conduct it. In addition, there
are some reservations about the fairness of the exercise, including advantages for students with
family support, and the moderation process. This feedback has helped inform the holistic review
and further fine-tuning recommendations for SBA discussed in Part C.

3.3.3 Public Assessment — Hong Kong Diploma of Secondary Education
Examination

From its first implementation, the HKDSE has become well established and accepted as Hong
Kong’s school-leaving qualification that successfully leads the great majority of students to multiple
pathways of post-secondary and higher education, and to employment.

Teachers have shown increasing satisfaction with the HKDSE Examination as an assessment,
including the SRR system, assessment coverage for Category A and B subjects, administration of
the examination, and support provided by the HKEAA, according to feedback in the School Survey
on HKDSE Examination (2014).

Observations from EDB school visits revealed that teachers in some subjects, such as English
Language, welcomed the graded approach in the HKDSE Examination as being effective in
catering for learner diversity. Students could set realistic goals, attempting sections based on their
performance in internal assessments. However, many teachers shared feedback that there should
be greater flexibility in the number of Elective Modules in English Language offered in schools to
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allow time for deeper learning and to meet the needs of students of a wide ability range. This issue
was addressed in the Medium-term Review.

Teachers indicated that they prepared their students well for the HKDSE Examination, for example,
by explaining the requirements and assessment criteria, arranging learning and teaching activities
to prepare for it, sharing experiences of the HKDSE Examinations and holding mock HKDSE
Examinations to give students more first-hand experience. While mock examinations have value,
schools should not stop teaching the curriculum too early in the Secondary 6 year, and should avoid
excessive tests and examinations in order to maintain a healthy balance between learning, teaching
and assessment.

As for students, the Curriculum Implementation Survey 2014/15 showed that less than half of the
Secondary 5 students felt confident in taking the public examination, and more than half of the
respondents in the HKDSE Candidate Survey (2014) indicated that their results did not reflect their
performance in the examination.

3.4 Capacity Building

3.4.1 Schools as Professional Learning Organisations

Schools have made great efforts to develop as professional learning organisations to facilitate
the necessary professional development of their staff to support the implementation of the senior
secondary curriculum and continual curriculum renewal.

Strong collaborative cultures have emerged in many schools. For example, teachers shared teaching
experiences and resources with each other, engaged in collaborative lesson planning and peer lesson
observation to review teaching progress, evaluated students’ class performance and explored various
teaching strategies to improve learning and teaching effectiveness, according to the feedback from the
Curriculum Implementation Survey 2014/15 (Figure 12). Teachers are keen to participate in HKDSE
Examination marking for professional development and better understanding of the assessment criteria
and processes. Mentoring systems are also well established in some schools.

» Figure 12
Senior secondary teachers’ experiences of collaborative culture in schools
91

Share teaching resources with peers |

Share experiences with peers |, 8

Engage in peer lesson observation | ™

Engage in collaborative lesson planning | e

Receive support from the school - | 73

[ T 1
0 50 100

O Sometimes/Often/Very often (%)

Source: Curriculum Implementation Survey 2014/15 (Preliminary findings as at August 2015).

Observations from EDB school visits revealed such good practices and saw scope for further
development based on these experiences. For example, there is scope for more collaborative lesson
planning both within and across subjects. Peer observation could be used more effectively to enhance
teaching practice. Meanwhile, it was also observed that teachers’ participation in training courses



and further studies relevant to the senior secondary curriculum could be improved in some schools.
In addition, some schools needed to strengthen their appraisal systems and make better use of school
evaluation findings to inform the planning of professional development activities.

In general, within schools measures are in place to facilitate teachers’ development and the sustainable
development of subject panels, according to principals and panel heads. However, staff turnover was
cited as an issue for some schools and some subjects such as Liberal Studies. Schools were making
good use of extensive external and school-based professional development opportunities. In total, 66%
of schools received school-based professional support services in 2014/15, which was an increase
from 61% in 2013/14. The School Support Partners (Seconded Teacher) Scheme was most popular
(supporting about 100 schools), followed by Language Learning Support (supporting 93 schools),
and School-based Curriculum Development (supporting 82 schools). The good practice of one school
that used funding from the Refined English Enhancement Scheme to support Language across the
Curriculum through professional development for subject teachers was observed in EDB school visits.

Supportive measures from the EDB and HKEAA have been well received by teachers. Observations
from EDB school visits found that teachers were keen to attend PDPs for enrichment and to keep
abreast of the latest developments in public examination related to their subjects, which will continue
to be provided and enhanced in the EDB’s continual support for capacity building.

3.4.2 Future Professional Development Needs

Priorities for further professional development were identified in the review. Principals regarded
the sharing of good practices among schools and teachers to be their lead priority, followed by the
need for more supplementary notes and resource packages (Figure 13). There was also a demand
for development activities related to enhancing teachers’ skills in adopting more interactive teaching
approaches, questioning techniques to support enquiry learning, catering for diversity, the better use of
e-learning and career guidance training for class teachers.

» Figure 13
Principals’ recommendations for support measures for capacity building

Sharing good practices among schools and teachers 68

Supplementary notes and resource packages 65

Enhancing e-resource platforms

Subject-based learning and teaching resources
Structured PDPs

Subject-based PDPs for new teachers

Organising professional learning networks and communities
Themed workshops

School-based support

School leader workshops for whole-school planning
School staff development planning

Promoting schools as learning organisations

School library reference and services

Providing PDPs for Applied Learning teachers and co-ordinators

55

53

46

32

P 32

P 30

28

i 27
i 25
b 18
e 12

fu3

[ 1
50 100

O Top five choices (%)

Source: School Survey on Medium-term Review (2014/15). Respondents were asked to indicate their top five choices.
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Chapter 4
Impact on Students

As observed, after four complete cycles of implementing the senior secondary curriculum and
assessment, students, in general, have performed well in both public examinations and the
achievement of broader learning goals, generic skills and whole-person development, equipping
them for lifelong learning, fulfilling lives, employment and to contribute to society.

Stakeholders have shared the feedback that students are, in general, able to handle the senior
secondary curriculum and assessment and have adapted well to the “learner-centred” NAS.

4.1 Impact on Senior Secondary Education

Overall, feedback suggested that the senior secondary curriculum has been effective in developing
and strengthening students’ learning skills and fostering their whole-person development. Such an
impact is evident from schools and students themselves and is illustrated in the sections below.

4.1.1 Seven Learning Goals

Student achievement of the Seven Learning Goals was the major intended outcome of senior
secondary education under the NAS. The Curriculum Implementation Survey 2014/15 revealed that
the majority of principals agreed that senior secondary students performed well in their achievement
of the Seven Learning Goals (ranging between 67% to 97% for the different learning goals). They
were particularly positive that students were demonstrating respect for pluralism of views and
culture, and proficiency in IT skills. They were less positive about students’ global perspective and
sense of national identity (Figure 14).

In focus group interviews, Secondary 5 and 6 students, as well as Secondary 6 graduates who had
continued their studies, reflected that the senior secondary curriculum had enabled them to acquire
a broad knowledge base, equipped them to cope with future challenges and facilitated their further
development. Their critical and reflective thinking had been cultivated and they had been helped to
become independent learners by acquiring IT and other skills for enquiry learning.

They agreed that they had acquired adequate language proficiency for further studies, locally
or outside Hong Kong. Their presentation skills were well developed. Some agreed that their
confidence in using languages in the world of work had been enhanced, although some thought there
was room for improvement in both Putonghua and English for their further studies.



» Figure 14

Student performance in achieving the Seven Learning Goals: views of principals, panel
heads, teachers and students — percentage agreeing

77
Understanding their career or academic aspirations &5 74

83

80
Becoming proficient in IT skills 92

97

92

. ; . 81
Respecting pluralism of views 87

96

L 91
Respecting pluralism of cultures 85

94

75

; ; 55
Possessing a global perspective 50

67

57

Having a sense of national identity 3 61

74

L 80
Becoming informed citizens 7

86

83

g 61
Having a broad knowledge base 67

80

81

Becoming biliterate and trilingual with adequate proficiency Gl 69

83

62
: : : 79
Performing well in physical development 87

94

60
Performing well in aesthetic development L.

85

T 1
50 100

O Students (%)  © Teachers (%) © Panel Heads (%) © Principals (%)

Source: Curriculum Implementation Survey 2014/15 (Preliminary findings as at August 2015).

From OLE, they felt that their sense of citizenship had been strengthened through better
understanding of their local and national culture. They had also been enriched in their experiences
from aesthetic and physical activities through OLE and able to explore their career and academic
aspirations through the structured curriculum.

&€& Student voices

“[ think the training in speaking skills in Chinese Language and English Language lessons helped
develop our critical and independent thinking skills.”
(Learning goal: be a critical, reflective and independent thinker)

“Organising activities for the Student Union has helped me develop reflective thinking. After

each activity, we reflect on the learning gained from organising the event so that we can make
improvements next time. In addition, we have new ideas for the events, which helped hone our
independent thinking.”

(Learning goal: be a critical, reflective and independent thinker)

>

“Under the NAS, I have started to think about my future pathway and to work towards my goals.’
(Learning goal: to understand own career/academic aspirations) »y
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4.1.2 Generic Skills

o

> Principals, senior secondary teachers and students were positive about the generic skills students

ﬁ had developed (Figure 15).

'S

= »  Figure 15

=

(1] Student performance in generic skills: views of principals, panel heads, teachers and

= students — percentage agreeing
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Source: Curriculum Implementation Survey 2014/15 (Preliminary findings as at August 2015).

Liberal Studies has been one of the important means within the NAS to develop students’ generic
skills, such as critical thinking and independent learning and the broadening of their perspectives
and knowledge. It has better prepared students for responsible citizenship by helping them to
become aware of socio-political issues in local, national and international contexts. This has been
supported by teachers’ views in the LS Study 2013/14 and other surveys, as seen in section 3.2.5.

&€ Teacher voices

“Liberal Studies, as a core and interdisciplinary subject, prepares students for the multiple
roles they are to take in society and in life.”

“The skills that are developed in Liberal Studies could be transferred to learning other
subjects and contexts.” ’ ’




Students interviewed in the LS Study 2013/14 reported many positive learning outcomes from Liberal
Studies, including broadening of their horizons; enhanced sensitivity to happenings around them;
the habit of reading newspapers or watching news every day; higher social-political awareness and
commitment to being a responsible citizen; and better thinking skills, readiness to listen to different
voices, and abilities to apply concepts and present ideas.

&€& Student voices

“Liberal Studies helps us to explore issues from multiple perspectives. It enhances our
understanding of ourselves, society, the nation and the environment.”

“We learn to appreciate and respect diversity in views through the study of Liberal Studies.” %%

An independent study on student performance in thinking skills, through analysing candidates’
scripts of the HKDSE Liberal Studies Examination, demonstrated that students performed well in
the development of critical thinking skills and abilities to consider issues from multiple perspectives,
and there were strong correlations between these skills and their HKDSE Examination results in the
subject.

4.1.3 Values and Attitudes

The seven priority values of perseverance, respect for others, responsibility, national identity,
commitment, integrity, and care for others are emphasised in the secondary school curriculum.
Students have, in general, developed such positive values and attitudes. They performed very well
in developing good relationships with peers and teachers and had good characters (e.g. responsibility,
integrity, care for others), according to the Curriculum Implementation Survey 2014/15.

In focus group interviews, students elaborated on how some subjects had helped them develop positive
values and attitudes, such as respect for others, and care for our society.

&& Student voices

“Through the teaching of speaking skills in Chinese Language lessons, we are taught not to
directly point out the flaws in other people s arguments but to re-state our stance. This is not
easy but is crucial for our future, because we have to learn to consider issues from multiple
perspectives and to respect other people s views and stance.”

“In Liberal Studies, we are taught that we should consider pros and cons when answering
questions. The most important thing is to justify our views based on evidence.”

“The NAS is more practical than the old system. For example, we have learnt more about
current affairs through Liberal Studies and developed greater care for our society.” »y

OLE has also had a significant impact on students’ all-round development and generic skills. The
Curriculum Implementation Survey 2014/15 indicated that it helped them develop positive attitudes
towards school, get involved in the community and plan for their future studies and careers. It
cultivated their creativity, healthy lifestyles and respect for plural values. Along with Liberal Studies,
it helped them become active, informed and responsible citizens.

¥ 431dVHO

T / SINIANLS NO LOVdIAI

g
>
(9]
—
o
=z
(2]
m
=
o
o)
(2]
m
a
o
=z
=)
=
By
=
m
o
c
X
=
o
=z




¥ 431dVHO

T / SINIANLS NO LOVdIAI

Z
>
(@]
—
o
=z
(92
m
=
o
o)
(92
m
(@}
o
=z
O
>
o)
=
m
-}
C
2
d
o
=

4.1.4 Student Achievement in the HKDSE Examination

A. Results in the Hong Kong Diploma of Secondary Education

Category A subjects

Under the SRR system, HKDSE Examination results have, in general, been relatively consistent,
with improved results in some subjects. In core subjects, there was slight improvement in Chinese
Language among candidates achieving Level 3 or above in 2015 and a slight decline in performance
in Liberal Studies at Level 2 or above and Level 3 or above since 2012 (Figure 16). For both
Liberal Studies and Mathematics (Compulsory Part), just over 1% more candidates achieved at least
Level 5 in 2015 compared with 2014.

» Figure 16

HKDSE Examination results in core subjects, 2012-2015

100

. 1111 111 11 1l a1l

% of day school candidates

Chinese Language English Language Mathematics Liberal Studies
(Compulsory Part)
Level 2+|Level 3+|Level 5+ Jill Level 2+|Level 3+|Level 5+ [l Level 2+|Level 3+|Level 5+ il Level 2+|Level 3+|Level 5+
0 2012 79.3 50.0 8.5 79.2 50.1 7.8 79.7 | 571 12.1 90.8 72.6 7.7
0 2013 80.7 523 8.8 77.8 | 488 9.6 80.8 57.3 11.8 88.5 69.3 8.1
2014 80.4 51.9 7.9 77.9 52.8 10.0 80.0 | 579 13.1 87.7 66.5 9.3
o 2015 81.9 52.7 7.6 79.3 52.4 8.9 81.8 59.6 14.2 87.2 65.9 10.6

Source: HKEAA.

Under the SRR system, some improvement in results could be expected in the first few years of the
new examination as teachers and students gained greater understanding and familiarity with the
assessment, and as students took fewer elective subjects to concentrate on their stronger subjects.

Category B subjects (Applied Learning)

For Category B subjects, the great majority of candidates achieved “Attained” or above in the
Applied Learning course(s) they took, and their performance has been stable across the four cohorts.
The percentage achieving “Attained with Distinction” was relatively more variable, ranging between
one-fifth and one-quarter of day school candidates (Figure 17).

» Figure 17
Trends in student performance in Category B subjects
Examination Day school candidates: Attained with Attained or | Unattained
year Number of subjects assessed Distinction above
2012 4,746 24.4% 90.7% 9.3%
2013 4,419 21.8% 90.4% 9.6%
2014 4,192 23.4% 90.7% 9.3%
2015 3,785 21.3% 91.0% 9.0%

Source: HKEAA.



Category C subjects (Other Languages)

The number of candidates taking Other Languages remained low, but the proportion of day school
candidates™ achieving grade “a” increased by more than one-third, from 27% in 2012, to 41% in
2014 and 38% in 2015.

B. Articulation to post-secondary studies

In the 2015 HKDSE Examination, more than two-thirds of Secondary 6 graduates attained
qualifications necessary for sub-degree studies and civil service appointments, while over 40% of
day school candidates met the general entrance requirements for university admissions in Hong
Kong.

With the first administration of the HKDSE Examination in 2012 there was a considerable increase
in the number of secondary school graduates qualifying for university — 26,515 HKDSE day school
candidates in 2012 compared with 18,302 from the HKALE in that year. The proportion of HKDSE
candidates meeting the minimum requirement has subsequently increased further, from 38% of day
school candidates who sat the HKDSE Examination in 2012 to 40% in 2015 (Figure 18). In the first
four years of the HKDSE, the proportion of candidates achieving the necessary minimum grades for
sub-degree programmes and relevant civil service appointment has remained stable at 68%—70%.

» Figure 18

Number and percentage of day school HKDSE candidates achieving minimum
entry requirements for university, sub-degree programmes and relevant civil service

appointments
Candidate 2012 2013 2014 2015
Total number of day school candidates Total 70,109 69,557 65,102 60,969
(Number sat)
Day school candidates satisfying the Total 26,515 27,080 26,332 24,587
general entrance requirements for local (37.8%) (38.9%) (40.4%) (40.3%)
four-year undergraduate programmes* Male 10,463 11,133 10,717 9,892
(30.1%) (32.0%) (32.8%) (32.5%)
Female 16,052 15,947 15,615 14,695
(45.3%) (45.8%) (48.2%) (48.2%)
Total number of day school candidates Total 69,001 68,410 63,771 59,736
who sat at least 5 subjects
Day school candidates eligible for Total 47,853 47,158 43,550 41,544
sub-degree programmes/relevant civil (69.4%) (68.9%) (68.3%) (69.5%)
service appointments** Male 21,413 21,451 19,728 18,630
(62.9%) (63.0%) (61.9%) (62.7%)
Female 26,440 25,707 23,822 22,914
(75.6%) (74.8%) (74.6%) (76.3%)

Source: HKEAA.

* Level 3 or above in Chinese Language and English Language, and Level 2 or above in Mathematics (Compulsory Part)
and Liberal Studies.

** Five subjects with Level 2 or above in Category A subjects/“Attained” or above in Category B subjects, including
Chinese Language and English Language.

* The figures refer to the subject entries, and not the actual number, of day school candidates.
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Extending opportunities — positive impact of Applied Learning

Around 80% of students who completed Applied Learning courses in 2013 continued their studies,
according to the Study on Applied Learning (2011-13 Cohort) First Destination Survey’'. They went
on to study degree, sub-degree and vocational courses in a wide range of study areas, with Services;
Business, Management and Law; and Creative Studies being the most popular. The majority believed
that Applied Learning had helped provide them with clear future directions. In total, 60% acknowledged
the positive impact of the Applied Learning curriculum on their choice of studies and 85% would
recommend the courses to other students.

4.1.5 International Comparison

Hong Kong’s 15-year-olds, the majority studying in Secondary 4, performed well in international
comparisons, coming second in reading (see footnote 1) and science literacies and third in
mathematics in the OECD’s PISA 2012 Study, out of 65 participating countries or regions. Hong
Kong was positioned with Shanghai and Singapore as one of the top three systems in average results
(Figure 19).

» Figure 19
Performance of 15-year-old students in PISA 2012 — top five countries or regions
Mathematical literacy Scientific literacy Reading literacy
Country/region Mean score | Country/region Mean score | Country/region Mean score
Shanghai—China 613 Shanghai—China 580 Shanghai—China 570
Singapore 573 Hong Kong—China 555 Hong Kong—China 545
Hong Kong—China 561 Singapore 551 Singapore 542
Chinese Taipei 560 Japan 547 Japan 538
Korea 554 Finland 545 Korea 536
OECD average 494 OECD average 501 OECD average 496

Source: OECD.

Most encouragingly, Hong Kong was among the systems with the highest number of students
achieving the highest levels in the study (Levels 5 and 6) and those with the lowest at Levels 1 and 2.
Disparities between high and low achievers in all three domains were quite small, as were disparities
according to socio-economic status. As a result, Hong Kong is viewed internationally as being
among the best systems in achieving high quality education, and relative equality in outcomes.

Progress

The PISA 2012 Study was the first to test students in the NAS™. As such, it provided an important
opportunity to examine how Hong Kong’s relative performance compared with the old academic system,
as well as other systems, and whether standards had been affected. The results suggested that under a
more broad and balanced curriculum, the high levels of student achievement that Hong Kong is renowned
for are being maintained. In addition, the results reflected improvements in students’ intrinsic motivation
to learn, and significant improvement in achievement in reading literacy.

2

Number of respondents: 3,385 Secondary 6 graduates.
22

The Hong Kong PISA 2012 assessed 15-year-olds in Hong Kong from both junior secondary (Secondary 1 to 3
students: 33%) and senior secondary (Secondary 4 and 5 students: 67%) levels.



4.1.6 Secondary 6 Graduates’ Progress to Multiple Pathways

&€& Student voices

“There are multiple pathways for us to pursue our aspirations. I can take the foundation
diploma first and then further my studies in the future.”

“Everyone has the opportunity to pursue a degree under the NAS. I finished my higher diploma
last year and am now studying a degree programme. Since I have already studied some of the
content in the higher diploma course, my study in the degree course will be shortened.” »y

The senior secondary curriculum and assessment have successfully prepared students for lifelong
learning, locally and outside Hong Kong, with 86% of the 2014 Secondary 6 graduates surveyed
continuing their studies, slightly higher than the 85% in 2013 and slightly lower than the 88% in 2012,
according to the Secondary 6 Students’ Pathway Survey”. One-third of the respondents (33% or
20,678) went on to bachelor degree programmes inside or outside of Hong Kong, compared with 31%
in 2013.

Of the 2014 graduates who pursued further studies in Hong Kong, 34% of respondents (16,014)
enrolled in bachelor degree programmes (Figure 20).

» Figure 20

2014 Secondary 6 graduates’ further studies in Hong Kong

Vocational 5% 2% Repeat S6

Yi Jin Diploma 5% 2% Other diploma

Foundation diploma 11% 0.4% — Other full-time

Bachelor degree 34% 41% Post-secondary

Source: Secondary 6 Students’ Pathway Survey (2014).

4.1.7 Passport to Study Outside Hong Kong

The HKDSE is now recognised and its holders are welcomed for further study in all major study
destinations. Currently more than 220 tertiary institutions from Australia, Canada, UK, USA, as well
as other countries in East Asia and Europe, have acknowledged their acceptance of the HKDSE as a
credential for further education and