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Preamble 

The Education and Manpower Bureau (EMB, now renamed Education Bureau (EDB)) stated 

in its report1 in 2005 that the implementation of a three-year senior secondary academic 

structure would commence at Secondary 4 in September 2009. The senior secondary 

academic structure is supported by a flexible, coherent and diversified senior secondary 

curriculum aimed at catering for students’ varied interests, needs and abilities. This 

Curriculum and Assessment (C&A) Guide is one of the series of documents prepared for the 

senior secondary curriculum. It is based on the goals of senior secondary education and on 

other official documents related to the curriculum and assessment reform since 2000, 

including the Basic Education Curriculum Guide (2002) and the Senior Secondary 

Curriculum Guide (2009). To gain a full understanding of the connection between education 

at the senior secondary level and other key stages, and how effective learning, teaching and 

assessment can be achieved, it is strongly recommended that reference should be made to all 

related documents. 

This C&A Guide is designed to provide the rationale and aims of the subject curriculum, 

followed by chapters on the curriculum framework, curriculum planning, pedagogy, 

assessment and use of learning and teaching resources. One key concept underlying the 

senior secondary curriculum is that curriculum, pedagogy and assessment should be well 

aligned. While learning and teaching strategies form an integral part of the curriculum and 

are conducive to promoting learning to learn and whole-person development, assessment 

should also be recognised not only as a means to gauge performance but also to improve 

learning. To understand the interplay between these three key components, all chapters in the 

C&A Guide should be read in a holistic manner. 

The C&A Guide was jointly prepared by the Curriculum Development Council (CDC) and 

the Hong Kong Examinations and Assessment Authority (HKEAA) in 2007. The first 

updating was made in January 2014 to align with the short-term recommendations made on 

the senior secondary curriculum and assessment resulting from the New Academic Structure 

(NAS) review so that schools and students could benefit at the earliest possible instance. This 

updating is made to align with the medium-term recommendations of the NAS review made 

on curriculum and assessment. The CDC is an advisory body that gives recommendations to 

the HKSAR Government on all matters relating to curriculum development for the school 

system from kindergarten to senior secondary level. Its membership includes heads of 

schools, practising teachers, parents, employers, academics from tertiary institutions, 

                                                 
1 The report is The New Academic Structure for Senior Secondary Education and Higher Education – Action 

Plan for Investing in the Future of Hong Kong, and will be referred to as the 334 Report hereafter. 
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professionals from related fields/bodies, representatives from the HKEAA and the Vocational 

Training Council, as well as officers from the EDB. The HKEAA is an independent statutory 

body responsible for the conduct of public assessment, including the assessment for the Hong 

Kong Diploma of Secondary Education (HKDSE). Its governing council includes members 

drawn from the school sector, tertiary institutions and government bodies, as well as 

professionals and members of the business community. 

The C&A Guide is recommended by the EDB for use in secondary schools. The subject 

curriculum forms the basis of the assessment designed and administered by the HKEAA. In 

this connection, the HKEAA will issue a handbook to provide information on the rules and 

regulations of the HKDSE Examination as well as the structure and format of public 

assessment for each subject. 

The CDC and HKEAA will keep the subject curriculum under constant review and 

evaluation in the light of classroom experiences, students’ performance in the public 

assessment, and the changing needs of students and society. All comments and suggestions 

on this C&A Guide may be sent to: 

 

Chief Curriculum Development Officer (Arts Education) 

Arts Education Section 

Curriculum Development Institute 

Education Bureau 

Room W325, 3/F, West Block 

Education Bureau Kowloon Tong Education Services Centre 

19 Suffolk Road 

Hong Kong 

 

Fax: 2336 8510 

E-mail: ccdoae@edb.gov.hk 
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Acronyms 

ApL Applied Learning 

ABRSM Associated Board of the Royal Schools of Music 

C&A Curriculum and Assessment 

CDC Curriculum Development Council 

EDB Education Bureau 

EMB Education and Manpower Bureau 

ETV Educational Television 

HKALE Hong Kong Advanced Level Examination 

HKDSE Hong Kong Diploma of Secondary Education 

HKEAA Hong Kong Examinations and Assessment Authority 

HKSAR Hong Kong Special Administrative Region 

KLA Key Learning Area 

RTHK Radio and Television Hong Kong 
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Chapter 1 Introduction 

This chapter provides the background, rationale and aims of Music as an elective subject in 

the three-year senior secondary curriculum, and highlights how it articulates with the junior 

secondary curriculum, post-secondary education, and future career pathways. 

1.1 Background 

The HKSAR Government endorsed the recommendation of the Education Commission in 

2000 to adopt a three-year senior secondary and four-year undergraduate academic system to 

facilitate the implementation of a more flexible, coherent and diversified senior secondary 

curriculum. After a period of public consultation, the EDB concluded, in the 334 Report in 

2005, that the implementation of the senior secondary curriculum would commence in 

September 2009. 

Music is one of the elective subjects in the Arts Education Key Learning Area (KLA). To 

continue the music development offered in basic education, the senior secondary Music 

curriculum is a three-year course designed for students who choose Music as an elective 

subject. This Music Curriculum and Assessment Guide (Secondary 4-6) (2007) is one of the 

series of documents prepared for the senior secondary curriculum. This C&A Guide is based 

on the goals of senior secondary education confirmed in the 334 Report, and other related 

documents on curriculum and assessment reform since 2000, including the Senior Secondary 

Curriculum Guide (2009). 

This C&A Guide first explains the rationale and the aims of the curriculum, followed by 

chapters and/or sections on the curriculum framework, curriculum planning, pedagogy, 

assessment, and supporting measures. One key concept underlying the development of the 

senior secondary curriculum is that curriculum, pedagogy and assessment form a trinity. The 

learning and teaching strategies are to be an integral part of the curriculum which promotes 

learning to learn and whole-person development. Furthermore, assessment should be 

recognised as a means to understand students’ performance and, more importantly, improve 

learning. 

1.2 Rationale 

Music is an important and fundamental human means for communication and for emotional 

and cultural expression. It is a significant art form that contributes to nurturing human beings’ 

aesthetic sensitivity, and to developing their social, intellectual, physical and mental abilities. 

As a unique artistic language, music records human civilisation and develops concurrently 

with human culture. It enlightens our thinking and enriches our spirits and our lives. 
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The 21st century is characterised by unprecedented changes in politics, economics, 

technology and culture. Living in a knowledge-based economy and a dynamically changing 

society, it is crucial for students to develop creativity, critical thinking and communication 

skills to cope with these ever-changing challenges. Music education contributes to the 

development and connection of these skills in a unique way. It stimulates students’ curiosity 

about sounds and music in the environment, helps them understand and express themselves 

with music. The abstraction of music contributes to extending students’ thinking, and 

provides them with unlimited space to freely express their imagination and emotions. Music 

education can, therefore, cultivate their creativity and aesthetic sensitivity. 

The senior secondary Music curriculum provides students with broad and balanced music 

learning experiences. In addition to Western classical music, students learn to appreciate a 

wide range of music genres and styles such as Chinese instrumental music, Cantonese 

operatic music and popular music, in ways that broaden their music and cultural horizons, 

strengthen their knowledge and promote their respect for local and other cultures. The 

curriculum is also designed to cater for students with diverse music backgrounds and 

strengths. For instance, they may choose to perform and compose music in various music 

genres and styles noted above. 

Through active participation in listening, performing and creating, students not only apply 

music knowledge and skills, but also exercise creativity, imagination, aesthetic sensitivity and 

critical thinking skills to express the substance, characteristics and feelings of the music. Such 

meaningful learning processes and music experiences help students learn how to learn, 

enhance their confidence, cultivate generic skills and develop positive values and attitudes. 

The senior secondary Music curriculum plays an indispensable role in raising students’ 

musical awareness and competence, and in facilitating their all-round individual development. 

1.3 Curriculum Aims 

The aims of the Music curriculum are to enable students to: 

• develop creativity and nurture aesthetic sensitivity; 

• further develop their musical competence; 

• construct knowledge and understanding of diverse music cultures; 

• develop critical responses to music, and communicate effectively through music; 

• build a foundation for pursuing further studies in music and preparing for careers in 

music and related areas; and 

• cultivate a lifelong interest in music and develop positive values and attitudes towards 

music. 
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1.4 Interface with the Junior Secondary Curriculum and Post-secondary 
Pathways 

In the junior secondary Music curriculum, students gain rich music learning experiences 

through practical music activities in the areas of listening, performing and creating. The 

senior secondary Music curriculum extends students’ music learning from junior secondary 

education, and allows them to pursue their music studies in the three areas mentioned. Both 

curricula are closely linked, and contain precise Learning Objectives so as to provide a 

flexible framework for students’ music learning. These Learning Objectives lead to the four 

Learning Targets of the Music curricula, i.e. Developing Creativity and Imagination, 

Developing Music Skills and Processes, Cultivating Critical Responses in Music and 

Understanding Music in Context. The Learning Targets and the Learning Objectives of the 

senior secondary Music curriculum are listed in Section 2.2 “Learning Targets” and Section 

2.3 “Curriculum Structure and Learning Objectives” on pages 5 to 10. 

Junior secondary education is an important phase for students to develop their music abilities 

and construct music knowledge. Students’ interest in music, creativity, critical response, as 

well as performing and creating skills can be developed to the full. In S3, students decide 

whether they wish to take Music as an elective subject, based on their interest, abilities and 

knowledge of music. Teachers should design a suitable Music curriculum for junior 

secondary students in accordance with the suggestions provided in the Music Curriculum 

Guide (Primary 1 to Secondary 3)(2003), and thus help develop their abilities in listening, 

performing and creating comprehensively in order to build a firm music foundation. Teachers 

have to carefully observe junior secondary students’ performance in music, nurture in them 

appropriate values and attitudes in Music studies, and encourage them to select Music as an 

elective in their senior secondary studies. In addition, teachers should discuss with the school 

authority the possibility of offering Music as an elective at the senior secondary level, and the 

related arrangements for staffing and other resources. 

The selection of elective subjects at the senior secondary level has a long-lasting effect on 

students’ future studies and careers. Teachers and parents should help students understand 

their musical competence and future pathways in order to help them make appropriate 

decisions. For example, teachers may arrange briefing sessions for S3 students and their 

parents, to introduce the requirements of the senior secondary Music curriculum and the 

future possibilities for studies and careers. Alumni who have studied Music may be invited to 

share their experience in music learning with current students. 
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Students choosing Music at the senior secondary level can become better equipped for 

studying Music at tertiary level. Such study helps lay a firm foundation for further artistic, 

academic and intellectual development, and for further studies and future careers. The study 

of Music at the senior secondary level connects well with other subjects. For instance, the 

study of Music together with: 

• Visual Arts, Design and Applied Technology, and the Applied Learning (ApL) courses 

related to the arts contributes to students’ development in multi-media and web page 

production, advertisement and theatre production, television and film production, 

broadcasting and record production as well as other creative industries; 

• Language subjects contributes to students’ development in arts management, script 

writing, critiquing and mass media related to the arts; 

• Biology as well as Health Management and Social Care contributes to students’ 

development in music therapy; and 

• Physics contributes to students’ development in sound engineering as well as 

architectural acoustics design. 
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Chapter 2 Curriculum Framework 

The curriculum framework for Music embodies the key knowledge, skills, values and 

attitudes that students are to develop at senior secondary level. It forms the basis on which 

schools and teachers plan their school-based curriculum and design appropriate learning, 

teaching and assessment activities. 

2.1 Design Principles 

The design of the senior secondary Music curriculum is founded on the following principles, 

which are in line with those recommended in the Senior Secondary Curriculum Guide (2009). 

• Addressing the essence and characteristics of music and ensuring the coherence of the 

curriculum; 

• Adopting a human-orientated curriculum by making students’ learning the central 

concern; 

• Building on the knowledge, experiences, skills and positive values and attitudes that 

students have developed through the Music curriculum in basic education; 

• Achieving a balance between breadth and depth in music learning to facilitate students’ 

further studies and career development; 

• Emphasising the significance of both theories and application; 

• Providing flexibility to cater for students’ learning diversity; 

• Promoting independent learning through developing students’ skills in learning to learn; 

• Ensuring close alignment between curriculum and assessment; and 

• Ensuring the feasibility of implementing this curriculum in the local educational 

context. 

2.2 Learning Targets 

In the process of music learning, students use creativity, and performing and listening skills to 

express the qualities and emotions embedded within music. Through the practical music 

activities of listening, performing and creating, students gain rich and all-round music 

learning experiences, and work towards the four Learning Targets of the Music curriculum. 

These are: 
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• Developing Creativity and Imagination 
Develop music ideas and acquire creating skills, together with performing and 

listening, to cultivate creativity and imagination. 

• Developing Music Skills and Processes 
Develop performing skills to experience and express music, with emphasis on 

cultivating music imagination and musicality in practice. 

• Cultivating Critical Responses in Music 
Comprehend, respond to and appraise music so as to nurture aesthetic sensitivity and 

awareness. 

• Understanding Music in Context 
Understand the functions of music and the relationship between music and cultures. 

 

Figure 2.1 Achieving the Four Learning Targets through 
Listening, Performing and Creating 
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2.3 Curriculum Structure and Learning Objectives 

The curriculum consists of Compulsory and Elective Parts. Students are required to study all 

three modules in the Compulsory Part and choose one module in the Elective Part. The three 

modules in the Compulsory Part develop students’ abilities comprehensively to respond 

critically to, perform and create music. The Elective Part allows students with different music 

backgrounds and abilities to choose an area that suits their interests and strengths for further 

specialisation. The modules of the Compulsory and Elective Parts, which carry the same 

weighting in the Public Assessment of Music, are as follows: 

 
 

Compulsory Part 

Module 1:  Listening  40% 

Module 2:  Performing I 20% 

Module 3:  Creating I 20% 

 

Elective Part 
(choose one Module) 

Module 4:  Special Project 20% 

Module 5:  Performing II  20% 

Module 6:  Creating II  20% 

 
 
The three compulsory modules are not to be taught as discrete modules. In the course of 

music learning, listening, performing and creating activities are conducted in an integrated 

and well-connected manner. For details, please refer to Section 3.3 “Progression” on page 14. 

Learning Objectives are specifically set out to assist teachers in planning and organising the 

learning and teaching of Music. The following tables set out the Learning Objectives leading 

to the four Learning Targets, and the requirements and study guidelines for Modules 1–6: 
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*Learning 
Targets Learning Objectives Requirements Study Guidelines & Weighting 

CI SP CR MC 
    Students learn to: Compulsory Module 1 (Listening) (40%) 

requires students to: 
• listen to and study musical works from 

the following Periods and genres: music 
in the Western classical tradit ion from 
the Baroque Period to the 20th Century, 
Chinese instrumental music, Cantonese 
operatic music, and local and Western 
popular music. 

• use appropriate music terminology/ 
notations to demonstrate the 
development of aural perception and 
knowledge about music elements, 
structures, expressive qualities and 
compositional devices. 

• describe and discuss music in relation to 
its historical and cultural contexts. 

a. Music in the Western classical tradition (20%): 
e.g. opera (Italian and German operas in the Classical and Romantic 
Periods), fugue, overture, concerto grosso, oratorio, cantata, suite, 
concerto, symphony (Classical & Romantic Periods, and the 20th 
Century), sonata, symphonic poem, art song, impressionism, 
neo-classicism and serialism. 

b. Chinese instrumental music (8%): 
e.g. guqin music, pipa music, zheng music, erhu music, dizi music, 
Jiangnan sizhu and Guangdong music. 

c. Cantonese operatic music (6%): 
e.g. banghuang (qiziqingzhongban, shigonggunhua, 
fanxianshizijuzhongban, bazijuerhuangmanban), shuobai (bailan, shibai, 
koubai, kougu), manbannanyin (zhengxian, yifan) and xiaoqu. 

d. Local and Western popular music (6%): 
e.g. Joseph Koo and the Beatles with four focuses: harmony, rhythm 
utilisation, instrumentation and structure 

    • develop critical 
listening skills, and 
understand how 
music elements are 
used in 
compositional 
devices. 

 
    • identify and respond 

critically to the 
music genres and 
styles of different 
cultures and 
periods, and express 
understanding and 
personal views on 
the music. 

 Elective Module 4 (Special Project) (20%) 
requires students to: 
• study the relationship between music 

and its historical and cultural contexts 
on the chosen topic through extensive 
listening. 

• demonstrate their analytical and 
interpretative abilities to discuss 
critically the chosen topic in a written 
report from 3 000 to 5 000 words (in 
Chinese or English). 

a. The topic of the special project could be a discussion on the music and 
cultural context of specific musical works, musicians or phenomena in 
music, e.g. ‘The avant-garde expression in the musical works by 
Doming Lam’, ‘A comparison of the performance characteristics of two 
local orchestras’, ‘Exploring the interpretation of Mozart’s Symphony 
No. 41 by different conductors’, ‘A field work report on Sai Kung Hakka 
mountain songs’, ‘The application of traditional Chinese music elements 
in Cantonese pop songs’ or ‘A field work report on the Ritual 
Performance of Cantonese Opera’. 

b. Apart from audio-visual materials, scores and references, diversified 
means such as live performances, interviews and fieldwork can be 
incorporated into the study. 

c. The written report should consist of the following parts: 
i) Introduction: The aim, methodology and scope of research; 
ii) Discussion and analysis; 
iii) Conclusion; and 
iv) List of references (Listening repertoire and a bibliography must be 

included). 

    • analyse the artistic 
qualities of diverse 
music genres and 
styles in relation to 
their historical and 
cultural contexts. 

*Learning Targets:  CI – Developing Creativity and Imagination   SP – Developing Music Skills and Processes   CR – Cultivating Critical Responses in Music   MC – Understanding Music in Context 
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*Learning  
Targets Learning 

Objectives 
Requirements Study Guidelines & Weighting 

CI SP CR MC 
    Students learn to: Compulsory Module 2 

(Performing I) (20%) 
requires students to: 
• perform two or more 

instrumental or 
vocal ensemble 
pieces in contrasting 
styles, and take part 
in an oral 
presentation to 
explain their 
understanding and 
interpretation of the 
music performed. 

• sing at sight a 
simple short melody. 

a. Perform two or more instrumental or vocal ensemble pieces in contrasting styles in a recital (15%) and take 
part in an oral presentation (3%): 
i) The total duration of the performance should range from 6 to 12 minutes, and the duration of the 

oral presentation should range from 3 to 5 minutes; 
ii) Any Chinese and/or Western instrument(s), and/or voice (including Cantonese operatic songs and 

pop songs) can be used for the performance; 
iii) The basic requirement of this module is equivalent to the Grade 4 practical examination of the 

Associated Board of the Royal Schools of Music (ABRSM) / the Grade 5 practical examination of 
the Royal Conservatory of Music of Toronto-Canada for Western instruments, and the Grade 4 
practical examination of the Central Conservatory of Music, Beijing, for Chinese instruments; 

iv) The ensemble should consist of at least 2 players; the candidate’s part should not be consistently 
doubled by any other performers; 

v) An accompaniment part of appropriate technical difficulty would fulfil the ensemble requirement; 
vi) The integrity of the music structure should be preserved, for instance, performing the entire 

movement; and 
vii) The areas of discussion in the oral presentation may include the background of music pieces, 

stylistic characteristics and ways of interpretation. 
b. Sight-singing (2%):  

Sing at sight a tonal melody of 8 to 12 bars, which is in simple or compound time and within a range of 
an octave. 

    • perform music 
accurately and 
fluently with 
appropriate control 
over technique and 
expression. 

  
 
 
 
 
 
 
 

 

 
 
 
 
 
 
 
 

 

 
 
 
 
 
 
 
 

 

• perform different 
types of music 
using appropriate 
styles to 
demonstrate the 
ability to interpret 
music and the 
development of 
aesthetic 
sensitivity. 

    • discuss, explain 
and defend a 
personal 
interpretation of 
the music being 
performed. 

Elective Module 5 
(Performing II) (20%) 
requires students to: 
• sing or play two or 

more pieces 
individually in 
contrasting styles in 
a recital, and take 
part in a viva voce to 
explain their 
understanding and 
interpretation of the 
music performed. 

OR 
• submit a recognised 

qualification for 
exemption. 

a. Sing or play two or more pieces individually (18%) and take part in a viva voce (2%): 
i) The total duration of the solo performance should range from 10 to 20 minutes and the duration of the 

viva voce should range from 3 to 5 minutes; 
ii) Any Chinese and/or Western instrument(s), and/or voice (including Cantonese operatic songs and pop 

songs) can be used for the performance; 
iii) The basic requirement of this module is equivalent to the Grade 6 practical examination of ABRSM / 

the Grade 7 practical examination of the Royal Conservatory of Music of Toronto-Canada for Western 
instruments, and the Grade 6 practical examination of the Central Conservatory of Music, Beijing, for 
Chinese instruments; 

iv) An individual’s performance may either be unaccompanied or accompanied. The accompaniment 
may be live or played through a backing track; 

v) The integrity of the music structure should be preserved, for instance, performing the entire 
movement; and 

vi) The areas of discussion in the viva voce may include the background of music pieces, stylistic 
characteristics and ways of interpretation. 

b. Students may submit a recognised qualification for exemption from this examination. 

*Learning Targets:  CI – Developing Creativity and Imagination   SP – Developing Music Skills and Processes   CR – Cultivating Critical Responses in Music   MC – Understanding Music in Context
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*Learning  
Targets Learning Objectives Requirements Study Guidelines & Weighting 

CI SP CR MC 
    Students learn to: Compulsory Module 3 

(Creating I) (20%)  
requires students to: 
• create two or more 

compositions of different 
styles which display a 
structural design; and 

• present a reflective report 
to record and display the 
creating process of each 
composition. 

a. Compose two or more compositions (16%): 
i) The total duration of the compositions should be approximately from 6 to 15 minutes, 

with at least one composition scored for an ensemble; and 
ii) The compositions should reflect different genres and styles for any combinations of 

instruments and/or voice, e.g. solo pieces, choral pieces, electro-acoustic music, 
Cantonese operatic songs and pop songs. 

b. Reflective report (4%): 
The report should cover each composition. It may include the aims of the composition, 
development of music ideas, compositional devices, refinement of the composition, 
performance practice, use of information technology and a list of reference repertoire. The 
report is to be written in about 500 words. 

c. The recordings (live or electro-acoustic performance) and scores of the compositions 
have to be submitted. 

d. If candidates choose Elective Module 6 as an elective, the compositions submitted in 
this module should not be identical to the compositions in Module 6. 

 
 
 
 

 
 
 

 
 
 
 

 
 
 
 
 

• create and develop 
music ideas 
employing 
appropriate 
compositional 
devices. 

 
    • arrange existing 

music to demonstrate 
creativity and 
musical 
understanding of the 
original piece. 

 

  
 
  

 
• discuss and explain 

the use of music 
elements in 
compositional 
devices of their 
compositions. 

Elective Module 6  
(Creating II) (20%)  
requires students to: 
• arrange two music pieces 

of different styles which 
display a structural 
design; and  

• present a reflective report 
on the creating process of 
each composition. 

OR 
• submit a recognised 

qualification for 
exemption. 

a. Arrange two music pieces of specific tasks (16%): 
i) The total duration of the arrangement should be approximately from 8 to 18 minutes; 
ii) Students are required: 

(1) to arrange an instrumental piece for a different instrumentation; and 
(2) to add an accompaniment and extension to an existing song or melody. 

b. Reflective report (4%): 
The report should cover each composition. It may include the aims of the arrangement, 
development of music ideas, compositional devices, refinement of the composition, 
performance practice, use of information technology and a list of reference repertoire. The 
report is to be written in about 600 words. 

c. The recordings (live or electro-acoustic performance) and scores of the compositions 
have to be submitted. 

d. The compositions submitted in this module should not be identical to the compositions 
in Compulsory Module 3. 

e. If candidates submit a recognised qualification for exemption from this examination, 
the compositions submitted in Compulsory Module 3 should be different from the 
compositions in the recognised examination. 
 

*Learning Targets:  CI – Developing Creativity and Imagination   SP – Developing Music Skills and Processes   CR – Cultivating Critical Responses in Music   MC – Understanding Music in Context

10 



 

 11 

2.4 Broad Learning Outcomes 

Students’ listening, performing and creating abilities, as well as generic skills, values and 

attitudes can be developed in the course of music learning. By the end of the course, students 

should be able to: 

(1) identify and analyse how music elements are used in compositional devices; 

(2) identify and analyse the artistic qualities of diverse music genres and styles in 

different cultures and periods, as well as the relationships with their historical and 

cultural contexts; 

(3) use their critical thinking skills to appreciate and respond to music critically from 

multiple perspectives, and express their personal opinions; 

(4) perform music accurately and fluently with appropriate control of techniques and 

expression; 

(5) perform different types of music using appropriate styles to demonstrate their ability 

to interpret music and their aesthetic sensitivity; 

(6) explain and justify their interpretation of the music being performed; 

(7) create and develop music ideas employing appropriate compositional devices; 

(8) arrange an existing piece of music to demonstrate creativity and musical 

understanding of the piece; 

(9) explain the use of music elements in the compositional devices of their own 

compositions; 

(10) establish personal values with regard to music, and respect other people’s different 

orientations; 

(11) communicate with others and express themselves effectively through creating and 

performing; 

(12) establish collaborative relationships through participating in an instrumental or vocal 

ensemble; and 

(13) respect different music traditions and cultures. 
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Chapter 3 Curriculum Planning 

This chapter provides guidelines to help schools and teachers develop a flexible and balanced 

curriculum that suits the needs, interests and abilities of their students, and the context of 

their school, in accordance with the central framework provided in Chapter 2. 

3.1 Guiding Principles 

Curriculum planning should aim to facilitate music learning, and at the same time develop 

students’ generic skills and positive values and attitudes. When planning the three-year senior 

secondary Music curriculum, teachers should respond to needs and abilities of their students 

and the requirements of the various modules when devising learning content and working out 

suitable teaching strategies. Curriculum development is a continuous process; however, 

teachers should make adjustments to curriculum planning, learning and teaching, as well as 

assessment strategies whenever necessary.  

When planning and developing the school-based Music curriculum at the senior secondary 

level, teachers and schools are encouraged to: 

• ensure that there is a continuity with the junior secondary Music curriculum to provide 

holistic and comprehensive music learning to students; 

• design a school-based Music curriculum with reference to the school context, 

curriculum aims and framework, learning and teaching strategies and modes of 

assessment suggested in this curriculum; 

• set clear and manageable curriculum goals to develop students’ music skills, creativity, 

critical thinking and communication skills, and positive values and attitudes conducive 

to lifelong learning; 

• take into account of students’ strengths, interests and learning pace, and design suitable 

learning and teaching activities and assessment modes to cater for learner diversity;  

• develop a progressive and appropriate school-based Music curriculum by applying the 

recommended Learning Objectives flexibly and/or designing suitable Learning 

Objectives leading to the four Learning Targets; 

• allocate sufficient lesson time and use learning time effectively to facilitate students’ 

learning; 

• develop and make good use of learning resources to suit students’ needs; and  

• design appropriate assessment tasks to inform students’ progress of learning and adjust 

learning and teaching strategies.
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3.2 Time Allocation 

Schools need to provide sufficient lesson time for students who have chosen Music as an 
elective. About 10% of the total formal lesson time should be allocated to Music during the 
three years of senior secondary studies, which is about 250 lesson hours2. For instance, a 
school with a timetable of 40 lessons per week should allocate at least four Music lessons per 
week. It is generally advisable that two double Music lessons are arranged per week in order 
to provide students with adequate sustained time for listening, performing and creating 
activities. The suggested percentage and amount of lesson time for each of the three areas of 
learning, i.e. listening, performing and creating, are listed below: 

 

 

 

 

 

Taking these suggested percentages into account, teachers should assign and use the lesson 
time for the three main areas flexibly according to students’ music abilities and learning 
progress as well as the requirements of the modules. Through listening extensively to 
different kinds of music, students can develop sensitive listening abilities and gain rich music 
nourishment and experience so as to enhance their abilities in performing and creating. Thus, 
teachers may assign more lesson time for listening. If students have acquired a considerable 
level of performing skills, the lesson time in this area can be reduced, and teachers can assign 
more lesson time to the areas of listening and creating according to learning and teaching 
needs. 

3.3 Progression 

The three compulsory modules in this curriculum, i.e. Listening, Performing I and Creating I, 
are designed to develop students’ creativity, critical response and musical competence, while 
the three elective modules allow them to specialise in an area in which they have particular 

                                                 
2 The lesson time for Liberal Studies and each elective subject is 250 hours (or 10% of the total allocation 
time) for planning purpose, and schools have the flexibility to allocate lesson time at their discretion in order 
to enhance learning and teaching effectiveness and cater for students’ needs.  
 
“250 hours” is the planning parameter for each elective subject to meet local curriculum needs as well as 
requirements of international benchmarking. In view of the need to cater for schools with students of various 
abilities and interests, particularly the lower achievers, “270 hours” was recommended to facilitate schools’ 
planning at the initial stage and to provide more time for teachers to attempt various teaching methods for the 
SS curriculum. Based on the calculation of each elective subject taking up 10% of the total allocation time, 
2500 hours is the basis for planning the 3-year senior secondary curriculum. This concurs with the reality 
check and feedback collected from schools in the short-term review, and a flexible range of 2400±200 hours is 
recommended to further cater for school and learner diversity.  
 
As always, the amount of time spent in learning and teaching is governed by a variety of factors, including 
whole-school curriculum planning, learners’ abilities and needs, students’ prior knowledge, teaching and 
assessment strategies, teaching styles and the number of subjects offered. Schools should exercise professional 
judgement and flexibility over time allocation to achieve specific curriculum aims and objectives as well as to 
suit students' specific needs and the school context.  
 

Area 
Suggested Percentage of Lesson Time 

(Approximate number of hours) 
Listening 50 – 60% (125 – 150 hours) 

Performing 15 – 25% (37.5 – 62.5 hours) 
Creating 25 – 35% (62.5 – 87.5 hours) 
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interest and strengths. Students have to study three compulsory modules and one elective 
module from S4 to S6. In S4, they should acquire an overview on the requirements of all the 
modules and begin to study the three compulsory modules. Also, to lay a firm foundation for 
their studies in S5 and S6, it is beneficial for students to have a preliminary understanding of 
the development and trends in Western classical music, Chinese music, Cantonese operatic 
music and popular music, and to construct knowledge on Chinese and Western 
instrumentation, compositional devices and elementary harmony. Teachers need to help 
students develop their musical competence through listening, performing and creating 
activities so that they have a sound foundation for applying music knowledge and skills. 
After the first year of studies, students will have a fuller understanding of their own 
preferences, strengths and the curriculum requirements, and so be better prepared to choose a 
suitable elective module for a more in-depth pursuit in S5. 

Students will continue to study all the compulsory modules in the second and third years. In 

this process, their appraising, performing and creating skills will be further developed, and 

more music-related knowledge constructed. They should also choose one module from 

Elective Modules 4 to 6 as early as possible, for studying during S5 and S6. Teachers will 

have to guide students on the study of individual topics in listening, performing and creating. 

With such support, they can analyse and explore various music styles and artistic 

characteristics from multiple perspectives, and be encouraged to express personal views on 

different musical works and interpretations with evidence. 

Figure 3.1 Progression 

S4 
Students explore 
their interests and 

strengths,  
and develop musical 

competence  
so as to apply  

music knowledge 
and skills. 

 Compulsory Part  

A
ch

ie
vi

ng
 th

e 
fo

ur
 L

ea
rn

in
g 

Ta
rg

et
s 

 
th

ro
ug

h 
lis

te
ni

ng
, p

er
fo

rm
in

g 
an

d 
cr

ea
tin

g 

 

+ 

 

+ 

 

Module 1 
Listening 

Module 2 
Performing I 

Module 3 
Creating I 

 
   

 

  

S5 and S6 
Students further 

develop  
their abilities in 

appraising, 
performing and 
creating music,  

construct related  
music knowledge  
so as to develop 

creativity and nurture  
aesthetic sensitivity. 

Compulsory Part Elective Part 

     

  

     

Module 1 
Listening 

+ Module 2 
Performing 

I 

+ Module 3 
Creating I 

  Module 4 
Special 
Project 

or Module 5 
Performing 

II 

or Module 6 
Creating II 

 



 

 16 

Teachers should plan the progression of studies flexibly to help students develop their 

abilities in appraising, performing and creating music. In the course of music learning, 

listening, performing and creating are carried out in an integrated and well-connected manner. 

Therefore, the three areas should not be conducted discretely in the three years of senior 

secondary studies. Some important points on the three areas are provided below to facilitate 

further illustration. 

In the aspect of listening, students’ development in listening has to be consolidated first by 

promoting their abilities in analysing music elements through listening. In addition to 

developing sensitive listening skills, students need to understand compositional devices, 

artistic characteristics of different genres and music styles in relation to the historical and 

cultural contexts. Such knowledge must be applied also in the areas of performing and 

creating. Teachers may use “vertical development” and “horizontal linkage” to arrange and 

organise the teaching in the area of listening, for instance, by adopting a chronological 

method for Western classical music. Teachers can guide students to study the music and 

artistic characteristics of different periods from the Baroque period onwards. Alternatively, a 

particular topic can be chosen for the study of Music in different periods and genres, such as 

the relationship between lyrics and music, melodic characteristics and development, the 

timbre and structure of an orchestra, in order to strengthen effectively students’ 

understanding of music from different cultures. For the examples of learning and teaching 

design, please refer to Appendix 1: Schemes of Work (1) and (2) on pages 61 to 62. There is 

no need to arrange the progression of studies for topics in Western classical music, Chinese 

instrumental music, Cantonese operatic music and popular music in a particular sequence. 

Teachers should make flexible arrangements according to learning and teaching needs and 

students’ interest. 

In the aspect of performing, students are guided to understand the music characteristics and 

ways of interpreting music from different periods and genres through extensive listening so 

that their performing and interpretation skills will be enhanced. Moreover, teachers have to 

develop students’ sight-singing skills at an early stage, and help them organise choral and 

ensemble activities in order to develop collaborative skills in music. As students’ strengths 

and standards in performing vary, teachers need to discuss with them the progression of 

studies and performance repertoire based on individual needs. 

In the aspect of creating, students should listen to different styles of music in order to broaden 

their music and cultural horizons, and to accumulate music nourishment for stimulating 

inspiration and ideas for creating. Students have to acquire knowledge related to music 

creating, such as the development of music ideas, and the use of orchestration, form, harmony 

and texture. They should then apply this knowledge to arrange and create music in order to 
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enhance their compositional skills and aesthetic sensitivity. Teachers should arrange 

performances of students’ compositions, and guide them in appraising compositions of their 

own and their classmates, as this will give them a more in-depth understanding of and 

experience in music creating. In addition, teachers should help students decide on the content 

of their portfolios based on individual students’ abilities and inclinations. 

3.4 Suggested Learning Focuses 

Teachers should plan learning content based on the requirements and study guidelines of the 

modules in this curriculum, and decide on the depth and breadth of each topic. As students 

have different interests and abilities with regard to listening, performing and creating, 

teachers need to arrange the learning content flexibly and select suitable materials based on 

learning and teaching needs. The suggested learning focuses for the three areas are as 

follows: 

Area Suggested Learning Focuses 

Listening 

Develop awareness and understanding of music, e.g. 

• Pitch: intervals, scales, range 

• Duration/Rhythm: syncopation, polyrhythm, polymetre, backbeat, 
dingban (yibansanding, yibanyiding, liushuiban) 

• Dynamics: gradation of dynamics, subtle differences and changes in 
dynamics 

• Tempo: gradation of tempi, subtle differences and changes in tempi 

• Timbre: timbres of different combinations of voices and instruments, 
different ways of sound production in voices and instruments, effects of 
recorded and mixed sounds 

• Texture: monophony, homophony, polyphony, heterophony 

• Harmony: chords, harmonic progression, cadences 

• Tonality: modes, atonality, modulation, polytonality, concept of modes and 
xian of Cantonese opera (shigongxian, hechexian, yifanxian, fanxian) 

• Structure/Form: repeated and contrasting sections (e.g. binary, ternary and 
rondo form), forms with developing ideas (e.g. theme and variation, 
sonata), Chinese instrumental forms (e.g. liushibaban, taoquti), banshi in 
Cantonese opera (e.g. qiziqingzhongban, bazijuerhuangmanban), yuyaowei, 
hetouhewei 

• Notation: five-line staff notation, jianpu, gongchepu 

• Genres and music styles: please refer to the study guidelines of 
Compulsory Module 1 on page 8 
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Area Suggested Learning Focuses 

Performing 

Develop performing skills, e.g. 

• clarity and accuracy of rhythm and pitch 

• technical control and fluency 

• appropriate musical expression 

• appropriate tempo 

• effective use of dynamics 

• phrasing 

• stylistic awareness 

• interpretation 

• sense of ensembleship 

• sight-singing 

Creating 

Develop creating skills, e.g. 

• development of music ideas 

• exploiting and controlling the medium 

• use of music elements 

• structural interest (unity, contrast, balance, form) 

• consistency of style 

• notation 
 
 
3.5 Curriculum Planning Strategies 

To facilitate students’ effective learning of Music, teachers and schools may consider 

adopting the following strategies in curriculum planning: 

3.5.1 Designing authentic music experiences 

To stimulate students’ learning interest and develop comprehensively their music abilities, 

teachers should design and organise music activities in accordance with learning and teaching 

needs to provide them with authentic music and aesthetic experiences. Through actively 

participating in activities which integrate listening, performing and creating, students can 

identify, apply and understand different music concepts and so deepen their understanding of 

music. For instance, in designing activities in curriculum planning, teachers may invite 

students to play and sing music in order to gain a better understanding of music style. 

Teachers may also ask students to play or sing some of their own or peers’ compositions in a 

live performance. Students can thus more actively explore, encounter and experience music, 

thereby consolidating and applying music skills and knowledge. 
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3.5.2 Integrating curriculum and learning with assessment 

Assessment is an integral part of the curriculum, learning and teaching, and feedback cycle. 

To facilitate effective learning and teaching, it is essential to ensure a close alignment 

between curriculum and assessment and to integrate learning with assessment in the learning 

and teaching process. In the course of curriculum planning, teachers have to select an 

appropriate pedagogy and design a range of assessment tasks based on the learning content 

and the expected learning outcomes. Quality feedback on students’ music performance 

should be given immediately to let them know their level of attainment. In addition to giving 

a grade or mark for students’ assignments, appropriate comments and recommendations 

should be provided to help students understand their strengths and weaknesses, and the ways 

for improvement. Teachers should also employ flexibly a range of assessment tasks, such as 

individual presentations, group discussions, solo and ensemble performances, and the writing 

of concert reports and music programme notes in order to assess students’ abilities and 

progress holistically. Nevertheless, it is the quality, not the quantity of assessment that 

matters. The number and frequency of assessments should be planned in a reasonable way to 

avoid imposing unnecessary pressure on students. Please refer to Appendix 1: Schemes of 

Work (1) and (2) on pages 61 to 62 for the example on integrating curriculum and learning 

with assessment. 

3.5.3 Catering for learner diversity 

Students differ in their abilities, interests, learning styles, social and economic backgrounds, 

and such differences give rise to learner diversity. To cater effectively for students’ diverse 

learning needs, and promote their learning interest, teachers should plan the curriculum 

flexibly by, for example, using graded learning materials and designing diversified learning 

activities and assessment tasks. Teachers should provide them with ample opportunities and 

guidance so as to help them make choices appropriate to their own needs with regard to 

selecting their own repertoire for performance, style and genre in music creating and an 

appropriate Elective Module for study. Moreover, teachers should also bring in resources and 

support from a variety of sources to cater for students’ varied learning needs and 

development paths. For instance, if students are interested in Chinese music and wish to 

further their studies in this area, they could be encouraged to study Chinese Literature and/or 

Chinese History so as to deepen their understanding of Chinese music. 
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3.5.4 From teacher-dominated to autonomous learning 

In designing the curriculum and learning and teaching activities, teachers should adopt a less 

teacher-centred approach, and guide students towards autonomy and independence in music 

learning. At the initial stage, students tend to require more instruction and guidance, and 

teachers thus play a more instructional role in helping them to set the learning direction and 

focuses. However, as students gradually build up their music skills and ability to appraise 

music, and widen their knowledge and interests, teachers should provide them with greater 

autonomy and space so as to help them become self-initiated and independent music learners. 

Most importantly, teachers need to help students understand their own needs and 

appropriately choose learning content, method and pace suited to themselves, so that they can 

devise concrete and practical learning plans. Students should also reflect on and evaluate their 

own learning, and adopt appropriate measures to improve and promote learning effectiveness. 

3.5.5 Using a variety of resources 

When planning the curriculum, schools should make appropriate use of resources available in 

school and the community to provide a learning environment conducive to music learning. If 

schools, teachers, parents and members of the community can jointly establish close networks, 

they can not only exchange experiences and information effectively but also share and jointly 

use resources. Schools may create a webpage to provide references in music learning and 

teaching, report information related to music learning within and outside school, and display 

students’ music performances and compositions to encourage sharing and discussion among 

students as well as with members outside school. Musicians-in-school, part-time music 

instructors and parties who are talented in music including teachers of other subjects, students, 

alumni and parents are all valuable human resources to facilitate the implementation of the 

Music curriculum and support students’ music learning. Moreover, schools can participate in 

music events organised by different organisations, and collaborate with other schools or 

tertiary institutions in organising activities and exchanges in music so as to stimulate students’ 

learning interest and enrich their music learning experiences. 

3.5.6 Using learning time effectively 

As noted in Section 3.2 “Time Allocation” on page 14, schools should allocate sufficient 

lesson time to the subject in the formal curriculum, i.e. at least 10% of the total lesson time 

(about 250 lesson hours over the three years). Schools need to be flexible and creative in 

timetabling formal lesson time. For instance, they may arrange double or triple periods per 

week or cycle, a combination of long and short periods or different learning periods that vary 

according to levels to facilitate teachers’ use of diversified modes in music teaching based on 
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needs, so as to provide ample time for students’ participation in listening, performing and 

creating activities, and to facilitate reflection and evaluation. Besides, schools may arrange a 

special time slot for S4 – S6 students taking Music to participate together in various music 

activities, such as concerts or performances in creative musical works every Friday afternoon. 

Nevertheless, apart from formal lesson time, students’ music learning can take place at any 

time and place, such as during recesses, lunchtime breaks, after-school hours and holidays. 

Given appropriate guidance from teachers, the sounds and music that students encounter 

daily can be materials to stimulate their learning interest in music, and help extend music 

learning to everyday life. 

3.5.7 Engaging in life-wide learning 

Life-wide learning can take place inside and outside the classroom, both supplementing and 

complementing each other. With appropriate planning, teachers can help students participate 

in a good variety of activities. Gaining exposure to and learning music in authentic settings 

help students widen their horizons and enrich their learning experiences. For instance, ritual 

performances of Cantonese opera are frequently staged at temporarily built performance halls 

every year during a number of festivals such as the Birthday of Tian Hou (the Queen of 

Heaven) and the Yu Lan Jie (Ghost Festival) in Hong Kong. Teachers may plan and organise 

learning and teaching activities related to Cantonese operatic music during these festivals, 

and encourage students to observe some of these performances, so as to deepen their 

understanding of the performance practice of the music. Moreover, teachers can arrange for 

students to attend concerts, take part in music competitions, participate in training in bands 

and choirs, and organise solo music performances. All these activities can effectively 

consolidate students’ music skills, foster their aesthetic sensitivity and develop their capacity 

for lifelong learning. 

3.6 Curriculum Management 

3.6.1 Areas of work 

In managing the school-based Music curriculum, teachers should consider the following: 

(1) Understanding the curriculum and learning context 

• Understand the Senior Secondary Curriculum Guide (2009) and the C&A Guide with a 

view to adapting the central curriculum in school-based curriculum development; 

• Understand the school’s vision and mission, strengths and policies, as well as students’ 

abilities and interests; and 

• Understand the community culture and the changing needs of society. 
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(2) Planning and implementing the curriculum 

• Design and implement schemes of work to help students achieve the curriculum aims 

and Learning Objectives of the Music curriculum; and 

• Design modes of assessment and tasks to promote assessment for learning. 

(3) Evaluating the curriculum 

• Evaluate the school-based Music curriculum continually through collecting data from 

different sources and analysing evidence of student learning; and 

• Review the curriculum in accordance with the learning and teaching context and make 

adjustments whenever necessary. 

(4) Developing resources 

• Develop, collect and organise learning and teaching resources and enable students to 

access them whenever needed; 

• Make effective use of schools and community resources to facilitate student learning; 

and 

• Expand learning and teaching resources by exploiting the use of information and 

communication technology. 

(For more ideas on learning and teaching resources, please refer to Chapter 6 “Learning and 

Teaching Resources” on page 55.) 

(5) Building professional capacity 

• Keep abreast of the latest curriculum development, teaching strategies and subject 

knowledge; and 

• Build networks with other schools to foster mutual support. 

3.6.2 Roles of different personnel 

Music teachers, Arts Education KLA curriculum leaders / Music panel chairpersons, 

principals / vice-principals / curriculum leaders and parents play different roles in the 

planning, development and implementation of the school-based Music curriculum. A 

collaborative effort is vital in developing and managing the curriculum. 

(1) Music teachers 

• Keep abreast of the latest changes in curriculum, learning and teaching strategies and 
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assessment practices;  

• Contribute to the school-based Music curriculum development, implementation and 

evaluation, and make suggestions on the strategies in learning and teaching and 

assessment; 

• Stretch students’ potential in learning Music, and encourage them to learn actively; and 

• Participate actively in professional development, peer collaboration and professional 

exchange. 

(2) Arts Education KLA curriculum leaders / Music panel chairpersons 

• Lead and plan the school-based Music curriculum development, and set a clear 

direction for it; 

• Monitor the implementation of the curriculum, and make appropriate adjustments in 

strategies for learning and teaching and assessment with due consideration to students’ 

needs;  

• Facilitate professional development by encouraging panel members to participate in 

training courses and workshops;  

• Hold meetings (both formal and informal) with panel members to strengthen 

coordination and communication among them;  

• Promote professional exchange on subject knowledge and learning and teaching 

strategies; and 

• Make the best use of resources available in the school and the community. 

(3) Principals / vice-principals / curriculum leaders 

• Understand students’ strengths and interests, as well as the significance of music 

learning; 

• Take into consideration students’ needs, the school context and the central curriculum 

framework in formulating the curriculum, and instructional and assessment policies; 

• Coordinate the work of KLA curriculum leaders and panel chairpersons, and set clear 

targets in curriculum development and management; 

• Empower and support Arts Education KLA curriculum leaders / Music panel 

chairpersons and teachers to promote a culture of collaboration among teachers and to 

facilitate the learning and teaching of Music; 

• Understand the strengths of teachers, deploy them flexibly to teach the Compulsory and 

Elective Parts of the curriculum; 

• Convey a clear message to parents regarding the significance of Music education; and  
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• Build networks among schools, community sectors, and various organisations at 

management level to facilitate the development of the school-based Music curriculum. 

(4) Parents 

• Support the development of the school-based Music curriculum; and 

• Understand the value of Music education, and encourage and support their children to 

pursue the studies of Music with commitment. 

The joint and best efforts of the above parties are important to bring about students’ effective 

learning in Music. Schools need to adopt a student-centred teaching approach to stimulate 

students’ learning interest and motivation. Through a wide range of practical music activities, 

students gain personal experience, and develop comprehensive music skills and aesthetic 

sensibility, as well as skills in thinking, self-directed learning and collaboration. Besides, 

teachers should adopt diversified modes of assessment, and use formative and summative 

assessment flexibly in order to assess comprehensively students’ performance and understand 

their development in generic skills, values and attitudes. Please refer to Chapters 4 “Learning 

and Teaching” and 5 “Assessment” on page 25 and page 45 respectively for further 

suggestions on learning and teaching, and assessment strategies. 
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Chapter 4 Learning and Teaching 

This chapter provides guidelines for effective learning and teaching of the Music curriculum. 

It is to be read in conjunction with Booklet 3 in the Senior Secondary Curriculum Guide 

(2009), which provides the basis for the suggestions set out below. 

4.1 Knowledge and Learning 

Faced with the enormous changes in a knowledge-based society, students need to learn how 

to learn and make flexible use of knowledge. To help them develop these abilities, teachers 

need to understand the changes in the concepts of knowledge and learning. While a one-way 

transmission approach to teaching may help students become familiar with certain music 

skills and knowledge reasonably quickly, it is unlikely to develop their creativity, aesthetic 

sensitivity and critical thinking skills. The Music curricula in the past were more oriented 

towards Western music theories and knowledge of classical music. Students’ learning 

focused mainly on theoretical and historical knowledge, and insufficient attention was given 

to nurturing their creativity and appraising skills. With the changed emphases in learning and 

teaching, teachers need to make the following adjustments when organising learning and 

teaching for the senior secondary Music curriculum: 

• Shift the learning and teaching paradigm from a teacher-centred to a student-centred 

approach, with a greater emphasis on hands-on experience and interaction; 

• Guide students to participate in listening, performing and creating activities, and give 

them ample opportunities to experience music, and to synthesise and apply what they 

have learned in new contexts so as to help them construct music knowledge; 

• Reduce the use of direct instruction to the whole class, and use a more flexible 

grouping approach, involving individual and group work, to guide students to handle 

music issues from multiple perspectives and to help them develop the ability to learn 

how to learn;. 

• Create learning contexts for students, and through peer collaboration and interactive 

learning, stimulate positive thinking and active learning so as to build a learning 

community gradually; and 

• Guide students to acquire knowledge in a wide variety of ways, in addition to learning 

from books, such as reading scores, programme notes, recording catalogues and 

web-based information; attending concerts, master classes and music lectures; listening 

to radio broadcasts and enjoying community music programmes. 
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Because of the paradigm shift in learning and teaching, teachers act not only as transmitters 

of music knowledge and demonstrators of skills, but also as facilitators, reflective 

practitioners and assessors. Especially when students are engaged in creating music, teachers 

should keep an open mind, listen carefully to their views, and provide guidance on solving 

problems, feedback and encouragement whenever appropriate. In the process of learning and 

teaching, teachers should plan teaching activities thoughtfully and attend carefully to students’ 

needs. At different stages in learning, teachers should switch their various roles flexibly to 

facilitate effective learning. On the other hand, students are at the centre of the process of 

learning and teaching, and are discoverers, enquirers and constructors of knowledge. They 

have to be keenly involved in learning activities, think actively and enquire boldly so as to 

construct and apply knowledge. Students have to understand their strengths and weaknesses, 

consciously regulate, adjust and assess their own learning in order to build and continually 

improve their music abilities and musicianship. 

4.2 Guiding Principles 

When planning and implementing the senior secondary Music curriculum, teachers should 

take the following guiding principles into consideration. 

4.2.1 Setting clear learning directions 

Teachers should plan teaching holistically, set clear learning purposes and directions for 

students, and devise Learning Objectives in accordance with the curriculum requirements and 

students’ needs. In the learning and teaching of listening, performing and creating, systematic 

planning and implementation are essential in various areas such as time allocation, depth and 

breadth of content and use of teaching materials, to ensure that students do not deviate from 

the appropriate learning direction. Before teaching a major topic, teachers can briefly 

introduce students to the Learning Objectives, procedures for activities and assessment 

methods so as to engage them in active learning and stimulate their learning motivation. 

Students therefore can understand clearly the learning direction, and proceed with purposeful 

and meaningful learning. 

4.2.2 Building on students’ prior knowledge and experience 

The planning of learning and teaching should be centred on students, who may vary in their 

music potential and the pace in which they develop their abilities. When structuring the 

curriculum content, arranging teaching procedures and selecting teaching strategies and 

materials, teachers should be mindful of students’ music abilities and prior knowledge. 

Finding out more about students’ music background and experience through talking to them, 
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administering simple diagnostic tests and listening to their performances can form a sound 

basis for curriculum planning. It allows teachers to not only tailor the curriculum according to 

students’ needs and interests, but also increase their motivation and help them develop their 

strengths in music. 

4.2.3 Teaching to facilitate understanding 

Teachers should not only impart knowledge of music theory and history, but also allow 

students to experience and understand music through listening, performing and creating in 

order to construct music knowledge and develop music skills. For instance, by means of 

repeated listening to a piece of music, teachers can guide students to identify the artistic 

characteristics of the work and analyse how the treatment of music elements brings about its 

overall effect. Students then listen to other musical works and apply the knowledge they have 

acquired to make further analysis and discussion. In addition, students can demonstrate their 

ability to acquire and apply music knowledge and techniques through being engaged in 

creating and performing. Such learning processes enable them to manage, integrate, apply 

and transfer knowledge gained, expand their understanding of music, and facilitate the 

consolidation and internalisation of knowledge. 

4.2.4 Adopting a range of learning and teaching strategies 

There is no one set of learning and teaching strategies that can accommodate all teaching 

situations and cater for all students. To bring about effective learning and stimulate interest, 

teachers should flexibly adopt different strategies. For instance, when guiding students to 

identify and appreciate music, they should not only elaborate and analyse its features through 

instruction and demonstration, but also engage them in information-gathering, interactive 

discussion and sharing the artistic qualities of music and personal views. Subsequently, 

students can apply their knowledge to creating and performing. In this learning process, 

teachers have to make good use of a variety of teaching strategies such as traditional 

instruction, demonstration and exercises, as well as enquiry, discussion and interaction, so as 

to help students construct music knowledge, formulate independent views, develop their 

creativity and nurture their spirit of enquiry. 

4.2.5 Promoting interaction 

Through interacting with teachers and peers, students not only develop their communicative 

and collaborative skills and enhance their ability for independent learning, but also actively 

construct new knowledge and apply it to listening, performing and creating. When students 

are engaged in collaborative learning, teachers should still provide guidance, and act as 
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facilitators at appropriate points through raising open-ended questions and giving feedback to 

stimulate their higher-order thinking and promote continuous learning. Teachers should 

encourage students to raise questions and express opinions freely. They should also be a role 

model for students by respecting different opinions in order to cultivate a liberal and open 

atmosphere for learning. 

4.2.6 Enhancing students’ motivation 

Teachers play a vital role in stimulating students’ interest in music as this increases their 

motivation for learning. Teachers have to be music lovers themselves and adopt an open 

attitude, which allows students to learn in a relaxed and harmonious atmosphere. Through 

impressive demonstrations of singing or instrumental playing, use of excellent music 

compositions, lively teaching and setting tasks of appropriate standards, teachers can 

stimulate students’ desire for learning and their motivation to strive for excellence. To make 

students more proactive in learning, teachers need to indicate their expectations clearly to 

them and show appreciation of their efforts. While it is inevitable that students make mistakes, 

teachers should encourage them to keep trying rather than criticising them. If students raise 

immature questions or express immature thoughts, teachers should still listen attentively to 

them and guide them along. 

4.2.7 Developing self-directed and independent learning 

As students’ music abilities increase, teachers should develop their capacity for self-directed 

learning step by step, and guide them actively to experience and analyse music, think 

independently, acquire music knowledge, create and tackle music issues at their own pace. 

For instance, when introducing the composition techniques and artistic features of a specific 

piece of music, teachers may not give any direct instruction at first, but ask students to gather 

relevant information, and let them listen to the piece of music repeatedly to feel and analyse it. 

They may then ask students to discuss and share their understanding of and views on the 

piece. Teachers act as facilitators whenever necessary to provide information, hints and 

guidance. Through the process of self-directed and interactive learning, students no longer 

passively receive knowledge. Instead, they are actively engaged in discovering and solving 

problems, and acquiring ways to construct knowledge, thereby learning gradually how to 

become autonomous in learning. 

4.2.8 Using a rich variety of learning and teaching materials 

A wide variety of learning and teaching materials can be used to stimulate student interest 

and broaden their learning experience, such as newspapers, magazines, music instruments, 
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audio-visual equipment, music software and information on the Internet. Teachers should 

select music of different genres, styles and cultures from a variety of sources as teaching 

materials to widen students’ music horizons. Teachers should also encourage students to 

listen to Chinese and Western music from a wide range of historical periods extensively and 

to attend various kinds of concerts. Through personal experience, students are exposed to 

different kinds of music, which can enhance their understanding of music styles and 

compositional techniques, provide them with inspirational ideas for composing, and develop 

their musical interpretation skills and styles in performing. 

4.3 Approaches and Strategies 

4.3.1 Approaches 

There is no single approach that can accommodate all learning and teaching situations. 

Teachers should flexibly adopt and combine different learning and teaching approaches, with 

due consideration of the actual contexts and students’ needs. 

(1) Direct instruction 

Direct instruction is a commonly used learning and teaching approach. Teachers present and 

explain the learning content and, through questioning and feedback, help students acquire 

basic music knowledge, for example, by explaining the music features of genres and musical 

periods, and analysing the formal structures of music compositions and compositional 

techniques. Teachers need to deliver instruction in a lively manner with the subject matter 

suitably graded from easy to difficult, and organise systematically their teaching focuses and 

procedures. Monotonous and long-winded narration should be avoided. Instead, teachers 

should develop students’ higher order thinking and try to foster a spirit of enquiry through 

precise and lively instruction and explanation. They should also use interactive dialogue 

wherever appropriate to encourage the exchange of opinions and stimulate students’ thinking. 

(2) Expert performance 

Music is a listening art. Students cannot comprehend the real meaning of music through mere 

instruction. Expert performance is an approach to allow students to experience music directly. 

It converts abstract music concepts into concrete ideas, facilitates students’ memory and 

understanding of music, and stimulates their motivation. For instance, through teachers’ 

singing or instrumental demonstrations, students can effectively understand the music 

techniques and ways of expressing emotion in music. Teachers may not be able to play all 

kinds of instruments and music, but they can make use of recordings or videos to guide 
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students to understand music techniques, artistic features and compositional techniques. If 

circumstances permit, teachers can arrange for musicians or orchestras to give live 

demonstrations and talks in school, or lead students to participate in master classes so that 

students have direct contact with musicians and authentic aesthetic experiences. In the 

process of learning and teaching, teachers should design meaningful learning contexts and 

flexibly combine direct instruction, expert performance and enquiry learning. Teachers can 

make use of a wide range of activities to help students revisit and revise their views, and 

modify their learning strategies so that students can develop their music skills and construct 

music knowledge progressively. 

(3) Enquiry learning 

Enquiry learning is a flexible learning and teaching approach, which promotes active learning 

and also provides room for autonomous learning based on students’ interests and pace of 

learning. In the process of enquiry learning, students actively construct knowledge and 

develop their skills, and become acquainted with methods for searching for knowledge. In 

general, the process of enquiry learning can be divided into three stages: 

(i) Choosing a topic and searching for information: based on selected music issues, 

students choose a topic of enquiry, set a clear focus, and search for related materials. 

(ii)  Collating and analysing information: based on the materials collected, students try 

to understand the pertinent phenomena and related structures, analyse and compare 

from multiple perspectives, and relate what they are learning to relevant previous 

experiences and concepts to clarify the issues being studied. 

(iii) Reflecting and making judgments: after considering different views, students reflect 

on the enquiry topic and make objective judgments, explain the relevant phenomena 

and express personal opinions. 

Teachers should guide students to explore problems on their own and use different strategies 

to find solutions. If students choose to study “Special Project” in Module 4, the use of an 

enquiry learning approach can deepen understanding of the topic, and help them acquire the 

necessary learning skills and ways of constructing knowledge. 

Also, students can imagine themselves in different roles as composer, performer and listener 

to analyse, reflect on and judge music compositions. This will help them develop their 

imagination, refine their own compositions and interpretations, and sharpen their views. For 

instance, in the process of creating, students can imagine how performers would interpret 

their compositions and how an audience would understand them, which can help them revise 

their work. Likewise, when performing or listening to music, students can imagine 
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themselves in different roles for the purposes of reflection and enquiring, to obtain a more 

comprehensive review, understanding and appraisal of the music. 

4.3.2 Strategies 

To help students engage effectively in the learning of listening, performing and creating, 

teachers should take the following learning and teaching strategies into consideration: 

(1) The learning and teaching of listening 

Listening is the foundation of music learning. It is essential for students to listen to and 

appraise their own and others’ creative works when learning music. Listening, performing 

and creating activities are intertwined and often take place simultaneously. For instance, 

students have to listen carefully when creating and performing in order to achieve better 

results. To develop the ability to appraise music and aesthetic sensitivity, students need to 

concentrate on listening and learn how to identify the use of music elements in a composition, 

analyse the structure and compositional devices of the music, and understand the style and 

music context of the piece. Through extensive listening to music, students’ listening and 

appraising abilities will be enhanced. They will gain rich music nourishment, which helps 

them conduct performing, creating and project learning activities. The recommended 

strategies for designing and implementing listening activities are: 

(i) Listening repeatedly with specific purposes 

There are often many focal points in a piece of music or a music excerpt, which can be used 

for study. Before listening, teachers should set clear listening objectives and make them 

known to students. Based on their needs and abilities, teachers may arrange for students to 

listen to an excerpt repeatedly, concentrating on aspects such as music elements, style, 

interpretation and expression. As the lesson time is limited, the selected excerpts need to be 

of an appropriate length. Moreover, teachers may put recordings on reserve in the school 

library or a listening corner to provide opportunities for students to listen frequently to the 

whole piece and to derive enjoyment from listening to music. 

(ii) Designing diversified activities 

Teachers may employ a range of activities to promote attentive listening, thereby 

consolidating students’ listening skills and developing other skills. These activities include: 

• listening with a music score in order to understand the structure of the piece; 
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• singing or playing the main theme of a piece before listening, and identifying and 

analysing the development of the theme during listening; 

• describing verbally the characteristics of the music and expressing personal feelings 

towards it; 

• completing worksheets to strengthen the ability to identify music elements, genres and 

periods; and 

• writing a brief report to appraise the styles of the music. 

(iii) Cultivating a critical response to music 

Experiencing and appraising music through listening is an effective way to cultivate students’ 

aesthetic sensitivity. Teachers should encourage students to listen to recordings and to their 

own and peers’ performances in lessons. Through questions and discussion, students learn to 

use music terms and knowledge to describe and appraise music with reference to its contexts, 

and to put forward arguments to support their views. Students can collect information from 

various sources to obtain a comprehensive understanding of the style and background of a 

piece and its relationship to society and culture. A deeper understanding of music in context 

will help students understand, interpret and appraise music. Besides, teachers should guide 

students in learning how to develop assessment criteria for appraising music according to the 

contexts so as to enhance their aesthetic sensitivity and appraising ability progressively. 

(iv) Creating room for imagination 

Apart from training students’ listening abilities, listening activities can help develop students’ 

imagination. The ideas and feelings students have when listening to a piece of music will 

vary from person to person, and may not be in line with the composer’s intentions or the 

teacher’s views on the piece. Therefore, teachers should be open towards students’ opinions 

as long as they are able to give reasonable explanations and justifications for their views. 

Teachers should guide students to understand how music elements are used in a piece of 

music, and recognise the emotions expressed. Besides, teachers should help students analyse 

music objectively and understand music in context. Nevertheless, personal feelings and 

preferences in music should be respected. 

(v) Making good use of listening resources 

Teachers need to make good use of various listening resources such as compact discs, video 

compact discs, CD-ROMs, audio and video cassettes, records and music on the Internet, and 

thus build a music resource bank with a good variety of repertoire. Teachers should use music 
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of different styles, genres and cultures to offer students extensive music experiences. For 

good sound quality, teachers have to ensure that the audio equipment and listening 

environment are of a reasonable standard. A listening corner in the Music room or school 

library should be set up with rich listening resources to expose students to different kinds of 

music after lessons, so that they can develop their personal tastes in music. In general, 

students experience more direct and profound feelings towards music in a live performance. 

Teachers may introduce performances by renowned artists and performing groups to students 

and encourage them to attend concerts. These invaluable opportunities not only enrich 

students’ music experience, but also arouse their interest in listening to music and nurture 

them as music lovers. In addition, students should grasp the opportunities of learning and 

listening to music programmes on radio and television. 

(2) The learning and teaching of performing 

Performing is an essential way to express and experience music. Performing activities that 

include the interpretation of students’ own or others’ creative works using the human voice 

and instruments are vital experiences for developing students’ understanding of music. 

Through participating in performing activities, students develop music reading, listening and 

performing skills; experience and express their feelings; and enhance their aesthetic 

sensitivity. In recreating music appropriately during a performance, students learn to interpret 

composers’ ideas and express their personal understanding of the music. During the pleasant 

process of performing, students learn to communicate with others through music making. 

This enables them to develop generic skills, cultivate proper values and attitudes, and derive 

aesthetic pleasure. 

Based on individual students’ strengths, teachers should consider the strategies recommended 

below to help students participate effectively in various kinds of performing-related activities. 

They need to explain clearly to students the requirements of the assessment for each item. 

The recommended strategies for designing and implementing performing activities are: 

(i) Emphasising both aesthetic and skills development 

Apart from developing performing skills, performing activities enable students to cultivate 

their aesthetic sensitivity and ability to express themselves. Clear objectives should be set to 

guide individual students to practise persistently so that the required skills are developed 

progressively. However, mechanical drilling of technical skills is inadequate as students’ 

imagination, listening abilities and aesthetic sensitivity for interpreting and expressing 

feelings also need to be cultivated. Undue emphasis on technical skills may be devoid of 

artistic quality. On the other hand, the internal meaning of music cannot be adequately 
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expressed without fluent performing techniques. Therefore, the development of performing 

skills and aesthetic sensitivity should be given equal emphasis, as they complement each 

other. 

(ii) Selecting a suitable repertoire 

As regards the choice of repertoire, teachers need to guide students to choose pieces in 

various styles based on their performing abilities in order to display their understanding of the 

characteristics of the instrument, performing techniques and styles of music. The technical 

level of the piece should match students’ ability, thus enabling them to express the feelings of 

the piece with technical assurance, and display their performing skills and musical 

understanding. Teachers should encourage students who are more able performers to select 

and learn pieces of higher technical difficulty, to elevate their performance levels through 

suitable challenges and training. 

(iii) Practising effectively 

With teacher guidance, students should first understand their own abilities, and subsequently 

identify the more demanding sections in a piece of music, and they can then adopt 

appropriate methods to overcome any technical difficulties and practise effectively. Teachers 

need to alert students to avoid mechanical drills, and also guide them to develop a 

“self-listening” ability to compare, appraise, and reflect on their own performance from a 

listener’s perspective. Students should be fully aware of their own strengths and weaknesses 

so that they can make suitable adjustments to articulation, pitch and tone colour. The use of 

audio or video recording in practice and performance sessions may help students understand 

their own performance more objectively and thoroughly, and improve their performance 

techniques. Also, it is important for students to have experience in performing an entire 

movement or a whole piece of music, as it is only in this way that they will be able to gain a 

holistic understanding of the piece of music. 

(iv) Developing abilities in interpretation 

In general, there is more than one way to interpret music. Considerable room should be left 

for performers to make their own music decisions in aspects such as tempo, dynamics, tone 

colour and mood. In the process of learning, students should observe the style and context of 

a piece, and try to explore different creative ways of interpreting it for desirable effects – a 

process called “recreating”. Teachers may ask questions about the music and discuss it with 

students for deeper analysis and understanding, to enable them to make informed decisions 

on musical interpretation. Also, enhancing students’ understanding of the way composers 
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manipulate music elements will develop their critical abilities in musical interpretation. 

However, allowing students to interpret music by following instructions from scores 

indiscriminately will hinder the development of their imagination and creativity. 

(v) Cultivating positive attitudes to performing 

Proper attitudes to performing need to be cultivated among students, and teachers should give 

them timely support and encouragement. Students should be encouraged to develop positive 

self-improvement attitudes both in and out of formal classes. Concerts, music competitions 

and master classes can be promoted to help students develop self-confidence and musical 

expression, and offer them opportunities to appreciate and learn from the performances of 

others. In ensemble playing or group singing, students should learn to respect others’ 

opinions, understand their own roles, and appreciate group members’ contributions. In 

addition, performing activities need to be carried out with discipline, and thus develop 

students’ self-management skills and self-discipline. 

(vi) Conducting ensemble playing or choral singing effectively 

Through ensemble or choral activities, students can broaden their experience in performing 

and listening. Teachers may help students who have similar levels of performing ability 

organise ensembles or choral groups. The number of members in an ensemble group should 

not be too large; in general, two to six students in a group are an appropriate size. When 

selecting the repertoire, students should choose a piece of music which suits their own 

performing abilities and strengths so that each member’s performing standard can be 

demonstrated. Members should be familiar with their own parts/voices before ensemble 

practice. In the course of practising, they should listen carefully to each other’s performance, 

and adjust the pitch, tone colour and balance of the parts as appropriate. Teachers should 

direct students to discuss the mood, style and interpretation of the piece of music, and 

encourage them to try out various ways of interpretation. Students have to analyse the music 

carefully, reflect on it, and reach a consensus among themselves – a process through which 

their communicative and collaborative skills can be enhanced. 

(vii) Developing sight-singing skills 

Solid sight-singing skills can strengthen students’ inner listening ability, and are highly 

conducive to music learning related to listening, performing and creating. When designing 

sight-singing exercises, teachers can concentrate on training students at any one time in a 

focused way on one element such as metre, tonality, intervals and rhythmic patterns within 

melodies. Having grasped the basics of rhythm and intonation generally, students can then be 
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asked to focus on articulation, phrasing and expression markings. Before engaging students in 

sight-singing practice, teachers should provide appropriate exercises on intervals and 

rhythmic patterns, and prompt them to decide on the tempo and breathing points in 

sight-singing phrases. Students may sing the music silently or hum the melody softly first; 

and after the try-out, they may sight-sing the entire phrases. They should also be encouraged 

to maintain continuity and fluency throughout singing at sight, and avoid trying repeatedly to 

correct the parts with mistakes. A sight-singing melody may start with a simple four-bar 

phrase and gradually extend to eight to 12 bars. To build up students’ confidence in 

sight-singing, teachers can arrange class or group practice at the beginning, and students 

should not be asked to sight-sing individually until they have grasped the basics of 

sight-singing. Their ability in sight-singing and music learning will be enhanced through 

constant and persistent practice. 

(3) The learning and teaching of creating 

Music creating is an innovative activity, which helps students explore sounds and understand 

the possibilities of combining and manipulating them. Creativity is an important quality, 

which enables human beings to face future challenges. Through music creating, students will 

be stimulated to think in diverse ways and express their emotions and thoughts more openly. 

In the process, students not only apply their music knowledge and skills, but also exercise 

their creativity, imagination and aesthetic sensitivity and so gain a sense of satisfaction and 

achievement. As music creating can also enhance their generic skills, both the process and 

product are equally important. The recommended strategies for designing and implementing 

music creating activities are: 

(i) Creating an open environment 

Students need an open and receptive learning environment in which they can take risks in 

creating music. Because there are no right or wrong ways of doing so, teachers should be 

objective and receptive towards students’ creative work, helping them feel safe to express and 

explore their own creative ideas. In guiding students to use compositional devices more 

effectively, teachers may ask open-ended questions, for example, about how to develop 

music ideas in creative works to capture the audience’s attention, and how to use instrumental 

timbre to make the music more interesting. This will promote students’ discussion, encourage 

innovative attempts, and get them to think about how to make appropriate revisions. Teachers 

have to provide students with freedom to create, by encouraging them to choose their own 

themes and means of expression. However, they should be guided to try to produce music in 

different styles and genres in order to fully extend their creating abilities. 
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(ii) Using different points of entry 

Teachers may make use of issues in daily life or specific contexts to arouse students’ 

motivation for music creating. Making use of music elements, such as contrasting and 

varying pitch, rhythm, dynamics, tempo, timbre and texture, is a common and effective entry 

point in guiding students to create. Students should listen to music of various styles to gain 

inspiration and ideas that will help them create their own work. Therefore, a broad range of 

listening repertoire and resources should be made available for students. Teachers should 

guide students to analyse the compositional devices employed in different examples of music. 

Students’ imagination and motivation can also be stimulated by exposing them to visual arts, 

literature and media arts. In addition, students often learn from imitation; for example, they 

may learn creative skills by imitating outstanding musical works. However, if students 

possess a certain level of skill in this area, they should not focus on imitation, but begin to 

create music with new ideas and innovative methods. 

(iii) Developing inner hearing 

When students are creating and performing music, it is important for them to imagine the 

musical and sound effects of their own works, thus further developing their abilities in inner 

hearing. Teachers may encourage them to describe their own ideas verbally, and compare this 

with the actual effects of the works in performance to see if it matches what they had 

imagined. With repeated attempts and trials, students’ inner hearing abilities, imagination and 

creativity will be developed simultaneously, which will have immense benefits for their 

creation of music. 

(iv) Designing appropriate music creating assignments 

In the process of learning to create music, students are not required to complete an entire 

composition on each occasion. Taking learning content into account, teachers may design 

assignments related to compositional devices such as melodic developing techniques, 

orchestration techniques for a melody, ways of modulation, and the writing of counterpoint 

so that students grasp creating techniques gradually. When students know some of these 

techniques, teachers can then ask them to apply the techniques to create an entire piece. Since 

the processes and modes of creating vary among people, teachers should not try to coerce all 

students into creating in a uniform manner. Nevertheless, at an early stage, teachers may 

provide certain key points, for instance, the message conveyed in the composition and the 

expected sound effects, the main style adopted in the composition and its mode of 

development, and possible considerations for revisions to the performance of the composition. 

This will help students compose systematically, appraise their own compositions from 
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various angles, and gradually establish their personal styles of creating. 

(v) Handling student progress flexibly 

Teachers should provide students with room for creating. Students should be allowed to 

progress in accordance with their own paces, whether these are faster or slower than expected. 

Those who progress at a slower speed or lose track should not be blamed or discouraged. 

Indeed, all students should be encouraged appropriately. For instance, those with a better 

ability should be provided with more challenging tasks, while others should receive more 

guidance. Teachers should let students know that their efforts are appreciated in order to 

sustain their interest and confidence in creating music. 

(vi) Using a range of methods to keep a record of creative works 

Maintaining systematic records helps students keep track of their own creative works, and 

assists teachers in understanding students’ abilities and progress. Teachers can encourage 

students to record creative works by means of scores, audio/video recordings or music 

software. Teachers should guide students to use suitable notations, such as staff notation, 

graphic notation, jianpu and gongchepu, to record their work. Students may also use a 

process diary to record the process of creating for further improvement, and this can serve as 

a basis for writing a reflective report. Through reflective reports, students can express their 

aims in creating, the characteristics of their works and their personal feelings. 

(vii) Assessing creative works in a positive manner 

Process and product are equally important in creating. Apart from assessing students’ creative 

works, teachers should also assess their performance during the process from different 

perspectives and provide appropriate feedback. Teachers should guide students to discuss and 

reflect on the creating process through questions such as: 

• Does the creative work have a clear purpose? Can this purpose be achieved? 

• What is the structure of the creative work? Does it have any apparent contrasts? 

• Is the length of the creative work appropriate? Are there parts where the desired effects 

cannot be achieved? 

• Are there unique features in the creative work? How are these to be achieved? 

• If the creative work is to be performed more than once, will the effects be similar for 

each performance? 
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Teachers could set appropriate assessment criteria with students which are in line with the 

objectives and content of each individual activity, and students should be informed of these 

criteria before they start creating. However, teachers need to be flexible and open-minded 

when using these criteria to assess students’ creative works. For instance, when students are 

asked to create a piece in rondo form, teachers should not regard their work as wrong if 

another form is employed. Teachers can assess the work with reference to other criteria, and 

take subsequent follow-up action at a later stage when appropriate. Students’ interest and 

confidence in creating can only be fostered through positive reinforcement and 

encouragement. 

(4) Information technology for interactive learning 

The development of information technology has been very rapid and it is now used 

extensively in music teaching. Apart from tape recorders, compact disc and video disc 

players, the information technology equipment commonly-used in music lessons includes 

computers and a series of peripherals such as synthesizers, electronic keyboards, mixers and 

music software. Through using these tools, students can explore, create and experience music 

freely, and their creative thinking is stimulated in the learning process. Students can use 

computers and related software (e.g. sequencing, wave editing and notation software) to 

improvise, arrange, perform and record music. They can listen to the effects of their creative 

works immediately and make revisions at any time. 

The main focuses of creating are the demonstration of creativity, development of music ideas 

and use of compositional devices. When creating music, if students simply adopt the pre-set 

formats of music software entirely, the originality of the music will be seriously undermined. 

Therefore, despite the benefits, teachers should remind students that the use of music 

software is only a means, and that they should not rely on it excessively. 

With the assistance of information technology, students can conduct self-directed music 

learning through activities such as aural training, music reading and listening without the 

presence of teachers. They can also use computer software and information on the Internet 

for self-directed learning according to their own learning pace. The Internet provides a rich 

and updated source of information, which offers considerable help to students in project work 

involving an enquiry approach, and it encourages interactive learning. In addition, through 

designing music websites, students can learn to construct knowledge, develop their 

communication skills, and exchange and share music information with others. Teachers need 

to familiarise students with the methods for operating music hardware and software, but it is 

even more important to help them develop effective search techniques and skills for 

processing and analysing information. 
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(5)  Reading to learn 

Reading can enrich students’ knowledge, broaden their perspectives, enhance their language 

and thinking skills, and cultivate different interests. Reading also helps enhance students’ 

abilities in listening, performing and creating, and deepen their understanding of music theory 

and contexts. Therefore, teachers should create an environment that encourages reading, and 

make effective use of resources to cultivate good reading habits by, for example: 

• collaborating closely with teacher librarians to create a reading culture; 

• regularly recommending music books and scores to be purchased for the library 

collection; 

• introducing library facilities to students, and ways to use music reference books and 

search for music information and scores; 

• putting suitable books, newspapers, magazines or articles in a reserve collection, and 

encouraging and arranging for students to read them; 

• providing students with the latest information on music by posting and updating 

relevant news, such as information and critical reviews on concerts; 

• arranging a variety of follow-up activities, such as making brief presentations in lessons, 

lunchtime concerts or reading sharing sessions, to encourage students to collect and 

read information about different pieces of music; and 

• encouraging students to read extensively, using different resources such as the Internet, 

recording catalogues, programme notes, newspapers and magazines. 

With a favourable reading environment and a rich diversity of music activities, teachers 

should promote reading in music progressively to broaden students’ perspectives and their 

acceptance of different viewpoints and values. Some reading materials on music which are 

suitable for students and teachers are listed in Appendix 3: Reading Materials on page 67 for 

reference. 

(6) Life-wide learning 

Life-wide learning can be organised inside and outside the classroom in ways which are 

complementary. Through participating in a wide range of activities, students can gain 

authentic experiences of learning music, broaden their music experiences and develop their 

capacity for lifelong learning. Schools are advised to arrange music activities for students 

such as going to concerts; attending performances of Western and Cantonese opera; 

participating in music competitions and performances; joining instrumental classes, 

orchestras and Chinese orchestras; and taking part in choral training. Also, life-wide learning 
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activities in music such as performing in hospitals, centres for the elderly or youth centres 

help students develop positive attitudes towards community service and a sense of belonging 

to society. 

Besides inviting artists to conduct activities for students, teachers should make good use of 

community resources to provide life-wide learning activities in music. As music programmes 

are presented by many organisations, teachers should select or recommend the most 

appropriate ones for students according to their needs and interests. The support and 

participation of parents in life-wide learning activities can also be very helpful in encouraging 

their children to learn music in a positive and active manner. Apart from financial support, 

parents may also assist in conducting, supervising and organising events. 

Teachers should note the following points when planning and organising life-wide learning 

activities: 

• Plan in great detail, discuss matters of timing, venue, human resources and finance with 

the school management first, and organise and coordinate the activities accordingly; 

• Set clear targets and objectives, and consider organising activities with other KLAs if 

possible; 

• Provide a range of high-quality activities for student choice; 

• Maintain effective communication with and provide appropriate support to the 

artists-in-school or part-time tutors, and review students’ learning progress from time to 

time; and 

• Review the arrangements for each activity and its effectiveness and gauge students’ 

responses to it. 

4.4 Interaction 

Interactive learning helps develop students’ problem-solving skills and nurture self-directed 

learning. Teachers should make the learning purposes and requirements of music activities 

clear to students at the start. During the activities, they should provide suitable guidance and 

feedback whenever appropriate. Apart from any necessary support and demonstrations, 

teachers should offer students sufficient room for independent learning and encourage peer 

interactive learning, for instance, appraising peers’ compositions and performances. With 

increased student understanding and experience in working independently, teacher guidance 

should be reduced as far as possible. Finally, after the activities, teachers should encourage 

students to reflect on and sum up their learning, for example, by sharing their observations, 

opinions and experiences with their peers. 
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Asking questions is a method commonly used by teachers in teaching and assessing students’ 

understanding. It can stimulate students’ creative thoughts, thinking in multiple perspectives, 

and reflections on emotions. The types of questions asked should be related to students’ 

needs and the learning context. For instance, closed questions can be used to find out about 

students’ prior knowledge and help them revise newly acquired knowledge, for example: 

• Is the piece you have just heard composed in a binary or ternary form? 

• Which type of banqiang does the extract from Cantonese operatic music just played 

belong to? 

• What are the compositional devices used to develop the melodic motive in the piece? 

• What are the major differences between a concerto grosso and a solo concerto? 

Open-ended questions can enable students to apply, analyse, integrate and evaluate, and so 

help develop creativity and higher-order thinking, for example: 

• What is the intention behind the composer’s use of dissonance in certain melodic 

phrases?  

• What instruments would you choose if you have to re-orchestrate the piece, and why? 

• Do you think the work achieves the expected music effects, and why? How could these 

effects be intensified? 

• Do you agree with your classmates’ interpretations of the piece? Why? Suggest some 

ways in which it could be improved. 

Assessment is integral to learning and teaching, and “assessment for learning” is particularly 

important in the process of music learning and teaching. Teachers should give appropriate 

feedback on students’ performance to enable them to be clear about their own music abilities 

and improve on their weaknesses. Timely and effective feedback allows students to reflect on 

their learning and thinking, and to comprehend, analyse and reorganise knowledge so that 

they can formulate their own views. During the process of learning and teaching, teachers can 

provide informal feedback, for example, by praising good performance, and encouraging and 

assisting those whose performance is less satisfactory. Formal feedback also needs to be 

given, but simply using grades and marks does not promote student learning effectively. The 

feedback should be constructive, identifying students’ strengths and areas for improvement, 

and should be positive to avoid undermining their self-esteem. 

4.5 Building Learning Communities 

Building a learning community in school and developing a culture conducive to learning 
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contribute greatly to students’ progress. In a community of learners, members learn from 

each other by exchanging views and collaborating to co-construct knowledge. In the process, 

they can stimulate and inspire each other. Teachers should foster among students an openness 

of mind, appreciation for others’ contributions, and respect for others’ limitations. Members 

of a dynamic learning community make a concerted effort to contribute as effectively as they 

can and to pool their collective wisdom and strengths. Activities involving 

instrumental/choral ensembles and music creating groups are good examples of such 

collaborative activities in which the members practise division of labour, complement each 

other’s shortcomings, and consult each other in solving problems. This kind of learning and 

teaching process can help students acquire learning skills and enhance their collaboration and 

communication skills as they progress and grow together. 

Learning communities in school can be extended to the wider community, and even to other 

regions, thus overcoming physical boundaries. For instance, composers and performers can 

be invited to give demonstrations and briefings, and make comments on students’ 

achievements. Students can also make use of the Internet to conduct enquiries together on a 

music topic, share music compositions, and exchange views on compositions with 

professional musicians. 

4.6 Catering for Learner Diversity 

To cater for learner diversity, teachers need to know students’ characteristics and understand 

their strengths and weaknesses, so that they can respond to their learning needs, guide them 

to set suitable expectations for progress in learning, and help them develop their potential to 

the full. By knowing students as individuals, teachers will be able to provide better guidance 

to them in choosing their elective modules.  

When organising music teaching, teachers should set appropriate Learning Objectives based 

on students’ needs; and in the process of learning and teaching, they should always be alert to 

students’ responses, adjust their strategies and pace accordingly, and provide assistance 

whenever necessary. They should adopt a wide range of activities, for both individuals and 

groups; and they can place materials of different levels in the library, or upload them onto the 

school intranet, so that students have an opportunity to learn independently in accordance 

with their abilities. Similarly, they should utilise a variety of types of assessment to enhance 

students’ motivation and facilitate their learning. 

Students who are more able in music need to be involved in more challenging tasks. For 

instance, they may be invited to take up the role of a conductor, give performing 

demonstrations, handle the more difficult sections in an ensemble, attend master classes and 
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music competitions, and present their own compositions in assemblies. This will not only 

give them a sense of achievement but also sustain their interest in music learning. For those 

who progress more slowly, teachers should provide encouragement and constructive 

assistance so that their music abilities show gradual improvement and they become more 

confident in learning. For instance, when students are relatively weak in listening, teachers 

may give them increased support in this area by guiding them to listen purposefully to 

various musical works, and encouraging them to attend concerts and use computer software 

to develop their aural skills. They should also try to enhance their confidence and motivation 

by acknowledging their achievements in other aspects. 

Teachers should appreciate the fact that each student’s learning progress in listening, 

performing and creating is different – for example, some students may make faster progress 

in performing skills than in creating. Therefore, teachers should encourage students to set 

their own learning progress in the various domains of music learning, and allow them to work 

systematically towards the objectives. In this way, students’ strengths can be positively 

reinforced and recognised, and they are also helped to address their weaker areas. 
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Chapter 5 Assessment 

This chapter discusses the role of assessment in learning and teaching Music, the principles 

that should guide assessment of the subject and the need for both formative and summative 

assessment. It also provides guidance on internal assessment and details of the public 

assessment of Music. Finally, information is given on how standards are established and 

maintained and how results are reported with reference to these standards. General guidance 

on assessment can be found in the Senior Secondary Curriculum Guide (SSCG) (CDC, 

2009). 

5.1 The Roles of Assessment 

Assessment is the practice of collecting evidence of student learning. It is a vital and integral 

part of classroom instruction, and serves several purposes and audiences. First and foremost, 

it gives feedback to students, teachers, schools and parents on the effectiveness of teaching 

and on student strengths and weaknesses in learning. Secondly, it provides information to 

schools, school systems, government, tertiary institutions and employers to enable them to 

monitor standards and to facilitate selection decisions. 

The most important role of assessment is in promoting learning and monitoring students’ 

progress. However, in the senior secondary years, the more public roles of assessment for 

certification and selection come to the fore. Inevitably, these imply high stake uses of 

assessment since the results are typically used to make critical decisions about individuals. 

The Hong Kong Diploma of Secondary Education (HKDSE) provides a common 

end-of-school credential that gives access to university study, work, and further education 

and training. It summarises student performance in the four core subjects (including Chinese 

Language, English Language, Mathematics and Liberal Studies) and in various elective 

subjects, including both discipline-oriented subjects (e.g. Music and Visual Arts) and the 

Applied Learning courses. It needs to be interpreted in conjunction with other information 

about students as shown in the Student Learning Profile. 

5.2  Formative and Summative Assessment 

It is useful to distinguish between the two main purposes of assessment, namely “assessment 

for learning” and “assessment of learning”. 
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“Assessment for learning” is concerned with obtaining feedback on learning and teaching, 

and utilising this to make learning more effective and to introduce any necessary changes to 

teaching strategies. We refer to this kind of assessment as “formative assessment” because it 

is all about forming or shaping learning and teaching. Formative assessment should take 

place on a daily basis and typically involves close attention to small “chunks” of learning. 

“Assessment of learning” is concerned with determining progress in learning, and is referred 

to as “summative” assessment, because it is all about summarising how much learning has 

taken place. Summative assessment is normally undertaken at the conclusion of a significant 

period of instruction (e.g. at the end of the year, or of a key stage of schooling) and reviews 

much larger “chunks” of learning. 

In practice, a sharp distinction cannot always be made between formative and summative 

assessment, because the same assessment can in some circumstances serve both formative 

and summative purposes. Teachers can refer to the SSCG for further discussion of formative 

and summative assessment. 

Formative assessment should be distinguished from continuous assessment. The former refers 

to the provision of feedback to improve learning and teaching based on formal or informal 

assessment of student performance, while the latter refers to the assessment of students’ 

ongoing work and may involve no provision of feedback that helps to promote better learning 

and teaching. For example, accumulating results in class tests carried out on a weekly basis, 

without giving students constructive feedback, may neither be effective formative assessment 

nor meaningful summative assessment. 

There are good educational reasons why formative assessment should be given more attention 

and accorded a higher status than summative assessment, on which schools tended to place a 

greater emphasis in the past. There is research evidence on the beneficial effects of formative 

assessment when used for refining instructional decision-making in teaching and generating 

feedback to improve learning. For this reason, the CDC report Learning to Learn – The Way 

Forward in Curriculum Development (CDC, 2001) recommended that there should be a 

change in assessment practices, with schools placing due emphasis on formative assessment 

to make assessment for learning an integral part of classroom teaching. 

Another distinction to be made is between internal assessment and public assessment. 

Internal assessment refers to the assessment practices that teachers and schools employ as 

part of the ongoing learning and teaching process during the three years of senior secondary 

studies. In contrast, public assessment refers to the assessment conducted as part of the 

assessment process in place for all schools. Within the context of the HKDSE, this means the 
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public examinations conducted by the HKEAA. On balance, internal assessment should be 

more formative, whereas public assessment tends to be more summative. Nevertheless, this 

need not be seen as a simple dichotomy. 

5.3  Assessment Objectives 

The assessment objectives in Music are closely aligned with the curriculum framework and 

the Broad Learning Outcomes presented in earlier chapters. Students will be assessed on their 

ability to: 

• demonstrate listening skills in music to identify and respond critically to diverse music 

genres and styles, and analyse their artistic qualities in relation to the historical and 

cultural contexts; 

• perform different types of music accurately and fluently using appropriate styles and 

expression, and explain the interpretations of the music being performed; and  

• create and arrange music using appropriate compositional devices, and explain the use 

of music elements in compositional devices of their compositions. 

5.4  Internal Assessment 

This section presents the guiding principles that can be used as the basis for designing 

internal assessment and some common assessment practices in Music for use in schools. 

Some of these principles are common to both internal and public assessment.  

5.4.1 Guiding principles 

Internal assessment practices should be aligned with curriculum planning, teaching 

progression, student abilities and local school contexts. The information collected will help 

to motivate, promote and monitor student learning, and will also help teachers to find ways 

of promoting more effective learning and teaching.  

 
(1) Alignment with the learning objectives 

A range of assessment modes should be used to facilitate students’ whole-person 

development through activities that integrate listening, performing and creating – such as 

classroom performance, worksheets, practical tests, listening tests, concert reports, project 

learning and portfolios. The weighting given to different areas in assessment should be 

discussed and agreed among teachers. The assessment purposes and criteria should also be 

made known to students so that they have a full understanding of what is expected of them. 
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(2) Catering for the range of student ability 

Assessment practices incorporating different levels of difficulty and diverse modes should be 

used to cater for students with different aptitudes and abilities. This helps to ensure that the 

more able students are challenged to develop their full potential and the less-able ones are 

encouraged to sustain their interest and succeed in learning. 

(3) Tracking progress over time 

As internal assessment should not be a one-off exercise, schools are encouraged to use 

practices that can track learning progress over time (e.g. portfolios). Assessment practices of 

this kind allow students to set their own incremental targets and manage their own pace of 

learning, which will have a positive impact on their commitment to learning. 

(4) Timely and encouraging feedback 

Teachers should provide timely and encouraging feedback through a variety of means, such 

as constructive verbal comments during classroom activities and written remarks on 

assignments, together with suggestions for improvement. Such feedback helps students 

sustain their momentum in learning, and to identify their strengths and weaknesses. 

(5) Making reference to the school’s context 

As learning is more meaningful when the content or process is linked to a setting which is 

familiar to students, schools are encouraged to design assessment tasks that make reference to 

the school’s own context, e.g. getting students to compose Chinese instrumental ensemble 

music for their school’s Chinese orchestra. 

(6) Making reference to current progress in student learning 

Internal assessment tasks should be designed with reference to students’ current progress, as 

this helps to overcome obstacles that may have a cumulative negative impact on learning. 

Teachers should be mindful in particular of related music concepts and skills which form the 

basis for further development in learning. 

(7) Feedback from peers and from the students themselves 

In addition to giving feedback, teachers should also provide opportunities for peer assessment 

and self-assessment in student learning. The former enables students to learn among 

themselves, and the latter promotes reflective thinking which is vital for students’ lifelong 
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learning. 

(8) Appropriate use of assessment information to provide feedback 

Internal assessment provides a rich source of data for providing evidence-based feedback on 

learning in a formative manner. 

5.4.2 Internal assessment practices 

Assessment in Music should include listening, performing and creating, and through various 

modes of assessment, can reflect students’ development of values and attitudes as well as 

generic skills. The suggestions below are by no means exhaustive, and teachers should select 

and adopt a combination of these and other modes according to actual needs. 

(1) Classroom performance 

Observe students’ classroom performance and understand their development in different 

areas such as music knowledge and skills, generic skills, as well as values and attitudes. 

Through discussions, presentations, class work and answering questions, teachers can 

effectively understand students’ learning progress and identify their learning needs. 

(2) Worksheets 

Commonly used for identifying students’ listening abilities, and their abilities to use 

compositional devices and analyse music. They can indicate effectively students’ 

understanding of a given topic. 

(3) Practical tests 

Assess students’ abilities in singing, solo and ensemble instrumental playing and 

sight-singing from five-line staff to understand their abilities in performing, interpretation and 

aesthetic appreciation, as well as their development of communication and collaboration 

skills. 

(4) Listening tests 

Assess students’ abilities in listening, applying music knowledge, analysing and appraising 

music through various kinds of questions on listening. 
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(5) Concert reports 

Understand students’ views and comments in oral or written form after attending concerts. 

Teachers can ask them to collect information on the music to be performed before the concert 

and discuss it afterwards so as to help develop their communication skills and ability in 

appraising music. 

(6) Project learning 

Guide students to carry out an in-depth study of a given topic related to their interests and 

strengths. Teachers must give students clear guidelines on the required scope and depth of the 

projects. Students choosing Module 4 (Special Project) should consider including fieldwork 

in their project so as to gain first-hand information, and note the following steps in the 

process: 

• clarifying the scope of the study 

• establishing a framework for enquiry 

• searching and selecting resource materials 

• organising and analysing data 

• writing up and presenting findings 

(7) Portfolios 

Provide evidence of students’ learning process and achievements in creating, and to help 

students develop their abilities in self-reflection and self-regulated learning. Portfolios may 

consist of composition sketches, records of revisions, music analysis, music scores, 

audio/video recordings and reflections at different stages. Students taking Module 3 (Creating 

I) and Module 6 (Creating II) are encouraged to use portfolios to keep track of the creating 

process in their compositions. Portfolios can also be helpful when writing a reflective report 

on each composition in fulfilment of the study requirements of both Modules. 

5.5 Public Assessment 

5.5.1  Guiding principles 

Some principles guiding public assessment are outlined below for teachers’ reference. 



 

 51 

(1) Alignment with the curriculum 

Students’ performance assessed and examined through the public assessment should be 

aligned with the aims, objectives and intended learning outcomes of the senior secondary 

curriculum. To enhance the validity of public assessment, the procedures should address the 

range of learning outcomes, not just those that are assessable through external written 

examinations. As the Music curriculum emphasises the comprehensive development of 

students’ abilities in listening, performing and creating, these three areas should be assessed. 

(2) Fairness, objectivity and reliability 

Assessment should be fair and objective and under the control of an independent examining 

authority that is impartial and open to public scrutiny. Moreover, fairness implies that 

assessments provide a reliable measure of each student’s performance in a given subject so 

that, if they were to be repeated under similar conditions, very similar results would be 

obtained. In Music, a series of measures will be adopted to ensure reliability and fairness, 

such as clear marking schemes, proper marking procedures, a fair and transparent moderation 

mechanism, and the provision of sufficient training for markers. 

(3) Inclusiveness 

The assessments and examinations in the HKDSE need to accommodate the full spectrum of 

student ability. The Music curriculum provides students with broad and balanced music 

learning experiences, and is designed to cater for students with diverse music backgrounds 

and strengths – for instance, they may choose to perform and compose music in various 

genres and styles. 

(4) Standards-referencing 

The reporting system is “standards-referenced”, i.e. students’ performance is matched against 

standards which indicate what students have to know and be able to do to merit a certain level 

of performance. The standards in the Music curriculum address various aspects of students’ 

performance in listening, performing and creating, and the “written descriptors” of the 

different levels will be developed according to the Broad Learning Outcomes specified in 

Section 2.4 “Broad Learning Outcomes” on page 11. They will be announced by the HKEAA 

at a later stage for teachers’ reference. 
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(5) Informativeness 

The HKDSE qualification and the associated assessment and examinations system provide 

useful information for different stakeholders by accurately and effectively reflecting students’ 

performance so as to help students understand their own ability and performance. It provides 

information on students’ learning standards to teachers, parents, tertiary institutions and 

employers, and it also helps tertiary institutions and employers make fair and reasonable 

selections. 

5.5.2 Assessment design 

The table below shows the assessment design of the subject with effect from the 2018 

HKDSE Examinations. The assessment design is subject to continual refinement in the light 

of feedback from live examinations. Full details are provided in the Regulations and 

Assessment Frameworks for the year of the examination and other supplementary documents, 

which are available on the HKEAA website (www.hkeaa.edu.hk/en/hkdse/assessment/ 

assessment_ framework/).  

Part Content Duration Weighting 

Compulsory Part    

Paper 1: Listening 

Public written examination 
Part A: Music in the Western classical 

tradition 
Part B: Chinese instrumental music, 

Cantonese operatic music, 
Local and Western popular 
music 

Part A: about 
75 mins 

Part B: about 
75 mins 

40% 

Paper 2: Performing I 
External assessment (Practical 
Examination) 

About 
30 minutes 

20% 

Paper 3: Creating I External assessment (Portfolio) N. A. 20% 

Elective Part 
(choosing one paper) 

  
 

Paper 4A: Special Project External assessment (Project Report) N. A. 20% 

Paper 4B: Performing II 
External assessment (Practical 
Examination) 
OR other recognised qualifications 

About 
30 minutes 

20% 

Paper 4C: Creating II 
External assessment (Portfolio) 
OR other recognised qualifications 

N. A. 20% 

 

 

 

http://www.hkeaa.edu.hk/en/hkdse/assessment/assessment_%20framework/
http://www.hkeaa.edu.hk/en/hkdse/assessment/assessment_%20framework/
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5.5.3 Public examinations 

Different types of assessment modes are used to assess students’ performance in a broad range of 

skills and abilities. These include public written examination, practical examination, portfolio 

and/or project report assessment. Paper 1 Listening is a written examination paper. The types of 

items include multiple choice, matching, as well as long and short questions. Papers 2 and 4B are 

practical examination. The portfolio is adopted in Papers 3 and 4C Creating I and II, and project 

report in Paper 4A Special project. Schools may refer to the live examination papers regarding 

the format of the examination and the standards at which the questions are pitched. 

5.5.4 Standards and Reporting of Results 

Standards-referenced reporting is adopted for the HKDSE. What this means is that candidates’ 

levels of performance are reported with reference to a set of standards as defined by cut 

scores on the mark scale for a given subject. Standards referencing relates to the way in 

which results are reported and does not involve any changes in how teachers or examiners 

mark student work. The set of standards for a given subject can be represented 

diagrammatically as shown in Figure 5.1. 

 

Figure 5.1 Defining levels of performance via cut scores 

on the mark scale for a given subject 

 

 

 

 

 

 

 

 
Within the context of the HKDSE there are five cut scores, which are used to distinguish five 

levels of performance (1–5), with 5 being the highest. A performance below the cut score for 

Level 1 is labelled as ‘Unclassified’ (U). 

For each of the five levels, a set of written descriptors has been developed to describe what 

the typical candidate performing at this level is able to do. The principle behind these 

descriptors is that they describe what typical candidates can do, not what they cannot do. In 

other words, they describe performance in positive rather than negative terms. These 

descriptors represent ‘on-average’ statements and may not apply precisely to individuals, 

5 3 2 1 U 4 

Cut scores 

Mark scale 
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whose performance within a subject may be variable and span two or more levels. Samples of 

students’ work at various levels of attainment are provided to illustrate the standards expected 

of them. These samples, when used together with the level descriptors, will clarify the 

standards expected at the various levels of attainment. 

In setting standards for the HKDSE, Levels 4 and 5 are set with reference to the standards 

achieved by students awarded grades A–D in the HKALE. It needs to be stressed, however, 

that the intention is that the standards will remain constant over time – not the percentages 

awarded different levels, as these are free to vary in line with variations in overall student 

performance. Referencing Levels 4 and 5 to the standards associated with the old grades A–D 

is important for ensuring a degree of continuity with past practice, for facilitating tertiary 

selection and for maintaining international recognition.  

To provide finer discrimination for selection purposes, the Level 5 candidates with the best 

performance have their results annotated with the symbols ** and the next top group with the 

symbol *. The HKDSE certificate itself records the Level awarded to each candidate.  
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Chapter 6 Learning and Teaching Resources 

This chapter discusses the importance of selecting and making effective use of learning and 

teaching resources to enhance student learning. Schools need to select, adapt, and where 

appropriate, develop relevant resources to support student learning. 

6.1 Purpose and Function of Learning and Teaching Resources 

There are many learning and teaching resources in Music which can provide students with a 

basis for learning. Besides the teaching packages and web-based reference materials 

produced by the EDB, they include materials on the Internet and from the media, audio-visual 

recordings, music software, music scores and printed music materials. The effective use of 

learning and teaching resources can help students consolidate what they have learned; 

construct knowledge; develop learning strategies, generic skills, values and attitudes; and 

broaden their learning experiences – and thereby lay a solid foundation for lifelong learning. 

Also, the appropriate use of reading materials about music can promote good reading habits 

in students, enrich their knowledge, and enhance their creative thinking and communication 

skills. 

6.2 Guiding Principles 

When selecting from the wide range of learning and teaching materials in Music, teachers 

should take the following points into consideration.  

Learning and teaching resources should: 

• be aligned with the aims and the Learning Objectives of the curriculum; 

• be suited to students’ abilities and arouse their interest in learning music; 

• provide accurate and quality materials to promote effective learning; 

• provide a range of materials with different levels of difficulty to cater for learner 

diversity; 

• promote independent learning by complementing and extending what students have 

learned in class; and 

• stimulate thinking from various perspectives and further enquiry. 
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6.3 Types of Learning and Teaching Resources 

6.3.1 Materials produced by the EDB and others 

Teachers should make use of different types of materials to support student learning, as well 

as promote “reading to learn”. These resources include online resource banks, ETV 

programmes and teaching packages developed by the EDB, as well as other music resources 

such as software, Internet resources, reference books, house programmes, newspapers, 

magazines, music scores and audio-visual materials. Teachers need to develop and choose 

suitable materials to stimulate students’ interest and support their learning, and they should 

classify the materials, set up a systematic resource bank and update it whenever necessary so 

as to facilitate easy retrieval for teaching purpose. Teachers should also utilise the school 

intranet for uploading appropriate materials so that students can browse and refer to them at 

any time. Students should also be encouraged to publish their own compositions on the 

Internet, for example in the “Music Creative Land’ on the Hong Kong Education City’s 

website, for other students to share and respond to critically. Lists of Internet resources and 

suggested readings are provided for teachers’ and students’ reference in Appendices 2 and 3 

on page 65 and page 67 respectively. Some existing materials published or jointly produced 

by the EDB, which can assist schools in implementing the senior secondary Music 

curriculum, are noted below: 

Title Form 

An English-Chinese Glossary of Terms Commonly Used in the 
Learning and Teaching of Music in Schools 

Web-based version 

Listening to Chinese Music (English version) Web-based version 

Chinese Instrumental Music (A Treasury of Chinese Music, 
Guangdong Music and Jiangnan Sizhu) (Chinese version) 

Web-based version 

Glossary in《粵劇合士上》 Web-based version 

A Learning and Teaching Package on Cantonese Opera  
(Chinese version) 

e-version 

Introduction to Cantonese Opera Web-based version 

Analyses of Banghuang in Cantonese Opera Web-based version 

Analyses of Nanyin in Cantonese Opera Web-based version 

Singing exercises and listening excerpts of “Workshop on 
Banghuang and Nanyin in Cantonese Opera” (Chinese version) 

Web-based version 
and videos 

Introduction to Popular Music(English version) Web-based version 

The Musical Characteristics of Elvis Presley  Web-based version 

The Musical Characteristics of the Beatles  Web-based version 

An Introduction to Cantonese Pops Web-based version 
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The Musical Characteristics of Sam Hui  
(English version) 

Web-based version 

Assessment Tasks (Western Classical Music, Chinese Instrumental 
Music, Cantonese Operatic Music and Popular Music) 

Web-based version 

 

 
The EDB continues to develop other learning and teaching materials, and these materials will 

be uploaded to the EDB One-stop Portal for Learning & Teaching Resources and Arts 

Education KLA websites for the reference of teachers and students. Examples of the 

resources to be developed will include materials on music listening including Chinese 

instrumental music, Cantonese operatic music and popular music; materials on music creating 

highlighting salient points and skills on composing, analysis of musical works and a list of 

references. 

6.3.2 The Internet and information technology 

As information technology develops rapidly, teachers and books should no longer be 

regarded as the only sources for music information and knowledge. A vast quantity of music 

resources are available on the Internet for teacher and student access, for example, various 

kinds of audio music files, music scores, music freeware, and information about instruments, 

composers, performers, music critiques, music competitions and concerts. As many websites 

and software related to music may not be developed primarily for music education purposes, 

it is essential for teachers to develop students’ ability to judge and select appropriate 

materials. Teachers should also equip students with the necessary skills for searching, 

selecting, collating, processing, analysing and making effective use of these Internet materials 

to facilitate learning. The effective use of information technology can enhance the learning 

and teaching of music by, for example: 

• guiding students to carry out self-regulated learning according to their individual 

abilities and progress; 

• allowing them to explore and create music freely, and make revisions at any time to 

develop their creative thinking; 

• facilitating students’ recording of their own performances to improve their performing 

skills and interpretations through repeated listening; 

• illustrating abstract music concepts in concrete ways through audio-visual materials; 

• allowing the sharing of music information through the Internet to promote interaction 

among peers, as well as between students and teachers; and 

• providing rich and up-to-date music information which is conducive to enquiry 

learning. 
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6.3.3 Venues and facilities 

In addition to the music room, teachers can use other venues and facilities in schools – such 

as classrooms, the school hall, the playground, the student activity room, the multi-media 

learning centre and the library – to create an environment conducive to learning. Schools may 

also consider the installation of suitable peripherals and music software in the multi-media 

learning centre for students to use information technology as a tool for conducting interactive 

learning and creating activities. The information technology equipment in the music room 

and the multi-media learning centre can be made accessible for student learning activities and 

rehearsals after school hours. Teachers can also set up a listening corner in the library, and 

use a variety of audio-visual materials (e.g. audio CDs, VCDs, DVDs, CD-ROMs and scores) 

for students to listen to music extensively, which can help them develop sensitive listening 

abilities and the capacity for learning to learn. Where resources permit, teachers need to 

upgrade and purchase audio equipment in order to provide quality listening facilities for 

students. 

6.3.4 Human resources 

Teachers are the most valuable human resource, as they are lovers of music and role models 

who can help stimulate students’ motivation and cultivate their values and attitudes in music 

learning. Teachers need to have adequate subject knowledge, and should participate actively 

in professional development programmes organised by the EDB and tertiary institutions in 

order to enhance their professionalism and deepen their understanding of the latest trends in 

curriculum development. Also, other subject teachers, students, alumni and parents who are 

competent in music can help guide students or give demonstrations on various occasions to 

support the learning and teaching of the subject. Teachers may also invite professional 

orchestras or ensembles to give performances in school, or employ musicians-in-school and 

part-time music instructors to help conduct music training, as well as promote creating and 

performing activities. Through close contact with these personnel, students can gain 

inspiration directly and widen their music horizons. 

6.3.5 Financial resources 

With the implementation of school-based management, teachers can request funding from 

their schools and sponsoring bodies to meet the development and needs of the subject. 

Schools may make use of various grants provided by the Government to meet current and 

development expenses for the teaching and learning of Music. For example, schools can 

apply for a Diversity Learning Grant, which is provided to schools in the form of a cash grant, 

and can help them cater for the diverse needs of students. One of the purposes of this grant is 
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to support collaboration with other schools to operate networked classes for senior secondary 

subjects with low enrolments. Moreover, schools may apply for funding from other sources 

such as the Quality Education Fund, the parent-teacher association and the alumni association 

for support in acquiring additional facilities and other developments in the subject. To assist 

schools in implementing the senior secondary curriculum, the EDB will continue to provide 

them with additional funding and to allow flexibility in the use of resources to cater for their 

diverse needs. Schools are advised to refer to the relevant circulars issued by the EDB from 

time to time. 

6.3.6 Community resources 

Teachers should utilise community resources fully to help students learn, experience and 

respond critically to music through participation in music activities organised by various 

organisations. For example, teachers may arrange for students to attend music activities 

organised by the Leisure and Cultural Services Department, the Music Office, the Hong 

Kong Arts Festival Society, the Hong Kong Philharmonic Orchestra, the Hong Kong Chinese 

Orchestra, the Hong Kong Sinfonietta and other performing groups, in order to widen their 

exposure to music. The music programmes produced by Radio and Television Hong Kong 

(RTHK) also provide valuable listening resources, and the RTHK publication Fine Music 

offers a range of useful information on music. In addition, the facilities and resources in 

public libraries may be utilised – for example, the Hong Kong Central Library, which houses 

a large collection of different music resources, is an important community source for 

reference materials. 

6.4 Resource Management 

There are a wide variety of learning and teaching resources for music available in the market, 

such as instruments, audio-visual and information technology equipment, reference books, 

music scores, CD-ROMs and music software. Teachers have to exercise their professional 

judgment when selecting and purchasing these resources. Teachers need to develop new 

materials regularly to support students’ various learning needs. Such a wide range of 

resources requires clear records and regular inventory checks. A data bank of music resources 

can be built up systematically for easy reference. Also, instruments have to be maintained and 

upgraded, and obsolete items replaced when necessary. Teachers should do their best to get 

their schools to allocate funds for these purposes. The effective use of financial resources for 

procuring materials, equipment and furniture can enhance the quality of music learning and 

teaching, but teachers should bear in mind that it is more important to use resources 

appropriately than to accumulate a large quantity of materials. 
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The culture of resource sharing is crucial as it not only facilitates the exchange of music 

information, but also encourages peer collaboration and interactive learning. Teachers and 

students can share information and resources related to music through the school intranet and 

the Internet; and teachers can build up networks with music teachers in others schools and 

establish professional development groups for the exchange of materials, experiences and 

ideas on teaching. Teachers should also note that, to assist schools in managing curriculum 

change, the EDB has developed a curriculum resources directory service at 

http://www.edb.gov.hk/cr/tc which provides a central pool of “ready-to-use” learning and 

teaching resources and useful references developed by the EDB and other parties. 
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Appendix 1 

Scheme of Work (1) 

Overall Objective: To understand the music characteristics of Baroque orchestral suites and the devices for melodic development through performing and listening, and to 
nurture creativity and critical response in music through creating. 

Total Number of Periods: about 8 periods, 40 minutes per period 

Date 
 
 

 Month 

Learning Targets* 
Learning Objectives 

Integrated Activities Generic Skills /  
Value and Attitudes Assessment Resources# 

CI SP CR MC Listening Performing Creating 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Students learn to: 
 
1. use appropriate style 

to interpret music with 
accuracy and fluency. 

 
2. describe and analyse 

music with structure. 
 
3. describe and analyse 

the Baroque orchestral 
suite in relation to its 
cultural context. 

 
4. create a composition 

in binary form and 
notate it by using 
notation software. 

 
5. develop a list of 

criteria for appraising 
composition and 
performances. 

 

 
 Listen to Bach’s “Menuet” from 

“Orchestral Suite No. 2 in B Minor” and 
Handel’s “La Rejouissance” from “Music 
for the Royal Fireworks”, complete the 
listening worksheet, describe and analyse 
music characteristics such as: 

i. timbre of the combination of 
instruments; 

ii. performance practices; 
iii. devices for melodic development; 
iv. structure and form. 

 
 Collect information on the two orchestral 

suites individually or in groups, analyse and 
understand the Baroque orchestral suite 
with reference to its cultural context and 
make brief oral presentations. 

 
 Develop a list of criteria for assessing the 

compositions and performances such as: 
i. whether the composition has used the 

devices for melodic development 
effectively; 

ii. whether binary form has been used; 
iii. whether the rhythm, pitch and 

dynamics in the performance are 
accurate. 

 
 Conduct self and peer assessment according 

to predetermined criteria. 

 
 Perform Bach’s 

“Menuet” from 
“Orchestral Suite 
No. 2 in B Minor” 
with familiar 
instruments. 

 Perform the 
eight-bar melody 
composed by other 
classmates. 

 Perform in groups 
the compositions in 
binary form. 

 
 Create an 

eight-bar melody 
based on the 
devices for 
melodic 
development 
used in the two 
orchestral suites. 

 Create in groups 
a composition in 
binary form and 
notate it using 
notation 
software. 

 Make brief oral 
presentations on 
the creating 
process. 

 
 Creativity 

 Critical thinking 
skills 

 Problem- 
solving skills 

 Communication 
skills 

 Collaboration skills 

 Study skills 

 Numeracy skills 

 Information 
technology skills 

 Respect others’ 
creative works and 
opinions 

1   

 
 Assess students’ 

performing skills 

 Use listening 
worksheet to assess 
students’ ability to 
identify the music 
characteristics of the 
Baroque orchestral 
suite. 

 Assess oral 
presentations. 

 Assess students’ 
compositions and 
performances 
according to 
predetermined criteria. 

 Observe students’ 
development in 
attitudes and generic 
skills in order to adjust 
the learning and 
teaching strategies 
accordingly. 

 
 Scores, audio 

recordings and 
a listening 
worksheet on 
Bach’s 
“Orchestral 
Suite No. 2 in 
B Minor” and 
Handel’s 
“Music for the 
Royal 
Fireworks” 

 Computer and 
notation 
software 

 Online 
resources 

 Self and peer 
assessment 
forms 

* Learning Targets: CI – Developing Creativity and Imagination SP – Developing Music Skills and Processes CR – Cultivating Critical Responses in Music MC – Understanding Music in Context 
# Sources: Bach, Johann Sebastian (1983). Orchestral Suite No. 2 in B Minor. Kassel: Bärenreiter-Verlag. 

Handel, George Friedrich (1976). Music for the Royal Fireworks. Kassel: Bärenreiter-Verlag.
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Scheme of Work (2) 

Overall Objective: To research on the relationship between lyrics and music of the local popular songs and Cantonese operatic songs, understand the music characteristics of these two genres, 
and cultivate creativity and imagination, critical thinking skills and communication skills. 

Total Number of Periods: about 10 periods, 40 minutes per period 

Date 
 
 
 

Month 

Learning Targets* 
Learning Objectives Learning and Teaching Procedures 

Integrated 
Activities† 

Generic Skills /  
Values and 
Attitudes 

Assessment Resources#
 

CI SP CR MC L P C 

  

 

 

 

 

 

 

 

 

 
 
 

 
 
 
 
 

 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
 
 
 

 

Students learn to: 

1. sing local popular 
songs and excerpts of 
Cantonese operatic 
songs with correct 
tones of the 
Cantonese dialect. 

2. describe the content 
and characteristics of 
the lyrics, the 
compositional 
devices, structures 
and overall effect of 
the local popular 
songs and Cantonese 
operatic songs.  

3. analyse the 
relationship between 
lyrics and music, as 
well as the music 
characteristics of 
local popular songs 
and Cantonese 
operatic songs. 

4. compose a song and 
its lyrics or write a 
song for existing 
lyrics, and write a 
reflect report.. 

5. develop a set of 
criteria for appraising 
compositions and 
performances. 

1. Sing and listen to / watch local popular songs and excerpts of Cantonese 
operatic songs, describe the content and characteristics of the lyrics, the 
compositional devices, structures as well as overall effect. 

2. Select local popular songs and excerpts of Cantonese operatic songs, search for 
relevant information, and discuss and analyses the relationship between lyrics 
as well as music characteristics in groups. Summarise members’ opinions and 
present the findings, which may include the following: 

i. Lyrics and melody: e.g. the setting of melody to existing lyrics/ 
banqiangti, the setting of lyrics to existing music/qupaiti, coordination 
between speech of rhythm and metrical rhythm, relationship between 
speech tones and melodic contour (inappropriate intonation, syllabic, 
melismatic); 

ii. Harmony, tonality, and mode; 
iii. Use of instruments: e.g. combo section, melodic and percussion 

instruments for the accompaniment of Cantonese operatic songs; 
iv. Sound effects: e.g. echo, stereo, chorus; 
v. Texture: e.g. homophony, heterophony/zhuiqiangjiahua; 
vi. Structure/form: e.g. verses and refrain, introduction, interlude, coda, 

changduan and shuobai;  
vii. Singing styles and characteristics of performance; 
viii. Scoring; and 
ix. Other music features. 

3. Summarise opinions from the whole class to develop a common set of 
assessment criteria for assessing the compositions and performances. The 
criteria may include the following: 

i. whether the lyrics match with the melodies; 
ii. whether the overall effect matches with the lyrics; 
iii. originality of the composition; and 
iv. whether the performance is fluent and in style. 

 

 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
 
 

 
 

   
 Creativity 

 Critical thinking 
skills 

 Communication 
skills 

 Problem-solving 
skills 

 Collaboration 
skills 

 Information 
technology 
skills 

 Respect for 
others’ creative 
works and 
opinions 

 
 Observe students’ 

classroom 
performance, and 
improve their 
singing skills and 
abilities in 
appraising music. 

 Assess students’ 
presentations to 
see whether the 
information is 
relevant and 
accurate. 

 Assess students’ 
compositions and 
performances 
according to the 
predetermined 
criteria. 

 Provide 
comments and 
advice on 
students’ 
reflective reports. 

 Observe students’ 
development in 
attitudes and 
generic skills, in 
order to adjust 
learning and 
teaching strategies 
accordingly. 

 

 Scores and 
audio /video 
recordings: 
−《半斤八両》 
−《上海灘》 
−《倚天屠龍記》 
−《陸小鳳》 
−《帝女花•香 
  夭》 
−《再世紅梅 
  記•觀柳還

琴》 

 Percussion and 
melodic 
instruments, 
electronic 
instruments 
and/or music 
software 

 Self and peer 
assessment 
forms 

 Reflective 
report 
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Date 
 
 
 

Month 

Learning Targets* 
Learning Objectives Learning and Teaching Procedures 

Integrated 
Activities† 

Generic Skills /  
Values and 
Attitudes 

Assessment Resources 

CI SP CR MC L P C 

  
 

    
4. Individually, compose a song of 3 – 5 minutes with lyrics or set music to 

existing lyrics with reference to the characteristics of either local popular 
songs or Cantonese operatic songs. 

   
  

 

5. Draft and write the reflective report which may include: aims and 
structure of the composition, basic music ideas and their developments, 
structure of the composition, prominent compositional devices, 
refinement record, and a reference list. 

    
 

 
 

 
 

6. Select a few compositions together for performance and conduct self and 
peer assessment according to the predetermined criteria. 

   

* Learning Targets: CI – Developing Creativity and Imagination SP – Developing Music Skills and Processes CR – Cultivating Critical Responses in Music MC – Understanding Music in Context 
† Integrated Activities: C – Creating     P – Performing     L – Listening 

# Sources: 《帝女花•香夭》：葉紹德編（1987）《唐滌生戲曲欣賞第一輯》，香港：香港周刊出版社。 
《再世紅梅記•觀柳還琴》：葉紹德編（1988）《唐滌生戲曲欣賞第三輯》，香港：香港周刊出版社。
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Appendix 2 

Resources on the Internet 

Hong Kong Government Bureaux, Departments and Related Organisations 

 Curriculum Development Council http://cd1.edb.hkedcity.net/cd/cdc/en/index.ht
m 

 Curriculum Development Institute http://www.edb.gov.hk/en/curriculum-develop
ment/index.html 

 Curriculum Development Institute 

Arts Education Section 

http://www.edb.gov.hk/en/curriculum-develop
ment/kla/arts-edu/index.html 

 Education Bureau http://www.edb.gov.hk/ 

 Hong Kong Examinations and Assessment Authority http://www.hkeaa.edu.hk/ 

 Radio Television Hong Kong http://www.rthk.org.hk/ 

Overseas Government Bodies and Organisations 

 Board of Studies NSW Australia http://www.boardofstudies.nsw.edu.au/ 

 Council of Ministers of Education, Canada http://www.cmec.ca/ 

 Curriculum Council of Western Australia http://www.curriculum.wa.edu.au/ 

 International Society for Contemporary Music http://www.iscm.nl/ 

 International Society for Music Education http://www.isme.org/ 

 MENC – The National Association for Music Education http://www.menc.org/ 

 Ministry of Education, Singapore http://www.moe.gov.sg/ 

 Ministry of Education, New Zealand http://www.edu.gov.on.ca/ 

 National Grid for Learning http://www.ngfl.ac.uk/ 

 Qualifications and Curriculum Authority, UK http://www.qca.org.uk/ 

 U.S. Department of Education http://www.ed.gov/ 

 Victorian Curriculum and Assessment Authority, 

Australia 

http://www.vcaa.vic.edu.au/ 

  
 

Local Tertiary Institutions 

 Department of Culture and Creative Arts, 

The Hong Kong Institute of Education 

http://www.ied.edu.hk/cca/ 

 Department of Music, 

Hong Kong Baptist University 

http://mus.hkbu.edu.hk/ 

 Department of Music,  

The Chinese University of Hong Kong 

http://www.cuhk.edu.hk/mus/ 

 Department of Music,  

The University of Hong Kong 

http://www.hku.hk/music/ 

 Hong Kong Academy for Performing Arts http://www.hkapa.edu/ 
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Chinese Music 

 Chinese Music Archive, Music Department, 

The Chinese University of Hong Kong 

http://www.cuhk.edu.hk/mus/cma/ 

 Chinese Opera Information Centre,  

Music Department, 

The Chinese University of Hong Kong 

http://www.cuhkcoic.hk/ 

 中國音樂小天地† http://resources.edb.gov.hk/chimusic/ 

 中國戲曲查篤撐† http://www.rthk.org.hk/chiculture/chiopera/ 

 中樂尋珍† http://www.rthk.org.hk/chiculture/china_music/main.htm 

 表演藝術† http://big5.ccnt.com.cn/show/ 

 粵劇合士上† http://resources.edb.gov.hk/~chiopera 

 

Popular Music 

 Beatles.com http://www.thebeatles.com/ 

 Elvis.com http://www.elvis.com 

 粵語流行歌曲 – 維基百科† http://zh.wikipedia.org/wiki/%E7%B2%A4%E8%AF%AD
%E6%B5%81%E8%A1%8C%E6%AD%8C%E6%9
B%B2 

   

Directories of Links 

 Internet Resources: Music Databases – 

The Loeb Music Library Web Site 

http://hcl.harvard.edu/libraries/loebmusic/ 

 Worldwide Internet Music Resources: Outline http://www.music.indiana.edu/music_resources/outline.html 

 
† Website available in Chinese only. 

 

 

Note: As there may be changes to the above websites from time to time, the EDB cannot ascertain their 

availability. 
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Appendix 3  

Reading Materials 

To widen students’ scope of knowledge and vision, teachers should purchase suitable books 

with reference to schools’ needs and students’ levels. They should also encourage students to 

borrow books from public libraries. 

 

(1) General 

 

Book/Serial Title Author Publisher Year 

The Cambridge Music Guide ed. Stanley Sadie,  

Alison Latham 

Cambridge: Cambridge University 

Press 

1990 

The Concise Oxford Dictionary of Music 

(4th ed.) 

ed. Michael Kennedy,  

Joyce Bourne 

Oxford: Oxford University Press 2004 

Essential Guide to Music Tudor Morris,  

Wendy Munro 

London: Hodder & Stoughton 1998 

Fortissimo! Roy Bennett Cambridge: Cambridge University 

Press 

1996 

General Musicianship Roy Bennett Cambridge: Cambridge University 

Press 

1984 

The Harper Collins Dictionary of Music 

(2nd ed.) 

Christine Ammer New York: Harper Perennial 1991 

Keynote: Music to GCSE Tim Cain Cambridge: Cambridge University 

Press 

1988 

The New Harvard Dictionary of Music ed. Don Michael Randel Cambridge, Mass.: Harvard 

University Press 

1986 

Webster’s New World: Dictionary of Music Nicholas Slonimsky New York: Wiley Publishing, Inc. 1998 

大陸音樂辭典（第十一版） 康謳 主編 台北：大陸書店 1995 

中外名曲欣賞 孫繼南 主編 濟南：山東教育 1985 

中國民族音樂大觀 秦咏誠、魏立 主編 瀋陽：中國瀋陽 1989 

中國民族基本樂理 杜亞雄 北京：中國文娛 1995 

中國音樂詞典 中國藝術研究院 

音樂研究所 

《中國音樂詞典》 

編輯部 編 

北京：人民音樂 1985 
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Book/Serial Title Author Publisher Year 

中國音樂詞典續編 中國藝術研究院 

音樂研究所 

《中國音樂詞典》 

編輯部 編 

北京：人民音樂 1992 

 

(2) Listening 

Western Music 

Book/Serial Title Author Publisher Year 

Classical Music: A Concise History from  

Gluck to Beethoven 

Julian Rushton New York: Thames and Hudson 1986 

The Enjoyment of Music (9th ed.) Joseph Machlis,  

Kristine Forney 

New York: W. W. Norton & Co. 2003 

History of Music Roy Bennett Cambridge: Cambridge University 

Press 

1982 

Listen (Brief 5th ed.) Joseph Kerman,  

Gary Tomlinson 

Bedford, Freeman & Worth 2004 

Listening to Music Jay D. Zorn New Jersey: Prentice Hall 1991 

Modern Music: A Concise History from 

Debussy to Boulez 

Paul Griffiths New York: Thames and Hudson 1978 

An Outline History of Music (9th ed.) Milo Wold, et al. Iowa: Wm. C. Brown 1997 

Romantic Music: A Concise History from  

Schubert to Sibelius 

Arnold Whittal London: Thames and Hudson 1987 

Score-Reading Roy Bennett Cambridge: Cambridge University 

Press 

1986 

世界名曲欣賞﹙上﹚ 楊民望 上海：上海音樂 1991 

世界名曲欣賞﹙下﹚ 楊民望 上海：上海音樂 1991 

西方音樂 Hans Heinrich Eggebrecht， 

劉經樹譯 

長沙：湖南文藝 2005 

西方音樂 – 從現代到後現代 宋謹 上海：上海音樂 2004 

西方現代音樂概述 鍾子林 北京：人民音樂 1991 

音樂欣賞﹙第三版﹚ 鄔里希 台北：大陸書店 1984 

音樂教室 徐允清 編 香港：香港電台第四台 1996 

音樂課 Roger Kamien，徐德譯 海口：海南 2004 
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Chinese Instrumental Music 

Book/Serial Title Author Publisher Year 

大型民族管弦樂作品賞析 陳明志 主編 香港：香港中樂團 2004 

不可不知的中國音樂 鍾鳴遠 編著 北京：華夏 2004 

中國民族民間音樂教程 杜亞雄、王同 主編 上海：上海音樂 2006 

中國民族音樂大系 – 古代音樂卷 東方音樂學會 編 上海：上海音樂 1989 

中國民族音樂大系 – 民族器樂卷 東方音樂學會 編 上海：上海音樂 1989 

中國民族音樂欣賞 江明惇 編著 北京：高等教育 1991 

中國民族音樂概述 蕭常緯 編著 重慶：西南師範大學 1999 

中國民族音樂概論 – 文字部分 程天健 編著 上海：上海音樂 2004 

中國民族音樂概論 – 譜例部分 程天健 編著 上海：上海音樂 2004 

中國民族管弦樂發展的方向與展望 – 

中樂發展國際研討會論文集 

余少華 主編 香港：香港臨時市政局 1997 

中國作曲技法的衍變 王震亞 北京：中央音樂學院 2004 

中國音樂欣賞 修海林、李吉提 台北：五南圖書 2002 

中國音樂通識 何洪祿 編著 鄭州：河南人民 2003 

中國音樂鑒賞 岳英放 編著 鄭州：河南人民 2003 

中國現當代音樂家與作品 周暢 北京：人民音樂 2003 

中國琵琶史稿 韓淑德、張之年 成都：四川人民 1985 

中國傳統音樂概論 袁靜芳 上海：上海音樂 2000 

中國傳統音樂賞析 李娟 主編 西安：西安交通大學 2004 

中國傳統音樂賞析 姚藝君 編著 長春：吉林音像 1999 

中國樂器介紹﹙修訂版﹚ 中國藝術研究院 

音樂研究所 

北京：人民音樂 1985 

中樂因你更動聽 – 民族管弦樂導賞 

（全兩冊） 

陳明志 香港：三聯 2004 

古琴 章華英 杭州：浙江人民 2005 

古琴初階 沈草農、查阜西、 

張子謙 編著 

北京：音樂 1961 

古琴音樂藝術 葉明媚 香港：商務 1991 

古琴叢談 郭平 濟南：山東畫報出版社 2006 

古琴藝術與中國文化 葉明媚 香港：中華 1994 

民族民間音樂概論 劉正維 編著 重慶：西南師範大學 2005 

民族音樂問題的探索 李元慶 北京：人民音樂 1983 

民族器樂 袁靜芳 北京：人民音樂 1987 

民族器樂的體裁與形式 葉棟 編著 上海：上海音樂 1997 
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Book/Serial Title Author Publisher Year 

民族器樂知識廣播講座 李民雄 北京：人民音樂 1987 

民族器樂概論 高厚永 江蘇：江蘇人民 1981 

民族器樂廣播講座 中央人民廣播電台 

文藝部音樂組 編 

北京：人民音樂 1981 

探討中國音樂在現代的生存環境及 

其發展座談會論文集 

陳明志 主編 香港：香港中樂團 2004 

琵琶名曲選淺說 林石城 北京：人民音樂 1999 

琴史初編 許健 編著 北京：人民音樂 1982 

傳統民族器樂曲欣賞 李民雄 編著 北京：人民音樂 1983 

粵樂 黎田、黃家齊 韶關：廣東人民 2003 

樂猶如此 余少華 香港：國際演藝評論家協會 

﹙香港分會﹚ 

2005 

樂種學 袁靜芳 北京：華樂 1999 

論中國現代音樂名家名作 蘇夏 北京：中央音樂學院 2005 

 
Cantonese Operatic Music 

Book/Serial Title Author Publisher Year 

Improvisation in a Ritual Context: 

The Music of Cantonese Opera 

Sau Y. Chan Hong Kong: The Chinese 

University Press 

1991 

中國民族音樂大系 – 戲曲音樂卷 東方音樂學會 編 上海：上海音樂 1989 

南音粵謳的詞律曲韻 陳志清 香港：文學報社 1999 

香港粵劇口述史 黎鍵 編錄 香港：三聯 1993 

香港粵劇時蹤 黎鍵 編錄 香港：市政局公共圖書館 1998 

香港粵劇劇目初探﹙任白卷﹚ 陳守仁 香港：香港中文大學 

粵劇研究計劃 

2005 

香港粵劇導論 陳守仁 香港：香港中文大學 

粵劇研究計劃 

1999 

神功戲在香港：粵劇、潮劇及福佬劇 陳守仁 香港：三聯 1996 

粵曲欣賞手冊 邱桂英 編 南寧：廣西南寧地區 

青年粵劇團 

1992 

粵曲的學和唱：王粵生粵曲教程 陳守仁 香港：香港中文大學 

粵劇研究計劃 

1996 

粵曲唱腔的基礎：王粵生粵曲教材選集 陳守仁 香港：香港中文大學 

粵劇研究計劃 

1993 

粵曲基本知識 黃少俠 香港：臭皮匠出版有限公司 2004 

粵曲探索 陳亦祥 廣州：廣州出版社 1995 
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Book/Serial Title Author Publisher Year 

粵劇音樂的探討 陳守仁 編 香港：香港中文大學 

粵劇研究計劃 

2001 

粵劇唱腔音樂概論 廣東省戲劇研究室 編 北京：人民音樂 1984 

儀式、信仰、演劇：神功粵劇在香港 陳守仁 香港：香港中文大學 

粵劇研究計劃 

1996 

 

Popular Music 

Book/Serial Title Author Publisher Year 

The Art of Rock and Roll (2nd ed.) Charles T. Brown New Jersey: Prentice Hall 1987 

The Cambridge Companion to Pop and Rock ed. Simon Frith,  

Will Straw and  

John Street 

Cambridge: Cambridge University 

Press 

2001 

The Complete Guide to the Music of  

the Beatles (2nd ed.) 

John Robertson, 

Patrick Humphries 

New York: Omnibus Press 2004 

A Day in the Life: The Music and Artistry of  

the Beatles (reprint ed.) 

Mark Hertsgaard Westminster: Bantam Dell Pub 

Group 

1996 

Elvis Presley: The Complete Guide to  

His Music 

John Robertson New York: Omnibus Press 2004 

A Guide to Rock ’n’ Pop (2nd ed.) Peter Dunbar-Hall,  

Glenda Hodge 

Marrickville: Science Press 1993 

Key Concepts in Popular Music Roy Shuker London; New York: Routledge 1998 

Music & Youth Culture Dan Laughey Edinburgh: Edinburgh University 

Press 

2006 

Popular Music & Society Brian Longhurst Cambridge: Polity Press 1995 

Popular Music in the 20th Century Colin Cripps Cambridge: Cambridge University 

Press 

1988 

The Popular Music Studies Reader ed. Andy Bennett,  

Barry Shank and  

Jason Toynbee 

Oxon: Routledge 2006 

Studying Popular Music Richard Middleton Buckingham: Open University 

Press 

1990 

光天化日下的流行 – 親歷中國流行音樂 金兆鈞 北京：人民音樂 2002 

李皖的耳朵 李皖 北京：外文 2001 

見証披頭士：搖滾巨星親口講述的歷史 戴維．普利查德、 

艾倫．萊薩特／ 

孫仲旭譯 

北京：人民音樂 2003 

 

披頭紀念特輯 李樂天 編 台北：金手指出版 1981 
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Book/Serial Title Author Publisher Year 

音樂敢言 – 香港「中文歌運動」研究 朱耀偉 編著 香港：匯智出版 2001 

音樂敢言之二 – 香港「原創歌運動」研究 朱耀偉 編著 香港：Bestever Consultants 2004 

香港流行音樂文化：文化研究讀本 馮應謙 香港：麥穗匯智 2004 

流行曲風雲錄 梁寶耳 香港：百姓文化 1992 

流行音樂手冊 陶辛 主編 上海：上海音樂 1998 

流行音樂的文化 Andy Bennett，孫憶南譯 台北：書林 2004 

流行音樂啟示錄 文瀚 台北：萬象圖書 1994 

流行演唱分級訓練教材﹙中國作品﹚ 尤靜波等 編著 北京：中國民聯 2004 

流行演唱分級訓練教材﹙外國作品﹚ 丹寧、尤靜波、 

丁丹 編著 

北京：中國民聯 2004 

被遺忘的瑰寶 – 香港流行曲裡的 

中國風格旋律﹙探討篇﹚ 

黃志華 香港：自有坊 2005 

許冠傑 Sam Hui 羅卡 編 香港：明窗 1996 

通俗音樂欣賞指南 徐國康 編著 杭州：西泠印社 2004 

傾聽就是歌唱 – 酷評流行樂 李皖 四川：四川文藝 2001 

搖滾樂 安德烈亞．貝爾加米尼／ 

蕭芳譯 

杭州：浙江人民 2003 

歐美流行音樂指南 (A–K) 王曉峰、章雷 主編 北京：世界圖書 2000 

歐美流行音樂指南 (L–Z) 王曉峰、章雷 主編 北京：世界圖書 2000 

 

Special Project 

Book/Serial Title Author Publisher Year 

Music in Words – A Guide to Researching and 

Writing about Music 

Trevor Herbert London: The Associated Board of 

the Royal Schools of Music 

2001 

音樂論文寫作 李虻、姚蘭 編著 重慶：西南師範大學 2005 

音樂論文寫作基礎 傅利民 編著 上海：上海音樂 2006 

 

(3) Performing 

Book/Serial Title Author Publisher Year 

The Art of Practicing: Making Music From  

The Heart 

Madeline Bruser New York: Bell Tower 1997 

The Art of Violin Playing Carl Flesch Carl Fischer Music Distribution 2000 

Casals and the Art of Interpretation David Blum London: Heinemann 1977 

    

Choral Method: 333 Reading Exercises Zoltán Kodály London: Boosey & Hawkes 1972 

Choral Method: Let Us Sing Correctly Zoltán Kodály London: Boosey & Hawkes 1952 
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Book/Serial Title Author Publisher Year 

Confident Music Performance: The Art of  

Preparing 

Barbara Schneiderman St. Louis: MMB Music 1991 

Essay on the True Art of Playing Keyboard 

Instruments 

Carl Philipp Emanuel Bach, 

trans.  

William J. Mitchell 

London: Eulenburg Books 1974 

Form and Performance Erwin Stein New York: Limelight Editions 1989 

History, Imagination and the Performance of  

Music 

Peter Walls Woodbridge; Rochester: Boydell 

Press 

2003 

How to Sing Graham Hewitt New York: Taplinger Publishing 

Co. 

1978 

The Interpretation of Music Thurston Dart London: Hutchinson 1984 

Interpretation: How to Shape a Melodic Line Peter-Lukas Graf Mainz: Schott Musik International 2001 

The Jenson Sight Singing Course Volume I David Bauguess New Berlin: Jenson Publications 

Inc. 

1984 

The Jenson Sight Singing Course Volume II David Bauguess New Berlin: Jenson Publications 

Inc. 

1985 

Music By Heart Lilias Mackinnon Westport: Greenwood Press 1981 

Music Unlimited!: The Performer’s Guide to  

New Audiences 

Isabel Farrell, Kenton Mann Chur; Philadelphia: Harwood 

Academic Publishers 

1994 

Musical Performance: A Guide to Understanding ed. John Rink Cambridge; New York: Cambridge 

University Press 

2002 

Musical Structure And Performance Wallace Berry New Haven: Yale University Press 1989 

A New Approach to Sight Singing (rev. ed.) Sol Berkowitz,  

Gabriel Fontrier,  

Leo Kraft 

New York: W. W. Norton & 

Company, Inc. 

1976 

Principles of Violin Playing and Teaching  

(3rd ed.) 

Ivan Galamian Shar Products Co 1999 

A Performer’s Guide to Music of the Baroque 

Period 

ed. Anthony Burton London: The Associated Board of 

the Royal Schools of Music 

2002 

A Performer’s Guide to Music of the Classical 

Period 

ed. Anthony Burton London: The Associated Board of 

the Royal Schools of Music 

2002 

A Performer’s Guide to Music of the Romantic 

Period 

ed. Anthony Burton London: The Associated Board of 

the Royal Schools of Music 

2002 

Performing Baroque Music Mary Cyr Aldershot: Scolar Press 1992 

Performing Music: Shared Concerns Jonathan Dunsby Oxford: Claredon Press 1996 
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Book/Serial Title Author Publisher Year 

Performing Twentieth-century Music:  

A Handbook for conductors and  

Instrumentalists 

Arthur Weisberg New Haven: Yale University Press 1993 

The Performing World of the Musician Christopher Headington London: Hamish Hamilton 1981 

The Practice of Performance: Studies in  

Musical Interpretation 

ed. John Rink Cambridge; New York: Cambridge 

University Press 

1995 

The Science & Psychology of  

Music Performance 

ed. Richard Parncutt,  

Gary E. McPherson 

New York: Oxford University 

Press 

2002 

Sing at Sight: 160 Easy Graded Sight-reading 

Exercises 

William Appleby London: Oxford University Press 1960 

Solfège des Solfèges Book I A. Dannhäser,  

trans. J. H. Cornell 

New York; London: G. Schirmer 1891 

Specimen Sight-Singing Tests: Grades 1–5 The Associated Board of the 

Royal Schools of Music 

London: The Associated Board of 

the Royal Schools of Music 

1996 

The Unashamed Accompanist Gerald Moore Strand: Methuen & Co. 1943 

音樂演奏的實際探討 徐頌仁 台北：全音樂譜 1988 

 

(4) Creating 

Book/Serial Title Author Publisher Year 

Advanced Harmony, Melody & Composition Paul Sturman Burnt Mill: Longman 1986 

Analysis Through Composition: Principles of the 

Classical Style 

Nicholas cook Oxford: Oxford University Press 1996 

Arranging & Composing David Baker Van Nuys: Alfred Publishing Co. 1988 

Arranging Concepts Complete Dick Grove Van Nuys: Alfred Publishing Co. 1985 

Composing – A Student’s Guide Christopher Binns Thomas Nelson and Sons Ltd. 1996 

Form and Design Roy Bennett Cambridge: Cambridge University 

Press 

1980 

Harmony And Voice Leading Volume 1 Edward Aldwell, Carl 

Schachter 

New York: Harcourt Brace 

Jovanovich, Publishers 

1978 

Harmony Handbook Mark Ellis Malaysia: Penerbit Muzikal 1994 

Instrumentation and Orchestration (2nd ed.) Alfred Blatter New York: Schirmer Books 1997 

Learning to Compose John Howard Cambridge: Cambridge University 

Press 

1990 

Music Theory George Thaddeus Jones New York: Barnes & Noble Books 1974 

Musical Form: Studies in Analysis and Synthesis Ellis B. Kohs Boston: Houghton Mifflin 1976 

New Music Composition David Cope New York: Schirmer Books 1977 
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Rock, Jazz and Pop Arranging: all the facts and  

all the know-how 

Daryl Runswick London: Faber Music 1992 

Sound & Structure John Paynter Cambridge; New York: Cambridge 

University Press 

1992 

The Technique of Orchestration Kent Kenna,  

Donald Grantham 

Englewood Cliffs: Prentice Hall 1990 

Techniques of Twentieth Century Composition  

(3rd ed.) 

Leon Dallin Iowa: Wm. C. Brown 1974 

20 世紀音樂的素材與技法 庫斯特卡／宋瑾譯 北京：人民音樂 2002 

中國民族曲式 李西安、軍馳 編著 北京：人民音樂 1985 

中國作曲技法的衍變 王震亞 北京：中央音樂學院 2004 

中國音樂理論作曲新解 葉志明 台北：天同 1982 

中國風格和聲與作曲 黃友棣 臺灣：正中書局 1969 

中國傳統樂理基礎教程 童忠良 等編 北京：人民音樂 2004 

民族管弦樂法 胡登跳 上海：上海文藝 1982 

曲式分析教程 黃明 編著 長沙：湖南文藝 2006 

作曲基礎教程 楊青 編著 北京：高等教育 1991 

音樂分析與創作導論 李貞華 天津：百花文藝 2006 

音樂作品曲式分析 李虻 主編 重慶：西南師範大學 2005 

傳統作曲技法 趙曉生 上海：上海教育 2003 

複調音樂基礎教程 趙德義、劉永平 北京：人民音樂 1997 

 

 

Notes: The resources listed above are provided for reference only. 
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Glossary 

 

Term Description 

Applied Learning  
(ApL) 

Applied Learning (formerly known as Career-oriented Studies) is 
an essential component of the senior secondary curriculum. ApL 
uses broad professional and vocational fields as the learning 
platform, developing students’ foundation skills, thinking skills, 
people skills, values and attitudes and career-related 
competencies, to prepare them for further studies and/or for work 
as well as for lifelong learning. ApL courses complement 24 
senior secondary subjects, diversifying the senior secondary 
curriculum. 

Assessment objectives The learning outcomes of the curriculum to be assessed in the 
pubic assessment. 

Co-construction Different from the direct instruction and construction approaches 
to learning and teaching, the co-construction approach emphasises 
the class as a community of learners who contribute collectively 
to the creation of knowledge and the building of criteria for 
judging such knowledge. 

Core subjects Subjects recommended for all students to take at senior secondary 
level: Chinese Language, English Language, Mathematics and 
Liberal Studies. 

Curriculum and 
Assessment (C&A) 
Guide 

A guide prepared by the CDC-HKEAA Committee. It embraces 
curriculum aims, curriculum structure, curriculum planning, 
learning and teaching, and assessment guidelines, etc. 

Elective subjects A total of 20 subjects of different Key Learning Areas from which 
senior secondary students may choose according to their interests, 
abilities and aptitudes. 

Generic skills Generic skills are skills, abilities and attributes which are 
fundamental in helping students to acquire and construct 
knowledge, and apply them in solving new problems. They are 
developed through the learning and teaching that take place in 
different subjects or Key Learning Areas, and are transferable to 
different learning situations. Nine types of generic skills are 
identified in the Hong Kong school curriculum, i.e. collaboration 
skills, communication skills, creativity, critical thinking skills, 
information technology skills, numeracy skills, problem solving 
skills, self-management skills and study skills. 
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Term Description 

Hong Kong Diploma of 
Secondary Education 
(HKDSE) 

The qualification to be awarded to students after completing the 
three-year senior secondary curriculum and taking the public 
assessment. 

Internal assessment This refers to the assessment activities that are conducted 
regularly in school to assess students’ performance in learning. 
Internal assessment is an inseparable part of the learning and 
teaching process, and it aims to make learning more effective. 
With the information that internal assessment provides, teachers 
will be able to understand students’ progress in learning, provide 
them with appropriate feedback and make any adjustments to the 
learning objectives and teaching strategies they deem necessary. 

Key Learning Area 
(KLA) 

Organisation of the school curriculum structured around 
fundamental concepts of major knowledge domains. It aims at 
providing a broad, balanced and coherent curriculum for all 
students in the essential learning experiences. The Hong Kong 
curriculum has eight Key Learning Areas, namely, Chinese 
Language Education, English Language Education, Mathematics 
Education, Personal, Social and Humanities Education, Science 
Education, Technology Education, Arts Education and Physical 
Education. 

Knowledge construction This refers to the process of learning in which learners are 
involved not only in acquiring new knowledge, but also in 
actively relating it to their prior knowledge and experience so as 
to create and form their own knowledge. 

Learner diversity Learners are individuals with varied family, social, economic 
and cultural backgrounds and learning experience. They have 
different talents, personalities, intelligence and interests. Their 
learning abilities, interests and styles are, therefore, diverse. 

Learning community A learning community refers to a group of people who have 
shared values and goals, and who work closely together to 
generate knowledge and create new ways of learning through 
active participation, collaboration and reflection. Such a learning 
community may involve not only students and teachers, but also 
parents and other parties in the community. 
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Term Description 

Learning outcomes Learning outcomes refer to what learners should be able to do by 
the end of a particular stage of learning. Learning outcomes are 
developed based on the Learning Targets and Learning 
Objectives of the curriculum for the purpose of evaluating 
learning effectiveness. Learning outcomes also describe the 
levels of performance that learners should attain after 
completing a particular stage of learning and serve as a tool for 
promoting learning and teaching. 

Learning Targets and 
Learning Objectives 

Learning Targets set out broadly the knowledge/concepts and 
skills that students need to learn and develop. 

Learning Objectives define specifically what students should 
know, value and be able to do in each Learning Target of the 
subject at each key stage of schooling. They are to be used by 
teachers as a source list for curriculum, lesson and activity 
planning. 

Level descriptors A set of written descriptions that describe what the typical 
candidates performing a certain level is able to do in public 
assessments. 

Public assessment The associated assessment and examination system for the Hong 
Kong Diploma of Secondary Education. 

School-based Assessment 
(SBA) 

Assessments administered in schools as part of the learning and 
teaching process, with students being assessed by their subject 
teachers. Marks awarded will count towards students’ public 
assessment results. 

School-based curriculum Schools and teachers are encouraged to adapt the central 
curriculum to develop their school-based curriculum to help 
their students achieve the subject targets and overall aims of 
education. Measures may include readjusting the learning 
targets, varying the organisation of contents, adding optional 
studies and adapting learning, teaching and assessment 
strategies. A school-based curriculum, hence, is the outcome of a 
balance between official recommendations and the autonomy of 
the schools and teachers. 

Standards-referenced 
Reporting 

Candidates’ performance in public assessment is reported in 
terms of levels of performance matched against a set of 
standards. 
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Term Description 

Student learning profile It is to provide supplementary information on the secondary 
school leavers’ participation in various learning activities and 
their achievements during senior secondary years, in addition to 
their academic performance as reported in the Hong Kong 
Diploma of Secondary Education, including the assessment 
results for Applied Learning courses, thus giving a fuller picture 
of the student’s whole-person development.  

Values and attitudes 
 

Values constitute the foundation of the attitudes and beliefs that 
influence one’s behaviour and way of life. They help form 
principles underlying human conduct and critical judgment, and 
are qualities that learners should develop. Some examples of 
values are rights and responsibilities, commitment, honesty and 
national identity. Closely associated with values are attitudes. 
The latter supports motivation and cognitive functioning, and 
affects one’s way of reacting to events or situations. Since both 
values and attitudes significantly affect the way a student learns, 
they form an important part of the school curriculum. 
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