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PREAMBLE

This syllabus is one of a series prepared for use in secondary schools
by the Curriculum Development Council, Hong Kong. The Curriculum
Development Council, together with its co-ordinating committees and subject
committees, is widely representative of the local educational community,
membership including heads of schools and practising teachers from
government and non-government schools, lecturers from tertiary institutions,
officers of the Hong Kong Examinations Authority as well as those of the
Curriculum Development Institute, the Advisory Inspectorate and other
divisions of the Education Department. The membership of the Council also
includes parents and employers.

All syllabuses prepared by the Curriculum Development Council for the
sixth form will lead to appropriate papers of the Hong Kong Advanced Level
Examination.

This syllabus is recommended by the Education Department for use in
Secondary 6 and 7. Once the syllabus has been implemented, progress will
be monitored by the Advisory Inspectorate and the Curriculum Development
Institute of the Education Department. This will enable the Use of English
Subject Committee (Sixth Form) of the Curriculum Development Council to
review the syllabus from time to time in the light of classroom experiences.

All comments and suggestions on the syllabus may be sent to:

Principal Curriculum Planning Officer (Sixth Form),
Curriculum Development Institute,

Education Department,

Wu Chung House, 13/F.,

213 Queen's Road East,

Wan Chai,

Hong Kong.



1. AIMS AND DESIGN OF THE ENGLISH LANGUAGE
CURRICULUM IN HONG KONG

1.1 INTRODUCTION

Language is an essential element in the development of the individual. The
opportunity to achieve proficiency in a second language helps to broaden the
scope of this development. In the Hong Kong context, proficiency in English
opens new avenues in educational, career and personal development. The
English Language curriculum in Hong Kong seeks to prepare learners to face
the challenges of the twenty-first century by providing them with
opportunities for extending their knowledge and skills in understanding and
using English.

1.2 LANGUAGE AND INDIVIDUAL DEVELOPMENT

Language is necessary for our intellectual, social, personal and aesthetic
development. It enables us to explore the world of knowledge and experience
and encounter the thoughts and experiences of the greatest human minds. It
allows us to reach beyond our home, school and neighbourhood. It provides
us with a means for reflection and understanding about ourselves. It is the
most effective tool for expressing ourselves. Altogether it plays an important
role in shaping the kinds of people we become. The shaping of personality
and exploration of one's own self are inextricably bound up with the
development of our language abilities. Our personality and language enhance
each other in an ever-developing process.

1.3 THE ROLE OF A SECOND LANGUAGE

In addition to education in the mother tongue and the opportunities for
learning and experiencing that it offers, every student in Hong Kong has
access to learning a second language which provides further opportunities for
extending knowledge and experience. A new word in the second language
may draw one into awareness of a totally new concept, and a new foreign
expression may enable one to be acquainted with the culture and conventions
of the language behaviour of other countries. Such extension of
understanding, knowledge and experience is even more important for the
twenty-first century, with the advancements in information technology



bringing about not only rapid socio-economic changes and demands, but also
turning the world into a global village. The development of personality, values
and abilities in preparation for adult life must be compatible with these
changes. Analytical, critical and independent thinking, problem-solving
strategies, including creativity, social competence and cultural awareness are
of vital importance to our learners.

1.4 THE IMPORTANCE OF ENGLISH

As a result of the number, size and influence of the English-speaking
countries in the world and their scientific, technological, economic,
commercial and cultural influences, English has become a truly international
language. English is the language of international communication, commerce,
education and entertainment. The mastery of English therefore opens up new
possibilities for our learners in career advancement, educational attainment
and personal fulfilment.

1.5 THE NEED FOR PROFICIENCY IN ENGLISH

In order to ensure the development of individuals capable of meeting the
challenge of life in the twenty-first century in Hong Kong, it is necessary to
broaden the scope of the individual's knowledge and experience to take on a
world-wide perspective. The important and urgent needs for proficiency in
both Chinese and English have been pointed out by the Education
Commission. In the consultation document Education Commission Report
No.6: Enhancing Language Proficiency: A Comprehensive Strategy (December
1995), the Commission identified the following needs:

The Education Commission recognizes that the fundamental aim
of our school education is to develop the potential of every
child, so that our students will become independent-minded and
socially-aware adults, equipped with the knowledge, skills and
attitudes which help them to lead a full life as individuals and
play a positive role in the life of the community. In order to
achieve that, school education must equip students with the
necessary language proficiency.

The Commission is also conscious of the fact that there is a need to enhance
the Chinese and English proficiency of our young people so as to maintain or



improve the competitiveness of our workforce in the Asia Pacific Region.
Proficiency in English is important both in and beyond school education for
the following reasons:

(i) English is the language of international communication

In order to communicate with non-Chinese speaking people in and outside
Hong Kong, a good command of English is essential. It also enables our
learners to widen their knowledge and experience beyond that of their
immediate environment and helps them to develop an understanding of and
respect for people from different parts of the world, their way of life, their
cultures and ideas.

(ii) English provides access to lifelong education

Proficiency in English also enables learners to have access to information via
print and a variety of media. Most of the scientific, technological and
academic information in print is available in English. Much the same can be
said of texts presented in electronic formats (such as CD-ROMs and
multimedia packages) as well as the vast and diverse range of materials
provided on the ever-expanding Internet. To gain access to a wide variety of
information resources conducive to lifelong learning, learners need to have a
good mastery of the English language. Indeed, in addition to the learning
opportunities provided through the mother tongue, English can facilitate
continuing education and personal development when supported by the
mastery of study skills, development of independence and self-initiative in

learning.

(iii) English is the language of international business, trade and professional

communication

Any organization engaged in international trade will naturally be working with
English. It is also the language for the tourist industry. The development of
Hong Kong into one of the leading financial, banking and service centres in
Southeast Asia has meant an increasing demand for people who are
proficient in English.



(iv)  English widens the scope of leisure and entertainment

Knowledge of English opens up the world of leisure and entertainment for our
learners. There is a wealth of literature written in English by writers from
different parts of the world. The ability to read in English also enables our
learners to have access to some of the greatest works directly or sometimes
through translation. The international entertainment and advertising business
is heavily English dependent.

1.6 AIMS OF THE ENGLISH LANGUAGE CURRICULUM

In response to the need for all learners to develop proficiency in English, the
English Language curriculum in Hong Kong aims to:

e offer every child the right to a second language which provides further
opportunities for extending knowledge and experience of the cultures of
other people, including opportunities for further study, pleasure, and work
in the English medium; and

e enable every child living into the twenty-first century to be prepared for
the changing socio-economic demands resulting from advancement in
information technology, including the interpretation, use and production of
materials for pleasure, study or work in the English medium.

The Target for the subject of English Language for learners from Primary 1 to
Secondary 7 emphasizes the role of a second language in personal,
intellectual and educational development and aims to enable learners:

to develop an ever-improving capability to use English

® to think and communicate;
® to acquire, develop and apply knowledge;
e to respond and give expression to experience;

and within these contexts, to develop and apply an ever-improving
understanding of how language is organized, used and learned.



1.7 DESIGN OF THE ENGLISH LANGUAGE CURRICULUM

The English Language curriculum must cater for the needs of the child from
Primary 1 to Sixth Form and beyond. A child’s development is a continuum,
therefore it is necessary to have one single continuous integrated curriculum
for English rather than separate and isolated syllabuses. The curriculum
should cover all levels of school education and prepare the learner for
continuing education after school.

Key Stage| Key Stage |Key Stage |Key Stage|Sixth Form | continuing
1 2 3 4 education >
Primary Primary |Secondary|Secondary| Secondary further
1-3 4-6 1-3 4-5 6-7 studies,
work, etc.

Each stage should be developed from the previous stage and lead to the next
stage. All stages should provide learners with education in English learning
appropriate to the age and language experience available to them in Hong
Kong. Key Stages 1 and 2 focus on laying the foundation of English language
development. Key Stages 3 and 4 focus on the application of English for
various everyday, learning and developmental purposes. The Sixth Form
provides language preparation for further studies at tertiary level as well as
work, where on-the-job training may or may not be available.

1.8 THE SIXTH FORM ENGLISH LANGUAGE CURRICULUM

The Guide to the Sixth Form Curriculum (1993) identifies the general aim of
producing “balanced, well-informed individuals who are proficient in both
English and Chinese, and who are prepared for further education, work and
adult life.”

The Use of English Syllabus is intended as a continuation of the primary and
secondary English Language curriculum. Learners are expected to have
acquired a good command of the language system and be able to apply it in
communication. The two-year Use of English curriculum aims at developing
learners’ ability to use English effectively for further study, work and leisure.
At the end of the Sixth Form course, learners should be able to:



a)

b)

c)

understand and use spoken and written English for purposes of practical
communication, in study and/or job situations appropriate to their level;
successfully complete job-related and/or study-related tasks requiring the

use of integrated language skills; and
develop an interest in, and an appreciation for, recreational and cultural

activities in which English is used.



2. CURRICULUM OUTLINE

2.1 INTRODUCTION

This chapter intends to describe more explicitly what learners learn and use
at the Sixth Form level in order to achieve the necessary proficiency in
English. The content of learning is organized under the following general
areas:

Forms and Functions
Text-types
Vocabulary
Communicative Functions
Language Items
Skills and Strategies
Listening
Speaking
Reading
Writing
Language Development Strategies and Study Skills
Attitudes

At the previous Key Stages, learners should have encountered many of the
forms, functions and skills. There should be ample opportunities at this stage
for revisiting previously learnt items in new or more complex situations, both
for consolidation and extension.

Naturally there will be considerable variation in the extent to which learners
become proficient in using English in the above areas as learners progress
through various Key Stages up to the Sixth Form level. Individual learners
differ in their abilities and rates of development. It is therefore necessary for
teachers to exercise their professional judgement in deciding when learners
are ready or need to develop particular skills, the degree of support required
and the degree of complexity to which learners are expected to develop
them. Tasks which cater for a range of ability will allow different learners to
acquire, develop and use the language forms and skills most appropriate for
their level.



The following sections of this chapter intend to give teachers a full picture of
all the essential items that learners should acquire at this stage. However,
teachers have to understand that learners may have learnt some of these
items already in the previous stages and they should allow learners to
progress further as far as possible.

2.2 FORMS AND FUNCTIONS

In order to develop an ever-improving capability to use English for various
purposes, learners need to master different aspects of the language system
and be able to mobilize this knowledge for effective communication. Learners
must not only know the grammatical rules and focus on the forms, they must
also learn how to apply such knowledge for purposeful communication in
real-life situations. Equal emphasis should be given to the learners’ mastery
of the forms and the meaningful use of them. The major areas of Forms and
Functions, which include text-types, vocabulary, language items and
communicative functions, are presented on this and the following pages.

Text-types

Text-types refer to forms of speech and writing. The intended purpose and
audience of each text-type determine its structure and special linguistic and
stylistic features.

To assist learners in their development as proficient users of English, it is
important that they are introduced systematically to a good variety of text-
types. Different text-types provide meaningful contexts for the learning and
purposeful use of specific language items and vocabulary. A report is one
such example with a clearly defined function and language features. In
addition, the awareness of the demands of different text-types is essential for
successful and effective communication.

The range of text-types widens at the higher levels of learning. At the same
time, the text-types that learners are exposed to and are expected to produce
increase in complexity according to the levels of learning. The selection of
text-types will depend on learners' needs, experiences and interests. It may
also partly depend on publishers' materials and learners’ environmental
support. It must be recognized that in authentic situations, learners will only



be required to produce a limited range of text-types and they will be engaged
with other text-types through reading and interpreting.

For text-types and communicative functions, the format of add-on lists is
used. This helps to highlight the new elements that are introduced at each
Key Stage. It also underlines the view that learning involves a spiralling rather
than linear process. The following is not intended as a checklist. Rather, it
suggests the variety and range of texts that learners may be exposed to and
produce, whenever appropriate. Teachers should bear in mind that the text-
types for previous Key Stages must be consolidated and developed to a

greater degree of complexity.

Text-tybes for different Key Stages

Text-types for Key Stage 1: | Additional Additional Additional
text-types for text-types for text-types for
Key Stage 2: Key Stage 3: Key Stage 4:

captions notices advertisements | brochures debates

cartoons posters maps and formal letters editorials

conversations rhymes legends (such as letters | feature articles

charts riddles plays or of appreciation/ | formal letters

diagrams short stories | dramatic complaint) (such as

diaries signs episodes journals letters of

forms songs poems reports (such as | application)

instructions tables recipes news reports,

jokes (including stories book reports,

labels school TV schedules and reports for

letters timetables) | weather reports | science

lists telephone experiments)

messages calls speeches

Additional text-types for the Sixth Form:

agendas of meetings

application forms




bibliographies

biographies

commentaries

curriculum vitaes

documentaries

essays

formal letters on a variety of topics (such as letters of invitation or request)
guidelines

interviews

memoranda

minutes of meetings

proposals and recommendations

reports (such as reports of business, current issues or school functions)
reviews

survey findings

Vocabulary

Learners should continue to develop their knowledge of how words are
generally formed in English through processes such as:

e Affixation. This is the process of adding a prefix (e.g. un-) or suffix (e.g.
-ly) to a root (e.g. “like”).

e Compounding. This refers to the formation of words from two or more
words which can occur independently in other circumstances, e.g. “self-
made”, “coffee shop”.

These word-formation processes should be introduced early on, in KS 3 and
KS 4. A greater awareness of these processes at the Sixth Form level will
help learners to deduce the meaning of new words even if the context is not
familiar. When necessary, this awareness will enable learners to create new
words to achieve special effects.

Learners also need to be introduced to different types of vocabulary items,
including phrasal verbs, idioms and fixed expressions. In selecting these
vocabulary items, teachers should pay attention to such factors as learners'
needs, frequency of use, occurrences across different text-types, etc.

10



In addition to exposing learners to different vocabulary types and a wide
range of lexical items, it is essential to help learners further develop essential
vocabulary building strategies. The strategies they need to strengthen or
acquire at this stage are as follows:

1. Guessing and inferencing

One of the most common vocabulary building strategies that learners should
employ is making guesses and inferences about new words. They are the
processes a good learner will follow when faced with difficulty in reading, or
during a test, or any situation where running to the dictionary or asking
someone is not possible or appropriate. This skill is particularly important to
learners in the Sixth Form since they will encounter lots of texts with words
they may not know. Learners should be encouraged to make guesses through
searching for contextual clues within a text and make intelligent guesses
from a meaningful context. Through some well-designed practice, learners
should be convinced that they do not need to resort to the dictionary for
every unknown word they encounter.

Knowledge of word parts is useful for learners to check if a guess from
context is correct. Learners can also try to guess the meaning of words by
using linguistic cues. For instance, learners can make use of the grammatical
structure of a sentence or connectives when guessing the meaning of a new
word and check their guessed meaning against the immediate context to see
if it fits in.

Guessing and inferencing skills may come naturally to many learners, but
some learners may lack them, or misdirect them, or be accustomed to
learning modes where such skills are not developed. In this case, teachers
have to consider teaching learners directly these skills and helping them to
practise such skills. Besides providing learners with activities like "nonsense
words" which can train them to search for context clues within a text,
helping learners to acquire knowledge of word formation including prefixes,
suffixes and compound words will help learners to decipher new words if
they see familiar roots within them. Teaching learners the knowledge of
lexical relations including collocation and sense relations (relations of
sameness - synonymy, relations of oppositeness - antonymy, and relations of
inclusion - hyponymy) will also help learners to make good guesses.

11



2. Collocation

Collocation is another important aspect of vocabulary development as
learners should know the combinatory possibilities of a word. Words can
collocate with different degrees of frequency and acceptability. When two
words frequently collocate, they are described as having high-frequency or
habitual collocation. For example, a high-frequency verb collocate of "law" is
"make" as in "make a law". When two words cannot co-occur, they are of
unacceptable collocation. For example, whereas it is possible to talk of
"strong tea", one cannot say "powerful tea". Such knowledge of
collocational appropriacy facilitates learners' ability to encode and decode
language. Teachers can present the collocational information directly to
learners by telling them the common collocates when learners learn a word.
They can also use a more discovery-based approach by asking learners to
analyze a number of sentences, each of which contains the target lexical
item. From these, learners are led to discover what the different collocates
are for the item. Learners will then be able to acquire a richer vocabulary and
use the words more effectively when they know the collocational range of a
word and its high-frequency collocates. They will also be able to guess the
meaning of words with this knowledge of collocation. Learners can thereby
expand their vocabulary during the process of these activities.

3. Using the dictionary, lexicon and thesaurus

Using references such as the dictionary, lexicon and thesaurus is an essential
skill that all learners should develop in order to become independent in their
learning. With effective use of the dictionary, learners can solve their
problems in comprehension and confirm their guess about a word. Learners
at this level should also learn to use the dictionary to find out the less
frequent, unusual or rare meaning and special usage of a word in the text.
They should also develop more extended dictionary strategies to find out the
more subtle differences in the meanings of words and to know about the
usage of different words. By reading the examples provided in the dictionary,
they can also learn to use the words appropriately. They can make use of the
information in the dictionary to use vocabulary actively by making sentences
on their own. However, learners must be guided to develop an awareness of
the subtle differences in meanings among the synonyms and the syntactic
requirements of different words which may make interchangeable use of
words not possible.

12



A lexicon is different from a dictionary since it takes groups of topics instead
of the alphabet as its basis for organization. It provides the core language for
a range of topics such as buildings, food, the human body, emotions and
entertainment. As a vocabulary reference book, a lexicon brings together
words with related meanings and lists them in sets with definitions,
examples, and illustrations to help learners see the similarities and differences
between them. These sets may include words with the same meaning, or
may list the names of the different parts of something. By using the lexicon,
learners can increase their vocabulary and quickly search for the words they
want under a topic.

The purpose of a thesaurus is to enable learners to refine their choice of
words in writing, with synonyms and near-synonyms, or to make a more
precise choice of vocabulary. It can help learners to find a more appropriate
term or expression to portray their thoughts and sentiments, best suited to

their purpose.
4. Recording words

Language learning activities and extensive reading, which can increase
learners' knowledge of new words and familiar words, may be ineffective if
learners make no effort to retain the words. They, therefore, need to be
trained to record words and acquire the habit and strategies for reviewing
them. For example, they can be encouraged to enter the words and related
information in designated vocabulary notebooks that are organized either
alphabetically or, better still, thematically. The records can take a variety of
forms, for example, card-indexes or vocabulary notebooks. Card indexes are
flexible as far as the amount of information recorded on each card is
concerned; they can be flicked through for alphabetical searching or just
browsed and can be rearranged if the learners feel like it. The vocabulary
notebook can be carried round easily and added to and studied at any time.
There can be a variety of types of entry. Learners can store the information
about words by using diagrams (e.g. spider maps) which help to highlight the
relationships between items. Learners will find it useful if they also enter
information about the usage of the words, collocations of them or even note
down the examples showing the usage of the words. Records of words
according to both meanings and usage are encouraged.

13




5. Retaining words

It is important to help learners develop effective means of retaining the words
they have come across or learnt so that their repertoire of vocabulary is really
enlarged. This can be done by asking learners to make word lists and go
through their word lists bit by bit every day, e.g. when they are travelling to
and from school. Learners can repeat the words to themselves orally or write
them repeatedly when they try to remember them. Learners can also be
helped to develop strategies in remembering the words by association and by
creating a mental image of the new word. Other memory skills can be
developed through learning words which are related in their spelling or
shapes, sounds, meanings and the contexts in which they are used.

Helping learners to acquire and consolidate various vocabulary building skills
is a particularly productive area for the encouragement of learner autonomy in
organizing vocabulary learning. Learners can reflect on the ways of learning
vocabulary and develop individual approaches to solving problems. They can
ask themselves what is important for them to know about individual words,
assess their own vocabulary needs and shortcomings regularly, and keep a
record of their performance in actual situations. Learners can be encouraged
to develop their own personal learning styles for vocabulary, in such areas as
memorizing and retaining new words. Teachers should remember that the
development of vocabulary learning strategies requires increasingly spaced
practice over a period of time. Besides asking learners to have an intensive
study of shorter texts in developing vocabulary building strategies, learners
should also be encouraged to read extensively, through which they can build
up vocabulary more effectively.

Communicative Functions

The range, complexity and level of use of the communicative functions
increase according to the levels of learning. Learners should have learnt the
communicative functions listed for all the previous Key Stages but they
should be further consolidated and extended to a much greater degree of
complexity at the Sixth Form. In addition to the communicative functions
listed for Key Stages 1 and 2, further communicative functions are suggested
for Key Stage 3 and Key Stage 4 and they are listed below for teachers’
reference:

14



Ask for and give advice on simple matters

Ask for minor favours and assistance

Describe one's feelings and responses to happenings and states of affairs in
some detail

Express gratitude and regret

Express obligation, prohibition, agreement and disagreement

Give and follow more advanced instructions

Give directions on how to get to places in Hong Kong

Invite, make and refuse suggestions and proposals

Justify one's behaviour and point of view in simple situations

Make a complaint

Make comparisons and give descriptions of processes and situations

Make general statements about the world and “universal truths”

Offer and decline help

Pay a simple compliment

Refer to events in the past, present and future and to the frequency with
which things occur

Seek advice on matters related to one's studies

Seek information and respond to enquiries

Use the telephone effectively: deal with wrong numbers, offer/respond to
requests to take messages, return calls

Additional communicative functions which should be covered at the Sixth
Form include:

Deal with enquiries and respond to requests or complaints

Express factual information and present plans

Express personal feelings, opinions and judgements and present arguments

Find and provide evidence for a particular conclusion

Formulate hypotheses for investigation

Gather information and interpret it for a particular task

Give presentations on a variety of topics

Give recommendations and make proposals

Handle data presented in different formats for various purposes

Make enquiries and observations

Make reasoned decisions and formulate solutions to solve a particular
problem

Participate in and follow group discussions

Seek and give advice on more complicated matters

15



Language Items

Language items suggest the range of English that learners need to develop
and acquire as they perform the communicative functions. Learners at the
Sixth Form should have encountered most of the essential structures of
English and applied them in various situations. The list suggested for both
Key Stages 3 and 4 should be consolidated and extended to a greater degree
of complexity at this level. Some of the language items and communicative
functions for Sixth Form learners have been combined in the table below to
illustrate the relationships between them. The suggestions here are by no
means exhaustive and teachers should try to adapt them according to the
learners’ needs and abilities.

Language Items and Examples

Communicative Functions

Use a variety of tenses, According to the statistics, there has
prepositions, formulaic been a sharp rise in the number of
expressions, adjectives, adverb unemployed people during the last six
phrases, adverbial clauses, months.

passive voice, etc., to express As a matter of fact, more and more
factual information and present university students take up part-time
plans jobs nowadays for a variety of

reasons. Some do it because they have
a genuine need to pay their
increasingly high tuition fees.

UNICEF’s work is guided by the
Conventions on the Rights of the Child
which has been ratified by 190
countries.

I’'m afraid family problems have
become more and more acute these
days and many people resort to
violence instead of tackling the
problems themselves.

The school authority is planning to
build a new wing next to the hall
during the summer holiday.

Use the simple present tense, | really appreciate your firm stance on

adverb phrases, adjectives, environmental issues.

16



gerunds, conditionals, formulaic
expressions, etc., to express
personal feelings, opinions and
judgements and present
arguments

| am much annoyed by the new
election procedures as they are so
complicated.

Creating more job opportunities should

be the most important issue on the
agenda.
If the government had made good

publicity of its new policy, the
reactions from parents would have
been more supportive.

In my opinion, child abuse has already

become a major social problem in Hong
Kong.

Use a variety of tenses, passive
voice, adverb phrases, adverb
clauses, etc., to find and provide
evidence for a particular
conclusion

Considering the figures provided by the
commercial sector, it is evident that

most women still lack opportunities for
advancement in their careers.

According to recent research, passive
smoking has been proved to be

extremely dangerous to health.
As a result of the strengthened police

protection scheme for witnesses, more
people reported crime last month.

In order to attract more young people
to join the teaching profession, the
government has tried to improve
teachers’ fringe benefits and it is
proved to be very effective.

There is no information as to which

political parties have more support
from the public and so a survey is
being conducted by a local university
at the moment.

Use imperatives, modals,
adjectives, adverb clauses,
formulaic expressions, etc., to
give recommendations and make
proposals

Stop buying electrical appliances or
products that are not energy-efficient.
In order to help conquer poverty and
create a more effective economic

system, fundamental structural
changes must be made in the financial
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markets and more stringent measures
have to be taken.
| feel strongly that the government

should redouble its efforts in
prohibiting discrimination against the
handicapped.

It is of utmost importance for the

government to seriously review the
tertiary education policy.
Would it not make more sense to

promote the use of canvas bags
instead of plastic bags?
Another alternative is to encourage

manufacturers to use recycled paper
as far as possible.

Use modals, formulaic
expressions, adjectives, etc., to
make enquiries and observations

| am writing to enquire about the
possibility of being exempted from the

oral examination as | have taken this
paper already.
| should be grateful if you could inform

me of the procedures | have to take in
order to apply for this job.
| can see that you have made a very

good effort in doing this project.
Never have | seen such marvellous
work before!

Use a variety of tenses, passive
voice, adverb phrases, adverb
clauses, formulaic expressions,
etc., to give presentations on a
variety of topics

I’'ve just read about a topic which

worries me a lot: bullying in school.
There is no doubt that parents are very

concerned with their children’s
employment opportunities in the
future.

| remember last year when | was in
Canada, it was rumoured that Hong
Kong was plagued by cholera.

First of all, | would like to talk about

the arrangements of the proposed trip.
| would like to conclude with the

following suggestions: ...
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Use a variety of tenses, modals, Should we start our discussion with

adverb phrases, adverb clauses, the first option on the list now?
formulaic expressions, etc., to In that case, do you think that it's a
participate in and follow group good idea to employ more native
discussions speakers?

May | finish my point first before you
express your opinion?
Do you mean you don’t agree to the

proposal at all?
Well, yes, to a certain extent.

It seems we all think differently and it

is quite impossible for us to come to a
consensus. Shall we compromise or

take a vote?

Use adverb clauses, modals, With reference to your request for a
formulaic expressions, etc., to replacement of the new CD you

deal with enquiries and respond bought recently, | regret to inform you
to requests or complaints that they are all sold out already.

| write to clarify the possible

misunderstanding which might have
arisen during the meeting between the
two parties.

| represent the ABC Company and
wish to express our deep concern over
the accident that happened yesterday.
Let me apologize on behalf of the

company.
We deem it necessary to ban all

smokers from our shopping centre.
Should you have any queries, please

contact me directly.

2.3 SKILLS AND STRATEGIES
In order that learners can use English effectively for various purposes, it is

essential that they develop competence in the skills of Listening, Speaking,
Reading and Writing. Language development strategies and study skills are
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the strategies that learners need to develop in order to become motivated,
independent and responsible for their own learning.

Listening Skills

Understand, interpret and organize spoken English as it might be encountered
in academic or vocational situations

° understand and interpret different kinds of spoken texts to perform
different tasks including taking messages, writing short notes, filling in
forms, etc.

° identify ideas and key concepts in a passage, discussion or
conversation

° identify details that support a main idea

° identify the sequence of events, causes and effects

° predict the likely development of ideas .

° understand speaker's intention, attitude and feelings

° understand language used in situations of different levels of formality
and informality

° understand the use of discourse markers

° be aware of (and interpret the use of) different intonation and stress

o understand both denotative and connotative meanings of words

° understand speakers with a variety of accents

° establish and infer meanings from clues

° distinguish between facts and opinions

° judge the validity and adequacy of main ideas and arguments

Speaking Skills

Convey intended meanings, attitudes and feelings clearly and coherently

° convey ideas and key concepts in a passage, discussion or
conversation

e describe details that support a main idea

° describe the sequence of events, causes and effects

e present arguments in an organized and convincing manner

° use words and expressions appropriate to the context

° be aware of and use persuasive devices effectively

° use discourse markers appropriately
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° use language appropriate to the role or situations of different levels of
formality and informality
° use correct pronunciation and appropriate intonation

Participate effectively in an oral interaction

° open and close an interaction appropriately

° verbalize inability to understand, ask for slower repetition and spelling
° elicit response by asking questions or providing information

° seek and give clarification, explain what information one requires and

why, rephrase one's questions when necessary, sum up points made
and redirect the discussion when the need arises

° maintain an interaction by taking one's turn at the right moment and
making a balanced contribution without either dominating the
discussion or being too reticent

° express, elicit and respond to ideas, opinions and feelings in a group
discussion
° make judgements and suggestions, support and develop each other’s

views, disagree and offer alternatives, reply, ask relevant questions,
explain, give examples and use formulaic expressions where

appropriate
° use appropriate interaction skills and conversational strategies

Reading Skills

Use reading strategies for understanding and interpreting a variety of written
texts

° make use of knowledge of the world to make sense of the text

° skim a text to obtain a general impression and understand the overall
meaning

® scan a text to locate specific information

° identify main and supporting ideas

° extract information relevant to specific tasks

° predict the likely development of ideas and events

° identify implied meanings through inferencing

o recognize how writing conventions affect meaning and cohesiveness

° interpret how linguistic and structural devices achieve certain effects
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° recognize the rhetorical functions performed by sentences in the
development of a text

e understand how sentences and parts of a sentence relate to each other

® deduce the use and meaning of unfamiliar words, phrases and
expressions in context through understanding linguistic and contextual
clues and by making use of previous experience of word meanings

o understand the use of discourse markers

. understand the different types of meanings of words, and the semantic
associations that exist among words

° know what a word or phrase refers to in the previous or subsequent
context

° follow and evaluate the development of a point of view or argument

) understand and appreciate tone, mood and intention of the writer and
his/her attitude to the theme/topic

° relate cause to effect

° relate evidence to conclusions

° recognize limiting effects of qualifications and exceptions

° differentiate facts from opinions

Writing Skills

Present information and ideas to complete a range of writing tasks using
clear, concise and grammatical English in an appropriate style

o gather information, select relevant ideas, organize and integrate them
to complete different writing tasks

° understand and identify purpose, audience, roles and context for
different writing tasks

° respond to, reflect upon, and evaluate and make use of given
information to complete different writing tasks

® present arguments and ideas clearly and logically

° express views, feelings and ideas, imaginative and otherwise

J describe and discuss experiences

® present and elaborate main ideas and supporting ideas through
exemplifications, paraphrases, explanations, etc.

° relate events and their causes and effects to make a report, proposal,
complaint, etc.

° draft, revise and edit a piece of writing

° begin and end a text appropriately
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plan and organize ideas with the help of cohesive devices

use appropriate discourse markers to signal the development of ideas
adjust the balance of ideas and length of the writing to meet different
requirements

use appropriate linguistic, structural and rhetorical devices, a variety of
structures and vocabulary to achieve desired purposes

use strategies to arouse and sustain readers' interest

write a variety of text-types such as simple memos, records and notes,
reports, letters, speeches, debates, etc.

complete a text by various means, e.g. supplying or selecting words or
phrases, pairing, matching or ordering sentences, matching the correct
responses with the questions

Language Development Strategies and Study Skills

working with others

ask others for help and offer help to others

ask for clarification, elaboration or illustration

give clear and precise description, justification or illustration

express views and suggestions, draw conclusions and make decisions
discuss and negotiate with others to complete a task

listen to different opinions and respond appropriately

employ negotiation skills to reach consensus, compromise or bargain
identify and assume appropriate roles in group activities

assume leadership in group activities

working independently

extract important points and make notes when reading or listening

look for materials independently for the completion of a certain
assignment, and make notes of the data and information in various
forms

classify information and ideas meaningfully and make reference to
them whenever necessary

organize materials, information and ideas systematically

identify ideas and data that support opposite views, weigh pros and
cons, advantages and disadvantages
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set meaningful realistic goals and determine what information or
resources are necessary for completing a task

schedule one's learning and plan a timetable for study and revision
make arrangements for broadening and deepening of one's learning
develop active and effective methods in managing homework

evaluate one's own progress and note one's strengths and weaknesses
use printed texts, on-line bibliographic databases, CD-ROMs, the
Internet and the media to look for ideas and information

apply thinking skills: deducing, inducing, reasoning, conceptualizing,
generalizing, etc.

related study skills

developing reference skills

use dictionary skills to find out about pronunciation, usage and
grammar

recognize the salient features of various text-types and use them
efficiently for locating information and ideas

identify relationship between materials, data, ideas, events, etc.
classify information under different themes/topics

read broadly for specific purposes

developing library skills

use school and public libraries regularly to collect information
promote efficient use of the classification system of the library
develop research skills by using the library

developing note-taking skills

make notes from spoken and written sources

emphasize the need to be selective when making notes and
justifying one’s choices

make sure that accurate information is noted

take down the main points and important supporting details

make the notes precise and concise

present the notes in an outline form, e.g. table, flow chart

4

use abbreviations as far as possible: “e.g.”, “i.e.”, “&", etc.
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e developing thinking skills

develop reasoning skills (use induction, deduction, conclusion, etc.)
explore and speculate about possibilities

analyze data and situations systematically for better understanding
or solving problems

generate criteria and principles for action and judicial thinking

think creatively/innovatively

e developing enquiry skills

skills

ask for advice and suggestions on how to complete an assignment,
and take note of such advice and suggestions

use appropriate tone and approach when asking for information and
explanation

repeat questions and seek clarification politely and pleasantly

use appropriate opening remarks and formulaic expressions

request explanation when there is misunderstanding or query in a
polite and pleasant way

understand the use of different tones and degrees of formality

ask follow-up questions appropriate to the occasion

write simple notes or letters to ask for information and materials,
both formally and informally

and attitudes to maintain motivation and confidence

overcome shyness and inertia by deliberately urging oneself to face
challenges

identify and appreciate one's own strengths in learning and further
developing them

take brief record of one's successes

understand that everybody has some weaknesses and not being afraid
to expose one's weaknesses

participate in tasks despite the possibility of making mistakes

take every opportunity to practise as much as possible and perhaps
even try to look out for or create these opportunities

make positive statements to oneself for self-encouragement and reflect
positively about one's learning experiences

identify tangible goals for each new stage of development
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° cultivate one's own perseverance and the power of innovativeness
2.4 ATTITUDES

Attitudes, along with knowledge and skills, form an integral part of the
curriculum. Some attitudes, such as developing confidence in using English,
are likely to permeate all learning activities. Others, such as awareness of
English as an international language of communication, will be consciously
developed only in specific tasks and may not be immediately apparent in all
tasks. Opportunities for exploring, developing and encouraging these
attitudes should be provided in the learning tasks.

Attitudes to be developed at Key Stage 1

confidence in using English

e keenness to participate in activities leading to improvement of knowledge
and skills in the language

e sensitivity towards language use in the process of communication

e appreciation of the beauty of the language

Attitudes to be developed at Key Stage 2

The attitudes listed for Key Stage 1 should be further developed at Key Stage
2. Additional attitudes to be developed at Key Stage 2 are:

e enjoyment of reading

e an awareness of English as an international language of communication

e respect for the different cultures of the English speaking world

Attitudes to be developed at Key Stage 3:

The attitudes listed for Key Stages 1 & 2 should be further developed at Key
Stage 3. An additional attitude that learners should be developing for Key

Stage 3 is given below:

e an awareness of the potential influences (both positive and negative) of
language use on other people's feelings and direction of thinking
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Attitudes to be developed at Key Stage 4:

The attitudes listed for previous Key Stages should be further developed at
Key Stage 4. An additional attitude that learners should be developing for
Key Stage 4 is given below:

e a critical attitude towards ideas and values in spoken and written English
texts

Attitudes to be developed at the Sixth Form:

The attitudes listed for previous Key Stages should be further developed at
the Sixth Form. Additional attitudes that learners should be developing for
this stage are given below:

e an awareness of the value and power of language

e a critical attitude towards analyzing and discriminating the different
meanings of language

e a cautious and critical attitude towards the use of language in order to
achieve the desired effects

e an open-minded attitude towards different cultures, ideologies and points
of view and a willingness to share ideas with different people

e a serious attitude towards language learning with an attempt to improve
one’s capability
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3. CONSIDERATIONS FOR TIME ALLOCATION AND SCHEME OF
WORK

All Advanced Supplementary level subjects, including Use of English, are
allocated 5 periods per week on the school time-table. Teachers have to
strike a balance between class work and homework, between teaching time
and assessing time. As listening, speaking, reading and writing are
interrelated, it is important to allocate time for learning activities in such a
way that learners are given plenty of opportunities to use all four skills.

It has to be borne in mind that classroom time devoted to the learning of the
English language is not sufficient for the development of the language
competence to meet the language challenges that learners will face at both
work and study. Learners have to develop the awareness that in addition to
their English lessons, they must be willing to devote much time to
independent learning in order to consolidate and improve their command of
the language.

Planning an effective scheme of work is the preparation for successful
classroom experiences for learners. A large number of factors have to be
taken into consideration and this may initially seem formidable. However, as
schemes of work can be recycled from year to year, such planning can
become easier with time and can certainly reduce teachers’ day-to-day
stress.

In planning a scheme of work, teachers may find it useful to consider the
range of language skills and attitudes that learners should be developing and
the variety of themes and tasks they need to work through in order to
achieve the expected language competence. In the process, teachers may
find it expedient to consider not just one but several coursebooks and
supporting resource materials to ensure that all the necessary skills are
adequately covered.

It may be time efficient to prepare for more than one unit at a time so that
teachers have a comprehensive picture of where and how the teaching and
learning are progressing. It will also help to achieve a sense of balance -
whether some skills or text-types need revisiting and consolidation.
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Teachers who are using a coursebook will need to first read through the
whole unit or chapter including teachers’ notes, tape scripts, to get a good
feel of the unit. Teachers will need to take into consideration the following:

e the key objectives of the unit, e.g. the language items, language
functions, and higher order thinking skills to be learned and practised

e the core activities for the whole class

e appropriate assignments

e opportunities for differentiation and independent learning

e opportunities for making use of information technology including the
computer, CD-ROMs, audio/visual aids, the Internet, etc.

e the focus of assessment
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4. ASSESSMENT AND MARKING

4.1 PUBLIC EXAMINATIONS

In public examinations, marking is merely instrumental in ranking and giving
information to the assessor regarding a learner’s achievement at that
particular time. It is not intended to provide qualitative feedback to learners,
and examination marking schemes are produced with this in mind. For these
reasons such marking schemes should not be used as models for classroom
marking procedures or techniques. To give an example, Section B of the Use
of English examination (the writing paper) is assessed using a scaled double-
impression marking scheme. This works very well for examination purposes
but if teachers were to adopt such a marking scheme in the classroom, the
results would be obviously counter-productive.

4.2 SCHOOL ASSESSMENT

School assessment has a very significant role in the teaching programme. It
helps both teachers and learners identify the progress learners have made and
the difficulties they encountered. It also helps the teacher find ways of
tackling and overcoming these difficulties and make future teaching plans.
Formative assessment should be employed as part of an on-going process
and exploited as a teaching tool and as a means of providing a two-way
channel of information between teachers and learners.

It is crucial that teachers on the subject panel discuss and come to
agreement upon the methods of assessment they intend to use for various
purposes. In other words, panel chairpersons should co-ordinate an
assessment policy to ensure that there is consistency across the panel in this
area. There are obvious advantages to teachers and learners if there is an
agreed marking policy which emphasizes recognition of attainment, positive
response and treats mistakes as opportunities to promote learning.

The keeping of records and documented evidence of learners’ achievement
and progress should be encouraged. They may be in the form of portfolios
and profiles. Such records can be used positively and regularly referred to by
teachers and learners in the monitoring and planning of teaching activities.
Periodic diagnostic testing can also help in deciding priorities for teaching.
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Selecting assessment activities

Any system of assessment that is devised should be kept simple and easy to
manage. The use of tests and practice papers should be kept to a minimum
and used for examination practice and summative evaluation purposes only.
Similarly multiple-choice exercises such as MC cloze and MC reading
comprehension tests should be employed for testing purposes only.

Assessment activities need not be restricted to the formats of the relevant
examination papers. Familiarity with the examination format does not
necessarily guarantee success in public examinations which assess learners’
language proficiency. Teachers may devise other assessment activities that
require learners to demonstrate specific language use and thinking skills.
These other activities include:

e Observation. By observing how learners answer questions in class,
participate in group discussions, etc., teachers can gain informal
impressions of general aspects of learners' work.

e Projects. Projects require learners to bring together a range of skills such
as enquiry, analysis, synthesis, presentation and drawing conclusions.
They are also useful tasks for both teaching/learning and assessment.

e Portfolios. A portfolio is a purposeful collection of a learner's work, e.g.
samples of writing or tape recordings of speech. Portfolios provide a
continuous record of language development and allow both the teacher
and the learner to gain insights into the progress of the learner himself or
herself.

e Conferencing. Conferencing refers to informal conversations between the
teacher and learners. Conferencing can be conducted within or outside
class time, and is useful in helping teachers understand aspects of
learners' work (e.g. strategies used for reading) that are difficult to obtain
through other types of assessment activities.

Where certain skill-based activities are being practised, it is important for the
teacher to ensure that he or she obtains feedback on whether or not a learner
can perform the skills in question successfully. In other words evidence
should be sought, through the language assessment tasks invoived, that a
learner can, for example, skim a text, or infer the meaning of an unknown
vocabulary item, or make appropriate use of cohesive devices, etc. To
facilitate effective teaching and learning, careful thought needs to go into the
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materials used for these purposes and the assessment schemes devised,
without which the teaching situation will not be a profitable one.

Some forms of assessment are definitely more time-consuming than others
and it should always be ensured that the time is being well-spent and will
have profitable results. It helps to strike a balance within the teacher’s own
schedule among the various forms of assessment which may be done in and
out of class.

Assessment and evaluation

In setting up criteria for assessing learners’ work, it is important to strike a
balance between content, accuracy and their organization. The teacher
should also inform learners about these criteria. Rather than simply giving a
mark or grade, the teacher should provide feedback on various aspects of
learners’ performance, e.g. the thoughts and feelings expressed, their
linguistic/stylistic strengths and weaknesses, so that the learners would
know what should be worked on for improvement.

Various marking techniques may be appropriate at various times or with
different learners. A whole array of corrected errors in a composition, for
example, may not always prove useful and the teacher and learners might
benefit more from concentration on one particular feature.

Self and peer assessment

Teachers should continually foster the habit of proof-reading and editing by
learners themselves. There are many techniques through which such self-
assessment can be achieved. Learners should, at all times, be discouraged
from seeing the teacher as a “marking machine” - such a view does not
enhance awareness of a learner’'s own errors and is quite detrimental to
learner independence.

Learners should also be encouraged to realize that they can learn from each
other’s strengths and weaknesses. Peer correction is a valuable form of
assessment, particularly in the area of writing. It is an activity that, if
carefully nurtured and monitored, can prove very successful.
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5. GUIDELINES ON TEACHING

This chapter examines some of the specific issues that are relevant to the
teaching and learning of English at the Sixth Form level. In addition to the
emphasis on authentic use and communicative competence, attention is paid
to learner differences and the development of learner independence,
particularly in the preparation for tertiary education. Recent advances in
information technology also provide exciting resources that teachers can
exploit for the enrichment of the language learning experience.

5.1 LANGUAGE IN USE

Learning English enables our learners to have access to the English speaking
world and what it has to offer in terms of its economic, practical, academic
or political advantages and necessities. To use the English language properly,
learners have to know the vocabulary, grammatical forms and structures and
their meanings. They also have to know what forms of language are
appropriate for given situations. Language in use is distinguished by a wide
range of contexts in which the features of spoken and written English appear
in an unlimited number of variations and combinations. A register is a variety
of language use according to the context of the situation. It includes the
lexico-grammatical and phonological features that typically realize the
meanings of the situations. Certain language features, styles and strategies
of meanings are typically associated with each register.

Learners of the English language have to develop an awareness that there are
many varieties of English and there is no one prestigious variety. The key
rather is in appropriateness of language use. In the English Language
curriculum, there must be opportunities for learners to be exposed to and
explore language in use. The use of authentic texts enables learners to
develop this understanding of the subtle ways in which meanings are
conveyed and communicative functions achieved. Learners are also expected
to produce texts using the appropriate register.

5.2 PREPARATION FOR TERTIARY EDUCATION

One of the aims of the Sixth Form English Language curriculum is to prepare
learners for tertiary education in local or overseas institutions. While the
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focus is not the subject-specific language required for different disciplines,
learners need to develop proficiency in English to meet the demands of
tertiary education.

Reading

A huge amount of reading is required in any undergraduate course. Learners’
attention may be drawn to the particular relevance of some reading skills in
further education.

In researching for a topic, learners have to process a lot of reference
materials at high speed to determine whether the materials are relevant,
useful, cover familiar or new territory, provide a broad, generalist view of the
issue or examine a particular perspective in depth. Effective skimming skills
are an important first step in efficient study and research.

Learners have to be able to follow the development of ideas in a text, how
the writer draws upon evidence to develop a thesis and arrive at conclusions.
Moreover, it is essential that learners are able to judge ideas and arguments
critically as to whether they are logical, convincing or biased. Data presented
have also to be evaluated for their reliability and validity.

Thus, learners have to be provided with opportunities to read a variety of
authentic materials to develop the confidence to tackle writing in different
styles and registers. This is an area in which the English Language teacher
can collaborate with teachers of other subjects to develop suitable learning
and practice materials.

Writing

Although it is impossible for English Language teachers to prepare learners
for the specific writing tasks that are required at tertiary level, learners should
have mastered the skills of writing text-types common to many disciplines,
such as reports, argumentative essays and analytical essays.

Listening

Effective listening skills are essential in lectures and in all formal and informal
communications with academic staff. In tertiary institutions both locally and
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overseas, undergraduates are likely to come across lecturers and learners
speaking a variety of accents. The early exposure of learners to a variety of
accents would help develop learners’ awareness that the initial difficulties
encountered with an unfamiliar variety of English can be overcome.

Teachers have to provide learners with opportunities of exposure. Local
television provides ample examples of different varieties of spoken English.
These programmes range from dramas, situational comedies, news reports,
and documentaries on a wide variety of topics. Chinese subtitles can be
conveniently covered by a length of cardboard. Occasionally showing films
with English subtitles can also help weaker learners pick up the language.

Speaking

Tutorials and group discussions are important modes of learning in tertiary
education. Learners should therefore be prepared to take an active role in
these oral activities.

One big challenge lies in how to motivate learners to take an active part in
discussions. Learners have to be aware that learning is not a passive process
of receiving information but rather an active process of constructing meaning.
In addition, knowledge is only truly gained after one has worked with it,
grappled with it, debated on it, considered different points of view and
developed one’s own perspective. In order to obtain this kind of knowledge,
learners have to be ready to express their points of view, develop arguments,
support these with evidence and draw conclusions. In the process of
discussion, they should be willing to critically evaluate ideas, defend their
viewpoints, and be open to different points of view so that they can re-
evaluate their own points of view. Such discussions are integral to the
learning process of inquiry, scrutiny and the development of principles and
values.

One impediment to having meaningful discussions is learners’ lack of
information or ideas. Learners should be given time to conduct their own
research before coming to a group discussion. Time should be profitably
spent on the effective application of listening and speaking skills for
communication rather than mouthing trivia.
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Study skills

Learners preparing for tertiary education need to develop independent study
skills to become successful and competent learners. Other sections of this
book which deal with the development of study skills, self-access learning
and the use of information technology are relevant.

5.3 TASK-BASED LEARNING
5.3.1 General Considerations

Language learning should be experiential and it should aim at developing
learners’ communicative competence. The task-based approach to language
learning places emphasis on learning to communicate through purposeful
interaction in the target language. Teachers have to help learners achieve
communicative competence, which has to be supported by learners’
development of linguistic competence and a good mastery of language skills
as well as language development strategies. Learner independence and their
positive attitude towards language learning are also essential to make
language learning successful.

The task-based approach aims at providing opportunities for learners to
experiment with and explore both spoken and written language through
learning activities which are designed to engage learners in the authentic,
practical and functional use of language for meaningful purposes. Learners
are encouraged to activate and use whatever language they already have in
the process of completing a task. The use of tasks will also give a clear and
purposeful context for the teaching and learning of grammar and other
language features as well as skills. Such language focus components in turn
enable learners to construct their knowledge of language structures and
functions. All in all, the role of task-based learning is to stimulate a natural
desire in learners to improve their language competence by challenging them
to complete meaningful tasks. Language use is stimulated and a range of
learning opportunities for learners of various levels and abilities are provided.

Effective learning tasks motivate learners by
e appealing to the imagination;

e providing challenge;

e developing confidence;
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providing a sense of achievement;

expanding interests;

providing enjoyment; and

providing learners with opportunities to take responsibility for their own
learning.

Tasks should involve learner participation and develop positive attitudes in
language learning. Well-designed tasks encourage learners to participate
actively in learning activities and promote risk-taking. Learners are required to
provide input in terms of knowledge, skills and meaningful contribution in
completing tasks. Their active involvement helps develop their ability to
predict the consequences and repercussions of their choices of input in
completing the task, their consciousness and reflection of the process, as
well as their critical awareness of the process of language learning.

In order to accomplish different learning tasks, learners should:

attain a high degree of linguistic competence and become aware of the
social meanings and potential communicative functions of linguistic forms
in different situations;

develop the skills to manipulate the linguistic system spontaneously and
flexibly in order to convey meanings appropriately under different
circumstances and to interpret the specific meanings intended in written
or spoken texts; and

develop the skills and strategies for using language to communicate
meanings effectively.

A language learning task embodies the following five features:

—_—

A task should have a purpose. It involves learners in using language for
specific communicative purposes beyond the practice of language for its
own sake.

A task should have a context from which the purpose for using language
emerges.

A task should involve learners in a mode of thinking and doing.

The purposeful activity in which learners engage in carrying out a task
should lead towards a product.

A task should require the learners to draw upon their framework of
knowledge and skills.
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Teachers should note the following points when developing and/or using
tasks as a means of promoting language learning:

e Tasks should involve communicative language use in which learners’
attention is focused on meaning rather than linguistic structures.

e Tasks should be authentic so as to help learners develop the skills they
need for carrying out real-world communicative tasks beyond the
classroom.

e Tasks should involve learners in various activities in which they are
required to negotiate meaning and make choices in what, when and how
to learn.

e Tasks should be sequenced systematically and integrated with other
exercises and activities, in which learners can focus upon and practise
specific elements of knowledge, strategy and skill for the task.

e Tasks should be graded or easily adapted to suit learners of different
abilities.

In short, tasks are characterized by an emphasis on activity, participation and
flexible differentiation, and the process of communication among participants
which occurs through a variety of modes and media.

5.3.2 Adopting a Task-based Approach

When planning for task-based learning, teachers should first consider
learners’ needs and abilities. They should design activities which challenge
learners and extend their experience. To make task-based learning effective,
learners should be allowed time for seeking information, processing it,
formulating questions and responses, and making connections; they should
also have the opportunities to observe, discover, experiment, practise,
discuss, analyze and share. Most learning tasks require knowledge and skills
developed across the curriculum, involving information and ideas from other
subjects in both the formal and informal curricula. These activities all
contribute to the development of the learners’ framework of knowledge and
skills.

In designing task-based teaching, teachers have to help learners see that

language is a dynamic resource for expressing and creating meaning rather
than just a system of rules. Learners should not be taught to know various
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grammatical rules alone but to apply the rules effectively and appropriately in
interaction and communication. Grammar serves as an essential tool which
enables learners to accomplish the tasks. Fluency and accuracy are
complementary and learners ultimately have to use language productively in
different contexts for various purposes. Learners at the Sixth Form are more
mature and may employ more cognitive and metacognitive strategies, which
enable them to benefit from formal grammar which can be taught deductively
or inductively. But teachers should be aware that although explanation of
grammar rules is sometimes necessary, it only helps if the learner has
adequate experience and knowledge of the language to make sense of it.

It is essential that learners are ultimately exposed to the variety of language
they will need to understand and use outside the classroom. This might be
language they will need in order to study other subjects, to use at work, or
for pleasure. The classroom time can be better spent in increasing exposure,
expanding learners’ repertoire of useful words and phrases, relating forms
and functions and asking them to use the language themselves. There should
be an attempt to link classroom language learning with language used outside
the classroom. In the process of task-based learning, learners’ own personal
experiences should be enhanced as important contributing elements to
classroom learning.

Examples:

(1) Learners explore the topic of “dating”. Based on the learners’ personal
experiences of dating or their perception of it, the teacher can ask
learners what they consider as the good qualities of a
boyfriend/girlfriend. A list of these qualities can be derived from the
discussion and learners can try to prioritize them on their own. Learners
can be encouraged to design a questionnaire and interview their
classmates. The teacher can further develop tasks on /love and
marriage, e.g. what makes a happy marriage or the common causes of
broken marriages. Learners finally write an article on dating offering
advice to their schoolmates to be published in the school newspaper.

(2) Learners consider the genre of detective fiction. Teachers can ask them
to read one or two short stories about crime (e.g. stories by Agatha
Christie, those from the Nancy Drew or Hardy Boys series, or those
from The Oxford Book of American Detective Stories (1996) edited by
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Tony Hillerman and Rosemary Herbert). Teachers can also ask learners
to watch a detective film (such as Barry Levinson’s Young Sherlock

Holmes, or one which teachers deem appropriate for their learners).
Based on their reading and viewing experiences, as well as their
previous knowledge of the genre, learners discuss in groups the
distinguishing features of a detective story and how it appeals to
readers/viewers. Then in groups they write a review of one of the
stories they discussed for the English Club Newsletter. An alternative
task is to ask learners to write a detective story to be contributed to the
school newspaper or magazine.

Teachers should always be flexible in designing and adapting materials for
various activities. They should always try to expose learners to a range of
listening, speaking, reading and writing activities by using a lot of different
written and spoken texts which incorporate a variety of language. They
should place sufficient emphasis on study skills which help learners learn
efficiently and develop greater independence in learning. To cater for learner
differences, differentiated or graded tasks can be designed for learners of
different interests and abilities. Teachers should pay special attention to the
needs of learners and allow for flexible approaches to the task, offering
different modes of participation, media, procedures, etc. They can then allow
for different solutions depending on the skills and strategies drawn on by
learners. :

e.g. Learners explore the issue of the mass media. They read articles on the
functions, roles and possible abuses of the media. Learners may
choose different aspects to work on. One group may study samples of
a range of newspapers, including both local and overseas and note the
differences in style and approach in their treatment of the same issue.
Another group may study and compare the range of programmes
available on the English and Chinese TV channels in Hong Kong and
discuss the strengths and weaknesses of the different programming
choices. A third group may compare different documentaries, some
serious and others more sensational. Each group discuss, analyze and
present their conclusions on the possible social impact of the
respective media and how young people may be shaped or influenced
by them.
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All English teachers must take on the responsibility for selecting and adapting
suitable tasks from different materials or designing tasks for their own
learners. They can make use of authentic materials from newspapers,
magazines, journals, etc. or adapt them for different purposes. To enhance
the sharing of experience and materials, teachers of the same school or level
may collect resource materials and build up a bank of tasks. When drawing
on such resources at a later date for other learners, teachers need to evaluate
the effectiveness of the selected tasks and, if necessary, modify them.

5.3.3 Integrated Tasks

Learners at this level should have developed some competence in using the
four language skills of Listening, Speaking, Reading and Writing. Most tasks
in real life situations involve the use of more than one skill. Teachers have to
create or adapt a series of authentic tasks which combine the use of more
than one of the four language skills. They should design tasks in which
learners are given opportunities to practise the integrated use of skills in
appropriate contexts so that learning is meaningful, purposeful and authentic.
Adopting a task-based approach encourages application of a combination of
skills. Skills are not practised in an isolated manner, but form an integral part
of the process of completing the tasks.

Using theme-based materials is a good way to provide an organizing focus for
different activities involving integrated use of skills (please refer to Appendix
1). Teachers can give the lessons coherence and interest by selecting a topic,
or getting the class to select a theme for several lessons. The topics can arise
logically and naturally from clearly defined situational, personal and academic
needs or interests. They can have an educational rationale and be based on
substantive issues including cross-curricular issues. They can also come from
the life experience of the learners. Learners can be encouraged to bring their
own experience to class and teachers can design interesting original topics
based on learners’ input. A wide range of topics are needed to give learners
variety. No matter what the themes are, the teacher’s intention is to provide
opportunities for realistic language use, focusing the learners’ attention on
the tasks themselves and finally developing their communicative competence.

e.g. The teacher can ask learners to gather information on the Asian

economic crisis which began in late 1997 including the sharp fall of
Hang Seng Index of the Hong Kong share market, the property slump,
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the increase of the prime rate, etc. Learners who study Economics can
focus on the economic background and causes of the crisis and
analyze the effects of this crisis on the Hong Kong economy. Learners
studying Government and Public Affairs can focus on the
government’s role and its policy in tackling the issue. The political
impact of the crisis can be explored as well. Learners taking the
subject of Psychology can focus on the study of Hong Kong people’s
responses towards such a crisis, what stress is created and how they
should cope with it. Interviews can be conducted with experts,
politicians, psychologists or members of the public to gather
information and opinions. Learners write reports based on such
interviews and comment on the issue. To facilitate learning, different
roles, e.g. a psychologist, an economist and a politician, can be
assigned to learners taking different subjects and they are to organize
an open forum discussing the issue from various perspectives as a
concluding activity while some members of the audience will play the
role of reporters or very active participants.

5.3.4 Projects

Projects are very useful tools to help learners develop independence and work
according to their own pace and ability. Learners are allowed to set their own
learning targets as they proceed. The motivation for learning therefore comes
from within not from without. The learners themselves can select and devise
the project, with the teacher acting as co-ordinator and facilitator or
consultant. Motivation for learning is sustained and increased as the work
progresses. The project enables learners to use the target language in real
situations and leads to tangible results - an end product which they
themselves have created. Such personal involvement will help learners
become responsible for their own learning.

Project work also provides a useful way of integrating the four skills. Skills
are treated not in isolation, but combined. In the initial stages of a project -
stimulus, discussion, negotiation - there may be more speaking and listening
than reading and writing. Once the project is under way, however, learners
will be using all four skills simultaneously, that is, speaking and listening (e.g.
interviews, oral presentations), writing (note-taking, reports), and reading
(brochures, pamphlets, background material).
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Project work offers learners an opportunity to apply what has been learnt
through formal teaching. It often takes place outside the classroom and is
cross-curricular. They are encouraged to move out of the classroom into the
world and put what they have learnt to use. Learners can therefore
experience learning outside the classroom. Project work helps to bridge the
gap between language study and language use. It is therefore a valuable
means of extending the communicative skills acquired in the classroom.

In addition to the five specific features that characterize tasks, projects
should be topic-based and provide an effective framework for language use
and development. They can involve combinations of task types. Project work
can be both individual and collaborative. It may take learners out of the
classroom and involve them in the collection of data through interviews or
library work. The product can be in any form that the learners find suitable.

The processes of project work are usually more complicated than those of a
task and involve steps such as planning, action, reviewing, collaboration,
organization, finalization and reporting. The different stages of development
in project work can be divided broadly as follows:

1. Stimulus
Learners have an initial discussion and define the project objective.
They may share and negotiate ideas, and debate issues among
themselves and with the teacher.

2. Data collection
Learners design ways to collect and collate information, e.g.
questionnaires, interviews or surveys. Learners may work individually,
in pairs or in small groups, inside or outside the classroom.

3. Organization of information
Learners study the data collected, and read more extensively for cross-
reference and verification. They try to organize the collected materials
with the idea of developing the end-product of the project.

4. Final presentation
Learners work out the manner of presentation, which will depend
largely on the form of the end product, e.g. chart, booklet or oral
presentation.
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Since project work is meant to be learner-centred, teachers need to develop a
more flexible attitude towards the learners’ work. Teachers will be working
with the learners, not directing them but acting as counsellor and consultant.
Teachers may provide learners with guidance, check their progress and give
them feedback whenever necessary. The amount and type of guidance
should match learners’ individual needs.

Teachers may remind learners that they should cultivate open-mindedness
and respect for others’ perception and opinions. In a group project, learners
should learn to co-operate with each other, divide work among themselves
sensibly, and develop interpersonal and collaborative skills. Organisational
skills and team work are important in getting the project done. Each learner
should try his or her best to participate and contribute to the completion of
the project. For a project to succeed, a good working relationship needs to be
established. The learners must be able to co-operate not only with each other
but also with the teacher.

For teachers, the project may incur certain problems. They may have extra
work. Projects require an additional commitment, e.g. in establishing
contacts, finding suitable sources of material, etc. Teachers may also find it
difficult to monitor project work. This means strategies have to be devised
for checking systematically on what the learner has heard, learnt and
understood, e.g. by providing checklists and project report forms. Where
available, audio and video recording equipment can also be used to help in
assessing learners’ performance. Although problems and difficulties do exist,
teachers must see them in the right perspective. Teachers should realize that
the considerable advantages of project work definitely compensate for the
occasional difficulties which may arise and for the additional work which may
be required of them, particularly in a full-scale project.

The ultimate goal of project work is to develop learners’ ability to inquire,
communicate, conceptualize, reason and solve problems. It can cultivate in
learners a sense of commitment to their own learning, enhance the learning
and use of English, and develop the knowledge, attitudes and skills that will
enable learners to participate in authentic, interesting activities outside the
classroom. It can also help learners form behaviour and habits conducive to
the development of ever-improving capabilities in language learning.
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e.g. Learners can be asked to do a project on the decline of Hong Kong’s
tourist industry from late 1997 to early 1998. They can play the role
of staff working in the Hong Kong Tourist Association who are told to
work on a proposal for promoting tourism. To start with, the teacher
can prepare some relevant materials for learners to read and extract
information, e.g. newspaper cuttings, articles from economic
magazines and statistics from the Hong Kong Tourist Association. The
teacher can draw learners’ attention to Hong Kong’s declining tourist
trade, the possible causes and effects, measures taken to alleviate the
situation, etc. Some brainstorming sessions can be held among
learners of the same group regarding this issue. Learners should then
work in groups and discuss what they want to focus on in this project.
They are encouraged to collect and collate information from various
sources, e.g. the Hong Kong Tourist Association, to conduct
interviews or surveys on tourists’ opinions on Hong Kong, libraries,
etc. Learners have to study all the information/data and analyze them.
They should attempt to make suggestions on how to promote the
tourist industry in Hong Kong. They have to decide how they are going
to organize the information and present it in their project.

5.3.5 Role of the Teacher in Task-based Learning

Teachers should facilitate learning by balancing the amount of learners’
exposure to and use of language, and ensuring they are both of suitable
quality. They should be able to identify learners’ needs and create the best
possible conditions for learning. It is essential for teachers to nurture learners’
self-confidence so that they are willing to adopt risk-taking language learning
attitudes and strategies. Teachers have the responsibility of overseeing
learners’ development and coordinating activities so that they form a
coherent and systematic progression, leading learners towards
communicative competence. Teachers can play the following roles:

e They motivate the learners, arouse their interest and involve them in
whatever activities they are participating in.

e They facilitate the communication process in all tasks, offering support,
guidance and advice to learners whenever necessary in the learning

process.
e They conduct and monitor the learning activities, devise and provide the
appropriate amount of input and practice, guide the learners in the
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classroom procedures and activities, group learners appropriately for
different purposes, and give learners a chance to participate and monitor
their performance.

e They provide information and act as a source of ideas, information and
language. For instance, they select the new materials to be learned and
present them to the learners.

e They act as language informants and cultural guides when the focus of
learning is on language form.

e They diagnose and evaluate learners’ work, give advice on ways of
improvement and use learners’ performance as a basis for planning future
learning activities.

Teachers should never dominate classroom interaction and should always be
sensitive to learners’ needs and open-minded in teaching, especially when
sharing and responding to learners’ ideas. They should aim at establishing a
learning atmosphere which gives learners a sense of security, satisfaction and
value as individuals. Co-operative relationships and collaborative learning
should be the emphasis. At this stage, it is vital to give learners opportunities
to upgrade their language to a higher level, to use richer vocabulary, more
complex syntax and more appropriate registers.

When giving feedback, teachers should:

e react to the content of learners’ work;

e comment on the quality of the language and presentation;

e give feedback tactfully and positively;

e give examples of good expressions or phrases and mention other good
points;

e when correcting, ask learners to suggest suitable amendments, e.g. ways
of completing the phrases; and

e acknowledge learners’ efforts and show a keen interest in what they have
presented.

In short, teachers should give guidance and advice throughout the process
and play a supportive role all the time.
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5.3.6 Role of the Learners in Task-based Learning

In task-based learning, learners take the central role in learning and the idea
of learner-centredness is paramount. They no longer play merely a passive
recipient role in learning. Instead, they often play the active role of a
negotiator in language learning activities. They negotiate with themselves or
other learners in the group or class and decide on the learning objectives and
learning process. Learners at this stage are relatively more mature and they
should be allowed more freedom in choosing what and how to learn. After
all, learning is a collaborative effort between teachers and learners. Learners
should be involved in decisions on designing and selecting the content of
learning and on methods of completing and evaluating the tasks. Learners at
this stage are capable of giving as well as taking in the learning process.
They must take responsibility for their own learning, developing autonomy
and skills in learning how to learn which will enhance their lifelong language

development.
5.4 CATERING FOR LEARNER DIFFERENCES

Every class is composed of individuals with their own mix of variables such
as: cognitive, affective and social maturity; motivation; ability; learning
styles; aspirations; and interests. Catering for learner differences is a
significant and challenging consideration in determining teaching and learning
content, level and methods. The paragraphs below give suggestions on
catering for learner differences.

To cater for learner differences, a teacher needs to be:

e sensitive to learners’ needs;

e able to evaluate learners’ development of cognitive abilities and to present
new ideas of a cognitive level consistent with the learners’ intellectual and
linguistic development;

e able to judge what materials will challenge learners at a given point in time
within their range of ability;

e able to arouse learners’ interest and desire to complete an activity;

e able to respond to and help learners’ who require extra help; and

e able to appreciate learners’ capacity to learn and improve.
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Teachers should be aware of learners' current cognitive levels in order to:

help create situations intended to provoke questions and encourage
experimentation;

select suitable questioning strategies that will encourage learners to clarify
thinking; and

facilitate the formation of views and solutions to problems that promote
conceptual development.

Teachers should employ a variety of teaching techniques, using different

kinds of class groupings (including pair and group work), and various

resources (such as print material and the media). They should create an

atmosphere of trust to encourage learners to be adventurous, allowing
learners to make choices, to find answers to their own questions and pursue

their own interests.

Example:

A class is divided into groups (about 6 learners in each group) of different
abilities.

Teacher helps learners where and when necessary - to different degrees
according to individual abilities.

Each group considers the global developments and challenges in the
twenty-first century.

Each group chooses, defines and writes about an aspect of global
development and prepares a report for the class e.g. the changing nature
of jobs and lifestyles because of technological developments, the
challenges to maintain a sustainable environment, the implications of the
global village.

The better groups explore the issues in greater depth and reflect on how
they can prepare for the twenty-first century and the possible roles they
can play in it. The weaker groups generalize and report on the information
they collect.

Sub-groups of two to three learners each reads up on their chosen issue
and prepares notes for report to the other sub-groups orally - the weaker
sub-groups get help from the teacher as well as classmates.

Each group now prepares a formal report in writing, including information
and views given by the sub-groups, and then relates it to the whole class
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for open discussion. (A number of periods should be allocated for all the
groups to present their reports in turns.)

e Teacher gives advice and suggestions to each group for improving their
reports; the reports can be re-drafted and revised a number of times; if
necessary, the reports are also marked and corrected.

Teachers may provide all learners with the same task but vary the input
provided and the amount and style of support they give. Or they can give the
same task but require different levels of outcome.

Example:

e Learners write a proposal to suggest ways to improve the facilities and
services in a large public housing estate.

e The teacher provides additional support to the less able learners by giving
more preparatory work focusing on text-types, language items and skills,
giving them more clues and suggestions of ideas and wording, and guiding
them to work through a model or example.

e The teacher requires two or more levels of performance: the least able
learners focus the discussion on improving some obvious aspects of
community life in a large public housing estate, such as cleanliness of the
environment, security, sports and recreational facilities for young people.

e The other learners are required to take a broader view of the various
needs of different sectors of this community such as working mothers and
the elderly and examine the issue from different perspectives.

e The higher ability learners argue for a comprehensive policy that addresses
not just isolated problems but embodies a vision of how to build a strong
community.

In order that teachers' efforts in catering for learner differences are effective,
learners should be helped to understand that it is appropriate for teachers to give
different assignments to learners and that different learners will have different
products. In addition, learners need to take on an active rather than a passive or
receptive role. They should be self-directed, self-pacing and responsible for their
own learning. Each learner needs to establish a learning goal and be
committed to it, using various strategies, e.g. a learning contract and
arranged conferences with teachers. More information about setting goals
and using learner contracts is given in 5.6.
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The final outcome of the efforts catering for learner differences should be to
foster pleasure and satisfaction, confidence, motivation, concentration and
persistence, knowledge and skills, and learning pace, not only in the weaker
learners, but also in the better learners.

5.5 LANGUAGE ENVIRONMENT

Creating a rich language environment both in the school and the classroom
increases learners’ exposure to the language. English should be insisted upon
at all times in the English classroom. By the time learners have reached the
Sixth Form, they should have mastered the essential classroom language to
enable them to understand teacher instructions and carry out classroom
activities. The more able learners will strengthen and consolidate their
language skills through the continued efforts to use the language for inquiry,
discussion and expression. The less able learners will benefit from the
continued exposure to the use of English and the opportunities for mustering
their language resources for communication. The reliance on the mother
tongue may seem expedient at times but it sends off the negative message
that English cannot be relied upon for the purpose of effective
communication. Further, through successfully engaging with the language,
learners will come to appreciate that they are able to make the language work
for them. As a result, their confidence and motivation to learn and improve
their language skills is enhanced.

Extra-curricular activities can also be organized to maximize learners’
exposure to and use of English. These may vary from attending performances
in English or watching video programmes to running a stall in the jumbo sale
on an English-speaking day. In addition, learners in the Sixth Form are very
often responsible for organising activities for students in the school.
Organising activities in English would give them not just the opportunity to
practise but the incentive to improve their English.

In the school environment, a wealth of materials should be available in
English including those in print, audio, visual and multi-media formats. All
written and spoken communications between teacher and learners should be
in English. Displays on bulletin boards, newsletters and school newspapers
can also be in English. These opportunities allow learners to assimilate and
internalize a lot of authentic language in a natural manner.
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Learners should also be encouraged to look out for opportunities to use
English in the environment beyond the classroom and school whether for
information or leisure and in a variety of formats including print, audio/visual
and multimedia.

5.6 SELF-ACCESS LEARNING
5.6.1 Learner Autonomy and Independence

Learning is most effective when learners take an active role in the learning
process, make choices independently and direct their own learning. For this
reason, an important goal of school education is to produce autonomous
learners who are capable of independent thinking and action.

There are many ways to encourage learners to move towards autonomy and
independence. In English language teaching, for example, learners can be
asked to set realistic objectives for themselves, to decide how to go about
doing a project, to use English independently for authentic communication
outside the classroom, etc.

The process of encouraging learner autonomy and independence should start
at an early age and continue throughout the secondary curriculum. By the
Sixth Form, learners should be able to exercise more control over their own
learning and have a greater degree of decision-making in various aspects
including objectives, methods, time, place, materials, pace, learning
strategies, monitoring and assessment. They should also have the ability to
analyze their language needs and make decisions in their own learning for
further development.

To help achieve the objectives above, self-access learning should be actively
promoted at the Sixth Form. Depending on the situation of individual schools,
self-access boxes, corners or centres should be made available as useful
learning resources.

5.6.2 Reasons for Promoting Self-access Learning
“Self-access” refers to a particular way of organizing materials so that

learners can work independently (but not without guidance) from the teacher.
In self-access learning, learners choose what skills to practise and what
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materials to use. Learners also decide whether to work individually or in a
group, and they carry out self-assessment of their performance.

The benefits of self-access learning are numerous. First, self-access learning
activities are effective in promoting independent learning. Learners choose the
materials which suit their interest and level, and work on them during library
periods or when they are free. They determine their learning goals, and
conduct learning activities with assistance from the teacher whenever
necessary. '_earning is therefore self-directed and autonomy is encouraged.
Second, self-access learning caters for learners’ individual needs. Self-access
learning allows learners to work at their own pace, and on areas in which they
need most practice. Learning is therefore more individualized, and the
disadvantages of lockstep instruction are compensated. Third, as self-access
work is initiated by learners themselves, they will have a greater commitment
in their learning. In other words, there will be an increase in motivation. Finally,
the self-access mode of learning provides increased exposure to English.
Learners have more opportunities to process and practise the language in self-
directed tasks, which facilitates acquisition.

5.6.3 Setting up Self-access Facilities

Self-access work can be promoted within the classroom, e.g. when learners
are given the opportunity to choose to use their own grammatical structures in
less controlled activities or exercises, and when learners attempt some reading
activities. More frequently, however, self-access learning takes place outside
the classroom, where self-access facilities are set up to help learners take
charge of their own learning.

Self-access facilities can take many different forms. Boxes can be used to
hold self-access materials, which are wheeled around on a trolley if the need
arises. Steel cabinets can also be used to store and organize self-access
learning materials. Where space is not a problem, a corner of the library, a
section of the multimedia learning resource centre, or even a dedicated room
can be set up as a self-access facility.

Where resources allow, audio-visual equipment can be provided in a self-
access room or centre to enhance independent learning. Useful equipment
includes cassette recorders, television monitors, video players, headsets and
computers. Computers are particularly useful for self-access as they offer the
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possibility of self-directed learning. Many computer-based resources are now
available for self-access work, for example:

e word-processing programs - for writing and editing purposes;

e text analysis programs (e.g. concordancers) - for studying how words are
used in authentic texts;

e educational CD-ROMs - for providing language practice and information on
a wide range of topics and issues;

e simulations and games - for increasing motivation and for practising
problem solving; and

e tests and quizzes - for assessing learners’ proficiency.

The first two types of programs are particularly useful for Sixth Form
learners. Word-processing programs facilitate the learning of writing as a
process, and can be used for simple desktop publishing tasks. This will come
in useful if learners want to publish their work for their peers or other people
to look at. Concordancers help learners discover how the English language
works, and are particularly good for checking whether certain words
collocate. By means of a concordancer, learners can examine a corpus of
authentic English and discover grammatical and lexical patterns for
themselves, for example (a) whether they can say “do crime” or not, (b)
whether it is grammatical to say “on this page” or “in this page”, and (c)
whether it is more common to say “busy with our studying” or “busy with
our studies”.

In addition to the five types of computer-based resources mentioned above,
teachers may want to purchase some authorable programs so that they can
write their own computer-based learning materials for their learners. Such
programs do not usually require high computer expertise, and can be used to
create tailor-made materials for particular learners.

5.6.4 Developing Self-access Learning Materials
Self-access facilities should be stocked with good and user-friendly learning
materials conducive to independent learning. These materials can be obtained

or developed through different means:

e Teachers can buy commercially made materials from publishers. These
materials need not be restricted to printed materials, but can include
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games such as Scrabble and Hangman. Audio/video tapes and computer
software can also be provided if the school has the required equipment
which learners can access.

e Teachers can develop self-access materials by extending, adapting or
rewriting parts of published materials like books, magazines and
newspapers. Authentic materials such as leaflets, advertisements and
speeches which are related to learners’ daily life can also be exploited.

e Teachers can make past examination papers, both internal and public,
available for individual practice. These materials will be perceived as
directly relevant by Sixth Form learners.

e Teachers can ask learners to bring in any printed materials or any
audio/video productions which they enjoy. Teachers can then develop
them into self-access materials. Alternatively, learners can be asked to
design questions on the materials and supply an answer key. This not only
helps relieve the teacher’'s workload but more importantly, fosters learner
autonomy.

e Teachers can ask learners to help build up topic-based materials. This can
be done by first listing “hot” topics which are often discussed, e.g.
pollution, environmental protection and crime. Learners can then collect
materials from government offices, newspapers, magazines, etc.
Alternatively, they can search for relevant information from educational
CD-ROMs, the World Wide Web, newsgroups, etc.

In developing self-access materials, teachers may like to take the following
into consideration:

e The materials should be relevant, interesting and stimulating to attract
learners to work on them on their own.

e The materials should be categorized carefully and systematically to help
learners locate what they need promptly. For example, colour-coding the
materials and labelling materials/book shelves are very efficient ways to
promote user-friendliness.

e The materials should be graded and arranged from easy to difficult to
allow learners to progress in a systematic manner.

e Materials on specific skills should be integrated with other skills or areas
of language learning, particularly the ones learners are studying, to help
learners see the communicative and integrated nature of language use.

e Instructions on how to use the learning materials, how to find books, and
how to use equipment such as video players and computers are always
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helpful as reminders for learners. Such instructions should be given in
written English and enclosed with the materials or posted up at
appropriate locations.

e All materials should have built-in self-assessment tools as far as possible.

e The tapescripts of any self-access learning materials should be included.

e Suggestions on what learners should do next should be provided.

5.6.5 Role of the Teacher

In helping learners make full use of self-access materials, the teacher plays an
important role as a facilitator as well as a provider of guidance and resources.
It is recommended that teachers use the following ways to help learners
develop independent study habits:

¢ Introduce the concept of self-access learning and explain its importance.

e Help learners identify their needs and decide which areas of the language
they should practise (Appendix 2).

e Sensitize learners to their learning styles and strategies.

e Familiarize learners with the school’s self-access facilities so that learners
know what types of resources are available and choose the ones they like
to work with.

e Help learners set realistic goals. One way of doing this is by making
contracts with learners to help them set up manageable objectives and
monitor their progress (Appendix 3). It should be recognized that
designing and negotiating a learning contract is only a starting point.
Learners should realize that they can change their plans when they have
developed more understanding of their language needs or learning styles.

e Maintain contact with learners while they are doing self-access work, and
ask them to reflect on what they are doing. Teacher intervention may be
needed especially at the initial stage when learners are likely to encounter
difficulties.

e Help learners keep records of their work so that they are well aware of
their own efforts and achievements. Whenever necessary, check learners’
records and make use of them in evaluating learners’ progress and in
making further contracts with the learners.

e Help learners acquire the skills to monitor and assess their own learning.
Further information on self-assessment is provided below.
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e Understand that learner autonomy and independence is not developed
overnight. Accept learners’ limitations and be an effective facilitator
offering encouragement, coaching and advice whenever necessary.

5.6.6 Self-assessment

The education of learners to make judgements on their communicative
competence is a crucial part of the learning process. In self-access learning,
learners are offered an opportunity to learn how to monitor, review and
assess their performance. Teachers should build self-assessment procedures
into learning materials by providing such things as answer keys to gap-filling
exercises, comprehension questions and so on. Teachers should also develop
various other procedures to enable learners to better assess themselves. For
example:

e learners can be asked to keep a language learning log or journal/diary to
record and reflect on their learning experiences (Appendix 4);

e learners can keep records of their attempts and success in portfolios, to
review their work regularly, and to evaluate their performance against
their own targets;

e learners can do peer evaluation with the help of checklists, especially
where fluency activities are concerned. Peer evaluation gives learners the
incentives to try their best as they have a real audience; and

e learners can assess their performance by means of an answer key. For
example, learners can work in pairs. Each learner has some information
which is not available to his/her partner. They exchange their information
and check whether they have closed the information gap by looking at the
key.

All the suggestions above encourage learners to assess how well they are
doing and see self-assessment as an ongoing process. Learners will gain a
better knowledge of their own ability and develop a critical awareness of their
language learning process. They will also be able to better identify their
strengths and weaknesses in English and establish goals for future
development.

In addition to evaluating their performance, learners can be issued with

simple forms with which they evaluate the usefulness of self-access
materials. The feedback obtained can then be used to improve the materials.
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5.6.7 Preparing Learners for Lifelong Learning

Self-access learning can help learners in different areas. Learners can have
the opportunities for analyzing their own language needs, improving their
proficiency, understanding their strengths and weaknesses and seeking ways
to improve themselves. They can assess their future language needs and plan
their future language learning strategies accordingly. More importantly, they
can use English for self-reflection and for personally involved and meaningful
purposes. They are involved in decision-making processes and language use
and they will have a better understanding of their learning style. If they work
on self-access materials in pairs or groups from time to time, they can have
the opportunity of working with and learning from each other. A range of
language development strategies can thereby be developed and they will
enable learners to take on their language learning as a lifelong process.

5.7 INFORMATION TECHNOLOGY

Information technology (IT) has made a definite impact in the realm of
education in Hong Kong, including language teaching and learning. The
increasingly wide availability of the computer in addition to other forms of
communications technology (e.g. television, audio/video recordings, etc.) in
schools contributes to a stimulating learning environment and allows learners
a greater variety of ways to explore and use language than before.

5.7.1 Potential Benefits

IT can be a useful tool for enhancing language teaching and learning. When
appropriately used, it offers many advantages:

e It can increase learners' motivation to learn. For example, computer-aided
instruction can turn uninspired drills into entertaining games. Often it
integrates text, graphics, sound and animation to arouse learners'
interests.

e |t allows learners a more individualised mode of learning and the chance of
developing learner autonomy. For example, using a multimedia
encyclopaedia, learners work at their own pace to research their
assignment or project topic. They can also have control over the degree to
which they carry out their research. If they wish to pursue a certain topic
of interest further, they can click on highlighted words in an article to read

57



related articles. Likewise, learners can make use of the search engines on
the World Wide Web to find information regarding a specific topic. Should
they desire, they can make use of hypertext links to connect them to
related documents.

e It promotes process writing. The word processor particularly lends itself to
the process approach to writing. It greatly facilitates text revision, as
learners need not "begin from scratch" every time they redraft their work.
The time thus saved can be used to focus upon other meaningful activities
such as teacher-learner conferencing, peer review, etc.

e It enhances communication in English. For example, games and
simulations allow learners to learn through exploration, experimentation
and interaction with other students. Besides, the Internet enables learners
to communicate electronically with one another without having to be in
the same physical location.

e It gives instant feedback to learners. A good deal of computer-assisted
language learning software provides hints and guidance if learners need
help along with giving immediate feedback on their work.

Computer-Assisted Language Learning (CALL) software, educational CD-
ROMs and the Internet are common IT resources which have much to
contribute to language teaching/learning.

5.7.2 CALL Software

Many CALL software packages are available for use by teachers and learners.
When opting for CALL programs, teachers should of course take into account
their content as well as learners’ level, interests and needs. In addition,
teachers might like to choose programs which lend themselves to a task-
based learning methodology. Software focusing on language drills may not be
as interesting and challenging as programs which emphasize using forms for
communication or getting learners to discover language for themselves. The
following are some common forms of CALL programs:

Skill-based programs - some of which focus on one or more of the language
skills of reading, writing, speaking and listening, while others highlight

specific aspects such as pronunciation, grammar, vocabulary, etc.

Interactive simulations or games - which aim to arouse learners’ interest in
language learning and encourage group collaboration or competition.
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Concordancers - which provide learners with authentic examples of how
words and phrases are used.

Word processors - which facilitate multiple drafting and project work done on
an individual or collaborative basis.

Authoring programs - which teachers can redevelop to suit their learners’
level and needs. Their design is often simple and user-friendly, thus allowing
teachers easily to add, edit or modify the content to create programs with
varying degrees of difficulty for different learners.

5.7.3 Educational CD-ROMs

The CD-ROM is a multi-media resource which encourages self-access or
independence in language learning. Many CD-ROMs integrate texts, graphics,
sound and animation, and have great potential in motivating learners to
develop their language proficiency. They often include answer keys and
explanations, and allow learners to work at their own pace.

CD-ROMs also facilitate information search. A number of dictionaries and
encyclopedias are available on CD-ROMs. Learners researching information
for projects or assignments will find them a valuable resource, as they
provide a wealth of information, pictures and photographs on a wide range of

topics.
5.7.4 The Internet

The Internet is a world-wide network of cbmputer networks. It contains a
vast and diverse range of resources such as library catalogues, databases,
software, government publications, documents, pictures, sounds, videos,
electronic books and journals and many more. In the context of language
learning, it encompasses a rich body of materials including games, jokes,
quizzes, crossword puzzles, multimedia dictionaries and encyclopedias, on-
line newspapers and magazines, along with forums for electronic
conference/discussion. There are also many websites which offer information
and interactive activities pertaining to language learning. A list of some of
these websites is provided in Appendix 6.
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The Internet is obviously a powerful tool that teachers may like to exploit for

language teaching/learning. The Internet is useful when learners need to find:

information that cannot be found in print texts;
data collected by governments or public interest groups; and
current information such as the latest polling results.

The Internet is also a place where learners can:

collaborate with learners all over the world

There are websites posting projects that learners can contribute to. They
may respond to the requests for information and enquiries that other
teachers or learners have placed on the Internet. For example, they may
contribute to an international project on environmental protection by
providing examples from Hong Kong.

publish their own projects and publications

The Web provides an ideal platform for learners to design and publish their
own class projects and create on-line publications. The Web provides a
wider audience for learners’ work and motivates them to write better and
improve their presentation. Reading, writing and thinking skills are
developed through learners writing to one another and discussing issues.

develop information skills

The Internet offers learners the opportunity of developing information
skills. There is doubtlessly a huge amount of resources and types of
information on the World Wide Web. However, Web search can be a time-
consuming and frustrating experience, since a search request may retrieve
many documents, but few are actually relevant to the topic. It is therefore
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