Learning English through Debating

	
Focus 5: Supporting Arguments (Logical Appeal)

Objectives

By the end of the focus, students will be better able to:

· understand different types of evidence
· analyse the strengths and weaknesses of each type of evidence
· choose appropriate evidence to support arguments

· present supporting evidence in a logical manner
Time Needed

· 1 hour 50 minutes
Learning / Teaching / Assessment Tasks / Activities

· Students identify different kinds of evidence in a short speech and discuss the               advantages and disadvantages of using each kind of evidence
· They practise presenting evidence in a logical way
· They revisit a previously written speech and come up with relevant evidence to enrich it
Materials Required
· Handouts on “Supporting Arguments (Logical Appeal)”
· Mystery Game – “Murder in the Classroom” (optional) (pages T108 – T110 of the “Supplementary Materials” section)
· Supplementary activity – “Types of Supporting Details”(Learning Activity 2) (page T111 of the “Supplementary Materials” section)



Supporting Arguments (Logical Appeal)
Teacher’s Notes

Introduction
This focus considers how to strengthen the logical appeal of a persuasive or debating speech through the use of evidence. The activities will teach students to differentiate various types of evidence and use them to support arguments. Students will apply these skills to improve and revise a speech they produced in earlier focuses.
Learning Activity 1: Warm-up

15 minutes
The purpose of this warm-up activity is to get students to practise listening to consonant sounds that may be confusing to them. First, students will work in pairs for 5 minutes. One student will choose any set of words on the list and read out one of the words to his / her partner. The partner will try to identify which word is being read out.
After the students have finished reading out the sets of words, you will read out one word from each set and ask students to underline the word they hear. If students are not sure which word you have read out, you may repeat it or put the word in a sentence to provide a context for them to guess. 

You might like to check answers with the students after you have completed one section or wait until the entire activity is done. Ask the students if they can hear the difference between sounds. If they cannot, repeat the words which cause confusion and ask students to read after you. Make sure they can pronounce the words correctly.

Additional Warm-up activity

30 minutes
If time allows and the students are ready and able to take on more challenge, you might like to engage them in an additional warm-up activity “Murder in the Classroom”. The activity aims to prepare students for the key topic of this focus – support arguments through the use of evidence – by developing their ability to analyse information and solve problems. Details of the activity can be found in the “Supplementary Materials” section (pages T108 – T110).
Learning Activity 2: Types of evidence

20 minutes
Explain to students that we need to present evidence to support an argument in debating or else the argument would not have any logical appeal. You may then write the following types of evidence on the board and explain them with examples:
Anecdotes – evidence based on experience

Common knowledge – evidence based on beliefs commonly held by the general public

Statistical data – evidence that involves figures from research or formal studies

Quotation from experts – evidence based on judgments of experts from specific fields

PRACTICE 1
Answers:

1. Statistical data
2. Quotations from experts
3. Anecdotes
4. Common knowledge

PRACTICE 2
Answers:
Smoking should be banned in public places
	

	As we all know, smoking is one of the leading causes of cancer, heart disease and other serious health problems. Smoking also causes bad breath, yellow teeth and yellow fingers, and these faults embarrass smokers. But what about the effects of second-hand smoke? Well, researchers have found that smoke can be just as deadly to people who breathe in the polluted air as it is to the smokers themselves. For example, my aunt’s husband smoked for many years. My aunt developed lung cancer, and we were very sad. Non-smokers who spend time around smokers can develop lung cancer. Second-hand smoking may also be a cause of miscarriages in pregnant women and slow brain development in children. Every year, the number of deaths resulting from smoking has increased by 3%. For this reason, we believe that smoking should be banned in public places.




	Catering for Learner Diversity

For less advanced students, you may consider using the easier version provided on page T111 of the “Supplementary Materials” to replace Activity 2. Language in the version has been made more accessible to students. You may also consider skipping Learning Activity 3 if it is deemed too difficult for your students and just briefly explain the strengths and weaknesses of each kind of supporting details to your students.
Answers to the supplementary activity on page T110:

Part A

Part B

Support 1: Explanation

Reason: C
Support 2: Example
Support 1 – Expert Opinion: E
Support 3: Expert Opinion
Support 2 – Statistics: B
Support 4: Statistics
Support 3 – Explanation: D
Support 4 – Example: A



Learning Activity 3: Evaluating evidence

20 minutes
In Learning Activity 2, students learnt the different types of evidence they could use in debate. In this activity, they will examine their advantages and disadvantages. As debaters, they will have to decide what evidence has stronger appeal.

After they have noted down their own ideas, ask them to discuss their answers in small groups. Any reasonable answers should be accepted.

Possible answers:
	Types of evidence
	Advantage(s)
	Disadvantage(s)

	Anecdotes
	e.g. Stories can attract the audience’s attention.

· The speaker can speak from personal experience and connect to the audience.

	e.g. Stories may not be reliable.

· The stories may not be very typical. They can be rare occurrences or exceptional cases.



	Common knowledge
	· It is easy for the audience to understand and there is no need to explain it.

· It is generally agreed and the audience will accept it without asking for extensive details or elaboration.

	· It may not be very exact or specific.
· Common knowledge can be prejudiced or groundless, or simply wrong beliefs held by many people.

	Statistical data
	· Numbers look objective, scientific and reliable. They are therefore convincing. 

· They are generally easy to present and understand.


	· Statistics can be old and outdated.

· Methods of collecting the data or arriving at statistical conclusions can be tricky and beyond the knowledge of the speaker and the audience.

· The findings can be misleading or manipulated by the research bodies.



	Quotations   from experts
	· Experts are specialists in a particular field and have insider knowledge.

· People tend to believe experts, professionals and authoritative figures.
	· Experts can be wrong or biased.

· Experts’ quotations or comments may be taken out of context and distorted.

· Experts’ quotations may be full of jargon and too technical for the general audience to understand.




	Catering for Learner Diversity

For less advanced students, you may adapt the activity based on their ability and simplify the vocabulary of the answers where necessary. Below are some suggested variations of the activity:

· giving students a partially filled out table
· focussing on only the advantages or the disadvantages for each kind of evidence
· turning this exercise into a matching activity – jumbling up the answers and asking students to put the points in the correct box



	Learning Activity 4: Arranging supporting details and evidence


5 minutes
This learning activity allows students to practise sequencing and presenting supporting details in an argument in a coherent and logical way.
Remind students that a good debater must be able to select the most effective evidence and present it systematically. 

Ask students to read the four jumbled sentences and put them in the correct order. You may then ask some students to read the sentences according to the way they have sequenced them and to justify their answers. 

Answers:
	Main argument (topic sentence):  Smoking pollutes the air and quite often dirties the environment.

Elaboration and evidence:

 eq \o\ac(□,1.) Cigarettes contain over 4000 chemicals which are exhaled and released into the air and the atmosphere.

 eq \o\ac(□,3.) To make matters worse, millions of cigarette butts are discarded onto the ground every day.

 eq \o\ac(□,2.) Besides causing air pollution, it takes a lot of trees to produce and package cigarettes.

 eq \o\ac(□,4.) They end up in the rivers and lakes where fish and animals eat them by mistake and often die as a result.

Restatement of Argument: Smoking is harmful to the environment.
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For less advanced students, you might like to give them the following hints to help them to sequence the sentences:
· Progression of ideas – from general to specific, from cause to effect
· Signposting words and connectives – “Besides”, “To make matters worse”
· Pronouns and referencing words – “They end up in the rivers and lakes where fish and animals eat them by mistake” (“They” and “them” refer to cigarette butts in the preceding sentence.)



Learning Activity 5: Application

20 minutes
Before this activity, ask students to bring back their speeches on the motions below: 
Everybody under 18 should be subject to an 8:00 pm curfew; and
Exams should be abolished in schools. 

Get students into groups of six and tell them to stay with the same group for Focus 6.
Ask students to study the speeches and choose one to work on. In groups, they have to think about the kinds of evidence they can use to strengthen the logical appeal of their arguments and complete the worksheet. Remind students to have a good mix of different kinds of evidence and take into account the relevance of the evidence to the motion and their stance.  
	Catering for Learner Diversity

For less advanced students, you may ask them to focus on just two kinds of evidence – quotations from experts and anecdotal evidence (e.g. personal experiences or stories of people they know). The following websites may help students to find suitable quotations:

http://www.quotationspage.com/
http://www.quoteland.com/
For more advanced students, you may encourage them to read more extensively and try to look for relevant statistical data and quotations online.




Possible answers: 

MOTION: Everybody under 18 should be subject to an 8:00 pm curfew

POSITION: FOR the motion
	Kinds of evidence: 

· statistics of underage pregnancy, drinking, drug abuse and crimes
· research on beneficial effects of curfew in other cities / countries

· survey findings reflecting how much parents welcome the curfew


POSITION: AGAINST the motion

	Kinds of evidence: 

· survey findings reflecting how much teenagers and children oppose the curfew

· unsuccessful cases of curfew overseas

· quotations from legal experts on human rights


MOTION:  Exams should be abolished in schools
POSITION: FOR the motion
	Kinds of evidence: 

· research studies that show different children learn differently
· quotations  from experts who believe exams are not the only method to measure students’ achievement 
· survey findings that show students are in favour of abolishing exams
· news reports on students committing suicide because of exam stress


POSITION: AGAINST the motion
	Kinds of evidence: 

· survey findings that show that parents oppose the abolition of exams 

· quotations related to the rationale of public examinations from documents published by education and examination authorities   

· interviews with educators who consider exams an effective method of assessment








4. Statistical data





2. Quotations from experts





3. Anecdotes





























































































































































































































1. Common knowledge
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