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Course Objectives

 To introduce the Learning Progression Framework (LPF) for

English Language with the focuses on writing and speaking
skills;

* To introduce the use of the LPF as a tool for planning the
school English Language curriculum

e To provide suggestions on effective strategies that
incorporate the use of the LPF to facilitate the development

of writing and speaking skills and assessment for/as
learning




Final Report of Task Force on
Review of School Curriculum (2020)

Optimise the curriculum for the future
Foster whole-person development and diverse talents

Six Directions of
Recommendations
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Review of School Curriculum (2020)

Optimise the curriculum for the future
Foster whole-person development and diverse talents

Recommendations
for English Language

Catering for
Learner
Diversity

Creating
Space




Final Report of Task Force on
Review of School Curriculum (2020)

Recommendations for English Language

further streamline the SBA and review how
the Elective Part could be better assessed in
the Writing Paper of the HKDSE

Optimise the curriculum for the future
Foster whole-person development and diverse talents

offer vocational English as an
Applied Learning (ApL) course

enrich the existing curriculum, with
/ more emphasis on the academic and
creative use of the language

Task Force on Review of School Curriculum L B SIS
Final Report

September 2020

provide more opportunities for students
to enhance their language competency
through LaC and RaC
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Examples to be Used in Today’s Seminar

e

Information
Texts

Creative use
of English

Promotion of
LaC




Understanding the LPF



The Learning Progression Framework (LPF)
for English Language
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Curriculum Framework,

Learning, Teaching and Assessment,
and the LPF

Goals Process

|

Learning {§l |Teaching

Attainment

< Assessment

 ——— -



Curriculum Framework and Assessment

Curriculum Framework and
Learning Progression Framework Assessment for/as Learning

Skills

“Assessments in
Schools

-

HKDSE
/—\

Assessments for
Basic Competency

What students can do as a result of
learning and teaching

Z

Basic
Competency
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What is the LPF for English Language?

represents the growth of learners on a developmental
continuum as they work towards the Learning Targets and
Learning Objectives of the English Language curriculum;

is made up of Learning Qutcomes organised under
the four language skills and divided into eight levels
of attainment;

o Laary P,
ENGLISE “,"’?G ur:;". ----- ja-,m“m’; =
Ls)

helps teachers better understand and articulate
learners’ performance; and

helps teachers plan strategically how to enhance English
Language learning and teaching.
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Structure of the LPF

Attainment

Milestones
(ATMs)

—+

Writing — ATM 2

Writing — ATM 3

The Learning Progression F ramework for
ENGLISH LANGUAGE (WRITING SKILLS)

Writing — ATM 4 Writing -

Learning Outcomes

ATM 5

Writing — ATM 6 Writing — ATM 7

Wiriting — ATM 8

Content
Completing blanks in __ |Writing short texts to __ |Writing short texts to |Writing short texts fo TWriting texts to convey  |Wrifing texts to conver |Wrifing fexts fo convey |VWrifing fexts to convey
short texts to convey convey simple but limited |convey simple convey simple simple information, ideas, (information, ideas, linformation, ideas, information, ideas,
simple information information, ideas and linformation, ideas and  [information, ideas, [personal experiences and |personal experiences Ipersonal experiences personal experiences
centred around objects, |personal experi on 1 experi on [persomal experiences and  |opinions on familiar topics |and opinions on familiar |and opinions on familiar |and opinions on
people and actions familiar topics familiar topics lopinions on familiar topics |with some elaboration topics with elaboration  |and less familiar ropics  [familiar and less
iwith some elaberation (with elaboration amiliar topics with
bstantial elaboration
. Organisation
Learn N g [Putting words under [Putting ideas about a topic |Linking ideas quite [Linking ideas quite [Linking ideas quite [Linking ideas quite [Linking ideas coherently ideas coherently
appropriate headings/ in sentences lcoherently in a short text, |coherently in a short text, |coherently in some parts [coherently throughout  |throughout the text, and out the text, and
Outcomes topics or showing an awareness |and showing an awareness [of a text, and showing the rext, and showin howi ri |showing effective overall
lof overall organisation of |of overall organisation of |some overall erganisation |appropriate overall overall organisation of rgani of ideas
lideas lideas lof ideas lorganisation of ideas lideas
Language and style
Using some simple words |Using some simple bsingsimplpln;u;e |Using a small range of quite|Using a range of quite Using a wide range of
quite appropriately, and [language forms and forms and functi ppropriate and appropriate and ppropriate and
showing an awareness of |functions, and simple simple formats qulte language forms and language forms and language forms and
some simple formats formats quite appropriately and functions, and showingan [functions, and quite |functions, and
appropriately accurately awareness of tone, style,  |appropriate tone, style,  |generally appropriate appropriate tone, style,
register and features of register and features of  [tone, style, register and register and features of a
some text (ypes some text types (features of some text range of text types
— oypes
—

Underlying Principles

1. L devel st ies, generic skills, and positive values and attitudes are 1 to English L learning and form an integral part of the learning-teaching-assessment cycle.
2. The gful and approp of the written texts to the purpose and audi are implicit in and apply across all the learning outcomes.
3. The devek gies does not readily lend itself to descriptions of the 1 ing in terms of eight attainment milestones, for example,
- writing iepbh‘ (pnfenbl\ being able to use lwtl prill and cursive scripls),
Underlylng generating ideas by brainstorming or seeki lecting infe and ideas from different sources,

using knowledge of letter-sound nlatwmiips to spell wwda

asking questions to clarify and seek information for correction,

editing drafts by correcting errors in language (e.g. spelling, punctuation and grammar items) with or without using references,
revising drafts by adding, deleting, substituting or linking ideas, and

reflecting on own wriuu based on feedback from teachers or peers.

Principles

e I )

hers are expected to help 1 develop these gies with i ing sophisti
4. Teach is ial to helping learners express and organise their ideas during the 1 and h As learners progress, the of support provided is dually reduced to
learner independence.

ATM = Artainment Milestone © English Language Education Section, Curriculum Development Institute, Education Bureau,

The Hong Kong Special Administrative Region, 2014. All rights reserved.



Structure of the LPF

Pointers —

Writing — ATM 1

Writing — ATM 2

Writing — ATM 3

Writing — ATM 5

Writing — ATM 6

Writing - ATM 7

Writing - ATM 8

Completing blanks in __ |Writing short texts to __ |Writing short texts to  |Writing short texts to  |Wrifing fexts to convey  |Wrifing texts to convey  |Writing fexts to convey  |Writing texts to convey
short texts to convey |convey simple but limited |[convey simple convey simple imple information, ideas, [information, linformation, ideas, information, ideas,
i informati finformation, ideas and information, ideas and  |information, ideas, ipersonal experiences and [personal Ti and |p 1 experi and |personal experiences
centred around objects, [personal experi on |p 1 experi on |personal experiences opinions on familiar topicsjopinions on familiar opinions on familiar and |and opinions on
people and actions [familiar topics familiar topics and ions on with some elaboration ltopics with elaboration  |less familiar topics with  |familiar and less
familiar topics with elaboration familiar topics with
some elaboration substantial elaboration
|Learners can. for example, \Learmers can. for example, |Leamers can. for example, |Learners can, for example. |\ Leamners can, for example, \Learners can, for evample, Learners can, for example, |\ Learners can, for example,
+  complete formulae * wnte bnef descnptions of [+ wnte and reply to shortand |+ wmnte and reply to simple * wnte some formal letter=to |+ wnte some formal letters to [+ wiite formal letters for arange|* wnte formal letters for a
expressions i greeting objects, people, places or sumple letters to chare letters to chare personal make simple requests and ‘make requests and of purposes quite effectively range of purposes
* wmte a range of texts to
» label familiarobjectzand [+ write sumple ngns + write short and simple * wmte 51 1 * write a range of simple texts descnbe, recount, record, * write a range of texts for
animals descriptions of objects, of objects, people, places to descnibe, Tecount, *  wiite a range of texts to explam, propose, summanse, vanous purposes with
*  @ve a bnef ending to zumple people, places and events and events with some explam and propose with descnbe, recount, record, review, compare and contrast supporting detals
* wnte ample stones *  wnte stones with 2 seting a *  wmte stones with a clear
smple plot and simple + wmte stones with a clear sethng. a well-developed
charactenisation +  write stones with a clear setting and development of plot and good
setting, and some devel and ck to achieve | charactensation to achieve

13



Structure of the LPF
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How could the LPF be used?
e

Writing - ATM 1

Writing — ATM 8

Content

Learning outcomes

Completing blanks in
short texts to convey
simple information
centred around objects,
people and actions

Pointers
Learners can, for example,

*  complete formulaic
expressions in greeting
cards and birthday cards

* label familiar objects and
ammals

*  wrte captions for drawings
about their likes and dislikes

Writing texts to convey
information, ideas,
personal experiences
and opinions on
familiar and less
familiar topics with
substantial elaboration

Ponters
Learners can, for example,

+ wrnte formal letters for a

range of purposes
effectively

* wrte a range of texts for
various purposes with
supporting details
effectively

* wrte stories with a clear
setting. a well-developed
plot and good
charactenisation to achieve
the purpose effectively

J
/
J
I
[
|

Learning |§l |Teaching

Assessment

15



What are the Purposes of Developing the LPF?

16



Understanding the Learning Progression

Activity 1 (Matching activity)

In groups,

« study the Outcome Statements for three levels of the
LPF for Writing; and

 identify the three aspects in the progression of the
Outcome Statements for Writing.

17



Understanding the Learning Progression

Activity 1 (Matching activity)

Content

Writing — ATM 1 Writing — ATM 2 Writing - ATM 3 Writing — ATM 4 Writing — ATM 5 Writing — ATM 6 Writing - ATM 7 Writing - ATM 8

Writing - ATM 1 Writing — ATM 2 Writing — ATM 3 Writing — ATM 4 Writing — ATM 5 Writing — ATM 6 Writing - ATM 7 Writing - ATM 8

Leamning Outcomes

EROeiecs

ideas quite ideas quite ideas coherently
tly in some parts throughout the t the text, and
f a text, and showing text, and showing howing effective overall
overall organisation |appropriate overall rganisation of ideas
fideas rganisation of ideas

Language and Style

Writing — ATM 1 Writing — ATM 2 Writing — ATM 3 Writing — ATM 4 Writing — ATM 5 Writing - ATM 6 Writing - ATM 7 Writing - ATM 8

Language and style

“sing a range of quite Using a range of generally
and accurate (appropriate and accurate

forms and

functions, and generally
appropriate tone, style,
register and fearures of
some text types

18




The LPF for English Language (Writing)

Writing — ATM 1

Writing — ATM 2

Writing — ATM 3

Writing — ATM 4

Writing — ATM 5

Writing — ATM 6

Writing — ATM 7

Writing — ATM 8

Completing blanks in ‘riting short texts to Writing texts to convey ‘riting texts to convey
short texts to convey vey simple but limited [convey simple . information, ideas, ormarion, ideas,
simple information ormarion, ideas and tion, ideas and rmation, ideas, personal experiences and [personal experiences
centred around objects, nal experiences on experiences on |personal experiences opinions on familiar and |and opinions on
|people and actions topics topics and opinions on less familiar topics with and less
elaboration r topics with
substantial elaboration
Powsters [Fowrer 3
| Learner: can, for example, \Learnerz can. for example, | Learners can, for example, \Learner: can, for example,
couplete formmlue «  wnte bnef descriptions of + wnteandreplytoshortand |+ write and reply to sumple write zome formal letters to wnite some formal letters to wite formal Jetters for 3 range|-  wrte formal Jetters for a
EXPIeISIOns I peetng objects, people, places or sumple letvers to share letvers to share personal ke sumple requests and make requests and of purposes quute effectively range of purposes
cards and burthday cards et parional expenence: aXpenence’ oI apphcanons with supporung - effectvely
write 3 range of texts to
+  bhbel fouhwrobject:and [+ wnite nople agns + wnte shoet and suple * wnte auple descnptions write 2 range of zple texts dezcnbe, recount, record, * write 2 range of text: for
azamals descrptions of objects, of chjects, people, places to dezenbe, recount, record, wnite 3 range of texts to explun, propose, ummoanse, vanous parposes with
* pveabnefendingtouumple | people, places :d events and events with zome explam and propose with describe, recount, record, revew, compare and contrast | supporting detuls
*  wrnte captions for dawangs tone: detuls some supporting detals eplun, propoze and with supporting detals quite efecavely
about thew like: and dislikes + wnte short and sumple stones summanse with supporting effectvely
* wnte auple stones write stones with 2 setmng 3 *  wnte stones with a clear
zmple plot and sumple *  wnte stores with a clear setting 2 well-developed
wnte stone: with 2 clear setang. and development of plot and good
wtting, and oo development]  plot and characters to aclkueve | chwactenzation to achaeve
of plot and characters the purpoze quite effectively the pupoze effectively

19



ATM 2

Writing short
texts to convey
simple but
limited
information,
ideas and
personal
experiences on
familiar topics

Content

ATM 4

Writing short
texts to convey
simple
information,
ideas, personal
experiences
and opinions
on familiar
topics with
some
elaboration

Progression of the Learning Outcomes
Activity 1 (Matching activity)

ATM 7

Writing texts to
convey
information,
ideas, personal
experiences
and opinions on
familiar and less
familiar topics
with elaboration

20



Progression of the Learning Outcomes

Content
Content

Complenng blanks in ‘riting short texts to 'T\'rilh: short texts to 'T\'mhg short texts to ‘Titing texts to convey ‘riting texts to convey | Writing texts to convey ‘Titing texts (o convey
short texts to convey vey simple but limited [convey simple convey simple simple information, ideas, rmation, ideas, information, ideas, lormation, ideas,
simple information n, ideas and information, ideas and  |information, ideas, experiences and experiences and |personal experiences and [personal experiences
centred around objects, nal experiences on nal experiences on  |personal experiences opinions on familiar topicsjopinions on familiar opinions on familiar and d opinions on
people and actions r topics familiar topics and opinions on with some elaboration topics with elaboration  [less familiar topics with and less

familiar topics with elaboration r topics with

some elaboration substantial elaboration

Complexity of Familiarity

with topics

information Length of texts

and ideas
N\ A\




The LPF for English Language (Writing)

Writing — ATM 1 Writing — ATM 2 Writing — ATM 3 Writing — ATM 4 Writing — ATM 5

l.mhgém:olm

Writing — ATM 6

Writing — ATM 7 Writing — ATM 8

isatio

Putting words under Ii’utﬁn; ideas about a Linking ideas quite Linking ideas quite nking ideas quite ideas quite Linking ideas coherenty ideas coherently

appropriate headings/ topic in sentences coherently in a short text, [coherently in a short text, |coherently in some parts [coherently throughout the [throughout the text, and |throughout the text, and

topics or showing an awareness |and showing an awareness|of a text, and showing text, and showing showing appropriate howing effective overall
of overall organisation of |of overall organisation of [some overall organisation |appropriate overall overall organisation of rganisation of ideas
ideas ideas of ideas organisation of ideas |ideas

[Pointers omters [Poister: [Poisters [Poizters r

Learners can. for example. [Learners can. for example. \Learners can. for example. | Learners can, for example. |Leamerz can, for ple L 2 cam, for e | Leamners can. for example, Learners can. for example.

*  list out thewr favounte things |+  name people or things * establishhnks wsingsome |+ establish inksusingasmall [+ establish hinks within some [+ establish hnks withinand |+ establizh strong links wathin |+ establish strong links wathin
under different categones followed by zome smpboohm'tdnm(z; mpofcdunwhw paragraphs using a range of across paragraphs using a and across paragraphs usang and acrozs paragraphs using
(e-g. toys, food) desenptions about them simple connectives, with some y b devices with some range of cobesive devices arange of cohesive devices a wide range of cobesive

prooouns) with some consistency wath zome consistency with consistency devices wath consistency
consistency *  urange ideas in a short text
m-‘(c.; *  arangeideas in some +  amange 1deas within and *  amange ideas within and *  amange ideas within and
*  amange ideas in 2 short text nwldng paragraphs uang different across paragraphs paragraphs across paragraphs
using sumple and limated u:pl.mxiom)bsh:wa means (e.g. using topic dafferent means (e.g. d:&’dmlm(t;.m dufferent means effectively
means (e.g sequencing genenally clear focus sentences, providing 151 Iy and to engage the readers
events chronologcally) to Justification, providing m stones) to show a suspense in stones) throughout the text
show a generally clear focus |+ structure the text using resolutions to problenx i genenally clear focus to show a clear focus
paragraphs, including a bref stories) to show a genenally *  structure the text effectively
mtroductory and/or clear focus +  structure the text quite *  structure the text coberently uung an 132ty
concluding statement coberently using an using an organizational framework (e.g an
+  structure the text using ganizational & k fi k(eg an introduction that efectively
panagraphs, including an (e.g. mntroduction. body and ntroduction that sufficiently onents the reader to the topic,
introduction. body and/or e onents the reader to the topic, a body with a clear focus and
conclusion abodynﬂudnnfams. hpnlympzmofﬂns.
anda I that
the topic) e&cm‘lyruiumdu

topac)
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Progression of the Learning Outcomes
Activity 1 (Matching activity)

Organisation

ATM 7
ATM 4 Linking ideas
I coherently
Lm_kmg Ideas throughout the
ATM 2 quge T text, and
coherently in a :
Putting ideas short text, and Zhoﬁgnﬂate
about a topic ‘ showing an ‘ osgraﬁ
. f .
in sentences g://v:rl':llr\ess 0 organisation of

organisation of ideas

ideas

23



Progression of the Learning Outcomes

Organisation
Writing - ATM 1 Writing - ATM 2 Writing — ATM 3 Writing — ATM 4 Writing - ATM 5 Writing - ATM 6 Writing - ATM 7 Writing - ATM 8
Organisation

Putting words under tting ideas about a g ideas quite Linking ideas quite Linking ideas quite Linking ideas quite Linking ideas coherently g ideas coherently

appropriate headings’  [topic in sentences coherently in a short text, |coherently in a short text, |coherently in some parts |coherently throughout the |throughout the text, and |throughout the text, and

topics or showing an awareness |and showing an awareness|of a text, and showing text, and showing showing appropriate howing effective overall
of overall organisation of |of overall organisation of |some overall organisation |appropriate overall overall organisation of rganisation of ideas
ideas ideas of ideas organisation of ideas ideas

Linkage between
ideas within and

Overall
organisation of

across paragraphs EER
N\
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The LPF for English Language (Writing)

Writing - ATM 1 Writing ~ ATM 2 Writing - ATM 3 Writing - ATM 4 Writing - ATM 5 Writing - ATM 6 Writing - ATM 7 Writing - ATM 8

Using some simple words |Using some simple Using a wide range of
quite appropriately, and ge forms and forms and functions, and |q appropriate and [appropriate and accurate
showing an awareness of s, and simple simple formats quite language forms [language forms and
some simple formats ts quite appropriately and d functions, and functions, and
ropriately accurately appropriate tone, style, v appropriate appropriate tone, style,
register and features of register and  [register and features of a
soIe text fypes tures of a range of text [range of text types

| Learners can, for example, \Learmerz cam, for example, Learnerz cam, for example, e Learners can, for example, | Learners can, for example,

«  use munly formmlae + e a range of formmlne e weasmall ange of ssmple [+ wse a soull range of ¢ wsearange of vocabulwyon|* weannageofvecabulary |+ wuse a wide range of + use awide ange of
expressions, sungle words or epresncns, and some ample vocabulary oo fasliar vocabuluy on famuliar topacs,|  famshar topecs, with most on famshar topics, with voaabulary on Himubar and vecabulary on fimaliar and
short phraces from school vocabulary on famshiar topacs, topics, with J0me ACOWIY with most words comrectly words corvectly speit and most words comectly spelt, lezs faomhar topcs, with less famabar topics, with
texts, with zome words wath zome words comectly = spelling and word speit and some word some word collocations word collocations gpenerally words correctly spelt, word words comrectly spelt, word
correctly spelt pelt collocanon collocanons comect comrect comect, and some good collocanons comrect, and collocanons correct, and

chowce of words some pood chosce of words pood chowe of words

+ put the ome of the zender |+ we some umple adjectves to |+ we 2 zoull range *  wa arange of adjectives’ * w2 range of adverby/
and m appropr dezcnbe thangs and feek drectives to descrby dective phrazes to descnb dvertual clauses for vanous |+ uwe a range of adverbs’ use a range of temses and the|* use vanows tences and the
places m peeting cuds with s0me CoRsItencY and feeling: with some and compae with zome commmumscative fiunctons adverbaal chuses for passive voice with passive vosce for vanous

+  wribe capstal and soall letters |+ we mainly smple prezent function: with conststency
with conzastency i nize and tence to decnbe preent *  weazmall range of +  weamullange of adverbs’ |+ use 2 range of tences and the +  ucearnange of stylste +  we arange of styhste
shope states and habetual actions adverts to decnbe tze adverbual clause: for some pazve vore with some *  uearnge of temses wath featwes (o5 we mupes feate: effectvely to

with zome conustency and manner with zome ¥ conustency and the pazsnve poetry, thetorical questions support the purpose of text
conzistency (e.g concesmon, purpose) vorce with some m apument:) to support the
*  ue imperative: to express wath some conastency [+ uze modals for a range of conzstency papoe of text waith
obligation: and prolsbition: |+ wse sumple present, umple comnmmcative finctions consistency
with some consistency past (munly frsbar verb P wse 2 zonll range of tences with some conzistency * e modals for 3 range of
present contimuous with some conastency comumuracative functhions
*  use hoe breaks and ordenng and fatare tenczes with some [+ we some stylntic featuwes with conustency
(e.g oumbers, bullets) in conzastency +  use modals for some (e.g use beadmgs and sub-
heang commumncatve functons beadings to clanfy v use some styhisnce features
*  we modals for some with consissency presenninon) 1o support the 10 support the parpose of
+ we OO COmmOn commumcative funchon: purpoze of text wath some text with conustency
punctuation marks and (e.g talk about abihties, | show an awareness of uung conastency
: 300 with some obhipations and owme styhisne featares (eg
acwRy prolubetions) with zome ue dalogues in stones to
consistency create wterest) to support the
puposa of text
+ e appropnate salutation
and clozng i simple letterz |+ wie common punchution
maks with acowacy
+ e moit of the common
punctmation marks with
20m08 ICCWACY




Progression of the Learning Outcomes
Activity 1 (Matching activity)

ATM 2

Using some
simple
language forms
and functions,
and simple
formats quite
appropriately

=

Language and Style

ATM 4

Using a small
range of quite
appropriate and
accurate
language forms
and functions,
and showing an
awareness of
tone, style,
register and
features of
some text types

ATM 7

Using a wide
range of
generally
appropriate and
accurate
language forms
and functions,
and generally
appropriate tone,
style, register
and features of a
range of text

types

26



Progression of the Learning Outcomes
Language and Style

|Using some simple words |Using some simple Tsing a range of quite Using a range of generally [Using a wide range of Using a wide range of
quite appropriately, and ge forms and ropriate and accurate [appropriate and accurate erally appropriate and |[appropriate and accurate
showing an awareness of s, and simple language forms (language forms and

some simple formats ts quite \ y ¥ functions, and generally fanctions, and functions, and
ropriately erally appropriate appropriate tone, style,
ne, style, register and  [register and features of a

eatures of a range of text [range of text types

Language forms and

functions used at |
different levels of writing |

\

27



Use of the
LPF for Writing



Curriculum Planning

& Providing a common
“language” and “tool” to
facilitate professional
discussions among
teachers

The learning, teaching & assessment
cycle

29



Curriculum Planning

& Ensuring that the range of tasks provided in the school writing

programme covers a variety of purposes and text types

&® Developing students’ writing skills and strategies across levels

An example

-

Primary

Content (ATMs 4-6)
Organisation (ATMs 4-6)

Language & Style (ATMs 3-5)

Junior
Secondary

- v

\

Senior
Secondary

23




Curriculum Planning

& Enh

ancing the interface across key stages

Curriculum Expectations in Literacy Development (English Language)

texts

* Learning topics with
contexts related to their

* Reading & writing simple

* Understanding &

Primary

Junior Secondary “ Senior Secondary

* Learning topics with
contexts related to their
everyday life and formal
situations

* Learning topics with
contexts related to their

formal situations

* Reading & writing texts
with some degree of
complexity

* Reading & writing
complex texts

* Understanding, interpreting|[ * Understanding,

constructing meaning from

& analysing different texts interpreting, analysing &

texts

evaluatina a variety of

texts

Formality / Text complexity / Thinking skills




Curriculum Planning
@ Enhancing the interface across key stages

: Whole-school Language Polic)
Listening Reading

Academic /_\

content To enrich the

across - awareness language
the Curriculum : + environment

Academic
language
awareness

o increase
students’
opportunities
to use
English

The Fine-tuned MOI Arrangements
8 English Extended Learning Activities (ELA)

32




Curriculum Planning
& Enhancing the interface across key stages

Writing across the Curriculum

Context

Rhetorical function

Related language items

Integrated Science

To compare/contrast

Both, Like / Unlike, But

Similarities:

(2) Both respiration and burning have the same word equation.
_

(b) \\ik a{mu i, r)/ WNIAG ettt S Q};’;.Cay_@zs,_u_\_::zﬂ;'
J

/
fmf/»’(‘?u_. ~ —

f

. Differences i
t ) 00 [ ‘ 2D Leati / bl
(c) L lce owrninG , vaplvaton _ Can, Fe coxtimied -
[ . -4 P "‘ ! . of ¢
() H"'Vn"‘f’\ _Otewa__oulBn g sy .C.“ . "_')L‘L L e spiralte
\ [J - | o I
f | v .

()L(U'@ .--;L\L\.I“:\‘;’ ) A.t.ﬂ'r’\../; ;1,',! A ST »




Curriculum Planning

& Enhancing the interface across key stages

Writing across the Curriculum

Context History

Rhetorical function To compare/contrast

Related language items but, bigger (comparative adjective),
however, while

3.

compare the conditions before and after the Industrial Revolution.

felore the Industelal hovelntin . the foms sell ket £

the vevilation the fhoes kméﬁ —p

_E{q:k Tvanglled om «'bo,t . Ow ho-teharke 07 in cOackes k'-&ng_tk

Arémals " " 2
2 hthom ;J-_f.- <MLM_M__&2HA_&—W—M o
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Curriculum Planning

@ Enhancing the interface across key stages

An example

/

Primary

Providing opportunities to support students
in Writing across the Curriculum

.

=iy

e ol

Junior Secondary

Senior
Secondary
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Curriculum Planning

@® Enhancing the interface across key stages

Writing — ATM 4

Writing — ATM 5

Writing — ATM 6
Content

Writing — ATM 7

Writing — ATM 8

'Writing short texts to
convey simple
information, ideas,
personal experiences
and opinions on
familiar topics with
some elaboration

'Writing texts to convey
simple information,
ideas, personal
experiences and opinions
on familiar topics with
some elaboration

'Writing texts to convey
information, ideas,
personal experiences and
opinions on familiar
topics with elaboration

'Writing texts to convey
information, ideas,
personal experiences
and opinions on
familiar and less
familiar topics with
elaboration

'Writing texts to convey
information, ideas,
personal experiences and
opinions on familiar and
less familiar topics with
substantial elaboration

Pointers
Learners can, for example,

Pointers
Learners can, for example,

Pointers
Learners can, for example,

Pointers
Learners can, for example,

Pointers
Learners can, for example,

e write and reply to
simple letters to
share personal
experiences

+ write some formal
letters to make simple
requests and enquiries

write some formal letters
to make requests and
applications with
supporting details

write formal letters for
a range of purposes
quite effectively

write formal letters for a
range of purposes
effectively

+ write simple
descriptions of
objects, people,
places and events
with some details

 write a range of simple
texts to describe,
recount, record,
explain and propose
with some supporting
details

write a range of texts to
describe, recount,
record, explain, propose
and summarise with
supporting details

write a range of texts
to describe, recount,

record, explain,
RLODOSE. SUMMALISE,,
review,.compare.and
contrast with
supporting details
quite effectively

write a range of texts for|
various purposes with
supporting details
effectively

Increase in
formality

Writing
for
different
purposes

The
learning &

/| teaching of

rhetorical

functions
36



Curriculum Planning
@® Enhancing the interface across key stages

Examples of Rhetorical Functions and their Related Language Items
Commonly Found across KLAs

Examples of
Rhetorical Functions

Language Items (Examples) Examples Su Pl?lement to the -
English Language Education

. . ) - X . Key Learning Area Curriculum Guide
Comparing/Contrasting | “However”, “on the contrary”,| Some historians think that the paintings had

I Secondary 1-3

“similarly” entertainment functions. However; these paintings
were usually found at...(PSHE)

Sequencing “After”, “before”, “then” Clean the food thoroughly before cooking...(TE) N
Explaining “Since”, “because of ", “as a | As a result, more sulphur dioxide is produced...(SE) o

result (of)” o
Describing Adjectives, relative clauses | Larger current makes the bulb brighter... (SE) 9
Defining “Refers to”, “is known as” Osmosis refers to the diffusion of fluid...(SE) -~
Making suggestions “Can”, “may”, “suggest” The government can make better use of the land

through...(PSHE)

Giving instructions Imperatives List the characteristics of the four phases in the long
jump._..(PE)
Presenting facts Present tense A computer system consists of...(TE)
Presenting past events | Past tense The waltz was originally a peasant dance in C D C S u p p I ement to th €
Austria... (AE) English Language
Making assumption Conditional clauses, “let”, | Suppose Jane’s salary is $10,000 now. What is the Education Key Learnin g
sl NI - (NE) Area Curriculum Guide
Note: Key Learning Areas (S econd ary 1— 3) 2018
ME: Mathematics Education; PSHE: Personal, Social and Humanities Education;
SE: Science Education; TE: Technology Education; AE: Arts Education; - C hapter 6

PE: Physical Education
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Curriculum Planning
@® Enhancing the interface across key stages

An example

(e

Writing objectives

write a range of texts to
describe, recount, record,
explain, propose, summarise,
review, compare and contrast
with supporting details quite
effectively

Integrating Writing across the Curriculum in the

English Language Curriculum

Writing — ATM 6

Writing — ATM 7
Content

Writing — ATM 8

'Writing texts to convey
information, ideas,
personal experiences and
opinions on familiar
topics with elaboration

information, ideas,
personal experiences
and opinions on
familiar and less
familiar topics with
elaboration

'Writing texts to convey [Writing texts to convey

information, ideas,
personal experiences and
opinions on familiar and
less familiar topics with
substantial elaboration

Pointers
Learners can, for example,

to make requests and
applications with
supporting details

write a range of texts to
describe, recount,
record, explain, propose
and summarise with
supporting details

. write some formal letters

Pointers
Learners can, for example,

a range of purposes
quite effectively

write formal letters for

write a range of texts
to describe, recount,
record, explain,
propose, summarise,
review, compare and
contrast with
supporting details

¢ quite effectively

y

Pointers
Learners can, for example,

write formal letters for a
range of purposes
effectively

write a range of texts for
various purposes with
supporting details
effectively
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Curriculum Planning
@® Enhancing the interface across key stages
Activity 2

Study the excerpt from a text below. Can you identify some learning focuses to support
students in learning across the curriculum?

Chinese or Western Parenting: Which is Best for You?

...Ms Chua was both too strict with her children and too critical of western parenting methods...
...Instead, they said that “good parents make sure their children get top grades”...

...Other studies show that, compared to western parents, Chinese parents spend 10 times longer every
day doing homework and other academic activities with their children...

...Chinese parents, however, believe that they know best for their children, and therefore make their
choices of activities and courses of study for them...Chinese parents, on the other hand, believe that

their children can...

(You may type your ideas in the chat box.)

Source: ELE KLA CG 2017 (Example 2)
http://www.edb.gov.hk/eleklacgexamples
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Curriculum Planning

@® Enhancing the interface across key stages

Integrating Writing across the Curriculum in the English Language Curriculum, e.g.

After reading

3. Complete the Venn diagram with the information in the box below / using information from the passage

Chinese parents Western parents

i 1. Don’t allow children to do sports or drama 2. Believe that learning should be fun

3. Believe that they know what is best for their children
: 4. Have strong beliefs about parenting 5. Want their children to feel good about themselves
3 MR . '
i 6. Accept that their children’s academic performance may not be excellent
i
_I

7. Want to do what's best for their children 8. Allow children a free choice of interests and activities

i 9. Think that academic results are the most important 10. Criticise their children to motivate them

» the rhetorical function
compare/contrast”.

Making use of a graphic

organiser (i.e. a Venn diagram) to

deconstruct

» the main ideas of the reading
text; and

“to

40



Curriculum Planning
@® Enhancing the interface across key stages

Making use of a graphic organiser (i.e. a Venn diagram) to deconstruct

» the main ideas of the reading text; and

After reading ‘ FOCUSSlng On M

3. Complete the Venn diagram with the information in the box below / using information from the passage

Chinese parents Western parents
To compare:

a

A \ — the differences between

\) Chinese and western parents

a

» the similarities between
Chinese and western parents

i 1. Don't allow children to do sports or drama 2. Believe that learning should be fun

3. Believe that they know what is best for their children
i 4. Have strong beliefs about parenting 5. Want their children to feel good about themselves

6. Accept that their children’s academic performance may not be excellent >- * t h e main | d eas Of t h e
; 7. Want to do what’s best for their children 8. Allow children a free choice of interests and activities i rea d | 1] g text

i 9. Think that academic results are the most important 10. Criticise their children to motivate them
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Curriculum Planning
® Enhancing the interface across key stages | Focussing on Language

Drawing students’ attention to

» the communicative / rhetorical function, i.e. “to compare/contrast”

EE I 11

» the related language items, e.g. “both”, “compared to”, “more/-

L 11

er...than”, “however / but”, “on the other hand”

Chinese or Western Parenting: Which is Best for You?

...Ms Chua was both too strict with her children and too critical of western
parenting methods...

...Instead, they said that “good parents make sure their children get top grades”...
...Other studies show that, compared to western parents, Chinese parents spend 10

times longer every day doing homework and other academic activities with their
children...

...Chinese parents, however, believe that they know best for their children, and
therefore make their choices of activities and courses of study for them...Chinese
parents, on the other hand, believe that their children can...

Source: ELE KLA CG 2017 (Example 2)
http://www.edb.gov.hk/eleklacgexamples
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Curriculum Planning
@® Enhancing the interface across key stages

Integrating Writing across the Curriculum in the English Language Curriculum, e.g.

You can use the Venn diagram below to organise your ideas:

Im Covteln that T8 st o stiroluee /owet, , A (of o

Amy Chua’s “typical” Chinese parents  vs My parents / most parents in Hong Kong

wa (L0g Qup SOt Cowpiped To tAL O1es tron, the
—_———— .Muii{ O,

L'n fuine :J'h‘ Kim hli M ALty (—\’.'1_
) | — l

4
Chat glocf | M pavorts allbu pt toafetichite 'n Extanueiuis
Y. ) [

. v -
‘:f’- ‘.';'E\ {n"(‘ :\'/"‘ \"{(:‘ r’\" L\ "L.’.'g"". l l\',{b‘t

Ace doesnit deteanine whether weslom o Chlntse stndents

FRSN—— T ————— . e it hathe~(tics @ aod . ');U WISIE, pnd Clingse
: Useful expressions : — + - e
¢ Similarities : —

¢ Both types of parents....

gL]l(gthe“lypical“Chineseparenls,myparenlsaiso ,,,,,, A L'_‘""'{~ W \J“_Ii‘“-' )‘.,lu. t_;' '.1"' t’;ﬁ' i\a_t{ nt g;‘.i"l ;,’i"**"b’{ {LC -

g Differences
¢ By contrast,...

: 20 - ol Lale., 4 % s !
e _Chivese stdonts jast hoppa, o work hander fhao westem studéets

+ Compared to Western parents, Chinese parents are much stricter

+ Instead of making me play music, they let me do sports

Dreseaseessratsesssssinsaossresssrersssemsabussessonssesamressassisnseats IL f[." o8, 1{ f_llé\ﬂit :r_‘}'a!_\r! !L{_n’xth! b ’
Guiding students to plan for their '

writing task using a Venn diagram Apply the language items to compare the different views
and behaviour between Amy’s parents and the students’

parents in the writing task 43




Curriculum Planning
@® Enhancing the interface across key stages

Curriculum Mapping

Secondary 2

English Language

History

Science

Learning and
teaching strategies

Use of visual representation (e.g. a Venn diagram) to help students deconstruct the text

Rhetorical functions

To compare/contrast

Language items

Showing similarities Showing differences

Both, like, similarly Unlike, while, however/but, instead of

Teaching focus

Introducing the forms and functions
of the target language items

Reinforcing the use of the target language items

Topic

Cultures of the World

Industrial Revolution

Respiration

Providing relevant
contexts for the
application of the
target language
items (e.g.)

“Unlike western parents, Hong
Kong parents tend to focus much
on their children’s academic
performance...”

“Water power was a
source of energy before the
Industrial Revolution,
while the steam engine has
become an important
source of energy after the
Revolution...”

“Like respiration,
burning also produces
heat energy...”
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Curriculum Planning
@® Enhancing the interface across key stages

More examples

(Junior Secondary Level) (Senior Secondary Level)

¥ con nectigStd nts’ Learning Experien
| ough Promoting

Readmg detmg

culum

‘ e Jmbor Sac d yE gl ish Clas ’Z@ffnghsh

RESOURCE PACK

https://www.edb.gov.hk/RWaC JS https://www.edb.gov.hk/Academic English
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Learning, Teaching and Assessment

Adopting a Process Approach

(1) Identifying students’
strengths & areas for
improvement & setting
writing objectives

| (2) Setting task-specific
assessment criteria and
make improvement to their designing writing activities
writing drafts to help students achieve
L the assessment criteria

(3) Providing effective
feedback to guide students to

46



Learning, Teaching and Assessment

Adopting a Process Approach

(1) Identifying students’
strengths & areas for
improvement & setting
writing objectives

47



Learning, Teaching and Assessment

@ (1) Identifying students’ strengths & areas for improvement & setting writing objectives

Identifying
Students’

Strengths &

Areas for
Improvement
\55«"‘?

Identifying writing

skills and strategies that

/ need to be further stretched

{} need to be supported

need to be given opportunities
= for development

An example
Writing — ATM 4

Writing — ATM 5
Content

Writing — ATM 6

'Writing short texts to
convey simple
information, ideas,
personal experiences
and opinions on

'Writing texts to convey
simple information, ideas,
personal experiences and
opinions on familiar
topics with some

'Writing texts to convey
information, ideas,
personal experiences
and opinions on familiar
topics with elaboration

JWrite simple stories

familiar topics with elaboration
some elaboration
Pointers Pointers Pointers

Learners can, for example,

. pwrite and reply to
simple letters to
share personal
experiences

. _pvrite simple
descriptions of
objects, people,
places and events

Learners can, for example,

write some formal
letters to make simple

requests and enquiries

write a range of simple
J texts to describe,

recount, record, explai
and propose with some

with some details

write stories with a
J setting, a simple plot
and simple

supporting details
\

characterisation

J

Learners can, for example,

write some formal
letters to make requests
and applications with
supporting details

- Wwrite a range of texts to
describe, recount,
record, explain, propose
and summarise with
supporting details

Write stories with a clear

setting, and some
development of plot and
characters
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Learning, Teaching and Assessment

@ (1) Identifying students’ strengths & areas for improvement & setting writing objectives

Identifying
Students’

Strengths &
Areas for
Improvement

Identifying writing

skills and strategies that

/ need to be further stretched

need to be given opportunities
for development

{} need to be supported /

An example

Writing — ATM 4

Writing — ATM 5
Organisation

Writing — ATM 6

Linking ideas quite
coherently in a short text,
and showing an
awareness of overall
organisation of ideas

Linking ideas quite
coherently in some parts
of a text, and showing
some overall organisation
of ideas

Linking ideas quite
coherently throughout
the text, and showing
appropriate overall
organisation of ideas

Pointers
Learners can, for example,

establish links using
a small range of
cohesive devices
with some
consistency

arrange ideas in a
short text using
simple means (e.g.
providing
illustrations or
explanations) to
show a generally
clear focus

v

Pointers
Learners can, for example,

? establish links within
B some paragraphs
using a range of
cohesive devices with
some consistency

different means (e.g.
using topic sentences,
providing
justification,
providing resolutions
to problems in

Pointers
Learners can, for example,

. establish links within
and across paragraphs
using a range of
cohesive devices with
some consistency

arrange ideas in somey- arrange ideas within
paragraphs using and across paragraphs

using different means
(e.g. summarising,
creating climax in
stories) to show a
generally clear focus

stories) to show a
generally clear foilyl
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Learning, Teaching and Assessment

@ (1) Identifying students’ strengths & areas for improvement & setting writing objectives

Identifying
Students’
Strengths &

Areas for
Improvement

skills and strategies that

/ need to be further stretched

{]— need to be supported

? need to be given
= opportunities for developmen

An example

Writing — ATM 3

Writing — ATM 4
Language and style

Writing — ATM 5

Using simple language forms
and functions, and simple
formats quite appropriately
and accurately

Using a small range of quite
appropriate and accurate
language forms and functions,
and showing an awareness of
tone, style, register and
features of some text types

Using a range of quite
appropriate and accurate
language forms and
functions, and quite
appropriate tone, style,
register and features of some
text types

Pointers
Learners can, for example,

vocabulary on familiar
topics, with some accuracy
in spelling and word
collocation

%se simple present, simple

past (mainly familiar verb
forms), present continuous

Pointers
Learners can, for example,

use a small range of simplefnse a range of adjectives/

adjective phrases to describe
and compare with some
consistency

fse a small range of tenses
with some consistency

and future tenses with som
t consistency

%se appropriate salutation

and closing in simple lette

o4/ show an awareness of using
some stylistic features (e.g.
use dialogues in stories to
create interest) to support the
purpose of text

Pointers
Learners can, for example,

use a range of vocabulary
on familiar topics, with
most words correctly spelt
and some word collocations
correct

use a range of tenses and
the passive voice with some
consistency

» guise some stylistic features

¥ (e.g. use headings and sub-
headings to clarify
presentation) to support the
purpose of text with some

consistency
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Learning, Teaching and Assessment

Adopting a Process Approach
\

| (2) Setting task-specific
assessment criteria and
designing writing activities
to help students achieve
< L the assessment criteria
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Learning and Teaching

@ (2) Setting task-specific assessment criteria and designing writing activities to
help students achieve the assessment criteria

Content
Activity 3F (Pre-writing)
Think about the main characters and the key events of the rhyme “Little Red ATM _5-3_
Riding Hood and the Wolf” and record your ideas in the plot diagram. write stories with a
setting, a simple plot
_ , ) and simple
Drawing students’ attention A Character Map characterisation
to the characterisation —| J
framework N

,,
%
iy

Qm ‘

What does
the
character
look like?

How does
the
character
act?

What
happened

to the 52
character?




Learning and Teaching

@ (2) Setting task-specific assessment criteria and designing writing activities to

help students achieve the assessment criteria Content
Activity 3F (Pre-writin |
ivity SF (Pre-writing) ATM 5.3
Think about the main characters and the key events of the rhyme “Little Red

write stories with a

Riding Hood and the Wolf” and record your ideas in the plot diagram. setting, a simple plot

and simple
characterisation
)
A Character Map ’| N\
: ) -
What does . \;V?:(;";gosdre(}gt?sge i * afurry creature with « dressed in her cap,
the beginning) big eyes, big ears, a not feeling well
big nose and big,
CharaFter + wearing a wolfskin coat sharp teeth
look like? and carrying a pistol
(near the end)
How does « touah * hungry -
the ugn, Y  terrified,
owerful, cunning, '
character gmart greedy ICI'y:jng out
act? ou
What « visited her - ate grandma; . eaten by
happened grandma; » pretended to be th i
tothe ’ grandma; € wWo

* shot the wolf
dead

53

character?

» shot dead by Little
Red Riding Hood




Learning and Teaching

@ (2) Setting task-specific assessment criteria and designing writing activities to

Content Organisation Language & Style

help students achieve the assessment criteria
/ATMN  /ATMY  (ATM

Activity 4 (While-writing)

“ “
Rewrite a specific part of the rhyme “Little Red Riding Hood & the Wolf” with creativity. Fill i

5.3 5.2 4.6

al! o’ ol
\r, I \a' \.,%
oy L ""h"

n the

blanks using your knowledge about rhyme if possible.

Little Red Riding Hood jJand the Vm

He quickly put onl Grandma's clothes

He dressed himself iri coat and hatl

He p
He even ' '

Then sat himself inj[Grandma's chair

In camdq the little girl in red

She stopped. She stared. And then she said,
ou have, Grandma."
" the Wolf replied.
g eyes ou have, Grandma."
said Little Red Riding Hood.

"All the better tq see you with]” the Wolf replied.

He sat there watching her and smiled.
He thought, I'm going tc{ éét thig Ehila.

great big ears

"What
"All the b
"What

( Winnie ) and the Wolf

Finally, Wolfie decided to declare his love to his
dream girl, _ Winnie . Hoping to draw her
attention...

He quickly put on hip-hop clothes
He dressed himself in _jeans and hat
He put on shoes, and after that,
He even Wears his brother’s top

Then sat himself in __coffee shop
In came his dream girlfriend in red.

She stopped. She stared. And then she said,
"What Pig strong arms yqy have, Wolfie."
"All the better to hug you with  » the wolf replied.
"What _charming lips  you have, Wolfie."
said __ Winnie _

"All the better to Kiss you with » the wolf replied.
He sat there watching her and smiled.
He thought, I'm going to _ask her out
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Learning, Teaching and Assessment

Adopting a Process Approach
)

(3) Providing effective
feedback to guide students to
make improvement to their
writing drafts
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Assessment

@ (3) Providing effective feedback to guide students to make improvement to their
writing drafts

Promoting Assessment for / as Learning

Where are the students going?
« Identifying learning goals and assessment criteria
« Using examples & models of strong & weak work

Goal What do the students need to do in order

<« B

to get there?

* Equipping students with the skills and
strategies through targeted instruction and
guidance

* Providing quality feedback that helps
students progress further

* Engaging students in self-reflection & letting
them keep track of their own learning

Where are the students now?
» Understanding students’ learning performance through a variety of assessment activities,

e.g. self-, peer-, teacher assessment
56

Adapted from: Chappius, J. (2009). Seven Strategies of Assessment for Learning. Canada: Pearson Education.
Adapted from : Ontario. Ministry of Education. (2010). Growing Success: Assessment, Evaluation, and Reporting in Ontario Schools. Toronto: Author. [p.32]



Assessment

@® (3) Providing effective feedback to guide students to make improvement to their
writing drafts

Promoting Assessment for / as Learning

Where are the students now?

Understanding students’ learning performance through a variety of assessment activities,
e.g. self-, peer-, teacher assessment

Adapted from: Chappius, J. (2009). Seven Strategies of Assessment for Learning. Canada: Pearson Education.
Adapted from : Ontario. Ministry of Education. (2010). Growing Success: Assessment, Evaluation, and Reporting in Ontario Schools. Toronto: Author. [p.32]
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Assessment

&® (3) Providing effective feedback to guide students to make improvement to their
writing drafts

Where are the students now?

Part 1) Self-reflection Area(s) for

I. Content a) Describing information & ideas

b) Describing personal experience

<) Giving opinions / comments

) Writing with claborations / supporting
deails

o

ooao

I Organisation | @) Use of topic sentences
b) Linkage within paragraphs.
) Linkage across paragraphs
d) Clear text structure.
(e.g. Introduction, body and conclusion)

oooo

Il Language | @) Use of vocabulary
b) Spelling

€) Use of tenses

d) Use of passive voice
) Use of preposition

9 Use of conneatives

2) Use of punctuation masks

b) Capitalisation

i) Use of pronouns (¢.g. he, she, ir)
J)  Useof articles (¢.g. a. an, the)

k) Pans of speech.
(¢.g. adjectives, adverbs, nouns)
1) Using a varicty of language structures

IV. Others a)
b)
<

Ry
Oo0oOolo0D ooboobooooooOoO oooo CIUDI:I%

o0O0lo0D OoDOooOoDOoDOOoDOoOoOoDO0aO0

|dentifying learning objectives / Developing Task-specific Understanding students’ writing

goals and assessment criteria Assessment Forms performance through a variety

with reference to the LPF of assessment activities (e.qg.
self-, peer-, teacher

assessment)
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Assessment

@® (3) Providing effective feedback to guide students to make improvement to their
writing drafts

Where are the students going?

An Example
Writing an Imaginative Story Collecting Assessment Data
Pl Sebetoion wammgne | A0 » Understanding students’ performance
I. Content #)  Describing information & ideas |

in their 1%t drafts
e Collecting data from students’ self-
/peer-assessment forms

b} Describing personal experdence

) Glving opiaions / comments

Process Writing

Con{®nt

ATM 5.2
write a range of
simple texts with

\some supporting

» Adjusting the learning goal / objective
for the 29 draft, i.e. writing with
supporting details

details

e Teaching the learning strategies to
help students write with supporting
details




Assessment

@® (3) Providing effective feedback to guide students to make improvement to their
writing drafts

Promoting Assessment for / as Learning

Where are the students going?
« Identifying learning goals and assessment criteria
« Using examples & models of strong & weak work

my
“Goal

<« B

Adapted from: Chappius, J. (2009). Seven Strategies of Assessment for Learning. Canada: Pearson Education.
Adapted from : Ontario. Ministry of Education. (2010). Growing Success: Assessment, Evaluation, and Reporting in Ontario Schools. Toronto: Author. [p.32]
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Assessment

@® (3) Providing effective feedback to guide students to make improvement to their

writing drafts
Where are the students going?

Providing reference points for the assessment criteria using models of good worb

1  using adjectives
2 using relative clauses (who / which / that)

3 using figurative language (e.g. simile, metaphor, personification)

4  using prepositional phrase /

Teachers’ Role

An Invisible Adventure with my Friend

One afternoon, my best friend, Jane, and | left school and saw this

catchy poster “Coca Cola! Buy one get one free!” outside the nearby

fast food shop. Jane and | decided to try it together. Jane wondered,

‘It smelt like medicine!” "Oh, it's the new taste, cherry coke!”

explained the shopkeeper. We had a funny feeling. The drink was

dancing inside our stomach! Our adventure started after we had

finished the drink which | never thought | would try! >



Assessment

@® (3) Providing effective feedback to guide students to make improvement to their
writing drafts

Promoting Assessment for / as Learning

T~ What do the students need to do in order
to get there?

* Equipping students with the skills and
strategies through targeted instruction and
guidance

* Providing quality feedback that helps
students progress further

* Engaging students in self-reflection & letting
them keep track of their own learning

62

Adapted from: Chappius, J. (2009). Seven Strategies of Assessment for Learning. Canada: Pearson Education.
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Assessment

@ (3) Providing effective feedback to guide students to make improvement to their

writing drafts
What do the students need to do in order to get there?

Equipping students with the skills and strategies through targeted instruction \

1  using adjectives
2  using relative clauses (who / which / that)

3 using figurative language (e.g. simile, metaphor, personification)

Teachers’ Role \ 4 using prepositional phrase
. . Language & Style Language & Style
Activity 5 (Post-writing) ﬁ a2 \ ﬁ‘m\
Improve the following paragraph by applying the strategies above. agg;iggg:sté ;ggg;;ge iy
TG Ty
The Magical Fortune Cookie "8 "

%
iy,

to the tuck shop and bought myself some snacks as usual. However, something

%,
b,
LN
v

It was a school day. | paid attention in the lessons as | always did. At recess time, | went

happened. My classmate, Jacky, whispered in my ears, “You don’t have to buy snacks

today, you can have this!” | opened the package and found that it was a fortune cookie!

| found a note “Close your eyes and make a wish!”
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Assessment

@® (3) Providing effective feedback to guide students to make improvement to their

writing drafts
What do the students need to do in order to get there?

Equipping students with the skills and strategies through targeted instruction \

1  using adjectives
2  using relative clauses (who / which / that)

3 using figurative language (e.g. simile, metaphor, personification)

Teachers’ Role \ 4 using prepositional phrase -
Language & Style Language & Style
Activity 5 (Post-writing) ﬁ =5 g
. . . adjectives/ adjective using some stylistic
Improve the following paragraph by applying the strategies above. | s o s et teg we
some consistency create interest) to
The Magical Fortune Cookie o - 4
. %,

It was a usual school day. | paid good attention in the lessons as | always did. At recess?

time, | went to the tuck shop and bought myself some snacks as usual. However,

something unusual happened. My classmate, Jacky, who is a shy cunning fox, whispered

in my ears, “You don’t have to buy snacks today, you can have this!” | opened the
package and found that it was a fortune cookie! | found note inside the cookie, “Close

your eyes and make a wish!” 55



Use of the
LPF for Speaking



The LPF for English Language (Speaking)

Speaking — ATM 1

Speaking - ATM 2 Speaking — ATM 3 ATM 4

1 eamina Oitcomes

Speaking - Speaking - ATM 5 Speaking - ATM 6 Speaking - ATM 7 Speaking - ATM 8

Engaging in classroom  [Providing and Organising, presenting Organising, presenn (Organising, presenting rganising, presenting |Organising, presenting
routines, and providing [exchanging some simple |and exchanging some and exchanging simple and exchanging nd exchanging and exchanging
a short, straightforward |information, ideas and  [simple information, ideas |information, ideas, nformation, ulus, ormation, ideas, information, ideas,
item of information personal experiences on [and personal experiences |personal experiences and ipersonal experiences ersonal experiences personal experiences and
centred around objects, (familiar topics quite on familiar topics quite opinions on familiar and opinions on nd opinions on familiar |opinions on familiar and
people and actions clearly, relving at times  [clearly, and using topics quite clearly, and amiliar topics with nd less familiar topics  |less familiar topics with
on non-verbal formulaic expressions to  |using formulaic some elaboration quite |with some elaboration  [elaboration clearly, and
expressions facilitate communication |expressions to facilitate nd using a small range  [clearly, and using a iclearly, and using a using a wide range of
communication f formulaic range of formulaic range of communication [communication strategies
icommunication strategies [communication trategies to achieve desired effects
strategies Lm
[Pointers Pommters |Pointers |Pointers [Potnters [Pointers : Pointers
\Learners can. for example, |Learners can, for exampie. \Learner: can. for example. \Learmers can. for exampie, \Learners can. for exampie. \Learners can, for example. ILearners can. for exampie. [Learners can, for example.
exchange simple greetings |-  express and respond to open, maintain and close open, maintain and close +  sustain comversational +  sustain conversatonal *  sustain cooversational »  extend conversational
and farewells thanks and apologies short and simple interactions simple interactions (e g. exchanges by asking and exchanges and conmibute exchanges and contribute exchanges and make
(e g making and answering asking and giving responding to follow-up to discussions on familiar 1o discussions on less significant contmbutions in
make simple requests «  acceptor decline offers simple and structured directions) using mamly questions (e.z. discussing the topics (e.g. planning and familiar topics (e g discussions on a variety of
relephone calls) using mainly formulaic expressions amangements for a class CarTying out a project planmag and carrying outa topics, using negotiation
state their own name and |- ask and answer q P party), requesting repetition about festivals), seeking project on genetically skills to solve problems or
age in very short, common give simple presentations or clarification as appropriate further information, modified food) w addin reach
social exchanges (e.g. give short and simple on topics of personal acknowledging and to familiar ones. leading
name some objects, buying and selling) instructions to complete a choice, mainly based o +  give presentations on encowraging others’ and redirecting discussions [« give presentations on both
animals and colours task (e.g. making a information from familiar topics with some contnbutions as as appropriate familiar and less familiar
give bnief & of dwich) prepared scripts elaboration, adding signals to appropriate topics with elaboration on
express likes and dislikes objects, people or places in mark the beginning and the give presentations on both appropriate aspects, adding
show-and-tell activities retell a small partofa express simple opinions end +  give presentations on familiar and less famubar some spontaneous remarks as
familiar story beard in class about a topic of mterest familiar topics with some wpm'\ﬁwm appropriate
- role play scripts from +  express opinions abouta lab on approp 1ate
short, simple fables and respond to characters and recount simple events by topic of mterest with some aspects, repeating the key lmmhﬂsmllhk!r - present persumasive views
stories events in familiar stories providing a clear reasons poInts as appropriate potnts as appropnate with elaboration and
through making some simple sequence Jjustficaton
- give brief and simple evaluative remarks - recount events byproviding |-  express opinions about a present views and
personal responses to the retell simple and fanuliar details of who, what, when, topic of interest, with arguments withreasons |- put forward arguments and
characters or events in stories where and/or why supporting evidence (e.g. and illusTations, refute opposing points of
stories read m class source, data, quotes) summarising or view with justification
respond to characters and +  summarise part of a text (e.g. reformmlating for the
events in familiar stories a story or an article) +  summarise a text benefit of others «  paraphrase the content of oral
through describing own = and written texts for various
related experiences and . respondtocharactersand |+ respond to characters, swmmanse different purposes (e.g. clarification
making simple evaluative events in simple imaginative events and issues in Viewpoints 1o 3 discussion and recapirulation)
remarks and parrative texts (e.g. imaginative and namative
films, short stories) through texts through giving some | 1e5pond to characters, + respond 1o characters, events,
making predictions and evaluative comments events, issues and themes issues and themes in
simple evaluative remarks iz mazimative and imaginagve and narrative
namative texts through texts through giving
giving evaluative substantial evaluative
comments comments
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Progression of the Learning Outcomes

Content, Organisation and Communication Strategies

ATM 4
ATM 2 Organisjng,
presenting and
Providing and exchanging
exchanging some simple information,
simple information, ideas, personal
ideas and personal experiences and
experiences on ‘ opinions on familiar ‘
familiar topics quite topics quite clearly, and
clearly, relying at times using formulaic
on non-verbal expressions to facilitate
expressions communication

ATM 7
Organising,
presenting and
exchanging information,
ideas, personal
experiences and
opinions on familiar
topics and less familiar
topics with some
elaboration clearly, and
using a range of
communication
strategies

Familiarity with
topics

Depth of processing Text complexity

\3

Range & application
of speaking
strategies
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The LPF for English Language (Speaking)

Speaking —

ATM 1

Speaking -

ATM 2

Speaking — ATM 3

Speaking - ATM 4

Speaking - ATM 5

Learning Outcomes

Speaking -

ATM 6

Speaking - ATM 7

Speaking - ATM 8

Using predominantly Using some simple Using some simple Using simple Iall Ising a range of sing a range of Using a wide range of

formulaic language and |language forms and language forms and forms and ﬁmtuons quite language forms and guage forms and language forms and

simple words quite functions quite functions quite appropriately and ctions quite ctions generally functions generally

appropriately appropriately appropriately and accurately appropriately and ppropriately and appropriately and
accurately accurately ccurately accurately

|Learners can. for example. | Learners can, for exampie. |Learners can. for example, Learmers can. for exampie. \Learners can, for exampis, \Learners can. for pl can, for 1P |Learners can. for example,

- use simple formulaic +  useasmall range of +  usearange of formulaic - usearange of formulaic use a range of formulaic use a range of formmlaic use a range of vocabulary |- use a wide range of
EXpressions 10 engage in formulaic expressions, and expressions, and some simple expressions, and a small expressions, and a small expressions, and a range on familiar and less vocabulary, with some good
classroom routines (e.g. some simple vocabulary vocabulary on familiar topics range of simple vocabulary range of vocabulary on of vocabulary on familiar familiar topics, appropriate choice of words on familiar
‘How are you? "/ ‘I'm fine, from school texts (e.g. family, school) in on familiar topics in familiar topics in open-ended topics with an awareness 1o the level of formality and less familiar topics,
thank you.", ‘Pardon?’, structured dialogues (e.g. structured dialogues dialogues of formality appropriate to the level of
‘May I go ro the totler. »  ask and answer some A: Hello. May I speak to ask a range of questions formality
pleaze””) simple questions with a Tony, piease” +  ask “Wh’questions with ask “Wh' questions with +  ask a range of questons including indirect

fornmlaic stem (e.g. s ir B: Speaking. SOme Consistency SOme consistency including indirect questions in conversations |+  use a range of tenses, and

*  usesome high- red?’/ Yes, itis.", "Whatis A: This is Pater. Are you questions in conversations and group discussions with active/passive voice for

function words (including it?"/ Trs a bike.) coming tomy houze thiz |-  use familiar past tense verb use a small range of tenses to and group discussions consistency various purposes with

pronouns, articles Sarurday? forms with some consistency refer to past, present and with some consistency consistency

and swaliary verbs)and |+ produce simple phrases B:YezIam. fonure events with some use a range of tenses_ and

simple content words and short sentences A: Ok See you then. = use modals for some consistency *  useasmall range of active/passive voice for |+ use some rhetorical devices
(including mainly nouns, involving repetition or B: See you.) communicative functions tenses and active/passive various pwposes with (e.g. conditional, rhetorical
verbs and adjectives) to listing (e.g. 7 like bananas, with some consistency use modals for a small range voice to refer to past, some consistency questions and exaggeration)
respond to simple questons, apples and orange:. ) +  ask “YesNo' and simple of communicative functions present and furure events for emphatic and persuasive

‘Wh' questons with some |+ use simple adjectives/ with some consistency with some coasistency use modals for a range of pwposes

+  use mainly single-word *  use mainly simple present consistency adjectve phrases to describe communicative functions
utterances or short phrases tense to descnibe present things and feelings with use a small range of use modals for a range of with consistency
10 Convey meaning states and habimal actions |-  wuse imperatives to give SOme Consistency adjectives‘adjective phrases comnmunicatve functions

with some consistency instructions, and express to describe and compare with with some consistency use a range of adjectives’
obligations and prohubitions [+  use simple adverbs/adverb S0me consistency adjective phrases to
with some consistency phrases to describe time, «  usearange of adjecuves’ describe and compare with
place and manner with some use a small range of adjective phrases o consistency
+  use present contipuous and consistency adverbs/adverb describe and compare
furure tenses with some phrases/adverbial clauses for with some consistency use a range of
consistency - use some connectives, a small range of adverbs/adverb
p P jcative functions +  usearangeof phrases/adverbial clauses
»  use modals to talk about adjectives to link ideas with (e.;, concession, result) with adverbs/adverb for a range of
abilities with some SOme COonsistency some consistency phrases/adverbial clauses communicative functions
consistency for a range of with consistency
use a small range of communicative functions
+  usesimple connectives and coanectives, propouns and with some consistency use a range of connectves,
pronouns to Link ideas with possessive adjectives to link proaouns and possessive
some consistency ideas with some consistency |+  use a range of adjectives to link ideas
connectives, pronouns and with consistency
possessive adjectives to
link ideas with some
consistency
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Progression of the Learning Outcomes

Language
ATM 7
ATM 4 :
Using a range of
ATM 2 Using simple language forms and
_ _ language forms and functions

Using some simple functions generally appropriately
Iangqage forms and quite appropriately and accurately
functions and accurately

quite appropriately |

Use of language Appropriateness

forms and functions and accuracy

N\
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The LPF for English Language (Speaking)

Speaking -ATM 1

Speaking - ATM 2

Speaking - ATM 3

Speaking - ATM 4

Speaking - ATM 5

nton -lﬂ"'}‘

Speaking - ATM 6

Speaking - ATM 7

Speaking - ATM 8

Pronouncing some Pronouncing most Speaking simple and Speaking simple English |Speaking English quite |Speaking English aking English
simple words quite simple words and short stretches of English quite accurately and accurately and fluently, |accurately and fluendy, |accurately and fluently,
accurately imitating appropriate  |quite accurately, and fluently, and with and with generally and with generally with a high degree of
stress, rhythm and showing an awareness of occasionally appropriate [appropriate stress, appropriate stress, ppropriateness in the
intonation quite stress, rhythm and stress, rhvthm and rhythm and intonation  |rhvthm and intonation of stress, rhyvthm and
accurately intonation intonation intonation
| Learners can, for example. | Loarners can, for exampie. |Learerz can. for exampie. | Loarners can, for examp | Loarners can, for exampl | Loamers can, for example. | Locrners can, for exampie, \Learners can, for example,
proaounce some sinple pronowmce most simple prooounce simple words pronounce most familiar prooounce most familiar |- pronounce most familiar pronounce most familiar speak English with clear and
accurate word stress accurate word sess ‘words quite accurately accurately accurately
»  pronounce occasiomally the |-  prodounce some sound produce long uterances
read aloud short and sinple| final consonants of words clusters quite accurately (e g prooounce most sound pronounce most sound produce long utterances naturally using appropriate
stories/ poems thymes (eg Jhe’ =ox’ ) ‘drink’, “warched’) clusters quite accurately clusters generally with generally appropriate stress, rhythm and intonation
imitating appropriate accurately stress, rhythm and
stress, rhythm and produce short sp produce sp produce spontansous intonation
intopation with some ufterances howing an unterances showing an umerances with occasiomally [+ prodhace spontansous
acounacy awareness of swess, riythm awareness of swess, rhythm appropriate stress, rhythm unerances with generally
pauses to search for fairly and intonation, taking few
read aloud sbort and smmple read aloud sinmple texts ‘basic lexis and srammar pauses to search for basic
texts quite fluently fluently Jexds and grammar
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Progression of the Learning Outcomes

Pronunciation, Stress, Rhythm and Intonation

ATM 2

Pronouncing most
simple words and
imitating

appropriate stress,
rhythm and intonation
quite accurately

ATM 7
ATM 4 Speaking English
Speaking simple accurately and fluently,
English quite and with generally
accurately, and appropriate stress,
showing an rhythm and intonation

awareness of stress,

| rhythm and intonation I

Stress, rhythm

Pronunciation ! .
and intonation

N\
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Learning, Teaching and Assessment

& Promoting Assessment for Learning

(1) Identifying students’
strengths & areas for
improvement & setting
speaking objectives

(3) Providing effective
feedback on students’

(2) Setting task-specific
performance to guide assessment criteria and
students to make designing speaking activities to
improvement | help students achieve the
assessment criteria
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Learning, Teaching and Assessment

Promoting Assessment for / as Learning

Where are the students going?
* ldentifying learning goals and assessment criteria
* Using examples & models of strong & weak work

What do the students need to do in order
to get there?

s,
“Goal
q

* Equipping students with the skills and
strategies through targeted instruction and
guidance

* Providing quality feedback that helps
students progress further

* Engaging students in self-reflection & letting
them keep track of their own learning

Where are the students now?
« Understanding students’ learning performance through a variety of assessment activities,
e.g. self-, peer-, teacher assessment
73

Adapted from: Chappius, J. (2009). Seven Strategies of Assessment for Learning. Canada: Pearson Education.
Adapted from : Ontario. Ministry of Education. (2010). Growing Success: Assessment, Evaluation, and Reporting in Ontario Schools. Toronto: Author. [p.32]



Learning, Teaching and Assessment

&® (1) Setting learning objectives to help students improve further

Where are the students now?

Understanding students’ |dentifying learning
speaking performance through objectives / goals and
a ya_rllety of assessment L Y assessment criteria with
activities (e.g. self-, peer-, reference to the LPF

teacher assessment)

Designing learning activities
and Task-specific
Assessment Forms with
reference to the LPF
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Learning, Teaching and Assessment

@® (2) Setting task-specific assessment criteria and designing activities to help
students meet the assessment criteria

Where are the students going?

» Using examples and models of strong and weak work

Authentic learning materials

Sample work of students
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Learning and Teaching

Activity 6a

With reference to the LPF for Speaking, discuss with your group
members the challenges that your students are facing. How would you

help your students to deal with these challenges?

Content, organisation and

communication strategies

Language

Pronunciation, stress,

rhythm and intonation




Learning and Teaching

Activity 6b

Suggest speaking activities to help students deal with these challenges.

Content, organisation and

communication strategies

Language

\

Pronunciation, stress,

rhythm and intonation
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Learning and Teaching

Where are the students now?

Activity 7
Watch a video clip about a student’s performance in presenting her views about banning
smoking in the public. Focus on the communication strategies demonstrated by the

student. Identify areas for improvement for the student to work on and suggest learning
activities/tips to help the student make improvement.

Areas for Improvement

* Eye contact
« Gestures / body language

 Posture
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Learning, Teaching and Assessment
@ (1) Identifying students’ strengths and areas for improvement

Where are the students going?

ﬁication\

Strategies

)
2

Speaking Objective""""'«v.;;;'

%

Maintaining eye contact

An example

Speaking — ATM 6 Speaking — ATM 7 Speaking — ATM 8
Underlying Principles

The development of some basic communication strategies

does not readily lend itself to descriptions of the learning
outcomes in terms of eight attainment milestones, for
example,

v’ showing interest to communicate,
) i istener

. \/: maintaining eye contact,

* v speaking at a volume appropriate to the situation,

°\/ enhancing own spoken texts with appropriate
gestures and facial expressions,

°\/ responding readily to others’ questions, opinions or
comments, and

. \/ turn-taking in conversations and discussions.

Teachers are expected to help learners develop these
basic communication strategies according to learners’

individual affective development.
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Learning and Teaching

® (2) Setting task-specific assessment criteria and designing activities to help
students meet the assessment criteria

Posture

j Note-taki
Time management ote-taking
gj j

What do the students need to do in order to get there?
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Learning and Teaching

& (2) Setting task-specific assessment criteria and designing activities to
students meet the assessment criteria

Note-taking Skills What do the students need to do in order to get there?
Sample A
F\ n\mk mm‘cbu»\ wht g i The WL N Whe e

W \JW "\ﬁm(‘l Kevs MLJLLJI.M/& ViV wlﬂuw mﬁ,_
[lm& V)M ln (L\)ﬁ\\ﬂ\

\f\m\ﬁ DI i Q(L we! 5 o M@k— Qe
Resprge  puecde, WA 0 i voadonn palfen ot Ty

\o\w\er Sfwary  OggeRemit Wagdeert, 0 white bk grroy .
T Mli fofor €\f0ry WAy wha L go o L«u

bkt o® Tl Sk o, mwkﬂm&%

o C/\»?\Q{ Lo b?ws («OL w& (\ﬁg' WW\}@? \'\/Vf}L WM‘D‘MAJ
Activity 7b Som Ie;3 / VS

Comment on the two note-

sheets prepared by two
different students.

help
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Learning and Teaching

& (2) Setting task-specific assessment criteria and designing activities to
students meet the assessment criteria

What do the students need to do in order to get there?

Note-taking Skills Sample A

P\ n\m\<r mmtm\ \/\M’t &B SIS the Ltk Yl Wit S,
W \/U\M \'\)IU\JI&,(-l kﬁﬁﬁ \M[A.sz.’t am/d VTV Iﬁ'|r~uw hgk’f
[lm& VL(’)\M\& IoN (mﬂr\ﬁ\

Mtﬁ DI Q(L oo T o %@k Vulde
Resounge ‘oufmé& WA on  rodee vidin ol of oo
\‘ﬂ\ﬁ)\h‘w SRS Cgommpil Cdtlnert, O W\f\‘ﬂf ‘owkmﬂf
CLL QCZMIE (s @r— B\f%f Wy \/‘/LU\ L G2 1o \auw
ek, WmMmeNw%M&@o
Uioese 7inn Dles Co @LA ot g Nge wﬁL veatble

4 . . . N

The overreliance on notecards remains a problem. It is recommended
that candidates fake notes (1.e. short phrases and key words) as a
reminder of things they would like to bring up in the discussion, and
speak as if these were ideas they had been thinking about, rather than

writing out ideas in complete sentences.
\ /

2018 HKDSE Examination (English Language: Paper 4): Comments by examiners

help
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Learning and Teaching

® (2) Setting task-specific assessment criteria and designing activities to help
students meet the assessment criteria

What do the students need to do in order to get there?

Note-taking Skills

Sample B > Use of symbols

>+ Use of

« Use of |
abbreviated forms graph!c
organisers
« Highlighting
key points

« Numbering
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Learning and Teaching

® (2) Setting task-specific assessment criteria and designing activities to help
students meet the assessment criteria

What do the students need to do in order to get there?

Effective Use of
Preparation Time
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Learning, Teaching and Assessment

Where are the students now?

Activity 8a

Study an excerpt from a group discussion about flying drones in Hong Kong. Suggest
areas for improvement for the students to focus on.

Areas for Improvement

Student A: I think Lantau Island is a good place for the drone\
lovers because there are fewer high rise buildings
there.

Student B: [ totally agree with you. Cheung Sha is a great spot
for flying drones!

Student C: | agree with you. | think Stanley is better as the
scenery is fantastic.

Student D: [ take your point. And | believe drone lovers would
also like to fly their drones in Sai Kung as there are

\ many country parks suitable for flying drones... /
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Learning, Teaching and Assessment
@ (1) Identifying students’ strengths and areas for improvement

Where are the students going?

Speaking — ATM 6

N

Language

Speaking objective

Use a wide range of
vocabulary appropriate to
the context

An example

Speaking — ATM 7
Language

Speaking — ATM 8

Using a range of language
forms and functions quite
appropriately and accurately

Using a range of
language forms and
functions generally

Using a wide range of
language forms and
functions generally

Learners can, for example,

se a range of formulaic
expressions, and a range of
vocabulary on familiar topics
with an awareness of
formality

ask a range of questions
x including indirect questions

in conversations and group
discussions with some
consistency

* use a small range of tenses

and active/passive voice to
erefer to past, present and
future events with some
consistency

x ask a range of questions

Learners can, for example,

use a range of vocabulary o
familiar and less familiar
topics, appropriate to the
level of formality

including indirect questions
in conversations and group
discussions with consistency

f use a range of tenses, and
active/passive voice for

various purposes with som
consistency

appropriately and appropriately and
accurately accurately
Pointers Pointers Pointers

Leagners can, for example,

use a wide range of )
vocabulary, with some good
choice of words on familiar
and less familiar topics,
appropriate to the level of
formality

J

se a range of tenses, and
active/passive voice for
various purposes with
consistency

use some rhetorical devices
(e.g. conditional, rhetorical

questions and exaggeration)
for emphatic and persuasive
purposes
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Learning, Teaching and Assessment
@ (1) Identifying students’ strengths and areas for improvement

An example

Where are the students going?

Speaking — ATM 6 Speaking — ATM 7 Speaking — ATM 8

Pronunciation, stress, rhythm and intonation

Speaking English quite Speaking English Speaking English accurately
accurately and fluently, and | accurately and fluently, | and fluently, and with a high
with generally appropriate | apd with generally degree of appropriateness in
Pronunciation , isrtl';zs:;égzthm and appropriate stress, the use of stress, rhythm
stres S, rhyth m rhythm and intonation and intonation
and intonation Pointers Pointers Pointers
Learners can, for example, [Learners can, for example, Learners can, for example,
—I \} ﬁronounce most familiar Pronounce most familiarﬁpeak English with clear and
\ % and unfamiliar words quite and unfamiliar words accurate pronunciation
‘*'«’Q“, accurately accurately
‘:["r" )
. . . ‘" f pronounce most sound ﬁroduce long utterances produce long utterances naturally|
S peakl n g Ob jectlve clusters generally accurately’ with generally appropria using appropriate stress, rhythm
stress, thythm and and intonation
Produce utterances fproduce spontancous intonation y
utterances with generally

naturally

appropriate stress, rthythm
and intonation, taking few
pauses to search for basic
lexis and grammar




Learning and Teaching

® (2) Setting task-specific assessment criteria and designing activities to help
students meet the assessment criteria

What do the students need to do in order to get there?

Phonics Knowledge, Knowledge of onsets and rimes
e.g. Onset and Rime helps to link sounds in utterances.
Cat
® An onset is the opening unit of Stand
a syllable that comes before the
vowel sound, e.g. cat. Words Stan(i up'

with the same onset are
alliterative.

® Arime is the ending unit of a

syllable that includes the vowel Pass
and the following consonant P ﬁt
sound(s), e.g. cat. Words with ass 1

the same rime rhyme. )

Pass 1t out.
)
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Assessment

@® (3) Providing effective feedback to guide students to make improvement to their
speaking performance

a variety of Voice/Video e-learning

assessment
activities

tools

80



Promoting Positive
Values and Attitudes
(Underlying Principles)



Promoting Positive Values and Attitudes

Underlying 1. Language development strategies, generic
Principles skills, and positive values and attitudes are
Positive values essential to English Language learning and
and attit“des} form an integral part of the learning-teaching-
‘I \\5’ assessment cycle.

(78
“§

Underlying Principles

Language development strategies, generic skills, and positive values and attitudes are essential to English Language learning and form an integral part of the learning-tefthing-assessment cycle.
. The meaningfulness and appropriateness of the written texts to the context, purpose and audience are implicit in and apply across all the learning outcomes.

i The development of writing strategies does not readily lend itself to descriptions of the learning outcomes in terms of eight attainment milestones, for example,
«  writing legibly (preferably being able to use both print and cursive scripts),
«  generating ideas by brainstorming or secking and selecting information and ideas from different sources,

. no knowledoe g ] —sound relationshin 0 S A ord

Underlying Principles

1. Language development strategies, generic skills, and positive values and attitudes are essential to English Language learning and form an integral part of the learning-teaching-assessment cycle.
2. The meaningfulness and appropriateness of the spoken texts to the context, purpose and audience are implicit in and apply across all the learning outcomes.

3. The development of some basic communication strategies does not readily lend itself to descriptions of the learning outcomes in terms of eight attainment milestones, for example,
showing interest to communicate,

facing the listener,

maintaining eye contact,

speaking at a volume appropriate to the situation,

enhancing own spoken texts with appropriate gestures and facial expressions,

responding readily to others’ questions, opinions or comments, and

turn-taking in conversations and discussions.

Teachers are expected to help learners develop these basic communication strategies according to learners’ individual affective development.

4. Teacher support is essential to helping learners express and organise their ideas during the learning and teaching process. As learners progress, the amount of support provided is gradually reduced to encourage
learner independence.

5. Apart from engaging learners in rehearsed speaking activities, more opportunities for spontaneous interactions are provided to prepare them for communication in social / academic situations as appropriate.

promote
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Promoting Positive Values and Attitudes
Activity 11
Featured Saying of Wisdom: “It's not the end until you've given up.”

Watch the speech delivered by Nick

Vujicic. You may use these keywords: Nick Underlying
Vuijicic, 2016, never give up, Nick’s life Principles
without limbs to find a video of the speech Positive values
on YouTube. and attitudes
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Promoting Positive Values and Attitudes

ATM 7

Use a range of
stylistic features to

support the purpose
| of text

1) Which technique is used when Nick said
“bodybuilder” and “give me a hand”?

e A
\‘ )
B.  metaphor L
"4"';‘
. . o Y
C. alliteration
D. personification
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Promoting Positive Values and Attitudes

1:20-2:02

And | couldn’t change anything. It's not

like just fixing my hair one day and everything was fine. |
couldn’t change my circumstance. | couldn’t just wake up one
day and say, “Hey, give me arms and legs. | need arms and
legs.” You know what | mean? Like you go to a bodybuilder,
you know, “Can you make me some arms and legs?” No,
I’'m just joking. Bodybuilder, you get it? Right? | go up to
people, “Can you give me a hand?” I’'m just joking! But it
was so hard because people put me down. And | started \g,
believing that | was not good enough. | started believing that |
was a failure that I'd never be somebody who people would
like or people would accepit.

ATM 7

Use a range of
stylistic features to
support the purpose
of text

1) Which technique is used when Nick said “bodybuilder” and
‘give me a hand™?

metaphor

B
C. alliteration o
D

personification



Promoting Positive Values and Attitudes

ATM 7

Ask a range of questions
including indirect
guestionsin
conversations/speeches

/group discussions

2) The technique that when words,
phrases or sentences which come in
patterns of 3 is called the ‘Rule of
Three’. Nick employed the ‘Rule of
Three’ throughout his speech. Identify
an example of the ‘Rule of Three’ in this
section.




Promoting Positive Values and Attitudes

ATM 7

Ask a range of questions
including indirect
questions in
conversations/speeches
/group discussions

4

4
2:31-3:06 o
There are some things in life that are out of your control, that you can’t
change and you've got to live with. The choice that we have, though, is

either to give up or keep on going. | wanna ask you, what are you

gonna believe? Are you gonna believe in yourself or you gonna

believe in everybody else’s judgement on you? Are you gonna

believe people when they say that you’re a failure, that no one

really likes you, that no one really cares about you? And it's not

really to say that hey you need somebody to come up to you and say,

“Hey, | really like you. | care about you.” It's not that. But it's the fact that
people put you down.

The technique that when words, phrases or sentences
which come in patterns of 3 is called the ‘Rule of Three’.
Nick employed the ‘Rule of Three’ throughout his speech.
|[dentify an example of the ‘Rule of Three’ in this section.
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Promoting Positive Values and Attitudes

Writing

Speaking

3)

Have you ever felt
worthless or powerless?
Write a message to a
family member or friend
who may have similar
emotional problems or
suffer from depression.
You may use the ideas
from Nick's speech to
encourage him/her.
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Resource Kit on Inspirational Speeches

Promoting Positive Values and Attitudes
through English Sayings of Wisdom {SOW/)

Resource Kit on Inspirational Speeches

Mick Vujicic I

Sundar
Steve Jobs Dok
Denzel
Washington J ! i

€1 Erglish Lergurge Edumtior. Section
Currkilumn Cevelnpmsre Instmiks

Sayings N

e of Qfisdom™

Al cghis resersld I

https://www.edb.gov.hk/sow speeches
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The LPF (e-Version)



The Learning Progression Framework (LPF) for
English Language

The LPF for English Language  Background of the LPF Understanding the LPF Download the Exemplars

The Learning Progression Framework (LPF) for English Language (Available for download)

el Tl * Use a desktop computer

B | | for a better viewing
e —— experience

Listening Skills Speaking Skills Reading Skills Writing Skills

http://www.edb.gov.hk/Ipfenglish
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Learning and Teaching
Materials



Effective Assessment Practices in the English
Language Curriculum

Effective Assessment Practices in the English
Language Curriculum

Leaflet on "Beyond Testing and Grading Adopting

went Strategies to Enhance English

English Language Assessment Tasks (Senior Secondary)

[ ASSESSMENT Updated in 2017 (Online)
=J= TASKS

https://www.edb.gov.hk/en/curriculum-development/kla/eng-edu/assessment.html
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Promoting Positive Values and Attitudes through
English Sayings of Wisdom
*¢* A cross-curricular campaien that connects English

Language education with values education

https://www.edb.gov.hk/sow

Posters/Wallpapers

e -
| HOPE ) Competitions
o SOWIT Videos

&) Learning & Teaching Materials
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SOWIT Videos and Resource Kits p




Interactive Online Games

WELCOME

https://www.edb.gov.hk/attachment/en/
curriculum-development/kla/eng-
edu/SOW/games.html
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A Resource Kit on Promoting Positive Values and %ﬂgfs
Attitudes through English Sayings of Wisdom isdom

A Resource Kit for
Promoting Positive
Values and Attitudes
through English
Sayings of Wisdom

{gayings K

of QWfisdom http://www.edb.gov.hk/Hope RK
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Learning and Teaching Materials on %gﬁd
Appreciation of Hong Kong English Poetry isdom

COMPETITION

http://www.edb.gov.hk/poetryremake
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Videos and Activity Booklet on Fantastic People

Fantastic People Videos
Activity Booklet

https://www.edb.gov.hk/Fantastic People
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e-Book Famous Scientists

https://www.edb.gov.hk
/[Famous Scientists
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Summary

Learning Progression Framework (LPF)

represents the growth of learners on a
developmental continuum in English
Language learning

acts as a reference tool for teachers to
/ help students learn better (Assessment
for/as Learning)

/ helps identify learners’ strengths and
areas for improvement

serves as reference for holistic curriculum
planning
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