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Objectives

I To introduce the Learning Progression Framework (LPF) for English Language
as a reference tool to give constructive feedback and improve students’
speaking and listening skills at primary level;

<JTo provide suggestions for teachers to improve students’ speaking and
listening skills by designing appropriate learning tasks and activities; and

I To inspire teachers with hands-on activities on designing/revising learning
tasks and activities to improve students’ speaking and listening skills
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Introduction to the
Learning Progression Framework (LPF)
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What is the Learning Progression Framework (LPF)?

The LPF:

represents the growth of learners on a
developmental continuum as they work
towards the Learning Targets and
Objectives of the English Language
curriculum;

IS made up of Attainment Milestones
organised under the four language skills
and divided into eight levels of attainment;

helps teachers better understand and
articulate learners’ performance; and

helps teachers plan strategically how to
enhance English Language learning,
teaching and assessment.

=

Learning
Outcomes




What are the purposes of developing the LPF?

Framework for
sion M a1iS)
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v'To provide reference for understanding
students’ learning progress

v'To plan and review

v'To help students progress along the
learning continuum

x Not for summative assessment /
Benchmarking students



The Structure of the LPF for English Language

Attainment Milestones ATMs for each Pointers provide = Exemplars illustrate
(ATMs) organised and language skill specific examples  the expected student
presented expressed in the form  of what learners performance.
under the four language skills  of outcome are able to do in
statements (a demonstrating
A general description of  the learning
learner performance) outcomes.
8
Speaking Pointers
7 -
—_— Outcome Learners can,
6 L for example,
Listening Statements
5 N . Exemplars
[ ]

4 Writing -

3 ) Underlying .

5 o Principles -

eading -
1
Underlying Principles elucidate some of the learning objectives

which do not lend themselves to the description in terms of 8
attainment milestones but are essential to English language learning.



Relationship between
the Curriculum Framework, LPF and BC

Knowledge

4

Curriculum
Framework

(What students are
expected to learn)

Values and Skills
attitudes



Relationship between
the Curriculum Framework, LPF and BC

Knowledge

Learning Progression
Framework

(What students can do
as a result of learning and teaching)

Values and Skills

attitudes



Relationship between
the Curriculum Framework, LPF and BC

Knowledge

Learning Progressio

Framework

(What students can do
as a result of learning and teaching)

Basic Competency

Values and Skills

attitudes
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Curriculum Framework,
Learning, Teaching and Assessment,
and Learning Progression Framework (LPF)

Goals Process Attainment

Curriculum Learnin_g
Framework Progression
Framework

=

]
=

(What students are

expected to learn) (What students can

do as a result)
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Curriculum and Assessment

Curriculum Framework and
Learning Progression Framework

Assessment for/as Learning

Curriculum Framework and

Learning Progression Framework Assessment in Schools

Assessments for
Basic Competency

Basic Competency

12
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Using the LPF to Enhance
the Learning and Teaching of Speaking Skills
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The LPF for

English

Language
(Speaking)

Speaking - ATM 1

Speaking - ATM 2

Speaking - ATM 3

Speaking - ATM 4

The Learning Progression Framework for

ENGLISH LANGUAGE (SPEAKING SKILLS)

Speaking - ATM 5

Speaking - ATM 6

Speaking - ATM 7

Speaking - ATM 8

Learning Outcomes

Content, organisation and communication strategies

Engaging in classroom
routines, and providing
a short, straightforward
item of information
centred around objects,
people and actions

Providing and
exchanging some simple
information, ideas and
personal experiences on
familiar topics quite
clearly, relying at times
on non-verhal
expressions

Organising, presenting
and exchanging some
simple information, ideas
and personal experiences
on familiar topics guite
clearly, and using
formulaic expressions to
facilitate communication

Organising, presenting
and exchanging simple
information, ideas,
personal experiences and
opinions on familiar
topics quite clearly, and
using formulaic
expressions to facilitate
communication

(rganising, presenting
and exchanging simple
information, ideas,
personal experiences and
opinions on familiar
topics with some
elaboration quite clearly,
and using a small range
of formulaic
communication strategies

Urganising, presenting
and exchanging
information, ideas,
personal experiences
and opinions on familiar
topics with some
elaboration quite
clearly, and using a
range of formulaic
communication
strategies

Organising, presenting
and exchanging
information, ideas,
personal experiences
and opinions on familiar
and less familiar topics
with some elaboration
clearly, and using a
range of communication
strategies

(Organising, presenting
and exchanging
information, ideas,
personal experiences and
lopinions on familiar and
less familiar topics with
elaboration clearly, and
using a wide range of
communication strategies
to achieve desired effects

Language

Using predominantly
formulaic language and
simple words quite

Using some simple
language forms and
functions guite

Using some simple
language forms and
functions quite

Using simple language

Using a small range of

forms and functions quite |language forms and

appropriately and

functions guite

Using a range of
language forms and
functions quite

Using a range of
language forms and
functions generally

Using a wide range of
language forms and
functions generally

simple words quite
accurately

D

simple words and
imitating appropriate
stress, rhythm and
intonation quite
accurately

ATM = Attainment Milestone

short stretches of English
quite accurately, and
showing an awareness of
stress, rhythm and
intonation

quite accurately, and

quite accurately and

showing an awareness of  |fluently, and with

stress, rhythm and
intonation

enhancing own spoken texts with appropriate gestures and facial expressions,
responding readily to others’ questions, opinions or comments, and
turn-taking in conversations and discussions.

Teachers are expected to help learners develop these basic communication strategies according to learners® individual affective development.

occasionally appropriate
stress, rhythm and
intonation

accurately and fluently,
and with generally
appropriate stress,
rhythm and intonation

1.  The meaningfulness and appropriateness of the spoken texts to the context, purpose and andience are implicit in and apply across all the learning outcomes.

appropriately appropriately appropriately and accurately appropriately and appropriately and appropriately and appropriately and
accurately accurately accurately accurately accurately
1 1
Pronunciation, stress, rhythm and intonation
Pronouncing some Pronouncing most Speaking simple and Speaking simple English  [Speaking simple English  |Speaking English quite  |Speaking English Speaking English

accurately and fluently,
and with generally
appropriate stress,
rhythm and intonation

L7~ Underlying Principles ‘

1. Language development strategies, generic skills, and positive values and attitudes are essential to English Language learning and form an integral part of the learning-teaching-assessment cyele.

3. The development of some basic communication strategies does not readily lend itself to descriptions of the learning outcomes in terms of eight attainment milestones, for example,
« showing interest to communicate,
« facing the listener,
« maintaining eve contact,
« speaking at a volume appropriate to the situation,
.
.
.

4. Teacher support is essential to helping learners express and organise their ideas during the learning and teaching process. As learners progress, the amount of support provided is gradually reduced to encourage
learner independence.

5.  Apart from engaging learners in rehearsed speaking activities, more opportunities for spontaneous interactions are provided to prepare them for communication in social / academic situations as appropriate.

accurately and fluently,
and with a high degree of
appropriateness in the
use of stress, rhythm and
intonation

4

© English Language Education Section, Curriculum Development Institute, Education Bureau,
The Hong Kong Special Administrative Region, 20014, All rights reserved.
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The LPF for English Language (Speaking) — Underlying Principles

1.

language development strategies, generic skills, and positive values
and attitudes (all 4 skills)

. meaningfulness and appropriateness of the texts to the context,

purpose and audience (Speaking and Writing)

development of some basic communication strategies (e.g. showing
interest to communicate, facing the listener, maintaining eye contact, speaking at
a volume appropriate to the situation, etc.)

the provision of support and the need to encourage learner
independence (all 4 skills)

. provision of rehearsed speaking activities and spontaneous

interactions

16



Understanding the Learning Progression

Activity 1a - Identify the missing learning outcomes for “Content, organisation and
communication strategies” from the choices given

Speaking — ATM 1

Speaking - ATM 2

Speaking — ATM 3

Speaking - ATM 4

Speaking - ATM 5

Speaking - ATM 6

Speaking - ATM 7

Speaking - ATM 8

Learning Outcomes

Content, organisation and communication strategies

Engaging in classroom
routines, and providing
a short, straightforward
item of information
centred around objects,
people and actions

Organising, presenting
and exchanging some
simple information, ideas
and personal experiences
on familiar topics quite
clearly, and using
formulaic expressions to
facilitate communication

Organising, presenting
and exchanging simple
information, ideas,
personal experiences and
opinions on familiar
topics with some
elaboration quite clearly,
and using a small range
of formulaic
communication strategies

Organising, presenting
and exchanging
information, ideas.
personal experiences
and opinions on
familiar topics with
some elaboration quite
clearly, and using a
range of formulaic
communication

strategies

Organising, presenting
and exchanging
information, ideas,
personal experiences and
opinions on familiar and
less familiar topics with
elaboration clearly, and
using a wide range of
communication strategies
to achieve desired effects

Organising, presenting
and exchanging simple
information, ideas,
personal experiences and
opinions on familiar
topics quite clearly, and
using formulaic
expressions to facilitate
communication

Providing and
exchanging some simple
information, ideas and
personal experiences on
familiar topics quite
clearly, relying at times
on non-verbal
expressions

Organising, presenting
and exchanging
information, ideas,
personal experiences
and opinions on familiar
and less familiar topics
with some elaboration
clearly, and using a
range of communication
strategies

17



Understanding the Learning Progression

Activity 1a - Identify the missing learning outcomes for “Content, organisation and
communication strategies” from the choices given

Speaking — ATM 1

Speaking - ATM 2

Speaking — ATM 3

Speaking - ATM 4

Speaking - ATM 5

Speaking - ATM 6

Speaking - ATM 7

Speaking - ATM 8

Learning Outcomes

Content, organisation and communication strategies

Engaging in classroom
routines, and providing
a short, straightforward
item of information
centred around objects,
people and actions

Organising, presenting
and exchanging some
simple information, ideas
and personal experiences
on familiar topics quite
clearly, and using
formulaic expressions to
facilitate communication

Organising, presenting
and exchanging simple
information, ideas,
personal experiences and
opinions on familiar
topics with some
elaboration quite clearly,
and using a small range
of formulaic
communication strategies

Organising, presenting
and exchanging
information, ideas.
personal experiences
and opinions on
familiar topics with
some elaboration quite
clearly, and using a
range of formulaic
communication

strategies

Organising, presenting
and exchanging
information, ideas,
personal experiences and
opinions on familiar and
less familiar topics with
elaboration clearly, and
using a wide range of
communication strategies
to achieve desired effects

Organising, presenting
and exchanging simple
information, ideas,
personal experiences and
opinions on familiar
topics quite clearly, and
using formulaic
expressions to facilitate
communication

Providing and
exchanging some simple
information, ideas and
personal experiences on
familiar topics quite
clearly, relying at times
on non-verbal
expressions

Organising, presenting
and exchanging
information, ideas,
personal experiences
and opinions on familiar
and less familiar topics
with some elaboration
clearly, and using a
range of communication
strategies

17



Progression of the Learning Outcomes -
Content, Organisation and Communication Strategies

ATM 4 ATM 7
ATM 2 Organising, presenting and
Organising, presenting and exchanging information,
Providing and exchanging exchanging simple ideas, personal experiences
some simple information, information, ideas, personal and opinions on familiar
ideas and personal experiences and opinions on and less familiar topics with
experiences on familiar familiar topics quite clearly, some elaboration clearly,

‘ and using a range of

topics quite clearly, relying at ‘ and using formulaic
communication strategies

times on non-verbal expressions to facilitate
expressions communication

Text comolexit Familiarity with Range & application of
p v topics speaking strategies

Depth of processing

19



The LPF for
English
Language
(Speaking)

Content, organisation and communication strategies

Engaging in classroom
routines, and providing
a short, straightforward
item of information
centred around objects,

Providing and
exchanging some simple
information, ideas and
personal experiences on
familiar topics quite

(Organising, presenting
and exchanging some
simple information, ideas
and personal experiences
lon familiar topics quite

and exchanging simple
information, ideas,
personal experiences and
opinions on familiar

Organising, presenting (Organising, presenting

and exchanging simple
information, ideas,
personal experiences and
opinions on familiar

Urganising, presenting
and exchanging
information, ideas,
personal experiences
and opinions on

Organising, presenting
and exchanging
information, ideas,
personal experiences
and opinions on familiar

(Organising, presenting
and exchanging
information, ideas,
personal experiences and
opinions on familiar and

people and actions clearly, relying at times  [clearly, and using topics quite clearly, and  [topies with some familiar topics with and less familiar topics  (less familiar topics with
on non-verbal formulaic expressions to  |using formulaic elaboration quite clearly, |some elaboration quite |with some elaboration  |elaboration clearly, and
expressions facilitate communication |expressions to facilitate and using a small range  |clearly, and using a clearly, and using a using a wide range of
communication of formulaic range of formulaic range of communication |(communication strategies
communication strategies |communication strategies to achieve desired effects
strategies
Poiniers Pointers Pointers Pointers Pointers Pointers Pointers Pointers

Learners can, for example,

- exchange simple grectings
and farewells

- make simple requests

»  siaie their own name and
age

- name some ohjects,
ammals and eolours

- express likes and dislikes

Learners can, for example.

- express and respond to
thanks and apologics

= accept or decline offers

= ask and answer questions
in very short, common
social exchanges (e.g.
buying and selling)

+  give brief descriptions of
objects, people or places in
show-and-tell activitics

=  role play seripts from
short, simple fables and
stories

= give brief and simple
personal responses to the
characters or events i
stories read mn class

Learners can, for example,

open, maintain and close
short and simple interactions
{c.g. making and answering
simple and structured
telephone calls) using mainly
formulake cxpressions

give short and simple
instructions to complete a
task (e.g. making a
sandwich)

retell a small part of a
familiar story heard in class

respond to characters and
events in familiar stories
through making some simple
evaluative remarks

Learners can, for example,

s open, maintain and close
simple interactions (c.g-
asking and giving
directions) using mainly
formulaic expressions

- give simple presentations
on topics of personal
choice, mainly based on
information from

prepared scripts

- express simple opinions
about a topic of interest

. recount simple events by
providing a clear
sequence

s retell simple and familiar
stories

. respond to characters and
events in familiar stories
through describing own
related expenicnces and
making simple evaluative
remarks

Learners can, for example,

sustain conversational
exchanges by asking and
responding to follow-up
questions (c.g. discussing the
arrangements for a class
party), requesting repetition
or clanfication as appropriate

give presentations on
familiar topics with some
claboration, adding signals to
mark the beginning and the
end

cxpress opinkons about a
topic of interest with some
reasons

recount events by providing
details of who, what, when,
where and'or why

summarise part of a text (e.g.
a story or an article)

respond to characters and
cvents in simple imaginative
and narrative texts {(c.g.
films, short stories) through
making predictions and
simple evaluative remarks

Learners can, for example,

- sustain conversational
exchanges and contribute
to discussions on familiar
topics (.. planning and
carrying out a project
about festivals), seeking
further information,
acknowledging and
encouraging others’
coniributions as
appropriate

- gIve presentations on
familiar topics with some
claboration on appropriate
aspects, repeating the key
points as appropriate

- express opindons about a
topic of interest, with
supporting evidence (c.g.
souree, data, quotes)

- summarise a text

- respond to characiers,
events and issucs in
imaginative and narrative

texts through giving some [*

evaluative comments

Learners can, for example,

*  sustain conversational
exchanges and contribute
to discussions on less
familiar topics (e.g.
planning and carrying out a
project on genetically
modified food) in addition
to familiar ones, leading

and redirecting discissions |«

as appropriate

=+ give presentations on both
familiar and less familiar
topics with some
claboration on appropriate
aspects, rephrasing the key
points as appropriate

. present views and
argumenis with reasons
and illustrations,
SUmMmarising or
reformulating for the
benefit of others

summarise different
viewpoints m a discussion

respond to characters,
evenis, 1ssues and themes
in imaginative and
narrative texts through
giving evaluative
comments

Learners can, for example,

extend conversational
exchanges and make
significant contributions in
discussions on a variety of
topics, using negotiation
skills to solve problems or
reach consensus

give presentations on both
familiar and less familiar
topics with elaboration on
appropriate aspects, adding

SOINE SPONANcOUSs remarks as

appropriate

. present persuasive views
with elaboration and
justification

put forward arguments and
refute opposing points of

view with justification

paraphrase the content of oral
and written texts for various

purposes (e.g. clarification
and recapimlation)

respond to characters, events,

155u¢s and themes in
imaginative and narrative
texts through giving
substantial evaluative
comments

19



Understanding the Learning Progression

Activity 1b - Identify the missing learning outcomes for “Language” from the choices given

Speaking — ATM 1

Speaking - ATM 2

Speaking - ATM 3 Speaking - ATM 4

Speaking - ATM 5

Learning Outcomes

Speaking - ATM 6

Speaking - ATM 7

Speaking - ATM 8

Language

Using predominantly
formulaic language and
simple words quite
appropriately

accurately

Using some simple
language forms and
functions quite
appropriately and

Using a small range of
language forms and
functions quite
appropriately and
accurately

Using a range of
language forms and
functions quite
appropriately and
accurately

Using a range of
language forms and
functions generally
appropriately and
accurately

Using simple language C.

forms and functions quite
appropriately and
accurately

Using some simple
language forms and
functions quite
appropriately

Using a wide range of
language forms and
functions generally
appropriately and
accurately

21



Understanding the Learning Progression

Activity 1b - Identify the missing learning outcomes for “Language” from the choices given

Speaking — ATM 1

Speaking - ATM 2

Speaking - ATM 3

Speaking - ATM 6

Speaking - ATM 7

Speaking - ATM 8

Using predominantly
formulaic language and
simple words quite
appropriately

accurately

Using some simple
language forms and
C. functions quite
appropriately and

Using a range of
language forms and
functions quite
appropriately and
accurately

Using a range of
language forms and
functions generally
appropriately and
accurately

Speaking - ATM 4 Speaking - ATM 5
Learning Outcomes
Language
Using a small range of
language forms and
b . functions quite

appropriately and
accurately

Using simple language C.

forms and functions quite

appropriately and
accurately

Using some simple
language forms and
functions quite
appropriately

Using a wide range of
language forms and
functions generally
appropriately and
accurately

21



Progression of the Learning Outcomes - Language

ATM 7
ATM 4 .
Using a range of

ATM 2 Using simple language forms and
Using some simple language forms and functions generally
language forms and functions quite ‘ appropriately and
functions quite appropriately and accurately
appropriately accurately

AN

Use of language Appropriateness

forms and functions and accuracy

22



The LPF for
English
Language
(Speaking)

Speaking - ATM 1

Speaking - ATM 2

Speaking - ATM 3

Speaking - ATM 4

Speaking - ATM §

Learning Outcomes

Speaking - ATM 6

Speaking - ATM 7

Speaking - ATM 8

Using predominantly Using some simple Using some simple Using simple language Using a small range of lsing a range of Using a range of Using a wide range of

formulaic language and  |language forms and language forms and forms and functions quite (language forms and language forms and language forms and language forms and

simple words quite functions quite functions quite appropriately and functions quite functions quite functions generally functions generally

appropriately appropriately appropriately and accurately appropriately and appropriately and appropriately and appropriately and
accurately accurately accurately accurately accurately

Pointers Pointers Pointers Pointers Pointers Pointers Pointers Pointers

Learners can, for example, Learners can, jor example, Learners can, for example, Learners can, for example, Learners can, far example, Learners can, for example, Learners can, jor example, Learners can, for example,

use simple formulaic
expressions to engage in
classroom routines (e.g.
‘How are you? "/ “I'm fine,
thank you. ', "Pardon?”’,
‘May | go to the toilet,
plaase?”)

*  use some high-frequency
function words (including
mainly pronouns, articles
and auxiliary verbs) and
simple content words
{mecluding mainly nouns,
verbs and adjectives) to
respond to simple questions

= usc mainly single-word
utterances or short phrases
1o convey meaning

= use asmall range of
formulaic expressions, and
some simple vocabulary
from school texts

H ask and answer some
simple questions with a
formulaic stem (e.g. fs it
red? "/ “Yes, it is. ", “What ix
2"/ s a bike.")

= produce simple phrascs
and short sentences
imvolving repetition or
listing (e.g. '/ like bananas,
apples and oranges. ')

= usc mainly simple present
tense to describe present
states and habitual actions
with some consistency

use a range of formulaic

expressions, and some simple

viscabulary on familiar topics

{e.g. family, school) in

structured dialogues (g

A: Hello, May | speak 1o
Tany, please?

B: Speaking.

A: This is Peter. Are you
coming io my house this
Saturday?

B: Yes fam.

A O See you then.

B: See you.)

ask *Yes/Mo” and simple
“Wh’ questions with some
consistency

USE IMperatives 1o give
instructions, and express
obligations and prohibitions
with some consistency

use present continuous and
furture tenses with some
consistency

use modals to talk about
ahilities with some
consistency

us¢ simple connectives and
pronouns to link ideas with
some consistency

use a range of formulaic
expressions, and a small
range of simple vocabulary
on familiar topics in
structured dialogues

ask *Wh" questions with
S0ME consistency

use familiar past tense verb
forms with some consistency

use modals for some
communicative functions
with some consistency

use simple adjectives’
adjective phrases to describe
things and feelings with
S0Me consistency

use simple adverbs'adverb
phrases to describe time,

place and manner with some |-

consistency

use SOMe connectives,
pronouns and possessive
adjectives to link ideas with
S0Me consistency

use a range of formulaie
expressions, and a small
range of vocabulary on
familiar topics in open-cnded
dialogues

ask *Wh" questions with
SOIMC CONSISEENCY

usc a small range of tenses to
refer to past, present and
future events with some
consistency

use modals for a small range
of communicative functions
with some consistency

use a small range of
adjectives/adjective phrases
to describe and compare with
SO0IME COnSIStEncy

use a small range of
adverbs/adverb
phrases/adverbial clauses for
asmall range of
communicative functions
{e.g. concession, result) with
SOIME CONSIStEncy

use a small range of
connectives, pronouns and
possessive adjectives to link
ideas with some consistency

- use a range of formulaic
expressions, and a range
of vocabulary on familiar
topics with an awarcness
of formality

- ask a range of questions
mcluding indirect
questions in conversations.
and group discussions
with some consistency

+  useasmall range of
tenses and active'passive
voice to refer to past,
present and future events
with some consistency

[« use modals for a range of
communicative functions
with some consistency

«  usearange of adjectives’
adjective phrases to
describe and compare
with some consistency

- use a range of
adverbs/adverb
phrases/adverbial clauses
for a range of
communicative functions
with some consistency

+  uscarange of
connectives, pronouns and
possessive adjectives to
link ideas with some
CONSIStency

+  use arange of vocabulary
on familiar and less
familiar topics, appropriate
to the level of formality

= ask arange of questions
including indirect
questions in conversations
and group discussions with
consistency

. use & range of tenses, and
active/passive voice for
various purposes with
sOIme consistency

»  usc moedals for a range of
communicative functions
with consistency

+  usc arange of adjectives/
adjective phrases 1o
describe and compare with
consistency

s+ uscarange of
adverbs/adverb
phrases/adverbial clanses
for a range of
communicative functions
with consistency

+  use arange of connectives,
pronouns and possessive
adjectives to link ideas
with consistency

- use a wide range of

vocabulary, with some good

choice of words on familiar
and less familiar topics,
appropriate to the level of
formality

= uscarange of tenses, and
active/passive voice for
various purposes with
consistency

= usesome rhetorical devices
(e.g- conditional, rhetorical

questions and exaggeration)
for emphatic and persuasive

PUIpOsEs
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Understanding the Learning Progression

Activity 1c - Identify the missing learning outcomes for “Pronunciation, stress, rhythm and
intonation” from the choices given

Speaking — ATM 1

Speaking - ATM 2 Speaking - ATM 3

Speaking - ATM 4

Speaking - ATM 5

Speaking - ATM 6 Speaking - ATM 7

Speaking - ATM 8

Learning Outcomes

Pronunciation, stress, rhythm and intonation

Pronouncing some Speaking simple and Speaking simple English |Speaking English quite Speaking English
simple words quite short stretches of English quite accurately and accurately and fluently, accurately and fluently,
quite accurately, and fluently, and with and with generally and with a high degree of

accurately

showing an awareness of
stress, rhythm and
intonation

occasionally appropriate
stress, rhythm and
intonation

Pronouncing most b
simple words and

imitating appropriate
stress, rhythm and
intonation quite
accurately

Speaking English

accurately and fluently,

and with generally
appropriate stress,

rhythm and intonation

appropriate stress,
rhythm and intonation

Speaking simple English
quite accurately, and
showing an awareness of
stress, rhythm and
intonation

appropriateness in the
use of stress, rhythm and
intonation
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Understanding the Learning Progression

Activity 1c - Identify the missing learning outcomes for “Pronunciation, stress, rhythm and
intonation” from the choices given

Speaking — ATM 1

Speaking - ATM 2 Speaking - ATM 3

Speaking - ATM 4

Speaking - ATM 5

Learning Outcomes

Speaking - ATM 6 Speaking - ATM 7

Speaking - ATM 8

Pronunciation, stress, rhythm and intonation

Pronouncing some Speaking simple and Speaking simple English |Speaking English quite Speaking English
simple words quite short stretches of English quite accurately and accurately and fluently, accurately and fluently,
accurately quite accurately, and fluently, and with and with generally b and with a high degree of
d. showing an awareness of C. occasionally appropriate |appropriate stress, . appropriateness in the
stress, rhythm and stress, rhythm and rhythm and intonation use of stress, rhythm and
intonation intonation intonation
3 Pronouncing most b Speaking English C Speaking simple English
simple words and accurately and fluently, i quite accurately, and

imitating appropriate
stress, rhythm and
intonation quite
accurately

and with generally
appropriate stress,

rhythm and intonation

showing an awareness of
stress, rhythm and
intonation
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Progression of the Learning Outcomes —

Pronunciation, Stress, Rhythm and Intonation
ATM 7

ATM 4 ) .
ATM 2 Speaking simple Speaklrgl Eng:lsh
. English quite accurately an
Pronouncing most accgurat:Iy and fluently, and with
:snrr.nple. words and. ‘ <howing an ‘ generally
imitating appropriate appropriate stress
B awareness of stress, hvth q ’
. " : rhythm and f yt m an
intonation quite - intonation

accurately

Stress, rhythm

Pronunciation ! .
and intonation

26



The LPF for o

Pronouncing some Pronouncing most Speaking simple and Speaking simple English  |Speaking simple English [Speaking English quite |Speaking English Speaking English
simple words quite simple words and short stretches of English  |quite accurately, and quite accurately and accurately and fluently, |accurately and fluently, |accurately and fluently,
° accurately imitating appropriate quite accurately, and showing an awareness of  |fluently, and with and with generally and with generally and with a high degree of
E ngl I S h stress, rhythm and showing an awareness of |stress, rhythm and occasionally appropriate [appropriate stress, appropriate stress, appropriateness in the
intonation quite stress, rhythm and intonation stress, rhythm and rhythm and intonation  |rhythm and intonation  |use of stress, rhythm and
accurately intonation intonation intonation
La n g u a ge Pointers Pointers Pointers Pointers Pointers Pointers Pointers Pointers

Learners can, for example, Learners can, for example, Learners can, for example, Learnevs can, for example, Learners can, for example, Learners can, for example, Learners can, for example, Learners can, for example,

pronounce some simple +  pronounce most simple pronounce simple words +  pronounce most familiar pronounce most familiar +  pronounce most familiar |+

(Speaking)

words with generally
accurate word stress

words with generally
accurate word stress

read aloud short and simple

stories/pocms/thymes (e ‘five”, 'six’, ‘fat’) ‘drink”, ‘watched ) clusters quite accurately clusters generally with generally appropriate stress, rthythm and intonation
imitating appropriate accurately stress, rhythm and
stress, rhythm and produce short spontancous [+ produce spontaneous produce spontancous intonation

intonation with some
accuracy

quite accurately

pronounce occasionally the
final consonants of words

utterances showing an
awarcness of stress, thythm
and intonation

read aloud short and simple
texts quite fluently

words quite accurately

pronounce some sound
clusters quite accurately (e

utterances showing an
awarcness of stress, rhythm
and intonation

read aloud simple texts
fluently

words and some unfamiliar
waords quite accurately

pronounce most sound

utterances with occasionally
appropriate stress, rhythm
and intonation, taking some
pauses to search for fairly
basic lexis and grammar

and unfamiliar words quite
accurately

proncunce most sound

produce spontancous
utterances with generally
appropriate stress, thythm
and mtonation, taking fow
pauses to search for basic
lexis and grammar

pronounce most familiar
and unfamiliar words
accuratehy

produce long utterances

speak English with clear and
accurate promunciation

produce long utterances
naturally using appropriate
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Understanding Students’ Learning Outcomes with LPF Speaking Exemplar —
Guessing the Food

Activity 2a - Watch a video clip about a group of students engaging in a speaking activity in which they made

Link to the clip:

https://www.edb.gov.hk/attachment/en/curriculum-development/kla/eng-edu/references-resources/LPF/Exemplars/Speaking/02_Guessing_the Food x264.mp4

guesses about the food drawn on their own headbands by asking group members simple questions.

Assess their performance in respect of Content, Organisation and Communication Strategies. Decide the ATM level
these students achieved.

Speaking — ATM 1

Speaking - ATM 2

Speaking — ATM 3

Speaking - ATM 4

Speaking - ATM 5

Learning Outcomes

Speaking - ATM 6

Speaking - ATM 7

Speaking - ATM 8

Content, organisation and communication strategies

Engaging in classroom
routines, and providing
a short, straightforward
item of information
centred around objects,
people and actions

Providing and
exchanging some simple
information, ideas and
personal experiences on
familiar topics quite
clearly, relying at times
on non-verbal
expressions

Organising, presenting
and exchanging some
simple information, ideas
and personal experiences
on familiar topics quite
clearly, and using
formulaic expressions to
facilitate communication

Organising, presenting
and exchanging simple
information, ideas,
personal experiences and
opinions on familiar
topics quite clearly, and
using formulaic
expressions to facilitate
communication

Organising, presenting
and exchanging simple
information, ideas,
personal experiences and
opinions on familiar
topics with some
elaboration quite clearly,
and using a small range
of formulaic
communication strategies

Organising, presenting
and exchanging
information, ideas,
personal experiences
and opinions on
familiar topics with
some elaboration quite
clearly, and using a
range of formulaic
communication
strategies

Organising, presenting
and exchanging
information, ideas,
personal experiences
and opinions on familiar
and less familiar topics
with some elaboration
clearly, and using a
range of communication
strategies

Organising, presenting
and exchanging
information, ideas,
personal experiences and
opinions on familiar and
less familiar topics with
elaboration clearly, and
using a wide range of
communication strategies
to achieve desired effects
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Understanding Students’ Learning Outcomes with LPF Speaking Exemplar -
My Dream Job

Activity 2b - Watch a video clip about a student giving a simple presentation on her dream job.

Link to the clip:
https://www.edb.gov.hk/attachment/en/curriculum-development/kla/eng-edu/references-resources/LPF/Exemplars/Speaking/12_My Dream_Job_x264.mp4

T

Assess her performance in respect of Language and the communication strategies. Decide the ATM level the student
achieved and the basic communication strategies she adopted.

Speaking — ATM 1 Speaking - ATM 2 Speaking - ATM 3 Speaking - ATM 4 Speaking - ATM 5 Speaking - ATM 6 Speaking - ATM 7 Speaking - ATM 8
Learning Outcomes
Language
Using predominantly Using some simple Using some simple Using simple language Using a small range of Using a range of Using a range of Using a wide range of
formulaic language and |language forms and language forms and forms and functions quite |language forms and language forms and language forms and language forms and
simple words quite functions quite functions quite appropriately and functions quite functions quite functions generally functions generally
appropriately appropriately appropriately and accurately appropriately and appropriately and appropriately and appropriately and
accurately accurately accurately accurately accurately

Underlying Principles

3. The development of some basic communication strategies does not readily lend itself to descriptions of the learning outcomes in terms of eight attainment milestones, for example,
 showing interest to communicate,

+ facing the listener,

* maintaining eye contact,

+ speaking at a volume appropriate to the situation,

 enhancing own spoken texts with appropriate gestures and facial expressions,

* responding readily to others’ questions, opinions or comments, and

* turn-taking in conversations and discussions.

Teachers are expected to help learners develop these basic communication strategies according to learners’ individual affective development.
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Understanding Students’ Learning Outcomes with LPF Speaking Exemplar -
Favourite Places in Hong Kong (Student 3)

Activity 2c - Watch a video clip about four students participating in a group discussion in which they talked about their
favourite places in Hong Kong. i

Link to the clip:

https://www.edb.gov.hk/attachment/en/curriculum-development/kla/eng-edu/references-resources/LPF/Exemplars/Speaking/17_Favourite_Places HK 3 x264.mp4

Assess Student 3’s performance in respect of Pronunciation, Stress, Rhythm & Intonation. Decide the ATM level she

achieved.

Speaking — ATM 1

Speaking - ATM 2

Speaking — ATM 3

Speaking - ATM 4

Speaking - ATM 5

Speaking - ATM 6

Speaking - ATM 7

Speaking - ATM 8

Learning Outcomes

Pronunciation, stress, rhythm and intonation

Pronouncing some
simple words quite
accurately

Pronouncing most
simple words and
imitating appropriate
stress, rhythm and
intonation guite
accurately

Speaking simple and
short stretches of English
quite accurately, and
showing an awareness of
stress, rhythm and
intonation

Speaking simple English
quite accurately, and
showing an awareness of
stress, rhythm and
intonation

Speaking simple English
quite accurately and
fluently, and with
occasionally appropriate
stress, rhythm and
intonation

Speaking English quite
accurately and fluently,
and with generally
appropriate stress,
rhythm and intonation

Speaking English
accurately and fluently,
and with generally
appropriate stress,
rhythm and intonation

Speaking English
accurately and fluently,
and with a high degree of
appropriateness in the
use of stress, rhythm and
intonation
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Understanding Students’ Learning Outcomes with LPF Speaking Exemplar - Guessing the Food

Activity 2a - Watch a video clip about a group of students engaging in a speaking activity in which they made guesses about the food drawn
on their own headbands by asking group members simple questions.

Link to the clip:

https://www.edb.gov.hk/attachment/en/curriculum-development/kla/eng-edu/references-resources/LPF/Exemplars/Speaking/02_Guessing_the _Food_x264.mp4

The students’ performance in respect of Content, Organisation and Communication Strategies and annotation:

Speaking - ATM 1

Speaking - ATM 2

Speaking — ATM 3

Speaking - ATM 4

Speaking - ATM 5

Learning Outcomes

Speaking - ATM 6

Speaking - ATM 7

Speaking - ATM 8

Content, organisation and communication strategies

Engaging in classroom
routines, and providing
a short, straightforward
item of information
centred around objects,
people and actions

Providing and

exchanging some simple
information, ideas and
personal experiences on

familiar topics quite

clearly, relying at times

on non-verbal
expressions

N

J

Organising, presenting
and exchanging some
simple information, ideas
and personal experiences
on familiar topics quite
clearly, and using
formulaic expressions to
facilitate communication

Organising, presenting
and exchanging simple
information, ideas,
personal experiences and
opinions on familiar
topics quite clearly, and
using formulaic
expressions to facilitate
communication

Organising, presenting
and exchanging simple
information, ideas,
personal experiences and
opinions on familiar
topics with some
elaboration quite clearly,
and using a small range
of formulaic
communication strategies

Organising, presenting
and exchanging
information, ideas,
personal experiences
and opinions on
familiar topics with
some elaboration quite
clearly, and using a
range of formulaic
communication
strategies

Organising, presenting
and exchanging
information, ideas,
personal experiences
and opinions on familiar
and less familiar topics
with some elaboration
clearly, and using a
range of communication
strategies

Organising, presenting
and exchanging
information, ideas,
personal experiences and
opinions on familiar and
less familiar topics with
elaboration clearly, and
using a wide range of
communication strategies
to achieve desired effects

ik S

All students who engaged in the speaking activity attained ATM 2 in Content, Organisation and Communication Strategies.

Annotation

The students were able to ask and answer questions in very short, common social exchanges to guess and give clues on the type of food
that was drawn on their headbands.
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Understanding Students’ Learning Outcomes with LPF Speaking Exemplar - My Dream Job

Activity 2b - Watch a video clip about a student giving a simple presentation on her dream job.

Link to the clip:
https://www.edb.gov.hk/attachment/en/curriculum-development/kla/eng-edu/references-resources/LPF/Exemplars/Speaking/12_My Dream_Job_x264.mp4

The student’s performance in respect of Language and annotation:

Speaking — ATM 1 Speaking - ATM 2 Speaking — ATM 3 Speaking - ATM 4 Speaking - ATM 5 Speaking - ATM 6 Speaking - ATM 7 Speaking - ATM 8
Learning Outcomes
Language
Using predominantly Using some simple Using some simple Using simple language Using a small range of Using a range of Using a range of Using a wide range of
formulaic language and |language forms and language forms and forms and functions quite |language forms and language forms and language forms and language forms and
simple words quite functions quite functions quite appropriately and functions quite functions quite functions generally functions generally
appropriately appropriately appropriately and accurately appropriately and appropriately and appropriately and appropriately and
accurately ) accurately accurately accurately accurately

The student attained ATM 3 in Language.

Annotation

The student was able to

e use some simple vocabulary to describe her dream job, e.g. ‘meaningful’, ‘helpful’, ‘friendly’, ‘hardworking’;
* use simple connectives to link ideas, e.g. ‘Teachers are kind and clever.; and

e use future tense to talk about her dream job, e.g. ‘I think | will enjoy doing this job very much.”.

32
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Understanding Students’ Learning Outcomes with LPF Speaking Exemplar - My Dream Job

Activity 2b - Watch a video clip about a student giving a simple presentation on her dream job.

Link to the clip:
https://www.edb.gov.hk/attachment/en/curriculum-development/kla/eng-edu/references-resources/LPF/Exemplars/Speaking/12_My Dream_Job_x264.mp4

The student’s performance in respect of Language and annotation:

Underlying Principles

3. The development of some basic communication strategies does not readily lend itself to

descriptions of the learning outcomes in terms of eight attainment milestones, for example,
< v showing interest to communicate,

< v facing the listener.

- v/ maintaining eye contact,

- v speaking at a volume appropriate to the situation,

. enhancing own spoken texts with appropriate gestures and facial expressions,
. responding readily to others’ questions, opinions or comments, and

. turn-taking in conversations and discussions.

Teachers are expected to help learners develop these basic communication strategies according to learners’ individual
affective development.
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Understanding Students’ Learning Outcomes with LPF Speaking Exemplar -

Favourite Places in Hong Kong (Student 3)

Activity 2c - Watch a video clip about four students participating in a group discussion in which they talked about their
favourite places in Hong Kong.

Link to the clip:
https://www.edb.gov.hk/attachment/en/curriculum-development/kla/eng-edu/references-resources/LPF/Exemplars/Speaking/17 Favourite Places_ HK 3 x264.mp4 "f:,'ii.-u---.i'['-"

Student 3’s performance in respect of Pronunciation, Stress, Rhythm & Intonation and annotation:

Speaking — ATM 1 Speaking - ATM 2 Speaking — ATM 3 Speaking - ATM 4 Speaking - ATM 5 Speaking - ATM 6 Speaking - ATM 7 Speaking - ATM 8

Learning Jutcomes

Pronunciation, stress,rhythm and intonation
Pronouncing some Pronouncing most Speaking simple and Speaking simple English ||Speaking simple English |Speaking English quite |Speaking English Speaking English
simple words quite simple words and short stretches of English |quite accurately, and quite accurately and accurately and fluently, |accurately and fluently, |accurately and fluently,
accurately imitating appropriate quite accurately, and showing an awareness of | /fluenily, and with and with generally and with generally and with a high degree of
stress, rhythm and showing an awareness of |stress, rhythm and occasionally appropriate |appropriate stress, appropriate stress, appropriateness in the
intonation quite stress, rhythm and intonation stress, rhythm and rhythm and intonation |rhythm and infonation |use of stress, rhythm and
accurately intonation ) intonation intonation

: =

The student attained ATM 4 in Pronunciation, Stress, Rhythm and Intonation.

Annotation

The student was able to

* pronounce most familiar words quite accurately, e.g. ‘favourite’, ‘special’, ‘small’, ‘exciting’, ‘picnic’ ;

* pronounce some sound clusters quite accurately, e.g. ‘place’, ‘special’, ‘best’ ; and

* produce spontaneous utterances showing an awareness of stress, rhythm and intonation, e.g. ‘It is because Hong Kong Disneyland
is too small.” .
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Using the LPF to Enhance the Learning and Teaching of Speaking Skills

The LPF provides a common scale and language for teachers to describe students’ performance and

progress in English Language learning.

In the group discussion task
about favourite places in HK,
most of my students attained
ATM 3 in Content,
Organisation and
Communication Strategies.

They could give simple
description about their
favourite place. Some of them
could make simple evaluative
remarks in response to their
classmates’ questions.

They could produce

simple phrases and ...

Most of my students are
at ATM 2 in Content,
Organisation and
Communication Strategies.

They could only give
simple information about
their favourite place.

How about your students’
performance in language
and pronunciation?
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Using the LPF to Enhance the Learning and Teaching of Speaking Skills

Curriculum planning - conduct holistic curriculum review and planning across year levels to ensure
progressive development of students’ speaking skills in content, organisation and communication
strategies, language, and pronunciation, stress, rhythm and intonation.

What are the strengths and
weaknesses of students?
What is the next level of
attainment for students?

/Does the curriculum provide )
a variety of speaking
activities to help students
develop different aspects of

\speaking skills progressively?j

How can teachers improve the
design of speaking activities to

enhance students’ strengths

and address their weaknesses?

How can the basic
communication strategies
be incorporated into the
curriculum?

Questions
for
reflection

Are learning objectives
and assessment criteria
shared with students?

Do the speaking
activities involve
peer assessment /
self-assessment?

36



Using the LPF to Enhance the Learning and Teaching of Speaking Skills

Curriculum planning - design a range of meaningful speaking tasks in accordance with the themes of

the teaching units / reading workshops to develop students’ speaking skills, e.g.

Game
Guessing the Food (KS1)

Students in groups make
guesses about the food drawn
on their own headbands by
asking other group members
simple questions.

Students give a simple
presentation on their dream
job in front of the class.

Pair exchange
Favourite Seasons and
Festivals (KS1)

Students in groups of two
participate in a pair exchange
talking about their favourite
seasons and festivals.

Show-and-tell
Introducing a Model of the
Neighbourhood (KS2)

Students participate in a
show-and-tell activity
introducing a model of their
own neighbourhood to the
audience.

Reading aloud
(KS2)

Students read aloud a short
extract from a storybook.

Role-play
The Ant and the Grasshopper
(KS2)

Students in groups of six
rewrite the fable ‘The Ant and
the Grasshopper’ in the form
of a script and conduct a role-
play in front of the class.

Question and answer
About Tigers (KS2)

Students are asked to express
their ideas and feelings about
animals after reading an

information text about tigers.

Group discussion
Favourite Places in HK (KS2)

Students in groups of four
participate in a group
discussion about their

favourite places in Hong Kong.
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Creating a Rich Language Learning Environment to Develop Students’ Language Skills

Design a whole-school language policy with concerted efforts, e.g.

Encourage
students to
interact with
teachers and
one anotherin
English
outside the
classroom

Establish a lively and
encouraging school
and classroom
atmosphere through
daily routines or
practices (e.g.
morning reading
time, show-and-tell

activities, Campus TV)

Organise English

learning
activities (e.g.
English Days,
English Camps,

drama

performances,

English
Ambassadors)

Display print
materials in
English (e.g.
posters, signs,
notices) all
around the
school

Enrich the
school library
with reading
materials of a
wide range of

subject
content and
text types

Provide easy
access to
reading
materials in
different
parts of the
school
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Using the LPF to Enhance the Learning and Teaching of Speaking Skills

Learning, Teaching and Assessment

(1) Identifying students’
strengths & areas for
improvement & setting
speaking objectives

(3) Providing effective * (2) Setting task-specific
feedback on students’ assessment criteria and
performance to guide them to designing speaking activities to
make improvement help students attain the target

learning outcomes (ATMs)
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Using the LPF to Enhance
the Learning and Teaching of Listening Skills
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Listening — ATM 1

Understanding kev words
in some short simple texts

Underlying Principles

LPF for Listening

Listening - ATM 2

Understanding some
informartion, ideas and
feelings in short simple
texts, using some
listening strategies as
appropriare

Depth of processing
understanding = inferring = interpreting

Listening - ATM 3

Understanding
information, ideas and
feelings in some simple
texts, using some
listening strategies as
appropriate

Text complexity

Listening - ATM 4

Understanding and
inferring information, ideas
and feelings in a small range
of simple texts, using and
integrating a small range of
listening strategies as
appropriate

Listening - ATM 5

Understanding and
inferring information,
ideas and feelings in a
range of simple texts,
using and integrating a
small range of listening
strategies as appropriate

Abstractness

Organisation

Information load

(length,

density)

Listening - ATM 6

Understanding and
inferring information,
ideas, feelings and
opinions in a range of
texts with some degree of
complexity, using and
integrating a range of
listening strategies as
appropriate

Listening - ATM 7

Understanding, inferring
and interpreting
information, ideas,
feelings and opinions in a
range of rexts with some
degree of complexirty,
using and integrating a
range of listening
strategies as appropriate

Listening - ATM 8

Understanding, inferring
and interpreting
informarion, ideas, feelings
and opinions in complex
texts, using and
integrating a range of
listening strategies as
appropriate

Range and application
of listening strategies
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Understanding the Learning Progression

Activity 3 - Identify the missing attainment milestones (ATM) for listening from the choices given

Listening — ATM 1 Listening - ATM 2 Listening - ATM 3 Listening - ATM 4 Listening - ATM 5 Listening - ATM & Listening - ATM 7 Listening - ATM 8
Understanding kev words Understanding TUnderstanding and Understanding and Understanding, inferring
in some short simple texts information, ideas and inferring informartion, inferring information, and interpreting

feelings in some simple ideas and feelings in a ideas, feelings and information, ideas, feelings
texts, using some range of simple texts, opinions in a range of and opinions in complex
listening strategies as - using and integrating a texts with some degree of _— texts, using and
appropriate small range of listening complexity, using and integrating a range of
sirategies as appropriate |integrating a range of listening strategies as
listening strategies as appropriate
appropriate
3 Understanding and b Understanding, inferring C Understanding some
" | inferring information, ideas " | and interpreting " | information, ideas and
and feelings in a small range information, ideas, feelings in short simple
of simple texts, using and feelings and opinions in a texts, using some
integrating a small range of range of texts with some listening strategies as
listening strategies as degree of complexity, appropriate

appropriate using and integrating a
range of listening
strategies as appropriate



Understanding the Learning Progression

Activity 3 - Identify the missing attainment milestones (ATM) for listening from the choices given

Listening — ATM 1 Listening - ATM 2 Listening - ATM 3 Listening - ATM 4 Listening - ATM 5 Listening - ATM & Listening - ATM 7 Listening - ATM 8
Understanding kev words Understanding TUnderstanding and Understanding and Understanding, inferring
in some short simple texts information, ideas and inferring informartion, inferring information, and interpreting

C. feelings in some simple d. ideas and feelings in a ideas, feelings and b . information, ideas, feelings
texts, using some range of simple texts, opinions in a range of and opinions in complex
listening strategies as - using and integrating a texts with some degree of _— texts, using and
appropriate small range of listening complexity, using and integrating a range of

sirategies as appropriate |integrating a range of listening strategies as
listening strategies as appropriate
appropriate
3 Understanding and b Understanding, inferring c Understanding some
" | inferring information, ideas " | and interpreting " | information, ideas and
and feelings in a small range information, ideas, feelings in short simple
of simple texts, using and feelings and opinions in a texts, using some
integrating a small range of range of texts with some listening strategies as
listening strategies as degree of complexity, appropriate

appropriate using and integrating a
range of listening
strategies as appropriate



Progression of Attainment Milestone for Listening

ATM 2

Understanding
some information,
Ideas and feelings In
short simple texts,
using

some listening
strategies as
appropriate

=)

ATM 4 ATM 7 |
Understanding Understanding,

& inferring inferring & interpreting
information, ideas & Information, ideas, feelings
feelings in a small range & opinions in a

of simple texts, using & range of texts with some
Integrating ‘ degree of complexity,

a small range of using & integrating
listening strategies a range of listening

as appropriate strategies as appropriate

. Range & application of
Depth of processing Text complexity Iis%eningpslc':rlate;ies
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The LPF for English Language (Listening) — Underlying Principles

1.

language development strategies, generic skills, and positive values and
attitudes (all 4 skills)

exposure to a variety of text types and listening purposes

selection of a wide range of texts of appropriate lengths and (Reading &
different topics " Listening)

the interplay between tasks and texts when designing tasks
for learners —

development of some basic listening strategies (e.g. being attentive, activating
prior knowledge, anticipating the likely development of spoken texts, being selective
while listening.)

the provision of support is gradually reduced to promote learner
independence (all 4 skills)
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Understanding Students’ Learning Outcomes using
LPF Listening Exemplar — About butterflies

Activity 4 - Listen to a passage about butterflies.

Review the question intent in respect of the development of listening skills
and Strategies. Decide the ATM level and pointers that students can achieve.
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About Butterflies

Task Description

In this listening activity, students listened to a passage about butterflies. They then responded to
guestions related to the passage.

Preparation

Before the listening activity, students read a text which provided them with information about
the water cycle. Based on the input on the water cycle provided in the reading part, the teacher
drew their attention to the life cycle of butterflies by introducing unfamiliar vocabulary items
and phrases related to the topic such as ‘caterpillar’, ‘chrysalis’, ‘wings harden’ and ‘get its
strength’. The teacher then guided them to predict what they will hear by asking the following
questions:

1. What are butterflies like before they turn into adults?
2. How many times do they change their appearance?
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You are going to listen to a passage about butterflies and choose the correct answers.

1. Listen to the
description

1. 4.

What does an adult butterfly lay?

a. averysmall egg
b. abigegg
c. avery bigegg

What happens after a week?

a. The egg becomes a plant.
b. The plant grows.
c. The egg becomes a caterpillar.

What comes out of the chrysalis?

a. a butterfly
b. aplant
c. afly

2. Listen to the task
requirements

Where does the butterfly form?

a. inside the chrysalis
b. outside the chrysalis
c. beside the chrysalis

What is most likely to happen if a fully grown
butterfly’s wings did not get hard?
It might

a. lose its wings
b. get eaten by another creature
c. not be able to fly

What is this passage about?

a. what butterflies look like
b. what butterflies eat
c. how butterflies are formed
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Answer Key

v
Learning outcomes

& pointers

Questions

When students respond to the
questions appropriately, they can:

What does an adult butterfly lay?

& 4. qvery small egg
O b abigege
O < averybigegg

L2

locate key words in the text. e.g.

‘a tiny egg’

What happens after a week?

O a. The egg becomes a plant.
O b. The plant grows.

7 ¢ The egg becomes a caterpillar

=
(%)

exftract specific information in
texts by identifying relevant
meaningful chunks. e.g. “After a
week the egg turns into a
caterpillar...’

Narrator:

Narrator of the
passage:

Narrator:

You are going to listen to a passage about butterflies. Listen to

the conversation and tick the correct boxes.

A butterfly is a very beautiful and graceful creature. It is admired
by many people. How is it formed?

Firstly. an adult butterfly lays a tiny egg on a plant. After a week
the egg turns into a caterpillar that grows to be approximately
three centimetres long.

The caterpillar then spends about a week on the plant eating as
many leaves as it can until almost nothing is left of it.

Now answer Questions I and 2.* (10-second paiise)
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v
Learning outcomes

Answer Key
— _ & pointers
3. What comes out of the chrysalis? L3 |
« extract specific information in
2 g a butterfly texts by identifying relevant
O b aplant meaningful chunks. e.g. *...
C.
= afly butterfly slowly emerges from
the chrysalis...’
4. Where does the butterfly form? 14
« infer information by using
& a. inside the dnj'.sm’?.s semantic clues. e.g. ‘. bur[el‘ﬂy
b. outsi ali Jow . o -
- outside the chrysalis slowly emerges from the Narrator of the Soon after. the caterpillar hangs from the plant and turns into a
O <. beside the chrysalis chrvsalis. assaoe:
: passage: shiny green chrysalis.
5. What is most likely to happen if a fully | L4 After another week. a butterfly slowly emerges from the chrysalis
grown butterfly’s wings did not get hard? | ,  infer information by using '
It might . - semantic clues. c.g. ©... flies and eventually flies away when its wings harden and 1t gets its
away when its wings harden Stl'ﬂIlgTh.

lose its wings and it gets its strength.’

This 1s how a butterfly is formed.

O a.

b. - .
O get eaten by another creature - syntactic clues. e.g. the
& c

not be able to fly

connective ‘when’ to refer to Narrator: Now answer Questions 3 to 6.* (20-second pause)
the condition for a butterfly to
fly

Narrator: That's the end of the listening task.

6.  What is this passage about? L4
« identify the main idea (i.e. how
butterflies are formed) of the

passage by using semantic clues

O a. what butterflies look like
O b. what butterflies eat

& how butterflies are formed throughout the passage. e.g.

‘How is it formed?” in the
introduction. ‘This is how a
butterfly 1s formed.” in the
concluding statement




Enhancing Learning and Teaching of Listening with the Help of the LPF

FrO m understanding what learners need to achieve as they progress in
the development of listening u u =

Setting specific learning Consolidating and

MRS o objectives, designing developing
ol ||‘ appropriate questions, ||‘ learners’ listening

conducting listening skills and strategies
activities and providing

focused feedback on

learners’ performance

Referring to the LPF for listening
for the learning outcomes &
identifying learners’ strengths &
weaknesses
anw tO provide suitable support and challenges that may take

learners to the next level of learning

o1



Analysis

Use of the LPF for Listening

Strategies Assessment
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Providing support to develop students’
Listening Skills and Strategies

& Top-down strategies
Providing background information to facilitate students’
understanding of the listening activities, e.g. situation, context, topic

€ Bottom-up strategies

Providing language support, e.g. explaining the new vocabulary
items, introducing the sentence patterns, to help students decode
the sounds and interpret meaning
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Developing students’ listening strategies
LPF Listening Exemplar — Survey on Favourite Cartoons

Activity 5 — Listen to an interview between Billy and Sarah about her favourite cartoon.
Suggest ways to provide support to students before and during the listening
activity.
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A Survey on Favourite Cartoons

Task Description

In this listening activity, students listened to an interview between Billy
and Sarah about her favourite cartoon. They then filled in a survey form.

Preparation

Before the listening activity, the teacher aroused students’ interest in
cartoons and helped them predict the setting and characters of the
cartoon by asking the following questions:

— Do you like watching cartoons?

— Which is your favourite cartoon?

- What is it about?
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Billy is doing a survey on the favourite cartoons of his class.
asks Sarah and fill in the survey form.

Listen to the questions he

A Survey on Favourite Cartoons

Survey Form

What is your favourite cartoon?

The Ugly Car

L2

-

locate key words in the

text, e.g. ‘The Ugly Cat’

What is the cartoon about?

(Wrte Numbers 2 to 5 in the commect boxes.

Number 1 is given as an example. )

-

7/ 8
SIS

3

Which character do you like most?

I like

because he is kind and friendly 1o the cat'he is nice.

O a the cat
&ETh. the prince

O c. the cat's fiends

Why?

1. Listen to the
conversation

2. Listen to the task

requirements

L3

L2

t

follow narrative texts by recognising key words and phrases, e.g. “All the animals laugh at

the cat’, “plays happily with it’, *feeds the cat with milk", *turns into a beautiful lady”

extract specific information

in exts by

- identifying melevant
meaningful chunks, e.g.
‘He's kind and friendly to
it.’

- using knowledge of
simple cohesive devices,
e.z. the pronouns “he” and
‘it’ to refer to the prince

and the cat respectively

understand Sarah’s feelings
by using semantic clues,
e.g. ‘I think he’s nice!”

Tapescript

Narrator:  Rilly is doing a survey on the favourite cartoons of his class. Listen 1o the
questions he asks Sarah and il in the survey form.

Billy: Good moming, Sarah.

Sarah: Good moming, Billy.

Billy: I'm doing a survey on our classmates’ favourite cartoons. May I ask you some
questions?

Sarah: Sure!

Billy: What's your favourite cartoon?

Sarah: I enjoy The Ugly Car most.

Narrator: Now answer Question 1.* (5-second pause)

Billy: What's the cartoon about?

Sarah: It’s about an ugly cat. It wants to go to Fairyland to see the prince. All the
animals laugh at the cat because it's silly and ugly. But the ugly cat does not
care about what they say. It goes to Fairyland and meets the prince. The prince
is very kind and always plays happily with it. One day, when the prince feeds
the cat with milk, it suddenly turns into a beautiful lady.

Billy: Why do you like the cartoon?

Sarah: It has a happy ending. In the end, the young lady and the prince get married
and live happily in Fairyland.

Narrator: Now answer Question 2. Write Numbers 2 1o 5 in the correct boxes. *

{ 20-second pause)

Billy: What do you think of the charackers?

Sarah: The cat’s friends are unkind. They laugh at the cat. Luckily, the prince likes
the cat. He's kind and friendly to it [ think he’s nice!

Billy: Do you think other classmates should watch it?

Sarah: Yes. They shouldn’t miss such a good cartoon!

Billy: That's all I want to ask. Thank you for your help.

Narrator: Now answer Question 3.* (1 0-second pause)

Narrator:  That's the end of the listening task
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| Foreseeable problems |

Lack of
experience in
doing surveys

Unfamiliar with
the features of
narrative texts

Weak at noting
down reasons

Support before the listening

e Expose students to examples of surveys, e.g. a
survey on health and daily life habits.

e Guide students to glance through the questions
and predict answers.

e Activate students’ prior knowledge by asking
them to share their favourite cartoon
programmes, including the name of the
programme, characters and unforgettable stories.

e Ask students to share the cartoon characters they
like best.

Ask students to predict the
interview questions and
answers.

Get students familiar with the
text features, e.g. characters,
plot, problem, ending.

NULERNGZ

Support during the listening

Remind students to pay attention
to the key words and phrases to
choose the correct picture.

N

e Remind students to note down the key words only,
not every word they hear in the audio file.

e They can complete the sentence when they have
time to tidy up the answer.

Provide language support for
students to complete the
sentence.

N A




Steps in Improving Students’ Listening Skills at KS2 with Reference to LPF

Plan

Strategy

- Providing language
support and background
information when the
context is less familiar to
students

- Providing opportunities
for students to do simple
note-taking

- Encouraging students
to justify their choices

Evaluation

- Providing diagnostic
feedback to students
- Making adaptations

to the existing
listening materials to

suit students’ learning
needs
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Steps in Using the LPF to
Enhance Students’ Speaking and Listening Skills

Provide opportunities to engage students in a range of tasks that cover a variety
of purposes and text types in the school-based English programme.

ldentify the requirements for each task/the question intent of each item with
reference to the LPF.

Develop a task-specific feedback sheet to provide constructive feedback to
students.

Develop students’ speaking/listening strategies in an integrative manner, e.g.

» engaging students in task-based learning activities to interact and share information

» providing background information and language support for students to approach less
familiar topics

» strengthening students’ phonics skills in decoding less familiar words

» guiding students to use mind maps to organise/note down ideas

» drawing students’ attention to the features of texts when processing information
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Recap of the Key Message

Help students
progress to the next
level of learning

]

Plan strategically for
effective learning,
teaching & assessment

|dentify students’
strengths & weaknesses
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