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bjectives

I To introduce the Learning Progression Framework (LPF) for English Language
as a reference tool to identify students’ strengths and weaknesses, and give
constructive feedback to them

I To provide suggestions for teachers on using the LPF to develop students’
reading and writing skills progressively by improving the school-based
curriculum planning at primary level

I To inspire teachers with hands-on activities on designing/revising assessment
items/tasks to improve students’ reading and writing skills




Part 1

Introduction to the
Learning Progression Framework (LPF)
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~—What is the Learning Progression Framework (LPF)?

The LPF:

* represents the growth of learners on a
developmental continuum as they work
towards the Learning Targets and
Objectives of the English Language
curriculum;

* is made up of Attainment Milestones
organised under the four language skills
and divided into eight levels of attainment;

* helps teachers better understand and
articulate learners’ performance; and

* helps teachers plan strategically how to
enhance English Language learning,
teaching and assessment.




What are the purposes of developing the LPF?

v'To provide reference for understanding
student s’ | earni ng

v’ Tohelp schools plaandreview the
school English Language curriculum and
L& T strategies

v'To help students progress along the
learning continuum

: x Not for summative assessment /
benchmarkingstudents

o P "“imF\—.moﬂ('ﬂ'
o mlﬁhxn"é“ AGE (LISTENING SKILLS)




The Structure of the LPF for English Language

ATMs for each Pointers Exemplars illustrate
Attainment Milestones (ATMs) language skill provide specific the expected student
organised and presented under expressed in the form examples of performance.
the four language skills of outcome what learners
statements (a are able todo in
general description of  demonstrating
learner performance) the ATMs.
)
Speaking Pointers
7 N L
Outcome earners can,
6 S for example,
Listening Statements
5 N . Exemplars
[
4 Writing _ -
3 N Underlying .
' ‘ Principles .
2 Reading
- @@
1
Underlying Principles elucidate some of the learning objectives

which do not lend themselves to the description in terms of 8
attainment milestones but are essential to English language learning. s



Relationship between
the Curriculum Framework, LPF and BC

Knowledge

Values and Skills

attitudes



Relationship between
the Curriculum Framework, LPF and BC

Knowledge

Basic Competency

Values and Skills

attitudes
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Curriculum Framework,
Learning, Teaching and Assessment,
and Learning Progression Framework (LPF)

Goals Process Attainment

e e
3 3
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Curriculum and Assessment

Curriculum Framework and Assessment for/as Learning
Learning Progression Framework

Basic Competency
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Part 2
Using the LPF to Enhance
the Learning, Teaching and AssessmeiiReatling Skills

a. Understanding the progression lgfarning
outcomesfor readingskills



he LPF for English Language (Reading)

Reading - ATM 1

Understanding
information and ideas in
some short simple texts,
using some reading
strategies as appropriate

Reading — ATM 2

Understanding
information, ideas and
feelings in a small range of
short simple texts, using
some reading strategies as
appropriate

Depth of processing

understanding = inferring = interpreting

Reading — ATM 3

Understanding and
inferring information,
ideas and feelings in a
small range of simple
texts, using and
integrating a small range
of reading strategies as
appropriate

Reading — ATM 4

Understanding and inferring
information, ideas and
feelings in a range of simple
texts, using and integrating a
small range of reading
strategies as appropriate

Reading — ATM 5

Understanding and
inferring information,
ideas, feelings and opinions
in a range of texts with
some degree of complexity,
using and integrating a
small range of reading
strategies as appropriate

Reading — ATM 6

Understanding and
inferring information,
ideas, feelings and
opinions in a range of
texts with some degree of
complexity, using and
integrating a range of
reading strategies as
appropriate

Reading — ATM 7

Understanding, inferring
and interpreting
information, ideas,
feelings and opinions in a
range of texts with some
degree of complexity,
using and integrating a
range of reading strategies
as appropriate

Reading — ATM 8

Understanding, inferring
and interpreting
information, ideas, feelings
and opinions in complex
texts, using and integrating
a range of reading strategies
as apprapriate

Abstractness

Organisation

Text complexity

Information load

Range and application
of reading strategies

(length, density)

14




nderstanding the Learning Progression

Activity 1
|dentify the missing attainment milestones (ATM) teading from the choices given

Reading - ATM 1 Reading — ATM 2 Reading — ATM 3 Reading — ATM 4 Reading — ATM 5 Reading — ATM 6 Reading - ATM 7 Reading — ATM 8

Understanding Understanding and Understanding and inferring Understanding and Understanding, inferring
information, ideas and inferring information, information, ideas and inferring information, and interpreting

feelings in a small range of |ideas and feelings in a feelings in a range of simple ideas, feelings and information, ideas,

short simple texts, using small range of simple texts, using and integrating a opinions in a range of feelings and opinions in a

some reading strategies as |texts, using and small range of reading texts with some degree of [range of texts with some a
appropriate integrating a small range  (strategies as appropriate complexity, using and degree of complexity, —
of reading strategies as integrating a range of using and integrating a

appropriate reading strategies as range of reading strategies

appropriate as appropriate

a Understanding, inferring b Understanding C Understanding and
] and interpreting i information and ideas in ) inferring information,
information, ideas, feelings some short simple texts, ideas, feelings and opinions
and opinions in complex using some reading in a range of texts with
texts, using and integrating strategies as appropriate some degree of complexity,
a range of reading strategies using and integrating a
as appropriate small range of reading
strategies as appropriate

15



rogression of the Learning Outcomes in Reading

ATM 1 ATM 5 ATM 8

Understanding,
Understanding inferring and

and inferring interpreting
information, ideas, information, ideas,

_ feelings and feelings and
ideas opinions opinions

Understanding
information and

in a range of texts

Text complexity with

Ra nge and using some using and integrating using and integrating a

. . reading a small range of range of reading
application of . 8 8
PP strategies as reading strategies strategies as

reading strategies M appropriate as appropriate appropriate

16



rogressive Development in Reading Skills:
Vocabulary Building

Pointers Poanters Pointers Pointers Pointers
Learners can, for example, Learners can, for example, Learners can, for example, Learners can, for example, Learners can, for example,
1 recognise somaigh .| work out th(_emeaning of | |«| work out the meaning of || | work out the meaning of NIE work out the meaning of
frequency words wordsby using words and phrases by words qnd phrases l_ay using | someidiomatic expressions
knowledge ofetter- using knowledge ofvord semantic angyntactic (e.g. phrasal verbs and
decode words bysing soundrelationships formation(e.g. prefix, " clues idioms) by using semantic
knowledge ofetter- || recoanise common suffix) and someemantic || = ¢ igeas from different parts | | @Nd Syntactic clues
. . 9 clues(e.g. synonyms) of a text . follow the development of
soundrelationships contracted formsby | |."— 55055 some compound main ideas and make
. process simple sentences connecting them to their and complex sentences . follow 1deas by recognising connections between ideas
by using knowledge of full forms simple text structures and and information not
basic conventions of * process simple semences  |* locate specific information understanding the use of explicitly stated by using
written English (e g basic by identifying meamingful by recogmising simple text cohesive devices semantic and syntactic clues
punctuation) chunks structures (e.g. list of
mgredients followed by . mnfer feelings of characters . orgamse mnformation and
J follow predictable texts by |* locate specific information cooking procedures in from pieces of information in ideas in texts by using
recogmsing the repeated by identifinng kev words recipes) narrative texts knowledge of text structures
use of sentence patterns and some graphic forms (e.g
. follow ideas by . identify main ideas and J deduce mformation and ideas mind maps, character webs)
. follow mstructions and understanding the use of some supporting details by using semantic and syntactic
signs by recogmsing key simple cohesive devices explicitly stated 1n the text clues . distinguish facts from
words with visual support (e.g. simple connectives, opinions by using semantic
pronouns) . make predictions about the and syntactic clues




rogressive Development in Reading Skills:

decode words by using
knowledge of letter-sound
relationships

process siumple sentences
by using knowledge of
basic conventions of
written English (e g basic
punctuation)

follow predictable texts by

recogmsing the repeated
use of sentence patterns

follow instructions and
signs byecognisindey
words with visual

support 3

{£.g fifles and names of
authors)

locate specific information
by recogmsing simple
formats (e g birthday or

Text Structures

ATM 2

recognise COmMNOn
contracted forms by
comnmecting them to their
full forms

process simple sentences
by identifying meanmingful
chunks

locate specific information
by identifying kev words

follow ideas by
understanding the use of
simple cohesive devices
(e.g. simple connectives,
pronouns)

identify characters,
setting and sequence of
events instories

make predictions about the
content from the titles,

suffix) and some semantic
clues (e.g. synonyms)

process some componnd
and complex sentences

locate details which support the
main ideas from different parts
of a text

locate specific
information by
recognisingimple text
structures(e.g. list of
ingredients followed
by cooking procedures
in recipes)

follow ideas byecognising
simple text structuresand
understanding the use of
cohesive devices

FULLEC OO LS R ALY

explicitly stated in the text

make predictions about the
likely development of the
text by identifying key
words

infer information, ideas
and feelings by using clues

in close proximity

mnfer feelings of characters
from pieces of information in
narrative texts

deduce information and ideas
by using semantic and syntactic
clues

ATM 5

and syntactic clues

follow the development of
main ideas and make
connections between ideas
and information not
explicitly stated by using
semantic and syntactic clues

organise information and
ideas in texty using
knowledge of text
structuresandsome
graphic formge.g. mind
maps, character webs)

~ OpLONS DY USHIE SCIAITC

and syntactic clues

identify the stylistic features
in texts (e.g. flashback in
narrative texts)

18



- —

“The LPF for English Language (Reading) —
Underlying Principles

1. language development strategies, generic skills, andpositive values and attitudes
(all 4 skills)

2. exposure to a variety akext types andreading purposes (e.g.\
reading for academic development, reading for pleasure)

3. selection of a wide range of textsappropriate lengths and [ (Reading & Listening)

different topics, including authentic texts

4. the interplay between tasks and texts when designing tasks
for learners

5. the provision of support is gradually reduced to proml#arner independence
(all 4 skills)

19



Part 2 Using the LPF t&@nhance thd_earning, Teaching
and Assessment dkeading Skills

b. Usingthe LPF to ensurthe progressive
devel opment of skl udent

20



sing the LPF to ensure the progressive development

of students’ reading skills

What should |
expect my student
to be able to do\
next?

What can my
students do
currently?

further?

21



/mamples on setting a variety of questions by
making reference to the LPF

Reading Skills | writing Skills | Speaking Skills | Listening Skills
ATM 1 2 3 4 5 6 171 8

\ )
\

Primary Levels

AYoung Horo Make reference to th&PF exemplars to learn more
about thequestion intents and gain more ideas abou
setting a variety of questions to develop students’
reading skills and strategies progressively.

About Tigers

How Does it Rain?

https://www.edb.gov.hk/en/curriculumdevelopment/kla/engedu/references
Lend a Hand resources/LPF/exemplars R4.html

The Chinese New Yedr 22



https://www.edb.gov.hk/en/curriculum-development/kla/eng-edu/references-resources/LPF/exemplars_R4.html

Use of the LPF — Setting Learning Objectives for
Reading

" “ ’ Setting
- learning
/4 L
objectives

I s base bouk concepe: dbaly developasest of he Py

. .
aubors) a0 sequence of e | words B e R e

toras mamate ) clanly ugmalied m ezt purposec)
I+ Jocase pecific mformanon. i wforauicoa, 1den

formats (e . buthdy or contes o th ol 1 clove prommsty

o Zmanon: o <

= b ety e e
foanwe: (e

pariceibicanos)

LPF for Reading Identifying students’ strengths &
weaknesses (analysing internal
assessment papers, TSA data)

23



/meveloping and Assessing Students’
Reading Skills

- ldentifys t u d stmergtesandweaknessesvith referenceto the LPE

- Include simple and straightforward questionsto cultivate st ud e n
confidence,and openendedand more challengingguestionsto stretch

their abilities

- Introduce reading skills explicitly to help students construct meaning
from texts. Tothis end, variouseffective teachingstrategiesfor reading

couldbe integratedinto the Reading/Norkshops

24



Part 2 Using the LPF t&@nhance thd_earning, Teaching
and Assessment dkeading Skills

c. Using the LPF to enhance the schbased
curriculum planning

25



mn Planning School-based Reading Workshops

Primaryl 06

Life-wide Learning
- Extra-curricular activities

etc.

Students’

. Intervention

~ Programme o .
' | Reading Skills
General English Development
Programme
Reading (60%)
Workshops
(40%) Enrichment

Programme

Self-access Learning

Flexible
Use of
Available

\_ Effective
- Use of

Do you use real books Teaching
with a variety of  text types?

Strategies Resources

Do you choose books of different text
types under the same theme ?

26



Teaching Strategies for Reading

Independent
Reading

Reading
Workshops

Shared
Reading

Supported
Reading

27
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Teaching Strategies for Reading

KS1

S
©
53 082 . |
®O T E c ]
D L O T o O
e %8 E'E
©
S K O 52
0p %m K
-c:D:
=

English Language Curriculum Guide (Primary 1 -6), p. A29 08



Tips for Introducing Readers

« Setting reading

29



me LPF to enhance the school-based

curriculum planning
Teachers can make use of the LPF to

- conduct aholistic review and planning across year levels to ensure the
progressive devercadimgskdlnt of st udent

- understand students’ ability and needs, which can helphem develop their
schootbasedreading workshops improve the schoebasedcurriculum

30



ff
Depth of == Development of aangeof

"LPF for Reading Processing reading skills through
'_ Reading Workshops

Cognitive processes involved in reading

Understanding ‘ Inferring - Interpreting

- Locating information - Inferring feelings - Analysing information and ideas
- Working out meaning of words and phrases - Deducing information and ideas - Synthesising

- Connecting ideas - Comparing information and ideas - Evaluating

- Ildentifying main ideas and supporting details - Working out main ideas and - Justifying

- Distinguishing facts from opinions themes

- Organising information and ideas

Underlying principles

Activating prior knowledge and experiences in processing a wide range of texts for different reading purposes

l Abstractness ’

Range and application

P
-

. Organisation
Text complexity \ )
Density of

of reading strategies

. Iinformation ) 31




/I{ressive Development of Students’ Reading Skills

- Taskdemand should increasewith text complexity To cater for learner diversity,
simpletaskscanbe includedfor complextextsto cultivatel e a r comfideace,and
difficult tasksfor simpletextsto stretchs t u d abilittes ’

- To promote learner independence,the amount of support provided could be
graduallyreduced

- Ampleopportunitiesshouldbe providedfor studentsto applythe readingskillsand
strategiesin daily lessons.e.g. setting additional guestionsfor readingtexts in the
textbook

- Effectivecurriculumplanningto ensure

» abalancedcoverageof different text types,

> the explicitteachingof text features,and

> the introduction of languagedevelopmentstrategiese.g. vocabularybuildingskills

32



Enhancing the
implementation of
READING Workshops

rom Reading to Writing

ﬂ) Ensuringhe progressivaevelopment of reading\

skills and strategies

O Providing opportunities for students to develop
their creativity and critical thinking skills

O Introducing the features of different text types
explicitly

/

meaningful contexts

their writing ideas and language used

Making alignment between the GE programme%
Reading Workshops to design writing tasks with

Exposing students to authentic readers to enrich

J

33



Part 3 Using the LPF t@nhance thd_earning, Teaching
and Assessment diVriting Skills

a. Understanding the progression of learning
outcomes for writing skills



The LPF for

English

Language
(Writing)

Writing — ATM 2

The Learning Progressinn Framewnrk for
ENGLISH LANGUAGE (WRITING SKILLS)

Writing — ATM &

T

Content

[

learner independence.

register and features of
some text tvpes

register and features of
some text tvpes

editing drafts by correcting errors in language (e.g. spelling, punctuation and grammar items) with or without using references,
revising drafts by adding, deleting, substituting or linking ideas, and
reflecting on own writing based on feedback from teachers or peers.
Teachers are expected to help learners develop these strategies with increasing sophistication.

tone, style, register and
features of some text
tvpes

The meaningfulness and appropriateness of the written texts to the context, purpose and audience are implicit in and apply across all the learning outcomes.

3. The development of writing strategies does not readilv lend itself to descriptions of the learning outcomes in terms of eight attainment milestones, for example,
«  writing legibly (preferably being able to use both print and cursive scripis),
«  generating ideas by brainstorming or seeking and selecting information and ideas from different sources,
«  using knowledze of letter-sound relationships to spell words,
«  asking gquestions to clarify and seek information for correction,

Completing blanks in Writing short texts to VWriting short texts to TWriting short texts to Writing texts to convey Writing texts to convev  [Writing texts to convey |Writing texts to convey
short texts to convey convey simple but imited |convey simple convey simple simple information, ideas, |[information, ideas, information, ideas, information, ideas,
simple information information, ideas and information, ideas and  [information, ideas, personal experiences and  [personal experiences personal experiences personal experiences
centred around ohjects, |personal experiences on  |personal experiences on [personal experiences and  |opinions on familiar topics [and opinions on familiar |and opinions on familiar |and opinions on
people and actions familiar topics familiar topics opinions on familiar topics [with some elaboration topics with elaboration  |and less familiar topics  |familiar and less
with some elaboration with elaboration familiar topics with
suhstantial elaboration
Organisation
Putting words under Putting ideas about a topic |Linking ideas quite Linking ideas quite Linking ideas quite Linking ideas quite Linking ideas coherentlv (Linking ideas coherently
appropriate headings/ in sentences coherently in a short text, [coherentlv in a short text, |coherently in some parts |coherently throughout  |throughout the text, and |throughout the text, and
topics or showing an awareness (and showing an awareness |of a text, and showing the text, and showing showing appropriate showing effective overall
of overall organisation of [of overall organisation of |some overall organisation [appropriate overall overall organisation of  |organisation of ideas
ideas ideas of ideas organisation of ideas ideas
Language and style
Using some simple words |Using some simple Using simple language  |Using a small Fiuge or quie Osmg i unge of quite Using a range of Using a wide range of  |Using a wide range of
guite appropriatelv, and |lanzuage forms and forms and functions, and [appropriate and accurate |appropriate and accurate [zenerallv appropriate zenerally appropriate appropriate and accurate
showing an awareness of |functions, and simple simple formats quite lanzuage forms and language forms and and accurate language  |and accurate language  |language forms and
some simple formats formats guite appropriately and functions, and showing an  |functions, and quite forms and functions, and |forms and functions, and |functions, and
appropriately accurately awareness of tone, stvle, appropriate tone, stvle, zenerallv appropriate generally appropriate appropriate tone, stvle,

tone, stvle, register and
features of a range of text

tvpes

1. Language development strategies, generic skills, and positive values and attitudes are essential to English Language learning and form an integral part of the learning-teaching-assessment cvele.

4. Teacher support is essential to helping learners express and organise their ideas during the learning and teaching process. As learners progress, the amount of support provided is gradually reduced to promote

register and features of a
range of text tvpes

35




1. language development strategies, generic skills, andpositive values
and attitudes (all 4 skills)

2. meaningfulness and appropriateness of the texts to dastext,
purpose andaudience (Writing and Speaking)

3. development ofwriting strategies (e.g. writing legiblyising knowledge of
letter-sound relationships to spell words, editing drafts by correcting errors in
language, reflecting on own writing based on feedback from teachers or peers,
etc.)

4. the provision of support and the need to encourdgarner
independence (all 4 skills)

36



Understanding the Learning Progression — Content

Activityda-1 dent i fy the missiCmgtentl! edromngheutcdoime

Writing — ATM 1 Writing — ATM 2 Writing — ATM 3 Writing — ATM 4 Writing — ATM 5 Writing — ATM 6 Writing - ATM 7 Writing — ATM 8
Learning Outcomes
Content
Completing blanks in Writing short texts to Writing texts to convey 'Writing texts to convey Writing texts to convey
short texts to convey convey simple simple information, ideas, (information, ideas, information, ideas,
simple information information, ideas and personal experiences and [personal experiences personal experiences
centred around objects, C. personal experiences on opinions on familiar topics [and opinions on familiar and opinions on
people and actions familiar topics with some elaboration topics with elaboration familiar and less
familiar topics with
substantial elaboration
a Writing short texts to b Writing texts to convey Writing short texts to

convey simple
information, ideas,
personal experiences and

opinions on familiar topics

with some elaboration

information, ideas,
personal experiences
and opinions on familiar
and less familiar topics
with elaboration

convey simple but limited
information, ideas and
personal experiences on
familiar topics

37




M
e

Progression of the Learning Outcomes — Content

ATM 4 ATM 7
ATM 2 Writing short texts Writing texts to
to convey simple convey
Writing short texts information, ideas, information, ideas,
to convey simple ‘ personal ‘ personal
but limited experiences and experiences and
information, ideas opinions on opinions on
and personal familiar topics familiar and less
experiences on with some familiar topics

familiar topics elaboration with elaboration

38



Progression of the Learning Outcomes — Content

Writing — ATM 1 Writing — ATM 2 Writing — ATM 3 Writing — ATM 4 Writing — ATM 5 Writing — ATM 6 Writing - ATM 7 Writing — ATM 8
Learning Outcomes
_ Content
Completing blanks in Writing short texts to Writing short texts to Writing short texts to Writing texts to convey Writing texts to convey |Writing texts to convey |Writing texts to convey
short texts to convey convey simple but limited |convey simple convey simple simple information, ideas, |information, ideas, information, ideas, information, ideas,
simple information information, ideas and information, ideas and  |information, ideas, personal experiences and [personal experiences personal experiences personal experiences
centred around objects, [personal experiences on [personal experiences on |personal experiences and |opinions on familiar topics (and opinions on familiar |and opinions on familiar |and opinions on
people and actions familiar topics familiar topics opinions on familiar topics |with some elaboration topics with elaboration |and less familiar topics |familiar and less
with some elaboration with elaboration familiar topics with
substantial elaboration

ideas

Complexity of
information and

Length of texts

/_'___-—'_

with

Familiarity

topics

39




‘ Understanding the Learning Progression — Organisation

Activity 4db-1 dent i f vy

t he

Mmi S S| Organisatiena r Ar oghn O e c c ime

Writing — ATM 1 Writing — ATM 2 Writing — ATM 3 Writing — ATM 4 Writing — ATM 5 Writing — ATM 6 Writing - ATM 7 Writing — ATM 8
Learning Outcomes
Organisation
Putting words under Linking ideas quite Linking ideas quite Linking ideas quite Linking ideas coherently
appropriate headings/ coherently in a short text, | coherently in some parts |coherently throughout throughout the text, and
topics b or showing an awareness | C of a text, and showing the text, and showing a showing effective overall
) of overall organisation of | ) some overall organisation |appropriate overall . organisation of ideas
ideas : of ideas organisation of ideas
Linking ideas coherently b Putting ideas about a topic C Linking ideas quite ]
throughout the text, and in sentences coherently in a short text, |
showing appropriate and showing an awareness |
overall organisation of of overall organisation of |
ideas ideas |

40




———— e
—

Progression of the Learning Outcomes — Organisation

ATM 4 ATM 7
ATM 2 Linking ideas quite Linking ideas
coherently in a coherently
Putting ideas short text, and throughout the
about a topic in ‘ showing an ‘ text, and showing
sentences awareness of appropriate
overall overall
organisation of organisation of

ideas ideas

41



Writing — ATM 1

Writing — ATM 2

Writing — ATM 3

Writing — ATM 4

Writing — ATM 5

Writing — ATM 6

Progression of the Learning Outcomes — Organisation

Writing - ATM 7

Writing - ATM 8

Learning Outcomes

Putting words under Putting ideas about a topic |Linking ideas quite Linking ideas quite Linking ideas quite Linking ideas quite Linking ideas coherently (Linking ideas coherently

appropriate headings/ in sentences coherently in a short text, |coherently in a short text, |coherently in some parts |coherently throughout [throughout the text, and |throughout the text, and

topics or showing an awareness |and showing an awareness |of a text, and showing the text, and showing showing appropriate showing effective overall
of overall organisation of |of overall organisation of |[some overall organisation |appropriate overall overall organisation of |organisation of ideas
ideas lideas of ideas organisation of ideas ideas

Linkage between ideas

within and across
paragraphs

Overall

organisation of

ideas
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Activity4c-1 dent i fy t he

Understanding the Learning Progression — Language and Style

Mmi S S | language and Stylel nfgr wmt icloene

Writing — ATM 1 Writing — ATM 2 Writing — ATM 3 Writing — ATM 4 Writing — ATM 5 Writing — ATM 6 Writing — ATM 7 Writing — ATM 8
Learning Outcomes
Language and style
Using some simple words Using simple language Using a range of quite Using a range of Using a wide range of
quite appropriately, and forms and functions, and appropriate and accurate |generally appropriate appropriate and accurate
showing an awareness of simple formats quite language forms and and accurate language language forms and
some simple formats appropriately and C functions. and quite forms and functions, and functions, and
accurately ) appropriate tone, style, generally appropriate appropriate tone, style,
register and features of tone, style, register and register and features of a
some text types features of some text range of text types
types
a Using some simple b Using a wide range of C Using a small range of quite
' language forms and ) generally appropriate : appropriate and accurate
functions, and simple and accurate language language forms and
formats quite forms and functions, and functions, and showing an
appropriately generally appropriate awareness of tone, style,
tone, style, register and register and features of
features of a range of text some text types
types
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/pr//

P

ogression of the Learning Outcomes — Language and Style

ATM 2

Using some
simple language
forms and
functions, and
simple formats
quite
appropriately

=)

ATM 4

Using a small range
of quite
appropriate and
accurate language
forms and
functions, and
showing an
awareness of tone,
style, register and
features of some
text types

=)

ATM 7

Using a wide range
of generally
appropriate and
accurate language
forms and
functions, and
generally
appropriate tone,
style, register and
features of a range
of text types
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rogression of the Learning Outcomes — Language and Style

Writing — ATM 1 Writing — ATM 2 Writing - ATM 3 Writing - ATM 4 Writing — ATM 5 Writing — ATM 6 Writing - ATM 7 Writing — ATM 8
Learning Outcomes
| Language and style :
Using some simple words |Using some simple Using simple language  |Using a small range of quite|Using a range of quite Using a range of Using a wide range of  |Using a wide range of
quite appropriately, and |language forms and forms and functions, and |appropriate and accurate |appropriate and accurate |generally appropriate generally appropriate appropriate and accurate
showing an awareness of (functions, and simple simple formats quite |language forms and language forms and and accurate language |and accurate language |language forms and
some simple formats formats quite appropriately and functions, and showing an [functions. and quite forms and functions, and |forms and functions, and |functions, and
appropriately accurately |awareness of tone, style, appropriate tone, style, generally appropriate generally appropriate appropriate tone, style,
register and features of register and features of tone, style, register and [tone, style, register and |register and features of a
some text types some text types features of some text features of a range of text|range of text types
types types

Language forms and

functions used at
different ATMs of writing
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Part 3 Using the LPF t@nhance thd_earning, Teaching
and Assessment diVriting Skills

b. Using the LPF to provide constructive
feedback on students wr 1 t 1 ng



Using the LPF to provide constructive feedback on
students’ writing

The LPF providescammon scale and language for teachers tadescribe
student s’ performance and

In the writing about Sarah’s
Secret, some of my students
attained ATM 4 in Content,
Organisation, Language and Style.

In the writing task about
Sarah’s Secret, most students
attained ATM 3 in Content,
Organisation, Language and
Style.

They could establish links
using a small range of
cohesive devices and

arrange relevant ideas in a

short text to show a

generally clear focus.

They could establish links using
some simple cohesive devices and
arrange relevant ideas
chronologically to show a
generally clear focus.

How about their
performance in
Language and Style?

They could use a small
range of vocabulary...
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ore examples on students’ writing performance by
making reference to the LPF

Link:https://www.edb.gov.hk/en/curriculumdevelopment/kla/eng
edu/referencesresources/LPF/exemplars W1.html

Exemplars are provided tc
llustrate the expected
performance of learners a pownload the Exemplars
different levels for

teachers e e

refe rence' Exemplars are provided to illustrate the expected performance of learners at different levels for teachers'ease of reference.

The LPF for English Language Background of the LPF Understanding the LPF Download the Exemplars

Teachers could develop additional pointers or exemplars to further describe learner achievement within their learning and

teaching contexts.

Exemplars are categorisel S -
. . Writing Skills | Reading Skills | Speaking Skills | Listening Skills
Into different ATMSs. ]

ATM1 2 3 4 5 6 7 8
Teac.hers may refer to
‘ATMs 1-5’ For ey
at primary level.
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g

Using the LPF to provide constructive feedback on
students’ writing

Teachers should:

- give feedback omontent, organisation, language & style
. start with positive comments

- make suggestions that aezhievable to students

- give feedback tondividual students through conferencing, or select typical
writing/group work and share the comments with tiaghole class
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Part 3 Using the LPF t@nhance thd_earning, Teaching
and Assessment diVriting Skills

c. Using the LPF to enhance the schbased
curriculum planning

50



Using the LPF to enhance the school-based
curriculum planning

Teachers can make use of the LPF to

- conduct aholistic review and planning across year levels to ensure the
pPprogressive devewrnmgskiésnt of student

- understand students’ ability and needs, which can helphem develop their
schootbased writing plan / improve the schebasedcurriculum
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~_Reviewing the writing M\ by making refere’ﬁﬁthe LPF
Questions for reflection

Learning and Teaching

How can teacherimprove the design of writing
activities to stretchs t u d potentialand address
their weaknesses?

Are students provided with opportunities tecycle learnt
language items in the writing activities for consolidation?

Arereading and writing experiences connected to provide ™

sufficient input to students?

Is there ggradual reduction in teacher support to promote
learner independence? (LRIRderlyingprinciple 4

Are different writing strategies (€.g. generating ideas,
editing drafts, reflecting on own writing) incorporated
the schoolbased curriculum@LPFunderlying principle 3)

Progression

 What are thestrengths andweaknesses of

students?

 What is thenext level of attainment for students?

/o

|s thereclear and gradual progression in task
requirements from KS1 to KS2 in terms of:
» formality of text types
> familiarity of topics
> elaboration of ideas

Assessment

» Do the writing activities involvpeer/self-
assessment?

« Arelearning objectives and assessment critega
constructed or shared with students?

/\\

Topics

Does the curriculunprovide a variety of writing

activities to help students develop different aspects

of writing skills?

» Apart from picture writing, do the writing topics cover
different text types? (e.g stories, reports, recipes,
biographies, scripts)

* Isjournal writing included in the writing plan?

52



———

_— Recap of Today’s Message

Help studentgprogress to

\)earnin o the next level of learning

]

Plan strategically for

-
/7

— — 5 effective learning,
fg} LPF E teaching & assessment

. 0

%, &

% = - |
| dent i f ytresgtha®d e nt s

weaknesses
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