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ÅTo enhance teachersô knowledge of the relationship and purposes of 

Assessment of, for and as Learning;

ÅTo introduce the use of the Learning Progression Framework (LPF) as 

a reference tool to promote assessment literacy in the school English 

Language curriculum; and 

ÅTo explore effective strategies that incorporate the use of the LPF to 

facilitate the development of reading and listening skills and 

Assessment for/as Learning

Course Objectives
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Whole-person Development

Values Education and Life 
Planning Education

Creating Space and Catering 
for Learner Diversity

Applied Learning

University Admissions

STEM Education
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Final Report of Task Force on 
Review of School Curriculum (2020)

Six Directions of 

Recommendations



Final Report of Task Force on 
Review of School Curriculum (2020)

Catering for 
Learner 
Diversity

Creating 
Space

Recommendations 
for English Language
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Final Report of Task Force on 
Review of School Curriculum (2020)

Recommendations for English Language

further streamline the SBA and review how 
the Elective Part could be better assessed in 
the Writing Paper of the HKDSE

offer vocational English as an 
Applied Learning (ApL) course

enrich the existing curriculum, with 
more emphasis on the academic and 
creative use of the language

provide more opportunities for students 
to enhance their language competency 
through LaCand RaC

V

V
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Examples to be Used in Todayõs Seminar

Creative use 

of English 

Promotion of 

LaC/RaC
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Discussion

What ŘƻŜǎ ά!ǎǎŜǎǎƳŜƴǘέ ƳŜŀƴ ǘƻ ȅƻǳ ƛƴ ȅƻǳǊ 
school context? 
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Activity 1



e.g.

ÅQuizzes, tests, exams

ÅPortfolios

ÅProjects

ÅIndividual/group 

presentations

ÅHomework

ÅPeer-assessment

ÅSelf-assessment

ÅTeacher observations

é

e.g.

Å Inform teaching 

decisions

Å Self-evaluate

Å Diagnose

Å Motivate

Å Self-monitor

Å Provide feedback

Å Identify

é

e.g.

ÅGrades/levels

ÅMarks/scores

ÅPercentages

ÅOral/written comments

ÅChecklisted comments

é

9

Assessment

Assessment 

Data
Modes of 

Assessment
Purposes of 

Assessment



Source: English Language Education Key Learning Area Curriculum Guide (Primary 1 - Secondary 6) (CDC, 2017)
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Purposes of Assessment
Formative and Summative Assessments



Source: Supplementary Notes 3 to the English Language Curriculum and Assessment Guide (Secondary 4-6) (CDC & HKEAA, 2007)
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Purposes of Assessment
Formative and Summative Assessments

With appropriate use of the 

assessment data, these 

pen and paper tests and 

exams can be formative 

assessments.



Traditional Assessment Pyramid Reconfigured Assessment Pyramid

Source: Earl, L. (2003) Assessment as Learning: Using Classroom Assessment to MaximiseStudent Learning. Thousand Oaks, Ca. Corwin Press. 
12

Purposes of Assessment

Shifting the Balance

FOR

OF

AS

Assessment Learning FOR

OF

AS

Assessment Learning



Traditional Assessment Pyramid Reconfigured Assessment Pyramid

Source: Earl, L. (2003) Assessment as Learning: Using Classroom Assessment to MaximiseStudent Learning. Thousand Oaks, Ca. Corwin Press. 
13

Purposes of Assessment

Shifting the Balance

FOR

OF

AS

Assessment Learning FOR

OF

AS

Assessment Learning



14
Adapted from English Language Education Key Learning Area Curriculum Guide (Primary 1 - Secondary 6) (CDC, 2017)

Promoting Assessment as Learning

Self-directed 
learning

Lifelong 

learning

An ongoing 
metacognitive 

experience

Students develop a habit of mind to 
continually

Åreview their learning progress

Åmake improvement

Students gradually take 
ownership of their own learning



What reference tools (e.g. rubrics) do you 
make use of when providing students with 
feedback on their reading and listening skills?
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Use of Assessment Data to Enhance Curriculum Planning

Activity 2 (Discussion)



Reference Tools for Assessments
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Adapted from English Language Education Key Learning Area Curriculum Guide (Primary 1 - Secondary 6) (CDC, 2017)

Monitoring the 

learning process

Reflecting on 
learning 

performance & 
evaluating the  

effectiveness of 
strategies 
adopted 

Formulating plans 

(e.g. learning 

strategies/follow-

up actions ) to 

attain the goals

Setting 

personalised

learning goals



Poor (1 point) Fair (2 points) Good (3 points) Excellent(4 points)

Understandingwords and 
expressions used in texts R R

IdentifyingǿǊƛǘŜǊǎΩ ŀǘǘƛǘǳŘŜǎ 
signalledin texts R R

Analysingthe developmentof 
ideas in texts R R

Student Performance on 
reading

Billy 7 points

Kelly 7 points

ÅDo Billy and Kelly have the same 

learning performance and progress?

ÅShould Billy and Kelly set the same 

learning goals?
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Reference Tools for Assessments
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The Learning Progression Framework (LPF)
for English Language

http://www.edb.gov.hk/lpfenglish

Reading

19



Curriculum Framework,

Learning, Teaching and Assessment,

and the LPF

Curriculum 

Framework

(What students are 

expected to learn)

Goals

(What students can 

do as a result)

Learning

Progression

Framework

Attainment
Process

Teaching

Assessment

Learning

20



Curriculum Framework and Assessment

Curriculum Framework 

and the LPF

Skills

What students can do as a result of 

learning and teaching

Assessments in  
Schools

HKDSE

Assessments for 
Basic Competency

TSA

Assessment for/as Learning
Curriculum Framework and 

Learning Progression Framework

Basic 
Competency

21



What is the LPF for English Language?

represents the growth of learners on a developmental 
continuum as they work towards the Learning Targets and 
Learning Objectives of the English Language curriculum;

is made up of Learning Outcomesorganisedunder 
the four language skills and divided into eight levels 
of attainment;

helps teachers better understand and articulate 
learnersô performance; and

helps teachers plan strategically how to enhance English 
Language learning and teaching.

22



¢ƻ ǇǊƻǾƛŘŜ ǊŜŦŜǊŜƴŎŜ ŦƻǊ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǎǘǳŘŜƴǘǎΩ 
learning progress

To help schools plan and review the school English 
Language curriculum and L&T strategies

To help students progress along the learning 
continuum

Summative assessment / Benchmarking students

What are the Purposes of Developing the LPF?
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Understanding the Learning Progression

a) Study the Outcome Statements for three levels of the LPF for Reading: 

Activity 3 (Matching activity)

b) Match the outcome statements to the three ATMs (ATMs 1, 5 and 8)

c) Identify the three aspects in the progression of the Outcome Statements 

for Reading.
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Understanding 

information and 

ideas 

in some short 

simple texts, 

using some 

reading 

strategies as 

appropriate

Understanding 

and inferring 

information, 

ideas, feelings 

and opinions in a 

range of texts 

with some 

degree of 

complexity, 

using & 

integrating a 

small range of 

reading 

strategies as 

appropriate

Understanding, 

inferring and 

interpreting 

information, 

ideas, feelings 

and opinions in 

complex texts 

using and 

integrating a 

range of reading 

strategies as 

appropriate

Level 1 Level 5 Level 8

Progression of the Learning Outcomes 
Activity 3 (Matching activity)

b) Match the outcome statements to the three ATMs (ATMs 1, 5 and 8)
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Level 1 Level 5 Level 8

Progression of the Learning Outcomes 

Understanding

information and 

ideas

in some short, 

simple texts

using some 

reading strategies 

as appropriate

Understanding 

and inferring 

information, ideas, 

feelings and 

opinions

Understanding, 

inferring and 

interpreting 

information, ideas, 

feelings and 

opinions
in a range of texts 

with some degree 

of complexity

using & 

integrating 

a small range of 

reading 

strategies 

as appropriate

using and 

integrating a range 

of reading 

strategies as 

appropriate

in complex texts

Depth of 

processing

Text 

complexity

Range & 

application 

of reading 

strategies

Activity 3 (Matching activity)

c) Identify the three aspects in the progression of the Outcome Statements 

for Reading.
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Outcome Statements in the LPF

Range and application of 

reading strategies

Abstractness

Organisation

Density of 
information

Text complexity

Depth of processing
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Structure of the LPF
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Curriculum Planning

The learning, teaching & assessment 

cycle

Providing a common 
άƭŀƴƎǳŀƎŜέ ŀƴŘ άǘƻƻƭέ to 
facilitate professional 
discussions among 
teachers
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The Development of Reading 

Skills and Strategies across Key Stages

ÅFurther 
studies, 
work

ÅLifelong 
language 
learning

Key Stages 1 and 2 Key Stage 4Key Stage 3

Expanding the 

Repertoire of Reading 

Skills and Strategies 

ÅPreparing students 

for meeting the 

language demand at 

KS4

ÅExtending studentsõ 

learning experiences 

through promoting 

LaC/ RaC

Optimising English 

Language 

ÅSupporting students 

to conduct 

independent reading

ÅEnriching studentsõ 

learning experiences 

through promoting 

the academic and 

creative use of 

English

Developing Basic 

Skills and Strategies

Å40% of English 

lesson time on 

Reading Workshops

ÅUsing literary & 

information texts to 

facilitate the 

development of 

reading skills in 

context
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An example

Curriculum Planning

DevelopingǎǘǳŘŜƴǘǎΩreadingskillsandstrategiesacrosslevels

Secondary 1 Secondary 3Secondary 2

Senior 

Secondary 
Primary 

Consolidation: ATMs 2-5 / Introduction: ATMs 5-6

Consolidation: ATMs 2-4 /  Introduction: ATMs 4-5

Consolidation: ATMs 2-3

Introduction: ATMs 3-4

32
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https://www.edb.gov.hk/bridging_the_gap

Leaflet on "Bridging the Gap for a Smooth 

Transition - Strengthening Connections and 

Progressions in the Secondary English Language 

Education Curriculum"

Curriculum Planning

Enhancingthe interfaceacrosskeystagesof learning

https://www.edb.gov.hk/bridging_the_gap


Learning, Teaching and Assessment 
PromotingAssessmentfor/as Learning

34

Equipping 

students with 

the learning 

strategies

Monitoring the 

learning process

Reflecting on 
learning 

performance & 
evaluating the  

effectiveness of 
strategies 
adopted 

Formulating plans 

(e.g. learning 

strategies/follow-

up actions ) to 

attain the goals

Setting 

personalised

learning goals ¢ŜŀŎƘŜǊΩǎ wƻƭŜ 
(What?)
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Learning, Teaching and Assessment 
PromotingAssessmentfor/as Learning

Monitoring the 

learning process

Reflecting on 
learning 

performance & 
evaluating the  

effectiveness of 
strategies 
adopted 

Formulating plans 

(e.g. learning 

strategies/follow-

up actions ) to 

attain the goals

Setting 

personalised

learning goals ¢ŜŀŎƘŜǊΩǎ wƻƭŜ 
(How?)

Feed-

Forward

Feedback
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Learning, Teaching and Assessment 
PromotingAssessmentfor/as Learning

¢ŜŀŎƘŜǊΩǎ wƻƭŜ 
(How?)

Feed-

Forward

Feedback

How to improve further
Identifying 

strengths and 
areas for 

improvement

Explicit teaching of 
learning strategies



Adapted from : Ontario. Ministry of Education. (2010). Growing Success: Assessment, Evaluation, and Reporting in Ontario Schools. Toronto: Author. [p.32] 37

Promoting Assessment for / as Learning

Å Equipping students with the skills and 
strategies through targeted instruction and 
guidance

Å Providing quality feedback that helps 
students progress further

Å Engaging students in self-reflection & letting 
them keep track of their own learning

Where are the students going?

Å Identifying learning goals and assessment criteria

Å Using examples & models of strong & weak work

Where are the students now?

Goal What do the students need to do in order 

to get there?

Å Understanding studentsô learning performance through a variety of assessment activities, 

e.g. self-, peer-, teacher assessment

Adapted from: Chappius, J.  (2009). Seven Strategies of Assessment for Learning. Canada: Pearson Education.

Learning, Teaching and Assessment 



Learning, Teaching and Assessment 
PromotingAssessmentfor/as Learning

(4) Designing 
reading 
activities

(1) Identifying 
ǎǘǳŘŜƴǘǎΩ ǎǘǊŜƴƎǘƘǎ 

& areas for 
improvement

(3) Setting 
learning 

objectives

(2) Selecting 
suitable reading 

texts

38

Feedback

Feedforward

(Explicit teaching of 

learning strategies)

Feedback



Adapted from : Ontario. Ministry of Education. (2010). Growing Success: Assessment, Evaluation, and Reporting in Ontario Schools. Toronto: Author. [p.32]

Promoting Assessment for / as Learning

Å Equipping students with the skills and 
strategies through targeted instruction and 
guidance

Å Providing quality feedback that helps 
students progress further

Å Engaging students in self-reflection & letting 
them keep track of their own learning

Where are the students going?

Å Identifying learning goals and assessment criteria

Å Using examples & models of strong & weak work

Where are the students now?

Goal What do the students need to do in order 

to get there?

Å Understanding studentsô learning performance through a variety of assessment activities, 

e.g. self-, peer-, teacher assessment

Adapted from: Chappius, J.  (2009). Seven Strategies of Assessment for Learning. Canada: Pearson Education.
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Learning, Teaching and Assessment 



Reading ïATM 2 Reading ïATM 3 Reading ïATM 4

Understanding information, 

ideas and feelings in a small 

range of short simple texts, 

using some reading 

strategies as appropriate

Understanding and inferring 

information, ideas and 

feelings in a small range of 

simple texts, using and 

integrating a small range of 

reading strategies as 

appropriate

Understanding and inferring 

information, ideas and 

feelings in a range of simple 

texts, using and integrating a 

small range of reading 

strategies as appropriate

Pointers

Learners can, for example,

· work out the meaning of 

words by using 

knowledge of letter-

sound relationships

· locate specific 

information by 

identifying key words

· follow ideas by 

understanding the use of 

simple cohesive devices 

(e.g. simple connectives, 

pronouns)

Pointers

Learners can, for example,

· work out the meaning of 

words and phrases by 

using knowledge of word 

formation (e.g. prefix, 

suffix) and some semantic 

clues (e.g. synonyms) 

· locate specific information 

by recognising simple text 

structures (e.g. list of 

ingredients followed by 

cooking procedures in 

recipes)

· identify main ideas and 

some supporting details 

explicitly stated in the text

Pointers

Learners can, for example,

· work out the meaning of 

words and phrases by 

using semantic and 

syntactic clues 

· locate details which 

support the main ideas 

from different parts of a 

text

· follow ideas by 

recognising simple text 

structures and 

understanding the use of  

cohesive devices

(1) IdentifyingǎǘǳŘŜƴǘǎΩstrengthsandareasfor improvement

Identifying 

Studentsô 

Strengths & 

Areas for 

Improvement

?

O

An example

P̡

P

P

P

P

P̡

P̡

P̡

?

O

P

Identifying reading 

skills and strategies that                

need to be supported

need to be further stretched

need to be given opportunities 

for development

Learning, Teaching and Assessment 

40

Where are the students now?



(2) Selectingsuitablereadingtexts

Reading - ATM 1 Reading ïATM 5 Reading ïATM 8

Understanding 

information and ideas in 

some short simple texts, 

using some reading 

strategies as appropriate

Understanding and 

inferring information, 

ideas, feelings and opinions 

in a range of texts with 

some degree of complexity, 

using and integrating a 

small range of reading 

strategies as appropriate

Understanding, inferring 

and interpreting 

information, ideas, feelings 

and opinions in complex 

texts, using and integrating 

a range of reading 

strategies as appropriate

Depth of processing

Range and application of 

reading strategies

Learning, Teaching and Assessment 

Abstractness

Organisation

Density of 
information

Text complexity

41



Adapted from : Ontario. Ministry of Education. (2010). Growing Success: Assessment, Evaluation, and Reporting in Ontario Schools. Toronto: Author. [p.32]

Promoting Assessment for / as Learning

Å Equipping students with the skills and 
strategies through targeted instruction and 
guidance

Å Providing quality feedback that helps 
students progress further

Å Engaging students in self-reflection & letting 
them keep track of their own learning

Where are the students going?

Å Identifying learning goals and assessment criteria

Å Using examples & models of strong & weak work

Where are the students now?

Goal What do the students need to do in order 

to get there?

Å Understanding studentsô learning performance through a variety of assessment activities, 

e.g. self-, peer-, teacher assessment

Adapted from: Chappius, J.  (2009). Seven Strategies of Assessment for Learning. Canada: Pearson Education.
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Learning, Teaching and Assessment 



Reading ïATM 2 Reading ïATM 3 Reading ïATM 4

Understanding information, 

ideas and feelings in a small 

range of short simple texts, 

using some reading 

strategies as appropriate

Understanding and inferring 

information, ideas and 

feelings in a small range of 

simple texts, using and 

integrating a small range of 

reading strategies as 

appropriate

Understanding and inferring 

information, ideas and 

feelings in a range of simple 

texts, using and integrating a 

small range of reading 

strategies as appropriate

Pointers

Learners can, for example,

· work out the meaning of 

words by using 

knowledge of letter-

sound relationships

· locate specific 

information by 

identifying key words

· follow ideas by 

understanding the use of 

simple cohesive devices 

(e.g. simple connectives, 

pronouns)

Pointers

Learners can, for example,

· work out the meaning of 

words and phrases by 

using knowledge of word 

formation (e.g. prefix, 

suffix) and some semantic 

clues (e.g. synonyms) 

· locate specific information 

by recognising simple text 

structures (e.g. list of 

ingredients followed by 

cooking procedures in 

recipes)

· identify main ideas and 

some supporting details 

explicitly stated in the text

Pointers

Learners can, for example,

· work out the meaning of 

words and phrases by 

using semantic and 

syntactic clues 

· locate details which 

support the main ideas 

from different parts of a 

text

· follow ideas by 

recognising simple text 

structures and 

understanding the use of  

cohesive devices

P̡

O

An example

P̡

P

P̡

?
Reading objectives

ATM 3.1 & 

ATM 4.3

(ATM 3.1) 

ïwork out the meaning of 
words and phrases by using 
knowledge of word formation 
(e.g. suffix)

(ATM 4.3)

ï follow ideas by recognising 
simple text structures

(3) Settinglearningobjectivesto helpstudentsimprovefurther

P

P

P

Learning, Teaching and Assessment 

43

Where are the students going?



Adapted from : Ontario. Ministry of Education. (2010). Growing Success: Assessment, Evaluation, and Reporting in Ontario Schools. Toronto: Author. [p.32]

Promoting Assessment for / as Learning

Å Equipping students with the skills and 
strategies through targeted instruction and 
guidance

Å Providing quality feedback that helps 
students progress further

Å Engaging students in self-reflection & letting 
them keep track of their own learning

Where are the students going?

Where are the students now?

Goal What do the students need to do in order 

to get there?

Å Understanding studentsô learning performance through a variety of assessment activities, 

e.g. self-, peer-, teacher assessment

Adapted from: Chappius, J.  (2009). Seven Strategies of Assessment for Learning. Canada: Pearson Education.
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Learning, Teaching and Assessment 



If _____________________________,

Thatôs _________________________.

If _____________________________,

Thatôs _________________________.

From: Silverstein, S. (1981). A Light in the Attic.New York: HarperCollins.

I donôt have to go to school

a vacation

you like this poem

appreciation

Ations by Shel Silverstein

(4) Designingreadingactivities

ATM 4.3
Follow ideas by 

understanding 

simple text 

structure

Activity 4 (While-reading activity)
Discuss with a partner and complete the poem.

Learning, Teaching and Assessment 
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ATM 3.1

Knowledge of 

word formation 

(e.g. suffix)



The Development of Reading 

Skills and Strategies across Key Stages

ÅFurther 
studies, 
work

ÅLifelong 
language 
learning

Key Stages 1 and 2 Key Stage 4Key Stage 3

Expanding the 

Repertoire of Reading 

Skills and Strategies 

ÅPreparing students 

for meeting the 

language demand at 

KS4

ÅExtending studentsõ 

learning experiences 

through promoting 

LaC/ RaC

Optimising English 

Language 

ÅSupporting students 

to conduct 

independent reading

ÅEnriching studentsõ 

learning experiences 

through promoting 

the academic and 

creative use of 

English

Developing Basic 

Skills and Strategies

Å40% of English 

lesson time on 

Reading Workshops

ÅUsing literary & 

information texts to 

facilitate the 

development of 

reading skills in 

context
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Underlying Principles

2) Learners are exposed to a variety of text types and reading purposes (e.g. reading for academic 

development, reading for pleasure) in preparation for real life applications.

Reading ïATM 3 Reading ïATM 5 Reading ïATM 7

Understanding and inferring 

information, ideas and feelings in a small 

range of simple texts, using and 

integrating a small range of reading 

strategies as appropriate

Understanding and inferring information, 

ideas, feelings and opinions in a range of 

texts with some degree of complexity, using 

and integrating a small range of reading 

strategies as appropriate

Understanding, inferring and interpreting 

information, ideas, feelings and opinions in a 

range of texts with some degree of 

complexity, using and integrating a range of 

reading strategies as appropriate

Pointers

Learners can, for example,

·work out the meaning of words and 

phrases by using knowledge of word 

formation (e.g. prefix, suffix) and 

some semantic clues (e.g. synonyms)

·locate specific information by 

recognisingsimple text structures 

(e.g. list of ingredients followed by 

cooking procedures in recipes)

·identify main ideas and some 

supporting details explicitly stated in 

the text

Pointers

Learners can, for example,

·work out the meaning of some 

idiomatic expressions (e.g. phrasal 

verbs and idioms) by using semantic 

and syntactic clues

·follow the development of main ideas 

and make connections between ideas 

and information not explicitly stated by 

using semantic and syntactic clues

·organiseinformation and ideas in texts 

by using knowledge of text structures 

and some graphic forms (e.g. mind 

maps, character webs)

Pointers

Learners can, for example,

·work out the meaning of figurative 

language (e.g. metaphors) by using 

semantic and syntactic clues 

·analysethe development of ideas, views 

or arguments in texts 

·interpret ideas and opinions presented in 

different texts and draw conclusions 

·analysetexts for themes, intended 

audience and writersô attitudes by 

reviewing

Promoting LaC /RaC at the Junior Secondary Level
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ATM 3

Knowledge of word 
formation (e.g. prefix, 

suffix) & some 
semantic clues (e.g. 

synonyms)

[e.g. exhale (away from), overpopulation (too much), non-metal (not)]

[e.g. test tube, measuring cylinder]

[e.g. accessthe file (n Ą v), google (n Ą v)]

[e.g. smog = smoke + fog, bionic = biology + electronic]

Å English Language C&A Guide (S4-6)(2007)

Å Resource package on óEnhancing English Vocabulary Learning and Teaching at Secondary Levelô

Knowledge of Word Formation

ÅAffixation

ÅCompounding 

ÅConversion

ÅBlending

Promoting LaC /RaC at the Junior Secondary Level
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ATM 3, 5 & 7
Knowledge of 
text structure, 
graphic forms

Higher 

order 

thinking

Skills

Rhetorical functions in different text structures

Promoting LaC /RaC at the Junior Secondary Level
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Examples of Rhetorical Functions and their Related 

Language Items Commonly Found across KLAs

CDC Supplement to the 

English Language 

Education Key Learning 

Area Curriculum Guide 

(Secondary 1 ð 3) 2018 

ïChapter 6

More examples

50

https://drive.google.com/file/d/1Kwwh272S0NAJmq_3LsOXa2E-ljG-nB34/view


ATM 3, 5 & 7
Knowledge of 
text structure, 
graphic forms

Illustrating causes and effects Making comparison

Examples More examples

Promoting LaC /RaC at the Junior Secondary Level
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https://drive.google.com/file/d/1Lgc5n7sqxWUf4vctiuumMoptKxHIfBbk/view?usp=sharing
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Curriculum Planning
Enhancingthe interfaceacrosskeystages

More examples

(Junior Secondary Level) (Senior Secondary Level)

https://www.edb.gov.hk/RWaC_JS https://www.edb.gov.hk/Academic_English

https://drive.google.com/file/d/1Kwwh272S0NAJmq_3LsOXa2E-ljG-nB34/view
http://www.edb.gov.hk/RWaC_JS
https://www.edb.gov.hk/Academic_English


Activity 5 (Pre-reading activity)
You will play the role as a student in this activity. Try to answer the teacherôs questions from the 

perspective of a student. 

Source: Comeskey, M. (2017). Big Bugs, ʉBadʊ Bugs. Cypress: Pacific Learning.

Supporting Students to Read Independently

The book cover

53



Supporting Students to Read Independently

1. What is the title of the book?

Big Bugs, ñBadò Bugs

Bugs
ugly

ATM 1.2
Decode words by using 
knowledge of letter-sound 
relationships

3. What is this book about?

Bugs

ATM 2.7
Make predictions about the 
content from the title and 
illustrations

2. Read the title aloud. What are the special effects?

Alliteration, repetition ATM 3.7
Identify simple stylistic features

Activity 5 (Pre-reading)
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Supporting Students to Read Independently

6. Why is the word ñBadò enclosed in quotation marks?

Meaning: 

May not be bad

ATM 6.1
Work out the literal and implied 
meaning of words and expressions by 
using semantic and syntactic clues

4. Can you give me an example of bugs?

Spiders ATM 2.7
Make predictions about the 
content from the illustrations

5. What is the use of the quotation marks?

Meaning: 

ÅTo draw readersô focus

Å To put emphasis on the 

word ñBadò

ATM 6.1
Work out the literal and implied 
meaning of words and expressions 
by using semantic and syntactic 
clues

Activity 5 (Pre-reading)
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