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Course Objectives

ATo enhance teachersodo knowledge of
Assessment of, for and as Learning;

A To introduce the use of the Learning Progression Framework (LPF) as
a reference tool to promote assessment literacy in the school English
Language curriculum; and

A To explore effective strategies that incorporate the use of the LPF to
facilitate the development of reading and listening skills and
Assessment for/as Learning



Final Report of Task Force on
Review of School Curriculum (2020)

Optimise the curriculum for the future
Foster whole-person development and diverse talents

Six Directions of
Recommendations




Final Report of Task Force on
Review of School Curriculum (2020)

Optimise the curriculum for the future

Catering for
Foster whole-person development and diverse talents

Learner
Diversity

Recommendations
for English Languag

Creating
Space




Final Report of Task Force on
Review of School Curriculum (2020)

Recommendations for English Language

further streamline the SBA and review how
the Elective Part could be better assessed in
the Writing Paper of the HKDSE

Optimise the curriculum for the future
Foster whole-person development and diverse talents

offer vocational English as an
Applied LearningApl) course

enrich the existing curriculum, with
V more emphasis on thacademic and
creative use of the language

Task Force on Review of School Curriculum S5
Final Report

September 2020

provide more opportunities for students
to enhance their language competency
throughLaCandRaC
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Assessment
of, for and as Learning



Discussion
Activity 1

WhatR 2 S &
school context?
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Assessment

e.g.
A Grades/levels

A Marks/scores

A Percentages

A Oral/written comments
A Checklisted comments
é

o /

e.g.

A Quizzes, tests, exams

A Portfolios

A Projects

A Individual/group
presentations

A Homework

A Peer-assessment

A Self-assessment

A Teacher observations

e %

(@)

o o I I Io To Do D

/o

Inform teaching
decisions
Self-evaluate
Diagnose
Motivate
Self-monitor
Provide feedback

|dentify

/




Learning and Teaching
Process

Sharing learning objectives
with students

Effective questioning (e.g.
wait/pause time, a variety
of question types — open/
closed questions, content-
centred to student-centred)

Observation (e.g. body
language, facial
expressions)

Peer learning (e.g. listening
and reflecting on other
students’ answers in whole
class setting)

Effective feedback
(e.g. clear advice
for improvement/
reinforcement)

Active involvement of
students in their own
learning

Raising of students” self-
esteem

“ Assessment
1 Summative Assessments

A FRAMEWORK OF SCHOOL ASSESSMENT PRACT]

o

FORMATIVE ASSESSMENT
(informs learning and teaching)

Leads to more
successful results

SUM
(

—»

* Diversity

- Different modes of assessment
(e.g. pen and paper tests, projects,
portfolio, performance tasks,
self-reflection) to match learning
objectives and processes

- Different parties (e.g. self/peer/
teachers/parents)

- Different strategies fo assess the
quality of learning (e.g. setting
assessments that are both
challenging and suitable for
students’ competence other than
reward and punishment)

Tests which are used diagnostically
to inform learning and teaching

Opportunities for students to learn.
reflect and correct rather than
compare marks with others

(Adapted from Shirley Clarke)

..... ’.—._. '_'-'_'-"'-'-'-'_'-'-'-.
1
i
A 4
chin
g I| Internal Assessments
sctives + Diversity + Tests/examinations which are used
i 7 - Different modes of assessment to assign grades or levels (e.g. en
eg |* (e.g. pen and paper tests. projects, of school term/year)
ulety portfolio, performance tasks. * Recording
open/ self-reflection) to match learning - For tracking students’
tent- objectives and processes learning progress
ntred) - Different parties (e.g. self/peer/ * Reporting
"ly reachel‘s/pm'en[g) - Qualitative feedback.
- Different strategies to assess the reducing reliance on
quality of learning (e.g. sefting grades and marks
stening assessments that are both
!er = challenging and suitable for
.whole students” competence other than
reward and punishment)
* Tests which are used diagnostically
to inform learning and teaching
* Opportunities for students to learn,
reflect and correct rather than
of compare marks with others
L
self- |
]
1
Feedback Loop X
S rmimimi -

Source. EIIQIIDII‘LQIIUUQQC cuucation Key Learning Area Curriculum Guide (Prim&gcbndary 6) (CDC, 2017
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Purposes of Assessment
& Formative and Summative Assessments

An overview of the key considerations among assessment of, for and as learning

Summative Assessment

Assessment of Learning

Formative Assessment

Assessment for Learning

Assessment as Learning

| Gradual increase of learner responsibility >
Teacher-centred student-centred
Purposes and To assess learners’ achievement To enable teachers to use To involve learners in the learning process
objectives against set learning goals and information about learners’ where they monitor their own progress,
standards knowledge, understanding and skills ask questions and practise learning
to inform their teaching and strategies
enhance students’ learning To enable learners to use self-evaluation and
teachers’ feedback to reflect on and
consolidate their own learning and work
towards the set personal learning goals
Use of For selection, placement, promotion For providing information to For learners’ self-monitoring, self-correction,
assessment and awarding qualifications facilitate teachers’ instructional making self-improvement and adjusting
data With appropriate use of the decisinnf: _ personal learning goals
For providing feedback and
assessment data’ these suggestions to help learners make
pen and paper tests and improvement
exams can be formative For informing learners of their strengths and weaknesses
Reference assessments. Set teaching objectives and Personal goals and expectations
points  PETTONETICE O OUMET CATaaes expected learning outcomes
Modes c [ Pen and paper tests and examinatinns] Observations [ assignments / self-evaluation forms
Practical exams Self-access and self-directed learning tasks

Source: Supplementary Notes 3 to the English Language Curriculum and Assessment Guide (Seé&yi@&¢ € HKEAA, 2007)
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Purposes of Assessment
& Shifting the Balance

Assessment FORIIIQ Assessme
/ oF

Traditional Assessment Pyramid Reconfigured Assessment Pyramid

12
Source: Earl, L. (2003) Assessment as Learning: Using Classroom Assessiaxinse Student Learning. Thousand Oaks, Ca. Corwin Press.



Purposes of Assessment
& Shifting the Balance

Assessment FORIIIQ Assessme
/ oF

Traditional Assessment Pyramid Reconfigured Assessment Pyramid

13
Source: Earl, L. (2003) Assessment as Learning: Using Classroom Assessiaxinse Student Learning. Thousand Oaks, Ca. Corwin Press.



Promoting Assessment as Learning

Students gradually take Lifelong
ownership of their own learning learning

o
® N
An ongoing Students develop a habit of mind to
metacognitive continually
experience > A review their learning progress

A make improvement

14
Adapted from Englislhanguage Education Key Learning Area Curriculum Guide (Primarg§econdary 6) (CDC, 20)7



Use of Assessment Data to Enhance Curriculum Planning
Activity 2 (Discussion)

Whatreference tools (e.g. rubrics) do you
make use of when providing students with
feedback on their reading and listening skills?

15



Reference Tools for Assessments

Setting
personalised
learning goals

Reflecting on
learning
performance &
evaluating the
effectiveness of
strategies
adopted

Formulating plans
(e.g. learning
strategies/follow-
up actions) to
attain the goals

Monitoring the
learning process

Adapted from Englislhanguage Education Key Learning Area Curriculum Guide (Primarg§econdary 6) (CDC, 20)7
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Reference Tools for Assessments

A Do Billy and Kelly have the same
reading learning performance and progress?
Billy 7 points A Should Billy and Kelly set the same
learning goals?

Kelly 7 points

_ Poor (1 point) | Fair (2 points) | Good (3 points)| Excellent(4 points)

Understandingvords and
expressions used in texts R R

Identifyingg NA G SNE Q | ulj_.é)\ i dzRS a
signalledn texts

Analysinghe developmenbf
ideas in texts R R

17



Understanding the LPF



The Learning Progression Framework (LPF)
for English Language Speaking

= F.amcwotk for
The Lieaming Progression
ENGLISH LANGUAGE (SPEAKING Sm peaking -ATM S

The Liearning Frogressio

ENGLISH LANGUAGE (READ!

Reading - ATM § Reading - ATM 6 Reading - ATM T Reading - ATM 8

on, ideas finferring information,  (inferring information, [inferring and
lideas, feelings and ideas,

ideas, feelings and
fopinions in a range of  |opinions in u range of ideas,
i r it fectings and opinionsin_|complex texts, using and

lcomplexity siog and  of somplexity, using and [a range oftextswith. [integrating a ange of
lintegeating a small Fange (integrating a range of  |some degree of [reading strategies as
|of reading strategies as  [reading strategies as [complexity, using and  Jappropriate

[approp

Underlying Principles

——
“A;mmm generic skills, and positive values and attitudes are essential to English Language learning and form an integral part of the learning-teaching-assessment eyele.

2. Learners are exposed to a variety of fext types and reading for reading for pleasure) in preparation for real life applications.

\ 3. Selection of a wide range of texts of appropriate lengths and different topics, including authentie texts, is crucial of g for
‘ skimming for gist, clues) as well as learners® different eultures. -
“The interplay between tasks and texts isa range of tasks of the texts. In principle, task demand inereases
with text complesxity as I in the of  strategies. To cater for learner diversity, simple tasks can be included for complex texts to cultivate learners’ confidence, -
and difficult tasks for simple texts to stretch their abilities. R e a I n g
ls. cher sUpport is essential to helping the text and g and teaching process. 10 help learners.
Knowledge and experiences in the process of interacting with the text. As learners progress, the amount of support provided is gradually reduced to promote learner independence.

ATM = Attainment Milestone 10 English Language Education Section, Curriculum Development Institute, Ed 3
‘The Hong Kong Special Administrative Region, 201 T

http://www.edb.gov.hk/Ipfenglish
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Curriculum Framework,
Learning, Teaching and Assessment,
and the LPF

Process

Assessment

Attainment

20



Curriculum Framework and Assessment

Curriculum Framework and
Learning Progression Framework

What students can do as a result of 3
learning and teaching

P aE

Basic
Competency

Assessment for/as Learning

Assessments |
S_choqls

HKDSE
Y

Assessments for
Basic Competenc

—

\(*
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What is the LPF for English Language?

T Luurn
o Wg ....... Foamewory o

‘“"Mnmcsxm_»

representshe growth of learners on a developmental

continuum as they work towards the Learning Targets and

Learning Objectives of the English Language curricylum

iIs made up ofLearning Outcomesorganisedinder
the four language skills and divided irgight levels
of attainment;

helps teachers better understand and articulate
| earner soé ;amrf or mance

helps teacherglan strategically how to enhance English
Language learning and teaching

22



What are the Purposes of Developing the LPF?

~

~

NJ dzy RS N& (

glish

| PSA%

i
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Understanding the Learning Progression

Activity 3 (Matching activity)
a) Study the Outcome Statements for three levels of the LPF for Reading:

Reading - ATM 1 Reading — ATM 2 Reading - ATM 3 Reading - ATM 4 Reading — ATM 5 Reading — ATM 6 Reading — ATM 7 Reading — ATM 8

‘nderstanding Understanding and Understanding and inferring Understanding and Understanding, inferring
information, ideas and inferring information, information, ideas and inferring information, and interpreting
celings in a small range of |ideas and feelings in a feelings in a range of simple ideas, feelings and information, ideas,

hort simple texts, using  [small range of simple texts, using and integrating a opinions in a range of feelings and opinions in a
ome reading strategies as |texts, using and small range of reading texts with some degree of |range of texts with some
ppropriate integrating a small range  [strategies as appropriate

complexity, using and degree of complexity,

of reading strategies as integrating a range of using and integrating a
appropriate reading strategies as range of reading strategies
appropriate as appropriate

b) Match the outcome statements to the three ATMs (ATMs 1, 5 and 8)

c) Identify the three aspects in the progression of the Outcome Statements
for Reading.



Progression of the Learning Outcomes
Activity 3 (Matching activity)
b) Match the outcome statements to the three ATMs (ATMs 1, 5 and 8)

Understanding
Understanding .and inferring Understanding,
information and VB inferring and
e ideas, feelings interpreting
T and opinions in a information,
simple texts, range of texts ideas, feelings
using some Q with some @ and opinions in
reading degree O_f complex texts
strategies as CompIeX|ty, using and
appropriate |sing &_ integrating a

integrating a range of reading

small range of strategies as

reading appropriate

strategies as

appropriate




Progression of the Learning Outcomes

Activity 3 (Matching activity)

c) Identify the three aspects in the progression of the Outcome Statements
for Reading.

Understanding Understanding,
Understanding and inferring inferring and
?:Cpézs?; information and @ information, ideas, @ interpreting
P 9 |ideas feelings and information, ideas
opinions feelings and

opinions

. in a range of texts
iIn some short, :
Text @ with some degree @ in complex texts

: imple texts )
complexity ~ SIMP of complexity
using &
. integratin using and
aRaIri](?aetifn using some a srgall ragnge of integiqrating a range
pplicat reading strategies @ B @ of reading
ofreading | 55 appropriate : -
strategles Strategles strategles as
as appropriate appropriate

26



Outcome Statements in the LPF

Reading — ATM 2

Understanding

information, ideas and
feelings in a small range of
short simple texts, using
some reading strategies as

Reading - ATM 1

strategies as appropriate

Reading - ATM 3

Understanding and
inferring information,
ideas and feelings in a
small range of simple
texts, using and
integrating a small range
of reading strategies as

Depth of processing

Reading — ATM 4

Understanding and inferring
information, ideas and
feelings in a range of simple
texts, using and integrating a
small range of reading
strategies as appropriate

Reading — ATM 5

Understanding and
inferring information,
ideas, feelings and opinions
in a range of texts with
some degree of complexity,
using and integrating a
small range of reading
strategies as appropriate

Reading — ATM 6

Understanding and
inferring information,
ideas, feelings and
opinions in a range of
texts with some degree of
complexity, using and
integrating a range of
reading strategies as
appropriate

Reading - ATM 7

Understanding, inferring
and interpreting
information, ideas,
feelings and opinions in a
range of texts with some
degree of complexity,
using and integrating a
range of reading strategies
as appropriate

Reading - ATM 8

Understanding, inferring

and interpreting

information, ideas, feelings

and opinions in complex
texts, using and integrating
a range of reading strategies
as appropriate

Density of
information

Range and application of
reading strategies




Structure of the LPF

28




Use of the
LPF for Reading



Curriculum Planning

& Providing acommon
af y3dz IS do
facilitate professional
discussions among
teachers

\.\\Tea ching _~

-~

e ——

The learning, teaching & assessment
cycle




The Development of Reading
Skills and Strategies across Key Stages

Key Stages 1 an?l Key Stage 3 Key Stagel

Developing Basic  Expanding the Optimising English
Skills and Strategies Repertoire of Readinc Language

R40% of English w ASupporting students A;tré?:sr,
lesson time on APreparing students) to conduct work
Reading Workshopg for meeting the iIndependent readingALifelong
RUsing literary & language demand 111 AREnriching |Sgtadkdent so
information texts to\  KS4 ) learning experiences learning
facilitate the AExt endi ng through promoting
development of learningexperiences the academic and
reading skills in through promoting ~ creative use of

context Lad RaC English

31



Curriculum Planning
& Developingd (I dzR &3dingsKillsand strategiesacrosdevels

An example

Primary

Consolidation: ATMs 2-4 / Introduction: ATMs 4-5

Consolidation: ATMs 2-3
Introduction: ATMs 3-4

Secondary 1

I Consolidation: ATMs 2-5/ Introduction: ATMs 5-6

Secondary 2

Senior
Secondary

32



Curriculum Planning

& Enhancindhe interfaceacrosskeystagesof learning

B o0 Criboth it - Leaf!e_t on "Bridging the Qap for a Smooth
Y o anpunge Eovcasor Corii Transition - Strengthening Connections and
Progressions in the Secondary English Language
Education Curriculum"

strengthen curriculum continuity, prepare students well for the next key stage of learning. and equip
them with the language knowledge and skills to meet the challenges ahead

Why is a smooth transition important?

Equipping students for learning challenges

As students progress from the primary to the secondary level. the language and cognitive demands
in learning grow. They are expected to communicate more abstract and complex ideas in a variety of
contexts using more advanced language items and structures.
While they need to cope with increasingly complex texts as
they progress along the English Language Education
curriculum, they may also need to acquire language skills for
academic purposes, which may involve the use of more
subject-specific vocabulary and more complicated sentence
structures to perform different rhetorical functions. to support
them in learning across the curriculum. Primary

“Junior Secondary

Language and Cognitive Demands

Catering for learner diversity

With a view to catering for students' learning needs, interests and
aspirations and stretching their potential, learning experiences

Learning essential 10 broadening and enriching students’ English
Trangsase WIS knowledge, skills and experience for further studies and

mll

vocational and professional training should be provided. Schools
should consider offering an English-related elective subject
and/or Applied Learning courses at the senior secondary level to
complement and enrich English learning and plan holistically to
prepare students well for taking these electives.

English-related Applied
Learning courses

https://www.edb.gov.hk/bridging the gap



https://www.edb.gov.hk/bridging_the_gap

Learning, Teaching and Assessment
& PromotingAssessmenfor/as Learning

Setting
personalised
learning goals

9

Reflecting on
learning
performance &
evaluating the
effectiveness of

strategies
adopted

T

Monitoring the
learning process

&

Formulating plans
(e.g. learning
strategies/follow-
up actions ) to
attain the goals

“

N

¢Sl OKS NJX
(What?)

Equipping a

students with AL
the learning
strategies

A
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Learning, Teaching and Assessment
& PromotingAssessmenfor/as Learning

Setting
personalised
learning goals

9

Reflecting on
learning
performance &
evaluating the
effectiveness of

strategies
adopted

L

Monitoring the
learning process

<

Formulating plans
(e.g. learning
strategies/follow-
up actions ) to
attain the goals

e

Feedback

35



Learning, Teaching and Assessment
& PromotingAssessmenfor/as Learning

Explicit teachingof,
learning strategies| ¢ SI OK S N
(How?)

Forward How to improve further ﬁ

ldentifying
strengths and I‘
areas for ~
Improvement \ M
Feedback n
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Learning, Teaching and Assessment

Promoting Assessment for/as Learning

Where are the students going?
A 1dentifying learning goals and assessment criteria
A Using examples & models of strong & weak work

“Goal What do the students need to do in order

- to get there?

A Equipping students with the skills and
strategies through targeted instruction and
guidance

A Providing quality feedback that helps
students progress further

A Engaging students in se#flection & letting
them keep track of their own learning

Where are the students now?
A Understanding studentsd | earning performance through a
e.g. self-, peer-, teacher assessment

Adapted from: Chappius, J. (2009). Seven Strategies of Assessment for Learning. Canada: Pearson Education.
Adapted from : Ontario. Ministry of Education. (2010). Growing Success: Assessment, Evaluation, and Reporting in Ontario Schools. Toronto: Author. [p.32] 37



Learning, Teaching and Assessment

& PromotingAssessmenfor/as Learning Feedback

(1) Identifying

a0dzRSY U a

& areas for
Improvement

Feedforward (4) Designing
(Explicit teaching of reading
learning strategies) activities

(3) Setting

learning
objectives

(2) Selecting
suitable reading

Feedback

38



Learning, Teaching and Assessment

Promoting Assessment for/as Learning

Where are the students now?

A Understanding studentsodé | earning performance throug

e.g. self-, peer-, teacher assessment
39

Adapted from: Chappius, J. (2009). Seven Strategies of Assessment for Learning. Canada: Pearson Education.
Adapted from : Ontario. Ministry of Education. (2010). Growing Success: Assessment, Evaluation, and Reporting in Ontario Schools. Toronto: Author. [p.32]



Learning, Teaching and Assessment

& (1) Identifyingd U dzR Str¢ngthsénd areasfor improvement

Where are the students now?

dentifying
Student\so

Strengths &

Areas for
Improvement
‘4"7 h
Identifying reading .:,‘

skills and strategies that

P need to be further stretched
J need to be supported

need to be given opportunities
. for development

An example

Reading i ATM 2
Understanding information,
ideas and feelings in a small
range of short simple texts,
using some reading
strategies as appropriate

Reading i ATM 3
Understanding and inferring
information, ideas and
feelings in a small range of
simple texts, using and
integrating a small range of
reading strategies as
appropriate

Reading i ATM 4
Understanding and inferring
information, ideas and
feelings in a range of simple
texts, using and integrating a
small range of reading
strategies as appropriate

Pointers
Learners can, for example,

Pointers
Learners can, for example,

work out the meaning
words by using J
knowledge of letter
sound relationships

follow ideas by
understanding the use
simple cohesive device

locate specific
information by locate specific informatig
identifying key words by recognising simple te

work out the meaning of
words and phrases by

using knowledge of word
formation (e.g. prefix,
suffix) and some semant
clues (e.g. synonyms)

Pointers
Learners can, for example,

- work out the meaning of
words and phrases by
using semantic and
syntactic clues

cate details which

upport the main ideas
from different parts of a
text

structures (e.g. list of

ingredients followed by follow ideas by
cooking procedures in recognising simple text

recipes)

(e.g. simple connective
pronoun$

identify main ideas and
some supporting details
explicitly stated in théext

structures and
understanding the use o
cohesivedevices

40



Learning, Teaching and Assessment
& (2) Selectingsuitablereadingtexts

Reading - ATM 1
Understanding

information and ideas in

some short simple texts,

using some reading
strategies as appropriate

Depth of processing

Reading 1 ATM 5
Understanding and
inferring information,

in a range of texts with
some degree of complexity,

Reading 1 ATM 8
Understanding, inferring
and interpreting

texts, using and integrating

using and integrating a

small range of reading

strategies as appropriate

a range of reading
strategies as appropriate

Density of ,
information @

Abstractness N l
Text complexity

Range and application of
reading strategies

41



Learning, Teaching and Assessment

Promoting Assessment for/as Learning

Where are the students going?
A ldentifying learning goals and assessment criteria
A Using examples & models of strong & weak work

.
“Goal
C A 3

Adapted from: Chappius, J. (2009). Seven Strategies of Assessment for Learning. Canada: Pearson Education.
Adapted from : Ontario. Ministry of Education. (2010). Growing Success: Assessment, Evaluation, and Reporting in Ontario Schools. Toronto: Author. [p.32]
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Learning, Teaching and Assessment

& (3) Settinglearningobjectivesto help studentsimprovefurther
Where are the studentgoing?

An example

Reading i ATM 2
Understanding information, |Understanding and inferring |Understanding and inferring

Reading i ATM 3 Reading i ATM 4

ATM 3.1 &\
ATM 4.3

ideas and feelings in a smalllinformation, ideas and
range of short simple texts, [feelings in a small range of
using some reading simple texts, using and
) strategies as appropriate  [integrating a small range of

information, ideas and
feelings in a range of simple
texts, using and integrating a
small range of reading

"«""r

(': P

Reading objectives “«@

(ATM 3.1)

I work out the meaning of
words and phrases by using
knowledge of word formatio
(e.g. suffix)

(ATM 4.3)

I follow ideas by recognising
simple text structures

reading strategies as
appropriate

strategies as appropriate

Pointers
Learners can, for example,

Pointers
Learners can, for example,

work out the meaning
words by using J
knowledge of letter
sound relationships

locate specific

identifying key words

information by P locate specific informatio

follow ideas by
understanding the use
simple cohesive device

Pointers
Learners can, for example,

work out the meaninga'- work out the meaning of

words and phrases by
using knowledge of worc
formation (e.g. prefix,
suffix) and some seman

\_ clues (e.g. synonyms)j|

by recognising simple te

words and phrases by
using semantic and
syntactic clues

cate details which
upport the main ideas
from different parts of a

structures (e.g. list of
ingredients followed by
cooking procedures in
recipes)

(e.g. simple connective
pronoun3

identify main ideas and \_

some supporting details
explicitly stated in théext

text

_ )
follow ideas by
recognising simple text

structures and
understanding the use o
cohesivalevices

43



Learning, Teaching and Assessment

Promoting Assessment for/as Learning

What do the students need to do in order
to get there?

A Equipping students with the skills and
strategies through targeted instruction and
guidance

A Providing quality feedback that helps
students progress further

A Engaging students in sebflection & letting
them keep track of their own learning

44

Adapted from: Chappius, J. (2009). Seven Strategies of Assessment for Learning. Canada: Pearson Education.
Adapted from : Ontario. Ministry of Education. (2010). Growing Success: Assessment, Evaluation, and Reporting in Ontario Schools. Toronto: Author. [p.32]



Learning, Teaching and Assessment

& (4) Designingeadingactivities
Activity 4 (While-reading activity)
Discuss with a partner and complete the poem. ATM 3.1

Knowledge of

. A | word formation
flons Yy e llverstein (eg SUfﬁX)

From: Silverstein, S. (1981A Light in the AtticNew York: HarperCollins. I )

If | dondt have to go to s A e
-Pl\ﬁ h‘-B (";"";‘
That&s a vacation . Follow ideas by '

understanding

If you like this poem , simple text
That & appreciation . structu; | )
N
""«’%@‘,
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The Development of Reading
Skills and Strategies across Key Stages

Key Stages 1 an?l Key Stage 3 Key Stagel

Developing Basic  Expanding the Optimising English
Skills and Strategies Repertoire of Readinc Language
R40% of English Skills and Strategies ASupporting students

AFurther

studies,
lesson time on APreparing students  to conduct work
Reading Workshops for meeting the iIndependent readingALifelong
AUsing literary & language demandai AEnr i chi ng |$gtastkdent s d
information texts to KS4 learning experiences learning
facilitate the (AExt endi ny through promoting
development of learningexperiencds the academic and
reading skills in through promoting|  creative use of
context Lad RaC English

\. J
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Promoting

LaC /RaC at the Junior Secondary Level

2) Learners are exposed to a variety of text types and reading purposes (e.g. reading for academic

development, reading for pleasure) in preparation for real life applications.

Reading i ATM 3

Understanding and inferring

information, ideas and feelings in a small
range of simple texts, using and
integrating a small range of reading
strategies as appropriate

Reading i ATM 5

Understanding and inferring information,
ideas, feelings and opinions in a range of

and integrating a small range of reading
strategies asappropriate

texts with some degree of complexity, using

Reading i ATM 7

Understanding, inferring and interpreting
range of texts with some degree of

reading strategies as appropriate

information, ideas, feelings and opinions in &

complexity, using and integrating a range of

Pointers
Learners can, for example

phrases by using knowledge of wo
formation (e.g. prefix, suffix) and
some semantic clues (e.g. synonyi

- locate specific information by
recognisingsimple text structures
(e.qg. list of ingredients followed by
cooking procedures in recipes)

- identify main ideas and some
supporting details explicitly stated
the text

. work out the meaning of words ang

Pointers
Learners can, for example

work out the meaning of some

idiomatic expressions (e.g. phrasal
verbs and idioms) by using semantig
and syntacticlues

. follow the development of main idea
and make connections between ided
and information not explicitly stated
using semantic and syntactiues

by using knowledge of text structure
and some graphic forms (e.g. mind
maps, character weps

Pointers
Learners can, for example

- work out the meaning of figurative
language (e.g. metaphors) by using

. analysahe development of ideas, vie)

. interpret ideas and opinions presente

semantic and syntactic clues

or arguments in texts

. organisanformation and ideas in texi

different texts and draw conclusions

: analxsetexts for themes, intended
audi ence and wr i
reviewing

t
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Promoting LaC /RaC at the Junior Secondary Level

ATM 3
Knowledge of wor
formation (e.g. prefix,
suffix) & some
semantic clues (e.g.

synon);si )

Reading — ATM 3

|Understanding and inferring
information, ideas and feelings in a small
range of simple texts, using and
integrating a small range of reading
strategies as appropriate

Reading — ATM 5

|Understanding and inferring information,
lideas, feelings and opinions in a range of
texts with some degree of complexity, using
and integrating a small range of reading
strategies as appropriate

Reading — ATM 7

|Understanding, inferring and interpreting
information, ideas, feelings and opinions in a
range of texts with some degree of
complexity, using and integrating a range of
reading strategies as appropriate

[Pointers
\Learners can, for example,

- work out the meaning of words and
phrases by_using knowledee of word
formation (e.g. prefix, suffix) and
some semintic clues (e.g. synonyms)

- locate specific information by
recognising simple text structures
(e.g. list of ingredients followed by
cooking procedures in recipes)

- identify main ideas and some
supporting details explicitly stated in
the text

[Pointers
Learners can, for example,

- work out the meaning of some
idiomatic expressions (e.g. phrasal
verbs and idioms) by using semantic
and syntactic clues

- follow the development of main ideas
and make connections between ideas
and information not explicitly stated by
using semantic and syntactic clues

- organise information and ideas in texts
by using knowledge of text structures
and some graphic forms (e.g. mind

[Pointers
\Learners can, for example,

- work out the meaning of figurative
language (e.g. metaphors) by using
semantic and syntactic clues

- analyse the development of ideas, views
or arguments in texts

- interpret ideas and opinions presented in
different texts and draw conclusions

- analyse texts for themes, intended
audience and writers” attitudes by
reviewing

maps, character webs)

Knowledge of Word Formation

A Affixation [e.g.exhale (away from)ovempopulation (too much)porrmetal (not)]
A Compounding [e.g. test tubemeasuring cylindér

A Conversion [e.g.accesghe file (nA V), google (B V)]

A Blending [e.g. smog = smoke + fdgpnic=biology + electronic]

48
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Promoting

ATM 3,58 7
Knowledge o

text structure,
graphic forms

thinking
Skills

LaC /RaC at the Junior Secondary Level

Rhetorical functionan differenttext structures

Reading - ATM 3

nderstanding and inferring
information, ideas and feelings in a small
range of simple texts, using and
integrating a small range of reading

Reading - ATM 5

Understanding and inferring information,
|:deas, feelings and opinions in a range of

exts with some degree of complexity, using
and integrating a small range of reading
strategies as appropriate

Reading - ATM 7

Understanding, inferring and interpreting
information, ideas, feelings and opinions in a
range of texts with some degree of
complexity, using and integrating a range of
reading strategies as appropriate

Poultig !
Learners can, for example,

« work out the meaning of words and
phrases by using knowledge of word
formation (e.g. prefix, suffix) and
some semantic clues (e.g. synonyms)

« locate specific information by
recognising simple text structures
(e.g list of ingredients followed by
cooking procedures in recipes)

« identify main 1deas and some
supporting details explicitly stated in
the text

Pointers
Learners can, for example,

- work out the meaning of some
idiomatic expressions (e.g. phrasal
verbs and 1dioms) by using semantic
and syntactic clues

« follow the development of main ideas
and make connections between 1deas
and information not explicitly stated by
using semantic and syntactic clues

» organise information and ideas n texts
by using knowledge of text structures
and some graphic forms (e.g. mind
maps, character webs)

Pointers
Learners can, for example,

- work out the meaning of figurative
language (e.g. metaphors) by using
semantic and syntactic clues

- analyse the development of 1deas, views
or arguments in texts

- inferpret ideas and opinions presented in
different texts and draw conclusions

- analyse texts for themes, intended
audience and writers” attitudes by
reviewing
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Examples of
Language ltems

Rhetorical Functions
Commonly Found across KLAs

and their

Examples of
Rhbitorical Fanctions Language Items (Examples) Examples
Comparing/Contrasting | “However”, “on the contrary”,| Some historians think that the paintings had
“similarly” entertainment functions. However, these paintings
were usually found at...(PSHE)
Sequencing “After”, “before”, “then” Clean the food thoroughly before cooking ...(TE)
Explaining “Since”, “because of ", “as a | As a result, more sulphur dioxide is produced...(SE)
result (of)”
Describing Adjectives, relative clauses | Larger current makes the bulb brighter... (SE)
Defining “Refers to”, “is known as” Osmosis refers to the diffusion of fluid ...(SE)
Making suggestions “Can™, “may”, “suggest” The government can make better use of the land
through...(PSHE)
Giving instructions Imperatives List the characteristics of the four phases in the long
Jjump_..(PE)
Presenting facts Present tense A computer system consists of...(TE)
Presenting past events | Past tense The waltz was originally a peasant dance in
Austria...(AE)
Making assumption Conditional clauses, “Jet”, Suppose Jane’s salary is $10,000 now. What is the

“suppose”

percentage of ... (ME)

Related

CDC Supplement to the
English Language
Education Key Learning
Area Curriculum Guide
(Secondary 1 8 3) 2018
I Chapter 6

More examples

@ o @ ~ )
sl o |

Connecting Students’ Learning Experiences
through Promoting

Reading and Writing
across the Curriculum
in the Junior Secondary English Classroom

-

I
C

-
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https://drive.google.com/file/d/1Kwwh272S0NAJmq_3LsOXa2E-ljG-nB34/view

Promoting LaC /RaC at the Junior Secondary Level

Reading — ATM 3 Reading — ATM 5 Reading — ATM 7
— |Understanding and inferring |Understanding and inferring information, |Understanding, inferring and interpreting
~ linformation, ideas and feelings in a small [ideas, feelings and opinions in a range of information, ideas, feelings and opinions in a
\; range of simple texts, using and texts with some degree of complexity, using |range of texts with some degree of
lintegrating a small range of reading land integrating a small range of reading complexity, using and integrating a range of
AT M 3 ’ 5 & 7 strategies as appropriate strategies as appropriate reading strategies as appropriate
[Pointers [Pointers [Pointers
K n OWI e d g e O \Learners can, for example, \Learners can, for example, \Learners can, for example,
- work out the meaning of words and |- work out the meaning of some - work out the meaning of figurative
text Stru Ctu re phrases by using knowledge of word | idiomatic expressions (e.g. phrasal language (e.g. metaphors) by using
1 formation (e.g. prefix, suffix) and verbs and idioms) by using semantic semantic and syntactic clues
h ] f some semantic clues (e.g. synonyms) | and syntactic clues . analyse the development of ideas, views
g rap I C O rm S - locate specific information by - follow the development of main ideas mnents in texts
} necog:rfising'simpl'e text structures and fnake COfmections be.tv.veen ideas |, interpret ideas and opinions presented in
) I (e.g .hst of mg:nedlen.ts fol}owed by anfl mformatlf)n not exphc{tly stated by Toront toxts and draw conclusions
— N cooking procedures in recipes) using semantic and syntactic clues ]
. . _ . ) . . - analyse texts for themes, intended
\" - 1dent1fy. main u?eas and. some | organise information and ideas in texts [m==m== 4 oo otitides by
‘5‘" supporting details explicitly stated in | by using knowlédge of text strut.:tunes reviewing
4'5& the text and some graphic forms (e.g. mind
«l’%" maps, character webs)
((

Examples

lllustrating causes and effects Making comparison

More examples

@ ®@ ©

Dans.

" Connecting Students’ Learning Experiences h

i through Promoting
Differences Reading and Writing

across the Curriculum

Detail e Detail
&
(JO

Result

Differences

Detail

in the Junior Secondary English Classroom

)
@%
9

g
o ©
o C
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https://drive.google.com/file/d/1Lgc5n7sqxWUf4vctiuumMoptKxHIfBbk/view?usp=sharing

Curriculum Planning
& Enhancindhe interfaceacrosskeystages

More examples

(Junior Secondary Level) (Senior Secondary Level)

e T

Connecting Students’ Learning Experiences
through Promoting

Reading and Writing

cross the Curriculu

zmﬂffnqhsh

RESOURCE PACK

https://www.edb.gov.hk/RWaC JS https://www.edb.gov.hk/Academic English
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https://drive.google.com/file/d/1Kwwh272S0NAJmq_3LsOXa2E-ljG-nB34/view
http://www.edb.gov.hk/RWaC_JS
https://www.edb.gov.hk/Academic_English

Supporting Students to Read Independently

Activity 5 (Pre-reading activity)
You wi || play the role as a student in this activity
perspective of a student.

The book cover

53
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Supporting Students to Read Independently

Activity 5 (Pre-reading)

1. What is the title of the book?
Big Bu g sBa ddugs

BLigs

ugly

ATM 1.2

Decode words by using
knowledge of lettersound
relationships

2. Read the title aloud. What are the special effects?

Alliteration, repetition

3. What is this book about?
Bugs

ATM 3.7

Identify simple stylistic features

ATM 2.7

Make predictions about the
content from the title and
illustrations
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Supporting Students to Read Independently

Activity 5 (Pre-reading)

4. Can you give me an example of bugs?

Spiders

ATM 2.7
Make predictions about the
content from the illustrations

5. What is the use of the quotation marks?

Meaning:
ATo dr aw

ATM 6.1
Work out the literal and implied

rea meaning of words and expressions

word fnAnBado

A To put emphasis on the by using semantic and syntactic

clues

6. Why i s

t

Meaning:
May not be bad

he word ABadb?o

ATM 6.1

Work out the literal and implied
meaning of words and expressions by
using semantic and syntactic clues

encl

osed

n
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Promoting Positive

Values and Attitudes




