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Assessment Literacy

A the knowledge and skillthat teacherspossess for
designing or selecting appropriate assessment
tasks to achieve assessment purposesd for
making optimal use of assessment data and
Information to adjust teaching strategies for
Improving student learning

SourceSecondarfducation Curriculum GuidéCDC, 2017) Glossary



Course Objectives
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of Assessment of, for and as Learning

To introduce the use of thé.earning Progression Framework (LPF)
as areference toolto promote assessment literacyn the school
English Language curriculum; and

To explore effective strategies thahcorporate the use of the LPF
to facilitate the development ofwriting and speakingskillsand
Assessment for/as Learning
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Final Report of Task Force on
Review of School Curriculum (2020)

Optimise the curriculum for the future
Foster whole-person development and diverse talents

Catering for
Learner
Diversity
Recommendations
for English Language

Creating
Space

Task Force on Review of School Curriculum A
Final Report
September 2020
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Final Report of Task Force on
Review of School Curriculum (2020)

Recommendations for English Language

further streamline the SBA and review how
the Elective Part could be better assessed in
the Writing Paper of the HKDSE

Optimise the curriculum for the future
Foster whole-person development and diverse talents

offer vocational English as an
Applied LearningApl) course

enrich the existing curriculum, with
V more emphasis on thecademic and
creative use of the language

Task Force on Review of School Curriculum ¥
Final Report

September 2020

provide more opportunities for students
to enhance their language competency
V through LaCand RaC
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Assessment
of, for and as Learning



Warm -up Activity 1
WhatAT AO O! OOAOOI AT 66 1 AAI
school context?



Assessment

Assessment Data

e.g.
A Grades/levels

A Marks/scores

A Percentages

A Oral/written comments
A Checklistedcomments
o}

Modes of
Assessment

e.g.

A Quizzes, tests, exams

A Portfolios

A Projects

A Individual/group
presentations

A Homework

A Peer assessment

A Self assessment

A Teacher observations

3
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Purposes of
Assessment

~
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Inform teaching
decisions
Self-evaluate
Diagnose
Motivate
Self-monitor
Provide feedback

|dentify
/




Interlocking Relationships between
Curriculum, Pedagogy and Assessment

Curriculum

What is worth learning?

for I g
student learning || 4

How do we know
whether students
have learned?

How do students
learn and teachers
teach?

Pedagogy Assessment

SourceBooklet 4 Assessment Literacy and School Assessment Peécgndary Education Curriculum Gui@eDC, 2017



Warm -up Activity 2
What are Assessments

Assessment

of/for/as Learning

Features

of, for and as Learning?

Formative/
Summative

=

integratesassessmeninto learningandteaching
teachers collect ongoing information about
& (0 dzR $e¢riirg Progress provide timely and
quality feedback and adjust their teaching
strategiesfor improvingstudentlearning

& U dzR Disé of de@rning tasks and feedbackto
enhancetheir own learning

students are actively involved in regulating the
learning process, evaluating their own
performance against the learning goals, and
planningfor the nextstepin learning

describesthe level students have attained in
learningand showswhat they know and can do
overaperiodof time

gives an overview of the previous learning of
students

mainlyusedfor reporting purposes




What are Assessments

of, for and as Learning”

Assessment |1 Integratesassessmennto learningandteaching | Formative process writing
_ 1 teachers collect ongoing information about oral feedback
for Learnlng & U dzR SedriidgProgress provide timely and
quality feedback and adjust their teaching
strategiesfor improvingstudentlearning
Assessment |1 & d dzR Sisebfél@uming tasks and feedbackto| Formative self-/peer
_ enhancetheir own learning assessments
as Learnlng q students are actively involved in regulating the portfolios
learningprocessgevaluatingtheir own performance
against the learning goals, and planning for the
nextstepin learning
Assessment |1 describesthe level students have attained In|Symmative term tests
_ learning and shows what they know and can do exams
of Learning overa period of time
1 gives an overview of the previous learning of
students
1 mainlyusedfor reporting purposes

Adapted from Englishanguage Education Key Learning Area Curriculum Guide (Primargecondary 6) (CDC, 2017




Purposes of Assessment
& Formative and Summative Assessments

A FRAMEWORK OF SCHOOL ASSESSMENT PRACTICES

FORMATIVE ASSESSMENT
(informs learning and teaching)

SUMMATIVE ASSESSMENT
(measures attainment)

Leads to more
successful results

—»

Internal Assessments External Assessments

| Learning and Teaching
Process

+ Sharing learning objectives
with students

.

Effective questioning (e.g.

&

J

Diversity
- Different modes of assessment
(e.g. pen and paper tests, projects.

+ Tests/examinations which are used
to assign grades or levels (e.g. end
of school term/year)

* (e.g. Hong Kong
Diploma of
Secondary Education

wait/pause time. a variety portfolio, performance tasks, * Recording Examination,
of question types — open/ self-reflection) to match learning - For tracking students’ Cambridge
closed questions, content- objectives and processes learning progress International

centred to student-centred)

.

Observation (e.g. body
language, facial
expressions)

-

Peer learning (e.g. listening
and reflecting on other
students’ answers in whole
class setting)

Effective feedback

(e.g. clear advice

for improvement/
reinforcement)

.

.

Active involvement of
students in their own
learning

* Raising of students’ self-
esteem

- Different parties (e.g. self/peer/
teachers/parents)

- Different strategies to assess the
quality of learning (e.g. setting
assessments that are both
challenging and suitable for
students’ competence other than
reward and punishment)

Tests which are used diagnostically
to inform learning and teaching
Opportunities for students to learn.

reflect and correct rather than
compare marks with others

Reporting

- Qualitative feedback.
reducing reliance on
grades and marks

Examinations for Other
Languages)

(Adapted from Shirley Clarke)

Source: English Language Education Key Learning Area Curriculum Guide (Prim&scbndary 6) (CDC, 20)7




Purposes of Assessment

& Formative and Summative Assessments

~

~

Learning and Teaching Process

* Sharing learning objectives
with students

» Effective questioning (e.g.
wait/pause time, a variety
of question types — open/
closed questions. content-
centred to student-centred)

* Observation (e.g. body
language. facial
expressions)

* Peer learning (e.g. listening
and reflecting on other
students’ answers in whole
class setting)

» Effective feedback
(e.g. clear advice
for improvement/
reinforcement)

* Active involvement of
students in their own
learning

* Raising of students’ self-
esteem

\_

A FRAMEWORK OF SCHOOL ASSESSMENT PRACTICES

FORMATIVE ASSESSMENT
(informs learning and teaching)

Leads to more
successful results

Learning and Teaching
Process

ing objectives

* Active involvement of

students in their own
learning

* Raising of students’ self-
esteem

v

Feedback Loop

—

SUMMATIVE ASSESSMENT
(measures attainment)

Internal Assessments

[External Assessments

* Diversity
- Different modes of assessment
and paper tests. projects,
erforman ks,

(e.g. pen .
rtfoli ce fask:

por
self-re: on) to match learning
objectives and processes

* Tests/examinations which are used

- Different parties (e.g. self/peer/ * Re

teachers/parents)
- Different strategies to assess the
earning (e.g. setting
it re both

C ble Tor
students’ competence other than
reward and punishment)
+ Tests which are used diagnostically
to infor ing and teaching

i i
.......... € mimmm e dm e

Source: English Language Education Key Learning Area Curriculum Guide (Prim&scbndary 6) (CDC, 20)7

(Adapted from Shirley Clarke)




P
Purposes of Assessment Internal Assessments

& Formative and Summative Assessments * Diversity
@ Different modes of assessment

(e.g. pen and paper tests, projects.
portfolio. performance tasks.
self-reflection) to match learning
ot amsg g [ s, —— objectives and processes

AR S ; Different parties (e.g. self/peer/
Hy—— —— teachers/parents)

e T Different strategies to assess the

* Effective questioning (e.g. (e.g. pen and paper tests, projects. of school term/year) Secondary Education
wait/pause time. a variety portfolio. performance tasks. * Recording Examination, ~ 2 = =
of question types — open/ self-reflection) to match learning - For tracking students’ Cambridge qlla 1 1 r}" 0 I le alIl lll o ( e 24 S ett 1 ll o4
closed questions, content- objecti d processes learning progress International : 5 : - .:
centred to student-centred)

A FRAMEWORK OF SCHOOL ASSESSMENT PRACTICES

2
- Different parties (e.g. self/peer/ * Reporting Examinations for Other
: 's/parents - litative feedback. -
+ Observation (e.g. body teachers/parents) Qualit f Languages) L~ e t E tl t b rl
language, facial - Different si ies to assess the reducing reliance on a S Se S Slllell S la a 1 e O l
i uality of le; g (e.g. setting

expressions; ) grades and marks

' i . . - s -
ieforir s b : / challenging and suitable for
fudents: 1 whol reward and punishment)

- — students’ competence other than

(e.g. clear advice

* to inform learning and teaching
for improvement/ * Opportunities for students to learn, = - - =
e fi reward and punishment)

students in their own
learning

* Tests which are used diagnostically
L Fet gt o ity i) to inform learning and teaching

* Opportunities for students to learn.
reflect and correct rather than
compare marks with others

\_

Source: English Language Education Key Learning Area Curriculum Guide (Prim&scbndary 6) (CDC, 20)7



Purposes of Assessment
& Formative and Summative Assessments

An overview of the key considerations among assessment of, for and as learning

Summative Assessment Formative Assessment
Assessment of Learning Assessment for Learning Assessment as Learning
| Gradual increase of learner responsibility >
Teacher-centred student-centred
Purposes and +  To assess learners’ achievement +  To enable teachers to use +  To involve learners in the learning process
objectives against set learning goals and information about learners’ where they monitor their own progress,
standards knowledge, understanding and skills ask questions and practise learning
to inform their teaching and strategies
enhance students’ learning - To enable learners to use self-evaluation and
teachers’ feedback to reflect on and
consolidate their own learning and work
towards the set personal learning goals
Use of *  For selection, placement, promotion +  For providing information to +  For learners’ self-monitoring, self-correction,
assessment and awarding qualifications facilitate teachers’ instructional making self-improvement and adjusting
data With appropriate use of the decisinnf: _ personal learning goals
+  For providing feedback and
assessment data’ pen and suggestions to help learners make
paper tests and exams can be [ e
adopted as formative - For informing learners of their strengths and weaknesses
Reference| gssessment. *  Set teaching objectives and +  Personal goals and expectations
points ~— PErTOrNMAance or otner canaigares expected learning outcomes
Modes c [ Pen and paper tests and examinatinns] - Observations / assignments / self-evaluation forms
Practical exams +  Self-access and self-directed learning tasks

Source: Supplementary Notes 3 to the English Language Curriculum and Assessment Guide (Se&iéa¢ £& HKEAA, 2007)



Purposes of Assessment
& Shifting the Balance

i\ AN

Assessment / ror \Learning Assessmen / FOR\Learn' g
OF \ AS
Traditional Assessment Pyramid Reconfigured Assessment Pyramid

Source: Earl, L. (2003) Assessment as Learning: Using Classroom Assessiaxinse Student Learning. Thousand Oaks, Ca. Corwin Press.



Promoting Assessment as Learning

Setting
personalised
learning goals

J Lifelong
learning

Reflecting on
learning
performance &
evaluating the
effectiveness of
Strategies
adopted

Formulating plans
(e.g. learning
strategies/follow-
up actions ) to
attain the goals

‘ Seltdirected
O learning

Monitoring the
learning process

19

Adapted from Englislhanguage Education Key Learning Area Curriculum Guide (Primarg§econdary 6) (CDC, 20)7



Promoting Assessment as Learning

Students gradually take Lifelong
ownership of their own learning learning

‘ Self-directed

learning

An ongoing Students develop a habit of mind to
metacognitive continually

experience . . .
P > A review their learning progress; and
A make improvement

20

Adapted from Englisthanguage Education Key Learning Area Curriculum Guide (Primargelcondary 6) (CDC, 20)7



Self-difected lifelong
English learners

24 )

AaL occurs when students are
engaged as active participants in
assessment. They monitor their
learning progress and use
feedback received to reflect on
learning and set goals.

=
AfL occurs when teachers
use information about
student learning to inform
teaching and provide
feedback to students.

/

21
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Sourceleaflet onii B e y Testidg and Grading: Adopting Effective Assessment Strategies to Enhance English Learfiireg ard h(ELE §eation, CDI, 2020)



Beyond Testing and Grading:
Adopting Effective Assessment Strategies to
Enhance English Learning and Teaching

Assessment usually conjures up images of a marked written assignment, an end-of-term
examination or a report card. However, these do not capture the full extent of how assessment
operates in the English Language classroom. Assessment not only provides information about
students’ achievements in relation to the learning targets and objectives, but also shows where the
learners are in their learning, where they need to go and how best to get there. The word “assess”
comes from a Latin word that means “to sit beside”, implying an active partnership between teachers
and students, and among students. To achieve these, Assessment for Learning (AfL) and Assessment
as Learning (AaL) should go hand in hand. As illustrated in the diagram below, the uitimate goal of AfL
and AalL is to improve learning and teaching and nurture lifelong language learners through
enhancing their intrinsic motivation and metacognitive strategies.

Self-directed lifelong
anlish learners

AaL occurs when students are
engaged as active participants in
assessment. They monitor their
learning progress and use
feedback received to reflect on
learning and set goals.

AfL occurs when teachers
use information about

student learning to inform
teaching and provide
to students.

The English Language Education (ELE) Section provides support for schools to
develop effective strategies and practices for assessing students. A variety of
resources (e.g. references, professional development programme materials, the
assessment task bank) are available for teachers’ use. For details, come visit our
website at http://www.edb.gov.hk/ele_assessment.

Leaflet ond . S & Resfily and Grading: Adopting
Effective Assessment Strategies to Enhance English
Learningandt S OKA y 3 €



https://www.edb.gov.hk/attachment/en/curriculum-development/kla/eng-edu/references-resources/Assessment/Assessment_leaflet_ELE.pdf

Use of Assessment Data to Enhance Curriculum Planning

Discussion

Whatreference tools (e.qg. rubrics) do you
make use of when providing students with
feedback on theiwriting and speakingskills?

23



Reference Tools for Assessments

Setting
personalised
learning goals

Reflecting on
learning
performance &
evaluating the
effectiveness of
strategies
adopted

Formulating plans
(e.g. learning
strategies/follow-
up actions) to
attain the goals

Monitoring the
learning process

Adapted from Englislhanguage Education Key Learning Area Curriculum Guide (Primarg§econdary 6) (CDC, 20)7

24



Reference Tools for Assessments

A Do Billy and Kelly have the same
writing learning performance and progress?
Billy 7 points A Should Billy and Kelly set the same
learning goals?

Kelly 7 points

_ Poor (1 point) | Fair (2 points) | Good (3 points)| Excellent(4 points)
Creative and relevant

content R R

Wide range of vocabulary

RR

Logicaldevelopment of ideas

25



Understanding the LPF



The Learning Progression Framework (LPF)
for English Language

\_‘\Sten\n9 e R GT“:;‘:&%::;”IOF‘

The Lieaming Prog

ENGLISH LANGUAGE

ression Framework for

(SPEAKING

,.apann-n..n-oh o Jearsing
cen et o he contest, parpore 384 e of i tsment mietons for 3333

| Laagusge devlopment strategies,praerc 138
& The messingialaess 1d sppropeiateness of e

T Rowing mterest to commanicate, Underlying Principles
T

. Y iate to the situation.

£ w“ﬁ:-‘:_mw':n‘ﬂ‘xﬂ.‘m
L ading readi i ohery queiens. epizions o

S

values and attitudes are essential to English Language learning and form an integral part of the learning-teaching-assessment eycle. - 5
reading for reading for pleasure) in preparation for real life applications. L T g,
R "&.?.
ferent topics, including authentie texts, is crucial of g for T \
‘awareness of different cultures. ™

range of tasks of the texts. In principle, task demand increases
of d strategies. To cater for learner diversity, simple tasks can be included for complex texts to cultivate learners’ confidence, R E E d i n
|s.  Teacher support is essential to helping the text and g and teaching process. g
prior. and experiences in the process of interacting with the text. As learners progress, the amount of support provided is gradually reduced to promote learner independence.

ATM = Attainment Milestone 10 English Language Education Section, Curriculum Development Institute, Education Bureau,
‘The Hong Kong Special Administrative Region, 2014. All rights reserved.

27
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Curriculum Framework,
Learning, Teaching and Assessment,
and the LPF

Goals Process

Curriculum
Framework

(What students are
expected to leam

Attainment

Learning
Progression
Framework

(What students ca
do as a result)

28



Curriculum Framework and Assessment

Curriculum Framework and
Learning Progression Framework

Skills

Assessment for/as Learning

29



What is the LPF for English Language?

representsthe growth of learners on a developmental
continuumas they work towards the Learning Targets
and Learning Objectives of the English Language
curriculum

iIs made up of.earning Outcomesrganisedunder
the four language skills and divided irgmht levels
of attainment;

helps teachers better understand and articulate
f SIFNYSNRQ ;ddd NF 2NN YOS

helps teacherplan strategically how to enhance
English Language learning and teaching




Understanding the Learning Progression

Activity 1 (Matching activity)

In groups,

study the Outcome Statements for three levels of the LPF for
Writing; and

identify the three aspects in the progression of the Outcome
Statements for Writing.

31



Understanding the Learning Progression

Activity 1 (Matching activity)

Content

Writing - ATM 1 Writing - ATM 2 Writing - ATM 3 iti iti Writing - ATM 6 Writing - ATM 7 Writing - ATM 8

Organisation

Writing — ATM 2 Writing — ATM 3 Writing — ATM 4 Writing - ATM 5 Writing — ATM 6 Writing - ATM 7 Writing - ATM 8
Learning Outcomes

inking ideas quite ideas quite ideas quite
oherently in a short text, herently in some parts |coherently throughout the
br showing an awareness f a text, and showing text, and showing
bf overall organisation of me overall organisation |appropriate overall

deas f ideas organisation of ideas

Language and Style

Writing — ATM 1 Writing — ATM 2 Writing — ATM 3 Writing — ATM 4 Writing - ATM 5 Writing — ATM 6 Writing — ATM 7 Writing — ATM 8
Learning Outcomes

and style
sing a range of quite

ropriate and accurate [appropriate and accurate

forms and
s, and quite
ropriate tone, style,
and features of
text types




The LPF for English Language (Writing)

Writing - ATM 1

Writing — ATM 2

Writing — ATM 3

Writing — ATM 4

Writing - ATM 5

Writing — ATM 6

Writing - ATM 7

Writing - ATM 8

“nulgtenstocu\w ‘riting texts to convey  [Writing texts to convey
short texts to convey simple information, ideas, rmation, ideas, information, ideas, ormation, ideas,
simple information personal experiences and experiences and |personal experiences and nal experiences
centred around objects, opinions on familiar topics on familiar opinions on familiar and opinions on
|people and actions with some elaboration opics with elaboration  |less familiar topics with and less
elaboration r topics with
some elaboration bstantial elaboration
[Powzer ~ [Pomters Powters Pomter= [Powmtes- Powter "|Powmters
| Learners can, for example, \Learnerz cam, for example, \Learners can, for example, \Learners can, for example, \Learnerz can, for example, L carners can, for example, Learnerz can, for example, Learnerz can, for example,
+  complete formmlyic wite bnef descnptions of + wnte and reply to shortand |+ wiite and reply to sunple + wrnite some formal letters o |+ umite some formol letters to wnite formal letters for a range|+  wnite formal Jetsers for 2
xpressions in greeting objects, people, places or sunple Jetters to share letters to share personal make simple requests and moke requests and of purposes quite effectively range of purposes
cards and bathday cards personal ep Xp enqunes applications with supportng effectively
* wnte a range of texts to
o Dabel fanuhar object: and wnite uple agns + wite short and sumple . aople *  wiite 2 range of mzple texts dezcnibe, recount, record, *  wnte a range of texts for
amamals descnptions of objects, of cbjects, people, place: to dezenbe, recount, record, |+ wiite 3 range of text: to expln, propose, sumamanize, vanous paposes with
pve 2 bref ending to sumple people, places and events and events with some explun and propoze math descnbe. recount, record, Teview, compare and upporting details
about thear kikes and dislikes * wrte short and simple stones summanse with supporting effectvely
+ wmte ample stones * wmte stones with 2 setang 2 detuls « write storses with a clexr
zmple plot and sumple « wnte stornes wath a clear settng, 3 well-developed
+ wnite stones with a clear sethng, and developaent of plot and good
sattng, and some develop and ck toackueve | charactenzation to achseve
of plot and characters the pwpose qute effectively the pwpoze effectively

33



ATM 2

Writing short
texts to convey
simple but
limited
Information,
Ideas and
personal
experiences on
familiar topics

Content

ATM 4

Writing short
texts to convey
simple
information,
iIdeas, personal
experiences
and opinions
on familiar
topics with
some
elaboration

Progression of the Learning Outcomes
Activity 1 (Matching activity)

ATM 7

Writing texts to
convey
information,
Ideas, personal
experiences
and opinions on
familiar and less
familiar topics
with elaboration

34



Progression of the Learning Outcomes

Writing - ATM 1 Writing — ATM 2 Writing — ATM 3 Writing - ATM 4 Writing - ATM 5 Writing — ATM 6 Writing - ATM 7 Writing - ATM 8
Learning Outcomes
Content
Completing blanks in ‘riting short texts to Writing short texts to |\ riting short texts to [Writing texts to convey ‘riting texts to convey  |Writing texts to convey ‘riting texts to convey
short texts to convey vey simple but limited |convey simple convey simple simple information, ideas, rmation, ideas, information, ideas, ormation, ideas,
simple information i ideas and ion, ideas and  |information, ideas, ipersonal experiences and experiences and [personal experiences and [personal experiences
icentred around objects, rsonal experiences on  [personal experiences on |personal experiences lopinions on familiar topics s on familiar opinions on familiar and d opinions on
|people and actions iliar topics familiar topics and opinions on 'with some elaboration topics with elaboration  |less familiar topics with and less
familiar topics with elaboration r topics with
some elaboration substantial elaboration

Complexity of
Information
and ideas

Length of
texts

Familiarity

with topics

A\

N



The LPF for English Language (Writing)

Writing — ATM 1

Writing — ATM 2

Writing — ATM 3

Writing — ATM 4

Writing — ATM 5

Writing — ATM 6

Writing — ATM 7

Writing — ATM 8

Putting words under [Putting ideas about a Linking ideas quite Linking ideas quite g [Linking ideas quite Linking ideas coherently |Linking ideas coherently

appropriate headings/ topic in sentences coherently in a short text, |coherently in a short text, [coherently in some parts |coherently throughout the [throughout the text, and |throughout the text, and

topics or showing an awareness |and showing an awareness|of a text, and showing text, and showing showing appropriate showing effective overall
of overall organisation of |of overall organisation of |some overall organisation |appropriate overall overall organisation of organisation of ideas
lideas ideas of ideas organisation of ideas ideas

L can, for exampls L can, for example |\Learners can, for exampl L can, for exampl L can, for I | Learners can, for exampl L can, for example Learners can, for example,

+  list out their favounte things |*+ name people or things + establish links usingsome |+  establish hnksusngasmall |+ establish hinks wathin some |+ establish hinks within and »  establish strong links wathin |+ establish strong links within
under different categones followed by smmple cobesive devices (e2. range of cobesive devices paragraphs wing a range of across paragraphs using a and across paragraphs using and across paragraphs ua
(e.g. toys, food) descniptions about them sumple connectives, with some 1 Y hesive devices with some range of cohesive devices arange of cohesive devices a wide range of cohesive

pronouns) with some consistency wath some consistency with consistency devices wath consistency
consistency *  avange ideas in a short text
using sumple means (e.g. +  arange ideas in some *  amange ideas wathin and *  amange ideas within and +  amange ideas wathin and
+  amange ideas in a short text providing iliu or hs using different across paragraphs across paragraphs uang paragraphs
nsn;snphandl.nmnd explanations) to show a means (e.g. using topic different means (e.g. different means (e.g using different means effectively
means (e.g lly clear focus sentences, proniding 151 1500 and to engage the readers
events chronologically) to Justification, providing n stones) to show a creating suspense in stones) throughout the text
show a generally clear focus |+ structure the text using lutions to problems Ily clear focus to show a clear focus
paragraphs, including a brief stories) to show a generally +  structure the text effectively
introductory and/or clear focus +  structure the text quite . m&emeobnuﬂy using an orgamsational
concluding statement using an using an fi k(e.z an
+  structure the text usimng asational fi k & k (e.g an ntroduction that effectively
paragraphs, including an (e.g mtroduction, body and ntroduction that sufficiently onents the reader to the topic,
moduenm.body:nd/et 7 onents the reader to the topic,| 2 body wath a clear focus and
a body with a clear focus, logical progression of ideas,
and a conclusion that restates and a conclusion that
the topic) effectively remforces the
topic)

36



Progression of the Learning Outcomes
Activity 1 (Matching activity)

Organisation

ATM 7
ATM 4 Linking ideas
- coherently
L|n_k|ng ideas throughout the
ATM 2 quge o text, and
coherently in a "
Putting ideas short text, and ZhO\;\gnngiate
about a topic ‘ showing an ‘ osgraﬁ)
in sentences awareness of .
overall organisation of

organisation of deas

Ideas

37



Progression of the Learning Outcomes

Organisation

Writing - ATM 1 Writing - ATM 2 Writing - ATM 3 Writing — ATM 4 Writing - ATM 5 Writing - ATM 6 Writing - ATM 7 Writing - ATM 8

Learning Outcomes

Organisation

Putting words under tting ideas about a ideas quite ideas quite : ideas quite ideas quite Linking ideas coherently ideas coherently

appropriate headings/ in sentences tly in a short text, [coherently in a short text, tly in some parts |coherently throughout the |throughout the text, and |throughout the text, and

topics r showing an awareness |and showing an awareness|of a text, and showing  [text, and showing showing appropriate effective overall
f ideas

d
overall organisation of |of overall organisation of |[some overall organisation [appropriate overall overall organisation of rganisation of ideas
ideas rganisation of ideas

Linkage between Overall
iIdeas within and organisation of

across paragraphs \ iIdeas
N\




The LPF for English Language (Writing)

(] A g 4 ing A Q A Q A

q Outcome:

Language and style
Using some simple words |Using some simple Using simple language Tsing a range of quite Using a range of generally |[Using a wide range of Using a wide range of
quite appropriately, and ge forms and forms and functions, and |quite appropriate and ropriate and accurate [appropriate and accurate v appropriate and [appropriate and accurate
showing an awareness of s, and simple simple formats quite te language forms ge forms and language forms and te language forms |language forms and
some simple formats s quite appropriately and nd functions, and ctions, and quite functions, and generally d functions, and functions, and
propriately accurately owing an awareness of ropriate tone, style,  |appropriate tone, style, v appropriate appropriate tone, style,
one, style, register and ster and features of  |register and features of .style. register and  [register and features of a
eatures of some text rypes e text types some text fypes rures of a range of text [range of text types
| Learmerz can. for example, \Learnerz cam, for example. Learnerz can, for example, \Learners can, for example, Learners can, for example, | Learners can, for example, Learners can, for exampl L can, for exampl
*  use munly formuluc *  use a range of formmlne *  use a small ange of sumple |+ wse 2 suall range of +  usearange of vocabuluyon |+ wse arange of vocabulary |+ use a wade ranpe of +  use awde nnge of
muuh-w&c exgresions, ad wme ample vocabulary on famuliar vocabulay oo famuhiar topics,|  famsliar topics, wath most on fazabar topics, with vocabulary on Hmubar and vocabulary on fazubar and
m'lhmwd: with some words conrectly  spelling and word spelt and some word zomw word collocations word collocat: words ty spelt, word words conectly spelt, word
comectly spelt collocation collocations correct comest comest, and zome good collocations comest, and collocations comect, and
chowe of words zome good chowce of words good chowe of words
. ui!hlmo{hanh + we some smple adjectives to |+ mawﬂwd’ +  use 3 range of adjectives’ +  use a rampe of adverbs/
m app dezcnibe thangs and feels b adj phrazes to desenb dverbual clauzes for vanous |+ wse a range of adverbs’ *  usearange of tenses and thel* e vanous tenzes and the
phcenmw& with zome consistency ndﬁdxw'uluou and compare with zome commmmcative fimetons advestial clouzes for pazave voice with pazzve vosce for vanous
consistency consistency with Zome constency vanous > Y pposes with consistency
+  wnte capatal and soall letters [+ use manly szuple present functon: with conssstency
with consistency in zze and tenze to descnbe prezent ¢ weasmall of ¢+ weasmoll ange of adverbs’ |+ wse a range of tenzes and the *  usearange of stylistic *  usearange of styhstic
E state and habutwal actions adverbs to descnbe time dverb ‘d-mhwu passive vowce with zome *  uze arange of tenses math feates (e.g use image: m featuze: effectively to
with zome consistency and manner with zome ¥ conzistency and the pazive poetry, thetoncal questions support the pupose of text
consastency (e.g concession, purpose) voice with zome in arguments) to support the
+  use imperatives to express with zome conwstency f+  use modals for 2 range of conzastency purpose of text with
cbligations and profubitions |+ use simple prezent, sumple conmmnicative fimctions comsistency
with some consastency past (oinly faliar verb b wse 3 szull range of tenzes with some consistency «  use modals for a range of
formws), present confizuows wath some consstency commumscative functions
»  wuse line breaks and ordering and fiature tenzes with some [+ e come stylistic features with consistency
(e.z mumbers, bullets) in consstency *  use modals for some (e.g use headings and sub-
: conmmumcative fimetions beadings to clanfy *  use some styhistic features
+  use modals for some wath consistency son) to support the 1o support the purpose of
*  wse z0me commnon commumicanve functions purpoze of text with some text with connstency
punchanon marks and (eg. talk about abilines, |+ show am awareness of using conastency
capitalisation with some obligations and some stybstic featwes (e.g.
AcWRY profubutions) with scuse we dalogwes in stones 10
conzstency create wterest) to support the
pwpoze of text
+  use appropnate salutation
and clomng n sumple letters [+ wie coumnon punchution
maks with accwacy
* e most of the common
punchation marks with
20me AcCWACY
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Progression of the Learning Outcomes
Activity 1 (Matching activity)

Language and Style

ATM 7
ATM 4 Using a wide

Using a small range of

range of quite generally

appropriate and appropriate and

ATM 2 accurate accurate

language forms language forms
Using some and functions, and functions,
simple ‘ and showing an and generally

awareness of

language forms
and functions,
and simple
formats quite
appropriately

tone, style,
register and
features of
some text types

appropriate tone,
style, reqister
and features of a
range of text

types



Progression of the Learning Outcomes

Language and Style

Writing - ATM 7

Writing - ATM 2 Writing - ATM 3 Writing — ATM 4 Writing - ATM 5 Writing - ATM 6
= Language and style
Using some simple words |Using some simple Using simple language sing a small range of sing a range of quite Using a range of generally
quite appropriately, and ge forms and forms and functions, and appropriate and ropriate and accurate (appropriate and accurate
showing an awareness of and simple simple formats quite te language forms forms and language forms and
some simple formats quite appropriately and functions, and s, and quite functions, and generally
ropriately accurately an awareness of ropriate tone, style, |appropriate tone, style,
, style, register and and features of  |register and features of
eatures of some text types text types Some text types

, style, register and
tures of a range of text [range of text types

Language forms and
functions used at

different levels of writing
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ructure of the LPF

Attainment
Milestones
(ATMs)

Learning
Outcomes

Underlying
Principles

—{

The Learning Progression Framewnrk for
ENGLISH LANGUAGE (WRITING SKILLS)

Writing — ATM 1 Writing — ATM 2 Writing — ATM 3 Writing — ATM 4 Writing — ATM 5 Writing — ATM 6 Writing — ATM 7 Writing — ATM 8
Leamning Outcomes
Content
Completing blanks in (Writing short texts to (Writing short texts to (Writing short texts to (VWriting texts to convey (Writing texts to convey [Writing texts to convey |Writing texts to convey
short texts to convey convey simple but limited |convey simple convey simple simple information, ideas, |information, ideas, information, ideas, information, ideas,
simple information information, ideas and information, ideas and  (information, ideas, personal experiences and |personal experiences personal experiences personal experiences

centred around objects,

[personal experiences on

personal experiences on

personal experiences and

opinions on familiar topics

and opinions on familiar

and opinions on familiar

and opinions on

some simple formarts

formats quite
appropriately

appropriately and
accurately

functions, and showing an
[awareness of tone, style,
register and features of
some text types

functions, and quite
[appropriate tone, style,
register and features of
some text fypes

g and selecting information and ideas from different sources,
+  using knowledge of letter-sound relationships to spell words,

- asking questions to clarify and seek information for correction,
+  editing drafts by correcting errors in language (e.g. spelling, punctuation and grammar items) with or without using references,
- revising drafts by adding, deleting, substituting or linking ideas, and
+  reflecting on own writing based on feedback from teachers or peers.
Teachers are expected to help learners develop these strategies with increasing sophistication.

forms and functions, and
generally appropriate
tone, style, register and
features of some text
types

3. The development of writing strategies does not readily lend itself to descriptions of the learning outcomes in terms of eight attainment milestones, for example,
«  writing legibly (preferably being able to use both print and cursive scripts).
. ting ideas by brai ing or

forms and functions, and
generally appropriate
tone, style, register and
features of a range of text
trpes

[people and actions familiar topics familiar topics on familiar topics [with some elaboration topics with elaboration  |and less familiar topics  |familiar and less
with some elaboration with elaboration familiar topics with
substantial elaboration
Organisation

[Putting words under [Putting ideas about a topic |[Linking ideas quite Linking ideas quite Linking ideas quite Linking ideas quite Linking ideas coherently [Linking ideas coherently
appropriate headings/ in sentences coherently in a short text, |coherently in a short text, |coherently in some parts |coherently throughout |throughout the text, and [throughout the text, and
topics or showing an awareness |and showing an awareness |of a text, and showing the text, and showing showing appropriate showing effective overall

of overall organisation of |of overall organisatdon of |some overall organisation |appropriate overall loverall or isation of |organisation of ideas

ideas ideas of ideas ganisation of ideas ideas

Language and style

Using some simple words |Using some simple Using simple langnage  [Using a small range of quite(Using a range of quite Using a range of Using a wide range of Using a wide range of
quite appropriately, and |language forms and forms and functions, and |appropriate and accurate |appropriate and accurate |generally appropriate generally appropriate appropriate and accurate|
showing an awareness of |functions, and simple simple formats quite language forms and language forms and and accurate language |and accurate language  (language forms and

functions, and
appropriate tone, style,
register and features of a
range of text types

Underlying Principles
1. L devel ¢ ies, generic skills, and positive values and attitudes are essential to English Language learning and form an integral part of the learning-teaching-assessment cycle.
1. The and appropri of the written texts to the context, purpose and andience are implicit in and apply across all the learning outcomes.

4. Teacher support is essential to helping learners express and organise their ideas during the learning and teaching process. As learners progress, the amount of support provided is gradually reduced to promote
learner independence.

ATM = Attainment Milestone

@ English Language Education Section, Curriculum Develop
The Hong Kong Special Administrative Region, 2014, All rights reserved.

it Institute, Educati

Burean,
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Structure of the LPF

Writing — ATM 1 Writing — ATM 2 Writing — ATM 3 Writing — ATM 4 Writing — ATM 5 Writing — ATM 6 Writing — ATM 7 Writing — ATM 8
Learning Outcomes
Content
Completing blanks in (Writing short texts to (Writing short texts to (Writing short texts to (Writing texts to convey  |[Writing texts to convey Writing texts to convey  |Writing texts to convey
short texts to convey convey simple but limited |convey simple [convey simple simple information, ideas, [information, ideas, information, ideas, infor ion, ideas,
simple infor i infor ideas and information, ideas and I ion, ideas, [personal experiences and |personal experiences and (personal experiences and |personal experiences
centred around objects, (personal experiences on  [personal experiences on |personal experiences (opinions on familiar topics|opinions on familiar opinions on familiar and (and opinions on
(people and actions familiar topics familiar topics [and opinions on (with some elaboration topics with elaboration less familiar topics with  |familiar and less
familiar topics with elaboration familiar topics with
some elaboration substantial elaboration
| Learners can, for example, \Learners can, for exaniple, Learners can, for exampls, Learners can, for exampls, Learners can, for exampls, \Learners can, for sxample, | Learners can, for sxample, Learners can, for exampls,
+  complete formmlaic »  write bnef desenptions of * write and reply to shortand |+ wite and reply to simple *  write some formal letters to [+ wiite some formal letters to [+ wite formal letters for arange|r  wite formal letters fora
expressions m greeting objects, people, places or simple letters to share letters to share personal make simple requests and make requests and of puwposes quite effectively range of purposes
cards and birthday cards events persanal ! 1 enquiries applications with supporting effectively
details + write a range of texts to
+  label familiar objects and [+ write simple signs * write short and simple * wite 50 descriptions. *  write a range of ainple texts describe, recount, record, * write a range of texts for
animals desecriptions of objects, of objects, people, places to descnibe, recount, record, |+ wiite a range of texts to explam propose, summarise, warious purposes with
. [+ zive 2 bnef ending to simple people, places and events and events with some explain and propose with describe, recount, record, review, compare and confrast supporting details
POInterS I *  wmite captions for drawings stories details some supperting details explain, propose and with supporting details quite effectively
about their hkes and dislikes * write short and simple stories ise with ffactivel
* wmite simple stories * write stones with 2 sefting a *  wmite stones with a clear
simple plot and simple + write stones with a clear setting, a well-developed
characterization [+ write stories with a clear setting, and development of plot and good
setting, and Jevel plot and b to achisve ; to achieve
of plot and characters the purpose quite effectivel the purpose effectivel
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Structure of the LPF
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What are the Purposes of Developing the LPF?

45



Use of the
LPF for Writing
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Curriculum Planning

@& ProvidingaO2 YY 2y af [y 3

-V R Gtalfachitate
nrofessional discussions amon
teachers

{he learning, teaching & assessment cy
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Curriculum Planning

& Enhancinghe interface acrosskey stages
Curriculum Expectations in Literacy Development (English Language)

Primary

ALearning topics with
contexts related to thei
daily experience

texts

wUnderstanding &
constructing meaning
from texts

wX

Formality

Junior Secondary ”

wlLearning topics with
contexts related to their
everyday life and some
formal situations

wReading & writing simple wReading & writing texts

with some degree of
complexity

wUnderstanding,
Interpreting & analysing
different texts

WX

| Text complexity

Senior Secondary

ALearning topics with
contexts related to their
everyday life and formal
situations

wReading & writing
complex texts

w Understanding,
interpreting, analysing
& evaluating a variety of
texts

w X

/ Thinking skills
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Curriculum Planning

& Ensuringthat the rangeof tasksprovided in the schoolwriting programmecovers
a variety of purposesand text types

& Developinga U dzR @njfing&kidlsand strategiesacrosdevels

An example Ranging from ATM 3-6
/ N\ Content (ATMs 4) N\
OrganisationATMs 46)
Language & Style (ATM53
Senior
Primary Secondary

Junior

L Secondary
\ J
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Curriculum Planning
& Enhancinghe interface acrosskey stages

/—-\ Whole-school Language Policy

Llstenlng Reading /-\
Academic To enrich the
Language content language
across ‘ awareness environment
the Curriculum & +

/ Academic /-
. Writng | Speakin language (ONACIEASE
L awareness studen!l

\ i opportunities
to use
Language %= Content English

[ Optimising English Language ]

. (The Fine-tuned MOI Arrangements \

@ English Extended Learning Activities (ELA)
@ EMI by subject(s)

@ EMI by class(es)

@ EMI for all subjects

Tl
< » \
L

= |

/
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Curriculum Planning
# Enhancinghe interface acrosskey stages

Writing across the Curriculum

Context Integrated Science

Rhetorical function To compare/contrast

SEIENCEHONEBIIERERIEINEN Both, Like / UnlikeBut

Similarities:
(2) Both respiration and burning have the same word equation.
e

o Lte nginin, Kniny olee pudscse 257

ZAAML .
L

Differences

© . Un & e l’,"‘_'"ﬂwﬂ, m{zimﬁw ___Cgv;7é"¢~_cuz-+_kdec/ :

P,\\Avnmca v Cfm 0 i \/~V\? /ﬁi).‘k__huf..r;aﬂ) iratie
@ J - | ]

OCCuys st Q'LQ___@iu?_u,lly 2

i

(d)




Curriculum Planning
& Enhancindhe interfaceacrosskeystages

Writing across the Curriculum
Context History

Rhetorical function To compare/contrast

sEIEIEBREEEDERIE ] but, bigger(comparative adjective]
however, while

oonmfhcconditmbcfmmdoﬁuﬂwlwwm
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Curriculum Planning
& Enhancinghe interface acrosskey stages

Providing opportunities to support students
in Writing across the Curriculum

An example /

ar—————eh e

—
= = e e e
e [ . :
S e b =
famitiar topic: widh |daboracion ltamiia topics with
il
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e
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