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Ongoing Renewal of the School Curriculum
for English Panel Chairpersons
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ODbjectives

1. Tointroducethe emphasesunder the ongoingrenewal of the
schoolcurriculumin the schoolEnglisnLanguageurriculun

2. Tointroducethe major renewed emphasesf the primary
schoolcurriculumwith referenceto the Primary
EducationCurriculumGuide(Pilot Version)(2022);,

3. Toexplorethe roles of an EnglishPanelChairpersomasa
curriculumleaderin planningandimplementingthe school
Englisn_anguageurriculumat the primarylevel and

4. Tosharegood practiceson curriculumplanningand management
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Part 1
A The roles of an EPC as a curriculum leader

A Ongoing renewal of the school curriculum

U The major renewed emphases of the primary school
curriculum with reference to the Primary Education
Curriculum Guide (Pilot Version) (2022)

U Major updates of the English Language Education Key
Learning Area Curriculum Guide (P11 S6) (2017)

Break

Part 2

A Sharing of good practices
Ms Stella LEUNG, English Vice Panel Chairperson from
Jordan Vall ey St. Jos &ghbod s

Cat |
2




Please share with us your answers to the following
guestions.

(a) What are the roles of an EPC as a curriculum leader?

(b) Which role(s) do you find most challenging?




Formulate school-
based assessment
policies in light of the
direction of school
development, the school
context and

needs

: ~
Work closely with panel

members and promote
a culture of <
collaboration |

Manage resources to
facilitate L&T of
English

a

Initiate curriculum
changes, collaborate
with English panel
members in developing
a balanced school
English Language

curriculum

.

\\‘l

s t-u

| English Panel
Chairpersons

Cultivate a reading
culture by setting
reading as a key task
of the school

Ve
Create a conducive
language learning

environment to promote
the learning and use of

English Language

Provide space and support
to facilitate the
professional
development of English
teachers




Ongoing Renewal of the School Curriculum

Respond to local, Build on existing Curriculum
regional and strengths and enhancement to

global contextual practices of benefit student
changes schools learning




Ongoing Renewal of the School Curriculum

PECG(RIleVersion) /' SECGE 2017
(2022) (P=R19) (S1-S6)

BECG (2002) / SSCG (20009)

aaaaa iSenion ndary
iCuiculimlGiide!
The Future is Now :
from Vision to Realisation
(Secondary 4 —6)
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Updating of the ELE KLACG

(P11 S3) (P17 S6)

English Language
Education

Key Learning Area Curriculum Guide
(Primary 1- Secondary 6)

years years

(CDC, 2002) ‘ > (CDC, 2017)

jz LL%BN%S:P‘SVFS:QHOOIS gﬂnﬁuﬁwuwim 3 5&‘:'?;":;"9"‘“ ‘MEduaﬁo %gm"muﬁ R English Language Education
ENGUSH ﬁﬁ, 'I(:et::'i;gheacurdmlumﬁuide ey Learning Are
IAI JGUAGE E ';\“\u/.-‘c\i\w hg{l\.ﬂ |“m::|;utuw rak z"g'_”"l“":";'g' |

SECONDARY | - § Pl (Secondary 4 -6) s::,c“ HmA.GAsscssmcanmdc
é‘d‘\;\%\“"cc 3 (Secondary 4 - 6)
o

(CDC, 2004)  (CDC, 1999) (CDC & HKEAA, 2007) (CDC,2004)  (CDC, 2018)  (CDC & HKEAA, 2007)  (CDC & HKEAA, 2021)
OF w30 with updates in 2015 [Effective from S4 in

the 2021/22 s.y ]

http://www.edb.gov.hk/elecg s 7
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https://www.edb.gov.hk/pecg

Three Major Directions:

Values Education
(Including Life Education,
National Education and
National Security Education)

U Cultivating Values
U Creatingspace
U Studentcentred_earning

Makin
Assessment Cultivating Values Good Usg of
Literacy Learning

Time

Learning
and Beading ?:2':(?::1- Cultivate Values for Creating J Life-wide
Across the L . Leaders of Tomorrow Space Learning
. earning
Curriculum Create Space to

Foster Whole-person
Development

_Thres Major Directions

STEAM Education, Catering for
Media and Information Learner Diversity

EDB CrcularMemorandum
No. 154/2022 Annex 2




Seven Major Renewed Emphas

U Strengtheningalues education(including life
education, national education and national
security education)

U Making good use of learning time and creating

space t@romote a balanced physicahnd
mental development

U Enrichinglife-wide learning experiencesnd
promotingwhole-person development

U Bettercatering for learner diversity

U ReinforcingTEAM education, and nurturing
student sd medi a and

U Strengtheningrosscurricular learning and
reading across the curriculunfor developing
lifelong learning capabilities

U Enhancingassessment literacyor promoting
learning and teaching effectiveness

Values Education
(Including Life Education,
National Education and
National Security Education)

Makin
Assessment Cultivating Values Good Us% of
Literacy Learning
Time
Learning
and Reading Stuc:en‘ti- Cultivate Values for Creating = Life-wide
Across the Ccenire Leaders of Tomorrow Space Learning
A Learning
Curriculum Create Space to
Foster Whole-person
Development
I N Or mat | gO=hH er acy
Thres Major Directions
STEAM Education, Catering for

Media and Information Learner Diversity

Literacy
Seven Major
Renewed Emphases

EDB CircularMemorandum
No. 154/2022 Annex 2
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EDB Circular
Memorandum
No. 154/2022

Education Bureau Circular Memorandum No. 154/2022

From : Secretary for Education To:  Supervisors and Heads of Primary

Ref. : EDB(CD/K&P)PRU150/1/3/(3) Schools  (excluding  English
Schools Foundation schools and

Date : 8 September 2022 international schools)

(Please circulate this circular memorandum to all members of the School Management
Committee/Incorporated Management Committee, Parent-teacher Association and all teachers)

Ongoing Renewal of the School Curriculum:
the Primary Education Curriculum Guide (Pilot Version) —

Cultivate Values for Leaders of Tomorrow Create Space to Foster Whole-person Development

Summary

This circular memorandum announces the release of the Primary Education
Curriculum Guide (PECG) (Pilot Version) (2022) prepared by the Curriculum Development

Council (CDC) and published for use by schools. All heads and teachers of primary schools

should read the said curriculum guide.

11




Major Updates of the ELE KLACG (P1 -S6)
| Literacy Development l

English Language _ — _
Education | Reading across the Curriculum l

I Key Learning Area Curriculum Guide
(Primary 1- Secondary 6)

Catering for the Needs of SEN and Gifted
Students in the Mainstream English Classroom

7 Extending from Assessment for Learning
to Assessment as Learnin

e-Learning & Information Literacy

Values Education

Prepared by
The Curriculum Development Council

Learning and Teaching of Text Grammar

f
[
g

ELE KLACG (P1-S6) (2017) O Integrative Use of Generic Skills

12




Components of a School English Language Curriculum

60% of
English
lesson time

40% of
English
lesson time

at the Primary Level

Life-wide Learning

- Extra-curricular activities
- Co-curricular activities
etc.

Intervention
~ Programme

Reading
Workshops

\Selt-access Learning

Enrchment
Programme

English Language
Curriculum Guide
(Primary 1-6) (CDC, 2004)

13




Literacy Development in the English Classroom

Equipping Students
with New Literacy Skills

Promoting Reading across
the Curriculum (RaC)

Sound

/ effects \

Multi-modal
texts

Literacy Development in
the English Classroom

The ability to read
and write effectively

Spoken

language

Processing and creating multimodal texts

Lifelong
learning

“Challenges in
the 21st century,

14




Primary

A Exposure to a range of

reading materials
(including information
books)

A Incorporating Reading

Workshops into the school-
based English Language
curriculum and teaching
reading skills explicitly

text types

Connecting st
experiences

Using real books with a variety of

Junior Secondary

A Exposure to a wide range of
text types (both print and non-
print)

A Promoting Reading across the
Curriculum and Language
across the Curriculum

A Exposure to a wide spectrum
of reading and viewing
materials

udent so r

Senior Secondary

A Exposure to a wider range of
more complex texts (both print
and non-print)

A Incorporating elements of the
creative use of English into
the English Language
curriculum

AExtending studen
exposure and use of English
for academic purposes

Promoting Reading across the Curriculum

15
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Using Print Reading Resources Using Non -print Reading Resources

Digital Multimodal Texts

@[ﬁ]@}@ﬂ]@ﬁ@m(ﬂﬁm@ W@@hm@ﬂ@@y @[ﬁ]@ H@W@[ﬁ]ﬁﬁ@[ﬁ]@ fe.g. interactive books, audio books)

Animations and/or audio files with narrations
(reading texts provided)
Technological features (e.g. interactive tools,

W@kﬁ[@@ @@[ﬁ@ @ﬁ @@][’ﬁ E@[ﬁﬁh " embedded video clips, built-in dictionary,

interactive activities)

Using multimodal texts to address
I:estivals the different learning styles and needs of students

Free Apps e-Books
_ ) : for tablets platforms
Using real books with a variety of
text types

Interactive books with _
technological features Audio books

16




From Reading to Writing

Enhancing the
Implementation of
READING Workshops

Connecting stud Creating space by organising the school

and writing experiences English Language curriculum more coherently

°© Ensuring progressive development of reading skills

°  Providing opportunities for students to develop their
creativity and critical thinking skills

°© Introducing the features of different text types
explicitly and providing opportunities for application

Connecting stud¥ > sbo

READING and WRITING
experiences

°© Making alignment between the GE programme and
Reading Workshops to design writing tasks with
meaningful contexts

17




Writing abé&avduriteco Myr ansportao

A narrative text from the : An information book (e-book) i
textbookT A Lost i n| Palred, texts Arhis is the way we go to schoolo

**Paired texts are
thematically related texts
but of different text types to
deepen studen|ts
understanding of the issue

(@)}

and develop different

reading strategies.** Connect reading and writing
experiences:
For more writing ideas: U connecting the GE programme
authentic reading materials with Reading Workshops
from the Transport i providing appropriate input (paired
DRI 2 9 Use of graphic organisers texts/ sample writing/ information
to organise writing ideas from the website/ posters)
Posters about transport U borrowing ideas and language
items from the sample writing to
A sample writing T write the article

AMy Favourite Transporto

18



Reading across the Curriculum ( RaC) i
What is it and why Is it relevant to us as English Teachers?

Dual goals:

UTobroaden student s Delpkhenocennecttlteie b as e
learning experiences and provide opportunities for integrating and
applying knowledge and skills developed in different KLAs/subjects
(ELE KLACG, CDC, 2017, p.9)

U To provide opportunities for students to develop a wide range of
reading skills, extend learning of the content and connect their
learning experiences across KLAs (ELE KLACG, CDC, 2017, p.47)

19




In implementing RaC,
English teachers are encouraged to:

identify reading materials in help students develop the
both print and non-print forms reading skills and

with suitable entry points (e.g. strategies necessary for
themes, text types, language understanding and

features and vocabulary) for analysing language use in
connecting student s o6 I|Ergashtextan(g.g.text
experiences in different KLAs structures and vocabulary)
collaborate with teachers of design reading activities
other KLAs to develop learning t hat reinforce
activities that provide students to integrate the knowledge,
with opportunities to consolidate skills and learning

the knowledge and skills experiences gained in
acquired across KLAs and avoid different KLAS

unnecessary repetitions of
learning arrangements

stude

20
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Crosscurricular collaboration to facilitateRaC

A Working with teachers of other KLAs
to conduct curriculum mapping
e.g. designing cross-curricular
learning tasks and activities together

A Adjusting the teaching schedules of
English Language and the content
subject to teach the same
theme/topic at around the same time

A Seeking advice from teachers of
other KLAS on:
- the choice and appropriateness
of reading materials
- the schedule of teaching a
certain topic

A Involving teachers of other
KLAs in the conduct of cross-
curricular learning activities
or project work,

A eg. assessing st
performance

21




Promoting Reading across the Curriculum

Possible directions when
planning for RaC

1.
2.
3.

Themes/topics/issues

Text types

Skills/Strategies

- Reading strategies

- Generic skills (e.g. mind
mapping, graph plotting,
drawing graphic organisers)

Key Stage 2

Changes

¢ Now and then

¢ Respect for lite
¢ Wishes and dreams
e Growing up

¢ A changing world

Food and Drink

Relationships

¢ Knowing our neighbours
¢ Beautitul people

¢ Making friends

¢ Send a message

¢ East meets West and more

The Magic of Nature

[ ¢ Favourite food and drink

o  We can cook

¢ Eating out

¢ Healthy eating

Happv Davs

e Festivals

¢ Wonders of nature

e Outin space

¢ The lost world

e Fascinating oceans

¢ Taking care of our earth

We Love Hong Kong

Knowing more about my community

e Special events * Jobs people do

¢ Entertainment and leisure .

e Hobbies ¢ Travelling around
¢ A bag ot laughs .

Special people, special things

22




Promoting Reading across the Curriculum

From General From other subjects What are some common
English features?
Possible directions when | A to tell others how to do
| . f RaC A recipe Procedures for doing an something
planning tor ka P experiment A list of materials and
steps
1. Themes/topics/issues A to describe something in
2. Text types An articlein a A description about the ¢ detall .
3. Skills/Strateaies guidebook features of an animal present tense Is used
' _ g _ A to use quite a lot of
- Reading strategies adjectives
= Genel‘IC Sk|”S (eg m|nd A to recall what happened
mapping, graph plotting, in the past
drawing graphic organisers) A recount An article about WWII A past tense _is used
A follow the time sequence
(chronological order)
An argumentative  An article discussing the A to d|sc_uss somg 95UES
. : . from different sides/
essay on studying different opinions about erspectives
abroad globalisation Persp

Materials developed by Dr. Yuen Yi Lo & LAC team@HKU 23




Connecting

studentsd® | earning exper i e n:Topic: Fantastic People

English Language and General Studies

GE Programme
Textbook unit on Fantastic People

a)

Rai sing student s|0

features of biography, using timeline :> about scientific investigations

to note down the achievement of
Yang Liwei and discussing the
success criteria of an astronaut

Extended learning activity

g) Guiding students to do a gummy
bear experiment and apply the
science steps and supporting
students in completing a laboratory

report

(Scientists)

Common teaching

Level: |[Upper Primary

points:
Content

b) Using a KWL chart to activate
awarenggenCdo LHEi or |knowl

in GS lessons and helping them
reflect on their learning
experience

Writing task
e) Demonstrating information searching
skills for individual writing by referring to

. . science and guiding students to
e “_e‘?‘d'”gs I subheadm_gs : <: understand the steps in doing the
f) Guiding students to use the information

on the timeline to write a biography of
Charles Kao

A Steps of investigating
science

Text type
Timeline & Biography

Skills development
A Problem-solving

8)(§§idé'ng students to read the timeline

and biography of Jane Goodall,
scan for useful information and
learn the target vocabulary for
writing a biography

U

d) Visualising and sequencing
the steps of investigating

experiment and working in
groups to discuss the details

24




Reaping Multiple Benefits through

Leaflet on RaC
Promoting Reading across the Curriculum

Inthe Primary English Classroom _ swsomess [

pathway to successful Imp

road map below shows how K

school levels.

C can be promoted at class of

Eduiafiona) success than their p
L

In=piring students to love reading and to develog into avid readers is - ‘i’ \\ f(/rs m.mmm...m-mzi:u;::u
perhaps one of the greatest misslons of all English Language teachers. : k "":‘:;’,’:::—.'ﬁ':'::m'mmm.. ol
Different studies hawve shown that students who en|oy reading and read Ff‘;,mmmmmmmm:: '_“’:;‘;';mwﬁ_
regularly reap various benefits, Yet, research has also shown that mathvation to read decreases andir fram oher 9T

with age. This Is espedally true to students who mowve from primary to secondary school and

have to copewith the increasing academic and English demands because of the possible change

jith due
Make a plan with N
consideration on the fallawing:

o | Bre are sq =
- ojectives ents ME guestions
i depart - g
coles of teachers/ different lep n Your mind. o Simo:

about RaC that may
s n ('h.an. 4 lecturer
g Kang, is EOINg to share with

POp up
of the
Us his

‘ : y in FaC,
adonts wishin the same evel & oF 2l levels.

pecids an 2 sniy T CE-

: e —
8 mmpr_mmnumnm text Type) 5 C a‘ P“m antent for the o " Aot oo

of medium of Instruction in various subjects. To swstain students’ interest in reading and equip ““;?ﬁ;:‘;i“‘m'v".?fu";iim s chto momo“‘“l Ra 1 Work an their oun by o of readi 2 et conecsand

aci :
them with the skills for academic success, reading across the curriculum (Rac) seems to be the m S terms understansice tio! roa ol * Emilﬁﬂa'sunvar[gus m;:',::x:;m the Reading Workshops, Th”"”gy ;P:

ntra - ! y
best remedy. RaC alms to sharpen students’ reading strategles while helping them establish e \ ntation~ a suudents’ pssoctation Gener_g\swﬂ'\es(ﬁﬁ’)lea(mrs' m:::;: gma;l"\s predictions ang imr;"smarﬁzrsz,,;w[ T
meaningful links between concepts and Ideas acquired in different Key Leamning Areas (KLAL ey school Ot e g 150 work wih E“'f::mll)aﬁslnrmum pivivid :ng“:”‘”ﬂ graphic
Inherent in RaC s the opportunity for reading for purpose (whether it s for information or 3 "E,i“.hgnead'\ﬂsw""" - wish 3 2T ...muw‘:f;_"‘:: WM@MWI’ME’;::“ KLAS and synergise ther effors ,""’n m‘”ﬁ
research) and pleasure. English Language teachers can introduce books with a wide varlety of oy wichio che ER80" sextocus weston n-"‘wv“'“‘;w and o8 —— g Of the chasen g,
) jmptemented T2 jences 209 - am I expected ¢

Interesting topécs related to different KLAs to sphce up their lessons, develop thelr students' - ;c,.upuasa“ac"‘a"'"v‘*'“ w “"""-’"*‘“"""""f"'mmwmm
reading strategies and connect thedr learning experiences. H" 7 should be bt |

ANBURe and
should targer e g S, Howeses, ot schite i

welopment the ko
jom mapBiOE O rexin ©f resding strategles rather than ve.tu; ”Wk:ndm»-
- N . - Curricyl . n oufd J u“%ﬁ.
Connecting Learning Developing Reading O on tsaching P e be used far pramoting pacy
Experiences Strategies Canching POIREE e and skills transferable,
commen

130Mme way, for exs

apic. Ence E ;‘E"g%m;;{
Links between |
Broadening ELE and the Enhancing Awareness timein g T owts
other KLAs of Academic English e
P
. Tihl-:d‘i*m
et

‘While a thematic approach is often used as an entry point for promaoting Rac,
considerations could also be given to the following:

. Toe
Rhetorical Functions & Text Features v
Language ltems + Using graphs to lllustrate -
+ Biography * Using the simple present trends
+ information regart 1ense to present fas + Using headings and -
. * Using sequence markers subheadings to organise \f\sme«h:‘ﬁ';‘f: P
to llustrate steps information and Ideas Tt |
- Using Both & either ta + Using bullet poins to g
make comparisons provide more detalls o

https://www.edb.qgov.hk/Pri RaC
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Learner diversity exists naturally

Learning styles

Visual (learn best

by seeing)

Auditory (learn
best by hearing)

Kinesthetic (learn
best by doing)

Characteristics

interest

learning motivation
maturity

gender
personality

aspiration

Abilities
gifted

special educational
needs

prior knowledge

level of readiness

Social
Economic

Cultural Backgrounds

non -Chinese speaking
(NCS) students

newly arrived children
(NAC)

cross -boundary
students (CBS)

low family income
ethnic minorities

26




Mainstream

English classroom  Catering for Learner Diversity }@

SEN GIFTED .
General Principles

A Adopt a multi-sensory approach

A Differentiate in terms of:

U Content - what students need to learn or how they will get access to the
Information

U Process - activities in which students engage in order to master the content
U Product - work in which students demonstrate their learning
U Learning Environment - the operation of the classroom

A Encourage personalisedl ear ni ng goals based o

needs
27




Some strategies to Cater for Learner Diversity

Ainderstanding the
strengths/weaknesses and
the learning background of
students

Ainderstanding the learning
interests, styles and needs
of students

Alesigning open-ended tasks

Catering for
diverse learning
styles and abilities

Mainstream
English classroom

SEN GIFTED

Aadopting flexible grouping/
mixed ability grouping
Ayrouping students according to
the purposes and
requirements of tasks

Boroviding opportunities for
students to share and
discuss in groups

Facilitating peer
learning

Aoroviding timely support
Koroviding scaffolding for
students to complete the task

Koroviding different modes of
support in learning tasks (e.qg.
visual cues for visual learners)

Providing support
and scaffolding

Ausing questioning
techniquest o
responses

Agiving quality verbal and
written feedback in lessons/
homework

Aadopting various modes of
assessment

Promoting
assessment for/as
learning

Asetting challenging yet
manageable tasks for students

Anaking use of English-related
life-wide learning activities

Giving challenges

Anotivatingst udent s o

el i ci t Aacilitating understanding and

providing support
Ayiving immediate feedback

Aengaging students in active/self-
directed learning to enhance
learning autonomy and allow

them to learn at their own pace

Effective use of
e-learning repertoire

28
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Leaf |
ng

Make a
al i n L

et on Let ds

Student s

Effective Strategies to Cater for Learner Diversity in the Primary English Language Curriculum:
Planning, Implementation and Evaluation

Unl

Potent. i

eashi

Adopting appropriate learning and teaching materials Oci'

O Adapt appropriate texts that incorporate different mades of
representation and provide multisensory leaming experiences to

+ Trim leaming content and materials, make additions or a
combination of both

Develop appropria

make progress, and

e R Effective Strategies to Cater for Learner Diversity in the Primary English Language Curriculum:

Some Practical Tips

+ Incorporate e-learmi
active and self-pace
m.o.perm I?am_ir Supporting Supporting students with  Maximising the potential of Questioning and L gil Adopting different
v Devise remedial, inf students with special educational gifted students in the providing quality e-learning modes of assessment
students of different | diverse learning ~ needs in the mainstream mainstream English feedback
' Use assessment da styles English classroom classroom
and teaching

Viaualauditery legas
g

& LT Addressing Students’ Diverse Learning Needs at Different Key Stages of Lear
5\udaf:! ion, interests The areas for evaluati with images ar
motivation: anoric bac measures. Here are st sounds
socl / use ealour eod
@ A studsnts motiv, highlight and e Progressing from one key stage to the next, students need to adapt to changes in the leaming
* target languag mode and the leaming environment. For exampie, when chikiren move from the less structurad
@ Are students confic items environment in a kindergarten to a more formal leaming environment in a primary school. they
others?  Us@ songs 1o p may face challenges mmwwmmsmnwm sub]m-usad learning. When Primary 6
@ Are students provic input on target students are promoted to 1, the medium of for some non-language v vertical ofc across key
@ Are students engag language ftem: :IDM m?::ﬂﬂlm mmﬁnﬂ'ﬂmw. hmmmmm.‘g SIO;: iﬂ“n stages through adopting holistic curriculum planning
" i . Buildi
@ Do students, incluc o ums;ﬂ:g‘;f::m Imm?ﬂm key stages of ng IS thus umw o heip 0,.. e RV antt e deslonttiers CE MAGUR0R ¥R Mthw. ow Of feior o

tools such as the Learning Progression Framework (LPF) for
English Language when planning the school curriculum to facilitate a
balanced | coverage of language skilis within and across year levels.

Improvement in as:
@ s teachers’ capacil

visualise writte confidence in Inmlng and umu Englsh. and

mmmmmuww
wmmnnlmcussmmm.

Language Leamning” is useful in helping
parents understand how to support their
chikiren to learn English effectively at

primary level,

~

skils, .9, use storytelling, reading aloud
and shared reading with Jower primary
students, while more supported reading
and independent reading with upper
primary students.

/ Engage students in meaningful activities
and extended 1asks or projects 1o provide
opportunities for them to communicate
and express their own ideas for a vanety
of purposes and audience, and practise

the integrative use of language in a v/ Infuse enabling skills into the school curriculum
E multimedia environment. # Teach phonics in meaningful contexts with focuses on letter sounds
appropriate to students’ level.
. Ok 0 Rasrrionsg # Introduce a range of vocabulary bullding skills to students across
il year levels, e.g. word formation, word collocations, word families.
g )

v/ Promote reading in schools

* Introduce a variety of narrative texts including multimodal texts and
also non-fiction in lower primary classes to motivate students to read
and develop their reading skills,

» Expose upper primary students to a wider variety of themes and text
types, in particular information texts, using both print and non-print
resources.

# |Implement Reading across the Curriculum (RaC) in upper primary
classes to connect students' learning experiences in different Key
Learning Areas and prepare them for secondary education.

learner diversityen m:{:ﬁ: = » B ke
Both quantitative and ¢ Kinesthetic learne """‘7‘”"’“’”: m“,ﬁ;’éﬁw,. L(:n’gl:sge Ew;":;('goyc
could be coll o a\/guae ames to “WW At cwﬂm M 2017) to help students enhance their capabllities to become
inform eurriculum plan ety otudd independent and sell-directed learners progressively.
;) motivation and /' Enhance mutual understanding of the v m":mm*mswmmy ’“'?Mnm v/ Create a supportive and English-rich learning environment
y . : Do o e e osuitie Vs 5! dotatot ks, * Appoint experienced English teachers to ba Primary 1 English teachers
e ki . Pty 10 belp shicents o help students lay a better foundation for extensive use of English at
) sequancmggﬁ and adjust the school currculum and consolidate what they have leamed in the the early stage, and sustain their interest in English in the new
pictures, telling teaching strategies to strengthen the first few months of Primary 1. environment.
stary interface between different key stages. v/ Adopt different ways of conducting # Continue lo create an environment oon_dyclve o grgllsh leaming at the
vl e studer / Promote home-school cooperation dictation to develop students’ language whole-school level, for example, organising English Day, Reading
mﬂ)' activi X organising parents’ meﬁ,n:s 1o axp.z,, the skills progressively, e.g. picture dictation, across the Curriculum Week and related cross-curricular activities, to
for meaningful school English Language curriculum and theme-based free dictation, students' English #es and help them build a solid
o target langu solicit parental support, EDB's pamphiet on dicto-compidictogloss. ¢ foundation for secondary education.
“Parents' Guide to Etfective English v/ Adopt effective strategies for s
reading skills and higher-order thinking

-
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Upper primary

Task: To educate young children Learning and teaching
Topic of the unit: about (_endangered/ amazing animals, activitie_s: | |
Endangered Animals you write a leaflet/an encyclopedia A I?eadlng an information book
entry to the Green Club. AMost Endanger e
and learning the text features
Context : You are a Target vocabulary and language A Grammar practice
member of the Green items: A Conducting information search
Club, and you would like A Vocabulary: describe and classify ont he I nternet a
to design a leaflet/ write animals (e.g. habitat, mammals), favourite endangered animal
an encyclopedia entry to causes of extinction (e.g. illegal A Reading a sample text and
introduce an endangered hunting) | anqllysmg the text feat_ures
animal to young children A Grammar:usi ng fshoul d A ertlng a leaflet/an article to
. advi ce, using fAsin introduce an endangered
At heref or ecausal o e xp animal and ways to protect
relationship them

30




/
E Reading an information book Grammar practice Connecting Reading and Writing Experiences

A Mo st Endangered ni mal so U Input: Learning more information about
and learning the text features - Making use of colour endangered animals from different sources,
coding activities to including reading texts in the textbook, a printed
- Using graphic organisers to organise raise students reader, an e-book, online videos and webpages.
ideas awareness on the causal U Drafting ideas: Using different graphic
U atree diagram is used to classify the relationship organisers to help students organise information
endangered animals U Scaffolding: Introducing the text features of
0 ananimal fact sheet is used to locate leaflets/encyclopedia entries to students explicitly
specific information U Scaffolding: Teacher 6s de omhovwto r
U afish-bone diagram is used to find relevant information online to complete the
introduce causal relationship, i.e. why fact sheet and structure the text
the animals become endangered U Peer assessment: Encouraging students to
- Introducing word-formation skills to share their work with the whole class and
help students remember & retrieve suggesting areas for improvement
words
- Developing positive values and
attitudes, i.e. be committed to living a
green life in order to protect the _ _
endangered species and save the Earth Most students showed interest in
knowing more about Mountain

Gorillasafterwatchinghevideoclip.

Introducing the key
features of encyclopedia
a tree diagram an animal fact sheet entries 31




Strategies adopted to cater for LD

A Diversified writing products: The A Engaging students in active learning
more able students i doing a through the use of e-learning resources to
questionnaire survey and writing enhance learning autonomy
an encyclopedia entry; the less A Engaging students in speaking activities
able students i designing a leaflet to strengthen the target language

A Providing choices to cater for structures
studentso | earning A Providing scaffolding by breaking the
abilities tasks into small steps to facilitate learning

Students watched tiigleo0 N o Attartic
RightWh al e6 bef ore reading the text

Stretching siu §tuderﬁs C°“|d‘é|"3t°h lihe V{deo fgcilitate their understanding.
usmgt eir own | ds and make

suitable pauses to complete the

worksheet.

conduct an interview and
analyséhe interview data

Breakinghe writing activity into
smallermore achievable st

scaffol d studentéz”)




AalL engages students in reflecting on and monitoring their progress

Assessment | of learning through strengthening their roles and responsibilities in
as Learning | relation to their learning. Students are actively involved in regulating
o | (AaL) the learning process, evaluating their own performance against the
; learning goals, and planning for the next step in learning.
©
&
S AfL integrates assessment into learning and teaching. It assists
LL | Assessment | students to understand what they are learning, what they have attained,
for Learning | and what is expected of them, and helps teachers collect evidence of
(AfL) studentsd |l earning so that teache
feedback and refine their teaching strategies.
)
; Assessment | AoL describes the level students have attained in learning and shows
g of Learning what the_y know ar_1d can do over a per_lod of time. It gives an overview of
the previous learning of students and is mainly used for reporting
§ (AoL) purposes.
p)

Learner Independence

English Language Education Key Learning Area Curriculum Guide (Primary 1 7 Secondary 6) (CDC, 2017), p.84
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The relationships between
learning , teaching and assessment

/ / Setting
| learning |

| objectives

using the
assessment
data
effectively

- Providing
opportunities

Learning-teaching-
assessment Cycle

ﬂor students to

demonstrate
what they hav
learnt .

~

Deslgnlng\
/' tasksto help

students
achieve the /|
learning /4
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o Do o Do P>

Evaluatest udent s 0
success criteria

| dent i f ystrengthsamdcht s 0
weaknesses

Analyse the underlying causes of
studentsd | earni
Reviewt eac her s o
students

Modify teaching strategies
U Explore ways to help students improve

ndg

U Design activities t
problems

A Revise the school-based curriculum
design/content

A Make use of various assessment
tasks/activitiest o gauge stud
performance

A Share the learning intentions and task-
specific success criteria with students

A Observest udent sdé perfor

A Use effective questionst o el i ci t
responses

A Provide students with quality feedback on
how to improve (linked to success criteria)

A Collect evidence of student learning

(4]

performance

di f fi
emect at i

0

agai

cul ti

nst t h

€S

O/H’ﬁ

addr es

ance
studen

To

Aim for a balanced and comprehensive
coverage F

Take the following into consideration:

- what students can do currently;

- what we should expect our students to
be able to do next?

Setting
learning
objectives

Implementing
the L-T-A
@ cycle
Providing
opportunities

for students to

demonstrate
what they have
learnt

/t

Learning Progression Framework (LPF)

Think about how we
can help students
achieve the target
learning objectives
(appropriate input,
various modes,

Designing
asks to help

students
achieve the

learning
objective Think about

teaching strategies

scaffolding

appropriate/effective
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What is the Learning Progression Framework (LPF)? P

The LPF:

Arepresents the growth of learners on a
developmental continuum as they work
towards the Learning Targets and
Objectives of the English Language
curriculum;

Ais made up of Attainment Milestones
organised under the four language skills
and divided into eight levels of attainment;

Ahelps teachers better understand and
articulatel ear ner so0 p;,andf or n

Ahelps teachers plan strategically how to
enhance English Language learning,
teaching and assessment.

Learning
Outcomes
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Considerations when designing quality homework and
learning, teaching and assessment tasks/activities

Catering for ol
concrete and
learner : )
diversity diagnostic
: Using feedback
Having clear :
e-learning to
assessment
objectives promote
AfL and AaL .
Providing
follow-up
Deciding on work
appropriate Involving
quantity and different

frequency to
create space for
promoting WPD

stakeholders
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Different
Modes of

Assessment
In Schools

Homework

Conferencing

Dictation
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Assessment Dataata . _

Evidence of student learning
In terms of knowledge,
skills and values and attitudes

stUdent ’
aetiun S T
actwnties/tae

SPonseg

sks




Strengthening AfL:

- Adopting diversified
modes of assessment

- Making use of various
assessment tools

- Making effective use of
assessment data

Promoting
Assessment
for/as
Learning

Extending from
AfL to AaL.:

- Greater involvement of
students in LTA process

-Enhancing | earne

directed learning
capabilities through
Introducing metacognitive
strategies
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