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English Language Education Section

Curriculum Development Institute

Education Bureau

Ongoing Renewal of the School Curriculum

for English Panel Chairpersons



Objectives

1. Tointroducethe emphasesunder the ongoingrenewalof the
schoolcurriculum in the schoolEnglishLanguagecurriculum;

2. Tointroducethe major renewedemphasesof the primary
schoolcurriculumwith referenceto the Primary
EducationCurriculumGuide(Pilot Version)(2022);

3. Toexplorethe rolesof an EnglishPanelChairpersonasa
curriculumleaderin planningandimplementingthe school
EnglishLanguagecurriculumat the primarylevel; and

4. Tosharegoodpracticeson curriculumplanningandmanagement
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2:00 ï2:05 PM Registration

2:05 ï3:45 PM Part 1 

Å The roles of an EPC as a curriculum leader

Å Ongoing renewal of the school curriculum

ü The major renewed emphases of the primary school 

curriculum with reference to the Primary Education 

Curriculum Guide (Pilot Version) (2022)

ü Major updates of the English Language Education    Key 

Learning Area Curriculum Guide (P1 ïS6) (2017) 

3:45 ï4:00 PM Break

4:00 ï5:00 PM Part 2

Å Sharing of good practices

Ms Stella LEUNG, English Vice Panel Chairperson from

Jordan Valley St. Josephôs Catholic Primary School

Run down of Todayõs Programme

2



Please share with us your answers to the following 

questions.

(a) What are the roles of an EPC as a curriculum leader?

(b) Which role(s) do you find most challenging?

Warm -up activity
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Roles of English Panel Chairpersons

Initiate curriculum 
changes, collaborate 

with English panel 
members in developing 

a balanced school 
English Language 

curriculum

Formulate school-
based assessment 

policies in light of the 
direction of school 

development, the school 
context and studentsô 

needs

Cultivate a reading 
culture by setting 

reading as a key task 
of the school

English Panel 
Chairpersons

Work closely with panel 
members and promote 

a culture of 
collaboration

Provide space and support 
to facilitate the 
professional 

development of English 
teachers

Manage resources to 
facilitate L&T of 

English

Create a conducive 
language learning 

environment to promote 
the learning and use of 

English Language
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Ongoing Renewal of the School Curriculum 

Respond to local, 
regional and 

global contextual 
changes

Build on existing 
strengths and 
practices of 

schools

Curriculum 
enhancement to 
benefit student 

learning 
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Ongoing Renewal of the School Curriculum 

BECG (2002) / SSCG (2009)

8 KLA Curriculum Guides (2002)

Various Subject Curriculum Guides

2017)

KLA Curriculum Guides 

&
Subject curriculum guides /

supplements

PECG (Pilot Version) 

(2022) (P1-P6)
/ SECG 2017

(S1-S6) 
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(CDC, 2002)

(P1 ïS3)

(CDC, 2004) (CDC, 1999) (CDC & HKEAA, 2007)

9 

years
12 

years

(CDC, 2004) (CDC, 2018) (CDC & HKEAA, 2007) 

with updates in 2015

(CDC, 2017)

(P1 ïS6)

Updating of the ELE KLACG 

http://www.edb.gov.hk/elecg

(CDC & HKEAA, 2021) 

[Effective from S4 in 

the 2021/22 s.y.]
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Primary Education Curriculum Guide (PECG) 

(Pilot Version) (2022)

*Chinese version only*

(https://www.edb.gov.hk/pecg)

ñCultivate Values for Leaders of Tomorrow

Create Space to Foster Whole-person Developmentò 
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EDB Circular Memorandum 

No. 154/2022  Annex 2

Three Major Directions:

üCultivating Values 

üCreating Space

üStudent-centredLearning 
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EDB Circular Memorandum 

No. 154/2022  Annex 2

Seven Major Renewed Emphases:

ü Strengthening values education  (including life 

education, national education and national 

security education) 

ü Making good use of  learning time and creating 

space to promote a balanced physical and

mental development 

ü Enriching life-wide learning experiences and 

promoting whole-person development 

ü Better catering for learner diversity 

ü Reinforcing STEAM education, and nurturing 

studentsõ media and information literacy 

ü Strengthening cross-curricular learning and 

reading across the curriculum for developing 

lifelong learning capabilities 

ü Enhancing assessment literacy for promoting 

learning and teaching effectiveness 
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EDB Circular 

Memorandum       

No. 154/2022

Keeping Abreast of  the Latest Curriculum Development
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Major Updates of the ELE KLACG (P1 -S6)

Values Education

Integrative Use of Generic Skills

Catering for the Needs of SEN and Gifted 
Students in the Mainstream English Classroom

Learning and Teaching of Text Grammar

Literacy Development 

Extending from Assessment for Learning 
to Assessment as Learning

e-Learning & Information Literacy

Reading across the Curriculum

ELE KLACG (P1-S6) (2017)  
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English Language 

Curriculum Guide 

(Primary 1-6) (CDC, 2004)

Components of a School English Language Curriculum 

at the Primary Level 

60% of 

English 

lesson time

40% of 

English 

lesson time
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Lifelong 
learning

Challenges in 
the 21st century

The ability to read 

and write effectively

Literacy Development in 

the English Classroom

Promoting Reading across 

the Curriculum (RaC) 

Equipping Students 

with New Literacy Skills

Literacy Development in the English Classroom

Multi-modal 
texts

Sound 
effects

Images

Written 
texts

Spoken 
language

Music

Processing and creating multimodal texts 14



Reading Journey across Key Stages

Junior Secondary

ÅExposure to a wide range of 

text types (both print and  non-

print)

ÅPromoting Reading across the 

Curriculum and Language 

across the Curriculum

ÅExposure to a wide spectrum 

of reading and viewing 

materials

Senior Secondary

ÅExposure to a wider range of 

more complex texts (both print 

and non-print)

Å Incorporating elements of the 

creative use of English into 

the English Language 

curriculum

ÅExtending studentsô language 

exposure and use of English 

for academic purposes 

Primary

ÅExposure to a range of 

reading materials 

(including information 

books)

Å Incorporating Reading 

Workshops into the school-

based English Language 

curriculum and teaching 

reading skills explicitly

Using real books with a variety of 

text types
Using non-print reading 

resources 

Connecting studentsô reading and writing 

experiences 
Promoting Reading across the Curriculum

Developing studentsô reading and 

viewing skills
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Using Non -print Reading Resources

Digital Multimodal Texts 

(e.g. interactive books, audio books)

¸ Animations and/or audio files with narrations 

(reading texts provided)

¸ Technological features (e.g. interactive tools, 

embedded video clips, built-in dictionary, 

interactive activities)

Interactive books with 

technological features Audio books

Free Apps 

for tablets
e-Books 

platforms
Using real books with a variety of 

text types

Using multimodal texts to address

the different learning styles and needs of students

Using Print Reading Resources
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Enhancing the 

implementation of  

READING Workshops

º Ensuring progressive development of reading skills

º Providing opportunities for students to develop their 

creativity and critical thinking skills

º Introducing the features of different text types 
explicitly and providing opportunities for application 

From Reading to Writing 

Connecting studentsô 

READING and WRITING

experiences
º Making alignment between the GE programme and 

Reading Workshops to design writing tasks with 

meaningful contexts

Connecting studentsô reading 

and writing experiences 
Creating space by organising the school 

English Language curriculum more coherently
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Connect reading and writing 

experiences:

ü connecting the GE programme 

with Reading Workshops 

ü providing appropriate input (paired 

texts/ sample writing/ information 

from the website/ posters)

ü borrowing ideas and language 

items from the sample writing to 

write the article

Writing about òMy Favourite Transportó

A narrative text from the 

textbook ïñLost in the cityò
Paired texts 

**Paired texts are 

thematically related texts 

but of different text types to 

deepen studentsô 

understanding of the issue 

and develop different 

reading strategies.**

An information book (e-book) ï

ñThis is the way we go to schoolò

A sample writing ï

ñMy Favourite Transportò

Use of graphic organisers 

to organise writing ideas 

Posters about transport

For more writing ideas: 

authentic reading materials 

from the Transport 

Department website 
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Reading across the Curriculum ( RaC ) ñ
What is it and why is it relevant to us as English Teachers?

Dual goals:

üTo broaden studentsô knowledge base, help them connect their 

learning experiences and provide opportunities for integrating and 

applying knowledge and skills developed in different KLAs/subjects

(ELE KLACG, CDC, 2017, p.9)

üTo provide opportunities for students to develop a wide range of 

reading skills, extend learning of the content and connect their 

learning experiences across KLAs (ELE KLACG, CDC, 2017, p.47)
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In implementing RaC , 
English teachers are encouraged to:

identify reading materials in 

both print and non-print forms 

with suitable entry points (e.g. 

themes, text types, language 

features and vocabulary) for 

connecting studentsô learning 

experiences in different KLAs

help students develop the 

reading skills and 

strategies necessary for 

understanding and 

analysing language use in 

English texts (e.g. text 

structures and vocabulary)

design reading activities 

that reinforce studentsô ability 

to integrate the knowledge, 

skills and learning 

experiences gained in 

different KLAs

collaborate with teachers of 

other KLAs to develop learning 

activities that provide students 

with opportunities to consolidate 

the knowledge and skills 

acquired across KLAs and avoid 

unnecessary repetitions of 

learning arrangements
20



Promoting Reading across the Curriculum

Á Seeking advice from teachers of 

other KLAs on:

- the choice and appropriateness 

of reading materials 

- the schedule of teaching a 

certain topic 

Á Involving teachers of other 

KLAs in the conduct of cross-

curricular learning  activities 

or project work, 

Á e.g. assessing studentsô 

performance

Cross-curricular collaboration to facilitate RaC

Á Working with teachers of other KLAs 

to conduct curriculum mapping 

e.g. designing cross-curricular 

learning tasks and activities together

Á Adjusting the teaching schedules of   

English Language and the content 

subject to teach the same 

theme/topic at around the same time 
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Possible directions when 

planning for RaC

1. Themes/topics/ issues

2. Text types 

3. Skills/Strategies 

- Reading strategies 

- Generic skills (e.g. mind 

mapping, graph plotting, 

drawing graphic organisers) 

Promoting Reading across the Curriculum
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From General 

English

From other subjects What are some common 

features?

A recipe
Procedures for doing an 

experiment 

Å to tell others how to do

something

Å list of materials and 

steps

An article in a 

guidebook 

A description about the

features of an animal

Å to describe something in 

detail

Å present tense is used

Å to use quite a lot of 

adjectives 

A recount An article about WWII

Å to recall what happened 

in the past

Å past tense is used 

Å follow the time sequence

(chronological order) 

An argumentative

essay on studying 

abroad 

An article discussing the

different opinions about 

globalisation

Å to discuss some issues 

from different sides/ 

perspectives 

Materials developed by Dr. Yuen Yi Lo & LAC team@HKU

Promoting Reading across the Curriculum

Possible directions when 

planning for RaC

1. Themes/topics/ issues

2. Text types 

3. Skills/Strategies 

- Reading strategies 

- Generic skills (e.g. mind 

mapping, graph plotting, 

drawing graphic organisers) 
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c) Guiding students to read the timeline 

and biography of Jane Goodall,

scan for useful information and

learn the target vocabulary for 

writing a biography

b)  Using a KWL chart to activate 

studentsô prior knowledge 

about scientific investigations 

in GS lessons and helping them 

reflect on their learning 

experience

d) Visualising and sequencing 

the steps of investigating 

science and guiding students to 

understand the steps in doing the 

experiment and working in 

groups to discuss the details

Writing task

e) Demonstrating information searching 

skills for individual writing by referring to 

the headings and subheadings 

f) Guiding students to use the information 

on the timeline to write a biography of 

Charles Kao

Extended learning activity

g) Guiding students to do a gummy 

bear experiment and apply the 

science steps and supporting 

students in completing a laboratory 

report

Connecting studentsõ learning experiences in 

English Language and General Studies

Level: Upper Primary

a) Raising studentsô awareness of the 

features of biography, using timeline 

to note down the achievement of 

Yang Liwei and discussing the 

success criteria of an astronaut

GE Programme:

Textbook unit on Fantastic People

Topic: Fantastic People 

(Scientists)

Common teaching 
points:

Content
ÅSteps of investigating 

science 

Text type
Å Timeline & Biography

Skills development
ÅProblem-solving
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Leaflet on RaC

https://www.edb.gov.hk/Pri_RaC 25
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Learning styles

Visual (learn best 
by seeing)

Auditory (learn 
best by hearing)

Kinesthetic (learn 
best by doing) 

Characteristics

interest 

learning motivation 

maturity

gender

personality

aspiration

Abilities

gifted

special educational 
needs

prior knowledge

level of  readiness

Social
Economic

Cultural Backgrounds

non -Chinese speaking 
(NCS) students

newly arrived children 
(NAC)

cross -boundary 
students (CBS)

low family income
ethnic minorities
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General Principles

Å Adopt a multi-sensory approach

Å Differentiate in terms of: 

ü Content - what students need to learn or how they will get access to the 

information

ü Process - activities in which students engage in order to master the content

ü Product - work in which students demonstrate their learning

ü Learning Environment - the operation of the classroom

Å Encourage personalised learning goals based on studentsô own 

needs

Catering for Learner Diversity
Mainstream 

English classroom 

NES G DETFI
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Åunderstanding the 
strengths/weaknesses and 
the learning background of 
students 

Åunderstanding the learning 
interests, styles and needs 
of students

Ådesigning open-ended tasks

Catering for 

diverse learning 

styles and abilities

Åadopting flexible grouping/ 
mixed ability grouping

Ågrouping students according to 
the purposes and 
requirements of tasks

Åproviding opportunities for 
students to share and 
discuss in groups

Facilitating peer 

learning

Åusing questioning 
techniques to elicit studentsô 
responses

Ågiving quality verbal and 
written feedback in lessons/ 
homework

Åadopting various modes of 
assessment

Promoting 

assessment for/as 

learning

Åmotivatingstudentsô interest

Åfacilitating understanding and 
providing support

Ågiving immediate feedback

Åengaging students in active/self-
directed learning to enhance 
learning autonomy and allow 
them to learn at their own pace

Effective use of 

e-learning repertoire

Åproviding timely support

Åproviding scaffolding for 
students to complete the task

Åproviding different modes of 
support in learning tasks (e.g. 
visual cues for visual learners)

Providing support 

and scaffolding

Åsetting challenging yet 
manageable tasks for students

Åmaking use of English-related 
life-wide learning activities

Giving challenges

Some strategies to Cater for Learner Diversity
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Leaflet on Letõs Make a Difference: 
Unleashing Studentsõ Potential in Learning English at Primary Level

http://www.edb.gov.hk/pri_potential
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31

Topic of the unit: 

Endangered Animals

Context : You are a 

member of the Green 

Club, and you would like 

to design a leaflet/ write 

an encyclopedia entry to 

introduce an endangered 

animal to young children.

Task: To educate young children 

about endangered/ amazing animals, 

you write a leaflet/an encyclopedia 

entry to the Green Club.

Target vocabulary  and language 

items: 

Å Vocabulary: describe and classify 

animals (e.g. habitat, mammals), 

causes of extinction (e.g. illegal 

hunting) 

Å Grammar: using ñshouldò to give 

advice, using ñsinceò and 

ñthereforeò to explain causal 
relationship

Learning and teaching 

activities: 

Å Reading an information book 

ñMost Endangered Animalsò 

and learning the text features

Å Grammar practice

Å Conducting information search 

on the Internet about studentsô 

favourite endangered animal 

Å Reading a sample text and 

analysing the text features

Å Writing a leaflet/an article to 

introduce an endangered 

animal and ways to protect 

them

Upper primary
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- Making use of colour

coding activities to 

raise studentsô 

awareness on the causal 

relationship

Reading an information book 

ñMost Endangered Animalsò 

and learning the text features

Connecting Reading and Writing Experiences

ü Input: Learning more information about 

endangered animals from different sources, 

including reading texts in the textbook, a printed 

reader, an e-book, online videos and webpages.

ü Drafting ideas: Using different graphic 

organisers to help students organise information 

ü Scaffolding: Introducing the text features of 

leaflets/encyclopedia entries to students explicitly

ü Scaffolding: Teacherôs demonstration on how to 

find relevant information online to complete the 

fact sheet and structure the text

ü Peer assessment: Encouraging students to 

share their work with the whole class and 

suggesting areas for improvement

- Using graphic organisers to organise

ideas

ü a tree diagram is used to classify the 

endangered animals

ü an animal fact sheet is used to locate 

specific information

ü a fish-bone diagram is used to 

introduce causal relationship, i.e. why 

the animals become endangered

- Introducing word-formation skills to 

help students remember & retrieve 

words 

- Developing positive values and 

attitudes, i.e. be committed to living a 

green life in order to protect the 

endangered species and save the Earth

Grammar practice

Introducing the key 

features of  encyclopedia 

entries

Most students showed interest in

knowing more about Mountain

Gorillasafterwatchingthevideoclip.

a tree diagram an animal fact sheet
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ÅDiversified writing products: The 

more able students ïdoing a 

questionnaire survey and writing 

an encyclopedia entry; the less 

able students ïdesigning a leaflet

ÅProviding choices to cater for 

studentsô learning interest and 

abilities

ÅEngaging students in active learning 

through the use of e-learning resources to 

enhance learning autonomy

ÅEngaging students in speaking activities 

to strengthen the target language 

structures

ÅProviding scaffolding by breaking the 

tasks into small steps to facilitate learning

Students watched the video òNorth Atlantic 

Right Whaleó before reading the text to 

facilitate their understanding.Students could watch the video 

using their own iPads and make 

suitable pauses to complete the 

worksheet.

Stretching studentsõ ability to 

conduct an interview and 

analysethe interview data
Breaking the writing activity into 

smaller, more achievable steps to 

scaffold studentsõ writing ability
32



English Language Education Key Learning Area Curriculum Guide (Primary 1 ïSecondary 6) (CDC, 2017), p.84
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Self-

directed 

Learners
Assessment 

as Learning 

(AaL)

AaL engages students in reflecting on and monitoring their progress 

of learning through strengthening their roles and responsibilities in 

relation to their learning. Students are actively involved in regulating 

the learning process, evaluating their own performance against the 

learning goals, and planning for the next step in learning.

Assessment 

for Learning 

(AfL)

AfL integrates assessment into learning and teaching. It assists 

students to understand what they are learning, what they have attained, 

and what is expected of them, and helps teachers collect evidence of 

studentsô learning so that teachers can provide students with timely 

feedback and refine their teaching strategies.

Assessment 

of Learning 

(AoL)

AoL describes the level students have attained in learning and shows 

what they know and can do over a period of time. It gives an overview of 

the previous learning of students and is mainly used for reporting 

purposes.

F
o

rm
a

ti
v
e

S
u

m
m

a
ti

v
e

Three complementary assessment concepts
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The relationships between 

learning , teaching and assessment

Learning-teaching-

assessment Cycle
34



Å Aim for a balanced and comprehensive 

coverageF

Å Take the following into consideration:

- what students can do currently;

- what we should expect our students to 

be able to do next?

Å Make use of various assessment 

tasks/activitiesto gauge studentsô 

performance 

Å Share the learning intentions and task-

specific success criteria with students  

Å Observestudentsô performance

Å Use effective questionsto elicit studentsô 

responses

Å Provide students with quality feedback on 

how to improve (linked to success criteria)

Å Collect evidence of student learning

Å Evaluatestudentsô performance against the 

success criteria 

Å Identify studentsô strengths and 

weaknesses

Å Analyse the underlying causes of 

studentsô learning difficulties

Å Review teachersô expectations on 

students

Å Modify teaching strategies 

ü Explore ways to help students improve 

ü Design activities to address studentsô 

problems  

Å Revise the school-based curriculum 

design/content

FLearning Progression Framework (LPF)

Å Think about how we 

can help students 

achieve the target 

learning objectives 

(appropriate input, 

various modes, 

scaffolding, supporté)

Å Think about 

appropriate/effective 

teaching strategies
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The Learning Progression Framework (LPF) 

for English Language 

Listening Skills

Reading Skills

Writing Skills
Speaking Skills

http://www.edb.gov.hk/lpfenglish
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What is the Learning Progression Framework (LPF)?

The LPF: 

Årepresents the growth of learners on a 

developmental continuum as they work 

towards the Learning Targets and 

Objectives of the English Language 

curriculum;

Åis made up of Attainment Milestones 

organised under the four language skills 

and divided into eight levels of attainment; 

Åhelps teachers better understand and 
articulate learnersô performance; and

Åhelps teachers plan strategically how to 
enhance English Language learning, 
teaching and assessment.

ééé
ééé

1

ééé
ééé

2

ééé
ééé

3

ééé
ééé

4

ééé
ééé

5

ééé
ééé

6

ééé
ééé

7

ééé
ééé

Level

8

Learning 
Outcomes
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Considerations when designing quality homework and 

learning, teaching and assessment tasks/activities

Providing 

concrete and 

diagnostic 

feedback

Incorporating 

different 

modes
Involving 

different 

stakeholders

Providing 

follow-up 

work

Catering for 

learner 

diversity

Having clear 

assessment 

objectives

Deciding on 

appropriate 

quantity and 

frequency to 

create space for 

promoting WPD

Using           

e-learning to 

promote     

AfL and AaL
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Different 
Modes of 

Assessment 
in Schools

Questioning

Shared 
Writing & 
Process 
Writing

Dictation 

Projects 

Portfolios

Examinations

Quizzes/ 
Tests

Homework

Oral 
Presentations

Conferencing

Learning 
Tasks & 

Activities (e.g. 
performance 

tasks)

etc.
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Assessment Data ñ

Evidence of student learning

in terms of knowledge, 

skills and values and attitudes 
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Promoting 
Assessment 

for/as 
Learning 

Strengthening AfL:

- Adopting diversified 
modes of assessment

- Making use of various 
assessment tools

- Making effective use of 
assessment data 

Extending from       
AfL to AaL:

- Greater involvement of 
students in LTA process

- Enhancing learnersô self-
directed learning 
capabilities through 
introducing metacognitive 
strategies
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