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Synopsis

• The relationship between language and context; sentence grammar and texts (initial focus on ‘Teacher Knowledge of 

Language’/KAL)  

• Common practices and strategies for teaching grammar in the secondary English classroom;

• The use of academic and narrative texts for grammatical awareness and learning the features of different text types to 

achieve specific communicative purposes

• How grammar affects the coherence, tone, style and register of a text

• Tasks that integrate grammar learning with the development of other language skills (e.g. writing) and provide 

opportunities for application of grammar knowledge for purposeful communication

• Hands-on activities on designing, selecting and adapting resources and activities



Main Elements of the Session 

• Collaborative Inquiry: sharing and discussing lesson plans and resources with you

• I want to introduce you to some extensive sites for grammar resources developed by leading scholars in this area (e.g.,

Professor Bas Aarts, UCL & Prof Professor Debra Myhill, U of Exeter). All resources are free.



Discussion: How do you currently approach 
grammatical development? Are there specific questions 

you have about grammar instruction? 



Types of Grammar 

• Prescriptive grammar: e.g. no double negatives, don’t split infinitives, don’t start a sentence with a conjunction!

• Descriptive grammar: The grammar of the language objectively described and as used by speakers.

• Contemporary school pedagogy tends to be a mixture (Cushing, 2019)

• Standard Variety: e.g., Standard British English  = what is marked as correct/incorrect in school.

• Does not always match the home language or the variety of English our students or ourselves use



Is Teaching Grammar Useful?

• Students obviously must acquire grammar, but we know surprisingly little about how best to teach it.

• Metanalysis of intervention studies suggest that explicit instruction does not show clear significant predictive

improvements on students’ writing (or other literacy outcomes) (Green et al., 2024; Wyse & Torgerson, 2017).

• This is true of direct instruction in more traditional grammar and newer genre approaches (Myhill, 2021).

• Having said that, we have promising research that provides us some guidance on what helps.

• And, teacher’s knowledge of grammar/language (KAL) also correlates with better student outcomes (Myhill et al.,

2013), so we will also need to build our professional KAL.



Major Grammar Teaching Approaches





Deductive and Inductive Pedagogical Approaches to Grammar 

Deductive: “A deductive approach (rule-driven) starts with the presentation of a rule and is followed by examples in 

which the rule is applied.” (Thornbury, 1999). 

(Widodo, 2006) 





Deductive and Inductive Pedagogical Approaches to Grammar 

Inductive: “An inductive approach (rule-discovery) starts with some examples from which a rule is inferred” (Thornbury, 

1999). 

(Widodo, 2006)



Activity: Illustrating a Consciousness-raising (CR) Inductive Grammar Task

DDL (data-driven learning) is an approach to learning the patterns of grammar and vocabulary through

corpora (Hunston, 2019; Crosthwaite & Baisa, 2024). Typically, students inductively learn patterns

through authentic text exploration (Bolton, 2024).

Corpora can serve as references for schools in Hong Kong when designing their curriculum, particularly

in providing authentic examples of grammatical patterns and frequency information about language use.

• CorpusMate is a resource for k-12 students designed for exploring patterns across many genres and

registers https://corpusmate.com/search

Model activity (approx. 5-10mins): In the online corpus tool, compare ‘say/tell’ and/or ‘less/fewer’- what

is the difference between these two grammatical patterns?

Look at the concordance lines. Look over the common words to right and note down recurrent words for word 1 (e.g., 

say) and then for word 2 (e.g. tell). What are the most typical forms (e.g., tense)? What types of functions and patterns 

do you observe occur? 

Once you have discussed with colleagues in your group, develop an explanation that you think captures

the differences in use between ‘say/tell’ and/or ‘less/fewer’

Check against the explanations in the Cambridge Dictionary Online. How close was your (inductive)

discussion to the explanations provided by the dictionary?

https://dictionary.cambridge.org/grammar/british-grammar/say-or-tell

https://dictionary.cambridge.org/grammar/british-grammar/less-or-fewer

Crosthwaite, P., & Baisa, V. (2024). A 

user-friendly corpus tool for disciplinary 

data-driven learning: Introducing 

CorpusMate. International Journal of 

Corpus Linguistics.

https://corpusmate.com/search
https://dictionary.cambridge.org/grammar/british-grammar/say-or-tell
https://dictionary.cambridge.org/grammar/british-grammar/less-or-fewer
https://www.jbe-platform.com/content/journals/10.1075/ijcl.23056.cro


Morphology

Words are made up of Morphemes

Morphemes are the smallest meaningful part of the language: run, runner, running

They carry grammatical information such as number, tense, aspect, person, and sometimes part of speech.

Two types: 

1. Inflectional: signal grammatical relations such as tense, number etc.

look + ed = 2 morphemes, -ed  is an inflectional morpheme for past tense.

book + s = 2 morphemes, -s is an inflection morpheme for plural number

2. Derivational: morphemes that create/derive new words :

sing + er= 2 morphemes, -er is a derivational morpheme, converts verb to noun

child + hood= 2 morphemes, -hood derives and abstract noun from common



Research Recommendation: Teach Morphological Awareness

• Morphological awareness is a child’s ability to attend to

meaningful parts of words: roots, affixes (Duke et al., 2021).

• Robust relationships with word reading, spelling and

comprehension (Levesque et al., 2021).

• Amongst other benefits, a word learning strategy: child:

childish: childhood: childlike: Book: bookish: books etc.

• Important to Disciplinary Literacy (Greek and Latin

morphemes): Photosynthesis [Photo (light)] photography,

photograph etc.

• As with vocabulary instruction generally, inc. phonics, teach

more productive (i.e., frequent) morphemes first

• A Ready-to-go Systematic Instructional Sequence: https://education.nsw.gov.au/content/dam/main-education/en/home/teaching-and-

learning/curriculum/literacy-and-numeracy/professional-learning/myplfile/morphemes-suggested-sequence.pdf



Word Building 

• Word Family (Nation & Bauer, 1993): All forms, derivational & inflectional

• A Lexeme/Lemma: inflected forms, ignoring derivational morphology (e.g. dictionary entries).

• The headword/root  =  unmarked form.

• For more proficient students, if they learn a headword, they comprehend most of the family (Laufer, 2021) if you have

taught them morphology.

• For less proficient, better to teach lemmas (Nation, 2022).

Headword Lemmas Word Family

Develop Develop, develops, developing 

developed

+ developer, development,

developmental…

(Academic Wordlist, Coxhead, 2000): Online resource https://www.wgtn.ac.nz/lals/resources/academicwordlist

https://www.wgtn.ac.nz/lals/resources/academicwordlist


• Structured Word Inquiry (SWI) is a framework for teaching morphology (+ spelling, phonology and semantics).

• Children explore words to learn how word parts “tell the story of what words mean, how words are connected, and how

they are spelled” (Bowers & Kirby, 2010.)

• Students taught to inquire ask, “What does the word mean? How is the word built? What is its structure? Origin?”

Identify roots, prefix and/or suffix. Explore etymology.

• Example Student Project: https://www.youtube.com/watch?v=CsfiyHdlrtM

• They expand words and visually represent word structure in a Word Matrix.

• For example, you may model ‘reconstructed’ or ‘overjoyed’ as:

Structured Word Inquiry

From: https://www.wordworkskingston.com/WordWorks/Structured_Word_Inquiry.html

https://www.youtube.com/watch?v=7oSp4OXe1qA
https://www.youtube.com/watch?v=CsfiyHdlrtM
https://www.wordworkskingston.com/WordWorks/Structured_Word_Inquiry.html


Activity: Word Grammar and Morphological Awareness

Example activity: In groups, can you create a Word Matrix? How many words can you make from these roots. 

Follow up can include: Sharing the created words. Have students practice using the words they created/found online in sentences

form

= to shape 

[OR]

spect

= to see



Form, Meaning and Use



Forms and Functions of Grammar

In sentences, there are formal syntactic ‘structures’ (e.g., words, phrases and clauses) which have ‘functions’

Two main functions we need to understand but keep clear in our minds:

1. Grammatical function: the grammatical role a group of words plays in sentence

2. Discourse function: the role a group of words plays in communicating meaning, e.g. why it is used in writing.

Goldilocks   //   had eaten //  the bear’s porridge, // before she went to their bed.  

[subject        //   predicator    //     direct object         // subordinate clause/adverbial ]

[participant  //   process   //     goal/affected  /// circumstance/secondary information]

Hierarchal structure in natural language: 

Phonemes> morphemes> words > phrases> clauses > written 

communication/speech 



Grammatical Functions

1. Predicate: main verb to end of the clause. The subject’s actions/states/experiences. New information.

The teacher taught the student about the functions of grammar. 

2. Subject: Typically, a noun phrase. Agrees with the main verb inflections. Often the topic/actor.

The student learned about the functions of grammar. 

3. Complement: A type of predicate for copula verbs. No action.

The student was a teacher. 

4. Object (direct, indirect): A type of predicate where there is subject acts on/through some other participant.

The teacher taught the student

5. Modifiers: A word used to alter the meaning of another word.

The teacher taught the interesting material.

6. Head : A word that ‘heads’ a phrase rather than modifies.

The teacher taught the interesting material.



Form and Functions

One form can fill multiple grammatical functions, and one function sometimes can be filled by different forms: 

The student dislikes his English teacher. 

Student is a NOUN in form, and functions as SUBJECT in this clause. 

Although disliked, the English teacher likes the student.  

Student is still a NOUN in form but now functions as OBJECT. 

Activity: use the criteria to determine the underlined word: 

The younger teachers were as kind as the older teachers. 

1. Morphology of nouns: plural –s inflection, -er derivation from teach

2. Meaning of nouns: teacher is a person

3. Grammatical Function : subject, agrees with verb: teachers were; also, modified by an adjective younger.





Collaborative Lesson Plan Study: Englicious Example

1) In your groups, study the example grammar lesson [handout] it is

designed for KS2 (Grade 2) but it all depends on EL level and the text

BFG can sits in lower sec KS3 grade 6-7.

2) What are your thoughts on this lesson? What are the learning

objectives, activities, outcomes?

3) How does it extend beyond traditional PPP structured pedagogy for

grammar.

3) Could you adapt this to your context? Would it work with your

students? Would you improve/change aspects of it?

4) Explore other resources in the portal. Which strike you as valuable

for what you want to accomplish with your students?

Englicious (C) Survey of English Usage, UCL, 2012-21



Teaching Grammar in Context, Instructional Activities 
and Strategies for Grammar Teaching



Systemic Functional Grammar & the Genre Approach

• Popular in Australia, HK, Singapore, UK: the Sydney School founded by M.A.K. Halliday (2003)

• Emphasizes explicit teaching of grammar as it functions within genres.

• “Texts are instances of the systemic choices being made, and writers make meaning choices that serve particular

functions.” (Oliveira & Smith, 2019)

Students learn:

Different grammar choices available.

To choose from their grammar options to improve their own writing

To identify these choices in text and explain how these lead to certain meanings being made.

Metalanguage about grammar.

To support their interpretations of the texts by citing evidence from their analysis

To articulate their views and discuss the ideologies in a text

(Lim & Tan, 2017)



For Example… what are the functions of a clause in a text? 

1. Ideational

A clause will function to present an idea, consist inning of participants, processes with different functional roles and 

optional circumstances.  

2. Interpersonal

A clause will have functions related to the speaker/writer, e.g. formal/informal, mood (declarative, interrogative, or 

imperative), modality(expressions of evaluation, attitudes, judgments).

3. Textual

The clause will be written in a way that reflects a function within a text, for example, it may be in present tense because the 

genre is a first person narrative, the message will also flow to manage theme and rheme (new and given information), 

cohesion and coherence. 

See how now we are dealing with the term function again, but different from what we meant earlier when discussing the 

grammatical functions. We might call this new level of function part of text grammar or discourse grammar. 



The Exeter Pedagogy   =   
Teaching Grammar in Context and Functionally

Myhill’s (2021) suggestions are:

1. Link grammar to how it works in authentic texts, e.g. “how

the past and present tense are differentiated in use in

newspaper reports for recounting the reported event and for

journalistic comment on the event”

2. Explain grammar through examples, e.g. fronted adverbial

clause for context in narrative, ‘in the beginning, ….’

3. Discuss effects of grammar in texts, e.g. noun phrases are a

way to package information densely in science texts ‘tough

strips of tissue called tendons (LaRue, 2004)’



The Exeter Pedagogy   =   
Teaching Grammar in Context and Functionally

One of the best online resources is the “Writing Resources for Teachers” Exeter Pedagogy/LEADS webpage, led by

Professor Debra Myhill.

https://www.exeter.ac.uk/research/centres/languageandliteracy/grammar-teacher-resources/

Professor Myhill and her team have provided teachers with a research-based pool of resources aligned that can

support robust grammar instruction in the context of a range of text types and across the curriculum.

“This site has been designed to support the teaching of writing and each section draws on research we have 

conducted here in the Centre for Research in Writing. These resources have either been developed for CPD with 

primary and secondary teachers or used in research projects…”

The resources include lesson plans, worksheets, PowerPoint slides and teacher professional development materials.

Let’s Have a Look!

https://www.exeter.ac.uk/research/centres/languageandliteracy/grammar-teacher-resources/




Genre 2: Informational Text Example, please access here:

Collaborative Lesson Plan Study: Exeter Pedagogy Example

SavetheTigerDescribe_and_Inform.docx SavetheTigerPPT.pptx

https://view.officeapps.live.com/op/view.aspx?src=https%3A%2F%2Fwww.exeter.ac.uk%2Fv8media%2Funiversityofexeter%2Fcollegeofsocialsciencesandinternationalstudies%2Feducation%2Fresearch%2Fcentres%2Fwriting%2Fteacherresources%2FSavetheTigerDescribe_and_Inform.docx&wdOrigin=BROWSELINK
https://view.officeapps.live.com/op/view.aspx?src=https%3A%2F%2Fwww.exeter.ac.uk%2Fv8media%2Funiversityofexeter%2Fcollegeofsocialsciencesandinternationalstudies%2Feducation%2Fresearch%2Fcentres%2Fwriting%2Fteacherresources%2FSavetheTigerPPT.pptx&wdOrigin=BROWSELINK




Activity: Linking Grammar Learning Outcomes and Authentic Texts

You have been given a series of learning objectives in one column.

You have also been provided with authentic text examples, but I have

shuffled these randomly.

In your groups, decide which authentic text excerpts belong with

which LOs. Draw a line between the text and LO. Comment on

why and how you might use the text. This activity adapted from

Exeter Pedagogy resources:

https://www.exeter.ac.uk/research/centres/languageandliteracy/gramm

ar-teacher-

resources/grammaraschoice/learningobjectivesandtextexamples/

There are both Informational Texts and Narrative Text examples in

their resources, but we will practice with some narrative examples.

https://www.exeter.ac.uk/research/centres/languageandliteracy/grammar-teacher-resources/grammaraschoice/learningobjectivesandtextexamples/


Activity: Grammar Learning Outcomes and Authentic Texts (Informational & 
Narrative Texts)

An example!! 



Sentence Combining: An evidence-based practice 

• Sentence combining is a common pedagogical practice.

• It is “…an instructional technique used to improve sentence quality, complexity and variety. Students are taught how

to combine two or more basic sentences to create more interesting, sophisticated and varied sentences. (AERO, 2022,

Practice Guide on Sentence Combining)

• “More than 85 studies … sentence combining improves students’ sentence-level writing across years and ability

levels. Some studies have also demonstrated improvement in students’ overall writing quality and revision

abilities….” (AERO, 2022, Practice Guide on Sentence Combining)

• While it is important to focus on text and grammar, we don’t need to think of grammar instruction always going from

model text (genre) > sentence. The learning progression can go from sentence to extended writing (e.g. Hochman

Writing Revolution Method): “crafting sentences that accurately convey their intended meaning is particularly

challenging. [As such] Sentence combining can provide systematic instruction in sentence-construction skills” (Sadler,

2011)



Sentence Combining: An evidence-based practice 

8 recommended sentence combining areas (from AERO evidence based practice guides)

From AERO: https://www.edresearch.edu.au/sites/default/files/2022-04/aero-sentence-

combining-practice-guide-190422.pdf



Practice Recommendation: Teach Sentence Combining 

I will miss the start of the class. I will need to pack my bags quickly. (unless)  

The cat purred. The cat was hungry. >  The ________________ cat purred.  

Tips:

• Increase the number of sentences to combine over time. Increase

the complexity of the sentences or ideas.

• Often the process is to start with cues, then remove

• For example, “use a cause-and-effect conjunction; use a time

conjunction”.

• Align with the grammar point being taught (e.g. sentence types,

conjunctions, adjectives etc.)

• Embed in content and curriculum area

• Discuss responses in pairs or as a class.

• Have students generate more than one combined sentence for

given targets (AERO, 2022)

Feedback around quality. Nordquist’s (2023) areas:

• Meaning. As far as you can determine, have you conveyed the

idea intended by the original author?

• Clarity. Is the sentence clear? Can it be understood on the first

reading?

• Coherence. Do the various parts of the sentence fit together

logically and smoothly?

• Emphasis. Are keywords and phrases put in emphatic positions

(usually at the very end or at the very beginning of the sentence)?

• Conciseness. Does the sentence express an idea without wasting

words?

• Rhythm. Does the sentence flow?

Nordquist, Richard. (2023, April 5). An Introduction to Sentence Combining. Retrieved from 

https://www.thoughtco.com/an-introduction-to-sentence-combining-1692421



Activity: Sentence Combining and AI 

Choosing from the 8 recommended sentence combining 

areas, sketch out some possible stimuli sentences and an 

activity that would facilitate development of each. Think 

about embedding the activity in a content area/text type 

you may have been teaching lately (e.g. a book, a 

historical period) 

Develop the materials using AI, either Co-pilot or 

ChatGPT. 

Evaluate: Compete the sentence combination yourselves 

and try assessing their quality. 

You may find the criteria in Nordquist’s useful resource a guide: 

https://www.thoughtco.com/an-introduction-to-sentence-combining-1692421

https://www.thoughtco.com/an-introduction-to-sentence-combining-1692421


Activity: Sentence Combining and AI 



Further Resources and Examples of Practice
[please refer to handout]

Time Permitting:

References and Resources - Education Bureau

The LPF for English Language (Writing)

https://www.edb.gov.hk/en/curriculum-development/kla/eng-edu/references-resources.html
https://www.edb.gov.hk/attachment/en/curriculum-development/kla/eng-edu/references-resources/LPF/LPF_Poster%203_writing.pdf


Summary

• Good to adapt and share resources from experts in grammar, writing and pedagogy.

• Sentence combining effects: one of the most robust research findings around grammar

• Morphological Awareness and Vocabulary = Potential positive benefits on literacy outcomes

• LEADS: Link grammar and text. Build from word-grammar to sentence to text type

• Functional Grammar in Context of Genres= Possibly helpful for some learners.

• Deductive and inductive approaches can be used: Both have pros and cons.

• Content matters: Embed within content area learning, texts across the curriculum (Hochman & Wexler, 2017)




