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• To enrich teachers’ knowledge of the major principles and practice in 
vocabulary instruction in the English classroom

• To explore effective learning and teaching strategies to raise students’ 
awareness of the vocabulary building strategies to support them in learning 
across the curriculum

• To provide suggestions on how to foster cross-curricular collaboration in 
promoting Language across the Curriculum in the school curriculum

Workshop Objectives



Do you agree?

Vocabulary knowledge = Academic performance?

Vocabulary knowledge = Content knowledge?



• Research studies have repeatedly demonstrated that vocabulary knowledge 
is the best indicator/predictor of students’:

1. Reading ability and comprehension

2. Familiarity with academic discourse

3. Academic success and disciplinary achievements

Role of Vocabulary in Academic Learning

To acquire information, negotiate understanding, construct knowledge, etc.

(e.g., Lawrence et al., 2022; Townsend et al., 2012; Townsend et al., 2020)



https://www.edb.gov.hk/attachment/tc/curriculum-
development/kla/pshe/references-and-
resources/geography/glossaries/Geography_Glossary_Final
_Version_July_2025.pdf

https://www.edb.gov.hk/attachment/tc/curriculum-development/kla/pshe/references-and-resources/geography/glossaries/Geography_Glossary_Final_Version_July_2025.pdf


https://www.edb.gov.hk/en/curriculum-development/kla/science-edu/ref-and-resources/glossary.html

https://www.edb.gov.hk/en/curriculum-development/kla/science-edu/ref-and-resources/glossary.html


What makes a text easy / difficult to read?

● Syntactic complexity
○ Sentence length

○ Text length

○ Number of clauses / 

embedded structures

○ Length of noun 

phrases

○ Text cohesion

● Lexical complexity
○ Word length

○ Word frequency

○ Lexical diversity

○ Lexical density

● Meaning, purpose and 

discourse style

● Text structure
○ Organisation

○ Use of graphics

● Language features: 

Conventionality and clarity
○ Vocabulary

○ Sentence structures

● Knowledge demands
○ Subject matter knowledge

○ Intertextuality

● Cognitive capacities
○ Attention and memory

○ Critical and analytical thinking 

skills

● Reading Skills

● Motivation and engagement
○ Interest in the content

○ Self-efficacy as a reader

● Prior knowledge and 

experiences

● Complexity of content

(e.g., Duke & Cartwright, 2021; Hwang & Duke, 2020)



Are there cross-curricular texts in
TSA and DSE English Language?

What KLAs are 
they related to?



These suggested 
modules and units 
are not unique to 
the learning and 

teaching of English.

Using cross-
curricular texts to 

teach language 
skills + language 

systems

At least: once every 
textbook unit? Once 
every month? Once 

every term?



Goals of Language 
Learning and Teaching

To use language
independently and proficiently



When using cross-curricular texts,

Comprehension

Vocabulary learning 
and teaching /

Linguistic analysis



These text types 
are not unique to 
the learning and 

teaching of English.

Using cross-
curricular texts 

to illustrate 
genre features

print + non-print

At least: once 
every textbook 

unit? Once every 
month? Once 
every term?



https://www.edb.gov.hk/attachment/en/curriculum-
development/kla/eng-edu/references-

resources/Multimodal%20Literacy_SS/Developing%20Stude
nts%20Multimodal%20Literacy%20in%20the%20Secondary

%20English%20Language%20Classroom.pdf

https://www.edb.gov.hk/attachment/en/curriculum-development/kla/eng-edu/references-resources/Multimodal%20Literacy_SS/Developing%20Students%20Multimodal%20Literacy%20in%20the%20Secondary%20English%20Language%20Classroom.pdf


Word Knowledge



• Where do we see these words? What is their meaning?

Understanding Vocabulary



• Words that have multiple, diverse and distinct meanings

• In content-area reading, students often encounter familiar words used in 
new ways. The same word may have a completely different meaning in 
another discipline.

• To help students comprehend texts successfully, we need to alert them that 
a word can be defined in different ways.

• Can you think of some examples of polysemantic words in content 
subjects?

Polysemantic Words



Polysemantic Words in Content Subjects
force power pressure mode negative

frequency sample factor solution variable

degree element cell state transfer

mass equation solid image substance

volume significant atmosphere current energy

function plot property reaction tension

tissue value store compound transport

alternate area barrier charge concentration

conserve independent reflection treatment wave



• If you ask your science students the meaning of the following words:

1. momentum
2. osmosis
3. regurgitation
4. camouflage
5. paralysis
6. bypass
7. ripple

• What meaning will they give?

Polysemantic Words from Content Subjects

Are these words also used in non-
content subjects / our everyday life?

Everyday
Content-

area



Word Knowledge

• What makes these words confusing?



• What makes these words confusing?

Word Knowledge



Word Knowledge: Easily Confused Words

Spelling Pronunciation Meaning Examples

Homonyms ✓ ✓  left, scale

Homophones  ✓ 
wrote-rote,
pray-prey

Homographs ✓   bow, lead

Learning and teaching vocabulary in context!



Word Knowledge: Easily Confused Words

adapt vs. adopt analysis vs. analyse

broad vs. board border vs. boarder

concurrent vs. consecutive continual vs. continuous

desert vs. dessert everyday vs. every day

historic vs. historical inflammable vs. inflammatory

immigrate vs. emigrate lose vs. loose

marital vs. martial moral vs. morale

precede vs. proceed rise vs. raise



• Imagine you are teaching the following words to a class of 30 Secondary 3 students of 
low to average ability:

1. temporary

2. unconventional

• How would you teach / explain these words?

Teaching Vocabulary



• After giving the definition, remember to check students’ understanding!

1. Think of several examples of temporary things, such as a temporary job, temporary
housing, or a temporary solution to a problem

2. Think of real-life situations where students have encountered temporary things, such 
as temporary road closures or temporary exhibitions at a museum

Checking Understanding



1. If something is temporary, does it last forever?

2. When a company hires temporary workers, do they plan to employ them permanently?
3. If you find a temporary solution to a problem, will you need to find another solution later?
4. If a city sets up a temporary shelter during a natural disaster, will people live there forever?
5. When a construction project requires a temporary road detour, will the detour be in place 

indefinitely?
6. If you have a temporary visitor pass, can you use it to enter a building anytime you want?
7. If a person has a temporary illness, will he/she be sick for a long time or a short time?
8. When a school uses a temporary classroom, do they plan to use it for many years?
9. If a store offers a temporary discount, will the lower prices last forever?

10. When a store closes temporarily, does it mean it will never open again?

Concept-checking Questions (CCQs)



● Stories

“Once upon a time, there was a young woman named Lily who had just moved to a new 
city for a temporary job assignment. She knew she would only be there for six months, so 
she decided to rent a temporary apartment instead of buying a house. On her first day in 

the city, Lily met a friendly neighbour who introduced himself as Jack. Jack offered to 
show Lily around the city and help her find temporary storage for some of her extra 

belongings. Lily was grateful for Jack’s assistance and knew that even though her stay in 
the city was temporary, she would make the most of her time there.”

Illustrating Meaning



● Dialogues

A: I can’t believe they closed down our favorite coffee shop!
B: Don’t worry, it’s only temporary. They’re renovating the place and will re-open in a month.
A: That’s a relief! I thought we’d have to find a new spot.
B: Nope, just a temporary inconvenience. We’ll be back to our usual spot in no time.

A: Hey, I heard you’re moving to London! That’s so exciting!
B: Yeah, but it’s only temporary. I’ll be there for a year to complete a work project.
A: Oh, I see. So, you’ll be coming back after the project is finished?
B: Yes. It’s a great opportunity, but my permanent home is still here.

A: I need to find a place to stay while my house is being fumigated.
B: You can stay with me temporarily if you’d like. I have a spare room.
A: That would be great, thank you! I’ll only need it for a week until the fumigation is complete.
B: No problem at all. It's just a temporary solution, but you’re welcome to stay as long as you need.

Illustrating Meaning



Common Pronunciation Mistakes

mechanism sword refraction monarchy

pendulum organism cleansing reflection

debt bleach centripetal sustainable

mortgage opportunity lightning paralysis

limb pneumonia parachute purchase

Can you categorise
the mistakes?



Shifts in Word Stress

1. analysis (n.) vs. analyst (n.) vs. analyse (v.) vs. analytical (adj.)

2. economy (n.) vs. economics (n.) vs. economical (adj.)

3. geometry (n.) vs. geometrical (adj.)

4. maintain (v.) vs. maintenance (n.)

5. necessary (adj.) vs. necessarily (adv.) vs. necessity (n.)

6. politics (n.) vs. politician (n.) vs. political (adj.)
Can you think of 
other examples?



Frayer Model

Definition:

Student-friendly description of the term

Characteristics:

Features that help students to recognise, 

identify or distinguish the term

Examples:

Synonyms or concrete applications

Non-examples:

Antonyms or inappropriate applications



1. Everyday language: language for representing ideas in non-technical ways 
(e.g., dogs instead of canines)

2. Cross-disciplinary language: common academic language used across 
content area contexts (e.g., analyse, vital, consequence)

3. Technical language: specialised language associated with a content area 
such as science and history (e.g., mitosis, imperialism)

Types of Vocabulary: 3 Tiers Framework

(Muñoz, 2002, pp. 35-36)



Vocabulary Learning Strategies





Nation’s (2022) Vocabulary Learning Strategies
General class of strategies Types of strategies

Planning:
Choosing what to focus on and 
when to focus on it

• Choosing words
• Choosing the aspects of word knowledge
• Choosing strategies
• Planning repetition and spending time

Sources:
Finding information about words

• Analysing the word
• Using context
• Consulting a reference source in L1 or L2
• Using parallels in L1 and L2

Processes:
Establishing knowledge

• Noticing
• Retrieving
• Varied meetings and varied use
• Elaboration

Skill in use:
Enriching knowledge

• Gaining and coping with input through listening and reading
• Gaining and coping with output through speaking and writing
• Developing fluency across the four skills



Vocabulary Instructional 
Activities



Learning and Teaching Vocabulary

• What vocabulary learning and teaching activities can we use in an English 
classroom to focus on form, meaning and use of a word?

• Are vocabulary activities in your English textbooks well-designed? Do they 
cover form, meaning and use?



Vocabulary Instructional Activities

ABC 
brainstorm

Semantic web
Visual 

thesaurus
Word 

questioning
Word map

Polar 
opposites

Linear 
arrangement

Word 
association

Vocabulary 
association 

triangle

Word sort / 
Concept sort

Word mystery
Story 

impression
Anticipation 

guide
Word families

Affix 
organizer

Syllapuzzles Word puzzle Word search
Collocations 

bingo
Sentence 

completion





https://www.edb.gov.hk/attachment/en/curriculum-
development/kla/eng-edu/references-

resources/SN2_Catering.pdf
https://www.edb.gov.hk/attachment/en/curriculum-

development/major-level-of-edu/secondary/curriculum-
guides-documents/SECG_booklet_5_en.pdf

https://www.edb.gov.hk/attachment/en/curriculum-development/kla/eng-edu/references-resources/SN2_Catering.pdf
https://www.edb.gov.hk/attachment/en/curriculum-development/major-level-of-edu/secondary/curriculum-guides-documents/SECG_booklet_5_en.pdf


• Varying the input and output
• Varying questions in terms of language and cognitive demands
• Employing flexible grouping strategies
• Providing timely feedback
• Employing a variety of strategies to enhance interactive learning
• Selecting, adopting and adapting appropriate texts that incorporate different 

modes of representation
• Breaking tasks into small steps to facilitate understanding and sequencing 

the steps in the tasks
• Connecting the design of learning materials to students’ life experiences to 

sustain their motivation and attention

Catering for Learner Diversity

https://www.edb.gov.hk/attachment/en/curriculum-development/kla/eng-edu/Curriculum%20Document/ELE%20KLACG_2017.pdf

https://www.edb.gov.hk/attachment/en/curriculum-development/kla/eng-edu/Curriculum%20Document/ELE%20KLACG_2017.pdf


Cognitive Discourse Functions



English Language 
Curriculum 

(Secondary 4-6)

How do these language functions 
relate to the learning outcomes of 

different content subjects?



Biology Curriculum 
(Secondary 4-6)



Geography Curriculum 
(Secondary 4-6)



BAFS Curriculum 
(Secondary 4-6)



ICT Curriculum 
(Secondary 4-6)



• In content subjects when studying ecosystems, students may be asked to:

1. identify characteristics of various ecosystems

2. describe animal and plant adaptations to various ecosystems

3. compare animal and plant adaptations in various ecosystems

4. explain how animals and plants adapt to various ecosystems

5. evaluate the consequences of changes in various ecosystems

• “key uses of academic language” (Gottlieb, 2016, p. 82)

Cognitive Discourse Functions



Rhetorical Functions across KLAs (CDC, 2018)

https://www.edb.gov.hk/attachment/en/curriculum-development/kla/eng-edu/Curriculum%20Document/ELE%20JS%20Supplement%202018.pdf

https://www.edb.gov.hk/attachment/en/curriculum-development/kla/eng-edu/Curriculum%20Document/ELE%20JS%20Supplement%202018.pdf








https://www.edb.gov.hk/en/curriculum-development/kla/eng-
edu/references-resources/Academic-Eng/home.html

https://www.edb.gov.hk/en/curriculum-development/kla/eng-edu/references-resources/Academic-Eng/home.html


Graphic Organizers



• Visual representations: Collect, organise, process, and present data and 
information

• Can assist students in their thinking and expression of ideas, as well as 
strengthen their cognitive functioning

• Can delineate the relationship between different ideas

• Can reduce cognitive load and help learners construct and plan their ideas

Graphic Organisers / Cognitive Tools

(Education Bureau, 2017)



Cross-Curricular Collaboration











• To ensure a coherent alignment between content and language objectives

Curriculum Mapping

•Assemble a collaborative 
team

•Deconstruct the content 
curriculum

•Analyse academic 
language demands

Stage 1: Preparation & 
Analysis

•Define content and 
language objectives

•Select and adapt materials 
and activities

•Plan integrated 
assessment

Stage 2: Mapping & 
Integration •Implement, observe and 

adapt

•Review and refine the map

Stage 3: 
Implementation & 

Review



Design assessments evaluating both content and language. Ensure that rubrics include separate criteria for content 
and language to provide clear feedback.

Choose/co-create materials (e.g., texts, videos) that support the content and language objectives identified. Design 
scaffolded activities (e.g., graphic organisers, jigsaw tasks) that require communicating content using language.

For each unit/lesson, identify objectives that combine content mastery with specific language use (e.g., “Students 
will explain the process of digestion using sequenced steps and passive voice”).

For each topic, identify: (1) Genre (e.g., lab report, explanation); (2) Vocabulary (Tier 2 and Tier 3 words); (3) 
Grammar & Functions (e.g., passive voice for processes); (4) Skills (e.g., justifying a viewpoint)

Go through core topics, concepts and skills in the scheme of work. Identify the key cognitive discourse functions 
(e.g., describe, explain, compare, argue) students must use.

Form a team of content and language teachers. Agree on mapping goals, scope (e.g., a grade level or subject), etc.

• Content: Structures (e.g., mouth, stomach) 
and processes (e.g., mechanical vs. chemical 
digestion)

• CDF: To describe a process and explain the 
function of components

• Target genre: Sequential explanation
• Key vocabulary: Technical terms (e.g., 

enzyme, peristalsis) and academic verbs 
(e.g., break down, transform)

• Grammar: Passive voice (e.g., food is 
broken down) and sequential connectors 
(e.g., first, then, finally)

• Jigsaw reading: Students in expert groups 
read different texts on one organ, 
complete a structured note-taking frame 
(scaffolding language), then teach their 
peers

• Assessment: A diagrammatic poster 
explaining digestion

• Rubrics: Content (e.g., correctly sequence 
the digestive organs) + language (e.g., use 
passive voice and sequencing words 
appropriately)

S.3 Biology:
The human digestive system



School-based Example

1 subject
Multiple 
subjects

Reading Anthology

(Reading across the 
Curriculum)

Cognitive Discourse 
Functions



School-based Example
“What is the true cost of my [chosen product]?”

English language

A persuasive 
narrative

Mathematics

Statistical data

Science

Study biodiversity loss

Material composition, Pollution from production / disposal

Geography

Global supply chain of the product

Carbon footprints

Local waste management systems

Economics / BAFS

Market forces and circular economy

Language Content
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