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OBJECTIVES
At the end of this workshop, you should know more about:

the relationship between learning, teaching and assessment

the current practice in designing assessment papers

the design of quality English Language papers for internal assessment
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Today’s programme
Part 1

- The relationship between learning, teaching and assessment

- Observations on the design of school-based internal assessment papers

Part 2

- Principles and examples for designing quality assessment papers (Paper design)

- Principles and examples for designing quality assessment papers (Item design)

Break 

Part 3

- Activity 1 : Study and analyse two sets of assessment papers

Part 3

- Activity 2 : Analyse a set of assessment paper and make adaptation to fit your school context 

- Conclusion

Q&A



Part 1
Current Situation &
Principles for designing internal assessment paper
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WARM-UP DISCUSSION

Share your school practice with others ,  

 What is your school’s assessment policy for summative  

and formative assessments? (frequency? weighting?)

 Are they mainly pen-and-paper assessments?

 What makes a set of quality assessment papers?
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 The number of summative assessment can be reduced to 

allow more time and space for formative assessment.

 Assessment is not confined to pen-and-paper tests only so 

that students can demonstrate their diverse abilities.

 Careful consideration should be made to the weighting of the 

papers. More emphasis should be placed on speaking at KS1 

and the weighting should be adjusted.

Suggestions
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THE RELATIONSHIPS BETWEEN 
LEARNING, TEACHING AND ASSESSMENT
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Learning-teaching-assessment Cycle



A) Task-based approach 

Learning-Teaching-Assessment

 Designing tasks with familiar 

contexts to relate to students’ 

learning/ personal experiences

 Designing tasks to help students 

see the meaningful use of  

language in context 

Assessment

 Familiar tiopics are used, e.g. students 

asked to process or produce texts on 

familiar situations in the GE, Listening 

and Speaking papers

 Not always providing contexts for 

meaningful and purposeful use of English 

for communication

Observation
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B) Coverage of a variety of text types

Learning-Teaching-Assessment

• Widening students’ exposure to 

different text types and including 

different text types in reading and 

writing papers 

Assessment

 Familiar text types, including both information and 

narrative texts covered in the GE papers

 Lack holistic curriculum planning to ensure 

exposure to a wide range of text types

 Limited text types in writing

Observation
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C) Progressive Development of 

Reading Skills

Learning-Teaching-Assessment

 KS1 Reading Skills

e.g. identifying specific information; identifying pronoun 

reference; guessing meaning of unfamiliar words; making 

predictions

 KS2 Reading Skills

e.g. skimming a text to obtain the main idea; making 

inferences through contextual clues; understanding intention, 

attitudes and feelings through choice of language 

 Suitable weighting between assessment of reading skills 

and other aspects of English language learning,  e.g. 

grammar and vocabulary

Assessment

 Reading comprehension part often 

modelled on the TSA papers, e.g. MC 

questions

 Some basic reading skills covered, 

but little assessment of in-depth 

reading skills

Observation
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D) Development of Thinking Skills

Learning-Teaching-Assessment

• Setting open-ended questions to 

stimulate students’ thinking and 

facilitate integrative and 

creative use of English

Assessment

 Open-ended questions are designed in the 

reading comprehension part, though some are not 

very meaningful

 Students asked to talk about themselves or their 

personal experience in the Speaking papers

Observation
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E) Catering for Diverse Learning Abilities

Learning-Teaching-Assessment

Adopting various assessment 

activities, e.g. oral presentations  

to allow students to demonstrate 

their speaking skills

Assessment

 All students asked to attempt the same assessment 

papers

 Optional items included for bonus marks to challenge 

the more able students

 Special arrangements  provided for the students with 

Special Educational Needs, e.g. assessment items 

read aloud by teachers, longer time allowed

Observation
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General Observations of Internal Assessment 
Papers and Suggestions for Improvement

General English Paper

Paper Design

Assessment of Learning
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Part 2
Principles and examples for designing quality 
assessment papers 



Coverage of a variety of text types

 Familiar text types, including both information and 

narrative texts covered in the GE papers

 Lack holistic curriculum planning to ensure 

exposure to a wide range of text types

 Limited text types in writing

Observation
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A variety of text types should be 

included in

- reading comprehensions

- vocabulary and grammar sections

- the writing part

Suggestion



P.17 of the English Language Curriculum Guide 

(Primary 1-6) (CDC, 2004)

• Are you familiar with the 

suggested list of text types 

from the ELCG for  P1-6 

(CDC, 2004)?

• How do you review the 

text types your students 

are familiar with?
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• Purpose of tasks not 

meaningful to students

• Contexts across items 

unrelated

• Form-focused assessment items

Observation
 Tasks set for meaningful communication

 Integrative use of English learnt in new 

contexts

 Assessment on the mastery of specific 

language forms - conducted in short quizzes

Suggestions
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Provision of meaningful contexts throughout the paper



Reading Grammar and 

Vocab

Writing Total

40 (4 parts) 40 (4 parts) 20 (2 parts) 100

35 (4 parts) 50 (5 parts) 15 (1 part) 100

36 (3 parts) 50 (5 parts) 14 (1 part) 100

40 (3 parts) 40 (5 parts) 20 (1 part) 100

20 (2 parts) 54 (5 parts) 16 (1 part) 90

42 (2 parts) 70 (8 parts) 28 (1 part) 140

41 (4 parts) 47 (5 parts) 12 (1 part) 100

28 (2 parts) 48 (5 parts) 24 (1 part) 100

20 (2 parts) 70 (8 parts) 10 (1 part) 100

 The weighting on grammar and 

vocabulary sections can be 

reduced.

 The weighting on reading and 

writing sections should be 

increased to put emphasis on the 

integrative use of language.

Suggestions

Observation

(Weighting)
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General Observations of Internal Assessment 
Papers and Suggestions for Improvement

Reading Comprehension

Item design

Assessment of Learning
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Part 2
Principles and examples for designing quality 
assessment papers 



Modify and improve the questions set by assessing 

a wider range of reading skills taught and 

students’ ability to read between the lines / beyond 

the lines

 e.g. main ideas, making inference / prediction, 

identify contextual clues to assess unfamiliar words

Suggestion

GE Paper – A) Reading Comprehension

1. The question intents are mainly on: 

 specific information, connection between 

ideas

Other question intents include:

 supporting details, inference, rhymes and 

unfamiliar words 

Observation
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Do you set the following reading questions?

20

What can you assess with these questions? Answer the questions in complete sentences.
1. What holiday are Lucy and Didi going to have?
2. Who is the sender of the letter?
3. What sports does Lucy like?
4. How long has Kate practised ballet?
5. What do you want to do in your coming 

summer holiday? Why?

Questions can be set to assess 

students’ reading skills on

 e.g. main ideas, making inference / 

prediction, identify contextual clues 

to assess unfamiliar words

Suggestion
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2. The comprehension 

questions are :

• merely multiple-choice 

questions

Observation

Suggestion
Modify the questions and set one or 

a few open-ended questions related 

to the reading texts to provide 

opportunities for students to express 

their views and opinions by referring to 

the text.
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 Choosing well-organised texts

 Discuss among panel members to improve the quality of 

the reading text e.g. demonstrate good examples with 

appropriate text type features

Suggestions
3. Awareness of text type features and 

coherence of ideas:

 The text type features and target 

audience are unclear

 Ideas sometimes not coherent

Observation
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General Observations of Internal Assessment 
Papers and Suggestions for Improvement

Vocabulary and Grammar

Item design

Assessment of Learning
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Part 2
Principles and examples for designing quality 
assessment papers 



GE Paper – B) Vocabulary and Grammar

1. The contexts provided can be more 

meaningful to students. Some 

assessments are form-focused practice.

Observation

 Meaningful and purposeful 

contexts should be provided to allow 

students to activate their knowledge 

and apply the language skills learnt. 

Suggestions
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GE Paper – B) Vocabulary and Grammar

Observation

2. Careful consideration of 

assessment objectives is 

necessary:

e.g. Vocabulary knowledge of 

clothing items and the use of “in” 

and “with” when describing the 

clothing and appearance – Students 

can work out the answers easily by 

referring to the examples given
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3. Form-focused assessment items

- knowledge of the context not required

- Examples provided for clear guidance

Observation

 Assessment on the mastery of specific 

language forms to be conducted in short 

quizzes

 Providing an authentic context to assess 

students’ ability to apply the language 

items

Suggestions
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4. Careful consideration of the 

amount of support to students

Observation

GE Paper – B) Vocabulary and Grammar

 The guidance and support to students 

should be reduced gradually.

 Strike a balance between the amount of 

support and the level of difficulty in 

assessment papers to discriminate 

students’ ability.

Suggestions
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General Observations of Internal Assessment 
Papers and Suggestions for Improvement

Writing paper

Assessment of Learning
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Part 2
Principles and examples for designing quality 
assessment papers 



1. Too much guidance for students:

• picture cues

• key words

• guiding questions

Observation

 The guidance and support to students 

should be reduced, e.g. fewer guiding 

questions.

Suggestions

29



2. Lack of freedom for development and 

organisation of ideas

Observation

 The guiding questions should not be 

sequenced. 

 The mind-map should be less controlled 

and allow flexibility for students to 

develop creative ideas.

Suggestions
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3. The target audience and text type are not 

specified

Observation

 A clear audience and text type should 

be stated in the instructions. For 

example, “You are Emma. You moved 

to a new house last week. Write a 

letter to your sister studying abroad 

and tell her about your new 

neighbour in 50-70 words.”

Suggestions



DIRECTIONS FOR IMPROVING THE INTERNAL ASSESSMENT PAPERS
 Providing a theme for the assessment paper

 Appropriate coverage of text types

 Careful consideration for the weighting
Paper Design

Reading 

Comprehension

Vocabulary and 

Grammar

Writing

 Giving thought to the item design to assess a 

wider range of reading skills

 Designing open-ended questions for students to 

demonstrate a range of language skills and to 

express their opinions and views

 Opportunities should be provided for the 

application of grammar items and structures for 

purposeful communication

 Provision of tasks or activities to promote the use 

of integrated language skills

 Improving the design of writing tasks, e.g. specify 

audience and text type, and provide appropriate  

guidance

 Two writing tasks, i.e., a short and a long one, can 

be designed to arouse students’ awareness of 

text type features and cater for learner diversity
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PART 3
What is PIRLS ? 
Framework

Purpose

How is PIRLS 

paper different 

from our current 

practices?
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Name Progress in International Reading Literacy Study

Time frame 5-yearly cycle

Tests done 2001, 2006, 2011, (2016)

Coordination International Association for the Evaluation of 

Educational Achievement (IEA)

Sampling system P4 students in HK

Language used in 

the assessment 

Chinese 

Passages used 1 Information-giving passage (descriptions, 

instructions, data and tables)

1 literary, narrative passage (stories, poems and 

fables)

Time allowed 40 minutes each with 10 minutes break in 

between

Purpose for Reading

Literary Experience 50%

Acquire and Use Information 50%

Process of Comprehension

Focus on and Retrieve Explicitly 

Stated Information

20%

Make Straightforward 

Inferences

30%

Interpret and Integrate Ideas 

and Information

30%

Evaluate and Critique Content 

and Textual Elements

20%
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Paper design and 

Item design

- Both narrative and information texts are included in the assessment.

- The items in the papers present different ways of measuring KS2 

students’ understanding in various content and cognitive domains, e.g. 

multiple choices and open-ended items for assessing students’ reading 

skills in retrieving information.

- The assessment focus of each item is clearly stated:

 Focus on and retrieve explicitly stated information

 Make straightforward inferences

 Interpret and integrate ideas and information

 Evaluate and critique content and textual elements

Marking Criteria - Students responses can be scored according to the scoring information

provided in the book.

- Teachers may make reference to the marking scheme, e.g. accepting 

spelling and grammatical mistakes in reading papers when designing 

their own reading papers

Effective Use of 
Assessment Data

- Teachers may use the items to identify particular difficulties or 

misconceptions experienced by individual students, which can serve as 

the basis for remedial teaching.

INSIGHTS FROM PIRLS: 
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PART 3
ACTIVITY 2

Discuss in groups and comment on the design of the paper:

1) What are the strengths and weaknesses ?

2) If you are going to use it with your students, what are 
the challenges? What adaptations will you make on it ?
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 Theme-related across all parts –Tyler 

visited his uncle and aunt in Canada at 

Christmas holiday. Read and find out what 

happened to Tyler.

 The instruction provides a clear purpose for 

students to read and complete the task.

 A variety of text types are included, e.g. a 

timetable, a notice, a letter, a leaflet, a 

weather report

 Different question types are included in the 

reading comprehensions

 Open-ended questions are designed for 

students to express their ideas based on the 

reading texts

 Both reading and language skills are 

assessed in different parts

Overall Design 
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Apart from a piece of long writing, a 

short one is included to cater for 

learner diversity

Guiding questions have been provided 

to help students elaborate their ideas 



CONCLUSION
61



SMALL STEPS FOR IMPROVING                    
THE READING AND WRITING PAPER

•Thinking of 2/3 themes for the 
paper
•Careful consideration about 
the weighting

Overall 
design

• Assessing both reading and 
language skills in one task

Vocabulary 
and 

Grammar

• Connecting reading and 
writing parts

• Designing two writing tasks, 
i.e. a short and a long one to 
cater for learner diversity

Reading 
and Writing
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TIPS FOR IMPROVING THE DESIGN OF 
ASSESSMENT PAPERS
(Reading and Writing)

Planning

• Setting clear assessment objectives for the assessment paper

• Thinking of a theme/topic which is familiar to students, but slightly 
different from the theme provided in the textbook

• Including different types of questions, e.g. MCs, Q&A, open-cloze, 
open-ended questions

• Relating the open-ended questions to the texts

• Allowing both the more-able and less-able students to demonstrate 
their abilities by designing easy and more difficult parts

Implementation

• Briefing students about the task requirements 
before asking them to do the paper

Evaluation

• Treating assessment as part of the learning process 
and exposing students to similar activities in 
daily learning & teaching

63



ANALYSING THE ASSESSMENT DATA

Areas for improving the 

design of the assessment 

paper

• Is it too easy?

• Is it too tricky/difficult?

• Is it necessary to allow more flexibilities 

when marking open-ended questions?

• Which parts do they do well?

• Which parts are challenging to students?

• Why do they make those mistakes?

• What can be done to strengthen students’ 

learning?

• What are the follow-up learning activities? 

Students’ strengths and 

weaknesses

Reviewing the learning 

objectives and teaching 

strategies
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