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Objectives
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To enhance teachers' knowledge 
and skills in teaching grammar in 
context through the adoption of 
the Task-based Approach

To provide suggestions on how to 
incorporate e-learning resources to 

facilitate grammar learning and 
teaching

To design effective tasks and 
activities to facilitate grammar 
learning and teaching



In groups, discuss and share on the following:

1. What is your school’s practice in grammar
teaching? (e.g. What to teach? How to teach?)

2. Do you think teaching grammar is challenging?
Why?

3. Do you think your students find learning grammar
challenging? How can we help students learn
grammar more effectively?
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Warm-up ―
Activity 1

What do our students 

think about learning 

grammar?



Some Myths about Grammar Learning and Teaching
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Process of Language Acquisition 
and its Implication on Grammar 

Learning
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How do children acquire grammar knowledge in their 
L1?
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① I woked up at 7 o’clock today. 

② I woke up at 7 o’clock today. 

③ I wake up at 7 o’clock today. 

④ I woke up at 7 o’clock today.

⑤ I waked up at 7 o’clock today. 

? ? ? ? ?



they need to be exposed to rich linguistic input.

they search for meaning above form.

they instinctively search for and identify patterns in language.

they are able to deduce rules.

they spend a long time to acquire the language.

they take risks with language in their efforts to communicate 
meanings.

errors in their interlanguage can provide us with important 
information about their development and current understanding.

error free production is neither a desirable nor feasible goal.

teaching does not equal learning.
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When children learn their 
first language,…



Stages involved in the learning of grammar (1)
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“Learning linguistic items is not a 
linear process – learners do not master 
one item and then move on to another. 

In fact, the learning curve… is filled 
with peaks and valleys, progress and 

backslidings.” 
(Larsen-Freeman (1997):151)

What about second 
language learners?



Stages involved in the learning of grammar (2)

9

Comprehensible input (i+1) (Stephen Krashen)
 Second language learners acquire language 

by hearing and understanding messages 
that are slightly above their current 
language level.

e.g. “I put the paper on the desk.”
“I put the paper into the rubbish bin.”
“I threw the paper into the rubbish bin.”

Comprehensible output (Merrill Swain)
 Second language learners acquire language 

when they try to express an idea but fail and 
have to try again until others understand.

 Receptive language (i.e. reading and listening) 
involves mainly meaning processing, but 
productive language (i.e. writing and speaking) 
involves grammatical processing.
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Exposure

Noticing and 
hypothesising

(Re)structuring

Stages involved in the learning of 
grammar (3)

Implications on our classroom 
practice:
• What kind of input and exposure

should we provide/create?
• How can we guide students to 

notice patterns?
• What kind of activities can we 

design to provide opportunities 
for (re)structuring and for 
authentic use of grammar?



Effective Grammar Learning and 
Teaching
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English Language Curriculum Guide (Primary 1 – 6)(CDC, 2004), pp. 160, 163 

• Depending on the age of the learners and their cognitive 
development, teachers may decide to introduce a small 
number of useful and not overly complex grammar rules 

and terms to help them develop a conscious understanding 
of the language forms they are using.

Grammar Rules / Terms ―

To teach or not to teach?

• Grammar should be shown as a means to convey 
meaning/achieve an outcome rather than merely taught 

as a set of items and rules.

• Grammar learning is only meaningful and purposeful if it 
is used for effective communication rather than for the 

mastery of individual language forms. 



Effective Strategies for 
Teaching Grammar
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Providing rich 
language exposure
through classroom 
interaction and the 
use of spoken and 

written texts 

Engaging students 
with the texts or 

situations provided 
meaningfully

Guiding students to 
notice and identify 

the forms and 
functions of the 
target grammar 

items and structures 
through child-

appropriate 
activities

Designing tasks 
and activities in 
which students 

could apply their 
language resources 
and knowledge of 

language form
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Teaching Grammar
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Providing rich 
language exposure 
through classroom 
interaction and the 
use of spoken and 

written texts 

Engaging students 
with the texts or 

situations provided 
meaningfully

Guiding students to 
notice and identify 

the forms and 
functions of the 
target grammar 

items and structures 
through child-

appropriate 
activities

Designing tasks 
and activities in 
which students 

could apply their 
language resources 
and knowledge of 

language form



What kind of input and exposure should we 
provide/create?
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Learning and 
teaching 
grammar 

at sentence 
level

Learning and 
teaching grammar 

at text level



Texts as authentic input and 
response

• Contextualised

• Natural use of grammar

• Varied text types

• Age-appropriate and with 
interest-value

• Meaningful texts

• Meaningful and natural 
interaction with the text
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What kind of input and exposure should we 
provide/create?

https://www.youtube.com/watch?v=STtLLqIhrO4

Monkey Puzzle 
By Julia Donaldson and Axel Scheffler

(ISBN:978-0-333-72001-1)

https://www.youtube.com/watch?v=STtLLqIhrO4


Effective Strategies for 
Teaching Grammar
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Providing rich 
language exposure 
through classroom 
interaction and the 
use of spoken and 

written texts 

Engaging students 
with the texts or 

situations provided 
meaningfully

Guiding students to 
notice and identify 

the forms and 
functions of the 
target grammar 

items and structures 
through child-

appropriate 
activities

Designing tasks 
and activities in 
which students 

could apply their 
language resources 
and knowledge of 

language form



• Noticing an aspect of form is the first stage of learning

• Attention to form is vital

• Learners need to be helped to notice grammatical patterns of the 
language

• Once noticed, they are more likely to become part of their 
interlanguage, their internal grammar

• Noticing is an active process: raise awareness of structure, notice 
connections between form and meaning

• Learners notice: they do not use or manipulate the language 
themselves
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Noticing is "an active process 

in which learners become 

aware of structure".

L., Cameron (2001). “Teaching Languages to Young Learners”. Cambridge



Noticing grammar in stories: categorising

Activity 2:

In groups, discuss and arrange the paper strips into
sentences.
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Exploiting Repetition as 
a Literary Device

• “Brown Bear, Brown Bear, What do 
you see? I see a red bird looking at 
me. Red Bird, Red Bird, What do you 
see? I see a yellow duck looking at 
me. Red Duck, Red Duck … 
[Brown Bear, Brown Bear, What Do you See? by Eric Carle]

• “Oh NO! I can’t stand THIS.” So he got 
up and went to sleep in Baby Bear’s 
room…”Oh NO!” said Mr. Bear. “I 
can’t stand THIS.” So he got up and 
went to sleep in the living room…”Oh 
NO!” said Mr. Bear, “I can’t stand 
THIS.” So he went off to sleep in the 
kitchen. “Oh NO,”…
[Peace At Last by Jill Murphy]
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• “My tie is a scarf for a cold giraffe, 
But look me up and down – I’m 
the smartest giant in town.”…“My 
tie is a scarf for a cold giraffe, My 
shirt’s on a boat as a sail for a 
goat,  But look me up and down –
I’m the smartest giant in town.”…”
“My tie is a scarf for a cold giraffe, 
My shirt’s on a boat as a sail for a 
goat,  My shoe is a house for a 
little white mouse…”

[The Smartest Giant in Town by Julia Donaldson]

• I wrote to the zoo to send me a pet. 
They sent me a … He was too big. I sent 
him back. They sent me a …He was too 
tall. I sent him back. They sent me a … 
He was too fierce. I sent him back …
[Dear Zoo by Eric Carle]



Effective Strategies for 
Teaching Grammar
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Providing rich 
language exposure 
through classroom 
interaction and the 
use of spoken and 

written texts 

Engaging students 
with the texts or 

situations provided 
meaningfully

Guiding students to 
notice and identify 

the forms and 
functions of the 
target grammar 

items and structures 
through child-

appropriate 
activities

Designing tasks 
and activities in 
which students 

could apply their 
language resources 
and knowledge of 

language form
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Focuses on form, meaning 
and use 

Grammar at text level 
(not isolated sentences) 

Language is contextualised 
(meaningful and 

purposeful) 

Opportunities for  students to 
think, e.g. making choices in 
form and thinking about the 

meaning communicated 
through those forms

Opportunities for 
students to experience 
the process of noticing 

and hypothesising again

Opportunities for 
students to use the 

language and for 
(re)structuring

(Re)structuring 
activities



Suggestions:

• Write a Lost poster

• Role-play between the monkey and 
an animal policeman

• …
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Can you suggest some 
(re)structuring 

activities for the 
Monkey Puzzle? 

Social 

purpose

Context

Natural 

grammar use



Noticing grammar 
through a situation: 

(re)structuring
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The Hungry Monster went to see the 
doctor, and the doctor gave him some 
information and advice. But the words 
are in WRONG order. Put the Doctor’s 

words into correct order. 

He eats unhealthy 
food.

This is the Hungry 
Monster. Does he 

look healthy? 
Does he have a lot of 

energy? Why not?

He looks sick.

Yes, what kind of food 
does he like? Write 

down some food you 
think the Hungry 

Monster likes.
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• Too much sugary food is bad for us.

• Too much beef is bad for us.

• Too many French fries are bad for us. 

• Too many crabs are bad for us. 

• Too much butter is bad for us.

How would you cut these 
structures up to promote 

noticing during (re)structuring ?



26

Rich language exposure 
through classroom 
interaction and use of 
spoken and written texts 
such as stories, songs, 
articles, recorded 
material and situations, 
presented within 
thematic units. Students 
engage with these texts 
or situations 
meaningfully, i.e they 
process them for 
meaning.

Guided discovery, child-
appropriate activities:
recalling , selecting, 
matching, sequencing, 
categorising, cross 
language comparison,
concept checking 
questions
 visual representation 

e.g. timelines
 tabulation of ‘slots and 

chains’
 highlighting form (e.g. 

with colours, arrows, 
etc)

 Introducing grammar 
“rules” when 
appropriateTasks and activities in which 

students communicate 
meaningfully  drawing on 
their language resources 
and knowledge of language 
form

Stages of Grammar Learning

Exposure

Noticing and 
hypothesising

(Re)structuring



Incorporating e-learning resources
to facilitate grammar learning and 

teaching
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Content 
Knowledge 

(CK)

Technological 
Knowledge (TK)

Pedagogical 
Knowledge 

(PK)

Pedagogical
Content 

Knowledge 
(PCK)

Technological
Content 

Knowledge 
(TCK)

Technological
Pedagogical 

Knowledge (TPK)

•Teaching grammar 
in context

•Exposing learners 
to authentic 
language use

•Adopting an 
inductive approach

•Engaging learners 
in communicating 
in the target 
grammar item and 
structure for 
various 
communicative 
purposes

•Meaning-focused 
activities

•Structure of 
sentences and 
syntactic 
accuracy

•Expressing 
meaning through 
the use of 
grammar

•The impact of 
grammar on the 
coherence and 
structure of a 
text

•Relationship 
between 
language and 
context

• Exposure to authentic texts in various 
modes of representation

• Collaborative problem-solving tasks
• Creation of multimodal texts

Technological
Pedagogical Content 
Knowledge (TPACK)

contexts
28

Learning and Teaching of Grammar 



set the scene and activate 
students’ prior knowledge

become motivated and connect 
their own experiences

Providing a 
context

Teachers Students

expose students to some 
language samples to illustrate 
the forms and use of the target 
grammar items and structures

gain ideas and notice some 
repeated language patterns and 
how they are used

Learning and Teaching 
Grammar in Context

Input

(content / 
language)

Learning 
through 
games, 

activities & 
exercises

design information gap activities for 
students to explore the use of the 
language items and structures in 
context and make use of the 
exercises to provide opportunities 
for students to practise and 
consolidate the items learnt

gain confidence and internalise
the use of the grammar items 
and structures through the 
guided/controlled practice

Application

provide a new context for 
students to apply the grammar 
knowledge learnt

apply the grammar knowledge in 
meaningful contexts, e.g. to solve 
problems, express views, or 
communicate with others 29
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Explore the Use of E-resources to 

Enhance Grammar Learning and Teaching

• Presenting the grammar items and structures in context through
incorporating relevant e-resources to help students understand
the use of the target grammar items and structures

http://zimmertwinsatschool.com

An example of 
open e-resources

http://www.crickweb.co.uk/ks2literacy.html
An example of 

close e-resources

https://youtu.be/9aGuLuipTwg Flipped classroom

1. Introduce the context in which the target grammar items are used

2. Support students’ learning through the use of short videos

3. Consolidate students’ learning after the target grammar items are 

introduced in the lesson



In groups, study the textbook unit,

• design tasks and activities to help KS2 students
learn the target grammar items based on the
stages of grammar learning:
Exposure
Noticing and hypothesising
(Re)structuring

• incorporate e-learning resources to facilitate
the learning and teaching of grammar
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Activity 3:



Sharing of sample lesson design
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Seed Project (2015/16):

“Strategic Use of Tasks and Exercises in 

the Learning, Teaching and Assessment of Grammar”



Learning Objectives:

• Learn about the form, meaning and use of the target
language items / structures (comparative and
superlative adjectives)

• Present information / ideas using the target
vocabulary items and language items / structures in
both verbal and written forms
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Exposure

Sports Day

Non-printed: 
Narrative Text

(cartoon)

Sports Day

Printed:      
Narrative Text

(blog)

Task:
Peppa Pig will join a relay race in the inter-school sports 
competition. She needs a new team member. Help Peppa Pig 
choose ONE member for her team from the 4 animals.

Apply

Noticing

To talk about/compare 2 people To talk about and compare 3 or more people 

- I’m taller than you, Amy! 

- Andy was faster than all the other children in 

the 100m race. 

- Are you fitter than Zoe? 

 

- But Karen is the tallest in our class! 

- The tallest student in Class 4B won this 

event. 

- You’re that fastest, Andy. 

- Who was the heaviest? 

- Who was the lightest? 

 

Practice

(Re)structuring

Information gap 
activity 

Printed:      
Narrative Text

(blog)

Sports Day
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Motivation and 
Exposure

The use of Flipped Classroom and Edmodo:
 Developing some understanding of the 

theme “sports”
 Expressing personal opinions
 Developing critical thinking skills

Exposure

Sports Day

Non-printed: 
Narrative Text

(cartoon)

Sports Day

Printed:      
Narrative Text

(blog)

Noticing

Printed:      
Narrative Text

(blog)

Sports Day

Noticing the form, meaning and 
use of the target grammar items / 

structures in the reading text 
(before teacher’s explanations

Colour coding and explaining  the 
form, meaning and use of the 

target grammar items / 
structurers after noticing
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Task:
Peppa Pig will join a relay race in the inter-school sports 
competition. She needs a new team member. Help Peppa Pig 
choose ONE member for her team from the 4 animals.

Apply

Practice
(Re)structuring

Practising and 
consolidating the form 

and the use of the target 
grammar items / 

structures through the 
use of information gap 

activities 

Applying and consolidating the understanding 
of the form and the use


