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2:00 – 2:10 PM Registration

2:10 – 2:40 PM Introducing the Learning Progression Framework (LPF) 

for English Language as a reference tool

2:40 – 3:35 PM Using the LPF to Identify Students’                      

Strengths and Weaknesses                                            

and Improve the Design of Reading Items

3:35 – 3:50 PM Break

3:50 – 4:50 PM Effective learning and teaching strategies to        

develop KS2 students’ reading skills through                     

the GE programme and Reading Workshops

4:50 – 5:00 PM Q & A
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Rundown of Today’s Programme
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The Learning Progression Framework 
for English Language (LPF)

• represents the growth of learners on a 

developmental continuum as they work 

towards the Learning Targets and 

Objectives of the English Language 

curriculum;

• is made up of Learning Outcomes

organised under the four language skills 

and divided into eight levels of attainment; 

• helps teachers better understand and 
articulate learners’ performance; and

• helps teachers plan strategically how to 
enhance English Language learning, 
teaching and assessment.
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Learning 
Outcomes



Relationship between the 
Curriculum Framework, LPF and BC
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Curriculum 
Framework

(What students are 
expected to learn)

Values and 
attitudes

Skills

Knowledge

Learning Progression 
Framework

(What students can do
as a result of learning and teaching)

Basic Competency



Structure of the LPF for English Language

LOs organised & presented 

under the four language skills

LOs for each 

language skill 

expressed in the 

form of outcome 

statements (a 

general description 

of learner 

performance)

Pointers provide 

specific 

examples of 

what learners 

are able to do in 

demonstrating 

the LOs.

Underlying Principles elucidate some of the

learning objectives which do not lend themselves

to the description in terms of 8 levels of attainment

but are essential to English language learning.

Outcome 

Statements

Underlying 

Principles

Exemplars

Exemplars illustrate 

the expected student 

performance.

5

ATM           Skills 
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Underlying Principles in the LPF

◦ the language development strategies, generic skills, and positive 
values and attitudes (all 4 skills)

◦ the provision of support and the need to encourage learner 
independence (all 4 skills)

◦ the meaningfulness and appropriateness of the texts to the context, 
purpose and audience (Speaking and Writing)

◦ the interplay between tasks and texts – the adjustment made to task 
demands and text complexity to cater for learner diversity (Listening 
and Reading) 

The Underlying Principles form an integral part of the LPF and include:

Task Demand

Text Complexity



In groups,

- study the Learning Outcomes (LOs) for three ATMs 

of the LPF for Reading; and

- work on the partly completed table which outlines 

the development of pointers for the LPF for 

Reading. Insert the pointers in the appropriate 

columns so that they form a developmental 

continuum of eight levels.
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Activity 1
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ATM 1

Recongnise high 

frequency words

8

Progressive Development in Reading Skills:

Vocabulary Building

Decode words by 

using letter-sound 

relationship

Work out the 

meaning of words 

by using knowledge 

of letter-sound 

relationship

Recognise common 

contracted forms by 

connecting them to 

their full forms

Work out the 

meaning of words 

and phrases by using 

knowledge of word 

formation (e.g. prefix, 

suffix) and some 

semantic clues (e.g. 

synonyms)

Work out the 

meaning of words 

and phrases by 

using semantic and 

syntactic clues

Work out the 

meaning of some 

idiomatic 

expressions (e.g. 

phrasal verbs and 

idioms) by using 

semantic and 

syntactic clues

ATM 2 ATM 3 ATM 4 ATM 5
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identify characters, 

setting and 

sequence of 

events in stories

follow instructions 

and signs by 

recognising the key 

words with visual 

support
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Progressive Development in Reading Skills:

Text Structures

locate specific 

information by 

recognising simple 

text structures (e.g. 

list of ingredients 

followed by 

cooking 

procedures in 

recipes)

follow  ideas by 

recognising simple 

text structures and 

understanding the 

use of cohesive 

devices

Organise

information and 

ideas in texts by 

using knowledge of 

text structures in 

some graphic forms 

(e.g. mind maps, 

character webs)

ATM 1 ATM 2 ATM 3 ATM 4 ATM 5



Development of Reading Skills
KS1          

(ATM 1-2)
KS2          

(ATM 3-5)

- Recognise some high 

frequency words

- Decode words by using 

knowledge of letter-sound 

relationship

- Follow predictable texts by 

recognising the repeated use 

of sentence patterns

- Locate specific information by 

recognising simple formats 

and key words

- Follow ideas by

understanding simple 

cohesive devices

- Identify characters, setting 

and sequence of events in 

stories

- Make predictions about the 

content

- Work out the meaning of words and 

phrases by using knowledge of word

formation, semantic and syntactic clues

- Locate specific information by 

recognising simple text structures

- Locate details that support the main 

ideas from different parts of a text

- Identify main ideas and some 

supporting details explicitly stated in the 

text

- Make predictions about the likely 

development of the text by identifying 

key words

- Follow ideas by recognising simple text 

structures and cohesive devices

- Infer information, ideas and feelings by 

using clues in close proximity

- Infer feelings of characters

- Distinguish facts from opinions
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Using the LPF to Enhance the Reading Skills 

What can my 

students do 

currently?

How should I help my 

students to progress 

further?

What should I 

expect my students 

to be able to do 

next?

LPF



Use of the LPF –

Setting Learning Objectives for Reading

Identifying 

students’ 

strengths & 

weaknesses 

(analysing internal 

assessment 

papers, TSA data )

Setting 

learning 

objectives

LPF for Reading
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In groups, 

1. read parts of the 2015 P6 TSA Reading & Writing paper.

Discuss which of the questions are more challenging to your

students and why.

2. with reference to the LPF for Reading,

 identify students’ strengths and weaknesses, and

 provide quality feedback to help your students progress in

reading.

Activity 2
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Use of the LPF – Designing Reading Activities

Analysing

students’ strengths 

& weaknesses, 

and providing 

feedback on 

students’ 

performance

LPF for Reading

Consolidating 

and 

developing

students’ 

reading skills 

and strategies

14



Referring to the LPF for Reading to Identify Students’ Strengths and Weaknesses

Reading – ATM 2 Reading – ATM 3 Reading – ATM 4

 Work out the meaning 

of words by using 

knowledge of letter-

sound relationships

 Locate specific 

information by 

identifying key words

 Follow ideas by 

understanding the use 

of simple cohesive 

devices (e.g. simple 

connectives, pronouns)

 Work out the meaning 

of words and phrases 

by using knowledge of 

word formation (e.g. 

prefix, suffix) and some 

semantic clues (e.g. 

synonyms)

 Locate specific 

information by 

recognising simple text 

structures (e.g. list of 

ingredients followed by 

cooking procedures in 

recipes)

 Work out the meaning 

of words and phrases 

by using semantic and 

syntactic clues

 Follow ideas by 

recognising simple text 

structures and 

understanding the use 

of cohesive devices 

Reviewing expectations of student learning

、


Reviewing current teaching practices

?
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、





?




、

Identifying reading skills and strategies that                

need to be further stretched

need to be supported

need to be given opportunities for development



Suggestions for Enhancing Students’ Reading Skills 

Follow ideas by recognising simple text structures and understanding the 

use of cohesive devices 

Description Grammar practice
Articles P6 TSA 2015

Mr Leung is always busy. He is 

the manager of a charity 

organisation. He works long 

hours during weekdays. On 

weekends, he goes hiking with 

his wife, Mrs Leung.

16



Suggestions for Enhancing Students’ Reading Skills 

Work out the meaning of words and phrases by using knowledge of word formation

(e.g. prefix, suffix) and some semantic clues (e.g. synonyms)

Interview P6 TSA 2015

17

Post-reading question P5/6 English textbook



In groups, 

Read a short story “Enemy Pie”. Design 3 questions based on

the strengths and weaknesses of your students to further develop

their reading skills.

Activity 3

18
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ATM2.4 Locate specific information by identifying keywords

What were the two things Tom’s dad told Tom to do for 

Enemy Pie to work? 

What did Tom think could happen when his enemy ate 

Enemy Pie? 

ATM 3.1 Work out the meaning of words and phrases by using knowledge 

of word formation (e.g. prefix, suffix) and some semantic clues (e.g. 

synonyms)

From the last paragraph on P.1, what does it mean by disgusting? 

Hint: earthworms/ rocks 

From the 4th paragraph on P.2, what does it mean by mitts? 

Hints: 

~ daily experience of using oven / microwave  

~ “The oven buzzer rang. Dad put on oven mitts and pulled out the pie.”
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ATM 2.5 Follow ideas by understanding the use of simple cohesive devices 

From the 7th paragraph on P.2, “It” from “It’s not easy.” refers to …

ATM 4.3 Follow ideas by recognising simple text structures (story map)

Plot/ climax: 

After Dad told Tom to spend a day with his enemy, what did Tom do 

with Jeremy?

Message/value education:

What did Tom learn at the end of the story? 
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ATM 4.4 Infer feelings of characters from pieces of information in 

narrative texts

At dinner, why did Tom begin to think he and his dad should 

forget about Enemy Pie? 

A. Tom did not want to share dessert with Jeremy. 

B. Tom did not think Enemy Pie would work. 

C. Tom was beginning to like Jeremy. 

D. Tom wanted to keep Enemy Pie a secret. 
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Tips for Developing and Assessing 
Students’ Reading Skills

◦ To identify students’ strengths and weaknesses
with reference to LPF.

◦ To include simple and straightforward questions
to cultivate students’ confidence, and open-
ended and more challenging questions to
stretch their abilities.

◦ To introduce reading skills explicitly to help
students construct meaning from texts. To this
end, various effective teaching strategies for
reading could be integrated into the GE
programme and Reading Workshops.



Depth of Processing

Range and application

of reading strategiesText complexity

Abstractness

Organisation

Density of 
information

Understanding
- Locating information
- Working out meaning of words 

and phrases
- Connecting ideas
- Identifying main ideas and 

supporting details
- Distinguishing facts from opinions
- Organising information and ideas

Inferring
- Inferring feelings
- Deducing information 

and ideas
- Comparing information 

and ideas 
- Working out main ideas 

and themes

Interpreting
- Analysing information and 

ideas
- Synthesising
- Evaluating
- Justifying

Cognitive processes involved in reading

Underlying principles
Activating prior knowledge and experiences in processing

a wide range of texts for different reading purposes

LPF for 

Reading

23

Development of a full 

range of reading skills 

through GE Programme

and Reading Workshops
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English Language Curriculum Guide (Primary 1-6), p. A29
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Teaching Strategies for Reading



Reading Workshops at Primary Level
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- The Birthday Feast

- I know why I brush my teeth

- Games We Play

- Fun and Games

- Rollercoaster 

Primary 1 – 6 

(40%)

(60%)

Do you use real books
with a variety of text types?

Do you choose books of different text 
types under the same theme?



Interactive Books
 Narrations, pictures and/or 

animations provided

 Basic interactions which allow 

students to touch screen and 

have more control in the 

reading process
 Examples:

 PEER 

http://peer.edb.hkedcity.net/

 Free apps for tablets ( e.g. Read 

me stories)

 Non-print paired books of 

related themes

Audio Books
 Reading text/script provided

 Audio file with narrations and simple sound 

effects
 Examples: 

 Naxo Spoken Word Library (HK Public Library)

 Free audio books online 

http://lightupyourbrain.com/stories/

Available Reading Resources – Non-print

http://peer.edb.hkedcity.net/
http://lightupyourbrain.com/stories/


A Variety of Text Types
Categories of 

Text Types

Examples of Text Types for Key 

Stage 1

Additional Examples of Text Types for 

Key Stage 2

Narrative Texts • Cartoons and comics

• Diaries

• Fables and fairy tales

• Poems

• Stories

• Autobiographies

• Biographies

• Myths

• Plays

• Tongue twisters

Information 

Texts

• Labels

• Menus

• Notices

• Picture dictionaries

• Rules

• Signs

• Time-tables

• Announcements

• Children’s encyclopedias

• Dictionaries

• Directories

• Maps and legends

• News reports

• Pamphlets

Exchanges • Cards

• Conversations

• Personal letters

• Emails

• Formal letters

• Telephone conversations

Procedural 

Texts

• Directions

• Instructions

• Procedures

• Recipes

Explanatory 

Texts

• Captions

• Illustrations

• Explanations of how and why

Persuasive 

Texts

• Advertisements

• Posters

• Brochures

• Discussions

• Expositions

English Language Curriculum Guide (Primary 1-6) (CDC, 2004), p.17 27
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Pre-reading

2
While-

reading

3
Post-reading

• Introducing the 

book to students, 

e.g. book cover, 

topics

• Guiding students 

to make 

predictions of the 

book content

• Setting reading 

questions and 

providing a clear 

reading purpose

• Teaching 

reading 

strategies 

explicitly
1. Go back and 

reread

2. Clarify concept

• Focusing on the 

language, e.g. 

phonics, 

vocabulary, 

grammar

• Focusing on the 

content in follow-

up discussions

28

Steps for
Introducing Readers
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1
Pre-reading

Follow the 
instructions 

closely

very strong 
and fit

brave

hard 

working

want to 

win

like playing 

the sport

Who is your favourite sports star?

What are his/her achievements?

What are the important qualities to be a good athlete?

Introducing the topic to students

An example
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1
Pre-reading

What are the important qualities to be a good athlete?

good 
habits 
(diet, 
sleep)

physically 
fit

Healthy 
body

self-
confident

Healthy 
mind

long 

hour 

practice

setting 

clear 

goals

disciplined

Guiding students to make prediction

Mentally fit is also very 

important. What can I 

do to have a healthy 

mind? 



What is a chimp?
How to ‘defeat the chimp’?
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2
While-

reading

 Do you think the athlete, whose 

eyes are covered by the 

chimpanzee, can win the game?

 Why ? Why not ?

 Read p.26 and find out more 

about a chimp

ATM2 Make prediction 

about the content from 

the title, sub-headings 

and illustrations
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Sometimes athletes begin to think they can’t win a 

competition. When athletes think like this, they are 

less likely to win so they imagine these thoughts are 

being spoken by a real thing like a ‘chimp’.

Reread and answer the 
questions:
1. Is the chimp a real thing?
2. What is the bad thing the 

chimp tell athletes?
3. What will happen if the 

athletes believe in the chimp?
4. Discuss in groups and use 

your own words to explain 
the meaning of ‘a chimp’.

2

3

1

‘A chimp’ is a negative thinking. The 

athletes think that they can’t win the 

competition. This is not a healthy/good

thought. They will lose easily when they 

think like this.

4

Teaching strategies:

• Setting reading questions

• Teaching reading strategies 

explicitly
1. Go back and reread

2. Clarify concept

ATM3 locate specific 

information by 

identifying key words

ATM3 Infer ideas using 

clues in close proximity

2
While-

reading



How to ‘defeat the chimp’?
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2
While-

reading

ATM4 work out the meaning of 
words and phrases using 
semantic and syntactic clues
ATM4 deduce information and 
ideas using semantic and 
syntactic clues

Reread p.26 and p.27 and 
answer the questions:
1. What are the funny ways to 

defeat the chimp?
2. Underline the words you don’t 

know. Share with your 
neighbour.

3. Do you know why the athletes 
need to defeat the chimp? Use 
your own words to describe it.

know The athletes need to know these 

are negative thoughts and the 

bad thoughts stop them doing well.

They have to concentrate on the 

competition and win the game.

1

2 3

They think of ways to defeat the chimp, like 
taping up its mouth or pushing is away! Then 
they are free to concentrate on the most 

important thing – winning!

focus,                 
pay attention to 

To train your thoughts, firstly learn to recognise
thoughts that stop you doing well. Then imagine 
these thoughts are coming from a chimp on 
your shoulder.



At the 2012 London Olympics, LEE failed in the first 
round of cycle racing and she had to take part in an 
extra competition. She was very worried at that 
moment. In groups of four, write a short message to 
LEE and help her beat the chimp. You may

◦ show your understanding

◦ write some funny ideas to help her fight against the 
chimp

◦ say some encouraging messages to help her 
concentrate on her competition.

Write a message to cheer 

Sarah up  

• Connecting the challenge to a case in 

Hong Kong and solve the problem together

• Providing an opportunity for students to 

model on the funny ideas to beat the chimp

3
Post-reading



2. Suggest teaching points

at different stages, e.g.

Pre/while/post-reading. 

In your group, please discuss the following:

People we admire

Information Text 
(biographies)

Information Text 
(p.2 a poster)

Information Text
(pp.6&7 Start training)

35

3. Suggest

follow-up activities to

connect students’ 

learning experiences

Activity 4


