Promoting assessment for and as learning at the senior secondary level:
Focusing on the development of writing skills
An Exemplar

Introduction

This exemplar focuses on how assessment as learning could be built on the good
practice of assessment for learning and implemented in schools to improve
students’ writing performance.

This exemplar illustrates how teachers engage students in assessment as
learning to improve their writing skills through:

« appreciation of good sample student work;

« self-reflection and goal-setting;

+ self-monitoring of learning progress; and

+ self-evaluation.

Assessment as learning require active engagement of students in connecting
assessment to learning through acquiring and applying a range of metacognitive
skills including self-reflection and monitoring skills. Support from teachers is
crucial in the initial stage to help students develop the capacity to review, plan
and improve their own learning. Teacher support is expected to reduce gradually
to enable learners to take full responsibility for advancing in learning.

Background

The learning activities were tried out in a co-educational school located on Hong
Kong Island with mostly students whose English level was above average. They
were generally eager to improve their English but rely on teachers’ input and
support to a large extent.

Planning Stage

» Creation of a favourable learning environment

The following factors were taken into consideration in planning the tryouts.
Arrangements were made to create a favourable learning environment
conducive to the development of an “assessment as learning” culture among the
teacher and students.

+ the teacher’s understanding of assessment for and as learning and her
readiness in helping students to develop metacognitive skills;

« students’ readiness to acquire metacognitive skills to conduct self-directed
learning to improve their writing skills;

« the positive class and school culture in supporting students to conduct
self-assessment and self-evaluation;

« students’ prior learning experience in assessment for learning / formative
assessment (e.g. understanding of success criteria for individual writing task,
teachers’ feedback on their strengths and weaknesses in writing,
suggestions for making improvement); and

« the school-based curriculum plan and current practice on the development
of writing skills.



Development of writing tasks

Based on the school-based curriculum plan on developing students’ writing
skills, students were guided to appreciate the good qualities of sample
student work to encourage them to reflect on their previous writing, set
goals and propose actions to improve their own writing.

Three writing assessment tasks were designed to create opportunities for
students to apply the self-monitoring and self-evaluation skills in their
learning process and at the end of the tryout period. Each writing task has a
separate assessment rubric including the success criteria on content,
language and skills for teacher’s assessment, students’ self- and
peer-assessment.

For details of the three writing tasks, tryout activities and assessment
rubrics please refer to Appendix I.

Implementation of tryout activities

Teachers could flexibly arrange the period for implementation of
assessment as learning to cover students’ self-reflection of previous writing
and self-assessment of learning goal attainment in a number of writing tasks
to be completed. For example, the period could span from a school term to a
school year to allow ample time for students to practise the metacognitive
skills involved in improving their writing.



Part 1: Appreciation of Good Sample Student Work, Self-reflection and Goal-setting

Learning and Teaching Process

Impact on Learning

The teacher

Students are motivated to read and learn

» selects good sample student writing from the outstanding writing produced by
and explains the strengths with textual their peers in a supportive learning
evidence; and environment and culture.

» demonstrates, in a think-aloud mode, Students develop their language and
how to appreciate good sample student critical thinking skills to appreciate and
writing by focusing on the best parts on analyse the outstanding writing in terms
the following: of content, organisation, and language
« Content (e.g. presentation of and style.

arguments with sound evidence, Students learn metacognitive skills
providing  sensible  suggestions, through teacher’s demonstration in the
giving precise and concise learning process.
background information,  using
anecdotes for illustration, etc.)
+ Organisation (e.g. using eye-catching
and specific sub-headings, using
effective topic and concluding
sentences, etc.); and
« Language and style (e.g. using
rhetorical questions to enhance
presentation, using visual images and
persuasive language, etc.)
(Refer to Appendix Il Appreciation of
Good Sample Student Work)

The teacher Students take ownership of their own

» guides students to review their own learning by being motivated to identify
writing assignments recently their own learning needs and propose
completed and the comments and action to improve their weaknesses.
feedback from their teacher; Students develop and practise their

> helps students to reflect on their metacognitive skills through expressing
strengths and weaknesses in writing their thoughts and analysis in writing and
and identify their learning needs; revising their plans to incorporate

» supports students to formulate feedback from their teacher.
personalised learning goals on content,
organisation, and language and style
and propose possible actions for each;
and
(Refer to Appendx Il Self-Reflection and
Goal-setting)

» provides constructive feedback to

students on the appropriateness of the
learning goals and the feasibility of the
proposed actions to facilitate students’
revision of their learning goals and
actions.




Part 2: Self-evaluation during the Learning Process

Learning and Teaching Process

Impact on Learning

The teacher

>

encourages students of the need to step
up their efforts to take actions in order
to attain their learning goals, especially
during the pre-writing and
while-writing stages;

provides opportunities for students to
evaluate the attainment of their
learning goals and the effectiveness of
the proposed actions in attaining the
goals in the post-writing stage; and
supports students to formulate further
actions to improve their writing skills if
necessary.

(Refer to Appendix IV Progress Chart)

Self-directed learning takes place when
learners keep track of their process of
learning at different stages.

The use of graphic organisers helps
students visualise their own evaluation of
their attainment of learning goals and
effectiveness of the proposed actions. The
visual representation also gives students
a sense of success and satisfaction in their
achievement or a reminder to take
further action.

Part 3: Overall Evaluation

Learning and Teaching Process

Impact on Learning

The teacher

>

guides students to evaluate their
overall attainment of learning goals and
the effectiveness of their actions, reflect
on problems encountered and actions
taken to overcome them, and plan for
further actions to make improvement;
and

provides constructive feedback
including acknowledgement of effort
made, observation of the learning
process and attainment of learning
goals and encouragement for making
new plans to improve learning.
(Refer to Appendix V
Self-evaluation)

Overall

Students develop the skills and
confidence in assessing their own
strengths and weaknesses and a positive
attitude towards improving their
language skills.

A growth mindset, which advocates that
success can be achieved through making
appropriate effort, is promoted among
students to empower them to take
ownership to improve their own learning.

The activities have been tried out in St Mark’s School. We thank the school for sharing their

experience and students’ work.




Implementation of tryout activities
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Appendix I

Theme/Module | Text-type Role of Target Purpose Communicative Function and
writer Reader Language Style

April 14 Appreciation of Good Sample Student Work, Self-reflection and Goal-setting

April 14 | Learning English | A school A journalist Students - To respond to the passage entitled | -+ To adopt a semi-formal tone to

Writing | through Popular | magazine and “Music and Movies now on the discuss the issue;

No. 6 Culture article teachers Move - too fast for some?”; To use appropriate expressions
To explain the impact of new and sentence structures to
technologies like MP3 players, compare and contrast ideas;
tablets and smartphones on To wuse appropriate tense to
entertainment and how they affect present facts and ideas; and
the interaction within a family; and To use rhetorical strategies to
To express personal views and give catch the readers’ attention
an appropriate title for the article

April 14 Self-evaluation during the Learning Process

May 14 Learning English | A letter of A staff member | General To briefly introduce the To adopt a polite and friendly

Writing | through appeal for in an NGO public organsiation, its mission and tone to appeal for donation;

No. 7 Workplace donation serving a vision; To use appropriate expressions

Communication specific To state the purpose for raising and sentence structures to state
disadvantaged funds and how the funds raised objectives and benefits, and show
group would be used; and cause and effect;

To explain why readers should
support the organisation and the
benefits of donation

To use appropriate tenses to
present facts and ideas; and

To use rhetorical strategies to
persuade the readers

May 14

Self-evaluation during the Learning Process
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Theme/Module | Text-type | Role of Target Purpose Communicative Functions and
writer Reader Language Style
May 14 Learning English | A blogentry | A debater Friends To describe what happened at the To adopt a personal tone in
Writing | through Debating grand final of the Inter-class recounting the event and
No. 8 Debating Contest; expressing one’s feelings; and
To comment on how the teams To use appropriate expressions
performed and the arguments they and sentence structures to
put forward; and describe the debate contest, the
To reflect on the experience and arguments put forward by the
the importance of debating skills in teams, the debaters’ performance
life. and the benefits of debating and
to reflect on the experience.
June 14 Self-evaluation during the Learning Process

Overall Evaluation




7

Appendix 111
Sample Student Work for Appreciation

Marks
Content | 3.0 ﬂ,/f
1

Accuracy 2§ (

Treatment DY /5)

NN

Marking | Ag—Agreement | Pr— Prepasition | W~ Word Form | V= Verb Form | T-Tense
Symbols | Ar—Anticle | CW - Choice of Word | Sp—Spelling__| A/P—Active/Passive | Total %
M o | Date: 20 Febnaary, 214
e — A LA :
. : éompﬂ i *J-M S Lo Remarks 3
o : ‘ [P

Clooe™ Wods Sy for (e Tdosbrimily workdy e

U

(hat r"‘”‘-"{”‘ﬂ:," Jebs Fts_your nervts wherzse s

" y 2 /’-AC

sod 2 O, Ho blend of % Qreate] apd westen

whateser aspets? To me, [ B nther the spirit of
i
()

the c.ri/iin the spivit o gudwre  baddshps

work hard, ood_storive for exceldevee, phokirg W/ ;
/ 64’,u/lL Jv;clu_l’ |.

ong Kong ane. of the beits wﬁﬂ%&_gﬂ# wvick phit?
a0 % ,@,f

o holf a C&T/BKOLA"’?«O ‘prolxéldw reflets such ?/
commendable contt v

W, —Tneoh b, ' Stawi ol

was —first wlosed i e /90, . S:.AG/ L‘a’ Zhe

fumes vaal il Ruman Ton, TF ono popalenid
il mer don :;]fc;ctm{:é H seild stites cidiel will,
Ae;/; #rk&f&%mmﬂﬁ;m;ﬂ&

Overall Comment:

‘..




kawan@yg%m He_rad —/—oﬂ teifﬁf Atz Ys#‘icw

ey b A 0 a g e o] anlie_Hennall

%gd,é@kiﬂ im&ﬁ?ﬁzéﬂéﬁa# wn&/\-éKe {M
_&ya!lmiﬁ.é_w_ma_hw_ 2 Son o

_- __@/{{zaﬂ@o-/ hows _rany Storry Aaus /’an' /ffc
. g a7 :

_strive_£o ~Aipd wmfaut#/wéqet adl of
s —ﬁo ‘,éj[.( ?‘J(C MD'SS/-&A{’ 4g 1 yc‘ V\7 :

;Liﬂﬂ—’ﬁm_@u&_naémé@_&mt PortShips i [rfe,

Wile_échomra_the pamn Ahome. ok ths Sg Aot
E gl be. wecome  wWith #letminetion and p@g@/ém/ s,

. B the spirrt shared among all HL”;_&?“I crtiiens —work Hard snd
: W”f’
Nover Give. {/D Wetfen A—?" the. /%’0; Whea —Lhe &Qmoms/ of +He.

J"}'S‘l”"’??/{ ﬁ{&/éézﬁvr 1o m»\;tr'—f‘y of e Pwhl:b?n has 7

o Mﬂ?ﬂ%"@éﬂ 4 7o make 4 [V Foy nsince, wolkty

06 tatory workes tat ot eparmovs, worldea]_They are Pl 2
e [.’11 /')

4ol 45 slavea These Ay _ore._ ithont-—r—Aat Ford ud

tull_of 290my, vhile such dn ppIrRg ssnn Sund by
7 S
Gorsn Topm o Az Caconry Ty —fund et Horfimge

t vy N tif Afopavvons ond beliw A it £ /

ﬁ\c;

4_ g fﬁ%ﬂ%@_ﬁﬂ Aﬂjomé the. ""'37L /ﬂ/tﬂ’fh( Q-ﬁ&d Ar%

- randl 85 tHhe tmnerd cutre oL Fex, o ‘wﬂ%\n the

loLZ,

J@W&ﬁm&fﬁﬁeé&m&lw

i r———— e —




Marks

Co..ent
Accuracy
4 Treatment
Marking | Ag-Ag [ Pr i | W = Word Form | V - Verb Form | T-Tense |
Symbols | Ar—Article [c CW - Choice of Word | Sp-sSpelling__| A/P—Active/Passive_| | | Total

pofhates CEigas in the.ford dgf. Tt trely ollats Do clld - Remis
of fhe crty that all the CHiS are. A”f(/ wm{j?,;,

rthkWi cotrtutions o ‘Dmnof& +ho beflement of Hag,

kdmj&/@/' ot B Va\f wiomertt, Jn‘[ﬂ“[’ net d‘ﬂ]‘a AoCSTt
ADPH ~+s the old %‘/a%,bw vacthes, Mv’ns&rrl"h
our ﬁﬁ[e As 4 Ary/vbas;‘(dm[; stdedd=, 143 song

renimds me_ ot /-,oh/v;l/l)’lpaﬁ(: gm—h?fls Aave waorkel

o buld_such o graxt CTty, ond_there’s rio reassy s o
us o give up esily upn challenges oed i stad?

Atz A& =B ﬁvvarlzdvlla; AN mm@% sorey
At hesls your £ned_soul, ard T trdy bellev
i we have the defemira®n o 5"””7?7\%’ He

bt ond vork hoil {ite plL cHiTEnS, wear, as
the Lyrts says, 'not {Ar/—%om the Hpstal

Qn/-v\/
‘«(;"\6( -M.‘l.u,\,
H’) o i j rhedicd
st gud ghomd AL AL "“(f
bmw’o 4 hagtdint 71%/

Ditee 20 by 3%

Fre

Overall Comment: W‘%M/ cuddnre \/t < I




Sample Student Work
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Activity 1: Appreciation of Good Sample Student Work

In this activity, | will

appreciate two good pieces of writing and understand their good qualities.

1. What do | like best about the sample work? Why?
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2. What would | like to learn from my classmates’ outstanding work?
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Appendix 111

Activity 2: Self-reflection and Goal-setting

In this activity, | will:

study three writing assignments | completed previously and the comments from my
teacher;

reflect on my strengths and weaknesses;

reflect on the comments from my teacher; and

set my learning goals and suggest actions for improving my writing skills by the end of this

school term.

1. What have | accomplished in_ my earlier writing assignments?
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2. Taking into consideration comments from my teacher, what are the areas for improvement?
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Progression chart

Learning goals Proposed actions

13

Appendix III
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Appendix IV

Name: Class: Date:

Activity 4: Overall Self-evaluation

In this activity, | will

evaluate the overall attainment of my learning goals and the effectiveness of the proposed

actions in attaining the goals;
reflect on the overall effectiveness of my plan to improve writing skills; and
plan for the next stage.

1. How well have | achieved the set learning goals and carried out the p}'oposed plan?
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2. What problems have | encountered in the process and how did | overcome them?
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3. List two ways | think | have developed or grown as a result of this plan for improving writing
skills?
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5. What am | going to work on or improve next?
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6. Response from my teacher:
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