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Promoting assessment for and as learning at the senior secondary level: 
Focusing on the development of writing skills 

An Exemplar 
 
Introduction 
This exemplar focuses on how assessment as learning could be built on the good 
practice of assessment for learning and implemented in schools to improve 
students’ writing performance.  
 
This exemplar illustrates how teachers engage students in assessment as 
learning to improve their writing skills through: 
• appreciation of good sample student work; 
• self-reflection and goal-setting;  
• self-monitoring of learning progress; and 
• self-evaluation.  

 
Assessment as learning require active engagement of students in connecting 
assessment to learning through acquiring and applying a range of metacognitive 
skills including self-reflection and monitoring skills. Support from teachers is 
crucial in the initial stage to help students develop the capacity to review, plan 
and improve their own learning. Teacher support is expected to reduce gradually 
to enable learners to take full responsibility for advancing in learning.  
 
Background 
The learning activities were tried out in a co-educational school located on Hong 
Kong Island with mostly students whose English level was above average. They 
were generally eager to improve their English but rely on teachers’ input and 
support to a large extent.  
 
Planning Stage 
 Creation of a favourable learning environment  
The following factors were taken into consideration in planning the tryouts. 
Arrangements were made to create a favourable learning environment 
conducive to the development of an “assessment as learning” culture among the 
teacher and students. 
• the teacher’s understanding of assessment for and as learning and her 

readiness in helping students to develop metacognitive skills; 
• students’ readiness to acquire metacognitive skills to conduct self-directed 

learning to improve their writing skills; 
• the positive class and school culture in supporting students to conduct 

self-assessment and self-evaluation;  
• students’ prior learning experience in assessment for learning / formative 

assessment (e.g. understanding of success criteria for individual writing task, 
teachers’ feedback on their strengths and weaknesses in writing, 
suggestions for making improvement); and 

• the school-based curriculum plan and current practice on the development 
of writing skills. 
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 Development of writing tasks 
• Based on the school-based curriculum plan on developing students’ writing 

skills, students were guided to appreciate the good qualities of sample 
student work to encourage them to reflect on their previous writing, set 
goals and propose actions to improve their own writing.  

• Three writing assessment tasks were designed to create opportunities for 
students to apply the self-monitoring and self-evaluation skills in their 
learning process and at the end of the tryout period. Each writing task has a 
separate assessment rubric including the success criteria on content, 
language and skills for teacher’s assessment, students’ self- and 
peer-assessment.  

• For details of the three writing tasks, tryout activities and assessment 
rubrics please refer to Appendix I.  
 

 Implementation of tryout activities 
• Teachers could flexibly arrange the period for implementation of 

assessment as learning to cover students’ self-reflection of previous writing 
and self-assessment of learning goal attainment in a number of writing tasks 
to be completed. For example, the period could span from a school term to a 
school year to allow ample time for students to practise the metacognitive 
skills involved in improving their writing.  
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Part 1: Appreciation of Good Sample Student Work, Self-reflection and Goal-setting 
 

Learning and Teaching Process 
 

Impact on Learning 

The teacher 
 selects good sample student writing 

and explains the strengths with textual 
evidence; and 

 demonstrates, in a think-aloud mode, 
how to appreciate good sample student 
writing by focusing on the best parts on 
the following: 
• Content (e.g. presentation of 

arguments with sound evidence, 
providing sensible suggestions, 
giving precise and concise 
background information, using 
anecdotes for illustration, etc.) 

• Organisation (e.g. using eye-catching 
and specific sub-headings, using 
effective topic and concluding 
sentences, etc.); and  

• Language and style (e.g. using 
rhetorical questions to enhance 
presentation, using visual images and 
persuasive language, etc.) 

 (Refer to Appendix II Appreciation of 
Good Sample Student Work) 

 

 Students are motivated to read and learn 
from the outstanding writing produced by 
their peers in a supportive learning 
environment and culture.  

 Students develop their language and 
critical thinking skills to appreciate and 
analyse the outstanding writing in terms 
of content, organisation, and language 
and style.  

 Students learn metacognitive skills 
through teacher’s demonstration in the 
learning process.  

 

The teacher 
 guides students to review their own 

writing assignments recently 
completed and the comments and 
feedback from their teacher;  

 helps students to reflect on their 
strengths and weaknesses in writing 
and identify their learning needs;   

 supports students to formulate 
personalised learning goals on content, 
organisation, and language and style 
and propose possible actions for each; 
and 
(Refer to Appendx III Self-Reflection and 
Goal-setting) 

 provides constructive feedback to 
students on the appropriateness of the 
learning goals and the feasibility of the 
proposed actions to facilitate students’ 
revision of their learning goals and 
actions.  

 Students take ownership of their own 
learning by being motivated to identify 
their own learning needs and propose 
action to improve their weaknesses.  

 Students develop and practise their 
metacognitive skills through expressing 
their thoughts and analysis in writing and 
revising their plans to incorporate 
feedback from their teacher. 
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Part 2: Self-evaluation during the Learning Process 
 

Learning and Teaching Process Impact on Learning 
The teacher 
 encourages students of the need to step 

up their efforts to take actions in order 
to attain their learning goals, especially 
during the pre-writing and 
while-writing stages;  

 provides opportunities for students to 
evaluate the attainment of their 
learning goals and the effectiveness of 
the proposed actions in attaining the 
goals in the post-writing stage; and 

 supports students to formulate further 
actions to improve their writing skills if 
necessary.  
(Refer to Appendix IV Progress Chart) 

 Self-directed learning takes place when 
learners keep track of their process of 
learning at different stages.  

 The use of graphic organisers helps 
students visualise their own evaluation of 
their attainment of learning goals and 
effectiveness of the proposed actions. The 
visual representation also gives students 
a sense of success and satisfaction in their 
achievement or a reminder to take 
further action.  

 
 
Part 3: Overall Evaluation 
 

Learning and Teaching Process Impact on Learning 
The teacher 
 guides students to evaluate their 

overall attainment of learning goals and 
the effectiveness of their actions, reflect 
on problems encountered and actions 
taken to overcome them, and plan for 
further actions to make improvement; 
and  

 provides constructive feedback 
including acknowledgement of effort 
made, observation of the learning 
process and attainment of learning 
goals and encouragement for making 
new plans to improve learning.  

 (Refer to Appendix V Overall 
Self-evaluation) 

 Students develop the skills and 
confidence in assessing their own 
strengths and weaknesses and a positive 
attitude towards improving their 
language skills. 

 A growth mindset, which advocates that 
success can be achieved through making 
appropriate effort, is promoted among 
students to empower them to take 
ownership to improve their own learning.  

 
The activities have been tried out in St Mark’s School. We thank the school for sharing their 
experience and students’ work.   
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Appendix I 
Implementation of tryout activities 
 

 Theme/Module Text-type Role of 
writer 

Target 
Reader 

Purpose Communicative Function and 
Language Style 

April 14  Appreciation of Good Sample Student Work, Self-reflection and Goal-setting 
April 14 

Writing 

No. 6 

Learning English 

through Popular 

Culture 

A school 

magazine 

article 

A journalist Students 

and 

teachers 

 To respond to the passage entitled 

“Music and Movies now on the 

Move – too fast for some?”; 

 To explain the impact of new 

technologies like MP3 players, 

tablets and smartphones on 

entertainment and how they affect 

the interaction within a family; and  

 To express personal views and give 

an appropriate title for the article 

 To adopt a semi-formal tone to 

discuss the issue;  

 To use appropriate expressions 

and sentence structures to 

compare and contrast ideas; 

 To use appropriate tense to 

present facts and ideas; and  

 To use rhetorical strategies to 

catch the readers’ attention 

April 14  Self-evaluation during the Learning Process 
May 14 

Writing 

No. 7 

Learning English 

through 

Workplace 

Communication 

A letter of 

appeal for 

donation 

A staff member 

in an NGO 

serving a 

specific 

disadvantaged 

group 

General 

public 

 To briefly introduce the 

organsiation, its mission and 

vision; 

 To state the purpose for raising 

funds and how the funds raised 

would be used; and 

 To explain why readers should 

support the organisation and the 

benefits of donation 

 To adopt a polite and friendly 

tone to appeal for donation; 

 To use appropriate expressions 

and sentence structures to state 

objectives and benefits, and show 

cause and effect;  

 To use appropriate tenses to 

present facts and ideas; and 

 To use rhetorical strategies to 

persuade the readers 

 

 

May 14  Self-evaluation during the Learning Process 
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 Theme/Module Text-type Role of 
writer 

Target 
Reader 

Purpose Communicative Functions and 
Language Style 

May 14 

Writing 

No. 8 

Learning English 

through Debating 

A blog entry A debater Friends  To describe what happened at the 

grand final of the Inter-class 

Debating Contest;  

 To comment on how the teams 

performed and the arguments they 

put forward; and 

 To reflect on the experience and 

the importance of debating skills in 

life. 

 To adopt a personal tone in 

recounting the event and 

expressing one’s feelings; and 

 To use appropriate expressions 

and sentence structures to 

describe the debate contest, the 

arguments put forward by the 

teams, the debaters’ performance 

and the benefits of debating and 

to reflect on the experience. 

June 14  Self-evaluation during the Learning Process 
 Overall Evaluation 
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Appendix III 

Sample Student Work for Appreciation 
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Sample Student Work  

 

Activity 1: Appreciation of Good Sample Student Work 

 

In this activity, I will  

• appreciate two good pieces of writing and understand their good qualities. 
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Appendix III  

 

Activity 2: Self-reflection and Goal-setting 

 

In this activity, I will: 

• study three writing assignments I completed previously and the comments from my 

teacher; 

• reflect on my strengths and weaknesses;  

• reflect on the comments from my teacher; and 

• set my learning goals and suggest actions for improving my writing skills by the end of this 

school term.  
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                           Appendix III 

Progression chart  
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 My progress in writing 1 

Colour your achievement of 

learning goals. 

My progress in writing 2 

Colour your achievement of 

learning goals. 

My progress in writing 3 

Colour your achievement of 

learning goals. 

 

 

 



15 
 

                 Appendix IV 

 

Name: ______________________  Class: ________________ Date: ________________________ 

 

Activity 4: Overall Self-evaluation 

In this activity, I will 

• evaluate the overall attainment of my learning goals and the effectiveness of the proposed 

actions in attaining the goals; 

• reflect on the overall effectiveness of my plan to improve writing skills; and 

• plan for the next stage. 
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