
 
 

 

 

This exemplar features an approach to task-based learning at
Christian Alliance Cheng Wing Gee College, which involves
developing a unit from the Form One textbook. The decision by
teachers in Form One to add "enhancement" or extension activities
to the existing textbook (Longman Express 1) was based on the
school's awareness of Hong Kong trends in task-based learning
(TBL). The aim of TBL is to provide students with an authentic
situation in which to use the language they learn in class from their
textbooks.

 

In this exemplar, the students are shown preparing menus as part of a textbook unit that focused
on the language of requests within the context of restaurants and food. The teacher, Mrs May Tam,
felt there was a need to extend the task in order to make it more communicative and meaningful.
With the support of the school management and the tuck-shop staff, the school tuck-shop was
converted into a restaurant, and the S.1B students took on the role of waiters and waitresses to
serve students from other forms. They took orders from their peers in English, collected orders and
payment, and served the food. English was used at all times, and the task helped to extend the
target language introduced in the textbook towards a more genuine, "real-life" communicative task
outside the classroom.

This exemplar includes a description of the activity, the planning process and the implementation
process, as well as interviews with teachers and student participants. From the study, it can be
seen that the task had several benefits:

Students enjoyed the task and were motivated to use English
throughout the activity.
Students' confidence was boosted.
It was seen that the S.1B students started to take more
responsibility for their own learning in and out of class.
Teachers noted that students were more willing to speak up in
class and to take risks with the language.
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The decision by Form One teachers to add
"enhancement" or extension activities to complement
the existing textbook (Longman Express 1) was based
on the school's awareness of local trends in task-
based learning (TBL). As a starting point, it was felt
that enhancement programmes should be introduced
in junior forms. Teachers wanted to provide students
with a more authentic situation to use the language
they had learnt in lessons. In the task featured in this
exemplar, students take on the role of waiters and
waitresses so that they use the language in the
textbook in a more meaningful and challenging way.
Mrs Tam, the S.1B teacher, wanted to involve the
whole class as well as other students in the school in
a task that extended and developed language
opportunities outside of the textbook and the
classroom.

 
 

  
 

 
 

 

Mrs Tam and her colleagues attempted to devise an extension, or enhancement, programme that
took a "pedagogic" task and then extended it to make the focus more authentic.

  
Briefly, the chapter of the textbook focused on the language of requests within the context of
restaurants and food.  Students were asked to write
menus for "imaginary" restaurants by incorporating different lexical items from the "food" theme.



 



 



 



 



 
 

  
The preparation started with the logistics. Teachers
decided that it would be useful to have students play the
parts of waiters and waitresses in a restaurant setting.
This meant that other students could be involved as
customers. To make the task more authentic, teachers
got permission from the principal to use the school tuck-
shop as the venue for the activity. Then students and
teachers designed a menu. 

  
The tuck-shop staff were willing to talk to student
"waiters"and "waitresses" in English and deserve great
credit for participating in this whole-school approach to
English. The atmosphere in the tuck-shop was made
more inviting by asking students from other forms to
provide background music. Once the venue had been
organised and the menus decided (using language items
that were covered in the "food" section of the textbook),
Mrs Tam focused on the pedagogical features of the task.

 
 

 

 

 

The key factor in designing the task was that it had to be related to
what students had already been exposed to in their English lessons.
The teacher followed the steps below to prepare students for the
task:

Students were grouped in class and asked to think of a
restaurant that they would like to open. Students were then
asked to think of a name for their restaurant.
Students were asked to design a menu. 

Different groups were asked to present their menus to the
class in the form of a role-play, where some group members
acted as customers while others assumed the role of
waiter/waitress/manager, etc.

 

At the end of this classroom activity, students were told about the
extended task in the tuck-shop that was to be held one week later.
It should be noted that the performance of each group in class and
each individual in the extended task was not assessed by the
teacher. Mrs Tam simply wanted the students to be present, to
produce the required language and enjoy the activity.

  
To make the task more authentic, Mrs Tam involved students from
S.1 in the restaurant task, which meant that waiters and waitresses
had to converse in English with strangers. Therefore, students were
very aware of the underlying goal of the task. The extension of the
task from the classroom to the "real world" was successful in
creating a meaningful language context for genuine communication
in English.

 

Students reported that they developed several strategies to help
them prepare for the activity. Some of these strategies were



 

employed by students in the preparation work they did in class, but
now they took on an additional meaning. Some of the students'
strategies involved:

Talking about the subject together
Looking for information in books and on the internet
Going to restaurants and reading the menus

Mrs Tam successfully tapped the interest of her learners and this interest motivated them
throughout the lessons leading up to the task. Students were well prepared in class but,
significantly, also took the initiative to prepare and research the task outside of class. Most notably,
several students mentioned that they visited restaurants and watched the waiters and waitresses.
One student even went to a restaurant where English was used. This enthusiasm and responsibility
for their own learning was a key benefit of the extension task.



 
 

 



 
 

  
The restaurant task was conducted on a Friday
immediately after school finished. The tuck-shop area
was closed to all students, except those involved in the
activity. The tuck-shop staff had prepared various food
items chosen earlier by Mrs Tam and her co-teacher.
Menus describing the food that could be purchased were
placed on each table. Click on the video clip to view the
restaurant task. 

  
 
Mrs Tam gave the "waiters" and "waitresses" the signal
to start taking orders from "customers". From
observation of the task, it was noted that other English
teachers attended the activity and offered help. Students
arrived from other forms and Mrs Tam asked several
senior students to provide help. The student waiters and
waitresses worked hard and used English all the time in
a very communicative way. Other students (not from 1B)
competed with each other to be served, so the waiters
and waitresses had to listen, respond and write down
orders at the same time. Once they had an order, they
took it to the tuck-shop where they presented the order
in English to another student and the tuck-shop staff.
The food was then delivered to the tables and the
waiters took new orders.

 

 

Another interesting feature of the task was that students were given responsibility for collecting
money from their "customers" and then giving it to the tuck shop staff at the paying counter. This
added responsibility and further enhanced the authenticity of the task, as many had to return
change to their peers in the same way as a real restaurant staff would do.

 

Students mentioned that they enjoyed the task, and that they liked
using English in this way. One student said that she felt she no
longer "had a reason to be scared".

Students' enthusiasm was genuine, and throughout the task, they
were encouraged by their teachers and peers. The benefits were
also recognised by the teachers concerned.

 



 
 

  
The students and the teachers enjoyed the task and recognised one another's contributions to the
activity. They had clearly gained valuable experience and confidence in using English in a
meaningful way.

The teachers observed some very significant changes in students.
Apart from enhanced self-esteem and confidence in using English, it
was clear that the students were taking a more active role in the
learning process. This perception of the students' development in
taking the initiative in the learning process is interesting. The
teaching approach has had a powerful effect on students' motivation
and attitudes towards English in Christian Alliance Cheng Wing Gee
College.

The teacher who coordinated the restaurant task is keen to build upon this "real-life" task in future
classes. Before the end of the task, she was already planning adjustments and modifications,
including soliciting help from senior students to act as more "challenging" customers
(linguistically). There is also a plan to include similar activities as part of English-Speaking days
held in the school.



 
 

  
Although the restaurant task was just a single extension activity that
lasted only one hour, its importance should not be underestimated.
Students were highly motivated and challenged by the task, and
willingly participated as waiters, waitresses and customers. Students
used English without coercion from teachers or prefects, and all
teachers involved commented on how excited the students were.
Pedagogically, students were given the chance to produce language that
they had learnt in class or through the textbook within a meaningful and
genuine communicative context.

 
The involvement of the tuck-shop and its staff made the task realistic, in
contrast to traditional "pedagogical" tasks, which are often carried out in
artificial and contrived classroom situations. The cooperation between
the English teachers and the tuck-shop staff also reveals a commitment
to providing students with opportunities for language use. 

 

 
 




