Exemplar 7: Collaborative Materials Development

Overview
|_

A distinctive feature of Po Leung_Kuk Mrs Ma Kam Ming-Cheung_Fook
Sien College (hereafter called the PLK Mrs Ma Kam Ming College) is
the collaboration amongst the members of the English panel to
develop effective teaching materials and adapt the textbooks to suit
the students' needs. Members of the English panel members
develop and share teaching materials regularly on a formal and
informal basis. Materials produced demonstrate sound application of
ELT principles and attention to students' needs. These materials are
shared through material-sharing trays and files and an intranet. In
addition, collaborative lesson-planning meetings within each
form have been recently implemented. Teachers teaching the same
form meet once a term to plan one unit in the scheme of work.
Materials and activities are developed collaboratively and are
subsequently implemented in classrooms. Peer observations are
conducted, followed by feedback discussions amongst teachers.

Teachers have gained a great deal from these practices: their
lesson-planning is more efficient, a supportive and participatory
working environment has been created, and their skills in designing
materials have improved. Students' attention and interest increase
when teachers use supplementary materials, they acquire new
knowledge outside the textbook and language learning is enhanced.

Sharing_of Materials Collaborative Lesson-planning
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The Principal's Approach to the Use of Te;wtl:}t:u:\k:;1

[

The principal, Mrs Yau, has a practical approach to the use of
textbooks. Her views on the use of textbooks and the role of
supplementary materials in the curriculum have influenced the
English panel's practice with regards to textbook adaptation and
materials design. She believes that:

e Materials development plays a key role in realising the aims of
the English curriculum;

e FEach textbook has its strengths, but textbooks should not be
expected to meet the needs of a diverse student body;

e Teachers need skills in adapting textbook and designing
materials in order to respond to students' needs and meet the
objective of enhancing students' English; and

e Sharing of materials ensures that teachers are not duplicating
each other's efforts.

"I think the best way to learn English is to listen more, to speak more,
to read more and to write more. With regard to these aspects, we need
the English teachers to design the teaching materials systematically and
set up schemes of assessment."

)




|_ Autonomy in the Panel

The panel deals with the textbook flexibly. Particular units are selected and sequenced according
to:

e Teachers' previous experience with the unit;

e Students' preferences and interests, and

« How the content and language in the units can be linked and
can build on each other.

Those teaching the same form will generally begin and end a
unit in the scheme of work at the same time, but this varies
from teacher to teacher since it is expected that teachers
respond to the needs of their particular class and experiment
with new teaching strategies. This flexibility is encouraged and
exploited by the teachers for materials sharing and
development.

The senior panel chair, Miss Denise Sze, adopts a "hands-off"
approach to managing her team, but with clear expectations that:

o Teachers use their classrooms as sites of professional
development;

e They provide a positive and enjoyable learning environment to
motivate their students; and

¢ They exercise their autonomy to respond to students' needs
and to experiment with new ideas and strategies.

Listen to teachers' views on the
English panel's use of the textbook.

6l
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Teachers in the panel confirmed that they are given a great deal of autonomy in deciding how a
particular unit in the textbook was to be realised in the classroom, and that they are encouraged to
be creative and take risks by experimenting with new ideas:




"Denise told me to use any methods. She gives
me a lot of space to... try out ideas."

"Denise will not say "no" to us. She'll just ask us
to try and see what happened then... I think it's
good that we can do and try whatever comes
into our mind."

Listen to Miss Medley and Miss Lai as they discuss how they plan lessons that motivate and engage
learners.

Valuing new ideas

One of the most important attitudes that the senior panel chair adopts is that new ideas are not
only encouraged but positively valued. Although typically teachers who have served the longest
have the most seniority, Miss Sze knows that teachers who have just recently completed their
pedagogical training in the latest ELT techniques and approaches can also contribute a great deal
to the panel. It is this attitude that is key to promoting the collaborative atmosphere in the panel
with regards to the adaptation of textbooks and the designing of materials.




|_ Sharing Trays

The members of the English panel create and share materials with
each other on a regular basis. This collaborative culture can be
attributed to the principal's approach to textbook use and the
autonomy teachers have to try out new ideas in their lessons and
cater to their learners' needs. Materials are shared through sharing
trays and files, and the intranet. They demonstrate pedagogically
sound materials design and the enrichment and enhancement of the
textbook. The positive impact on student learning and teachers'
professional development is also presented.
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Po Leung Kuk Ms. Ma Kam M ng — Cheung Fook Sien Coll ege

Nanme : Cl ass : Dat e

"Form 1 Engl i sh
Unit 3 -Shopping

Harry Potter and the Sorcerer’s

St one-Harry Goes to School

Make a |ist of school supplies that you
bought before the school term began.

| bought ....

Conplete the followng by circling the
correct answer. Then wite the sentence
i n the space provided.
1. Hagrid told Harry they could get
his school supplies in...

a) London

b) New Yor k

C) Hong Kong

d) Sydney

2. Harry was told to buy...
a) an ow
b) a cat
C) a toad
d) an owl, a cat or a toad

3. They net t eacher (s)
from school
a) one
b) t wo
C) t hree
d) f our

4. They went shopping in...
a) Di agon Al |l ey
b) Queens Road




C) Kowl oon Tong
d) Paci fic Pl ace

5. The N nbus 2000 was a

a) wand

b) br oonsti ck
C) ow

d) cat

6. At Gingott’s Wzard Bank , Harry

a) a wand

b) an ow

C) a broonstick
d) sone noney

7. Harry bought
a) one wand
b) two wands
C) t hr ee wands
d) four wands

8. Hagri d bought Harry
a) a toad
b) a cat
C) an ow
d) a broonstick

9. After they finished shopping,
Harry and Hagrid
a) went hone
b) had | unch
C) went to school
d) nmet sone friends.






|_ Form 1 Shopping: Harry Potter and the Sorcerer's Stone —I

Material Longman Target English Skill Type of
book and unit adaptation
Harry Potter video Book 1A, Unit 3 "Shopping" | Listening | Supplementation
segment and with authentic
worksheet 3 w00 material
Original textbook materials

oy | The aim of this unit is to enable students to describe a shopping trip
"7 they have experienced. This involves describing the shopping mall,

: R

Supplementary materials

preparation for the core task.

This supplementary activity enhanced and enriched the textbook unit in two key

ways:

1. The use of authentic materials helps to bridge the textbook with real life.
2. The choice of material—a popular Hollywood film based on an international
best-selling novel aimed at young people—is highly appealing to students

and acknowledges the importance of popular culture in young people's

lives.

Further analysis of features of the worksheet

describing preferences and recounting what was bought.

The teacher, Ms Medley, supplemented this unit with a segment from the popular
movie Harry Potter and the Sorcerer's Stone (produced by Christopher Columbus
and based on the best-selling book by J.K. Rowling) in which Harry goes shopping
for school supplies in Daigon Alley with Hagrid, who is accompanying Harry to
Hogwarts School of Witchcraft and Wizardry. Students watched the video segment
and completed a worksheet. This lesson took place before students actually
conducted their own shopping trip, so it was also used as language input and




|_ Form 1 Shopping: Harry Potter and the Sorcerer's Stone —I

Features of the worksheet

The lesson

l The worksheet begins with a brief pre-listening stage in which students

are asked to recall the items they bought before starting school last
September. This initial recollection of students' own experience is
considered good practice in encouraging top-down listening strategies.
The main part of the worksheet consists of 12 multiple-choice questions
based on the video segment. The 12 questions are designed to focus
students on the key events in the video segment, and draw on both
linguistic and visual clues as well as students' previous knowledge of the
movie or book. The multiple-choice format allows students to view and
listen to the video and complete the worksheet simultaneously, i.e. their
attention is not wholly taken up with reading and completing the
worksheet. In this way, the worksheet encourages the students to view
the video in an authentic manner, thus achieving a degree of "task
authenticity" (Guariento and Morley, 2001).

The teacher executed this lesson expertly and in a very

principled manner:

She elicited what students had bought before they
began secondary school and wrote these items on

the board.

She then found out how many students had seen or
knew about Harry Potter, thus activating their
background knowledge.

Next, she clarified some of the vocabulary on the
worksheet whilst further activating students'
background knowledge of the movie.

She asked students to move their seats so they
could view the screen clearly, showing flexible use
of classroom space to enhance learning.

Finally, at the end of the viewing, she gave students
a minute to complete their worksheets before
checking the answers, thus helping students deal
with the processing load (or the amount of

language that had to be processed in the time
available) in this task (Anderson and Lynch,

1988:56).



|_ Form 2 Cartoons: Design a Cartoon Character for David Beckham's Son —I

Material Longman Target Skills Type of
English book and unit adaptation
An integrated skills Book 2A, Unit 2 "Cartoon | Vocabulary Adaptation and
task involving Characters" consolidation, | extension of the
designing a cartoon integrated Pokemon

character toy.

speaking and | character design
writing task

Original textbook tasks

j=2X

The original textbook task is a Pokemon design competition (Longman Target
English 2A, p. 28). The task:

¢ instructs students to design their own Pokemon character and then to
describe it in writing by filling in a form.

e is contextualised as a cartoon character design competition to provide a
purpose and to make the task relevant to students.

¢ involves the use of the vocabulary about animal parts and descriptions of
animal behaviour introduced in the unit.

Adapted and newly created materials

LY

While the original task design is pedagogically sound, the teacher made
significant adaptations to the task and extended it considerably. The situation
and purpose were entirely revised: The celebrity footballer, David Beckham,
has a four-year-old son, Brooklyn, who is bored and asks his parents for a
new toy.

1. Students are asked to work in pairs to design a
cartoon character toy for Brooklyn and are given



some information about him, i.e. his age and his
likes and dislikes. Students are reminded to make a
toy that is safe for young children.

2. Pairs then plan and draw the cartoon character/toy
on their worksheet and then share their designs
with their classmates.

3. After this, students create a comic strip based on
this character.

4. Finally, they individually draft a letter to David
Beckham describing the new toy for Brooklyn.

Further analysis of the adapted task and evaluation of
student work.




|_ Design a Toy: The Adapted Task

There are several ways in which the revised and extended task attempts to address the needs of
the teacher's particular group of students:

* Photos of celebrities such as David Beckham were used on previous

occasions in this unit to teach vocabulary about faces and hairstyles
W in an interesting and motivating manner. The continued use of David
. Beckham to extend and exploit the textbook task provides
coherence in the teaching of this unit.

* While the original context and purpose of the task (a cartoon design
competition) are sound, identifying an actual person as a recipient
Q or audience, even if the situation is imaginary, makes the task more

communicative.

e The information about Brooklyn's preferences and the reminder to make a safe toy serve to
make the task more realistic, and provide parameters for students' toy designs, necessary
perhaps for those students who might have decided to include violent or otherwise
inappropriate features.

© Beckham wants to Eu_l,! hﬁ'{’fy‘ﬂ a nmnnd:ﬁmn, foy bt b can't
find a suitable one, He usked you to design a new carfoon churacter
and create a vew comic strip r his son, &

** Before designing, think abowr the follosing things**

L BmuElEm is ur years ol mows,
2. He loves playing football.

3. He (ikes monsters.

4. He doesn't fike rofors.

**Make sure yowr d'}sign is ny,‘:ﬁr children**

L

* However, the type of cartoon character is left completely
open-ended, unlike the textbook task, which instructs
students specifically to create a Pokemon character. The open-
ended nature of the task allows for student creativity, caters
to both boys and girls, and allows for personal input for
students to include features of cartoon characters they
particularly like. In this way, the amount and type of
scaffolding provided to students have been adapted while the
core task and vocabulary remain essentially the same.

e The task has also been adapted to include collaboration and
spoken interaction in pairs as students design and share their
cartoon characters. This is a natural way to include oral
interaction and, unlike the rather static task in the text book,
which involves individual students drawing and filling in a


http://good-practices.edb.hkedcity.net/exemplar7/images/photo/image025.jpg

form, it brings the task alive.

e Devising a comic strip based on their cartoon character allows
students to develop their character further and gives them
more opportunities for creative writing practice in a familiar
genre.

e Finally, the letter to David Beckham completes the task and
gives students meaningful writing practice and vocabulary
use.

The lesson and students' work

From the video recording of the first step of this task, it can be seen that students worked together
willingly and productively, and used some of the targeted vocabulary meaningfully. Students'
drawings of their toys and the illustrations for the comic strips incorporated popular cartoon
characters (Bad Batz Maru/X0O) and were presented in comic-strip visual style. Students' writing,
although not entirely in accurate English, showed their attempts to write in an appropriate comic-
strip style. Letters to David Beckham were also written in an appropriate style and voice, used
vocabulary from the unit appropriately, and included well-organised and often lively descriptions of
the toy.
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FASK T Creating your own Pokémon

——

=

1[: In this task, you will:

| ﬁ creale your own Fokdmon,

| 'ﬂ lind oul about your partner's new Pakémon.

I Y create a short comic strip with your new Pokdmon.

P e

= = e

A The Cartoon Club is organising a "Create your own ‘Pokémon’ Competition”. First
think of a new ‘Pokémen' and draw o in the space below. Then fill in the note sheet.

‘_-1'=h—=.|_1_\._'_ S—

Age: _

Looks like: Weight:

Other features:

Abilities:




Po Leung Kuk Mrs. Ma Kam Ming-Cheung Fook Sien College
Form Two English
Unit2 Composition

r—— Cmatin; il cormiie Htrip

Mame: _ sy Class: i« ) Dapds : _ Grade:

Dad, | feel so bared! | want a nm

W

OK, Brooklyn. Let’s go shopping!

@ Beckham wanrs to buy Brooklyn a new and funny toy bur fic can't find a suitable one. He

| asked youe to design a new cartoon character and create a view comic strip for his son., @

** Before designing, think abour the following things  **
Brooklyn is four years ofd now.
He foves playing foorhall.
He (ikes monsters.
He doesn't like robors.

** Make sure your design is safe for children **




§ Form 1: A Shopping Trip

Material Longman Target English Skills Type of
book and unit adaptation
Shopping excursion | Book 1A, Unit 3 "Shopping" | Integrated | Adaptation of
and survey writing, original shopping
B ars oo listening excursion task in
P Sy and textbook

speaking

These materials were adapted from Unit 3 on Shopping in Longman

+ .===| Target English 1A (pp. 58-59). The task in the textbook first asks
=== . | students to visit a shopping centre and complete a questionnaire about
= : their trip. The questions are multiple-choice with the option of an open-
response for each question (i.e. option D is "other"). The next stage
involves students telling each other about their shopping trip using
their answers to the previous task as a guide. Finally, students are
asked to write an e-mail to an imaginary friend, "Jimmy", about their
shopping trip.

Adaptations

The questionnaire

The S.1 teachers decided to use the textbook task, but with small but significant adaptations to the
questions and instructions, which enhanced the original task in several ways:

The questions were first reconstructed onto a separate worksheet that closely
resembled the original textbook task. This involved simple word-processing and
allowed teachers to adapt the questions to suit their aims. An advantage of
reproducing the task on a separate sheet is flexibility of use: the worksheet can be
easily taken to the shopping mall or used for further language practice, and is less
likely to detract from the genuine, real-world nature of the task.

The second adaptation involved revising some of the questions and removing the
multiple-choice responses in order to personalise the task, encourage varied responses
and take into account the range of real shopping experiences students were likely to
have had. For example, questions such as "Which shops did you like?" and "Why did
you like them?" replaced more factual questions in the original task such as "How long



did you stay there?" Removing the MC responses also made the task more demanding.

The interview

The second worksheet was a simple oral task in which students interviewed each other using the
questions described in the questionnaire. While the book instructed students to tell each other
about their shopping trip, the adapted task was focused on the listener, who interviewed another
student and noted down their responses in the empty boxes next to each question. Thus, an
information gap is created to facilitate meaningful oral exchange. The worksheet itself was very
simple and was easily created from the first question sheet. Although the task was semi-controlled,
genuine exchange of meaning was inherent in the task because the interview was about students'
actual experiences.

The e-mail message

Finally, the students were asked to write a letter to their teacher describing their shopping trip. In
the original textbook task, students were asked to write to an unknown and imaginary person
named Jimmy. Identifying a real person who is familiar to students as the addressee or "audience"
for their letter increased the communicative potential of the task, and was a very simple

adaptation to make.




Studerts read an
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JASK 3 Let's go shopping

i ET—— el i
' Im this task, you will:

ﬂ'f visit a shopping centre and complete a questionnaira.
ﬁ}{ talk about your shopping trip.
| ﬁ write an e-mail message about your shopping trip

J e e i

A Work m groups. Visut a shopprng cenive with your friends this weekend. Then

complete the questionnape below. Tick the correct boxes.

——
O My shopping trip O

4B which shopping centre did you go fo?
Festival Walk |_j
other[ ] (Whichone? .

Dragon Centre [

New Town Plaza ]
% Wnere is the shopping centre?

in Cheung Sha Wan ] in Kowloon Tong [

Tirmes Square [ ]

in Cousewoy Bay [ ]

r

.

inSha Tin["] other [ (Where?)in

Who did you go with?

How did you get there?

byMIR[ ]  byKCR[]
other ] (How?) by
3 What shops and features are there in the shopping centre?

8 8

bybus[]  bytoxi[]

clothes shops | D shops ] gift shops ]
cinema [] lceskating rink —] roller coaster [

others ] (What?)

2 pid you buy anything?
Yes[[] (What?)

&2 What ofher things did you do?
had lunch in the foed court [ ]
went on the roller coaster [

L—

went to the supermarket [ ] others| | (What?)

No[]

watched a film [:
went ice-skating ]

food court E
supermarket [_]

@ How leng did you stay there? -




Umt 3

B Work in parrs. Find « partner from another woup Take turns to deseribe youn
shapping trap. Use the questionnarre m Part A to help you. You ran begin Brle this

f’ Last Saturday/Sunday, | went to Festival Walk .
in Kowloon Tong. | went with Danny and Karen.

I 4 1/We went there by MTR ... ,
A ) - b O o L O M

€ Yesterdny you rererved an e-mail message from your friend. Read the message. Then
write back to hum. Use the questionnaire on the apposite page to help you

acn s —

e

sant:  Wednesday, 22nd October, 9.45 p.m,
Tex Chris
Subject: Shopping trip

" i

How are you doing? How was your shopping trip? Where did you go? Did you enjoy
it? Tell me something about it

Jimirmy

T (Sl LA

L Before you write your e-mail message, make a plan. You con wse the outling belmy fo
help vou.

Paragraph{  Background information, e.g. Where dd you g0? Whe did you go with? How did 7
you ger there?

| Paragraph2  The shapping cantre, e g Where is it? what do yor Uke abost ths shobping
centre!

Paragraph3  The shopping trip, a.g What did you do? Did you enjoy the tip? Why / why not? |

=

i
e TR

Kiy-nine 59




Po Leung Kuk Mrs. Ma Kam Ming-Cheung Fook Sien College

Name : Class : i i Date:
My Shopping Trip.
Due Date :

Task: Form a group of 3 - 5 students.

You need to visit a shopping centre (e.g. — Citygate)
After your shopping trip you need to write about it.
Here are some questions you need to answer.

Write your answers in sentences.

. Where did you go?

. When did you go?

. Who did you go with?

. How did you get there?

. Which shops did you like?

. Why did you like them?

. What did you do there? (eat, buy, see?)

. What did you like about the shopping centre? (e.g. Were there any seats, plants,
fountains etc?)

. Did you enjoy the trip? Why/Why not?




Po Leung Kuk Mrs Ma Kam Ming-Cheung Fook Sien College
Form One English
My Shopping Trip —Interviewing a classmate

Name: ( ) Class: Date:

Form a group of two or three. Take turns to interview your group members about their
shopping trip. Write their answers in the spaces provided below.

Name of the group member

you interviewed

1. Where did you go?

2. When did you go?

3. Who did you go with?

4. How did you get there?

5. Which shops did you like?

6. Why did you like them?

7. What did you do there?

8. What did you like about
the shopping centre?

9. Did you enjoy the trip?
Why/Why not?

Useful expressions:
Harbour City, Argyle Centre, MetroPlaza, Maritime Square
T-shirt, dress, apair of trousers, hat, bag



Form 3: Orbis Website

:

Material Longman Target English Skills Type of
book and unit adaptation

Navigating the Orbis Book 3A, Unit 2 "Orbis" Reading and | Revision and
website writing replacement of
textbook
reading
activity

Original textbook task

e imal C " -——% The original reading task involves a leaflet from the Charity Club at the
B s u student's imaginary school. It introduces the organisation Orbis and
iy m = how it has helped people around the world. The text is followed by five
e 1. questions from the imaginary school principal. All five questions are
easily answered by locating the correct information and quoting
verbatim from the text.

&
The revised version of the reading task

This sample worksheet was downloaded from the English panel's intranet and
was designed to replace the textbook reading task. The adapted task involves
- — students reading the authentic Orbis Hong Kong website rather than the
- mmm  specially written textbook passage, and is used after the topic of the unit has
been introduced to students.

Grading the task, not the text

The first three questions on this worksheet involve extracting key information about the Orbis
Hong Kong office. The next section (Task la-c in the second section) asks students to name the
three major causes of blindness, which can be easily extracted from the website text. These four
questions all require the student to read for specific information, thus using them to access an
authentic text while at the same time directing them to ignore the parts in the text that are above
thier level. In the original textbook, however, both the text and the questions are graded for


http://good-practices.edb.hkedcity.net/exemplar7/doc/F3%20Orbis_internet_CWY.pdf

students. Although both tasks are well-designed, the adapted task is a clear example of how an
authentic text that is itself above students' level can be made accessible to students through
careful construction of the accompanying question or task.

Exploiting the interactive nature of websites

The next part of the worksheet directs students to the section of the website where there are
several personal stories from which to choose. Each text, connected through hyperlinks, consists of
one or two short paragraphs describing the experiences of people who have benefited from Orbis'
work. In the worksheet students are asked to select a story of their choice and then write
"comments" about the story. This task improves on the original task in several respects. First, the
reader is interacting with the text in a personal way by choosing the text he/she would like to read.
Asking students to write a short "comment" on the text also invites a personal response from the
learner. In order to write a short comment, students would need to summarise some if not all of
the content of the text coherently, which involves meaningful language use.

Choosing which story to read, done by clicking on the hyperlink, is also an authentic way of
reading websites (see Guariento and Morley 2001 on task authenticity), i.e. websites offer the
reader/user multiple ways of navigating through the site, and individual readers will read the site
selectively and in a different sequence. Rather than allowing the learner to click on links in the
website at random, the worksheet provides guidance/scaffolding to assist students in navigating
and understanding the website text.

Finally, the worksheet directs students to the "Resources section" of the website and instructs
them to send an e-card to the teacher. Again, this step exploits a typical feature of websites:
hyperlinks to further resources or the means of communicating with the website creators or other
users. The e-card sent to the teacher gives the teacher initial evidence of students' successful
reading/navigation, and encourages personal, written interaction between teacher and student.

This revised version of a reading task involves both authentic text and authentic tasks that, in
turn, bring the topic to life for the student.



Po Leung Kuk Mrs. Ma Kam Ming-Cheung Fook Sien Secondary School F3_ENG_CWY
Form 3 English — Unit 2: Orbis
Internet Activity
My name is .I'm studying in Form 3 ____ . My class numberis . Today is

Accessing the Internet...

Please go to: http://www.orbis.org.hk , then choose ENGLISH,|
and try to search the following information...

On the left column, please click |About Us| - [Orbis Hong Kong|

1. When was the ORBIS Hong Kong Office opened?
2.  Who is the sponsor of ORBIS Hong Kong?
3. Where is the office of ORBIS Hong Kong?

Go back to the left column, please click Blindness Issues|.
1. Name the three major causes of Blindness.

a.

b.

C.

Go back to the left column again, please click |Patient Stories|.
1. Choose one story and read it. Write down a short comment of your selected
story. (50 words)

Now, go to , click , send an e-card to Miss Chow

(misswinniechow@hotmail.com). Thank you very much! ©




|_ Impact on Student Learning

S.1 and S.2 students identified a variety of activities they found
interesting and that helped them learn. These included drama
activities, movies, games and oral pairwork tasks. They commented
frequently that they found the lessons more interesting and useful
when the teacher did not teach solely from the textbook, and cited
an increase in their attention and interest levels when the teacher
used visual aids and activities. Students seemed to understand the
teacher's purpose in using photos and how high interest levels lead
to better learning. A number of students also mentioned an increase
in knowledge as a benefit of the teacher's use of supplementary
materials and activities. Finally, many students who were interviewed
showed an awareness of language-learning processes and how
supplementary materials such as photos and activities can help in
learning new vocabulary.

2B students' views on the use of non-textbook
materials in class.

Miss Medley and 1D students' views on learning
English in a fun way.




|_ Collaborative Lesson-planning

The English panel at PLK Mrs Ma Kam Ming College has recently implemented collaborative lesson
planning meetings. These planning meetings have been integrated into the existing form
coordination meetings and take place once a term at each form level.

The purposes of these meetings are:

To enhance the existing materials sharing and collaboration
process;

To encourage more systematic development and evaluation of
materials; and

To provide a structured forum for professional development.

The Planning-Teaching-Reflection Cycle

The collaborative planning process involves much more than simply planning lessons together.
There are several stages in the cycle of planning and teaching a unit:

1. The teachers of the same form meet once during each term at approximately the time when
most teachers are about to begin a new unit.

2. The teachers plan the unit together by sharing and developing new teaching materials and
activities, and discussing and evaluating previously used materials and textbook tasks.

3. A series of peer observations take place when teachers experiment with the ideas discussed
in the planning meeting in their lessons, other teachers come and observe.

4. Post-observation discussions are held and tasks are revised then implemented by those
teachers who observed the lesson. If timetables permit, further peer observations take place
throughout the teaching of the unit.

5. Finally, the teachers reconvene to evaluate the materials/activities.

Although these meetings are scheduled only once a term, every teacher on the English panel
teaches at least two levels and so is involved in two collaborative lesson planning and peer

observation processes each term.

On 4th March 2004, we attended a Form Two collaborative
meeting in which Unit 11, "Teen Problems", in Longman
Target English Book 2B was discussed and planned. Materials
developed in this meeting were tried out in teachers'
subsequent lessons.

Link to more details of the Form Two Collaborative Lesson-
planning_meeting.




§ The 8.2 Planning Meeting

development were evident.

A Form Two Collaborative Lesson-planning meeting was observed on 4 March
2004. All four S.2 teachers attended the meeting. Unit 11, "Teen Problems",

in Longman Target English Book 2B was discussed. The meeting was chaired
by Miss Lai. A number of good practices in lesson-planning and materials

The meeting

Good practices

Outlining of objectives:

To describe and express feelings about common teen
problems and give advice

Describing objectives in terms of
communicative language ability

Sharing of materials and ideas

e Examined last year's material
e Miss Chow brought a song: "Don't Laugh At
Mell

tark Willis- Don't Laugh at
Me

From the album "Wish You
Vere Here'

(Allan Shamblin/ Steve
Seskin)

I'm 3 latle boy with glasses
The one they calfthe geek

A little givlwho never smites
‘Cause I'va got braces on my
teath

And I know how it feels

To crpy mpselfto sleepu.

a

e Miss Fung suggested a video about bullying
e Miss Lai brought "Auntie Rose" letters from the
HK Student Standard

¢ Using authentic materials and a range
of text types

e Collaboration and sharing

e Valuing contributions

Discussion of tasks and activities and how to
implement them

e How to use recent current events - bullying
case

e Bridging the classroom and the outside
world
» Personalising content




e How to relate the topic to students' experience
and own problems

e When to focus on specific language: before a
task, after exposure to meaningful text

¢ Difficulty of material for own students and how
it would be adapted

Applying principles of teaching and
learning grammar and vocabulary

Considering students' needs and level

Discussion of drama activity, new to teachers

Groups prepare a short skit exemplifying a teen
problem

e Students' knowledge of script-writing

e "The products" are the play script and the
drama performance, however only the script
would be marked

e Referred to Miss Medley's experience of doing
drama in the hall drama

Encouraging experimenting and risk-
taking

Consideration of students' prior
knowledge

Focused marking

Drawing on colleagues' experience and
skills

Discussion of Auntie Rose letters

e Appropriateness of content of one reply letter
that was rather "rude"

- Draw students' attention to the tone of the
letter
- Ask students to rewrite it

Agreement on passages to be used for dictation, core
writing tasks

Critical evaluation of materials
Encouraging students' critical
evaluation of texts

Exploring register in writing
Ensuring uniformity

Outcomes of the meeting

Two teaching ideas were developed further and adopted by the teachers: three of the teachers
used the "Auntie Rose" letters as the basis of an integrated reading and writing task, and two

teachers conducted a drama activity on teen problems.

Link to the outcomes of the meeting: 1)_Auntie Rose reading_task and 2)_drama on teen problems




Mark Willis- Don’t Laugh at Me

From the album “"Wish You Were

Here”
(Allen Shamblin/Steve Seskin)

I’'m a little boy with glasses
The one they call the geek

A little girl who never smiles
'‘Cause I've got braces on my
teeth

And I know how it feels

To cry myself to sleep...




them. What should | do to help her?
Ah Mel

Dear Ah Mel

Psychologists tell us that shopping can be just as
addictive as gambling or alcohol. It has this hold over
us because it makes us feel good, even if it's only
temporary. But the person who is the shopaholic sel-
dom recognises this.

It very much depends on how much you want to get
involved in your friend’s life, and whether you're will-
ing to risk your friendship. If you openly criticise her
shopping, or tell her that there's something wrong
with her, you may lose her.

You could try suggesting alternative outings, instead
of shopping. Tell her that you're bored with shopping
and you want to try something different. And make
her feel good about herself. | don't mean be false,
because she will see right through that. Find the good
in her and praise it. She might brush you off but keep
at it, and hopefully she will begin to believe in herself
enough to stop her reckless habit.

Dear Aunty Rose,

| am an 53 student and one of my classmates refuses
to speak to me. She uses every excuse she can think
of to avoid talking to me. | don't know why she does
this, or what to do.

ing into their lives is not going to change that.

R

you? The answer is simply te do nothing and stop !
worrying about it.

Dear Aunty Rose,
| am embarrassed over my father’s girifriend. My par-
ents divorced two years ago and now he is dating this
woman. She is quite nice but | dont feel comfortable
talking to her. Am | acting strangely?

Poor Son

Dear PS

It's not strange for children of divorced parents to
resent the new people in their parents’ lives. And it
can be awkward trying to talk to these people. But
give her a chance before casting her in the role of
“wicked stepmother”.

She is probably also feeling pretty strange and }
uncomnfortable. Perhaps you could ask your dad what
sort of things she’s interested in and find out about
those things yourself, so that you have something to
talk about. | think that you must also admit to your-
self that your parents are not going to get back
together again and they need to get on with their
own lives. They both love you and someone else com-

Student Standard Friday, February 6, 2004

Dear Aunty Rose,
My good friend has been acting very differently lately.
She has gone from being an “A” student to nearly failing.
She no longer takes part in computer club activities
either. I'm not sure if she’s just going through a shert
period of change. But | dare not talk to her about it. |
don’t want our friendship to end just because of this.
Any ideas?

Worried

Dear Worried

What kind of a friend values friendship more than the
friend? It is obvious that something is very wrong with
your friend. You must talk to her. You don’t have to
force her to say anything, just ask her if there is any-
thing wrong, and make it clear to her that she can count
on you for support.

Dear Aunty Rose,

| am now in Secondary Four but | am unsure about what
| would like to do in the future. The career counselors at
my school cannot help much. So please help me.

- e lal
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e#iig on your mind?

to Aunty fose. e/ Stancaed Student, 371, Sing Tao
Bl Hal Wang Heeang Rras, Kawicen
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Many people change careers during their lives and end
up being guite successful. You may want to consider
taking a gap year between school and university, or get-
ting a job for a year or so. This will allow you to see
more of the world and give you a chance to experience
new things.

Dear Aunty Rose,
| think | am having difficulty adapting to school life. |
don't act like every body else at school. | feel alone in
the world. | don't know what to do. | am always made
fun of at school. | don't know if | should take it seriously
or not. | just usually ignore it until it gets out of control.
Then | get really angry and always take my anger out on
my sister. What do you suggest | do?

Different

Dear Different
It's difficuit for me to offer solutions if | don't know why
people are making fun of you. You say you feel different,
but you don't say in what way. Do you have three

" heads? Also you don’t say how old you are, so it is hard
frnr s b nidae the ace of vour peers. Classmates can
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self image question that you're dealing with. Can you
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Dear Johnny face being seen with a slob, or would you rather tell him
It's strange that this blushing (for that's what it is) has to shape up or ship out?

suddenly started. Did you have an unpleasant experi-

ence to do with public speaking? If you did, perhaps you  Dear Aunty Rose,

need to work through that so that it no longer bothers
you. The easiest way to do this is to imagine it as very
silly a cartoon and laugh about it. You might need to do
this a few times before your brain will let it go. If this is
not the case, then you need to “investigate” further. Do
vou blush if you talk to one person? How about if you
talk to two? How many people have to be there before
you blush? Maybe you could ask a few friends if you
could practise on them and gradually increase your
audience until you are no longer bothered by the size of
it. The other thing you could do is to practise in an
empty classroom. Sometimes it is just the formality of
the occasion that makes us feel uncomfortable.

My younger sister’s room is a mess. She is already 13
and it drives me crazy and we argue about it all the
time. What can | do?

Nancy

Dear Nancy

Unless you share a room with your sister, it's really
none of your business what she does in her own space,
s0 | would advise you to leave her alone. But if you have
to share a space or clean up after her, there are a num-
ber of things you can do to help her see the error of her
ways.

The first is to make a point of inviting all her friends into
her roormn whenever they visit. Hopefully she will be
ashamed and clean up. If this doesn’t work, on certain
days (say Mondays, Wednesdays and Fridays) you can
take one of those plastic rubbish bags, collect every-
thing on the floor - including food, books, dirty clothes,
shoes, and put them all into the bag.

Fut the bag in her cupboard.

This way when her favourite outfit becomes covered in
smelly, rotten food she will realise that it's best to clean
up before you do.

Dear Aunty Rose,

My boyfriend recently came with me to my family's New
Year reunion dinner. All my relatives were there. He wore
old shoes, jeans and a t-shirt. He did not even have a
proper haircut to make himself look a bit tidier and | was
a little embarrassed. He is actually quite handsome, but
| wish he would do something about his appearance.
What should | do?

17

Student Standard Friday, February 27, 2004

p : S E
S0 ing on your mind?
“Werite to Aunty Rote, c/o Stancard Studant, 5, Sing faa

Buding.Nal Wang Kweng Aoud, Kowioon ay
Studentsid thestandare om i

Emad

Dear Aunty Rose,

| once dated a girl and later into our relationship |
found out she really didn't want to go out with me.
She told me she was just bored with me. Now that |
am seeing someone new, how can | prevent this from
happening again?

really don't think you should interfere. Let your par-
ents decide what he is allowed to do. These games
may seem strange to you, but they help him stretch
his imagination and he's making strong friendships as
well. He will outgrow these games before you even
know it. Don't take his fun away from him.

Worried

Dear Aunty Rose,

My best friends and | like to dress and act punk. My
parents don't like it because they say that it is not
good for me and some of the ideas go against our
family’s faith, How can | deal with this? | don’t want to
follow their so-called “family rules”.

Dear Worried

What a nasty girl that was, lucky you escaped the
relationship early. it was very cruel for her to say
what she did, and | don’t blame you for being hurt and
waorried that the next girl will do the same. But not all
girls are like that and the best advice | can give to
you, is to be confident that you are a great person and
not to be yourself around your new girlfriend. There is
a reason this girl likes you, so feel good about your-

Rebel

Dear Rebel
Every generation shocks their parents. So you might

self. try to explain to yours that you are only doing your
Jjob. But other than that, there's not much you can do.
Dear Aunty Rose, When you are no longer living with your parents you

Should boys be allowed to play with toy weapons?

can make your own rules. While you are still living
Should they be allowed to play “war games"? My

with them, I'm afraid you have to follow what they



|_ Integrated Reading and Writing: “Auntie Rose” Letters —‘

The "Agony Aunt"-type letters from the HK Student Standard were written by young people. The
replies written by "Auntie Rose" were written in a typically short, direct style. Letters and replies
were signed/addressed with adjectives relating to feelings, such as "Worried" or "Confused". These
letters were chosen by the teachers because they were the authentic version of the letters in the
textbook and would clearly help to achieve the objectives of the unit.

Adaptations

The letters were made into a skimming task by separating the
letters from the replies, pasting them onto two large sheets of
paper, and then cutting them up into individual letters on small
squares of paper. Students in groups were instructed to match the
letters to the replies. The names of the addressees in the reply
letters were deleted so that students could not simply match the
author and addressee, but needed to skim the letters to understand
the gist of each text. The deleted addressee provided an
"information gap" for students to fill in as they matched the letters,
and allowed for easy comparison between groups and checking at
the end of the task.

The letters were cut up into individual pieces of paper so they could be moved around and
organised by the group members. It also allowed for groups to organise themselves and assign
particular members to deal with particular letters. If the letters had remained on the two large
sheets this would have made collaboration more difficult, and it is likely that students would have
worked individually rather than with group members. Also, the task itself had a clear goal — to
match all of the letters — so having letters on individual pieces of paper allowed groups to monitor
more clearly how well they had achieved their goal. There were 15 letters and 14 replies in each
set, i.e. one reply letter had been removed so that one of the letters did not have a match. This
single unmatched letter then formed the context and purpose for students to write a reply letter.
The other reply letters served as authentic exposure to the form and style of reply letters.

The video shows how Miss Lai made use of Auntie Rose's letter with her S.2B class.



The other S.2 teacher who used the "Auntie Rose" letters, Miss Chow, began by using only the
student letters. This was a preliminary step to prepare students for the more demanding task of
matching the letters. Miss Chow asked her students to categorise the letters according to the type
of problems, for example family, school, friends, as listed in the coursebook on page 66. This
shows that the adapted material, while carefully designed, was used flexibly by different teachers
to address the needs of different students.
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write to Polly about their problems. Here are three of their letters.

Note
‘Over-"is a commeon prefix which means
‘too much’, e.g. overcooked, overdo.

Dear Polly

| Please can you help me? I am thirteen, but my parents are very
overprotective and treat me like a baby. They never let me go out
with my friends. If I leave the house, I have to phone them every

5 hour. ] forbidden to uce ICQ so I can't even chat to my friendg
online, My ) parents are too strict and I hate .

9

'?_Ile_w_aekends are really boring becauge there ig nothing to do at
home. I want to go out shopping but I can’t, Every time my friende
ask me to go shopping with them, I have to a permigsion from my

10 parents. However, my parente alwayg say no, My friends often teage

me and call me a baby. I'm worried that I will lose my friende. #T

have no friends, I'l be really miserable,

My Auntie Jane says that [ ought to talk to my parents and explain
my feelings. What do You think I should do, Polly? I'm desperate for
I5 help.

Dear Polly

I'have lived in Hong Kong since 1999 but still don’t like
it here. My Dad, who has worked here for ten years,

great place to live and that the schools are excellent,

BIO
Hike my school, but I feel worried about m
schoolwork. Every day, we get loads of homework.
®There %too much homework for me to finigh in one
a

3 hight, Dad is always busy with work so he can't help
me. L don’t have any friends ih Hong Kong ei‘gier 0 |
can't ask for help. Another problem is that there is
nowhere for me to study at home. The sitting room is
very noisy and | have to share my bedroom with my

30 younger brother.

What should | do, Folly?

l 68 sixty-eight



I Unit 11

Dear Polly

%6am very worried about my girlfriend. I have known her since

35 kindergarten but we just started going out together two
months ago. At first, we were very happy and enjoyed each
other's company. However, after going out with her for a while,
I began to realise that she is actually quite a boring person.

I like to play games but my girlfriend hates games. She likes

40 sitting in McDonald's and reading. I quite like being with her but
I like to do other things too_ My friends think I'm silly to spend
so much time in McDonald'’s. They laugh at me and make me feel
embarrassed.

What do you think I should do? I like my girlfriend but I want
45 to spend time with my friends too.

Benny

Polly is doing some research on teenage problems. She reads the letters and ticks which problems the
lenagers have. Help Polly by ticking the boxes for her.

The three letters will be published in “Teen Times’. Polly has to write headlines for the three letters.
has thought of six ideas. Help Polly to choose a good headline for each letler.

; . Lonely and friendless in Hong Kong
J Pansy’s letter

Girlfriend or friends? How can [ keep both happy?

~ . ® ¥ t

1) Jiamin’s letter Toopoertoigoion .
No longer a baby

g Benny's letter *  Mysecretjob

° What should I do?

sixty-nine 69




them. What should | do to help her?
Ah Mel

Dear Ah Mel

Psychologists tell us that shopping can be just as
addictive as gambling or alcohol. It has this hold over
us because it makes us feel good, even if it's only
temporary. But the person who is the shopaholic sel-
dom recognises this.

It very much depends on how much you want to get
involved in your friend’s life, and whether you're will-
ing to risk your friendship. If you openly criticise her
shopping, or tell her that there's something wrong
with her, you may lose her.

You could try suggesting alternative outings, instead
of shopping. Tell her that you're bored with shopping
and you want to try something different. And make
her feel good about herself. | don't mean be false,
because she will see right through that. Find the good
in her and praise it. She might brush you off but keep
at it, and hopefully she will begin to believe in herself
enough to stop her reckless habit.

Dear Aunty Rose,

| am an 53 student and one of my classmates refuses
to speak to me. She uses every excuse she can think
of to avoid talking to me. | don't know why she does
this, or what to do.

ing into their lives is not going to change that.

R

you? The answer is simply te do nothing and stop !
worrying about it.

Dear Aunty Rose,
| am embarrassed over my father’s girifriend. My par-
ents divorced two years ago and now he is dating this
woman. She is quite nice but | dont feel comfortable
talking to her. Am | acting strangely?

Poor Son

Dear PS

It's not strange for children of divorced parents to
resent the new people in their parents’ lives. And it
can be awkward trying to talk to these people. But
give her a chance before casting her in the role of
“wicked stepmother”.

She is probably also feeling pretty strange and }
uncomnfortable. Perhaps you could ask your dad what
sort of things she’s interested in and find out about
those things yourself, so that you have something to
talk about. | think that you must also admit to your-
self that your parents are not going to get back
together again and they need to get on with their
own lives. They both love you and someone else com-

Student Standard Friday, February 6, 2004

Dear Aunty Rose,
My good friend has been acting very differently lately.
She has gone from being an “A” student to nearly failing.
She no longer takes part in computer club activities
either. I'm not sure if she’s just going through a shert
period of change. But | dare not talk to her about it. |
don’t want our friendship to end just because of this.
Any ideas?

Worried

Dear Worried

What kind of a friend values friendship more than the
friend? It is obvious that something is very wrong with
your friend. You must talk to her. You don’t have to
force her to say anything, just ask her if there is any-
thing wrong, and make it clear to her that she can count
on you for support.

Dear Aunty Rose,

| am now in Secondary Four but | am unsure about what
| would like to do in the future. The career counselors at
my school cannot help much. So please help me.

- e lal
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Many people change careers during their lives and end
up being guite successful. You may want to consider
taking a gap year between school and university, or get-
ting a job for a year or so. This will allow you to see
more of the world and give you a chance to experience
new things.

Dear Aunty Rose,
| think | am having difficulty adapting to school life. |
don't act like every body else at school. | feel alone in
the world. | don't know what to do. | am always made
fun of at school. | don't know if | should take it seriously
or not. | just usually ignore it until it gets out of control.
Then | get really angry and always take my anger out on
my sister. What do you suggest | do?

Different

Dear Different
It's difficuit for me to offer solutions if | don't know why
people are making fun of you. You say you feel different,
but you don't say in what way. Do you have three

" heads? Also you don’t say how old you are, so it is hard
frnr s b nidae the ace of vour peers. Classmates can
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self image question that you're dealing with. Can you
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Dear Johnny face being seen with a slob, or would you rather tell him
It's strange that this blushing (for that's what it is) has to shape up or ship out?

suddenly started. Did you have an unpleasant experi-

ence to do with public speaking? If you did, perhaps you  Dear Aunty Rose,

need to work through that so that it no longer bothers
you. The easiest way to do this is to imagine it as very
silly a cartoon and laugh about it. You might need to do
this a few times before your brain will let it go. If this is
not the case, then you need to “investigate” further. Do
vou blush if you talk to one person? How about if you
talk to two? How many people have to be there before
you blush? Maybe you could ask a few friends if you
could practise on them and gradually increase your
audience until you are no longer bothered by the size of
it. The other thing you could do is to practise in an
empty classroom. Sometimes it is just the formality of
the occasion that makes us feel uncomfortable.

My younger sister’s room is a mess. She is already 13
and it drives me crazy and we argue about it all the
time. What can | do?

Nancy

Dear Nancy

Unless you share a room with your sister, it's really
none of your business what she does in her own space,
s0 | would advise you to leave her alone. But if you have
to share a space or clean up after her, there are a num-
ber of things you can do to help her see the error of her
ways.

The first is to make a point of inviting all her friends into
her roormn whenever they visit. Hopefully she will be
ashamed and clean up. If this doesn’t work, on certain
days (say Mondays, Wednesdays and Fridays) you can
take one of those plastic rubbish bags, collect every-
thing on the floor - including food, books, dirty clothes,
shoes, and put them all into the bag.

Fut the bag in her cupboard.

This way when her favourite outfit becomes covered in
smelly, rotten food she will realise that it's best to clean
up before you do.

Dear Aunty Rose,

My boyfriend recently came with me to my family's New
Year reunion dinner. All my relatives were there. He wore
old shoes, jeans and a t-shirt. He did not even have a
proper haircut to make himself look a bit tidier and | was
a little embarrassed. He is actually quite handsome, but
| wish he would do something about his appearance.
What should | do?
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Dear Aunty Rose,

| once dated a girl and later into our relationship |
found out she really didn't want to go out with me.
She told me she was just bored with me. Now that |
am seeing someone new, how can | prevent this from
happening again?

really don't think you should interfere. Let your par-
ents decide what he is allowed to do. These games
may seem strange to you, but they help him stretch
his imagination and he's making strong friendships as
well. He will outgrow these games before you even
know it. Don't take his fun away from him.

Worried

Dear Aunty Rose,

My best friends and | like to dress and act punk. My
parents don't like it because they say that it is not
good for me and some of the ideas go against our
family’s faith, How can | deal with this? | don’t want to
follow their so-called “family rules”.

Dear Worried

What a nasty girl that was, lucky you escaped the
relationship early. it was very cruel for her to say
what she did, and | don’t blame you for being hurt and
waorried that the next girl will do the same. But not all
girls are like that and the best advice | can give to
you, is to be confident that you are a great person and
not to be yourself around your new girlfriend. There is
a reason this girl likes you, so feel good about your-

Rebel

Dear Rebel
Every generation shocks their parents. So you might

self. try to explain to yours that you are only doing your
Jjob. But other than that, there's not much you can do.
Dear Aunty Rose, When you are no longer living with your parents you

Should boys be allowed to play with toy weapons?

can make your own rules. While you are still living
Should they be allowed to play “war games"? My

with them, I'm afraid you have to follow what they
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Dear Aunty Rose

I don’t want to go to school anymore. Some
classmates always laugh at me and call me
‘Pork Chop’. Very often, they take out the
things inside my schoolbag and throw them
on the floor at recess. Sometimes they even
hit in my back and push me onto the wall.
I’'m scared and unhappy but I can’t tell the
teachers because they threaten me that

g "ivédau?yﬂose, they’ll beat me up if I tell anyone. Please
d""'fwa °’m“"ﬂan
vears aw:;_ M8 10 gate u’:‘&f::ﬂﬂfs dont hclp mel

L
SPOUI 1 fof hapt kerD: Which 1. They
ﬂ&& o

Seared)




s keep sayingd

pear Aunty Rose.
apet cat but Ty paren

1 want to kee
wpg”. What should ! do?

brang, No
e ap oW
shoulg | n“':]?m Mar

1o schoot fife. |
don't act fike every clse al 1,| feel alone in
the world. | what to de | am always made

it seriously

dapting

don't know

fun of at schoal. 1 don't knaW 1f 1 should take it 58
ornot.1 just usually ignore it until it gets out of
Then 1 get really angry a WaYS take my and
my sheter. What do you suggest | de?

Dtglfmil

Dear hunty Rose,
| met this y online @ oW months 280 We became
pretty 99 riends an Wi jed alot
of all the things | hea’ about S
re'l.a‘\ionshlu can ™ work,
y OWh safety.
ft him 2 picture of myself and he
ave started talking

of himself.
o four hours day. Weare almost

more and more
his are changing
ect mysell S

ny feelings a
ye lied uch just 10 F
truth about every”

.g‘ﬂ
E'i

for me-

wrote him 3

thing.

D | de e right thing? 15 there still 2 chance that he
will e Y boyfﬂend. thouah he lives in M cau?

Pro—

?::1! Aunty Rose,

\r SP:::EOS':?ES:::::;M of my classmates refuses

et ] every excuse sh

o avold talking to me. | don’t know wh; z:\:‘ ::::k
s

this, or what to do.

Pu n(uL

6.

ut of TS5 o

tell me g Course, | contrail, i

and jt have to g ng my
o

been alu really




Kong, ¢
daq e Li1a,

™ one of
the dag resciye 5, 0
Vit

e

eoly

f way I
You'll aisg pe helping ¢

/

{ seem®
& mDTe

ofiem
ens AU are, B
o qnd wiling \|1°“ ek 181"

m afrafd th
o Nive

©5 i Hony,
@ save f.f:.g

1s ot much ¥
arc's no wi Until then you aw
Lt

fs
that g’ U0 th s

.ﬂd_'rm;{; s,.r}e reey

IJJ;E” "dﬂars b

iy gy e ¥OUfe b o Vg

W, ooy r;
] ng fe Hing ¢ i
r..r

is shared by many studenls. Your
da your best 50 that you can have 3
r, there is such 2 thing a3 [

. [ think your probler
parents want you (o
! bright future, Howeve
much!
Perhaps you could ma
. doing, and wrile down
- study each subject. Then,
' and explain to them that yau
subjects, and that you camnel
any rest.

\ ask them to help you make a
way instead of fighting with them you can work togeth-
er to prepare for your exams, This will help thent fae!

_ like they have some control of Lhe situation, wilich

should help then refax 2 little.

ke a list of the subjects you are
the amaunt of time you need (o
<it down with your parents
need to rest in betwean

{ study all the time withourt

study timetable, and that

il you feave

u gan do unt

foraver

u re ]

i the ¢
Thare you get han
jhout homes: while alse enjoying

sell.

(9
| Are these by any cf
phoning you? Persond
* always interrupt me and | think they'
Even If you are busy with someone @
ignare the ringing of @ ph

\phone then | suggest you /

don't want to be disturbed. If you are peing

honed on @ landling, then I suggest yau tell your
callars that you are busy and will call them bacl
when you have time. Do ot answer any ques-
tions. Just tell th

am you will call them back and
then hang up- When you

fail to call them back
they may get the message that

you have better
things to do than answer their sm:y Tigit_fqﬁs_. _

hance girl friends that are
lly | hate phones, they
re very rude-

se you can't

" Psychalogists ¢

i:‘:i:::::;s[f;miﬁng o; alcohol. It has this hold over
akes us feel good, even if it"
temporary. But the g d
person wi i
iom peliineiiis he is the shopaholic sel-
1 vv;r{g .-::_Jch depends on how much you want to get
" d in your n_'lend’s life, and whether you're will
;&;ﬂ !’iSk your friendship. If you openly criticise :t;r'
0pping, or tell her that there' ]
\:lﬂi her, you may lose her. ¢ something wreng
otf)r;r ’;:::I:j.‘ try suggesting alternative outings, instead
ore Wp ng. Teil her that you're bored with shoppin,
and '_:; v want lo lry something different. And make y
b!cauzeg:;:!d »jr'?:o;: hazfrs‘llei.l', I don't mean be false, )
; v @ right through that. Find th :
g:?:;i;d'l urar]sfe;t She might brush yau off I;u': f:(fpd
3 ropefully she will begin to beli ]

enough to stop her reckless habit. clieve in hersel




——

.;/

SRR N cr i
" with your so-called |

i ith? Find
to be “cool” W' et it
Ay Sm?k:lfy worth being Cgﬁmke e
o 'eio ot want you to B g Y00
o a. There should %un'tpuwour
. NTEOF; \;w‘th your frie]:{'l;;f.s.g =
folest S, of fitting In.
It zloriskjust for the sake
health

>
Ifyoun

friends, :
some [riel

C be ,a/eased tha )
‘{ ﬂ/‘ready J

B 'q
Y itiepgpn : 11%€ Yoy

3 ;
" Perhap, bring
T S oy

" g they -0

;

ey e
= - his bay-
m) assing your s 10 WS e very
fessing Yol | i love dan
~Gourre brave for col then | think 1’ nd you to the him
Tfisr care @ I syeo::l "'"He{th?lairje‘gf’i”gt FSES; not
(o] a ou
t pleas Ify e a
ers are tha » with hirt:
%19" takecﬁ‘:ru 10 be atone ¥
he g
laave 1

B T ————— —
1t's difficult for me to o Ter solutions if { don't know why
people are making fun of you. You say you feel different,

N but you don't say in what way. Do You have three
.'leads?Afs_o you don’t say how old you are, 50 it is harg
for me to Jjudge the age of Your peers. Classmates can
be very cruel and often when they are in g group they
act differently from the way they would act if they were
by themselves, Something you ma y find useful is to
“outsmart” them, Make fun of Yourself before they
make fun of you, “foke" away from them and
own it yourself. That empowers you, There js g good
saying - faugh and the world laughs with you, ery and
you cry alone. This is not excusing your classmates'
behaviour, an!yjielpr'ng You to deal with it, As for taking

your anger out on your sister, that is really unfair and

mean. Are you as bad as your tormentors or better than
them?

(¢
I ’;'-r;;r:ire your friends at school will probably tease you
a little about your glasses at first, but then they wilf
forget aif about them and things will be back to nor-
mal, However if you don't wear them, you could dam-
age your eyes further, and suffer from headaches or
bad posture from leaning forward to squint afl the
time, Alsa, you don't need to be worrying about your
ayes when you're trying to learn, So You're just going
to have to be brave and strong until everyone gets
over the difference in your appearance.

\_—//

Urther, pg

w ;

"any peaple have ¢o oot i you
o £

. iere beforg
7 them afew friends j You

e
0 practise in
i 5t an
imes jt jg JUSt the foy,
Us feef yp, Comfortapje

Omet,
kes

f
ish love
selfish
ect your




|_ Positive Effects of the “Auntie Rose” Reading Task —‘

When interviewed after using the "Auntie Rose" reading activity,
Miss Lai was pleased that a number of groups had collaborated in
the task and were able to find matches fairly quickly. In the
subsequent lesson, as groups continued to match their letters, she
asked the successful groups to share their strategies for completing
the task.

She also described some of the positive effects of introducing this authentic text into the
classroom.



|_ Drama about Teen Problems

— The second task discussed in the S.2 collaborative lesson-planning
e = meeting, a drama about teen problems, was adopted by Miss Chow
St : and Miss Lai. Neither Miss Chow nor Miss Lai had conducted a formal
i drama activity in their teaching before. Miss Chow was also new to
— : the teaching profession and Miss Lai was her assigned mentor.

—— Both teachers carried out the task in much the same way. They
Q introduced the task and asked students to form groups and prepare
a drama script on a particular problem. Miss Lai gave students a
worksheet to assist them in writing a drama script and instructions
for planning and performing the drama.

She also gave groups the option of doing voiceovers (one student
narrating and saying the lines while the other students mimed the
actions) to address the mixed abilities within groups. Students first wrote
their script and submitted it for editing and marking by the teacher. Then
students prepared their drama, and it was performed on stage in the hall
during class time. Both teachers included a feedback session at the end
of each drama performance. Classmates gave advice to the characters in
the story and commented on the problem shown. This feedback stage is
simple but is one of the most important steps in the task as it provides
the audience with a natural reason for listening, which in turn gives the
performers on stage a communicative purpose.
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Finally, students evaluated each performance and gave each other suggestions for improvement.
This stage is also important in developing learners' self-assessment skills.

The task is pedagogically sound in the following ways:

o It involved student creativity and personal experience.

o It is drew on students' knowledge of dramatic performance through television and cinema

e It required teamwork and cooperation.

o It was an "open-ended" task (Ur 1996, Prodromou 1992), i.e. it did not require a convergent
response and was thus suitable for mixed-ability groups.

o It recycled language taught in the unit (e.g. giving advice) several times in the task.



» It developed peer- and self-assessment.

Explore the impact of the drama activity on students' learning




Po Leung Kuk Mrs. Ma Kam Ming-Cheung Fook Sien College
Form Two English
Unit 11 Teen Problems
Writing Task — Writing a Script for a Drama (Guidelines)

Name: Class: ( ) Date:

© What am I going to do? ©

You are going to do a drama. But before that, you need to write a script.

© What is the drama about? ©

The drama should be about teen problems, for example,

feenagers may have problems with their family, studies, love

© How long should the drama be? ©

It should be about 5-8 minutes. You may talk about 1 or 2 cases.

© Who should I work with? ©

There should be 8 students in a group. It is better that you

have some girls and some boys in a group because you neea

different characters.

© What should I prepare? ©

1. A script 3. Costume (if necessary)

2. Casting 4. Make-up (if necessary

2. Anything you think necessary




mhen must I hand in the script? ©

2" April, 2004 (Friday)

© When will we do the drama? ©

16" April, 2004 (Friday)

N

Cover Page
of the

Po Leung Kuk Mrs. Ma Kam Ming-Cheung Fook Sien College Script
Form Two English Drama
~~ Teen Problems ~~
Group Members: 1. 2B ) 2.
3 4.
Characters: 1. Mary (by Chan Tai Man) 2. Mary’s dad (by Wong Mei Mei)
3. 4.
Voice: 1. Mary (by Lee Wai Ming) 2. Mary’s dad (by Leung Po Lam)
3 4.

(Mary is doing homework at home. Her brother is watching TV. It is so noisy. )

Scene 1

Mary: Can you turn down the TV, please? I'm doing homework right now.
Brother:  You’re so annoying! Just shut up! ...

Scene 2
(Mary is having an English quiz in the classroom. She finds it really difficult ...)

Miss Wong: OK. Time’s up. Put down your pans.

'
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|_ Student Engagement in the Drama about Teen Problems —I

Students in both Miss Chow's and Miss Lai's classes put a great deal of effort into their play scripts
and performances and they clearly enjoyed the process. It was evident from the drama
performances, that students were indeed engaging with English through this task. It was observed
that:

o Students had taken the opportunity to be creative and personal, as demonstrated by the
lively language used in their play scripts and the interesting storylines about difficult topics.

¢ A range of dramatic techniques were employed in the performance such as voiceovers,
narration, symbols to signal scene changes (for example the jingling of keys) and the use of
props and costumes. With the exception of the narrators, most of the students had
memorised their lines and actually acted out their parts, improvising their lines on occasion.

e The students watched each other's drama performances with genuine interest and great
attention. Students in the audience laughed, applauded and responded to each performance,
and this was a key factor in encouraging the students on stage to communicate meaningfully
and to express themselves clearly.
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Impact of the drama activity on students' learning

"And sometimes when I forgot the lines during our performance, I didn't worry about it because
we were just performing on our own and the audience just watched our performance. We just
express ourselves, and we don't have to worry about our mistakes because our teacher will
highlight our mistakes at last. We don't have to worry that the audience can't get our meaning."

"First of all, when we planned the drama, we looked at the topic and chose some relevant
vocabulary for writing the script. Then, we wrote some sentences based on the vocabulary. The
process strengthened my impression of the vocabulary and grammar. Sometimes, when we discuss
the topic in our daily life in English, the sentences pop into my mind, and leave a stronger
impression on my mind."

"I learnt about quick wit in speaking. Even if I forget the line, I can make up sentences according
to the context. It's fun to express our ideas on the spot.”

Miss Lai explains how students injected their own personalities and personal lives into their
performances.



Pr—
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Students reported that they had benefited from the
drama in the following ways:

e Increased confidence in speaking

e Improved oral fluency

e Increased sensitivity to pronunciation and
voicing; and

» Consolidation of the vocabulary taught in the
unit



Teachers' Views on the Benefits of the :
[ Collaborative Lesson-planning Meetings and Peer Observations _|

When asked about the form planning meetings and peer observation, all the teachers interviewed
expressed that it was a positive initiative and that they had found the experience useful. They
mentioned several benefits of the form collaboration meetings, lesson-planning and peer
observation process.

Several teachers reported that the benefits included assistance in
lesson-planning and access to teaching ideas:

"We come together and we can generate ideas,
brainstorm more ideas. We can discuss how we can carry
out the activities, and what we have to focus [on]."

One teacher also mentioned the more general benefit of connecting
with colleagues during a busy and full year typical of secondary
school teachers' working lives in Hong Kong:

"I think it's good for us to have the meeting. Because we
can get some common ideas about what others are
doing."

She also felt that the meeting helped her to discover new activities
and teaching strategies, to learn about colleagues' strengths and
experience, and to identify opportunities for peer observation:

"Some of them gave me inspiration about how to teach
the students. For example, I remember Eva mentioned
that she was going to have a drama with her students,
which I'd never thought of. I thought it was difficult to
do this in the school. So, in the future, I'm going to
observe her lessons about her students' drama..."






Summary
|_

Implications and recommendations for other schools wishing to foster collaborative materials
design and textbook adaptation

To establish a collaborative culture amongst teachers, it should be recognised that trust amongst
colleagues is the foundation of a collaborative culture. It is important therefore to value ideas and
contributions from all members of the panel, whilst recognising and exploiting individual strengths
and providing support to new or junior members of staff. In such a culture, competition and
negative comparisons between colleagues are minimised. In addition, it is suggested that a
collaborative culture is best developed at the grassroots level. It can be encouraged from above,
but can only truly be established through the daily interactions of teachers.

Developing materials and adapting textbooks are areas in which teachers can collaborate. To
promote this practice amongst teachers, panels can:

e Encourage teachers to take risks in the classroom and learn from trying new ideas;

+ Adopt a flexible approach to the use of textbooks and allow teachers freedom to address
students' needs;

e Set up systems such as the sharing trays and intranet so that the sharing and adapting of
materials is simple and accessible to teachers;

« Alongside the development of a general sharing culture in the panel, include more formal
and structured ways of collaborating on materials design, such as the regular planning
meetings and peer observations implemented by the panel recently.

Learning to devise communicative activities based on authentic texts and to adapt existing tasks in
the textbook can best be cultivated in a collaborative culture, as teachers can learn from each
other. Enhancing textbook tasks and developing worksheets need not be an arduous task. From
the key principles exemplified in the materials examined in PLK Mrs Ma Kam Ming College, teachers
can:

* Consider task authenticity when devising tasks around spoken or written texts, i.e. consider
how the text is read and used in real life and structure the task in a similar manner.

o Increase the communicative potential of the task or material by making the context and
audience authentic or as authentic as possible. Very often this simply involves identifying an
actual person in the students' lives as the audience.

+ Make the task "open-ended" which caters for mixed-ability classes and places the emphasis
on genuine rather than pre-determined responses. Again, this could be as simple as
removing MC options.
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