
 
 

 

  
A distinctive feature of Po Leung Kuk Mrs Ma Kam Ming-Cheung Fook
Sien College (hereafter called the PLK Mrs Ma Kam Ming College) is
the collaboration amongst the members of the English panel to
develop effective teaching materials and adapt the textbooks to suit
the students' needs. Members of the English panel members
develop and share teaching materials regularly on a formal and
informal basis. Materials produced demonstrate sound application of
ELT principles and attention to students' needs. These materials are
shared through material-sharing trays and files and an intranet. In
addition, collaborative lesson-planning meetings within each
form have been recently implemented. Teachers teaching the same
form meet once a term to plan one unit in the scheme of work.
Materials and activities are developed collaboratively and are
subsequently implemented in classrooms. Peer observations are
conducted, followed by feedback discussions amongst teachers.

 
 

 
Teachers have gained a great deal from these practices: their
lesson-planning is more efficient, a supportive and participatory
working environment has been created, and their skills in designing
materials have improved. Students' attention and interest increase
when teachers use supplementary materials, they acquire new
knowledge outside the textbook and language learning is enhanced.

 
 

Sharing of Materials Collaborative Lesson-planning

irishung
Typewritten Text
Exemplar 7: Collaborative Materials Development



 
 

 

  
The principal, Mrs Yau, has a practical approach to the use of
textbooks. Her views on the use of textbooks and the role of
supplementary materials in the curriculum have influenced the
English panel's practice with regards to textbook adaptation and
materials design. She believes that:

Materials development plays a key role in realising the aims of
the English curriculum;
Each textbook has its strengths, but textbooks should not be
expected to meet the needs of a diverse student body;
Teachers need skills in adapting textbook and designing
materials in order to respond to students' needs and meet the
objective of enhancing students' English; and
Sharing of materials ensures that teachers are not duplicating
each other's efforts.

  

"I think the best way to learn English is to listen more, to speak more,
to read more and to write more. With regard to these aspects, we need
the English teachers to design the teaching materials systematically and
set up schemes of assessment."

  



 
 

 

  
The panel deals with the textbook flexibly. Particular units are selected and sequenced according
to:

Teachers' previous experience with the unit;
Students' preferences and interests, and
How the content and language in the units can be linked and
can build on each other. 
 
Those teaching the same form will generally begin and end a
unit in the scheme of work at the same time, but this varies
from teacher to teacher since it is expected that teachers
respond to the needs of their particular class and experiment
with new teaching strategies. This flexibility is encouraged and
exploited by the teachers for materials sharing and
development.

The senior panel chair, Miss Denise Sze, adopts a "hands-off"
approach to managing her team, but with clear expectations that:

Teachers use their classrooms as sites of professional
development;
They provide a positive and enjoyable learning environment to
motivate their students; and
They exercise their autonomy to respond to students' needs
and to experiment with new ideas and strategies.

 
Listen to teachers' views on the

English panel's use of the textbook. 
  

 
 

 
 

 

 

 
Teachers in the panel confirmed that they are given a great deal of autonomy in deciding how a
particular unit in the textbook was to be realised in the classroom, and that they are encouraged to
be creative and take risks by experimenting with new ideas:



  

"Denise told me to use any methods. She gives
me a lot of space to... try out ideas."

  
 
 
 
 
 
"Denise will not say "no" to us. She'll just ask us
to try and see what happened then... I think it's
good that we can do and try whatever comes
into our mind."

 
Listen to Miss Medley and Miss Lai as they discuss how they plan lessons that motivate and engage
learners. 

  

 
  

 
 
 
 
 
Valuing new ideas

One of the most important attitudes that the senior panel chair adopts is that new ideas are not
only encouraged but positively valued. Although typically teachers who have served the longest
have the most seniority, Miss Sze knows that teachers who have just recently completed their
pedagogical training in the latest ELT techniques and approaches can also contribute a great deal
to the panel. It is this attitude that is key to promoting the collaborative atmosphere in the panel
with regards to the adaptation of textbooks and the designing of materials. 
 

 
 



 
 

 

 

The members of the English panel create and share materials with
each other on a regular basis. This collaborative culture can be
attributed to the principal's approach to textbook use and the
autonomy teachers have to try out new ideas in their lessons and
cater to their learners' needs. Materials are shared through sharing
trays and files, and the intranet. They demonstrate pedagogically
sound materials design and the enrichment and enhancement of the
textbook. The positive impact on student learning and teachers'
professional development is also presented.
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Po Leung Kuk Mrs. Ma Kam Ming – Cheung Fook Sien College 
 

Name :_________________ Class :________________ Date 
:________________ 
Form 1 English 

Unit 3  -Shopping 

Harry Potter and the Sorcerer’s 
Stone-Harry Goes to School 
Make a list of school supplies that you 
bought before the school term began.  
I bought….. 

     
     

 
Complete the following by circling the 
correct answer. Then write the sentence 
in the space provided. 
1. Hagrid told Harry they could get 
his school supplies in… 
a) London 
b) New York 
c) Hong Kong 
d) Sydney 
 

_______________________________________
_________ 
 
2. Harry was told to buy… 

a) an owl 
b) a cat 
c) a toad 
d) an owl, a cat or a toad 
 

_______________________________________
_________ 
 
3. They met _____________ teacher(s) 
from school . 
a) one  
b) two 
c) three 
d) four 
 

_______________________________________
_________ 
 
4. They went shopping in… 

a) Diagon Alley 
b) Queens Road 



c) Kowloon Tong 
d) Pacific Place 

_______________________________________
_________ 
 
5. The Nimbus 2000 was a  

a) wand 
b) broomstick 
c) owl 
d) cat 
 

_______________________________________
_________ 
 
6. At Gringott’s Wizard Bank , Harry 
got  
a) a wand 
b) an owl 
c) a broomstick 
d) some money 
 

_______________________________________
_________ 
 
7. Harry bought 

a) one wand 
b) two wands 
c) three wands 
d) four wands 
 

_______________________________________
_________ 
 
8. Hagrid bought Harry  

a) a toad 
b) a cat 
c) an owl 
d) a broomstick 

 
_______________________________________
_________ 
 
9. After they finished shopping, 
Harry and Hagrid 
a) went home 
b) had lunch 
c) went to school 
d) met some friends.  



 
_______________________________________
_________ 
 
 



 
 

 

 
Material Longman Target English

book and unit
Skill Type of

adaptation

Harry Potter video
segment and
worksheet

Book 1A, Unit 3 "Shopping"
  

Listening Supplementation
 with authentic

material
 

 
 

Original textbook materials 
  

The aim of this unit is to enable students to describe a shopping trip
they have experienced. This involves describing the shopping mall,
describing preferences and recounting what was bought.

  

 
 

Supplementary materials
  

The teacher, Ms Medley, supplemented this unit with a segment from the popular
movie Harry Potter and the Sorcerer's Stone (produced by Christopher Columbus
and based on the best-selling book by J.K. Rowling) in which Harry goes shopping
for school supplies in Daigon Alley with Hagrid, who is accompanying Harry to
Hogwarts School of Witchcraft and Wizardry. Students watched the video segment
and completed a worksheet. This lesson took place before students actually
conducted their own shopping trip, so it was also used as language input and
preparation for the core task. 

  
This supplementary activity enhanced and enriched the textbook unit in two key
ways:

1. The use of authentic materials helps to bridge the textbook with real life.
2. The choice of material—a popular Hollywood film based on an international

best-selling novel aimed at young people—is highly appealing to students
and acknowledges the importance of popular culture in young people's
lives.

 
Further analysis of features of the worksheet

 



 
 

 

  
Features of the worksheet 

  
The worksheet begins with a brief pre-listening stage in which students
are asked to recall the items they bought before starting school last
September. This initial recollection of students' own experience is
considered good practice in encouraging top-down listening strategies.
The main part of the worksheet consists of 12 multiple-choice questions
based on the video segment. The 12 questions are designed to focus
students on the key events in the video segment, and draw on both
linguistic and visual clues as well as students' previous knowledge of the
movie or book. The multiple-choice format allows students to view and
listen to the video and complete the worksheet simultaneously, i.e. their
attention is not wholly taken up with reading and completing the
worksheet. In this way, the worksheet encourages the students to view
the video in an authentic manner, thus achieving a degree of "task
authenticity" (Guariento and Morley, 2001). 

  

The lesson 
  

The teacher executed this lesson expertly and in a very
principled manner:

She elicited what students had bought before they
began secondary school and wrote these items on
the board.
She then found out how many students had seen or
knew about Harry Potter, thus activating their
background knowledge.
Next, she clarified some of the vocabulary on the
worksheet whilst further activating students'
background knowledge of the movie.
She asked students to move their seats so they
could view the screen clearly, showing flexible use
of classroom space to enhance learning.
Finally, at the end of the viewing, she gave students
a minute to complete their worksheets before
checking the answers, thus helping students deal
with the processing load (or the amount of
language that had to be processed in the time
available) in this task (Anderson and Lynch,
1988:56).

 



 
 

 

 
Material Longman Target

English book and unit
Skills Type of

adaptation

An integrated skills
task involving
designing a cartoon
character toy.

Book 2A, Unit 2 "Cartoon
Characters"

  

Vocabulary
consolidation,

 integrated
speaking and
writing

 

Adaptation and
extension of the
Pokemon
character design
task

 

Original textbook tasks
  

The original textbook task is a Pokemon design competition (Longman Target
English 2A, p. 28). The task:

instructs students to design their own Pokemon character and then to
describe it in writing by filling in a form.
is contextualised as a cartoon character design competition to provide a
purpose and to make the task relevant to students.
involves the use of the vocabulary about animal parts and descriptions of
animal behaviour introduced in the unit.

  

 

Adapted and newly created materials
  

While the original task design is pedagogically sound, the teacher made
significant adaptations to the task and extended it considerably. The situation
and purpose were entirely revised: The celebrity footballer, David Beckham,
has a four-year-old son, Brooklyn, who is bored and asks his parents for a
new toy. 

  

 

1. Students are asked to work in pairs to design a
cartoon character toy for Brooklyn and are given



some information about him, i.e. his age and his
likes and dislikes. Students are reminded to make a
toy that is safe for young children.

2. Pairs then plan and draw the cartoon character/toy
on their worksheet and then share their designs
with their classmates.

3. After this, students create a comic strip based on
this character.

4. Finally, they individually draft a letter to David
Beckham describing the new toy for Brooklyn.

 
Further analysis of the adapted task and evaluation of
student work.



 
 

 

  
There are several ways in which the revised and extended task attempts to address the needs of
the teacher's particular group of students:

  

Photos of celebrities such as David Beckham were used on previous
occasions in this unit to teach vocabulary about faces and hairstyles
in an interesting and motivating manner. The continued use of David
Beckham to extend and exploit the textbook task provides
coherence in the teaching of this unit. 

  
While the original context and purpose of the task (a cartoon design
competition) are sound, identifying an actual person as a recipient
or audience, even if the situation is imaginary, makes the task more
communicative.

 

The information about Brooklyn's preferences and the reminder to make a safe toy serve to
make the task more realistic, and provide parameters for students' toy designs, necessary
perhaps for those students who might have decided to include violent or otherwise
inappropriate features.

 

However, the type of cartoon character is left completely
open-ended, unlike the textbook task, which instructs
students specifically to create a Pokemon character. The open-
ended nature of the task allows for student creativity, caters
to both boys and girls, and allows for personal input for
students to include features of cartoon characters they
particularly like. In this way, the amount and type of
scaffolding provided to students have been adapted while the
core task and vocabulary remain essentially the same.

The task has also been adapted to include collaboration and
spoken interaction in pairs as students design and share their
cartoon characters. This is a natural way to include oral
interaction and, unlike the rather static task in the text book,
which involves individual students drawing and filling in a
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form, it brings the task alive. 
  

Devising a comic strip based on their cartoon character allows
students to develop their character further and gives them
more opportunities for creative writing practice in a familiar
genre. 

  
Finally, the letter to David Beckham completes the task and
gives students meaningful writing practice and vocabulary
use.

The lesson and students' work
  

From the video recording of the first step of this task, it can be seen that students worked together
willingly and productively, and used some of the targeted vocabulary meaningfully. Students'
drawings of their toys and the illustrations for the comic strips incorporated popular cartoon
characters (Bad Batz Maru/XO) and were presented in comic-strip visual style. Students' writing,
although not entirely in accurate English, showed their attempts to write in an appropriate comic-
strip style. Letters to David Beckham were also written in an appropriate style and voice, used
vocabulary from the unit appropriately, and included well-organised and often lively descriptions of
the toy.
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Material Longman Target English

book and unit
Skills Type of

adaptation

Shopping excursion
and survey

Book 1A, Unit 3 "Shopping"
  

Integrated
writing,
listening
and
speaking

Adaptation of
original shopping
excursion task in
textbook

 

 
 

Original textbook materials 
  

These materials were adapted from Unit 3 on Shopping in Longman
Target English 1A (pp. 58–59). The task in the textbook first asks
students to visit a shopping centre and complete a questionnaire about
their trip. The questions are multiple-choice with the option of an open-
response for each question (i.e. option D is "other"). The next stage
involves students telling each other about their shopping trip using
their answers to the previous task as a guide. Finally, students are
asked to write an e-mail to an imaginary friend, "Jimmy", about their
shopping trip. 

  

 

Adaptations
  

 
The questionnaire

The S.1 teachers decided to use the textbook task, but with small but significant adaptations to the
questions and instructions, which enhanced the original task in several ways:

The questions were first reconstructed onto a separate worksheet that closely
resembled the original textbook task. This involved simple word-processing and
allowed teachers to adapt the questions to suit their aims. An advantage of
reproducing the task on a separate sheet is flexibility of use: the worksheet can be
easily taken to the shopping mall or used for further language practice, and is less
likely to detract from the genuine, real-world nature of the task.

The second adaptation involved revising some of the questions and removing the
multiple-choice responses in order to personalise the task, encourage varied responses
and take into account the range of real shopping experiences students were likely to
have had. For example, questions such as "Which shops did you like?" and "Why did
you like them?" replaced more factual questions in the original task such as "How long



did you stay there?" Removing the MC responses also made the task more demanding.
  

 
 
The interview

The second worksheet was a simple oral task in which students interviewed each other using the
questions described in the questionnaire. While the book instructed students to tell each other
about their shopping trip, the adapted task was focused on the listener, who interviewed another
student and noted down their responses in the empty boxes next to each question. Thus, an
information gap is created to facilitate meaningful oral exchange. The worksheet itself was very
simple and was easily created from the first question sheet. Although the task was semi-controlled,
genuine exchange of meaning was inherent in the task because the interview was about students'
actual experiences.

  
 

  
 
 
The e-mail message

Finally, the students were asked to write a letter to their teacher describing their shopping trip. In
the original textbook task, students were asked to write to an unknown and imaginary person
named Jimmy. Identifying a real person who is familiar to students as the addressee or "audience"
for their letter increased the communicative potential of the task, and was a very simple
adaptation to make. 

 

 
  

 



 



 



Po Leung Kuk Mrs. Ma Kam Ming-Cheung Fook Sien College 
 

Name :_________________ Class :_________________ Date:______________ 
My Shopping Trip. 

                                                           Due Date : __________ 
Task:  Form a group of 3 - 5 students. 
You need to visit a shopping centre (e.g. – Citygate) 
After your shopping trip you need to write about it. 
Here are some questions you need to answer. 
Write your answers in sentences. 

 
1. Where did you go? 
____________________________________________________________________ 
 
2. When did you go? 
____________________________________________________________________ 
 
3. Who did you go with? 
____________________________________________________________________ 
 
4. How did you get there? 
____________________________________________________________________ 
 
5. Which shops did you like? 
____________________________________________________________________ 
 
____________________________________________________________________ 
 
6. Why did you like them? 
____________________________________________________________________ 
 
____________________________________________________________________ 

 
7. What did you do there? (eat, buy, see?) 
____________________________________________________________________ 
 
____________________________________________________________________ 
 
____________________________________________________________________ 

 
8. What did you like about the shopping centre? (e.g. Were there any seats, plants,  

fountains etc?) 
____________________________________________________________________ 
  
____________________________________________________________________ 

 
9. Did you enjoy the trip? Why/Why not? 
____________________________________________________________________ 
 
____________________________________________________________________ 



Po Leung Kuk Mrs Ma Kam Ming-Cheung Fook Sien College 
Form One English 

My Shopping Trip – Interviewing a classmate 
 

Name: ___________________(         ) Class: ______  Date: _____________ 
 
 
Form a group of two or three. Take turns to interview your group members about their 
shopping trip. Write their answers in the spaces provided below.  
 
Name of the group member 

you interviewed 

 

 

1. Where did you go?  

 

2. When did you go?  

 

3. Who did you go with?  

 

4. How did you get there?  

 

5. Which shops did you like?  

 

6. Why did you like them?  

 

7. What did you do there?  

 

8. What did you like about 

the shopping centre? 

 

 

 

9. Did you enjoy the trip? 

Why/Why not? 

 

 

 

 
Useful expressions: 
Harbour City, Argyle Centre, MetroPlaza, Maritime Square 
T-shirt, dress, a pair of trousers, hat, bag 



 
 

 

 
Material Longman Target English

book and unit
Skills Type of

adaptation

Navigating the Orbis
website

Book 3A, Unit 2 "Orbis"
  

Reading and
writing

Revision and
replacement of
textbook
reading
activity 

 
 

Original textbook task 
  

The original reading task involves a leaflet from the Charity Club at the
student's imaginary school. It introduces the organisation Orbis and
how it has helped people around the world. The text is followed by five
questions from the imaginary school principal. All five questions are
easily answered by locating the correct information and quoting
verbatim from the text.

  

 

The revised version of the reading task
  

This sample worksheet was downloaded from the English panel's intranet and
was designed to replace the textbook reading task. The adapted task involves
students reading the authentic Orbis Hong Kong website rather than the
specially written textbook passage, and is used after the topic of the unit has
been introduced to students.

  

 

Grading the task, not the text

The first three questions on this worksheet involve extracting key information about the Orbis
Hong Kong office. The next section (Task 1a-c in the second section) asks students to name the
three major causes of blindness, which can be easily extracted from the website text. These four
questions all require the student to read for specific information, thus using them to access an
authentic text while at the same time directing them to ignore the parts in the text that are above
thier level. In the original textbook, however, both the text and the questions are graded for

http://good-practices.edb.hkedcity.net/exemplar7/doc/F3%20Orbis_internet_CWY.pdf


students. Although both tasks are well-designed, the adapted task is a clear example of how an
authentic text that is itself above students' level can be made accessible to students through
careful construction of the accompanying question or task.

 
 
Exploiting the interactive nature of websites

The next part of the worksheet directs students to the section of the website where there are
several personal stories from which to choose. Each text, connected through hyperlinks, consists of
one or two short paragraphs describing the experiences of people who have benefited from Orbis'
work. In the worksheet students are asked to select a story of their choice and then write
"comments" about the story. This task improves on the original task in several respects. First, the
reader is interacting with the text in a personal way by choosing the text he/she would like to read.
Asking students to write a short "comment" on the text also invites a personal response from the
learner. In order to write a short comment, students would need to summarise some if not all of
the content of the text coherently, which involves meaningful language use. 

  
Choosing which story to read, done by clicking on the hyperlink, is also an authentic way of
reading websites (see Guariento and Morley 2001 on task authenticity), i.e. websites offer the
reader/user multiple ways of navigating through the site, and individual readers will read the site
selectively and in a different sequence. Rather than allowing the learner to click on links in the
website at random, the worksheet provides guidance/scaffolding to assist students in navigating
and understanding the website text. 

  
Finally, the worksheet directs students to the "Resources section" of the website and instructs
them to send an e-card to the teacher. Again, this step exploits a typical feature of websites:
hyperlinks to further resources or the means of communicating with the website creators or other
users. The e-card sent to the teacher gives the teacher initial evidence of students' successful
reading/navigation, and encourages personal, written interaction between teacher and student. 

  
This revised version of a reading task involves both authentic text and authentic tasks that, in
turn, bring the topic to life for the student.



            Po Leung Kuk Mrs. Ma Kam Ming-Cheung Fook Sien Secondary School         F3_ENG_CWY 
Form 3 English – Unit 2: Orbis 

Internet Activity 
My name is _______________. I’m studying in Form 3 ____. My class number is ____. Today is _________.  

 

 
 
 

Accessing the Internet… 
 
Please go to: http://www.orbis.org.hk , then choose ENGLISH,     
and try to search the following information… 
 
On the left column, please click About Us ! Orbis Hong Kong. 
 
1. When was the ORBIS Hong Kong Office opened? ________________ 
2. Who is the sponsor of ORBIS Hong Kong? ______________________ 
3. Where is the office of ORBIS Hong Kong? _______________________ 
 
Go back to the left column, please click Blindness Issues. 
1. Name the three major causes of Blindness. 

a. ___________________ 
b. ___________________ 
c. ___________________ 

 
Go back to the left column again, please click Patient Stories. 
1. Choose one story and read it. Write down a short comment of your selected 

story. (50 words) 
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
__________________ 

 
Now, go to Resources, click E-card, send an e-card to Miss Chow 
(misswinniechow@hotmail.com). Thank you very much! ☺ 

 



 
 

 

  
S.1 and S.2 students identified a variety of activities they found
interesting and that helped them learn. These included drama
activities, movies, games and oral pairwork tasks. They commented
frequently that they found the lessons more interesting and useful
when the teacher did not teach solely from the textbook, and cited
an increase in their attention and interest levels when the teacher
used visual aids and activities. Students seemed to understand the
teacher's purpose in using photos and how high interest levels lead
to better learning. A number of students also mentioned an increase
in knowledge as a benefit of the teacher's use of supplementary
materials and activities. Finally, many students who were interviewed
showed an awareness of language-learning processes and how
supplementary materials such as photos and activities can help in
learning new vocabulary.

 

 

2B students' views on the use of non-textbook
materials in class.

 

 

Miss Medley and 1D students' views on learning
English in a fun way.



 
 

 

  
The English panel at PLK Mrs Ma Kam Ming College has recently implemented collaborative lesson
planning meetings. These planning meetings have been integrated into the existing form
coordination meetings and take place once a term at each form level.

The purposes of these meetings are:

To enhance the existing materials sharing and collaboration
process;
To encourage more systematic development and evaluation of
materials; and
To provide a structured forum for professional development.

 

The Planning-Teaching-Reflection Cycle
  

The collaborative planning process involves much more than simply planning lessons together.
There are several stages in the cycle of planning and teaching a unit:

  
 

1. The teachers of the same form meet once during each term at approximately the time when
most teachers are about to begin a new unit.

  
2. The teachers plan the unit together by sharing and developing new teaching materials and

activities, and discussing and evaluating previously used materials and textbook tasks.
  

3. A series of peer observations take place when teachers experiment with the ideas discussed
in the planning meeting in their lessons, other teachers come and observe. 

  
4. Post-observation discussions are held and tasks are revised then implemented by those

teachers who observed the lesson. If timetables permit, further peer observations take place
throughout the teaching of the unit. 

  
5. Finally, the teachers reconvene to evaluate the materials/activities. 

  
 

Although these meetings are scheduled only once a term, every teacher on the English panel
teaches at least two levels and so is involved in two collaborative lesson planning and peer
observation processes each term.

 

On 4th March 2004, we attended a Form Two collaborative
meeting in which Unit 11, "Teen Problems", in Longman
Target English Book 2B was discussed and planned. Materials
developed in this meeting were tried out in teachers'
subsequent lessons. 

  
Link to more details of the Form Two Collaborative Lesson-
planning meeting.

 



 
 

 

 

A Form Two Collaborative Lesson-planning meeting was observed on 4 March
2004. All four S.2 teachers attended the meeting. Unit 11, "Teen Problems",
in Longman Target English Book 2B was discussed. The meeting was chaired
by Miss Lai. A number of good practices in lesson-planning and materials
development were evident.

 
 

The meeting Good practices

Outlining of objectives:
  

To describe and express feelings about common teen
problems and give advice

 

 
 
Describing objectives in terms of
communicative language ability 

Sharing of materials and ideas

Examined last year's material
Miss Chow brought a song: "Don't Laugh At
Me"

   

Miss Fung suggested a video about bullying
Miss Lai brought "Auntie Rose" letters from the
HK Student Standard

   

 

Using authentic materials and a range
of text types
Collaboration and sharing
Valuing contributions

  
 
 
 
 
 

Discussion of tasks and activities and how to
implement them

How to use recent current events - bullying
case

 

Bridging the classroom and the outside
world
Personalising content

  



How to relate the topic to students' experience
and own problems
When to focus on specific language: before a
task, after exposure to meaningful text
Difficulty of material for own students and how
it would be adapted

Applying principles of teaching and
learning grammar and vocabulary

  
Considering students' needs and level 

Discussion of drama activity, new to teachers
  

Groups prepare a short skit exemplifying a teen
problem

Students' knowledge of script-writing
"The products" are the play script and the
drama performance, however only the script
would be marked
Referred to Miss Medley's experience of doing
drama in the hall drama

 

Encouraging experimenting and risk-
taking
Consideration of students' prior
knowledge
Focused marking
Drawing on colleagues' experience and
skills 
 

Discussion of Auntie Rose letters

Appropriateness of content of one reply letter
that was rather "rude"

  
- Draw students' attention to the tone of the
letter

 - Ask students to rewrite it

Agreement on passages to be used for dictation, core
writing tasks

Critical evaluation of materials
Encouraging students' critical
evaluation of texts
Exploring register in writing
Ensuring uniformity

 

Outcomes of the meeting

Two teaching ideas were developed further and adopted by the teachers: three of the teachers
used the "Auntie Rose" letters as the basis of an integrated reading and writing task, and two
teachers conducted a drama activity on teen problems. 

  
Link to the outcomes of the meeting: 1) Auntie Rose reading task and 2) drama on teen problems 



 





 
 

 

  
The "Agony Aunt"-type letters from the HK Student Standard were written by young people. The
replies written by "Auntie Rose" were written in a typically short, direct style. Letters and replies
were signed/addressed with adjectives relating to feelings, such as "Worried" or "Confused". These
letters were chosen by the teachers because they were the authentic version of the letters in the
textbook and would clearly help to achieve the objectives of the unit. 

  

    

 

Adaptations

  

The letters were made into a skimming task by separating the
letters from the replies, pasting them onto two large sheets of
paper, and then cutting them up into individual letters on small
squares of paper. Students in groups were instructed to match the
letters to the replies. The names of the addressees in the reply
letters were deleted so that students could not simply match the
author and addressee, but needed to skim the letters to understand
the gist of each text. The deleted addressee provided an
"information gap" for students to fill in as they matched the letters,
and allowed for easy comparison between groups and checking at
the end of the task.

 
The letters were cut up into individual pieces of paper so they could be moved around and
organised by the group members. It also allowed for groups to organise themselves and assign
particular members to deal with particular letters. If the letters had remained on the two large
sheets this would have made collaboration more difficult, and it is likely that students would have
worked individually rather than with group members. Also, the task itself had a clear goal — to
match all of the letters — so having letters on individual pieces of paper allowed groups to monitor
more clearly how well they had achieved their goal. There were 15 letters and 14 replies in each
set, i.e. one reply letter had been removed so that one of the letters did not have a match. This
single unmatched letter then formed the context and purpose for students to write a reply letter.
The other reply letters served as authentic exposure to the form and style of reply letters. 

  

The video shows how Miss Lai made use of Auntie Rose's letter with her S.2B class.
  



 
 

 
The other S.2 teacher who used the "Auntie Rose" letters, Miss Chow, began by using only the
student letters. This was a preliminary step to prepare students for the more demanding task of
matching the letters. Miss Chow asked her students to categorise the letters according to the type
of problems, for example family, school, friends, as listed in the coursebook on page 66. This
shows that the adapted material, while carefully designed, was used flexibly by different teachers
to address the needs of different students. 

  

 
 



 



 





 



 



 



 



 
 

 

When interviewed after using the "Auntie Rose" reading activity,
Miss Lai was pleased that a number of groups had collaborated in
the task and were able to find matches fairly quickly. In the
subsequent lesson, as groups continued to match their letters, she
asked the successful groups to share their strategies for completing
the task.

 
 
 
She also described some of the positive effects of introducing this authentic text into the
classroom.



 
 

 

 

  

The second task discussed in the S.2 collaborative lesson-planning
meeting, a drama about teen problems, was adopted by Miss Chow
and Miss Lai. Neither Miss Chow nor Miss Lai had conducted a formal
drama activity in their teaching before. Miss Chow was also new to
the teaching profession and Miss Lai was her assigned mentor. 

  
Both teachers carried out the task in much the same way. They
introduced the task and asked students to form groups and prepare
a drama script on a particular problem. Miss Lai gave students a
worksheet to assist them in writing a drama script and instructions
for planning and performing the drama.

 
 

She also gave groups the option of doing voiceovers (one student
narrating and saying the lines while the other students mimed the
actions) to address the mixed abilities within groups. Students first wrote
their script and submitted it for editing and marking by the teacher. Then
students prepared their drama, and it was performed on stage in the hall
during class time. Both teachers included a feedback session at the end
of each drama performance. Classmates gave advice to the characters in
the story and commented on the problem shown. This feedback stage is
simple but is one of the most important steps in the task as it provides
the audience with a natural reason for listening, which in turn gives the
performers on stage a communicative purpose.

 
 

 
 

 
 

Finally, students evaluated each performance and gave each other suggestions for improvement.
This stage is also important in developing learners' self-assessment skills.

  
The task is pedagogically sound in the following ways:

It involved student creativity and personal experience.
It is drew on students' knowledge of dramatic performance through television and cinema
It required teamwork and cooperation.
It was an "open-ended" task (Ur 1996, Prodromou 1992), i.e. it did not require a convergent
response and was thus suitable for mixed-ability groups.
It recycled language taught in the unit (e.g. giving advice) several times in the task.



It developed peer- and self-assessment.

 
Explore the impact of the drama activity on students' learning

 













 
 

 

  
Students in both Miss Chow's and Miss Lai's classes put a great deal of effort into their play scripts
and performances and they clearly enjoyed the process. It was evident from the drama
performances, that students were indeed engaging with English through this task. It was observed
that: 
 
 

Students had taken the opportunity to be creative and personal, as demonstrated by the
lively language used in their play scripts and the interesting storylines about difficult topics.

  
A range of dramatic techniques were employed in the performance such as voiceovers,
narration, symbols to signal scene changes (for example the jingling of keys) and the use of
props and costumes. With the exception of the narrators, most of the students had
memorised their lines and actually acted out their parts, improvising their lines on occasion.

  
The students watched each other's drama performances with genuine interest and great
attention. Students in the audience laughed, applauded and responded to each performance,
and this was a key factor in encouraging the students on stage to communicate meaningfully
and to express themselves clearly.

 
 

 

Impact of the drama activity on students' learning

"And sometimes when I forgot the lines during our performance, I didn't worry about it because
we were just performing on our own and the audience just watched our performance. We just
express ourselves, and we don't have to worry about our mistakes because our teacher will
highlight our mistakes at last. We don't have to worry that the audience can't get our meaning."

"First of all, when we planned the drama, we looked at the topic and chose some relevant
vocabulary for writing the script. Then, we wrote some sentences based on the vocabulary. The
process strengthened my impression of the vocabulary and grammar. Sometimes, when we discuss
the topic in our daily life in English, the sentences pop into my mind, and leave a stronger
impression on my mind."

"I learnt about quick wit in speaking. Even if I forget the line, I can make up sentences according
to the context. It's fun to express our ideas on the spot."

 

Miss Lai explains how students injected their own personalities and personal lives into their
performances.



  
 

Students reported that they had benefited from the
drama in the following ways:

Increased confidence in speaking
Improved oral fluency
Increased sensitivity to pronunciation and
voicing; and
Consolidation of the vocabulary taught in the
unit



 
 

 

  
When asked about the form planning meetings and peer observation, all the teachers interviewed
expressed that it was a positive initiative and that they had found the experience useful. They
mentioned several benefits of the form collaboration meetings, lesson-planning and peer
observation process.

 
 

 
 
 

 
 

  

 
  

 

Several teachers reported that the benefits included assistance in
lesson-planning and access to teaching ideas:

"We come together and we can generate ideas,
brainstorm more ideas. We can discuss how we can carry
out the activities, and what we have to focus [on]."

 
 
 
One teacher also mentioned the more general benefit of connecting
with colleagues during a busy and full year typical of secondary
school teachers' working lives in Hong Kong:

"I think it's good for us to have the meeting. Because we
can get some common ideas about what others are
doing."

 
 
 
 
 
She also felt that the meeting helped her to discover new activities
and teaching strategies, to learn about colleagues' strengths and
experience, and to identify opportunities for peer observation:

"Some of them gave me inspiration about how to teach
the students. For example, I remember Eva mentioned
that she was going to have a drama with her students,
which I'd never thought of. I thought it was difficult to
do this in the school. So, in the future, I'm going to
observe her lessons about her students' drama..."



 



 
 

 

  
Implications and recommendations for other schools wishing to foster collaborative materials
design and textbook adaptation

To establish a collaborative culture amongst teachers, it should be recognised that trust amongst
colleagues is the foundation of a collaborative culture. It is important therefore to value ideas and
contributions from all members of the panel, whilst recognising and exploiting individual strengths
and providing support to new or junior members of staff. In such a culture, competition and
negative comparisons between colleagues are minimised. In addition, it is suggested that a
collaborative culture is best developed at the grassroots level. It can be encouraged from above,
but can only truly be established through the daily interactions of teachers. 

  
 

Developing materials and adapting textbooks are areas in which teachers can collaborate. To
promote this practice amongst teachers, panels can:

Encourage teachers to take risks in the classroom and learn from trying new ideas;
  

Adopt a flexible approach to the use of textbooks and allow teachers freedom to address
students' needs;

  
Set up systems such as the sharing trays and intranet so that the sharing and adapting of
materials is simple and accessible to teachers;

  
Alongside the development of a general sharing culture in the panel, include more formal
and structured ways of collaborating on materials design, such as the regular planning
meetings and peer observations implemented by the panel recently.

 
 
Learning to devise communicative activities based on authentic texts and to adapt existing tasks in
the textbook can best be cultivated in a collaborative culture, as teachers can learn from each
other. Enhancing textbook tasks and developing worksheets need not be an arduous task. From
the key principles exemplified in the materials examined in PLK Mrs Ma Kam Ming College, teachers
can:

Consider task authenticity when devising tasks around spoken or written texts, i.e. consider
how the text is read and used in real life and structure the task in a similar manner.

  
Increase the communicative potential of the task or material by making the context and
audience authentic or as authentic as possible. Very often this simply involves identifying an
actual person in the students' lives as the audience.

  
Make the task "open-ended" which caters for mixed-ability classes and places the emphasis
on genuine rather than pre-determined responses. Again, this could be as simple as
removing MC options.
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