
 
 

 

Mr Matthew Tsang, who teaches at The Church of Christ in China
Ming Yin College, has demonstrated his outstanding skills in
adapting and extending materials from the textbook and designing
both authentic and purposeful tasks within meaningful contexts for
his students, thereby optimising their learning opportunities.

To promote authenticity, he constantly creates room in his teaching to enable him to integrate the
use of materials from authentic sources into his lessons by making effective use of the different
options of textbook adaptation. In this exemplar, you will see how songs, Internet materials and
movies have been incorporated into one of his units of teaching.

With Mr Tsang's professional expertise, he has also made very effective use of techniques in task
design to ensure that...

the tasks have the potential to arouse students' interest and motivate them to learn
his students are given the right degree of exposure as well as linguistic and cognitive
challenge
the tasks designed are sufficiently challenging and stimulating and yet not too difficult
the different language and learning needs of his students are well catered for
the tasks are appropriately sequenced according to their level of difficulty
the tasks are meaningfully organised to ensure coherence in students' learning experience
students are given ample opportunities to use the language in meaningful contexts and
purposeful ways in both its written and spoken form
learner participation is maximised in every lesson

 
All these will be illustrated in the various sections of the exemplar.
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Founded in 1966, The Church of Christ in China Ming Yin College is
a government-subsidised Band One co-educational school adopting
English as the medium of instruction. Since its establishment, the
school has put overwhelming emphasis on the development of
trilingualism - the use of English, Chinese and Putonghua - in its
students.

The principal of the school, Mr Chan Shiu-choy, places enormous trust in his teaching staff and
constantly assures every teacher that they will "always be respected for their professionalism". He
gives them not only a great degree of autonomy in their classroom teaching but also "the full
discretion" to decide what is best for their students. This form of teacher empowerment has proven
itself to give the teachers a great sense of ownership and flexibility in tailoring as well as adapting
their teaching and learning materials to cater for the different language and learning needs of their
students. 

  
 

In an interview, he stressed that teachers' expertise should be highly
respected:

"As for the number of essays or compositions every year, it depends on
the Panel, I mean their discussion. If they say ten is the best, so ten. I
think they are professionals, I shouldn't say anything to them. I cannot
say there should be more than ten. If they think ten is reasonable and
that's the best thing to do, just make it ten compositions. This is just an
example like that. They know that they will always be respected for their
professionalism. There is mutual respect, I respect the teachers."

  
 
 

 

 
 

 



 
 

 

The teacher identified in the study, Mr Matthew Tsang, has been
teaching at the School for more than seven years. With a major in
English and minor in Chinese in his first degree obtained from The
University of Hong Kong, Mr Tsang started his career teaching
English and Chinese in his first year at the school.

With an enhanced interest in English, he then completed his Postgraduate Certificate of Education in
English Language Teaching and has since been teaching English. The knowledge he has gained from
his Masters degree in The Use of Information Technology in Education has further sharpened his
teaching skills by enabling him to apply his IT knowledge - in the use of PowerPoint presentations,
Excel and other software programmes, Internet materials and the multi-media learning centre
resources - to his teaching.

Like most teachers in local secondary schools, he has a
rather tight teaching and testing syllabus to adhere to.
Teachers at his school are expected to cover one unit in the
textbook in around two weeks. 

  
Added to this are other institutional demands, pragmatic
constraints, societal and parental expectations that he has
to deal with. Yet what distinguishes him from the average
teacher is his ability to exercise his professional discretion
in deciding what is best for his students, to create room for
positive change and to make the most judicious and
informed choices in his teaching. He has shown himself to
be exemplary in his skills in textbook adaptation, in both
materials and task design, in using authentic resources and
in making effective use of the four main options in textbook
adaptation – omitting, adding, replacing and adapting – as
proposed by Grant (1987) and Maley (1998). His holistic
and integrated view of lesson planning as reflected in the
coherence in his teaching is a further aspect worth
highlighting.
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Students admitted to the school are all of Band One standard, self-
motivated and, in their teachers' view, hard-working. According to
the principal, vice-principal and English panel chairpersons, however,
despite the ample opportunities that students are given to use
English at school, they have a rather limited exposure to the
language beyond the school setting. So widening students' exposure
to English has been identified as one of the major concerns of the
school.

The English proficiency of the students varies across classes. S.3B,
the class that Mr Matthew Tsang taught in the academic year
2003/04, was an elite class made up of academically bright
students. Their main strengths lie in their high intellectual capacity
and strong linguistic competence. Nevertheless, Mr Tsang is also
aware of the diversity in the language-learning abilities of his
students in the class and is thus devoted to adopting a range of
strategies to cater for their different needs and to broaden their
exposure to English.



 
 

 

 

Mr Tsang: "No Textbook is Perfect"

 
"This text(book) is written for everyone and
this text(book) is written for no one."
(Graves 2000: 174)

Like Graves (2000), Mr Tsang believes that "there is no
such textbook which is suitable for all students of
different levels. Even the publisher does not expect the
teacher to use everything in the whole book for teaching.
So teachers have to be selective..."

  

 

 
 

  

Premised on this belief, this is how Mr Tsang conceptualises an
effective English lesson:

"... when I teach English, I don't want to restrict
myself to the textbook and I want to use whatever
sources I can find which are suitable for my
students... I believe learning English should be fun.
It's my responsibility to make every lesson
interesting. I know it is difficult but I try to make every
English lesson of mine interesting. If students can enjoy
English, they will be more willing to spend more time on
this subject. If they can spend more time on English,
their English will be better... learning English is not just
learning something from the textbooks, yeah, students
should expose themselves to all sorts of materials. Yeah,
if I can motivate them, let them become interested in
it... they'll spend more time on it... then there will be
improvement."

 

 
 

On the whole, Mr Tsang describes his mission and teaching
objectives as two-fold:

to make his lessons as "fun", "interesting" and motivating as
possible for all, and
to present the more competent students in his class with the
right degree of challenge while making sure that the learning
tasks are challenging and yet still manageable to the weaker
ones in class.
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The teaching unit in focus is "Time Capsules" in Longman Express 3B taught over a period of two
weeks covering nine single/double lessons, with eight hours of teaching in total. 

  
 

 

 
  

In order to create room and space for textbook adaptation, Mr Tsang
made effective use of the four main options - omitting, adding,
replacing and adapting - as proposed by Grant (1987) and Maley
(1998). Instead of doing away with the textbook altogether, he
made very judicious and informed choices about how the available
resources could best be exploited to optimise his students' learning.

 
In brief, he:

omitted anything in the textbook that was inappropriate. As his students were generally
linguistically competent, he chose to omit the sections in the textbook on grammar that he felt
would be "too easy and straightforward" for them. For the grammatical items that he believed
students needed to consolidate their understanding of, he set homework tasks. This gave him
more room to decide what to add, replace and adapt.

  
added materials to parts of the lesson where he felt the coverage of the textbook was
insufficient. Materials were therefore selected and tasks designed to (i) enhance students'
learning motivation, (ii) extend their knowledge of the topic and language, and (iii) prepare them
for the final output he had in mind.

  
replaced any sets of materials and tasks from the textbook that he thought were inadequate
with more suitable materials: (i) ones that his students would find more stimulating and
challenging, (ii) ones that were more linguistically rich, in order to present his students with the
right degree of challenge, and (iii) ones that would give his students a clearer picture of "time
capsules", with content that would help them better complete the later tasks.

  
adapted the original tasks in the textbook by rewriting what (i) was overly guided in terms of
structure and gave students too much control over their language use, (ii) did not seem to be
sufficiently contextualised or relevant to local students, and (iii) could be made more
communicative in nature so as to better cater for the abilities, needs, interests, preferences and
learning styles of his students.

 

 
 

References



Grant, N. (1987). Making the Most of Your Textbook. London: Longman.
  

Maley, A. (1998). "Squaring the circle - reconciling materials as constraint with materials as
empowerment". In B. Tomlinson (ed.) (1998). Materials Development in Language Teaching.
Cambridge: Cambridge University Press. Chapter 12, pp. 279-294.

 
 





 



 



















































































 
 

 

 

Having very carefully adopted the four options of textbook adaptation (Maley 1998), Mr Tsang was
able to incorporate some interesting authentic materials into his unit of teaching on "Time
Capsules" to supplement the textbook. The following flow-chart shows the seven key phases in his
teaching with a focus on the learning tasks:

  
 

 
Read on to find out how Mr Tsang's teaching practices are evaluated, using Tomlinson's framework
(1998), to illustrate his pedagogical expertise in:

arousing students' interest in the topic (in this case, "time capsules")
providing students with ample exposure to both content and linguistic knowledge about the
topic
helping students establish relevance between the language to be learnt in the texts/tasks
and their everyday life
giving them ample opportunities to use English in the most meaningful, purposeful,
authentic and interactive way
developing their confidence in language use by providing them with the right degree of
challenge
catering for their different abilities, needs, interests, preferences and learning styles
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Mr. Tsang’s Overall Teaching Framework
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Mr Tsang began his whole series of lessons on "Time Capsules" with
the song entitled "Time In A Bottle", which he had chosen with
meticulous care to stimulate students' interest in the topic, to get
them to discuss what they saw as the most important things in their
life and to explore how memories could be stored.

  

 

 
 

Mr Tsang selected the song for two main reasons:

To set the scene 
 
Mr Tsang believes that students cannot enter a
lesson "cold". Using the song as a stimulus and
a warmer, he engaged his students in a class
discussion about "What is the most valuable
thing in your life?", and helped them
personalise the task by relating the storing of
the valuable things they had named to the ways
in which they could store such memories and
hence "time", thereby preparing students'
mental set for the series of tasks to follow.

  
 
To arouse students' interest

  
Students' reactions showed that they generally
found listening to the song "an interesting
activity" and liked the lyrics of the song Mr
Tsang had chosen for them. This confirmed as
well as reinforced his belief that if songs are
appropriately chosen, they can appeal to
students, motivate them to learn and raise their
interest in the topic.

 
 

A gap-filling task was designed to give students a clearer and more focused
purpose for listening to the song. The song was played four times in total, for
the following reasons:

1st time: to give students the chance to enjoy the song and get an
overall idea of the meaning behind the song.

  
2nd time: to listen for the gist of the song – the key words they had to
fill in.

  
3rd time: to allow more time for information-processing, especially for
the weaker students. Before the song was played for the last time,
students were asked to compare their answers in pairs.

  
4th time: to enable students to check their answers against the full
version of the song lyrics displayed on an overhead transparency.

 

 
 



 
 
 

A list of questions was then presented to help students relate the song to the
topic of "time capsules".

 
 



Time In A Bottle 

Words and Music by Jim Croce 

Copyright © 1975 Jim Croce, Atlantic Records. 

If I _______________________________ 

The first thing that I'd like to do 

Is _______________every day 

Till Eternity passes away 

Just _______________________ with you 

 

If I ________________________________ 

If words ____________________ come true 

I'd save every day ______________ and then, 

Again, I would _______________ with you 

 

*But there never seems to be enough time 

____________________________ you want to do 

Once you find them 

I've looked around enough _______________ 

That you're the one ____________________________________* 

 

If I had _______________________________ 

And dreams that ________________________ 

The box _______________________________ 

Except for the memory 

Of how they ____________________________ 

 

*But there never seems to be enough time 

____________________________ you want to do 

Once you find them 

I've looked around enough _______________ 

That you're the one ____________________________________* 

 



Time In A Bottle 

Words and Music by Jim Croce 

Copyright © 1975 Jim Croce, Atlantic Records. 

If I could save time in a bottle 

The first thing that I'd like to do 

Is to save every day 

Till Eternity passes away 

Just to spend them with you 

If I could make days last forever 

If words could make wishes come true 

I'd save every day like a treasure and then, 

Again, I would spend them with you 

*But there never seems to be enough time 

To do the things you want to do 

Once you find them 

I've looked around enough to know 

That you're the one I want to go through time with  * 

If I had a box just for wishes 

And dreams that had never come true 

The box would be empty 

Except for the memory 

Of how they were answered by you 

*But there never seems to be enough time 

To do the things you want to do 

Once you find them 

I've looked around enough to know 

That you're the one I want to go through time with  * 

 



1. According to the first 
paragraph, what does he want 
to save?

He wants to save time in the 
bottle.



2. How is he going to use the 
things saved in the bottle?

He wants to save every day so 
that he can spend the time 
together with his lover. 



3.According to the second 
paragraph, what does he 
want to save?

He wants to save every day 
which is like a treasure to him.



4. With reference to the second 
paragraph, how is he going to 
use the things saved?

He wants to spend every day 
with his lover.



5. What is his worry mentioned 
in the third paragraph?

The songwriter always finds that 
there is not enough time for him 
to do the things he wants to do.



6. What does he want to put in 
the box?

He wants to put his memory 
which is all related to his lover 
in the box.



7. Do you know why the writer 
wrote this song?

He wants to have more time 
with his lover.



8. Do you think it is impossible 
for us to keep the time, 
memories, etc? Why/ Why 
not? *

?????????????
?



 
 

 

 

In this lesson, Mr Tsang aimed to equip his students with the topical
vocabulary they would need to perform the more challenging tasks in
Phases 4 and 5. He focused on Pages 4 and 5 of the textbook passage, but
made selective use of the glossary list provided on Pages T4 and T5 of the
teacher's book, based on his very careful considerations of their language
and learning needs.

 

 

  
 
Slight adaptations were made to the explanations and examples given in the textbook. 

  











 



 
 

 

 

After the students had been introduced to the topic in the textbook
passage, they were given a set of additional reading materials taken from
the Internet comprising  9 pages about "Time Capsules" and  a list
of questions in the teacher set. The class was divided into seven groups
according to their seating arrangements and each group was assigned one
question to complete. This is the Jigsaw Reading Task.

 

 

 

 
 

 
According to Mr Tsang, the materials he selected and the task he devised served two main purposes:

  
 

To widen students' exposure to the topic and broaden their
knowledge of the topical vocabulary 
 

to compensate for the inadequacy of the textbook passage in
preparing students for the group discussion he designed for the
next lesson, and

  
to provide "informative, but not... too difficult" materials to
enrich students' content knowledge of the topic, expand their
vocabulary range and challenge them linguistically.

 
To cater for learning diversity in the classroom. In order to optimise
students' learning, he: 
 

adapted "up" by selecting authentic materials to make the
reading task sufficiently challenging and motivating for the
linguistically high-achievers in class

  
adapted "down" by using jigsaw reading to make the task
challenging and yet still manageable to the linguistically less able
students. So despite the textual complexity of the Internet
materials with their high lexical density and contextual richness,
the weaker students in class managed to complete the task
without much difficulty























 
 

 

 
 

 
 
In this lesson, students took part in a
focused discussion in groups of four where
they performed a task that enabled them to
revisit as well as recycle the linguistic and
content knowledge they had been exposed
to and learned from the earlier lessons.

  
 

 

 

 
 

 

 

The original activity suggested in the textbook was "Choosing the contents of
your time capsule". In this task, students were simply given a letter by their
class representative, asking them to decide which items and what quantity of
each item to put into a time capsule, to prepare reasons for their choice, and to
get ready for group presentations.

 
 

Noticing the inadequacies of the task in meeting the cognitive and linguistic needs of his students, Mr
Tsang made the following adaptations: 

  
 

He replaced the letter with an Instructions Sheet that he drafted, adding the
following three pieces of "new" information:

A context – that students are to design a time capsule for their region,
the HKSAR

  
A purpose – that this time capsule should include items representative of
Hong Kong from 1 July 1997 to the day of the lesson (12 February 2004),
as the capsule was to be taken to Mars by the first American astronaut

  
A role – students were asked to imagine that they were Donald Tsang,
appointed by the Chief Executive to form a team to design the time
capsule and decide what should be put into it

With a more localised context, a more meaningful and clearly defined purpose, and a role with
which students could identify, not only was the task made more authentic but also more easy to
personalise.

 
 
 



Together with the original letter in the textbook, students were given a set of language prompts to
facilitate their discussion. While Mr Tsang believed this was a good idea,

  

he chose to omit the items written for American students
in the given set of language prompts and replaced them
with "some important issues in Hong Kong from 1997 up
till today... hoping this information can be useful to them"
and more "relevant to their daily lives, to Hong Kong." The
adapted set of language prompts was thus also made
more contextualised and localised.

  

 

 
Mr Tsang made further adaptations in the actual implementation of the
task by projecting the revised language prompts onto the screen using
PowerPoint with special effects rather than providing them on paper, as
they originally appeared in the students' textbook. The slides with
different prompts alternated at regular intervals to facilitate students'
discussion, and students were seen making constant reference to them
for various purposes: as stimuli for their discussion, to check the spelling
of words or when they ran out of ideas. An average S.3 student, Jessie,
described how she used the prompts here:

 

 
 

"... the words are about current affairs and we may talk about them... if
we don't know some words about the current affairs, we can look at the
power-point and write down the words... if we forget something we can
refer to the power-point. It is useful, like a tip for us."

 

In adapting the task, it is also worth highlighting that Mr Tsang omitted
some other tasks in the textbook, including the conversational
language patterns on Pages 9 and 11, a listening task intended to
familiarise students with the language use, and tables on Pages 11, 12
and 16 with question prompts designed to help students reach a
conclusion to the discussion in a more step-by-step approach. And
what governed his decision here was... 
 

his understanding that his students did not require the additional
linguistic and structural support, and

  
his belief that his students would benefit from the cognitive and
organisational challenge of the task without the use of the
structured and guided notes in the textbook, which could easily
have stifled their creativity, obstructed the flow of their self-
directed discussion and hence dampened their interest in the
task.

 









Infectious diseases

SARS bird flu    medical workers (Dr. Cheung Yuen Man, 
Dr. Sham Cho Yiu, Dr. Yuen Kwok Yung)

civet cats disinfectant        mask Amoy Gardens 

Prince of Wales Hospital

Popular culture

Roman Tam  Leslie Cheung Anita Mui    Nicholas Tse
Infernal Affairs I (A blockbuster)    flash mob     3G 



Sports

Real Madrid David Beckham

Celebrations

Harbour Fest



Miscellaneous
Demonstration on 1/7/2003
financial crisis in Asia in 1997
The new banknotes
IFC (the tallest building in Hong Kong)
Individual travelling

Tung Chee Wah New smart ID cards
HKSAR passports (visa-free)



Miscellaneous

HK International Airport Basic Law

Asia’s World City

flag-raising ceremony National Anthem

the Golden Bauhinia Square

People’s Liberation Army

National flag and the HKSAR flag

The visit of the first Chinese astronaut Colonel Yang



 
 

 

 
 

With sufficient preparation in the group discussion, students were now ready for the next challenge. In
this activity, they worked in groups of four, with two presenters and two listeners in each group. While
the listeners would remain seated during the presentations, presenters moved from their home group
to the other nine sharing groups. Following the given instructions on the  "Oral Presentation
Guidelines Sheet", the two presenters circulated to a new group at three-minute intervals to introduce
to their groupmates the time capsule they had created. At the end of each presentation, the listeners
completed a  "Peer Evaluation Sheet" rating the presenters' performance.

 
 

 

 

 
 

The design of the presentation task in this format has proved to be successful in these six ways:
  

 

Maximising learner talk
  

Instead of having students present to the whole class, which can be anxiety-arousing, and not
giving everyone an equal chance to present, the task was structured to create more
opportunities for students in every group to be actively involved in speaking English. While the
presenters described their time capsule, the "listeners" responded spontaneously by raising
questions and giving comments. So all students had the chance to recycle the target language
and content knowledge they had learned from the earlier lessons.

 
Developing students' confidence

  
Students' confidence was enhanced through the strategies Mr Tsang
employed: 

  
He gave each group an A3-sized sheet to design their time
capsule and make notes, which made them "feel much more
confident" when they had "something actually written down on
paper first".

  
Students' confidence also grew in the process of having to
"repeat" their presentation as they moved to the different
groups. In the later rounds of their presentation, some students
commented: "I spoke more naturally in the conversation" and
the presentations "boosted my confidence". They were seen
gradually relying less and less on their notes and speaking
instead of reading to their audience.



Creating an "audience" for students
  

As students presented in small groups, they were assured of a more
attentive audience who not only listened but also responded to them
spontaneously by commenting on their design, asking them questions
about their time capsule and inviting them to elaborate on and/or
clarify what they had said. This interactive dimension of the task
proved to be very motivating to students.

 
 

Making the task sufficiently motivating and
challenging to students

  
The communicative nature of the task motivated students
to speak more and gave them more opportunities to learn
to interact meaningfully and purposefully with the
different members of their audience. The added challenge
also came from having to making immediate responses to
a variety of questions raised by their peers. With this
comes the challenge one student described:

"Sometimes they may ask us some
interesting questions. We need to think of
our answers immediately. It's because we
only have three minutes to present, so it is
very difficult and I feel challenged too."

 (Jessie, S.3 student)

 
 

 

 

 
 

Giving students immediate formative and summative feedback 
 

Formative Feedback
  

The questions, comments and suggestions that the "listeners" had for the different pairs of
presenters was taken by students as valuable feedback on both the design of their time
capsule and their presentation skills, thus allowing them to improve and make slight
adjustments in every next round of their presentation. 

  
 
Summative Feedback

  
Summative evaluation came at the end of the lesson, when groups were awarded a total
mark based on the results on the  " Peer Evaluation Sheet". Students valued the
feedback they had received and regarded it as an opportunity to learn from the stronger
groups. 

  

 

"I think it is very good to have the marks shown on the board."(Steven,
S.3 student) 

  
   

  
"... we can compare our marks and others'. Then we can know which
students are doing better in the presentation and we can learn some
skills from them. And because this is not an examination mark, I think
showing the marks on the board is not a problem. I don't mind."(Jessie,
S.3 student)



  
 
 

Creating an opportunity for students to recycle what they had
learnt

  
The task served as a vehicle to enable them to revisit the topical
vocabulary they had learnt, and to use this vocabulary to complete a
more challenging speaking task.

 

 
 

 
 

Upon completion of the task, Mr Tsang gave his
students very specific, detailed and balanced
feedback about their strengths and areas in which
they could improve – in their language use, choice of
content and discussion skills.

 

 
 





 
 

Evaluation Form for Group  1/  2/  3/  4/  5/  6/  7/  8/  9/  10 
        Excellent  Good  Average   Weak   Very weak 
Postures 
Eye contact & Facial Expression  5     4    3   2   1 
      
Presentation 
Enthusiasm      5     4    3   2   1 
 
Content and Language used 
Level of interest     5     4    3   2   1 
Organisation of ideas    5     4    3   2   1 
Clarity of ideas     5     4    3   2   1 
 
 
 
Total Marks: _______________________________ 
 
Names of assessors: _________________________ 

 
 
------------------------------------------------------------------------------------------------------------------ 

 
 

Evaluation Form for Group  1/  2/  3/  4/  5/  6/  7/  8/  9/  10 
        Excellent  Good  Average   Weak   Very weak 
Postures 
Eye contact & Facial Expression  5     4    3   2   1 
      
Presentation 
Enthusiasm      5     4    3   2   1 
 
Content and Language used 
Level of interest     5      4    3   2   1 
Organisation of ideas    5     4    3   2   1 
Clarity of ideas     5     4    3   2   1 
 
 
 
Total Marks: _______________________________ 
 
Names of assessors: _________________________ 



 
 

 

 
 

Mr Tsang then engaged students in the next task, using the worksheet "The School Anniversary Time
Capsule Competition" taken from the same unit in the Longman Teachers' IT Resource Package.
Students were asked to compare the time capsule designs from two different schools, decide which
was the best entry, and write a report summarising the reasons for their choice. This original task was
slightly adapted by dropping the last of the three columns so students had to make a comparison
between only two schools instead of three.

 
 

 
  

  
  

 
 
 

To complete the task, students had to perform a web search in
the Multi-Media Learning Centre to collect the necessary
information to fill in the two columns before writing up their
report. Mr Tsang showed his students a sample report at the
beginning of the lesson to help them gain a better understanding
of the task. Upon completion of the task, students submitted
their reports via the school's intranet system.

 
 







 
 

 

 
 

In this last phase of Mr Tsang's unit of teaching, there was a shift to a more personal focus. Students
read the poem on Page 17 of the textbook entitled "What to do?" and watched the movie Back to the
Future to further motivate them to think about their future selves. With this input, students wrote a
letter to their future 40-year-old self, which they had to imagine would be placed in a time capsule to
be opened when they reached the age of 40.

 

 
 

 
 

  

 





 
 
 
 
 



 
 



 



 



 
 

 

 
 

Mr Tsang has strategically exploited, with sound rationale, the different
options offered by Grant (1987) and Maley (1998) in adapting and
developing his teaching materials. In particular, he has exercised his
professional discretion in selecting the most appropriate authentic
materials for his students and very skillfully adapted "up" the materials to
provide his linguistically competent students with the right degree of
challenge, while adapting them "down" at a different dimension to make
the tasks manageable for his weaker students. Overall coherence was also
maintained in his unit of teaching through ensuring task dependency and
task continuity.

 
Click on each of these areas to explore them further:

Exploiting the Options of Textbook Adaptation
Using Authentic Materials
Adapting "Up" and Adapting "Down"
Coherence in the Unit of Teaching

 
All these add up to illustrate how Mr Tsang has applied the criteria established by Tomlinson (1998) in
textbook adaptation and materials design to his own lessons to...

provide his students with both the content and language exposure they need
arouse their interest in the topic and the language
get students to see the relevance of their learning to their daily life
give them ample opportunities to use the language to achieve communicative
purposes in meaningful contexts
develop their confidence in using English
cater for their different learning needs and styles
help them learn with ease
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Textbook
Pg # Focus Adaptations

made

2 Quantity words H

3 Verbs with the prefix re- (T)

4 - 6 Time capsule-magazine
article T + M + A

7 Something, anything,
nothing (T) + H

9 Wh-words and to-
infinitives (T) + H

8 Collecting information
about time capsules H

10 How to make a time
capsule H

11 - 12 Let's make a time capsule O + R + M

13 Editing a letter H

14 Vocabulary checklist O

15 - 16 Choosing contents of the
time capsule R + A + M

17 Poem ‘What to do?' T

17 - 19 Writing a letter to yourself T

20 Writing an e-mail
message O

 
 

 

 
 

In order to compensate for the limitations of the textbook in catering for the language and learning
needs of his students and to create room for the integration of authentic materials into his lessons, Mr
Tsang has made very skilful use of the four options of textbook adaptation proposed by Grant (1987)
and Maley (1998):

Omit
Add
Replace
Adapt

Click on each point to find out how Mr Tsang exploited the option and the beliefs governing his
decisions.

  
 
The table below shows the different forms of adaptation made to each page and task in the unit "Time
Capsules":

 
 
 
 
 
 
 
 
 

 Key

O: Omitted
 R: Replaced
 A: Added



Original Adapted

 

  



 
 

 

 
 

To widen his students' exposure to authentic use of the language, to challenge them linguistically and
to add variety and novelty to his lessons, Mr Tsang supplemented the textbook materials with a range
of authentic materials, including:

 

The song Time In A Bottle
The movie Back to the Future
Internet materials on Time Capsules

 

 
 
The materials were all very carefully selected with close thematic relevance to the topic being
discussed and for a clearly defined purpose – to provide students with the necessary input to enable
them to complete the later tasks with broadened content and linguistic exposure.









Infectious diseases

SARS bird flu    medical workers (Dr. Cheung Yuen Man, 
Dr. Sham Cho Yiu, Dr. Yuen Kwok Yung)

civet cats disinfectant        mask Amoy Gardens 

Prince of Wales Hospital

Popular culture

Roman Tam  Leslie Cheung Anita Mui    Nicholas Tse
Infernal Affairs I (A blockbuster)    flash mob     3G 



Sports

Real Madrid David Beckham

Celebrations

Harbour Fest



Miscellaneous
Demonstration on 1/7/2003
financial crisis in Asia in 1997
The new banknotes
IFC (the tallest building in Hong Kong)
Individual travelling

Tung Chee Wah New smart ID cards
HKSAR passports (visa-free)



Miscellaneous

HK International Airport Basic Law

Asia’s World City

flag-raising ceremony National Anthem

the Golden Bauhinia Square

People’s Liberation Army

National flag and the HKSAR flag

The visit of the first Chinese astronaut Colonel Yang







 
 

 

 
 

To widen his students' exposure to authentic use of the language, to challenge them linguistically and
to add variety and novelty to his lessons, Mr Tsang supplemented the textbook materials with a range
of authentic materials, including:

 

The song Time In A Bottle
The movie Back to the Future
Internet materials on Time Capsules

 

 
 
The materials were all very carefully selected with close thematic relevance to the topic being
discussed and for a clearly defined purpose – to provide students with the necessary input to enable
them to complete the later tasks with broadened content and linguistic exposure.



 
 

 

 
 

The jigsaw reading task illustrates how Mr Tsang has managed to strike a good balance between what
to adapt "up" and what to adapt "down".

 
 

Adapting "up": The nine-page set of Internet materials presented the
average students in his elite class with exactly the right degree of
challenge.

  
Adapting "down": By holding each group of students responsible for
one out of the seven questions in the reading task, he made the task
much more manageable for the linguistically less able students, who
could focus their attention on one question only and read a particular
section of the materials rather than the entire set. 

  
The linguistically more competent students were nonetheless
encouraged to read more and to attempt more questions, thus making
the task more challenging for them.





















 



 
 

 

 
 

In this unit of teaching, Mr Tsang has demonstrated his holistic and integrated view of lesson planning.
Clear evidence of task dependency, task continuity and effective grading as well as sequencing of tasks
can be seen in his Overall Teaching Framework.

 
 

Task dependency 
  

All the tasks are thematically linked and "build on each other" (Nunan
1999), as Mr Tsang rationalises how each of the tasks in Phases 1 to 3
facilitate students' completion of the tasks in Phases 4 and 5:

"... before this lesson [on the group discussion in Phase 4],
I gave them a lot of reading materials, and...they had read
a passage in the textbook which was also about time
capsules. I think everything gave them a lot of useful
information to prepare them for the group discussion and
presentation."

  

 
Students were generally very much aware of the interdependence between the tasks and
significance of the materials they were exposed to. Here, one student describes how she
sees her learning experience and how the different sets of materials have scaffolded her
learning:

"For the materials to make time capsules, we need to check them from the
Internet materials. If we don't know some words about the current affairs, we
can look at the PowerPoint slides and write down the words. Also, we can use
the ideas of the students in the textbook."(Jessie, S.3 student)

 
Task continuity

There is also a very clear logic of themes (Nunan 1989) in the
sequencing of tasks in the unit of teaching:

Phase 1: The song functioned as a warmer for scene-setting and
schema activation on the topic "time capsules".

  
Phases 2 and 3: The textbook passage, adapted glossary list and
created jigsaw reading task served to expand and enrich
students' lexical and content knowledge on the topic.

  
Phases 4 and 5: The intra-group discussion and cross-group
presentation on the design of the time capsule gave students
ample opportunities to revisit and recycle what they had learnt in
Phases 1 to 3.

  
Phase 6: The controlled writing task was a consolidating act and
a formal wrap-up for Phases 1 to 5.

  
Phase 7: The free writing brought the lesson to an end at a more
personal level.

 
 

 



Careful grading and sequencing of tasks
  

Strong unity was also achieved in the series of lessons through Mr
Tsang's careful grading and sequencing of tasks, enabling students
to scaffold their learning by moving gradually: 
 

from easier to more challenging tasks,
  

from tasks requiring demonstration of their receptive skills to
more productive use of the language, and

  
from more controlled to more free and open-ended tasks.
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To find out students' overall perceptions of Mr Tsang's teaching and to assess
whether his objectives, following Tomlinson's framework (1998), were met, a survey
was conducted with the whole class. It is obvious from the survey findings that
students of all three ability groupings could see how the texts Mr Tsang selected, the
materials he adapted and the tasks and/or activities he designed helped them
improve in the following seven areas translated from Tomlinson's seven main criteria
for materials development.

 
 

The texts, materials,
tasks and activities... H M L Average

 Score

widened your knowledge
of English and provided
you with new ideas about
the topic

79.4 81.4 77.4 79.4

aroused your interest 74.4 75.0 73.5 74.3

were relevant and useful
to your daily life 69.7 75.7 67.9 71.1

gave you lots of chances
to use English in a
meaningful and
purposeful way

79.1 76.1 75.0 76.7

gave you enough of what
you needed to know
before completing the
group discussion,
presentation and writing
tasks

85.7 82.6 80.4 82.9

were challenging enough
for you 75.6 77.1 73.6 75.4

catered for your needs,
preferences and learning
styles

71.9 76.6 75.9 74.8

 
NOTE: The H, M, L columns represent the ratings of students in the High-, Medium- and
Low-ability groups categorised by their internal General English mark in the first term of
the school year. The scores in the columns were given out of a total of 100 marks, with 50
being the pass mark.

  
 

 



 
The following are more comments from students representing different ability groups:

"Besides using from the textbook, we can do other activities and we can move the chairs
and tables for group work. We all enjoy it... Mr Tsang always ... gives us some other things
to learn... you don't need to always read the textbook." (Jessie, a high achiever)

"I think it is very interesting... because we can learn more about the time capsules."
(Kenny, an average student)

"I think it'd be quite boring and we would be less interested in the passage if Mr Tsang
focused too much on the textbook." (Thomas, a less able student)
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No Textbook is Perfect: 
 Considering the Need for Textbook Adaptation 

  
In Mr Tsang's view, being selective and making informed choices when planning
lessons with a given textbook is the key to success. When using a textbook, teachers
may find a more thorough consideration of the following aspects helpful:

  
 

  

The appropriateness of each chapter and the various sections in the textbook in catering for
students' needs; that is, the suitability of the texts and tasks to students' language and learning
needs, their interests, preferences, and most important of all, their abilities. As Mr Tsang
emphasises: 

 
"I choose the materials to be used for my lessons based on mainly the standard, the
English standard of my students."

  
 

The relevance and quality of the texts and/or tasks, especially in facilitating students'
accomplishment of the final output the teacher has in mind

  
 
The need to exploit the possible options of "omitting, replacing, adding and adapting" (Grant
1987; Maley 1998) to optimise students' learning 

  
 
The need to adapt "up" and "down" and to strike the right balance between the two in order to
cater for students of differing abilities 

  
 
The actual need to use supplementary materials to compensate for the inadequacies of the
textbook to meet the specific needs of each class and the relevance of these materials to the
overall theme 

  
 
The overall coherence in the unit of teaching 
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To heighten teachers' awareness of the inadequacies of the ready-made
materials and to sharpen their skills in adapting as well as developing
materials and tasks, teachers may wish to take Tomlinson's advice (1998):

that the set of materials and/or tasks must suit the students' language
standard and meet their specific learning needs

  
that each task is sufficiently authentic and meaningful and that students
are given a clear purpose for performing it

  
that sufficient input is given to students through the earlier
materials/tasks before more productive use of the language is expected
of them 

  
that the materials and tasks are appropriately and coherently sequenced
in an increasing level of difficulty in both linguistic and cognitive terms 

  
that ways of maximising student participation and learner talk are
explored when devising tasks

  
that there is a suitable variety of materials and tasks to sustain
students' learning interest

  
that the materials and/or tasks, despite being challenging, should
provide students with a sense of achievement and enable them to learn
with ease
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In the Hong Kong secondary school setting, the challenges that many English teachers have to deal
with come from the constrictions of the prescribed examination syllabus, the textbook boundaries and
the rigidity of the school and/or the English panel's scheme of work. In order for teachers within a
school to make effective use of the suggested guiding principles, to adopt the good practices
highlighted and to borrow ideas from Mr Tsang's exemplary unit of teaching, a certain degree of
teacher autonomy and flexibility is essential.

 
Mr Tsang serves as an excellent example to demonstrate to us the
significance of the autonomy and flexibility he has been able to exercise in
his teaching. As he stresses, the English panel chairpersons entrust him with
"a lot of freedom". So, in his words, "it doesn't matter if we skip some parts
which we think are not so important for our students as long as we have
covered the core parts". Likewise, in the view of one of his English panel
chairpersons, teachers must be allowed to "use different methods" and be
given "quite a lot of free hand in teaching". With this strong sense of respect
he enjoys at his school and the trust he gets from his English panel
chairpersons and principal, he and teachers at his school can "try different
kinds of things" and go beyond the textbook if and when necessary.

 
Despite the autonomy Mr Tsang enjoys, the issue of "time constraint" still
bothers him. So in exploiting the various options of textbook adaptation,
what he strongly advocates is the careful selection of materials in a textbook
to create space for texts and tasks to be tailored or brought in to suit his
students' needs. To him, it is the quality of the materials – not the quantity –
that counts, and premised on this belief, he offers the following advice to
English teachers in different contexts on how time and resources can be
maximised to cater for the diversified needs of students.

 
For teachers dealing with the linguistically weaker students, he
believes that "whether the lesson is interesting or not... does not
depend on how many tasks have been completed... quality is much
more important than quantity... So as long as teachers can draw
students' attention to what they want them to learn, they don't have to
bring in a lot of things in order to attract them or draw their attention."

  
For teachers with linguistically brighter students, he recommends that
they set aside certain parts of the textbook that students can easily
understand or have already mastered as home reading, or as
homework if they already have prior knowledge of it, so that less class
time is needed for vocabulary explanation and more time can be
devoted to meaningful language use.

 
A further challenge that Mr Tsang has coped very professionally with is not "teaching to the test". His
teaching clearly shows how tasks and activities can be designed to equip students with the skills they
need to tackle tests and examinations without over-reliance on examination drills, test-related
exercises or the textbook. His students' comments are excellent testimony to this.

 
 
 

 



All this is sound evidence of Mr Tsang's
pedagogical expertise in material and task
design.
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