Exemplar 8: Promoting Authenticity and Student Involvement in Task Design

QOverview
|_

Mr Matthew Tsang, who teaches at The Church of Christ in China
Ming_Yin College, has demonstrated his outstanding skills in
adapting and extending materials from the textbook and designing
both authentic and purposeful tasks within meaningful contexts for
his students, thereby optimising their learning opportunities.

To promote authenticity, he constantly creates room in his teaching to enable him to integrate the
use of materials from authentic sources into his lessons by making effective use of the different
options of textbook adaptation. In this exemplar, you will see how songs, Internet materials and
movies have been incorporated into one of his units of teaching.

With Mr Tsang's professional expertise, he has also made very effective use of techniques in task
design to ensure that...

the tasks have the potential to arouse students' interest and motivate them to learn

his students are given the right degree of exposure as well as linguistic and cognitive
challenge

the tasks designed are sufficiently challenging and stimulating and yet not too difficult

the different language and learning needs of his students are well catered for

the tasks are appropriately sequenced according to their level of difficulty

the tasks are meaningfully organised to ensure coherence in students' learning experience
students are given ample opportunities to use the language in meaningful contexts and
purposeful ways in both its written and spoken form

learner participation is maximised in every lesson

All these will be illustrated in the various sections of the exemplar.
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Background of the School

:

Founded in 1966, The Church of Christ in China Ming Yin College is
a government-subsidised Band One co-educational school adopting
English as the medium of instruction. Since its establishment, the
school has put overwhelming emphasis on the development of
trilingualism - the use of English, Chinese and Putonghua - in its
students.
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The principal of the school, Mr Chan Shiu-choy, places enormous trust in his teaching staff and
constantly assures every teacher that they will "always be respected for their professionalism". He
gives them not only a great degree of autonomy in their classroom teaching but also "the full
discretion" to decide what is best for their students. This form of teacher empowerment has proven
itself to give the teachers a great sense of ownership and flexibility in tailoring as well as adapting
their teaching and learning materials to cater for the different language and learning needs of their
students.

In an interview, he stressed that teachers' expertise should be highly
respected:

"As for the number of essays or compositions every year, it depends on
the Panel, I mean their discussion. If they say ten is the best, so ten. I
think they are professionals, I shouldn't say anything to them. I cannot
say there should be more than ten. If they think ten is reasonable and
that's the best thing to do, just make it ten compositions. This is just an
example like that. They know that they will always be respected for their
professionalism. There is mutual respect, I respect the teachers."
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|_ Background of the Teacher

The teacher identified in the study, Mr Matthew Tsang, has been
teaching at the School for more than seven years. With a major in
English and minor in Chinese in his first degree obtained from The
University of Hong Kong, Mr Tsang started his career teaching
English and Chinese in his first year at the school.

With an enhanced interest in English, he then completed his Postgraduate Certificate of Education in
English Language Teaching and has since been teaching English. The knowledge he has gained from
his Masters degree in The Use of Information Technology in Education has further sharpened his
teaching skills by enabling him to apply his IT knowledge - in the use of PowerPoint presentations,
Excel and other software programmes, Internet materials and the multi-media learning centre
resources - to his teaching.

Like most teachers in local secondary schools, he has a
rather tight teaching and testing syllabus to adhere to.
Teachers at his school are expected to cover one unit in the
textbook in around two weeks.

Added to this are other institutional demands, pragmatic
constraints, societal and parental expectations that he has
to deal with. Yet what distinguishes him from the average
teacher is his ability to exercise his professional discretion
in deciding what is best for his students, to create room for
positive change and to make the most judicious and
informed choices in his teaching. He has shown himself to
be exemplary in his skills in textbook adaptation, in both
materials and task design, in using_authentic resources and
in making effective use of the four main options in textbook
adaptation - omitting, adding, replacing and adapting - as
proposed by Grant (1987) and Maley (1998). His holistic
and integrated view of lesson planning as reflected in the
coherence in his teaching is a further aspect worth
highlighting.
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Background of the Students

Students admitted to the school are all of Band One standard, self-
motivated and, in their teachers' view, hard-working. According to
the principal, vice-principal and English panel chairpersons, however,
despite the ample opportunities that students are given to use
English at school, they have a rather limited exposure to the
language beyond the school setting. So widening students' exposure
to English has been identified as one of the major concerns of the
school.

The English proficiency of the students varies across classes. S.3B,
the class that Mr Matthew Tsang taught in the academic year
2003/04, was an elite class made up of academically bright
students. Their main strengths lie in their high intellectual capacity
and strong linguistic competence. Nevertheless, Mr Tsang is also
aware of the diversity in the language-learning abilities of his
students in the class and is thus devoted to adopting a range of
strategies to cater for their different needs and to broaden their
exposure to English.



The Teacher's Beliefs

:

Mr Tsang: "No Textbook is Perfect"

"This text(book) is written for everyone and
this text(book) is written for no one."
(Graves 2000: 174)

Like Graves (2000), Mr Tsang believes that "there is no
such textbook which is suitable for all students of
different levels. Even the publisher does not expect the
teacher to use everything in the whole book for teaching.
So teachers have to be selective..."

Premised on this belief, this is how Mr Tsang conceptualises an
effective English lesson:

"... when I teach English, I don't want to restrict
myself to the textbook and I want to use whatever
sources I can find which are suitable for my
students... I believe learning English should be fun.
It's my responsibility to make every lesson
interesting. I know it is difficult but I try to make every
English lesson of mine interesting. If students can enjoy
English, they will be more willing to spend more time on
this subject. If they can spend more time on English,
their English will be better... learning English is not just
learning something from the textbooks, yeah, students
ﬁ]] should expose themselves to all sorts of materials. Yeah,
if I can motivate them, let them become interested in
it... they'll spend more time on it... then there will be
improvement."

On the whole, Mr Tsang describes his mission and teaching
e objectives as two-fold:

o o » to make his lessons as "fun", "interesting" and motivating as
possible for all, and

* to present the more competent students in his class with the
right degree of challenge while making sure that the learning
tasks are challenging and yet still manageable to the weaker
ones in class.
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|_ Creating Room for Textbook Adaptation —‘

The teaching unit in focus is "Time Capsules" in Longman Express 3B taught over a period of two
weeks covering nine single/double lessons, with eight hours of teaching in total.

In order to create room and space for textbook adaptation, Mr Tsang
made effective use of the four main options - omitting, adding,
replacing and adapting - as proposed by Grant (1987) and Maley
(1998). Instead of doing away with the textbook altogether, he
made very judicious and informed choices about how the available
resources could best be exploited to optimise his students' learning.

In brief, he:

+ omitted anything in the textbook that was inappropriate. As his students were generally
linguistically competent, he chose to omit the sections in the textbook on grammar that he felt
would be "too easy and straightforward" for them. For the grammatical items that he believed
students needed to consolidate their understanding of, he set homework tasks. This gave him
more room to decide what to add, replace and adapt.

+ added materials to parts of the lesson where he felt the coverage of the textbook was
insufficient. Materials were therefore selected and tasks designed to (i) enhance students'
learning motivation, (ii) extend their knowledge of the topic and language, and (iii) prepare them
for the final output he had in mind.

* replaced any sets of materials and tasks from the textbook that he thought were inadequate
with more suitable materials: (i) ones that his students would find more stimulating and
challenging, (ii) ones that were more linguistically rich, in order to present his students with the
right degree of challenge, and (iii) ones that would give his students a clearer picture of "time
capsules", with content that would help them better complete the later tasks.

+ adapted the original tasks in the textbook by rewriting what (i) was overly guided in terms of
structure and gave students too much control over their language use, (ii) did not seem to be
sufficiently contextualised or relevant to local students, and (iii) could be made more
communicative in nature so as to better cater for the abilities, needs, interests, preferences and
learning styles of his students.
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- Note
Capsule’ is pron
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Last year, we made a time

‘ capsule. We put a range of

" "oe  different things into a box, for

A jexample, a school uniform,

~ some magazine clippings and
a cyberétamp. Then we sealed

the box. We decided to open it

twenty-five years later. Have

you ever heard of this idea? Do

you think it’s a good idea? What
kinds of things would you put

in a time capsule?
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- = = . These vocabulary building exercises (Parts A. B and C)
%?@ p R4 agd fﬁ L/ N » prepare students for the reading passage on pp. 4-5.
They also prepare students for Task 1.

A Some American students are making a time capsule, which they will open in
twenty-five years. They have collected a lot of items and they are going to vote on
which ones to put in the capsule. Look at the picture and complete the list of items on
the voting form.

: =<
' Herearethe |
| things that the |
| American I
. students putin |
| their time
capsule. “

| baseball cards
| comic books
— - earth

| gum i
| letters

| marshmallows |
| milk
plasters |
plastic t
| potato chips }
| recycled paper |

pla Shid

pla sters

a carton of _MK

:. spaghetti a :i_ljlal"\dfm of €arth
— Note .

a packet of gotato chips
Here ‘earth’ is 1 :
an uncountable mc:ycled paper
noun that refers
to the substance
in the ground
that plants grow
in. ‘Earth’ can
also be a proper
noun, which is
the name of our
planet.

cemic books

a stick of
a tin of spagnett
a tube of __toothpaste
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PRE-READING

The two groups of vocabulary introduced in this seetion
are;
% common quantifiers

* verbs with the prefix re-

A

Teaching ideas

1 Before students do the exercise, you can go over the
photos with them and ask them what the various items
are. You can ask them to use the words in the help
bubble to help them.

2 For weaker students, you may want to spend some
time going over the names of items in the help bubble
and helping them with any pronunciation problems.

3 Look at the list of quantity words on the voting
form with students. For stronger students, you can tell
them that we call these words quantifiers. Tell students
we can use quantifiers for both countable and
uncountable nouns.

4 Before students number their ten choices of items
for the time capsule, you could have a brief class

discussion about why ecach item is a good or poor

choice.

5 You can ask students to work in pairs or in groups to
number their top ten choices.

6 When students have numbered their choices, you
could do a class survey to see whether they agree about
the best items for the time capsule.

7 To give students more practice using the quantifiers,
vou could ask them to give you more names of items
that we can use with each one.

Vocabulary bank

Other common quantifiers
a bottle of (ink/water)

a bowl of (rice/soup)

a bunch of (flowers/ grapes)

a can of (beer/ Coke)

a flock of (birds/sheep)

a herd of (cattle/elephants)

a pile of (books/leaves)

a slice of (bread/lemon)

a stack of (books/cards)



B

Teaching ideas

1 You may want to begin by revising prefixes with
students. For stronger students, you can ask them to
give you some examples of words with the following
prefixes:

7

% dis-, e.g. disagree, disappear, dislike
% in-, e.g. incomplete, inconsiderate, inexpensive

>

S un-, e.g. unhappy, unkind, unusual

For weaker students, you could write some words with
these prefixes on the board and ask them to identify the
prefixes.

2 After students have looked at the first help bubble,
you could point out that not all verbs begining with

re- start with a prefix, e.g. relax, receive, realise. When
they try to guess the meaning of a verb with re-,
students can look at the letters that follow re- to see if
they form a word on their own. If so, re- is a prefix and
the meaning is often do the action again.

3 For stronger students, you can encourage them to
guess the meaning of the words first and then compare
their ideas with a partner before looking up the words in
a dictionary.

Background information

Students learnt about the prefixes dis-, in- and un- in
Unit 4 of Book 2A.

Model answers

rearranne — chauge the way in whlch thmgs are orgdm%ed
or ordered : o e

,1econs1der — think about a dec1s1ou or opmmn and demde g
‘whether it should be changed

reread — look at the wordb ofa book an aruele etc agam ¥
and try to understand it

time

reunite — meet each other aoam aftel bemg Reparatcd for :
some time - :

reuse — use som(.thmw aga1 n mslead of throwmg it away

T3

C

Teaching ideas

1 Tell students that they do not need to use all the
words in Part B.

2 For stronger students, encourage them to complet
the speech bubbles without looking back at the words i
Part B.

3  When students have completed the exercise, you
can check their answers by asking them to read the
completed sentences out loud.

4 You could ask students to try to make up a new
sentence using each of the words.

D

Teaching ideas

1 Make sure that students read through the three
points at least once before they skim the article. Remin
them to think about the three phrases as they skim the
article, as they need to look for information that shows
which phrase best describes the article.

2  For weaker students, you could tell them that one
of the three choices in the note gives the main idea of
the article.

3 Tell students to circle the appropriate letter.

4 To encourage students to skim the article, you can
give them a time limit, say five minutes for stronger
students and eight minutes for weaker students.

Voc’abularj bank

‘Words with re-

readjust

o A RPERS R RS LR E
reassess At T
pBld 5y g B EERTEELAR NG i
redo 13t LERE AR
Cot PAABEARE En Tk §

braioto vyt SEAUREER Y S R O B4 O
reprint
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reorganise




Unit 6

We can add the prefix re- to verbs to form new verbs with a slightly different
meaning. Look at the photos below and read the sentences.

: ! Did you write Well, please
T prafis o this list, Amy? rewrite it
| means ‘again’. | neatly
e e beforle you

hand it in.

B Guess the meanings of these words with the prefix ‘re-’. Write their meanings on

‘ .|\ a separate sheet of paper. Use a dictionary to check vour answers.
Most words with | ! f pap ] )

|
‘ the prefix re- | g

‘ rearrange 2 reconsider '3 reread (see Model answers
|1 are one word, ‘ 13)
it 9 : i onp. 1O
| butsomeare | @4k repake 5 reunite 6 reuse £
| hyphenated. f : o
‘ Use a dictionary |
| tocheckany | C o of the American students are talking about the time capsule they made.
words thatyou | Complete what they say using the correct forms of the words above.
| are not sure fl
| about. i
R, —_— . 1
. OK, so that means that we need to
._ "I"I; e @ _reconsider  our decisions. We
smallone | E s b
. o E:‘l i N i - definitely need to keep the letters. It
the school library. Now, we ) : . |
: ﬁ j . W oy ok will be great funto ™ __ reread ;
an't fit everything in even thou ; .
e ryl: i g e . g g them in twenty-five years’ time. OK, |
@ reatranged | the items. | | : S
ki 'IV ' 1 . have we finished? | must dash. | have |
. several times. 1 J i I
i -- ‘ | anexamto ® retake .
This skimming D One of your classmates found the article on pages 4—5 and she wants to pass it
exercise prepares i i - -
Sudents forthe around the class. She decides to attach a note to the article to say what it’s about.

';f"‘ﬁfg passageon  Skim the article and help her to choose the best phrase to complete the note.
You have to read this article — it's great! IFs about:
a)  some students who travelled through time.
a tascinating project that our school could easi'fy copy.
c) a +-o+-a‘”_y new idea for saving souvenirs from the past.
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READING A time Capsule This reading passage prepares students to

plan their own time capsule in Task |,

A Your classmate Jound an article about a time capsule in an American teen magazine.
Read the article.

]

Bedford High

75th anniversary

W | gt ,mmummnvm;” Wiy
R v

L]
Lfst autumn, Bedford High School in /C@Ibany, New York,
celebrated its 75th anniversary. The students at Bedford High
decided to do something special Lo mark the occasion. They

made a time capsule. Note
We use ‘dozens’ /'dazonz/ to mean ‘lots’.
5 "We wanted to-organize a unique event,” said Principal

Anthony Hughes, ‘and the students came up with dozens of
ideas about what to do. In the end, making a time capsule
was everyone’'s top choice.’

C5
All of the school’s 1,200 students were involved in the project. The students formed

10 committees to make the maJor decisions, such as what type of container to use, Where to
store the time capsule and When to open it. Each class also had a ciass representative to
represent the views of t)Je class. For example, they made lists of calegories of things to
include in the capsule. They also made lists of specific items. Then all the students in the
school voted for which categories and which specific items they wanted to include in the

15 time capsule.

‘We bought a new five-gallon plastic container to use as our capsule,” said Sharon Smith,
14, one of the class representatives. ‘We thought about reusing an old container but we
didn't have anything suitable at school.’

A social studies teacher at Bedford High, Fran Alexson, said the time capsule project was
20 a good way for students to learn how to cooperate and make sensible group decisions.
However, some students admitted that there had been disagreements. ‘We had some
arguments about what to put in the time capsule,” said Tyler Stevens, 15. ‘Everyone agreed
we should have something about school in it but, at first, a lot of students didn’ t want to
put in anything about popular culture, for example, pop songs and movies. They didn’t
25 think it was important.’ ﬁﬁ:ﬁse of 'did" here is emphatic.‘We did include’

I 3 .. has a stronger meaning than ‘we included’. :
Bfge did include things like microwave popcorn and a smart card in the end,” added

16-year-old Wendy Berg. ‘After some thought, %vze decided that popular crugtg[e changes a lot
and therefore it was important to include something about it. However, I'm a bit
disappointed that there’s nothing about this year’s most popular movies in the capsule.’

30 Something all the students agreed should go into the capsule was a bundle of letters that

some of the students had written to themselves.




READING
oA

Teaching ideas

1 Before students read the article, you could ask them
to look at the designs at the top of the article and at the
photo. Ask students what these things tell them about
the article (from the designs: it’s probably about a
school, the school is 75 years old, it is having a
celebration; from the photo: it is probably a secondary
school and it is probably overseas).

2 If your school has had any celebrations recently,
you could ask students what events the school organised
to celebrate. Alternatively, you could ask students what
celebrations they think a school might plan for an
important anniversary.

3 After students have read the article, you could ask
them to find and underline the names of all the students
mentioned in the article. Who is the oldest student and
who is the youngest? For stronger students, you could
ask them to make some notes in point form about what
each student said. Then you could ask them to use their
notes to role play an interview with these students.

Background information

1 The school, students and time capsule company in
this article are fictional.

2 InNorth America, students study Grades 1-8 in an
elementary school (like a primary school in Hong
Kong) and Grades 9-12 in a high school (like a
secondary school in Hong Kong). High Grades 9-12 in
a high school are equivalent to Forms 3-6 in Hong
Kong.

3 Later on in this unit, students will plan what to put
in their own time capsule. The article will give them
some ideas about what is important when planning a
time capsule and the kinds of things they might want to
put in it.

2
&%

Vocabulary

,anni'versary (title) n a day which is exactly a year or
number of years after a particular event
When is your parents” wedding anniversary?

mark (line 3) v celebrate
The Government wants to have a firework display to
mark the beginning of the New Year.

oc'casion (line 3) » a special event or ceremony
A wedding is a great occasion.

in'volved (line 9) v participating in an activity; involved
is the past participle of involve
Over fifty students were involved in the play organised
by the Drama Club.

‘gallon (line 16) » a measure for liquids
One gallon is about 4.5 litres.

con'tainer (line 16) » a box, bottle or any other object
used for holding something
This container is too small. Do you have a bigger one?

ad ‘mitted (line 21) v accepted and agreed unwillingly
that something is true or that someone else is right; -
admitted is the simple past tense of admit

He admitted that his answer was wrong,

‘'microwave ‘popeorn (line 26) n phr popcorn that can be
cooked in a microwave oven
microwave n a very short electric wave often used in
cooking food
popeorn n seeds of maize that swell and burst open
when heated, usually eaten warm with salt or syrup and
butter

Microwave popcorn is my favourite snack.

smart card (line 26) »n phr a plastic card which looks
like a credit card and can store and process computer data
Somebody has left a smart card on my desk.

in the end (line 26) adv phr at last
Gordon said sorry to Ronald in the end and Ronald
forgave him.

e S
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'bury (jine 35) v hide something in earth or cover it with
earth
- My dog likes to bury his bone in the garden.

'schooiy’ard (line 35) n the large open area with a hard
surface just outside a school building, where the
“schoolchildren can play and do other activities
We'alw'ayé 20 to the schoolyard at recess.

‘ruin (line 37) v destroy :
The farmers are worried that the typhoon is going to
ruin their erops.

ce'n'tenary (line 41) n the day or year exactly 100 years
‘after a particular event .
Our school will have a ceremony to celebrate its

centenary next week.

cross (sh’s) mind (line 43) v phr comc into someorne’s
thoughts
Your words Cross my min d every now and then.

Jindi' vu:luals (Eme 48) n people. peraons individuals is
the plural form of mdmdual
~ Individuals may take part in this competition by filling
in the forms. ' '

orgam ‘zations (line 48) » groups of poople with a
special purpose, such as a club or business: organizations
is the plural form of organization

There are numerous charitable o rganlzatlon alound
the ,world.

mil'lennium (line 51) » a period of 1,000 years
Information technology will advance rapidly in the
new millennium.

B

Teaching ideas

1 Before students begin, ask them to read through all
the ideas in the list. For stronger students, you could
ask them to try to remember what the students decided
to do about each idea and, if possible, the reason for
their decision.

2 You may want to tell students that the ideas in the
list may not be in the same order in the article, They
need to scan back and forth through the article to find
the key words about each idea.

3 Some of the ideas, e.g. 3 and 5, are related. Make
sure that students separate the reasons why the
Americans decided to do one of these and not to do the
other.
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— Common error 6
Students often mistakenly pronounce ‘bury’ /*bssri/, with a long vowel sound in the first syllable. Unit
Tell them that it should be pronounced /'beri/, with a short vowel sound in the first syllable.

| D3 _ I
‘I'm only fifteen now,” said Carol-Ann Bradley, ‘but when I reread my letter, I'll be grown- [
up! I'm sure the hopes and dreams | wrote about in my letter will seem terribly childish
then.’

35 ‘At first, we planned to buwry the time capsule in the schoolyargj‘ lexson Kimber, 17,
explained, ‘but we were afraid something might happen to it. We thought that water or
insects might get into it. Since we didn’t want anything to ruin it, we decided to pay a
company to store it for us. We chose Reunion Time.’

B4 i
‘We decided to open the time capsule in_twenty-five years because that will be our

40 school’s 100th anniversary,” continued 'IL‘J_\,L{Ier Stevens. ‘I can’t think of a better way to
celebrate our school’s centenary!”

%‘*e the students worried that twenty-five years from now, they may have forgotten which
company has their time capsule? Sharon Smith laughs. ‘That thought did cross my mind,
85but the company sent us a certificate that we’ve displayed in the school loebby, so
45 there’s nothing to worry about.’

f you want more information about how to make a time capsule, you cdn write to: Reunion Time,
118 Main Street, Harlow, Arizona 72868, USA. : :
' : Note

Info i i
- ) . ‘Organization’ is also spelt ‘organisation o)
Time capsules are not a new idea. Individuals, organizations and even countries have

made and buried time capsules for more than a century. However, renewed interest in
time capsules came at the end of 1999, when many people saw it as the perfect way to
mark the beginning of the new millennium.

50
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B The American students had to make a lot of decisions about their time capsule. Read this list of
ideas they had. Tick the things that they decided to do and put a cross next to those that they decided
not to do. Then write the reasons for their decisions.

1 Reuse an old container. X They didn't have anything sultable at
school: : e .
2 Put in something about popular They decided that popular culture charges
v a lot and therefore it was important to
culture. O e R -'
include something about it. : o
3 Bury the capsule in the 2 They were aftaid comething might happen
schoolyard. Yo it [ water and insecte might get into it.
4 Reopen the capsule in e s S
_ : - : v It will be their school's 100th anniversary.
twenty-five years. ] - DU _
5 Ask Reunion Time to store the R?“,”“?‘”'ﬂme il o it fc?r:_th@m éaf-f:_!y' :
e v and will send them a certificate to remind.
e T e - oo —chentof the event. i 0 D




C  The principal of Bedford High School started to make a chart to show how the
students had planned the time capsule project. Complete the chart below.

school: » Bedford High School Location: @ Albany, New York

Project: © time capoule Purpose: 4 L0 celebrate the school's
75th anniversary

Division of responsibilities:

Who Responsibility Examples
’cé%ﬁ mtt 665 W T d.' R what type of
h Studentﬁ) L commmitbees Lol ade aien 7 container to use
AR } . ﬁ where to store the
d@gieaons-__ N 8 time capsule

@ when to open it

made lists of categq
of things to include |

T N made lists of
. views of the class (13) specific items

A 3 (10) -_ré’ "reééjﬁtéﬂii\:fé_' :ﬁ' N ) e 're"s_.e_nt_'ed the (12
Class ol Rt ttE R

What they did

s voted for which categories and which

. épéciﬁc’ items toinclude

D On another page of the magazine there are some photos of students who were
interviewed for the article. Your classmate cut out the pictures, but mixed up the

captions. Match each picture with the correct caption. Write the correct numbers in
the boxes.

Sharon | Tyler Carol-Ann Jaso.n. . Wendy

3 ) o i N
1 When we: oper;;\:? { 3 ‘| wrote about my dream 5 'l voted to put in g

capsule, Il ge e L of becoming an actress.’ e% a popular movie.! |
e T S S R B @s&m§ —— \

2 ‘A time capsule is the best
way to celebrate Bedford
High's 100th anniversary.’

4 'At first, | was afraid no
one would remember the

Capsu\e in 25 yeal’S.'

e ]
B SR,

A R S

[

AR

ies
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Teaching ideas

-
& _f!

1 Before students begin this exercise, you could tell
‘them that this sort of chart is called a flow chart. Itis a
‘common and useful way to show steps in a process.

2 For weaker students, make sure that they know
what is required for each part of the chart. Who means
the group that did something (Draw students’ attention
to the use of singular and plural nouns.). Responsibility
means the group’s job or duties, i.e. what they did

(Draw students’ attention to the verb tense.). Examples
means some specific actions they did as part of their job
(Also draw students’ attention to the verb tense.).

3 Ifstudents find this exercise difficult, you can tell
them to do it in steps. First, they can look for
information about who (which groups) was involved in
organising the time capsule. They can then look for the
general duties of each one. Finally, they can scan the
article for examples of specific actions regarding each
of the duties.

—
4 For weaker students, you could tell them that they < J
should be able to find all the answers in paragraph 3.

You could also complete the three steps for the first

group with the class before asking them to work out the
other two on their own. You can let them work in pairs.

D

Teaching ideas

1 When students do this part, you could remind them
that some of the American students contribute several
ideas in different parts of the article. Encourage them to
find all the ideas expressed by each student and
underline them first before matching the ideas in the
captions with what students say in the article.

2 This exercise is quite challenging. Students need to
make inferences using the information given in the
article. For weaker students, you might want to let

them work in pairs.

Comprehension gquestions For stronger

students
1 How did the American students decide to make a time ey
capsule instead of organising a different event? (they vored =
on it, as line &8 tells us it ‘was everyone s top choice”) ‘ f.v:g
5 R

e

2 Do you agree with the social studies teacher that the
time capsule project was a good way for students to learn T
how to cooperate and make sensible decisions? Why or
why not? (student s owin answers)

3 Do you think microwave popcorn was a better choice
than the year’s most popular movie? Why or why not?
(student s own answers)

4  Why do you think that all the students agreed to
include the letters they had written to themselves?
(student’s own answers)

5 Imagine that your school is having its 100th
anniversary. You and your classmates can choose to make
a time capsule or a video about the school for this event.
Which one would you choose? Why? (student s own
answers)

For weaker
students

Comprehension questions

1 Who decided to use a five-gallon plastic container for
the time capsule? (a committee)

2 Give one example of how students learnt to cooperate
from organising the time capsule project. (they worked in
committees/groups; they voted on items to include; they
made decisions together)

3 Think of two more examples of things that are part of
popular culture. (anvthing trendy and very popular for a
short time, including clothes, jewellery, video or computer
games, toys, snacks. books, etc)

4 Why did Reunion Time send the school a certificate?
(to show that the school has a time capsule and remind
them about it, as in twenty-five years, many of the people
involved may have gone away and everyone might have

Jforgotten about it)

5 Do you think it was a good idea to pay a company to
store the time capsule? Why or why not? (student s own
answers) :

T6
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Lomething, anything, nothing

Teaching ideas

1 You can begin by reminding students that they have
already learnt about some, any, no and none to talk
about amounts of nouns. For stronger students, you
can elicit some examples of how we use these words.

Some boys are in the library.
Are there any girls in the library?
No, there aren't any.

No, there are none.

2 After you have gone over the explanation at the top,
assign six students the role of one person in the picture
each and ask them to read out the example sentences to
the class.

3 You can then go over the example sentences with
something and see if students can tell you why we use
an indefinite pronoun in each case, e.g.

there was something heavy in it this morning — the girl
may not know what was in the container, only that it
was heavy so she knows there was some item or items in
it

I want to use that container for something — the girl
might think that it is not important to let the boy know
what exactly she needs the container for

[ read something about time capsules recently — the
girl might think that it is not important to tell the boy
what exactly she has read

4 When you have gone through the first help bubble
with students, you can ask them to make sentences
illustrating how something and nothing are used as a
subject and as an object in a sentence, e.g.

Something is in the middle of the road.

I saw something in the middle of the road.
Nothing is on the table.

[ can see pothing on the table.

5 You should draw students’ attention to the

pronunciation of nothing /'nafm/. Make sure that they
do not pronounce it as no and thing.

17

Background information

Students learnt about using some, any, no and none to
talk about amounts of nouns in Unit 3 of Book 2A.

More examples :

Somethmg, anythmg, nothmg
: Let’s get somethmg for lunch
1 want somethmg cold to drink.

Is there anythmg good on TV tomg:ht'?

No, therc s ,rmthmg mtelestmg tm watch

There s never anything g good on TV & - o ¢ o
, Well if you have nothmg to do, yﬂu can clean your room

Oh, l Just remembered 1 have to buy somethmg



| As with other
pronouns,
indefinite

| pronouns can

replace nouns

as the subject

or object of a

sentence.

unit ©

This section introduces the language students will need to use in Task |. Students
will practise using the language in Pre-task |, Pre-task 3 and Pre-task 4.

LANGUAGE FOUUL  Something, anything, nothing

We use the indefinite pronouns ‘something’, ‘anything” and ‘nothing’ to refer to

i things. We use ‘something’ when we do not know what the thing is or when the exact

thing is not important. We usually use ‘anything’ in questions and negative statements.
We use ‘nothing’ when the number of things is zero.

)

No, there’s nothing in it now, but there

| We can also

| positive

| 'statements.

| (e.g. You can
| putanything
. you like in the
time capsule.)

\

— e

use ‘anything’ in |

was sormething heavy in it this morning.

-3

ere anything in this container? ) I
{

| want to use that container for
something. Does anyone mind?

f
You're being very mysterious,
Maggie. Is there anything
you want to tell us?

=

Note

If someone is being
‘mysterious’, he/

¥l she is behaving in a
4 way that is difficult
4 to understand.

Well, | think it would be a
perfect container for our time
capsule. What do you think?

e a time ;capis_u le? | haven't
eard anything about it!

Oh, | read something about time
capsules recently. | think making a
time capsule would be a lot of fun.




This pre-task provides students with contextualised practice of using the indefinite
articles ‘something’, ‘anything' and ‘nothing’. It prepares students for Task 1.

PR -T QK 1 Collecting information about time capsules

B Some of your classmates liked the idea of making a time capsule and they decided
to look for more information about it. Look at the results of their search below.
Complete their notes using ‘something’, ‘anything’ and ‘nothing’.

| |

Here’s a book called ‘Popular Class Projects’ that I found in the
library. The librarian thought there might be @ _ someting
| about time capsgules in it, but I've looked through it quickly and
‘ there’s @ ___10U1I1  about them at all. However, there’s an

interesting chapter about writing letters to your future gelf.

l Joey

There's an article in thi jizine ¢
s wagazine about & tiwe capsule

that the Australian Government buried in 1950 s opened

12000, (£ amazi: @ Nothi
> amazing, ©) __ Nothitg | - their tiwe

I
1
c o £ =) . .l
apsule wis damuged — dll the contents were i perfect :
condition ifter s5p years! | think we can learn

#__something ot Bhcir expe

vience. However, the

drticle dogsn! & anvthin |
t Sﬁy yt 9 ﬁbﬂﬂf J‘IUW to ypmke ;

G time capsule. 'i

| Catherine
s e
PN
The newspaper files in}.f'he reference <A 7 /’ \
. t‘ it ’ e N e
|Ibrdrl:| have (&) __E__Hrla__ Ubouf x\‘..: \\
+ime capsules in them. What a waste _ \
! = - ]
of time! Do you think we can find | e o L f
. ® something ; 5= i _ ; [
@ anything  on the Internet? g™ SOMCEAING | interesting in my uncle’s |
ffht last m"g/;z.‘.f 5 a /ﬂ‘fﬁ*‘f’ metal tin with a J‘
Alan tight-fitting (id (sce the attached diagyam,). There [
- was (" ___Nothing inside if and it was tbﬂrf/)/ |

hidden under some newspapers, so | don 't think my |
uncle s using it for (o) __anything Ifyou think ‘
it would be a suitable contaiver [or our time capsule, |
11 ask him if we can have it

Ll l




PRE-TACK 1

Teaching ideas

- 1 Tobegin, you can ask students to read through the
notes and check that they understand all the vocabulary.

2 You could tell students to look back at the
explanation on p. 7 to make sure that they know when
to use the three indefinite pronouns. Then they should
think about the sentence around each blank to see which
pronoun is the most suitable. Remind them that some
clues are found in the sentence that follows, not the
preceding one.

3 For weaker students, you can tell them to ask
themselves the following things:

* Is the sentence negative? (use anything)

** Is the sentence a question? (use anything)

*
e

Is the sentence positive? Is it about an amount? (use
something)

% Is the number of things in the sentence zero? (use
nothing)

4 Tell students to pay special attention to such linking
works as but and however.,

5 When you check the answers, you can ask students
to pay special attention to the correct use of anything, in
questions and negative statements, as students often
make mistakes with this.

6 When students have completed the pre-task, for
stronger students, you can ask them to summarise
what they can learn from the research results. You can
ask them the following things:

% What interesting information about time capsules
did students find? (an article about an Australian time
capsule)

% What things could be useful for making a time
capsule? (the chapter about writing/ a letter to vour
Juture self7 a large metal tin)

# What things were not useful? (the ‘Popular Class
Projects’ book and the newspaper files)

% What is another possible source of information?
(the Internet)

o

-';___/

r——

"} Vocabulary bank

Types of large containers
(wooden) barrel
(wicker) basket

(plastic/metal) bucket

(cardboard) carton

(wooden) crate
(metal) drum
(glass/ceramic) jar
(metal / wooden) trunk

(plastic) tub



Wh-worde + fo~infinitivee

Teaching ideas

I You may want to begin by quickly revising
Wh-questions with students. You can ask them what
question word they should use for the following:

place — where
time — when

people — who
things — what

things/people
people/things)

which (talking about a choice of

in what way — how

2 When you go through the explanation with students,
you can tell them that the meaning of the to-infinitive
after a question word is should or can/ could.

3 Ask students to take the roles of the six students in
the picture and read out the example sentences. Then
you could ask them to read the sentences on their own
and decide which sentence has a fo-infinitive which
means can/ could (the sentence with how) and which
ones mean should (all the others).

4 To check students’ understanding, you could elicit
sentences with each of the wh-words and a ro-infinitive.

T9

Background information

I Students learnt how to ask Wh-questions in Unit 4
of Book 1 A. They have learnt about the following
structures with fo-infinitives:

love/!like/hate + to-infinitive (Unit 6 of Book 1B)
subject + fo be + adjective + fo-infinitive (Unit § of
Book 2B)

it is + adjective + to-infinitive (Unit 8 of Book 2B)
subject + to be + adjective + enough + to-infinitive
(Unit 1 of Book 3A)

it is + adjective + for ... + to-infinitive (Unit 1 of Book
3A)

2 We cannot use a fo-infinitive after a wh-word as a
question on its own. For example, it is wrong to say,
Hovtodo-t2 (We should say, How do I /we do it? or
Can you tell me!us how to do it?)

3 We do not use a to-infinitive after the wh-words why
and whose.

‘Mnre examples

i‘Wh-words + to-mfmltlves
Ineed help, but It dont know who to ask iy
‘Mlllte doesn t know what to pht in her capsule.‘,“i L 2 g
Piease tcll me when fo meet you tom@trrow ‘
,Can you tell me where to bu"y a contamer‘?'
" Here are some nps on how to wrlte a pocm

1 can 3t deude whlch company to contact



This sectien introduces the language students will need to use in Task 2. Unit 6
Students will practise using the language in Pre-task 2 and Pre-task 4.

LANGUAGE FO'UCS Wh-words + to-infinitives

Some wh-words (‘who’, ‘what’, ‘when’, ‘where’, ‘how’, “which”) can be followed by a
to-infinitive.

me capsule? , : :
SR ,e'. P There’s a lot of information about
ow how to make one.

what to do in this article,

; '_Wé’l‘[_.ne:éd. to decide when
_ to open the time capsule.

We'll also need to find out where
to store the time capsule. That
will be the most difficult part.

I disagree. [ think the most
difficult part will be deciding
which things to put in it.

§S’*§"-— &)



I

| use

il Use the
| following words
once only.

contact
Lfit

get
include
keep

| open

put
send
store

Note

This pre-task provides students with contextualised practice of using
wh-wards + to-infinitives. It prepares students for Task 2.

PRI-T/CK 2 How to make a time capsule

B Your classmate found some usefidl information on the web site of Reunion Time
and printed out a copy for you. However, some words have turned into strange
symbols. Replace the symbols with ‘wh-"words + ‘to -infinitives. You can use the words
in the help bubble to help you. Write the correct words above the strange symbols.

| Address [hitp: T reurTontme. comicapsule. i

Do you want to make a time capsule? REVNIQN TIME can help!

how to keep
‘We'll show you p$Uott*@# your favourite possessions safe for many years. Simply

follow these instructions.

what teo use - _
First, you must decide #$€9%*$# as a container for your time capsule. You can buy a

5 strong plastic box or reuse a container that you already have.

what to put
Then, you have to decide & #%$#@" in your time capsule. This isn't easy because you

could put an%thln in it. The sky's the limit! However, the guidelines below may help
at.fo include

you to decide $%E&"* @#$.

You use ‘the sky's
the limit' to mean
that there is no limit
to what can be
done.

Note -

& Choose items that are important to you.
10 & Choose small items so they don‘t take up too much space in your time capsule.

& Don't include anything that may go bad, e.g. fresh food.

how to fit
Next, you need to work out Y%$#@€&"$ all the items into your container. You may have

to rearrange things a few times or even re-evaluate your choices and leave some items

out.

16 When you have packed your container, seal it and label it clearly. Write the names of

t least three people with their contact information on the container. This way, we'll
who Lo sena _
know E*$##$% your time capsule to when the time comes to open it.

_ when to open _
The next decision you have to make is *E&%#%&" your time capsule. Most people

If it is ‘up to you' to
do something, it is
your choice
whether to do it or

not,

= ™ : |
choose to open it after twenty, twenty-five or thirty years. It's up to you.

where to store
20 Finally, you have to think about $%&"@ #% your time capsule. Some peoplé bury their

time capsule in their garden or schoolyard, but this can be dangerous. If a new
ow to get

building is built on the site, you may not know $%&$*# your time capsule back or
who to cohtact

*B oS # & for help. The safest place to keep your time capsule is at Reunion Time.
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PRE-TACK 2

Teaching ideas

1 Tell students to read through the whole article first,
to get a general idea of its content and to make sure that
they understand all the vocabulary. Then they can go
back to replace the symbols.

2 Before students begin, you can tell them that they
need to use some wh-words more than once, but they
should use the verbs in the help bubble once only.

3 If students find the pre-task difficult, you can tell

L them to work out which question words to use first. The
words and sentences around the symbols can help them
to do this. They can ask themselves, Is it talking about a
place, a time, people, things or a way of doing
something? Then it will be easier for them to decide
which verb is the most suitable for each sentence.

4 For weaker students, you could tell them how
many times each question word is used:

who— 2
what — 3
when — 1
where — 1

how— 3 (including the worked example)

5 You might want to give students further help. You
might want to go through the sentences containing
symbals with them first and elicit the correct question
words. Then ask them to try choosing different verbs for
cach one until they find one that makes sense in the
sentence.




PRE-TACK 3

SA

| Tapescnpt

,A: All rtght shall we start"
All: OK. ‘
B: Today we need to discuss categories of items to put in
the time capsule. I suggest that we put something.
about our schdol in the capsule. For example, we can
put n a yearbook or a uniform. School is important
to all the students so we should include somethmg
about it, What do you think?
C: Thatsa -good idea. In twenty-five years when we
: reopen the capsule, we’ll be able to remember lots of
thmgs ‘about school. Danny has a new camera, so we
- can ask him to take some group plCtLII‘bS of our
classes too.

Az Oh, did Danny g aet a new ca.mera" He sa1d he planned
o What kind did he get?

G ' Ithmk it’s a dlgttal one. 1t’s silver and ..

B: Let’s not get off the topic. So, the first C'tteoory we've

: chosen is. somethmg about schogl’ Let me vmte that,

' down — somethmg about school

D: 1 Make sure you wnte down the reason as well —
- “school is iniportant to all students OK. Are’ there
©any other suggestmns‘?
C:  Shall we put 5omethmg about entertamment in the -
1 capsule? - : .
B: Thatsa good 1dea We can putin some VCD% of our
 favourite films and some CDs.
D: Yes, and computer games too. These things will
- remind us of what we enjoyed doing when we were
young. Do you aoree?
CA: Yes, I]tke thattde't ,
‘B: OK. So for our second catcgory 1’1l write
ae enterfamment Ihopcl m spelling it r1ght
iD:,iIt:,EN—TERTAINME-N—T ‘ :
'ﬁl?'-:', -Thanks And then for the reason, I'll put ‘to remmd
it us of what we enmyed domg '

, A: L think anothet good category is tood We should put

. in some of our fwounte food., so we’ll retmmbet :
v what we hked to eat

i Ct } Do you mean snacks and thtngs hkc that" o

CA: ;Ye‘; we can putin snacks or anythmg we want —
" samples of all our favourite food.

D:

My favourite food is ice cream. Wc, can’ tput that i in

though — it will melt.

My favourite food is chocolate. Not mitk cho‘col‘ate;l
like dark chocolate best. ' )

Oh, I prefer milk chocolate with nuts in it I-!ave you
tried those new chocolate bars you can get at ..

I think we’'ve wandered off the tO]JEC N

Sorry, you're right. Let’s get back to the top1c We
were talking about putting food in the time gapsule. i
don’t think it’s a good idea. because food might go
bad. ‘

I agree. It might attract mchts 100, SO We d bctter not

- put any food in it

I have another suggestion. What about comic books?
A lot of students like reading comic books. Don tyou
agree?

Yes, comic books are a good idea, but I thluk they 20
in the category of entertamment ¢md we aheady have

that on our list.

Oh, I guess you're rtght Wel] dom anyone have any
more 1deas? ' o

“Why not include somethmg about cu1rent affmrs?

Current affa1rs7 What do you mean by that‘?

Well things to remind us of what was happemng in

~ the world. We could put in newspaptr chpp;n.gs about
~important stories, magazine articles, photographs ...

That sounds like a good idea. 'Twentv five years from

now, it will be interesting to ook back and remember
the important events that happened dm‘mo our '

- childhood.

I agree. Every day, in the nuwspaper thc1es a shor“t
article about what happcned flfty yLars ago. on that

 day. I always read it.

3 Oh, yes, I oftun read lhat t0o. It S qu1te aood It

always gives you some. interesting information about

' things that happened in Hong Kong in the past but

it’s a bit too short, I think.

- I’'m sorry, but I don’t thmk that’s relevant to the toptc:
‘We should be talking about what to put in the time

' capqult. Gettmc back to what Dawd said; It]:unk a
-cateaorv '1b0ut current aftau sisa good 1dea

Great, I'll write that in the llST Current Hﬁail'b Is
‘current’ spelt C—U—R-R-E—N T7
Yes, and the reason for mcludmothat catwory is °to

remember the im ortant events that ha ened fluun
our (,hlldhoad - L



This pre-task consolidates the use of indefinite pronouns. It also provides students with an
opportunity to listen to students discussing a time capsule and to think of the categories of Unit 6
things that they will put in their own time capsule. It provides input for Task 1.

PR -T QK 3 Let's make a time capsule

A After reading about the American students’ time capsule, the students in your form
were very excited about the idea. They talked to the principal about it. The principal
also liked the idea. This is what he said.

| love the idea of a time capsule! I'm going to ask each
form to make one. In fact, | know that some Form 4
students are already planning one — | think they read
the same article as you did. Their teacher gave me a tape ]‘
of a discussion they had. You can listen to their discussion |
To get some ideas about how to start. To help you listen, |
| have prepared a sheet of useful expressions.

Asking for comments Keeping to the topic

What do you think? Lets not get off the topic.

Are there any other suggestions? I think we've wandered off the topic. =~ 5

Don't you agree? Let’s get back to the topic. We were talking

Does anyone have any more ideas? about ... ' iR

What do you mean by that? I'm sorry, but I don't think that’s relevant to |

Can you think of anything else? thettopic. e shiolidive :ta[l<1:ng apo}ut: TR = :
Getting back tolvwhat— = tsaid, .. 4

B Listen to the Form 4 students discussing their time capsule. As you listen,
complete the note sheet below.

Categories of items Agreed on (v) / Reasons for agreeing / not agreeing
Not agreed on (X)

: '--é{g:’hoé:] _5-%,3-i_hig—-);or_tzé:mﬁ;"’t-o,a;.fiéﬂuﬁé@’ﬁs o

| toremind us of what we enjoyed doing

 might go bed: might attract incects

 to remember the important evente
_that happened during our childhood:




IT
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B Work in groups of four. Discuss what categories of things to put in your time
capsule. Before you begin your discussion, think of some ideas on your own and jot
them down on the note sheet below.

o K,easdns”_ . F

B Now start your group discussion. Remember to ask others for their comments and
make sure everyone keeps to the topic. When you have finished, write down the agreed
categories and your reasons on the note sheet below. You can start your discussion
like this.

decide
gorie  of things
put in our time capsule.
Does anyone have any
 suggestions?

Well, | suggest that
we put in something
about ... What do
you think, Sue?

hat’s a good | 7
suggestion, because ...

Agreed categories Reasons




A: That was a good suggestion. Well, we have three
categories now. Can you think of anything else?

C: Oh, here comes our teacher. Let’s see what she thinks
of our ideas so far ... (fade)

Teaching ideas

1 You can go over the principal’s instructions with
students and make sure that they understand what to do.

2 When you look at the list of expressions for asking
for comments, for stronger students, you could ask
them to work in pairs and think of a sentence that might
come before each question. Ask them to share these
with the class.

3 For weaker students, you could give them some
examples of what they might say before each question,
e.q.

We should put a dictionary in the time capsule. What do
you think?

We have two good ideas. Are there any other
suggestions?

[think food is not a good choice. Don't you agree?
Like your suggestion. Does anvone have any more
ideas?

low said we should include something about school.
What do you mean by that?

We already have comics on our list. Can you think of
anything else?

4 When you look over the expressions for keeping to
the topic, you could ask students when they might want
touse these expressions (when members of the group
start talking about other things /when ideas are not
useful for the discussion).

5 Before students listen to the discussion, you can
help to prepare them for listening by going over the
headings on the note sheet with them. Ask them what
imformation they need to record under each heading.
Categories of items — Students can find some
aalegories mentioned in the Reading passage on
pp.4-5, e.g. something about school, popular culture,
elc

Agreed on/ Not agreed on — They should listen for
whether the Form 4 students decide to include the
category or not, and tick or put a cross in the colurnn.

Reasons for agreeing/not agreeing — They should
listen for information about why the Form 4 students
chose to include an item or not.

6 After students have completed the task, you could
play the tape for them again and ask them to identify
the expressions they hear for asking for comments and
keeping to the topic. You might also want to give each
student a copy of the tapescript and ask them to
underline the expressions. This will help them in their
discussion in Part B,

B

Teaching ideas

1 For weaker students, you could brainstorm some
ideas for categories of things and/or reasons with the
whole class first and write these on the board. Then
students can choose which of these they like best and
make notes of them on the note sheet. You can ask them
to choose three or four categories. They can then refer
to their notes when they have their discussion.

2 You could tell students to make their notes very
brief but clear, so that they can easily refer to their ideas
during their group discussion in the next part of the
pre-task.

3 Before the groups begin their discussions, you could
briefly revise ways of agreeing and disagreeing. They
should always give reasons when they agree or disagree.

4 Remind students to ask for comments from others
and to keep to the topic during their discussion. You
may want to ask them to choose one expression from
each list on p. 11 and copy it beside their note sheet for
reference during their discussion.

5 For stronger students, ask them not to read out
their suggestions and reasons directly from their notes.
They should use their notes for reference and they
should look at the other students as they speak and
listen during the discussion.

6 Remind students to make notes on the note sheet of
the ideas the group agrees on and the reasons.




Sample dialogue

S1:

S§2:

S3:

S4:

S1:

S2:
S3:

Thank you all for coming today. I would like to
discuss some ideas for our 11mc capsule, Can you
start, Ben?

Well, I think we should but in things that remind us of

our modern age.

Tagree. We’re now living in a hi-tech era and so it is
quite important to include S(Jmethmw about
technology.

I agree with Colin. [ think we should also include
something about school. It would be very interesting

1o all the students to look back and see what the

school was like twenty-five years ago.
You're right. We should include something about
school.

Could we also include some local pop musu:"

I agree that music is important but we sheuld albo

~ include some mussc in English.

S4:
S1:

S4: 1

S3:

Oh, I love English mublc 1 went to a concert last
week. It was great! ‘

I think you’ve wandered off the topic, Ellen. Can we
get back to what we were discussing?

agree that we should include both Chinese and
English music. We could also include something
about famous people.

Some of our world leaders and sportspeople would be

good.

: Lagree with Colin’s suggestion.
S1:

So we have something about technology, our school,
music and world leaders. I guess that’s enough. Next
time, we’ll discuss what items to collect.

PRE-TACK 4

Teaching ideas

1 Before students begin, you could tell them that
there are many different types of mistakes in the letter,
not only mistakes related to the language structures the
have learnt in this unit. They may find it useful to find
and correct the mistakes in steps. They can follow the
following procedure:

a) Read through the letter once and correct any
obvious mistakes they see, e.g. incorrect spelling,
incorrect use of a plural form, a mistake in using the
adverb or adjective form, etc.

b) Find all the indefinite pronouns in the letter and
correct any that are used incorrectly. (Students may
need to refer back to the correct way to use these on
p.7.)

¢) Find all the wh-word + fo-infinitive structures and
correct any that are formed incorrectly.

d) Find any lines in which they have not yet identified
a mistake and look for less obvious errors.

2 For weaker students, you may want to tell them
how many mistakes of each type there are:

-

% wh-word + fo-infinitive structure — 7
% indefinite pronouns — 4

% articles — 3

% adverb/adjective form — 2

% verb tense — 2

% plural form — /

%* noun/verb form — /

% spelling — 2



This pre-task consolidates the use of indefinite pronouns and wh-words + to-infinitives.
Once corrected, the letter will provide students with a model letter to themselves,

Unit 6

which they can refer to when they write their own letter in Task 2.

PRE-TAGK 4 Editing a letter

l

One of your classmates has written a letter to himself to put in the time capsule.
He asks you to help him edit the letter. Correct the mistakes for him. There is one

mistake in each line.

there
Underline the 2 Hitheir ‘
words that are | ' _ qhﬁ”erant |
wrong and write When you read this letter, you will be very differently from
the correct 2
words above | the fourteen-year-old boy who I wrote it, You will be an
them. Mark the adult
position of a | adults with a career and a home, and maybe your own
missing word | what
witha 'A’and | 5 family. I don’t know which to say to you, because I don’t
write the nothing
missing word | know anything about you. If anything happens to change
above it. Cross | an
out any your plans, you will be engineer. That is my dream now. In
unnecessary anything
modswithia all my dreams, you don’t have to worry about nothing. For
. . ) make
example, how to making money, because you have a lot of
have

Note that the

10 it. I hope that you had the big flat you wanted, with a great

view of the harbour and the city. I hope that your the biggest

where
worry is when to go on your next holiday — France or Italy!

writer addresses |
himself in the some
future using the I have alot of dreams now and I also have something worries.
word ‘you’. : how
"""" ——— Sometimes I worry about which to pay for my education. I
Note making

An alternative
correction would be
te cross out ‘am’.

15 also wonder if I am make the right decisions. Should I study
hard
hardly or should I have more fun with my friends? Is there
anything
nothing that I am missing while I'm young? I don’t know
to
who talk to about all these questions.

For now, I promise wikat to work hard, keep fit and make

life
20 lots of good friends, Then you will have a happy live,

the reunion
Enjoy reuion!




VOCABULARY (I

Well done! In this unit, we've used the following groups of words and phrases.

= N : = :
Quantity words || Words with the prefix re-
a bag of (p. 2) rearrange (p. 3) '
a bit of (p. 2) ' reconsider (p. 3)

a box of (p. 2) reread (p. 3)

a bundle of (p. 2) | retake (p. '3)

a carton of (p. 2) ' reunite (p. 3)

a handful of (p. 2) reuse (p. 3)

a pack of (p. 2) | rewrite (p. 3)

a packet of (p. 2) | re-evaluate (p.10)

=N

a piece of (p. 2) =

4

a set of (p. 2)
a stick of (p. 2)
a tin of (p. 2)
a tube of (p. 2)

We’ve also used these words and phrases.

. time capsule (p. 2)

it (sth) in (p. 3)

g: pass (sth) around (p. 3)

'I attach (p. 3)

- travelled through

| time (p. 3)

;' anniversary (p. 4)
mark (p. 4)

| occasion (p. 4)
involved (p. 4)

il
|
|
|

gallon (p. 4)

container (p. 4)

admitted (p. 4)

microwave popcorn
(p- 4)

smart card (p. 4)

in the end (p. 4)

centenary (p. 5)

cross (sb’s) mind (p. 5)
individuals (p. 5)
organizations (p. 5)
millennium (p. 5)
chart (p. 6)

division (p. 6)

bury (p. 5) mysterious (p. 7)
schoolyard (p. 5) in perfect condition (p. 8)

ruin (p. 5) reference library (p. 8)

a waste of time (p. 8)
metal tin (p. 8)
tight-fitting (p. 8)

lid (p. 8)
possessions (p. 10)
take up (p. 10)

go bad (p. 10)

seal (p. 10)

site (p. 10)

engineer (p. 13)
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Teaching ideas

1 Before students begin their discussion, make sure
that they have gone over the instructions carefully and
understand what to do. You can ask them to underline
important words in the note which tell them what they
need to do (see overprinted notes on p. 15).

2 Go over the list of items that the American students
have put in their time capsule. Make sure that students
know what they are.

3 You can suggest that students first choose items
from the list before thinking of new items. However,
when they choose from the list, they should remember
that these items were suitable for a school in America,
but they may not necessarily be suitable for a school in
Hong Kong.




Students learnt the

| vocabulary they need

inthe Pre-reading
section on pp. 2-3.
They learnc about
making a time
capsule in the
Reading section on
pp.4-6. They learnt
about indefinite
pronouns in the
Language focus
section on p. 7 and
practised their use in
Pre-task | on p. 8,
Pre-task 3 on

pp. I'1-12 and
Pre-task 4 on p. |3.
Students discussed
which categories of
‘things to include in
itheir time capsule in
Pre:task 3 on

ppe 112,

unit &

% Choosing the contents of your time capsule

in this task, you will:
1 discuss what to put in your time capsule.
2 give a presentation about your time capsule.

A Your class representative has sent out a note about the time capsule that your
Jorm is making. Read the note and follow the instructions.

r———

As you all know, our form i5 preparing a time capsule. We've alyeady decided which categories
af things to include. Now we need to choose specific items from each cateqory to put in the ;
capsule. In groups, please discuss which items to include. In your discussion, you shovwld: ‘
— choose at least four items for each category.
— decide on the quantity of each item.

— have 'iaaa/ reasons to support your choices. P

After 'ﬁ{mh/z}fj what to put in the time capsule, please make a presentation to our class. The
class representative ﬁ‘om each class will veview all the presentations bﬁﬁrﬁ maé&hﬁ a ﬁmz/
decision about what to put in our fbrm.'s time capsule.

Have fun.f
Andvew Mak

PS  veattached a list of what some American stadents put in theiy time capsule. ngylre 7
will give you some (deas ﬁrr' your Aiscussion.

T =

time capsule, we’ve i

O ey e e

ncl

ude

In our

something about school * something about popular culture if

a yearbook a piece of recycled paper

a class photo

a set of our year’s textbooks

a basketball team uniform

a bundle of letters to ourselves

° something about modern trends

a picture of a pair of the latest
sports shoes

a teen fashion magazine

a VCD of the top ten pop songs.

the latest computer game

a packet of microwave popcorn
a smart card
a packet of coffee beans

* something about current affairs

a bundle of newspaper clippings of
this year's top stories

a photo of the American president

a box of labelled photographs of
each district in our city

a set of maps (of our city, the USA
and the world)




B You are going to have a group discussion about specific items to put in your time
capsule. First think of some ideas on your own and jot them down on the note sheet

below.

B Now start your group discussion. When you have finished, write down the specific
items you have chosen along with the reasons for your choices.

 Reasons

~ Catego 0sen items

C  Prepare a short presentation about your group s decisions on what to put in the

time capsule. Collect as many of your chosen items as you can to show to the class as

you speak. You can start your presentation like this.

. Inour group discussion, we agreed ,
on four categories of things. We '
| decided to put in something about \
. For this category, we decided |
to put in ... We think this is a good :

choice because ...




B

Teaching ideas

1 You can ask students to prepare a note sheet like the
second one on p. 16, using a large sheet of paper. They
should then copy the categories that they agreed on in
Pre-task 3 onto the note sheet, with space to list a good
number of items under each category heading. They can
then discuss the items and jot down notes in the other
two columns of the note sheet.

2 Remind students to use the discussion skills that
they have learnt to keep their discussions going
smoothly, e.g. agreeing and disagreeing politely, asking
for comments, keeping to the topic, ete.

3 Youmay want to set a time limit for the discussion.
If's0, you may want to tell students how much time they
have to discuss each category. You could write the time
remaining on the board every five minutes so that
students can keep an appropriate pace for their
discussion.

4 For weaker students, you may want to stop them
after they have discussed one category of things and
check their progress. You could do a brief survey of
items they have chosen and some reasons, offering
suggestions if they are having problems agreeing on
suitable items. This will give them more direction and
confidence as they carry on discussing their other
categories.

Sample dialogue 41543
S1I: Since | have the neatest haadwmmor shal[ I 1ake

notes? :

‘ All Good ldea

sometbmg about technolOgY, our schom] mus1c and 82
famous world people Ftrst of all shaII we dlscuss '

' What do you thmk Ben”

52 Ithought it would be good to 1ncLude a photo of the
basketba]] team because 1play for the team e 04

jSl I dlsagree wnth thaL because 1r stmly boys who pfay in

<y dhe team and it wouldn tbe fa1r as the gu’ls wouldn t ,'

. "b{: in the photo Do you agree, ‘Ellen? L

- S4: Yes, I think we should have a photo that moludes ‘

~ everyone. What about a chss photo‘? e

S1: That would be falrer : :

S2: Wharshall we 1m:[ude tqr musxc’f F :

83: ! thml\we should mclud’e aVCD od’ the top ten pop ‘

By j-songs bec&use I’m sure they Wl!l seem funny in f o
.Itwenty-ﬁveyears. T A | e

fol:,i 1 agree Pop %;ongs would also show somefhmg aboul: i
£ modern trends. e i
S2: As for famous people il thmk we should 1ncludc a
; ;photo of the Amenc‘an Pres1dent becauqe he is a vegy;
ek nmpartant person = A2 B :
S3: I djsagree with your cho:ce It doesn t seem rLDht tb i
e on]y include the Amencau Prusldent g o
S4: 1 Lhmk Cohn is n.orru:t If we mclude a photq of
~ famous people, we should also include photos of
~other worfd lcaders They are all lmportam peop]e
S1: Thatsa g,eod idea. Let’s include more world leaders w ,‘,
W Did anyone think of anyt]nng‘elm" No? Do we all
~ agree on our chowes and reasons? Yes‘? Would
i everyone hkf: to cqpy my notes? o

C

Teaching ideas

1 Students have already learnt about how to prepare
and give a good presentation. You may want to revise
the presentation skills they have learnt before they
prepare their class presentation in this part of the task.

2 For stronger students, you may want to prepare
some evaluation forms like the one on p. 57 in Unit 8 of
Book 2B. You can hand the forms out to students and
ask them to evaluate each group’s presentation. If time
allows, you could ask students to give some peer
feedback to each group following their presentation.

Background information

Students learnt how to give a good presentation in
Unit 8 of Book 2B.

5
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aaaaaa

thmgs We decided to put in something about technology,
school musm and famous peop]e "

aaaaaa

:t]unk this is a good chcuce becasuq it s]mWs the
<1eclmology of the time.

For t;he school - category, we. decnded to mciude &Qlass

‘photo so that we’ll be able to see what a1l of the people in

our class loo,kecf like 25 years earlr"er

photm of world leaders becau‘;e they are alI 1mportant &
people. B 4 ;

TACK 2
QA

T17

‘When the pleasure in life ends?
Do I have only cnemies‘?
Do I have only ﬁuends? ) L

:lemg my ilfe like thu.‘?‘f Vj ": el

‘Tapescript Sae s e e
"Whattp‘db:?«:: i vvvvvvv
Do I know °what:‘r;) o SN R H SRS R L2

Ofmy lifetheway itis? = .+ .
Amhappyto goalong

Living my life like this?

Dolknowwhotoeall

cccccc

Do I know what to {hmk )
Ofmy life the way it 15'?’ Piki s

Amlhappytoaoalong 4 S T

Teaching ideas

1 As you introduce this task, you could have a brief
class discussion about writing a letter to a future self.
You can ask students the following questions:
T: What do you think vour life will be like in twenty-
Sive years?
How old will you be?
Where do you think you will be living?
What do you think you will be doing?
Do you ever think about your life in the future?
If you could talk to your future self, what would yo
say to him/ her? Would you have any advice to
offer? Would you warn him/her about anything?

2 You could then ask students why they think
someone might want to write a letter to his or her futur
self.

3 Play the tape for students. Then ask them to read
along as you play the tape the second time.

4  For stronger students, you could ask them what
they know about this person from reading the poem (A
has children; he is married; he has a lot of questions
about himself and his life).




Students learnt to
\se wh-words +
to-infinitives in the
Language focus
'sectionon p. 9 and
|practised using them
iin Pre-task 2 on

ip- [07and in

Pre-tasl 4 on

p. [3.They also

‘read and corrected a
student’s letter to
himself in Pre-task 4
onp. 3.

‘Note

fyou ‘look to’
someone, you
‘expect or hope that
the person will
provide you with
spmething that you
‘want.

In this task, you will:

1 listen to a poem and identify the main ideas in it.
. 2 write a letter to yourself.

| m——

A Your classmates like the idea of writing a letter to themselves and putting it in the
time capsule. However, nobody knows what to write. Your teacher has found a poem
that she thinks will help you. Listen to the poem.




B  Each stanza of the poem contains one main idea. Read the poem again and try to
identify the ideas. Write the main idea in each stanza in the table below.

Will | be happy with my life?

Note 1
These-are suggested _
answers. Students’ (2} Will I have any friends when | am older?
answers may vary.
Acceptany - e e i S
reasonable answers. 3 Will | be 2 QOOGI f&itﬂé‘r‘?

4 Will | be 2 good huskand?

5 Willl be happy with my life?

C  work in pairs. Discuss the main ideas of the poem with your partner and see if
you agree on what they are. After your discussion, you may want to make changes to
your answers in Part B. You can begin your discussion like this.

'. . J . -d . ﬁ\
A mam l, g Yes, | agree. In this part of the
the first stanza is ... | i

\_ poem, the author is wondering
\ if he will be happy with his life.

OK, so we can say that the main idea in y -
this stanza is ‘Will | be happy?/No, | don’t | agree. Now let’s look
think so. | think he’s worried about ... at the next stanza ...

N

ptt
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Teaching ideas

1 Students may find it difficult to think in terms of
‘the main ideas in each stanza of the poem. To help them
getstarted, you could tell them to read through the
sample discussion at the bottom of the page.

2 You may want to ask students if they agree with the
two students’ idea about the main idea of the first
stanza. If they have other ideas, write them on the
board.

3 For weaker students, you may want to go over
each stanza of the poem with them and elicit different
‘opinions about the main idea of each stanza. You could
write students” ideas on the board and perhaps offer
some suggestions of your own. Then ask students to
ichoose which idea they think is the main one for each
stanza.

4 For stronger students, you can tell them that the
‘main idea in a poem or stanza is called a theme. Ask
them to read each stanza of the poem at least twice and
ry to find the theme of each one. Encourage them to
guess even if they feel unsure about it.

Teaching ideas

| In this part of the task, you could tell students that
ey need not agree on what the main idea of each
stanza is. They should try to give strong reasons why

they think their idea is the main one and see if they can
convince their partner. On the other hand, they should

also listen to what their partner thinks and try to
understand his or her point of view about the poem as

2 Asstudents finish discussing each stanza, you can

tell them to make notes about what they think the main
theme is in the first column of the table on p. 19. Their
idea may be the same one they wrote on the note sheet
in Part B, or it may be a new idea from their discussion
in Part C.

S1:
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Background information

In poetry and other types of literature, people often
have different ideas about what the text means and what
the author is trying to say. There is often not a right and
wrong way to read a piece of literature. It is a good idea
to encourage students to develop their own ideas about
literary texts and enjoy them for what they say to them
personally.

fSample dlalogue |
Sl.:.

I thmk the main ldea in the ﬂrst ’stanza 1s ‘WI]I Ibe

. hhappy w1th my hfef?’

SZ Yes Iagree In this pd[t of the pocm, the 1ut110r is

e wondermg if he will be l1'1ppy with his life.

S1:
§3F fstan7a is “Will I be happy - w:th my 11fe’?’
- $2:

OK, so we can say that the main 1dea in the ﬁrst

Tagree. Now let’s loolc at the next stanza. Wimt do
~ you think the mam idea is m this starwa iy

1 thmk lhe author is *lskmg ‘Wﬂl I have ﬁny ﬁlends it
fwhenlamolder‘?’ P A Al

- I agree He seems to be askmg if hc w1ll haye anyone

& il rely on So Shdl[ we say. that the main 1dea is ‘erl .

o

’,Slvzs‘
:‘ Right. shall we say that the mam 1ded 1s§ ‘Wllllbea :

;-good fdther‘?’ ; - ) ! 2. £

s1

¢ AL have any fnends when [ am older?” )

i I agree Now 1et s look at the thlrd stanza What do
- you 1h1nk the main idea is in this st’anza” )

o thmk the author is s.uskmg(j ‘Wﬂl I be a rfood fatherr?’

Iagree He wants to spend tlme Wlth his chlldren

: Lagree with that. Now let’s ol at fhe next stanza .
e What do you tl‘imk the main 1dea 1sqn the fomth

Lstanzar? 145 8

s2:

- 4 think the author‘m askmg ‘Wlll I be ’l good
1 husband‘7’ S .

:1 thmfk yCﬂ.l 're mght Sp shal] we say fh’lt the mazn 1dea |
~ is*Willlbea good huqbanﬁi‘?’ Sl Sl - -
SZ :
Ny che same as the flrst stanza Don t le agree'? 1 e
;"Yes 1 do. Why do you thmk it S the same‘?

Ye*s good 1d@a Now let: S look at the last stanza It s !

I think he’s repeafmg the %ame two quem ons ]Il thls

- stanza because they make us thmk aboutvtht, -
8 h'questmns a"all'l i I - -
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Teaching ideas

1 Make sure that students know the meaning of all the
adjectives in the help bubble before they do this part of
the task. They should also know the meaning of
optimistic (hopeful about the future or the success of
something in particular).

2 Itisa good idea to ask students to make notes of the
author’s feelings in each stanza before they consider
their own feelings on each topic. This will help them to
keep their focus on the ideas in the poem first, before
changing their focus to themselves.

3 For stronger students, you could ask them to listen
to the poem again in this part of the task, rather than
read it. You can stop the tape after each stanza to give
them time to think about the author’s feelings and make
notes. This will give them practice in listening for the
speaker’s attitude.

E

Teaching ideas

1 You can point out to students that their letter to
themselves does not have to be a poem. They are meant
to use some main ideas or themes from the poem in the
letter, but they can write it in the style of an informal
letter. They can use the letter on p. 13 as a reference.

2 Depending on your students’ level, you can
encourage them to be quite creative in their letters. For
example, you can invite them to imagine details about
their future self such as their address, type of home,
type of car, number of children, etc. You can also
encourage them to give some useful advice to their
future self.

T19

Model plan

Greetmg ’ ; u

Paragraphl Intro&ucﬁon Lenpble ik S
‘ ' remmd myselfof‘the 1etter :: i

' Paragraph 2 Wﬂl I be happy‘7‘

- say whether [ am happy or not

: Paragraph 3 Will I have any fnends when [ am older?

: L old frlends a‘nd new frlends ; 28 4 :’
Paragraph 4‘ thl Ibea good fafher‘? e

N number of chﬂcilen and how they feel
i about me - :

Paragraph 5: Will Ibea good husband‘f’

: : . my w1fe and our relat:on‘:hlp
cnosin'gl b i

Model letter

DmrAlan e e

Thisis the letter you wrote twenty—ﬁve years ago 1 hope
'you remember the poem you rcad whcn you were n
Form 3. ;

If you :emember the fnst 1dea in the poem was ‘WIII I be
~J1appy°’ I hope [ am happy now ami that my hfe so far,

has been good

:The second 1dea was ‘W:H I have fnends when Iam older
1 hopc that Allce dee Ben and Connor are stxll my

frlcnds 'md that l have made some new ones.

In the poem the thud 1dca was ‘W]Il Ibé a good father’?’

Well, I hope that I have two or three ch11dren ancheel that
lama ﬂood father to them i

khusband 1 would like to thuﬂ( that my w1fé isa gqu .
:woman and that we beth stlll love each other A

Well, goodbyu rnyself aud I w111 see y{au in tWenty f we
fyea.rs ‘

| Alan




ibble | -~
We often use

| these words to
describe our
feelings about
the future.

afraid
eager
‘excited
negative
positive
‘uncertain

‘worried
—_—

|

“paragraphs if

| RS
| you want to
include more

.”’
i

ideas in your
letter.

unit ©

D Look at the main ideas in the poem again and write them in the first column of the
table below. How does the author feel about these things? For example, does he feel
worried or optimistic? Write some notes in the second column. How do you feel about
these things? Write your feelings in the third column.

unhcertain

worried

worried

uncertain
Note

These are suggested answers. Students’ answers
may vary. Accept any reasonable answers.
E Choose two or more of the main ideas in the poem and write about them in a letter

to yourself. Plan your letter below. Include your feelings about the future for each
idea. Then write your letter.

' '-raﬁﬁ 3 — second idea

— yfeeinigs "

T L R s I S e e LSS




yourself

B [magine that twenty-five years have passed and that you have just opened your
time capsule. Write an e-mail message to your ten-year-old daughter about it. Before

you write, plan your letter in the space below.

PLAN

Ih paragraph 1, explain
when and where you made
your time capsule.

ln paragraph 2, describe
how you felt when you saw
the things in the time
capsule again. Mention
anything that has changed
since you made your time
capsule. For example, do
people still use these
things or have they been
replaced by something more |
modern?

Congratulations! You've finished Unit 6. L
Did you enjoy this unit? Yes  Alittle
(Please circle a face.) ‘ i i bk o

Which part(s) did you like most?

Which part(s) did you like least?

1
=iy
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eaching ideas

You could ask students to use the plans for a time
ule that they developed in this unit as the basis for
‘e-mail message. Alternatively, you can allow them

heir imagination and describe a completely
rent time capsule.

2 Iftime allows, before students plan their e-mail
message, you could have a class discussion about other
they might like to tell their child after twenty-
ars. You can ask them, What do you think your

ight want to know about you when you were in
37

Paragraph 1: Background information

*QParagraph 2 Feehngb and changes B &

Model plan Pl
Greetlng

G o when andwhere L made “the t1me capsqle‘

24 o how I felt When I saw the thmgs in the

~time capsule aoam Y rrEp)
. what has changed smce I made the the"ea
éapsul&

Closing °; &

:‘Model emmall message

Hi Sylvna * »o - R

',Its D”ad here. My old hxgh schoo’l f‘nends and I‘opened“ upf
a txme capsule thay that we made in Form Jat Sha’ Tm
. Secondary SchooI twmty f1ve years ago p I thoughtl
‘Would send ydu an e maﬂ message to tell you about i -

i was §trange openmg Llp the tJme capsuie andseemg ‘tl:ae* :

thmgs we gut ;nall those year&a«o Semeone pm in a

‘Leon Lai CD and we all thought it looked out of date
‘campared to the MPSs we have now.. Then. was a]so an
: old sc:hool ﬁhof@ “Photos’ were what ‘we had bef@re the P
;”Personal I—lolographlc Image At flrst Twas aTralci to Iook j

«aflt but youshould have seen how I 1ooked, ﬁmuym

; those o]& schoel ‘umforms we used to wear! T h’ave
2 attached the photo to this messagé I met Dave Lee WhO

was one of my o”]d fncnds at school. He now wqus fo:r the I

‘Interplangta:y Research Company and strll looks the" )
\ samef He. °d_r1ves one of those new Nxbsan Bemn Scoqters

=Lhave many othei storles to tell you
.Lwﬂl see yeu tomght ” ’
«thc RN T o' "




Unit& Time Capsule

Key

T: Taught

(T Eeduced teaching
time

H: Homework

2 Classwork

2n Omitted

E: Eeplaced

& Added

M Adapted

Texthook | Focus Adaptations
| Pz # made

2 Cluantity words H

3 Veths with the (T)
prefix re-

4-6 Time capsule- T+M +4A
thagazing article

7 Sotething, (Th+H
anything, nothing

o Whwords andto- | (T)+H
infinitives

2 Collecting H
information about
tithe capsules

10 Howr to make a H
titre capsule

11-12 Let’s make atime O+R+M
capaile

13 Editing a letter H

14 Vocabulary 0

checklist




|_ Mr Tsang's Overall Teaching Framework —‘

Having very carefully adopted the four options of textbook adaptation (Maley 1998), Mr Tsang was
able to incorporate some interesting authentic materials into his unit of teaching on "Time
Capsules" to supplement the textbook. The following flow-chart shows the seven key phases in his
teaching with a focus on the learning tasks:

O
O

Phase 1: Listening to a Song

.

Phase 2: Receiving Vocabulary Input

!

Phase 3: Completing a Jigsaw Reading Task using Authentic Materials

I

Phase 4: Conducting Group Discussions

I

Phase 5: Making Cross-Group Presentations

'

Phase 6: Completing a Controlled Writing Task

'

Phase 7: Free Wiitmg

Read on to find out how Mr Tsang's teaching practices are evaluated, using Tomlinson's framework
(1998), to illustrate his pedagogical expertise in:

arousing students' interest in the topic (in this case, "time capsules")

providing students with ample exposure to both content and linguistic knowledge about the
topic

helping students establish relevance between the language to be learnt in the texts/tasks
and their everyday life

giving them ample opportunities to use English in the most meaningful, purposeful,
authentic and interactive way

developing their confidence in language use by providing them with the right degree of
challenge

catering for their different abilities, needs, interests, preferences and learning styles

References



Maley, A. (1998). "Squaring the circle - reconciling materials as constraint with materials as
empowerment". In B. Tomlinson (ed.) (1998). Materials Development in Language Teaching.
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|_ Phase One: Song - Time in a Bottle —‘

Mr Tsang began his whole series of lessons on "Time Capsules" with
the song entitled "Time In A Bottle", which he had chosen with
meticulous care to stimulate students' interest in the topic, to get
them to discuss what they saw as the most important things in their
life and to explore how memories could be stored.

Mr Tsang selected the song for two main reasons:

« To set the scene

Mr Tsang believes that students cannot enter a
lesson "cold". Using the song as a stimulus and
a warmer, he engaged his students in a class
discussion about "What is the most valuable
thing in your life?", and helped them
personalise the task by relating the storing of
the valuable things they had named to the ways
in which they could store such memories and
hence "time", thereby preparing students'
mental set for the series of tasks to follow.

e To arouse students' interest

Students' reactions showed that they generally
found listening to the song "an interesting
activity" and liked the lyrics of the song Mr
Tsang had chosen for them. This confirmed as
well as reinforced his belief that if songs are
appropriately chosen, they can appeal to
students, motivate them to learn and raise their
interest in the topic.

—— A gap-filling_task was designed to give students a clearer and more focused
e——— purpose for listening to the song. The song was played four times in total, for
the following reasons:

o 1st time: to give students the chance to enjoy the song and get an
- overall idea of the meaning behind the song.

e 2nd time: to listen for the gist of the song - the key words they had to

_ fill in.

e 3rd time: to allow more time for information-processing, especially for

— the weaker students. Before the song was played for the last time,
students were asked to compare their answers in pairs.

e 4th time: to enable students to check their answers against the full
version of the song lyrics displayed on an overhead transparency.



A list of questions was then presented to help students relate the song to the
topic of "time capsules".




Time In A Bottle

Words and Music by Jim Croce

Copyright © 1975 Jim Croce, Atlantic Records.

If1

The first thing that I'd like to do

Is every day

Till Eternity passes away

Just with you

Ifl

If words come true
I'd save every day and then,
Again, | would with you

*But there never seems to be enough time

you want to do

Once you find them

I've looked around enough

That you're the one

If I had

And dreams that

The box

Except for the memory

Of how they

*But there never seems to be enough time

you want to do

Once you find them

I've looked around enough

That you're the one




Time In A Bottle

Words and Music by Jim Croce

Copyright © 1975 Jim Croce, Atlantic Records.

If | could save time in a bottle

The first thing that I'd like to do
Is to save every day

Till Eternity passes away

Just to spend them with you

If | could make days last forever

If words could make wishes come true

I'd save every day like a treasure and then,

Again, | would spend them with you

*But there never seems to be enough time

To do the things you want to do

Once you find them
I've looked around enough to know

That you're the one I want to go through time with *

If 1 had a box just for wishes

And dreams that had never come true

The box would be empty

Except for the memory

Of how they were answered by you

*But there never seems to be enough time

To do the things you want to do

Once you find them

I've looked around enough to know

That you're the one I want to go through time with *



1. According to the first
paragraph, what does he want
to save?




2. How Is he going to use the
things saved in the bottle?




3.According to the second
paragraph, what does he
want to save?




4. With reference to the second
paragraph, how Is he going to
use the things saved?




5. What Is his worry mentioned
In the third paragraph?




6. What does he want to put In
the box?




/. Do you know why the writer
wrote this song?




8. Do you think it Is Impossible
for us to keep the time,
memories, etc? Why/ Why
not? *




|_ Phase Two: Vocabulary Input from the Textbook Passage —I

e S In this lesson, Mr Tsang aimed to equip his students with the topical

B | vocabulary they would need to perform the more challenging tasks in
Phases 4 and 5. He focused on Pages 4 and 5 of the textbook passage, but
made selective use of the glossary list provided on Pages T4 and T5 of the

== teacher's book, based on his very careful considerations of their language

' and learning needs.

Slight adaptations were made to the explanations and examples given in the textbook.



READING A time Capsule This reading passage prepares students to

plan their own time capsule in Task |,

A Your classmate Jound an article about a time capsule in an American teen magazine.
Read the article.

]

Bedford High

75th anniversary

W | gt ,mmummnvm;” Wiy
R v

L]
Lfst autumn, Bedford High School in /C@Ibany, New York,
celebrated its 75th anniversary. The students at Bedford High
decided to do something special Lo mark the occasion. They

made a time capsule. Note
We use ‘dozens’ /'dazonz/ to mean ‘lots’.
5 "We wanted to-organize a unique event,” said Principal

Anthony Hughes, ‘and the students came up with dozens of
ideas about what to do. In the end, making a time capsule
was everyone’'s top choice.’

C5
All of the school’s 1,200 students were involved in the project. The students formed

10 committees to make the maJor decisions, such as what type of container to use, Where to
store the time capsule and When to open it. Each class also had a ciass representative to
represent the views of t)Je class. For example, they made lists of calegories of things to
include in the capsule. They also made lists of specific items. Then all the students in the
school voted for which categories and which specific items they wanted to include in the

15 time capsule.

‘We bought a new five-gallon plastic container to use as our capsule,” said Sharon Smith,
14, one of the class representatives. ‘We thought about reusing an old container but we
didn't have anything suitable at school.’

A social studies teacher at Bedford High, Fran Alexson, said the time capsule project was
20 a good way for students to learn how to cooperate and make sensible group decisions.
However, some students admitted that there had been disagreements. ‘We had some
arguments about what to put in the time capsule,” said Tyler Stevens, 15. ‘Everyone agreed
we should have something about school in it but, at first, a lot of students didn’ t want to
put in anything about popular culture, for example, pop songs and movies. They didn’t
25 think it was important.’ ﬁﬁ:ﬁse of 'did" here is emphatic.‘We did include’

I 3 .. has a stronger meaning than ‘we included’. :
Bfge did include things like microwave popcorn and a smart card in the end,” added

16-year-old Wendy Berg. ‘After some thought, %vze decided that popular crugtg[e changes a lot
and therefore it was important to include something about it. However, I'm a bit
disappointed that there’s nothing about this year’s most popular movies in the capsule.’

30 Something all the students agreed should go into the capsule was a bundle of letters that

some of the students had written to themselves.




e ———————— e e s e

— Common error 6
Students often mistakenly pronounce ‘bury’ /*bssri/, with a long vowel sound in the first syllable. Unit
Tell them that it should be pronounced /'beri/, with a short vowel sound in the first syllable.

| D3 _ I
‘I'm only fifteen now,” said Carol-Ann Bradley, ‘but when I reread my letter, I'll be grown- [
up! I'm sure the hopes and dreams | wrote about in my letter will seem terribly childish
then.’

35 ‘At first, we planned to buwry the time capsule in the schoolyargj‘ lexson Kimber, 17,
explained, ‘but we were afraid something might happen to it. We thought that water or
insects might get into it. Since we didn’t want anything to ruin it, we decided to pay a
company to store it for us. We chose Reunion Time.’

B4 i
‘We decided to open the time capsule in_twenty-five years because that will be our

40 school’s 100th anniversary,” continued 'IL‘J_\,L{Ier Stevens. ‘I can’t think of a better way to
celebrate our school’s centenary!”

%‘*e the students worried that twenty-five years from now, they may have forgotten which
company has their time capsule? Sharon Smith laughs. ‘That thought did cross my mind,
85but the company sent us a certificate that we’ve displayed in the school loebby, so
45 there’s nothing to worry about.’

f you want more information about how to make a time capsule, you cdn write to: Reunion Time,
118 Main Street, Harlow, Arizona 72868, USA. : :
' : Note

Info i i
- ) . ‘Organization’ is also spelt ‘organisation o)
Time capsules are not a new idea. Individuals, organizations and even countries have

made and buried time capsules for more than a century. However, renewed interest in
time capsules came at the end of 1999, when many people saw it as the perfect way to
mark the beginning of the new millennium.

50

— |

B The American students had to make a lot of decisions about their time capsule. Read this list of
ideas they had. Tick the things that they decided to do and put a cross next to those that they decided
not to do. Then write the reasons for their decisions.

1 Reuse an old container. X They didn't have anything sultable at
school: : e .
2 Put in something about popular They decided that popular culture charges
v a lot and therefore it was important to
culture. O e R -'
include something about it. : o
3 Bury the capsule in the 2 They were aftaid comething might happen
schoolyard. Yo it [ water and insecte might get into it.
4 Reopen the capsule in e s S
_ : - : v It will be their school's 100th anniversary.
twenty-five years. ] - DU _
5 Ask Reunion Time to store the R?“,”“?‘”'ﬂme il o it fc?r:_th@m éaf-f:_!y' :
e v and will send them a certificate to remind.
e T e - oo —chentof the event. i 0 D




READING
oA

Teaching ideas

1 Before students read the article, you could ask them
to look at the designs at the top of the article and at the
photo. Ask students what these things tell them about
the article (from the designs: it’s probably about a
school, the school is 75 years old, it is having a
celebration; from the photo: it is probably a secondary
school and it is probably overseas).

2 If your school has had any celebrations recently,
you could ask students what events the school organised
to celebrate. Alternatively, you could ask students what
celebrations they think a school might plan for an
important anniversary.

3 After students have read the article, you could ask
them to find and underline the names of all the students
mentioned in the article. Who is the oldest student and
who is the youngest? For stronger students, you could
ask them to make some notes in point form about what
each student said. Then you could ask them to use their
notes to role play an interview with these students.

Background information

1 The school, students and time capsule company in
this article are fictional.

2 InNorth America, students study Grades 1-8 in an
elementary school (like a primary school in Hong
Kong) and Grades 9-12 in a high school (like a
secondary school in Hong Kong). High Grades 9-12 in
a high school are equivalent to Forms 3-6 in Hong
Kong.

3 Later on in this unit, students will plan what to put
in their own time capsule. The article will give them
some ideas about what is important when planning a
time capsule and the kinds of things they might want to
put in it.

2
&%

Vocabulary

,anni'versary (title) n a day which is exactly a year or
number of years after a particular event
When is your parents” wedding anniversary?

mark (line 3) v celebrate
The Government wants to have a firework display to
mark the beginning of the New Year.

oc'casion (line 3) » a special event or ceremony
A wedding is a great occasion.

in'volved (line 9) v participating in an activity; involved
is the past participle of involve
Over fifty students were involved in the play organised
by the Drama Club.

‘gallon (line 16) » a measure for liquids
One gallon is about 4.5 litres.

con'tainer (line 16) » a box, bottle or any other object
used for holding something
This container is too small. Do you have a bigger one?

ad ‘mitted (line 21) v accepted and agreed unwillingly
that something is true or that someone else is right; -
admitted is the simple past tense of admit

He admitted that his answer was wrong,

‘'microwave ‘popeorn (line 26) n phr popcorn that can be
cooked in a microwave oven
microwave n a very short electric wave often used in
cooking food
popeorn n seeds of maize that swell and burst open
when heated, usually eaten warm with salt or syrup and
butter

Microwave popcorn is my favourite snack.

smart card (line 26) »n phr a plastic card which looks
like a credit card and can store and process computer data
Somebody has left a smart card on my desk.

in the end (line 26) adv phr at last
Gordon said sorry to Ronald in the end and Ronald
forgave him.

e S
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'bury (jine 35) v hide something in earth or cover it with
earth
- My dog likes to bury his bone in the garden.

'schooiy’ard (line 35) n the large open area with a hard
surface just outside a school building, where the
“schoolchildren can play and do other activities
We'alw'ayé 20 to the schoolyard at recess.

‘ruin (line 37) v destroy :
The farmers are worried that the typhoon is going to
ruin their erops.

ce'n'tenary (line 41) n the day or year exactly 100 years
‘after a particular event .
Our school will have a ceremony to celebrate its

centenary next week.

cross (sh’s) mind (line 43) v phr comc into someorne’s
thoughts
Your words Cross my min d every now and then.

Jindi' vu:luals (Eme 48) n people. peraons individuals is
the plural form of mdmdual
~ Individuals may take part in this competition by filling
in the forms. ' '

orgam ‘zations (line 48) » groups of poople with a
special purpose, such as a club or business: organizations
is the plural form of organization

There are numerous charitable o rganlzatlon alound
the ,world.

mil'lennium (line 51) » a period of 1,000 years
Information technology will advance rapidly in the
new millennium.

B

Teaching ideas

1 Before students begin, ask them to read through all
the ideas in the list. For stronger students, you could
ask them to try to remember what the students decided
to do about each idea and, if possible, the reason for
their decision.

2 You may want to tell students that the ideas in the
list may not be in the same order in the article, They
need to scan back and forth through the article to find
the key words about each idea.

3 Some of the ideas, e.g. 3 and 5, are related. Make
sure that students separate the reasons why the
Americans decided to do one of these and not to do the
other.
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Phase Three: A Jigsaw Reading Task using Authentic
Materials about "Time Capsules” from the Internet

After the students had been introduced to the topic in the textbook
passage, they were given a set of additional reading materials taken from

the Internet comprising @e 9 pages about "Time Capsules" and @e a list
of questions in the teacher set. The class was divided into seven groups

according to their seating arrangements and each group was assigned one
question to complete. This is the Jigsaw Reading Task.

USING/INTERNET{MATERIALS

According to Mr Tsang, the materials he selected and the task he devised served two main purposes:

 To widen students' exposure to the topic and broaden their
knowledge of the topical vocabulary

o to compensate for the inadequacy of the textbook passage in
preparing students for the group discussion he designed for the
next lesson, and

o to provide "informative, but not... too difficult" materials to
enrich students' content knowledge of the topic, expand their
vocabulary range and challenge them linguistically.

» To cater for learning diversity in the classroom. In order to optimise
students' learning, he:

o adapted "up" by selecting authentic materials to make the
reading task sufficiently challenging and motivating for the
linguistically high-achievers in class

o adapted "down" by using jigsaw reading to make the task
challenging and yet still manageable to the linguistically less able
students. So despite the textual complexity of the Internet
materials with their high lexical density and contextual richness,
the weaker students in class managed to complete the task
without much difficulty



Time Capsules atthe University of Maryland .
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: « The Barracks Time Capsule
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The time capsule was
discovered in the rubble
of the Bamacks Building
after the the great fire of
1912, The loss was
appraised at $250,000,

The time capsule was
made of copper and
contained one docurnent
(in two pieces). The
document lists artisans
who worked on
construction of the
building.
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: @,"1 0Id Annapolis Hall Time Capsule
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This time capsule dates
from 1923. It was opened
to great fanfare in
November 1986. Much 1o
everyone's dismay, most
of the contents had
deteriorated and a number
of the iterms were not
recovered, The box
contained

one small Masonic
madal honoring
Thomas J.
Shryock for his 25
years of service to
the Masons

a larger medallion
commemarating
the dedication of a
Masonic temple
one
commemorative
ribbon and
medallion from the
dedication of a
Masanic temple
the business card
of W.S. Smith,
chief engineer
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What is a Time Capsule?

The 1989 Oxford English Dictionary
defines a time capsule as "a container used
to store for posterity a selection of objects
thought to be representative of life at a
particular time."”

Time capsules are interesting to people of
all ages and touch people on a world -wide
scale. Properly prepared time capsules
preserve the salient features of history and
can serve as valuable reminders of one
generation for another. Time capsules give
individuals, families and organizations an independent voice to the future,

The ITCS

The International Time Capsule Society (ITCS) is an organization established in
1990 to promote the careful study of time capsules. It strives to document all
types of time capsules throughout the world. The group is headquartered at
Oglethorpe University in Atlanta, Georgia.

F ling ITCS i bers have for years researched and consulted
about time capsules. ITCS founders include four time capsule experts from
across the United States and Europe:

«  Knute "Skip" Berger, a Seattle-based writer: executive director of the
Washington Centennial Time Capsule project: author of "Time Capsules
in America” in The People’s Almanac #2 (1978).

Dr. Brian Durrans, anthropologist and deputy keeper in the ethnography
department of the Brtish Museum: author of "Some Uses of Time
Capsules,” presented at Great Britain's Association of Social
Anthropologists Edinburgh Conference (1990).

Paul Hudson, author of "The Oglethorpe Atlanta Crypt of Civilization
Time Capsule”, in the Georg storical Quarterly (1991).

William Jarvis, head of acquisitions/serials at Washington State
University Library: author of "Time Capsules” in the Encyclopedia of
Library and Information Science (1988). Telephone - (509) 335-2520

Ongoing Projects

The ITCS 15 currently setting up a registry of time capsules. The society
estimates there are approximately 10,000 capsules worldwide, most of them lost
(see Harper's Index, November 1990}, This ambitious project will be a
continuing process and is one of the most important ITCS functions.

The ITCS database will serve to remind future generations of existing capsules
so they are not forgotten or lost. Many correspondents from the United States,
Canada and Europe already have written to ITCS, with information on their time
capsule projects. If your organization wishes to register its time capsule, you are
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encouraged to contact ITCS,

Annual ITCS conferences are scheduled to be held at Oglethompe University in
Atlanta. ITCS members and guests from around the world meet to discuss time
capsule projects and to pool their knowledge.

The inaugural meeting of ITCS was held at Oglethorpe University in the spring
of 1990, on the 50th anniversary of the sealing of the Crypt of Civilization. The
first ITCS meeting drew the attention of the New York Times, the Intemational
Herald Tribune London Daily Mail, ABC, CNN, the Associated Press, National
Public Radio and many other media.

The Mission of ITCS

ITCS believes that as | kind apy hes the new millennium, there will be
i ing interest in time capsules. Therefore, the ITCS seeks:

Tom ain a registry of all known time capsules.

To establish a clearing house for information about time capsules.

To encourage study of the history, vanety and motivation behind time
capsule projects.

To educate the general public and the academic community concerning
the value of ime capsules.

Why Locate the I'TCS at Oglethorpe University?

Oglethorpe University is an appropriate location for the study of time capsules.
15 the site of the famed Crypt of Civilization. The Guiness Book of World
Records { 1990) identifies the Crypt as "the first successful attempt to bury a
record of this culture for any future inhabitants or visitors to the planet Earth.”

The Crypt was first proposed by Oglethorpe's president, Thomwell Jacobs, the
“father of the modern time capsule,” in an article in the November 1936 issue of
Scientific American. The Crypt was sealed on May 28,1940, and it is not to be
opened until May 28, 8113 A.D. Dr. Jacobs calculated this date from the first
fixed date in history, 4241 B.C. when most historians believe the Egyptian
calendar was established. Exactly 6177 years had passed between 4241 B.C, and
1936 A.D. Jacobs projected the same period of time forward from 1936, arriving
at the year 8113 A.D. for the Crypt's opening.

The encyclopedic inventory of items in the Crypt includes, in a swimming pool
size chamber, over 640,000 pages of micro-filmed material, hundreds of
newsreels and recordings, a set of Lincoln logs, a Donald Duck doll and
thousands of other items, many from ordinary daily life. There also is a device
designed to teach the English language to the Crypt's finders.

Jacob's idea in 1936 created tremendous interest. Soon afterward the
Westinghouse Company, which was building a pavilion for the 1938-39 New
York World's Fair, buried a project, which was not to be opened until 6938 A.D.
It was called a "Time Capsule” and our language gained a new term almost
overnight,




Eiihl Tiis on How to Drinnize a Time Caisnle

International Time
Capsule Society

ITCS News

Tips on Building a
Time Capsule
The Nine Maost
Wanted Time

Capsules

Time Capsule Secrets

Select a retrieval date. A 50-year or less time capsule may be
witnessed by your own generation. The longer the duration, the more
difficult the task. Centenmial (100-year) time capsules are popular.,

Choose an "archivist” or director. Committees are good to share the
work load, but a single person needs to direct the project,

Select a container. A safe is a good choice. As long as the interior is
cool, dry, and dark artifacts can be preserved. (One of the carliest
time capsules was the Century Safe for the Centennial Exposition of
1876.) For ambitious - century or more - projects, there are
professional time capsule companies about which the ITCS can
provide information.

Find a secure indoor location. It is not recommended that time
capsules be "buried” - thousands have been lost in this way. It is
important that the location be marked with a plaque describing the
"mission” of the time capsule.

Secure items for ime storage. Many things your committee selects
will have meaning into the future. Try to have a mix of items from
the sublime to the trivial. Items are usually donated. The archivist

should keep an inventory of all items sealed in the time capsule.

Have a solemn "sealing ceremony” where yvou formally christen the
time capsule with a name. Invite the media and keep a good
phatographic record of your efforts, including the inside of your
completed project,

Don't forget your ime capsule! You would be surprised how often
this happens, usually within a short time. Try to "renew” the
tradition of memory with anniversaries and reunions. You might also
send out invitations to the projected opening. Use your creativity at
all times.

Inform the ITCS of your completed time capsule project. The ITCS
will add your time capsule to its database in an attempt to register all
known time capsules.




TIME CAPSULES*
ARCHIVAL PROTECTION*

Suggestions on how to make a time capsule, where to buy one, what to
put in /. and conditions that can help preserve /t. Guidelines vary

ep ding on the ¢ of time that the objects are to be in
the time cap i.e., the longer in the caf the more g the
precautions..

Construction*

Use a strong, waterproof enclosure that can be sealed tightly to keep out air and
water. Canisters can be made of copper, aluminum, stainless steel or large
diameter polyethylene pipe. Sheet metal fabricators can make stainless steel
cylinders. A metal time capsule ideally should be seamless although it could also
be welded. The capsule should be sealed with a screw-cap with a gasket,
although it could also be welded shut. A time capsule should not be soft soldered
as solder can deteriorate in the ground allowing water to enter the capsule,*

End-caps on large diameter polyethylene pipe can be heat-sealed; threads in caps
can be filled with thin Teflon tape. Polyethylene may become permeable to
moisture as it ages, so it must be encased in a waterproof enclosure if buried in
the ground.=

Do not use polyvinyl chloride (PVC) pipe for time capsules: some of its chemical
components are naturally unstable and break down In a process that cannot be
reversed and will release acids into the canister.*

Safe and Unsafe Materials*

Electronics are a problem. If you include video or audio tapes or compact disks,
the equipment to play them back may not be available when the time capsule is
opened. Furthermore, the tapes or disks may have deteriorated. Include
instructions on any intended playback equipment. For computer tapes, add a
written copy of the software, and identify the computer type.=

Polyvinyl acetate (PVAC) or PVC, including plastic food wrap, will deteriorate even
in a sealed capsule and release acetic acid and hydrochloric acid, respectively, as
they age.=*

In general, properly processed, fiber-based, black-and-white photographic prints,
preferably treated with gold, selenium or poly-sulfide toner, keep best,
Photographic films coated on a polyester base rather than an acetate base are
maore stable. Color prints and slides can fade even when kept in the dark.*

Newsprint is acidic and deteriorates easily. A local museum or library should have
names of paper conservators. The alternative is to make photocopies on archival
quality paper (high-alpha cellulose) with an alkaline reserve of pH 7.5-8.0.+

Objects made of rubber should not be placed In time capsules since rubber
deteriorates over time, releasing sulfur.=




All wood, especially cak, gives off acid vapors and must be sealed away from
electronic equipment or metal articles, especially those made of lead, or lead-
containing alloys, in the time capsule.*

Textiles should be clean and insect free. Characteristics of fibers that might be
used in a time capsule:*

Cotton: Acts as a humidity buffer if temperature changes.
Polyester: Stable.

Silk: May deteriorate in oxygen atmosphere.

Woel and Hair: Contain sulfur; may outgas and corrode metal.=

Favorable Conditions*

Prepare contents to be placed in the time capsule in a cool, dry environment.
Silica gel will help to buffer the humidity in the capsule. It is sold in granular form
in art supply stores, hardware stores, and some department store closet shops. It
must be conditioned to a low humidity level before use. ART-SORB, a more costly
but easy-to-use form of silica gel is available from conservation suppliers.*

Argon or nitrogen gas may be introduced into the capsule to replace oxygen.
Bottled gas companies can supply these gases.=

The product "Ageless" is sealed in a packet that is oxygen permeable. This
product locks up oxygen that might leak into the capsule. It should not be used
until just before sealing the container and should not be placed near heat-

ive items. " " s lable from conservation suppliers.=

The capsule's location should be dry. A time capsule going into the ground may
be placed inside a burial vault for added protection, or coated with asphalt- or
pitch-impregnated fabric to keep out water.*

If the capsule will be in @ cornerstone, the location should be northerly or
otherwise sheltered from extreme fluctuations in temperature caused by sun
heating. If possible, the location should be vibration-free.=

A complete list describing color and material of every object should be included
since objects can change over time.=




By Jaremy Olshan*
The practice of making tlime capsules may be as old as time itself,

Cave paintings are perhaps the first time capsules. They depicted who we wara, what
mammoths we killed, and what mammoths killed us.

The oral tradition, and storytelling are a kind of i le, they pi the coll
mamery over generations.

In a similar way, writing — when it was first mvanled —was a time capsule. Writing was
craated for the purp of taxation and k B — a way of sattling my—word—against—

yours—type arguments, "You owe me three cows,”

However, these are all gestures of the moment, a record for the present, The cavemen were
probably not thinking about posterity” s interest in their society, nor were the prehistoric
taxmen.

This notion of preserving one' s time and place for the future really begins with the Egyptians.
While the pyramids weme created as vessals to the afterlife, they are also vessels to the
future.

. king of Babylonia, Assyria and Egypt. buried cuneiform inscriptions of not only
his own conquests, but his entire civilization. Were it not for efforts like these on the part of
the Egyptians we would know a great deal less about their culture and way of life.

Preserving Our Heritage

The medern time capsule tock this |doe a step further. Il s an oduloml exercise. How do we fit
7 And

our entire into a the size of a
ensura that the contents of the capsule remain intact across the centuries?

For the 1939 World” s Fair, Westinghouse Electric wanted to create a time capsule that would
preserve its contents for 5,000 years, This presented many problems, and they put their best
minds to the task. After some research and much debate, Westinghouse created a new alloy
of copper, called Cupaloy. They wanted to combine the durability of steel with the ability of
copper to prevent corrosion. Cupaloy, they believed, was up to the task.

The crypt inte which the time capsule would be lowered, also had to be designed to ensure
that corrosive elements would be kept out. This was achi d through a combination of Pyrex
glass, and water-repellent and preservalive gases.

‘Will Anyone Find Them?

The next great stumbling block was how to tell the people of the 80th century that they should
go to Flushing Meadows and dig up the capsule. The answer to this problem was found in a
book, called simply, "The Book of Record,” Printed on archival paper, and given to libraries all
over the world, the "Book of Record” details where the time capsule is, what is in it, and even
a modern version of the Rosetta stone in case the English language no longer exists.

Mext, a committee of historians, ists and sci i what objects should be
placed inside the capsule. They chose many everyday objects that reflected life as it was in
the 1930s.

At noon on Sept. 23, 1938, the exact of the i the time
lowared into the immortal well.




.i\ secnnd tnme capsula was created for the 1964 World' s Falr and its contents reflected the

I and social

that had

i since 1939,

While these time capsules were on one hand optimistic endeavors, they were done with an
awareness of the tragedy and failure of our civilization.

"1 trust that posterity will read these statements with a faelmg of proud and justified
superority,” wrote Albert Einstein in the "Book of Record".

The World® s Fair
Time Capsules” Contents=

Alarm Clock=

Can Openers

Eye Glasses=
Fountain Pere
Electric Lamp=
Miniature Camera=®
Nail Files

Safety Pine

Slide Rule=
Toothbrushe

Watche

Mickey Mouse Cup=
Sears Roebuck Cataloge
Cigarettess
Baseball=

Deck of Cardse
Dollar Bills

Seedse

Holy Bible=

Plastic Heart Valves
Transistor Radio=
Contact Lenses=
Ballpoint Pene
Rechargeable Flashlight=
Polaroid Camera=
Freeze-dried food=

Birth Control Pills+
Computer Memory Units
Electric Toothbrushe
Electronic Watche
Beatles Record=

Bikini*

Filtered Cigarettess
Tranquilizers=
Antibiotics

Credit Card+

Irradiated Scedse
Fifty-star American Flag




Read the texts about time capsules and answer the following questions.

What is the ITCS and its mission? What are the uses of its database?
What is the Crypt?

What are the eight tips on how to organize a time capsule?

Can you name something that can be used as a time capsule?

What should not be put in a time capsule?

What are the favourable conditions for storing a time capsule?

How is the time capsule for the 1964 World's Fair different firom

the one for the 1939 World s Fair?

Read the texts about time capsules and answer the following questions.

What is the ITCS and its mission? What are the uses of its database?
What is the Crypt?

What are the eight tips on how to organize a time capsule?

Can you name something that can be used as a time capsule?

What should not be put in a time capsule?
What are the favourable conditions for storing a time capsule?
How is the time capsule for the 1964 World 's Fair different from

the one for the 1939 World's Fair?




|_ Phase Four: Group Discussion — "Designing a Time Capsule” —|

In this lesson, students took part in a
focused discussion in groups of four where
they performed a task that enabled them to
revisit as well as recycle the linguistic and
content knowledge they had been exposed
to and learned from the earlier lessons.

GROURIDISCUSSIONS

e —

roRrae e The original activity suggested in the textbook was "Choosing_the contents of
R your time capsule". In this task, students were simply given a letter by their

' o= | class representative, asking them to decide which items and what quantity of

| each item to put into a time capsule, to prepare reasons for their choice, and to
get ready for group presentations.

Noticing the inadequacies of the task in meeting the cognitive and linguistic needs of his students, Mr
Tsang made the following adaptations:

He replaced the letter with an Instructions Sheet that he drafted, adding the
following three pieces of "new" information:

« A context - that students are to design a time capsule for their region,
the HKSAR

e A purpose - that this time capsule should include items representative of
Hong Kong from 1 July 1997 to the day of the lesson (12 February 2004),
as the capsule was to be taken to Mars by the first American astronaut

e A role - students were asked to imagine that they were Donald Tsang,
appointed by the Chief Executive to form a team to design the time
capsule and decide what should be put into it

With a more localised context, a more meaningful and clearly defined purpose, and a role with
which students could identify, not only was the task made more authentic but also more easy to
personalise.



Together with the original letter in the textbook, students were given a set of language prompts to
facilitate their discussion. While Mr Tsang believed this was a good idea,

e he chose to omit the items written for American students
in the given set of language prompts and replaced them
— e with "some important issues in Hong Kong from 1997 up
=T — till today... hoping this information can be useful to them"
E . = ¥ and more "relevant to their daily lives, to Hong Kong." The
= e adapted set of language prompts was thus also made
3 : S ol more contextualised and localised.

Mr Tsang made further adaptations in the actual implementation of the
task by projecting the revised language prompts onto the screen using
PowerPoint with special effects rather than providing them on paper, as
they originally appeared in the students' textbook. The slides with
different prompts alternated at regular intervals to facilitate students'
discussion, and students were seen making constant reference to them
for various purposes: as stimuli for their discussion, to check the spelling
of words or when they ran out of ideas. An average S.3 student, Jessie,
described how she used the prompts here:

"... the words are about current affairs and we may talk about them... if
we don't know some words about the current affairs, we can look at the
power-point and write down the words... if we forget something we can
refer to the power-point. It is useful, like a tip for us."

* In adapting the task, it is also worth highlighting that Mr Tsang omitted
some other tasks in the textbook, including the conversational
language patterns on Pages 9 and 11, a listening task intended to
familiarise students with the language use, and tables on Pages 11, 12

e and 16 with question prompts designed to help students reach a
= conclusion to the discussion in a more step-by-step approach. And

‘. S— what governed his decision here was...
: o his understanding that his students did not require the additional
0 = linguistic and structural support, and

podas: ﬁ o his belief that his students would benefit from the cognitive and

organisational challenge of the task without the use of the
structured and guided notes in the textbook, which could easily
have stifled their creativity, obstructed the flow of their self-
directed discussion and hence dampened their interest in the
task.
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Choosing the contents of your time capsule

In this task, you will:
1 discuss what to put in your time capsule.
2 give a presentation about your time capsule.

A Your class representative has sent out a note about the time capsule that vour

form is making. Read the note and follow the instructions.

B

As you all know, our form i3 preparing a time capsule. Weve already decided which cateqories
#f fﬁfﬂfjﬁ to include. Now we need to choose spﬁcﬁ& ifems ﬁ‘ﬂm each mfﬁﬁw}( to put in the
capsu le. In qroups, ‘p."msf discuss which items to include. In your discussion, You should:

— choost at least four items for cach cateqory
— decide on the quantity of cach item

— have gc_?pd’ reasons to support your choices,

After deciding what to put in the time capsule, please make a presentation to our dlass. The
class representative ﬁﬂm each class will review all the presentations bf/brf maémﬁ a ﬁﬂar’
decision about what to pnf M our ﬁ?rm’s time mj;:suff.

Have funf
Andvew Mak

PS  [veattached a list crf what some American students put in their time ﬁﬂpﬁut’ﬂ Mﬁ)!ﬁ”ﬁ it
will ﬁﬂf‘ﬂ you some ideas ﬁ'rr your discussion,




Design a time capsule for the@

Today is 12/2/2004. NASA (National Aeronautics and Space
Administration. NASA is a US government organization that carries
out research into space and organizes space travel) has just
announced that the first American astronaut will land on Mars two_
weeks later, To mark this great event, the American government
has sent lots of emails to the leaders of different countries asking

them to prepare their own time capsule to be brouaht to Mars,

You are Donald Tsang. The Chief Executive has just received the
email and asked you and your team members to be responsible for
this.

You and your team members have decided that the time capsule

should record the things related to Hong Kong from 1/7/1997 to

12/2/2004. Here are the 3 tasks the team has to complete:

1. Design a time capsule. What is it made of and what is the size
and shape of it?

2. When will it be opened?

3. What will be put in it?

Note:
1. The items should cover the following categories—popular
culture, well-known people, current affairs and any other
items your team considers to be very interesting and
im nt to Hong Konag.
2. You can use Longman Express and the reading materials as

reference.
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ln our ume capsule, we’ve mcluded.

-
- -

* something about school * something about popular culture
a yearbook a piece of recycled paper
a class photo a packet of microwave popcorn
a set of our year’s textbooks a smart card
a basketball team uniform a packet of coffee beans
a bundle of letters to ourselves

* something about modern trends ® something about current affairs

a picture of a pair of the latest a bundle of newspaper clippings of
sports shoes this year’s top stories

a teen fashion magazine a photo of the American president

a VCD of the top ten pop songs a box of labelled photographs of

the latest computer game each district in our city

a set of maps (of our city, the USA
and the world)




Infectious diseases

SARS bird flu medical workers (Dr. Cheung Yuen Man,
Dr. Sham Cho Yiu, Dr. Yuen Kwok Yung)

civet cats  disinfectant mask  Amoy Gardens

Prince of Wales Hospital

Popular culture

Roman Tam Leslie Cheung Anita Mui  Nicholas Tse
Infernal Affairs | (A blockbuster) flashmob 3G



Sports
Real Madrid David Beckham

Celebrations

Harbour Fest



Miscellaneous

Demonstration on 1/7/2003

financial crisis in Asia in 1997

The new banknotes

IFC (the tallest building in Hong Kong)
Individual travelling

Tung Chee Wah New smart ID cards
HKSAR passports (visa-free)



Miscellaneous

HK International Airport Basic Law
Asia’s World City

flag-raising ceremony National Anthem
the Golden Bauhinia Square

People’s Liberation Army

National flag and the HKSAR flag

The visit of the first Chinese astronaut Colonel Yang



Phase Five: Cross-Group Presentations
on the Design of the Time Capsule

With sufficient preparation in the group discussion, students were now ready for the next challenge. In
this activity, they worked in groups of four, with two presenters and two listeners in each group. While
the listeners would remain seated during the presentations, presenters moved from their home group

to the other nine sharing groups. Following the given instructions on the E "QOral Presentation

Guidelines Sheet", the two presenters circulated to a new group at three-minute intervals to introduce
to their groupmates the time capsule they had created. At the end of each presentation, the listeners

completed a @E "Peer Evaluation Sheet" rating the presenters' performance.

F 'Y

PRESENTATIONS

The design of the presentation task in this format has proved to be successful in these six ways:

« Maximising learner talk

Instead of having students present to the whole class, which can be anxiety-arousing, and not
giving everyone an equal chance to present, the task was structured to create more
opportunities for students in every group to be actively involved in speaking English. While the
presenters described their time capsule, the "listeners" responded spontaneously by raising
questions and giving comments. So all students had the chance to recycle the target language
and content knowledge they had learned from the earlier lessons.

+ Developing students' confidence

Students' confidence was enhanced through the strategies Mr Tsang
employed:

o He gave each group an A3-sized sheet to design their time
capsule and make notes, which made them "feel much more
confident" when they had "something actually written down on
paper first".

o Students' confidence also grew in the process of having to
"repeat" their presentation as they moved to the different
groups. In the later rounds of their presentation, some students
commented: "I spoke more naturally in the conversation" and
the presentations "boosted my confidence". They were seen
gradually relying less and less on their notes and speaking
instead of reading to their audience.



+ Creating an "audience" for students

As students presented in small groups, they were assured of a more
attentive audience who not only listened but also responded to them
spontaneously by commenting on their design, asking them questions
about their time capsule and inviting them to elaborate on and/or
clarify what they had said. This interactive dimension of the task
proved to be very motivating to students.

+ Making the task sufficiently motivating and

challenging to students

The communicative nature of the task motivated students
to speak more and gave them more opportunities to learn
to interact meaningfully and purposefully with the
different members of their audience. The added challenge A
also came from having to making immediate responses to
a variety of questions raised by their peers. With this
comes the challenge one student described:

"Sometimes they may ask us some
interesting questions. We need to think of
our answers immediately. It's because we
only have three minutes to present, so it is
very difficult and I feel challenged too."
(Jessie, S.3 student)

* Giving students immediate formative and summative feedback

o

Formative Feedback

The questions, comments and suggestions that the "listeners" had for the different pairs of
presenters was taken by students as valuable feedback on both the design of their time
capsule and their presentation skills, thus allowing them to improve and make slight
adjustments in every next round of their presentation.

Summative Feedback

Summative evaluation came at the end of the lesson, when groups were awarded a total
mark based on the results on the @e " Peer Evaluation Sheet". Students valued the

feedback they had received and regarded it as an opportunity to learn from the stronger
groups.

"I think it is very good to have the marks shown on the board."(Steven,
S.3 student)

)

"... we can compare our marks and others'. Then we can know which
students are doing better in the presentation and we can learn some
skills from them. And because this is not an examination mark, I think
showing the marks on the board is not a problem. I don't mind."(Jessie,
S.3 student)



+ Creating an opportunity for students to recycle what they had
learnt

The task served as a vehicle to enable them to revisit the topical
vocabulary they had learnt, and to use this vocabulary to complete a
more challenging speaking task.

Upon completion of the task, Mr Tsang gave his
students very specific, detailed and balanced
feedback about their strengths and areas in which
they could improve - in their language use, choice of
content and discussion skills.




Oral Presentation
. Two of the members in a group have to go to other groups to present your
work orally. You will be given three minutes for each presentation.
. The rest of the members in a group have to listen to the presentation from the
other groups and given marks to them. You have two minutes to do this.
. After each presentation, you have to listen to the teacher as he will give you

the singal to go to another group for the next presentation.
. The presentation should be like this:

Group ] —»Group2 —*
Group2 ——*Group3 ———
Group3 —>Group4 —
Group4 —>Group 5 —>
Group 5 ——>Group6 ——>
Group 6 —>Group 7 —>
Group 7 —>Group8 —

Group8 —>Group 9 —

Group 9 — > Group 10—

Giogp 10— Pomup ]l ——*



Evaluation Form for Group 1/ 2/ 3/ 4/ 5/ 6/ 7/ 8/ 9/ 10

Excellent Good Average Weak Very weak
Postures
Eye contact & Facial Expression 5 4 3 2 1
Presentation
Enthusiasm 5 4 3 2 1
Content and Language used
Level of interest 5 4 3 2
Organisation of ideas 5 4 3
Clarity of ideas 5 4 3 2

Total Marks:

Names of assessors:

Evaluation Form for Group 1/ 2/ 3/ 4/ 5/ 6/ 7/ 8/ 9/ 10

Excellent Good Average Weak Very weak
Postures
Eye contact & Facial Expression 5 4 3 2 1
Presentation
Enthusiasm 5 4 3 2 1
Content and Language used
Level of interest 5 4 3 2
Organisation of ideas 5 4 3
Clarity of ideas 5 4 3 2

Total Marks:

Names of assessors:




Phase Six: A Controlled Writing Task —
Choosing the Best Time Capsule |

Mr Tsang then engaged students in the next task, using the worksheet "The School Anniversary Time
Capsule Competition" taken from the same unit in the Longman Teachers' IT Resource Package.
Students were asked to compare the time capsule designs from two different schools, decide which
was the best entry, and write a report summarising the reasons for their choice. This original task was
slightly adapted by dropping the last of the three columns so students had to make a comparison
between only two schools instead of three.

- N

[———

To complete the task, students had to perform a web search in
the Multi-Media Learning Centre to collect the necessary
information to fill in the two columns before writing up their
report. Mr Tsang showed his students a sample report at the
beginning of the lesson to help them gain a better understanding
of the task. Upon completion of the task, students submitted
their reports via the school's intranet system.
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Longman Express 3B IT lesson note sheet Unit6 S

The School Anniversary Time Capsule Competition

‘ | Osaka Junior High School Ginnasio Roma Pleasantville High

|
1 Which of the categories on
the worksheet does the list
of contents contain?

2 Which of the categories on
the worksheet does the list
of contents not contain?

3 Which of the missing
cafegories are relevent to |
students'lives?

4 Whot did the students
focus on when deciding
what to put in the time

‘ capsule?

PHOTOCOPIABLE

(& Pearson Education Noeh Asia Limited X02




Longman Express 38 1T lessan note sheet

The School Anniversary Time Capsule Competition

| |
| Osha urorHigh School | Gonasi Rona

1 Which of the categories on

the worksheet does the list
of contents confain?

2 Which of the categories on
the worksheet does the st
of contents not contain?

3 Which of the missing
| categories are relevant o
students'lives?

4 What did the students
facus on when deciding
what fo put in the fime
capsule?

PHOTOCOPIABLE

(& Pearson Education Noth Asia Limited 2022




Phase Seven: Writing "A Letter to Myself"
E =

In this last phase of Mr Tsang's unit of teaching, there was a shift to a more personal focus. Students
read the poem on Page 17 of the textbook entitled "What to do?" and watched the movie Back to the
Future to further motivate them to think about their future selves. With this input, students wrote a
letter to their future 40-year-old self, which they had to imagine would be placed in a time capsule to
be opened when they reached the age of 40.
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Do I know what to think
Of my life the way it ic?
Am I happy to go along
Living my life like thic?

Do I know who to call
When the pleasure in life end<?
Do I'have only enemies?
Do L have only friende?

Do I know where to find

Some time on a Saturday?
Do I have time to take my kids
Out to the park to play?

Do Iknow how to be
A good h husband to my wife?

W:ll I1be the one she looks to
For the rest of my life?

Do I know what to think
Of my life the way it is?
Am I happy to go along
meg my life like thie?

By Alan Elder
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|_ Distinctive Features in Mr Tsang's Teaching —I

Mr Tsang has strategically exploited, with sound rationale, the different
options offered by Grant (1987) and Maley (1998) in adapting and
developing his teaching materials. In particular, he has exercised his
professional discretion in selecting the most appropriate authentic
materials for his students and very skillfully adapted "up" the materials to
provide his linguistically competent students with the right degree of
challenge, while adapting them "down" at a different dimension to make
the tasks manageable for his weaker students. Overall coherence was also
maintained in his unit of teaching through ensuring task dependency and
task continuity.

Click on each of these areas to explore them further:

Exploiting_the Options of Textbook Adaptation
Using_Authentic Materials

Adapting "Up" and Adapting "Down"
Coherence in the Unit of Teaching

All these add up to illustrate how Mr Tsang has applied the criteria established by Tomlinson (1998) in
textbook adaptation and materials design to his own lessons to...

provide his students with both the content and language exposure they need
arouse their interest in the topic and the language

get students to see the relevance of their learning to their daily life

give them ample opportunities to use the language to achieve communicative
purposes in meaningful contexts

+ develop their confidence in using English

+ cater for their different learning needs and styles

¢ help them learn with ease

References

Grant, N. (1987). Making_the Most of Your Textbook. London: Longman.

Maley, A. (1998). "Squaring the circle - reconciling materials as constraint with materials as
empowerment"”. In B. Tomlinson (ed.) (1998). Materials Development in Language Teaching.
Cambridge: Cambridge University Press. Chapter 12, pp. 279-294.

Tomlinson, B. (1998). Materials Development in Language Teaching. Cambridge: Cambridge University
Press.




|_ Exploiting the Options of Textbook Adaptation —I

In order to compensate for the limitations of the textbook in catering for the language and learning
needs of his students and to create room for the integration of authentic materials into his lessons, Mr
Tsang has made very skilful use of the four options of textbook adaptation proposed by Grant (1987)
and Maley (1998):

Omit
Add
Replace
Adapt

Click on each point to find out how Mr Tsang exploited the option and the beliefs governing his
decisions.

The table below shows the different forms of adaptation made to each page and task in the unit "Time
Capsules":

Textbook Adaptations
Focus
Pg # made
2 Quantity words H
3 Verbs with the prefix re- @)
4-6 T|n'_1e capsule-magazine T+M+A
article
7 Somgthmg, anything, (T) + H
nothing
9 R L e (T) + H
infinitives
Collecting information
8 . H
about time capsules
10 How to make a time H
capsule
11-12 Let's make a time capsule |O+R + M
13 Editing a letter H
14 Vocabulary checklist 0]
15 - 16 Choosing contents of the |, .\ . v
time capsule
17 Poem ‘What to do?' T
17 - 19 Writing a letter to yourself | T
20 Writing an e-mail 0
message
Key
O: Omitted
R: Replaced
A: Added
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|_ Using Authentic Materials

To widen his students' exposure to authentic use of the language, to challenge them linguistically and
to add variety and novelty to his lessons, Mr Tsang supplemented the textbook materials with a range
of authentic materials, including:

e The song Time In A Bottle
e The movie Back to the Future
e Internet materials on Time Capsules

The materials were all very carefully selected with close thematic relevance to the topic being
discussed and for a clearly defined purpose - to provide students with the necessary input to enable
them to complete the later tasks with broadened content and linguistic exposure.



ni

Choosing the contents of your time capsule

In this task, you will:
1 discuss what to put in your time capsule.
2 give a presentation about your time capsule.

A Your class representative has sent out a note about the time capsule that vour

form is making. Read the note and follow the instructions.

B

As you all know, our form i3 preparing a time capsule. Weve already decided which cateqories
#f fﬁfﬂfjﬁ to include. Now we need to choose spﬁcﬁ& ifems ﬁ‘ﬂm each mfﬁﬁw}( to put in the
capsu le. In qroups, ‘p."msf discuss which items to include. In your discussion, You should:

— choost at least four items for cach cateqory
— decide on the quantity of cach item

— have gc_?pd’ reasons to support your choices,

After deciding what to put in the time capsule, please make a presentation to our dlass. The
class representative ﬁﬂm each class will review all the presentations bf/brf maémﬁ a ﬁﬂar’
decision about what to pnf M our ﬁ?rm’s time mj;:suff.

Have funf
Andvew Mak

PS  [veattached a list crf what some American students put in their time ﬁﬂpﬁut’ﬂ Mﬁ)!ﬁ”ﬁ it
will ﬁﬂf‘ﬂ you some ideas ﬁ'rr your discussion,




Design a time capsule for the@

Today is 12/2/2004. NASA (National Aeronautics and Space
Administration. NASA is a US government organization that carries
out research into space and organizes space travel) has just
announced that the first American astronaut will land on Mars two_
weeks later, To mark this great event, the American government
has sent lots of emails to the leaders of different countries asking

them to prepare their own time capsule to be brouaht to Mars,

You are Donald Tsang. The Chief Executive has just received the
email and asked you and your team members to be responsible for
this.

You and your team members have decided that the time capsule

should record the things related to Hong Kong from 1/7/1997 to

12/2/2004. Here are the 3 tasks the team has to complete:

1. Design a time capsule. What is it made of and what is the size
and shape of it?

2. When will it be opened?

3. What will be put in it?

Note:
1. The items should cover the following categories—popular
culture, well-known people, current affairs and any other
items your team considers to be very interesting and
im nt to Hong Konag.
2. You can use Longman Express and the reading materials as

reference.
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ln our ume capsule, we’ve mcluded.

-
- -

* something about school * something about popular culture
a yearbook a piece of recycled paper
a class photo a packet of microwave popcorn
a set of our year’s textbooks a smart card
a basketball team uniform a packet of coffee beans
a bundle of letters to ourselves

* something about modern trends ® something about current affairs

a picture of a pair of the latest a bundle of newspaper clippings of
sports shoes this year’s top stories

a teen fashion magazine a photo of the American president

a VCD of the top ten pop songs a box of labelled photographs of

the latest computer game each district in our city

a set of maps (of our city, the USA
and the world)




Infectious diseases

SARS bird flu medical workers (Dr. Cheung Yuen Man,
Dr. Sham Cho Yiu, Dr. Yuen Kwok Yung)

civet cats  disinfectant mask  Amoy Gardens

Prince of Wales Hospital

Popular culture

Roman Tam Leslie Cheung Anita Mui  Nicholas Tse
Infernal Affairs | (A blockbuster) flashmob 3G



Sports
Real Madrid David Beckham

Celebrations

Harbour Fest



Miscellaneous

Demonstration on 1/7/2003

financial crisis in Asia in 1997

The new banknotes

IFC (the tallest building in Hong Kong)
Individual travelling

Tung Chee Wah New smart ID cards
HKSAR passports (visa-free)



Miscellaneous

HK International Airport Basic Law
Asia’s World City

flag-raising ceremony National Anthem
the Golden Bauhinia Square

People’s Liberation Army

National flag and the HKSAR flag

The visit of the first Chinese astronaut Colonel Yang
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Longman Express 3B IT lesson note sheet Unit6 S

The School Anniversary Time Capsule Competition

‘ | Osaka Junior High School Ginnasio Roma Pleasantville High

|
1 Which of the categories on
the worksheet does the list
of contents contain?

2 Which of the categories on
the worksheet does the list
of contents not contain?

3 Which of the missing
cafegories are relevent to |
students'lives?

4 Whot did the students
focus on when deciding
what to put in the time

‘ capsule?

PHOTOCOPIABLE

(& Pearson Education Noeh Asia Limited X02
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1 Which of the categories on

the worksheet does the list
of contents confain?

2 Which of the categories on
the worksheet does the st
of contents not contain?

3 Which of the missing
| categories are relevant o
students'lives?

4 What did the students
facus on when deciding
what fo put in the fime
capsule?

PHOTOCOPIABLE
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|_ Using Authentic Materials

To widen his students' exposure to authentic use of the language, to challenge them linguistically and
to add variety and novelty to his lessons, Mr Tsang supplemented the textbook materials with a range
of authentic materials, including:

e The song Time In A Bottle
e The movie Back to the Future
e Internet materials on Time Capsules

The materials were all very carefully selected with close thematic relevance to the topic being
discussed and for a clearly defined purpose - to provide students with the necessary input to enable
them to complete the later tasks with broadened content and linguistic exposure.



Adapting "Up" and Adapting "Down"
[ =

The jigsaw reading task illustrates how Mr Tsang has managed to strike a good balance between what
to adapt "up" and what to adapt "down".

o Adapting "up": The nine-page set of Internet materials presented the
average students in his elite class with exactly the right degree of
challenge.

« Adapting "down": By holding each group of students responsible for
one out of the seven questions in the reading task, he made the task
much more manageable for the linguistically less able students, who
could focus their attention on one question only and read a particular
section of the materials rather than the entire set.

e The linguistically more competent students were nonetheless
encouraged to read more and to attempt more questions, thus making
the task more challenging for them.



Time Capsules atthe University of Maryland .
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: « The Barracks Time Capsule

kD 2
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The time capsule was
discovered in the rubble
of the Bamacks Building
after the the great fire of
1912, The loss was
appraised at $250,000,

The time capsule was
made of copper and
contained one docurnent
(in two pieces). The
document lists artisans
who worked on
construction of the
building.
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: @,"1 0Id Annapolis Hall Time Capsule
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This time capsule dates
from 1923. It was opened
to great fanfare in
November 1986. Much 1o
everyone's dismay, most
of the contents had
deteriorated and a number
of the iterms were not
recovered, The box
contained

one small Masonic
madal honoring
Thomas J.
Shryock for his 25
years of service to
the Masons

a larger medallion
commemarating
the dedication of a
Masonic temple
one
commemorative
ribbon and
medallion from the
dedication of a
Masanic temple
the business card
of W.S. Smith,
chief engineer




International Time Capsule Society

History of the
Crypt

Inventory of the
Crypt

Pictures of the
Crypt

International
Time Capsule
Sq
ITCS News
Tips on Building

a Time Capsule

The Nine Most
Wanted Time
Capsules

Time Capsule
Secrets

Time Capsules
in the News

Time Capsules
Forum

What is a Time Capsule?

The 1989 Oxford English Dictionary
defines a time capsule as "a container used
to store for posterity a selection of objects
thought to be representative of life at a
particular time."”

Time capsules are interesting to people of
all ages and touch people on a world -wide
scale. Properly prepared time capsules
preserve the salient features of history and
can serve as valuable reminders of one
generation for another. Time capsules give
individuals, families and organizations an independent voice to the future,

The ITCS

The International Time Capsule Society (ITCS) is an organization established in
1990 to promote the careful study of time capsules. It strives to document all
types of time capsules throughout the world. The group is headquartered at
Oglethorpe University in Atlanta, Georgia.

F ling ITCS i bers have for years researched and consulted
about time capsules. ITCS founders include four time capsule experts from
across the United States and Europe:

«  Knute "Skip" Berger, a Seattle-based writer: executive director of the
Washington Centennial Time Capsule project: author of "Time Capsules
in America” in The People’s Almanac #2 (1978).

Dr. Brian Durrans, anthropologist and deputy keeper in the ethnography
department of the Brtish Museum: author of "Some Uses of Time
Capsules,” presented at Great Britain's Association of Social
Anthropologists Edinburgh Conference (1990).

Paul Hudson, author of "The Oglethorpe Atlanta Crypt of Civilization
Time Capsule”, in the Georg storical Quarterly (1991).

William Jarvis, head of acquisitions/serials at Washington State
University Library: author of "Time Capsules” in the Encyclopedia of
Library and Information Science (1988). Telephone - (509) 335-2520

Ongoing Projects

The ITCS 15 currently setting up a registry of time capsules. The society
estimates there are approximately 10,000 capsules worldwide, most of them lost
(see Harper's Index, November 1990}, This ambitious project will be a
continuing process and is one of the most important ITCS functions.

The ITCS database will serve to remind future generations of existing capsules
so they are not forgotten or lost. Many correspondents from the United States,
Canada and Europe already have written to ITCS, with information on their time
capsule projects. If your organization wishes to register its time capsule, you are

3




encouraged to contact ITCS,

Annual ITCS conferences are scheduled to be held at Oglethompe University in
Atlanta. ITCS members and guests from around the world meet to discuss time
capsule projects and to pool their knowledge.

The inaugural meeting of ITCS was held at Oglethorpe University in the spring
of 1990, on the 50th anniversary of the sealing of the Crypt of Civilization. The
first ITCS meeting drew the attention of the New York Times, the Intemational
Herald Tribune London Daily Mail, ABC, CNN, the Associated Press, National
Public Radio and many other media.

The Mission of ITCS

ITCS believes that as | kind apy hes the new millennium, there will be
i ing interest in time capsules. Therefore, the ITCS seeks:

Tom ain a registry of all known time capsules.

To establish a clearing house for information about time capsules.

To encourage study of the history, vanety and motivation behind time
capsule projects.

To educate the general public and the academic community concerning
the value of ime capsules.

Why Locate the I'TCS at Oglethorpe University?

Oglethorpe University is an appropriate location for the study of time capsules.
15 the site of the famed Crypt of Civilization. The Guiness Book of World
Records { 1990) identifies the Crypt as "the first successful attempt to bury a
record of this culture for any future inhabitants or visitors to the planet Earth.”

The Crypt was first proposed by Oglethorpe's president, Thomwell Jacobs, the
“father of the modern time capsule,” in an article in the November 1936 issue of
Scientific American. The Crypt was sealed on May 28,1940, and it is not to be
opened until May 28, 8113 A.D. Dr. Jacobs calculated this date from the first
fixed date in history, 4241 B.C. when most historians believe the Egyptian
calendar was established. Exactly 6177 years had passed between 4241 B.C, and
1936 A.D. Jacobs projected the same period of time forward from 1936, arriving
at the year 8113 A.D. for the Crypt's opening.

The encyclopedic inventory of items in the Crypt includes, in a swimming pool
size chamber, over 640,000 pages of micro-filmed material, hundreds of
newsreels and recordings, a set of Lincoln logs, a Donald Duck doll and
thousands of other items, many from ordinary daily life. There also is a device
designed to teach the English language to the Crypt's finders.

Jacob's idea in 1936 created tremendous interest. Soon afterward the
Westinghouse Company, which was building a pavilion for the 1938-39 New
York World's Fair, buried a project, which was not to be opened until 6938 A.D.
It was called a "Time Capsule” and our language gained a new term almost
overnight,




Eiihl Tiis on How to Drinnize a Time Caisnle

International Time
Capsule Society

ITCS News

Tips on Building a
Time Capsule
The Nine Maost
Wanted Time

Capsules

Time Capsule Secrets

Select a retrieval date. A 50-year or less time capsule may be
witnessed by your own generation. The longer the duration, the more
difficult the task. Centenmial (100-year) time capsules are popular.,

Choose an "archivist” or director. Committees are good to share the
work load, but a single person needs to direct the project,

Select a container. A safe is a good choice. As long as the interior is
cool, dry, and dark artifacts can be preserved. (One of the carliest
time capsules was the Century Safe for the Centennial Exposition of
1876.) For ambitious - century or more - projects, there are
professional time capsule companies about which the ITCS can
provide information.

Find a secure indoor location. It is not recommended that time
capsules be "buried” - thousands have been lost in this way. It is
important that the location be marked with a plaque describing the
"mission” of the time capsule.

Secure items for ime storage. Many things your committee selects
will have meaning into the future. Try to have a mix of items from
the sublime to the trivial. Items are usually donated. The archivist

should keep an inventory of all items sealed in the time capsule.

Have a solemn "sealing ceremony” where yvou formally christen the
time capsule with a name. Invite the media and keep a good
phatographic record of your efforts, including the inside of your
completed project,

Don't forget your ime capsule! You would be surprised how often
this happens, usually within a short time. Try to "renew” the
tradition of memory with anniversaries and reunions. You might also
send out invitations to the projected opening. Use your creativity at
all times.

Inform the ITCS of your completed time capsule project. The ITCS
will add your time capsule to its database in an attempt to register all
known time capsules.




TIME CAPSULES*
ARCHIVAL PROTECTION*

Suggestions on how to make a time capsule, where to buy one, what to
put in /. and conditions that can help preserve /t. Guidelines vary

ep ding on the ¢ of time that the objects are to be in
the time cap i.e., the longer in the caf the more g the
precautions..

Construction*

Use a strong, waterproof enclosure that can be sealed tightly to keep out air and
water. Canisters can be made of copper, aluminum, stainless steel or large
diameter polyethylene pipe. Sheet metal fabricators can make stainless steel
cylinders. A metal time capsule ideally should be seamless although it could also
be welded. The capsule should be sealed with a screw-cap with a gasket,
although it could also be welded shut. A time capsule should not be soft soldered
as solder can deteriorate in the ground allowing water to enter the capsule,*

End-caps on large diameter polyethylene pipe can be heat-sealed; threads in caps
can be filled with thin Teflon tape. Polyethylene may become permeable to
moisture as it ages, so it must be encased in a waterproof enclosure if buried in
the ground.=

Do not use polyvinyl chloride (PVC) pipe for time capsules: some of its chemical
components are naturally unstable and break down In a process that cannot be
reversed and will release acids into the canister.*

Safe and Unsafe Materials*

Electronics are a problem. If you include video or audio tapes or compact disks,
the equipment to play them back may not be available when the time capsule is
opened. Furthermore, the tapes or disks may have deteriorated. Include
instructions on any intended playback equipment. For computer tapes, add a
written copy of the software, and identify the computer type.=

Polyvinyl acetate (PVAC) or PVC, including plastic food wrap, will deteriorate even
in a sealed capsule and release acetic acid and hydrochloric acid, respectively, as
they age.=*

In general, properly processed, fiber-based, black-and-white photographic prints,
preferably treated with gold, selenium or poly-sulfide toner, keep best,
Photographic films coated on a polyester base rather than an acetate base are
maore stable. Color prints and slides can fade even when kept in the dark.*

Newsprint is acidic and deteriorates easily. A local museum or library should have
names of paper conservators. The alternative is to make photocopies on archival
quality paper (high-alpha cellulose) with an alkaline reserve of pH 7.5-8.0.+

Objects made of rubber should not be placed In time capsules since rubber
deteriorates over time, releasing sulfur.=




All wood, especially cak, gives off acid vapors and must be sealed away from
electronic equipment or metal articles, especially those made of lead, or lead-
containing alloys, in the time capsule.*

Textiles should be clean and insect free. Characteristics of fibers that might be
used in a time capsule:*

Cotton: Acts as a humidity buffer if temperature changes.
Polyester: Stable.

Silk: May deteriorate in oxygen atmosphere.

Woel and Hair: Contain sulfur; may outgas and corrode metal.=

Favorable Conditions*

Prepare contents to be placed in the time capsule in a cool, dry environment.
Silica gel will help to buffer the humidity in the capsule. It is sold in granular form
in art supply stores, hardware stores, and some department store closet shops. It
must be conditioned to a low humidity level before use. ART-SORB, a more costly
but easy-to-use form of silica gel is available from conservation suppliers.*

Argon or nitrogen gas may be introduced into the capsule to replace oxygen.
Bottled gas companies can supply these gases.=

The product "Ageless" is sealed in a packet that is oxygen permeable. This
product locks up oxygen that might leak into the capsule. It should not be used
until just before sealing the container and should not be placed near heat-

ive items. " " s lable from conservation suppliers.=

The capsule's location should be dry. A time capsule going into the ground may
be placed inside a burial vault for added protection, or coated with asphalt- or
pitch-impregnated fabric to keep out water.*

If the capsule will be in @ cornerstone, the location should be northerly or
otherwise sheltered from extreme fluctuations in temperature caused by sun
heating. If possible, the location should be vibration-free.=

A complete list describing color and material of every object should be included
since objects can change over time.=




By Jaremy Olshan*
The practice of making tlime capsules may be as old as time itself,

Cave paintings are perhaps the first time capsules. They depicted who we wara, what
mammoths we killed, and what mammoths killed us.

The oral tradition, and storytelling are a kind of i le, they pi the coll
mamery over generations.

In a similar way, writing — when it was first mvanled —was a time capsule. Writing was
craated for the purp of taxation and k B — a way of sattling my—word—against—

yours—type arguments, "You owe me three cows,”

However, these are all gestures of the moment, a record for the present, The cavemen were
probably not thinking about posterity” s interest in their society, nor were the prehistoric
taxmen.

This notion of preserving one' s time and place for the future really begins with the Egyptians.
While the pyramids weme created as vessals to the afterlife, they are also vessels to the
future.

. king of Babylonia, Assyria and Egypt. buried cuneiform inscriptions of not only
his own conquests, but his entire civilization. Were it not for efforts like these on the part of
the Egyptians we would know a great deal less about their culture and way of life.

Preserving Our Heritage

The medern time capsule tock this |doe a step further. Il s an oduloml exercise. How do we fit
7 And

our entire into a the size of a
ensura that the contents of the capsule remain intact across the centuries?

For the 1939 World” s Fair, Westinghouse Electric wanted to create a time capsule that would
preserve its contents for 5,000 years, This presented many problems, and they put their best
minds to the task. After some research and much debate, Westinghouse created a new alloy
of copper, called Cupaloy. They wanted to combine the durability of steel with the ability of
copper to prevent corrosion. Cupaloy, they believed, was up to the task.

The crypt inte which the time capsule would be lowered, also had to be designed to ensure
that corrosive elements would be kept out. This was achi d through a combination of Pyrex
glass, and water-repellent and preservalive gases.

‘Will Anyone Find Them?

The next great stumbling block was how to tell the people of the 80th century that they should
go to Flushing Meadows and dig up the capsule. The answer to this problem was found in a
book, called simply, "The Book of Record,” Printed on archival paper, and given to libraries all
over the world, the "Book of Record” details where the time capsule is, what is in it, and even
a modern version of the Rosetta stone in case the English language no longer exists.

Mext, a committee of historians, ists and sci i what objects should be
placed inside the capsule. They chose many everyday objects that reflected life as it was in
the 1930s.

At noon on Sept. 23, 1938, the exact of the i the time
lowared into the immortal well.




.i\ secnnd tnme capsula was created for the 1964 World' s Falr and its contents reflected the

I and social

that had

i since 1939,

While these time capsules were on one hand optimistic endeavors, they were done with an
awareness of the tragedy and failure of our civilization.

"1 trust that posterity will read these statements with a faelmg of proud and justified
superority,” wrote Albert Einstein in the "Book of Record".

The World® s Fair
Time Capsules” Contents=

Alarm Clock=

Can Openers

Eye Glasses=
Fountain Pere
Electric Lamp=
Miniature Camera=®
Nail Files

Safety Pine

Slide Rule=
Toothbrushe

Watche

Mickey Mouse Cup=
Sears Roebuck Cataloge
Cigarettess
Baseball=

Deck of Cardse
Dollar Bills

Seedse

Holy Bible=

Plastic Heart Valves
Transistor Radio=
Contact Lenses=
Ballpoint Pene
Rechargeable Flashlight=
Polaroid Camera=
Freeze-dried food=

Birth Control Pills+
Computer Memory Units
Electric Toothbrushe
Electronic Watche
Beatles Record=

Bikini*

Filtered Cigarettess
Tranquilizers=
Antibiotics

Credit Card+

Irradiated Scedse
Fifty-star American Flag




043 Matthew’s Teaching Framework — Main Theme: “Textbook Adaptation™

H H 1 1
H 1 1 1
i Textbook and Authentic i i | Discussion & |*—— Writing | !
H Materials as Vocabulary Input H R tation > E
1 ——— | S — e :
Song: Vocabulary Input Internet Materials Speakin Controlled Movie: Free
“Time in a Bottle™ through prescribed 1. Challenge: Task: Writing: “Back to Writing:
(as warmer) text - Longman Increased “Design a A brief report the Future” “A Letter
I.  Contextualisation, Express-3B-Ch.6 vocabulary time on the 1o Myself”
Personalisation “A Time Capsule” exposure / input capsule for winning Poem: ’
& motivation ~ Relevance of 2. Interest + the “Time “What to
2. Repeated vocabulary / Broader HESAR™ Capsule” do?™
listening for grammar to Ss knowledge
enhanced 3. Differentiation: l |
understanding Jigsaw reading
(Blank -filling task Pre-speaking 1. Personalised task
& (a) allowing for 1. Group collaboration Pre-writing
comprehension) manageable - Use of PPT slides for ideas 2. Outlining
3. Receptive -3 output and generation & vocabulary input While-writing
Productive skills (b) catering for - Exploitation of Ss* multiple 3. (Peer evaluation)
individual intelligences Post-writing
differences Whilespeaking 4.Individualised
2. Inter-Group Presentation marking approach
(8 — S Interaction) S.Content-focussed
- Interesting feedback
- Challenging 6. Writing on one side
- Confidence-building and corrections on
- Recycling of topical vocabulary & the other side
knowledge
- Teacher support

Bold type indicates that evidence from students is available.

Photos are where audio-visual data is available as supporting evidence.

Post-speaking

3. Peer Evaluation

4. Teacher Feedback on content,
language & presentation skills




|_ Coherence in the Unit of Teaching —‘

In this unit of teaching, Mr Tsang has demonstrated his holistic and integrated view of lesson planning.
Clear evidence of task dependency, task continuity and effective grading as well as sequencing of tasks
can be seen in his Overall Teaching_Framework.

« Task dependency

All the tasks are thematically linked and "build on each other" (Nunan
1999), as Mr Tsang rationalises how each of the tasks in Phases 1 t0 3 o
facilitate students' completion of the tasks in Phases 4 and 5: - 'f" i

"... before this lesson [on the group discussion in Phase 4],
I gave them a lot of reading materials, and...they had read
a passage in the textbook which was also about time
capsules. I think everything gave them a lot of useful
information to prepare them for the group discussion and
presentation."

)

Students were generally very much aware of the interdependence between the tasks and
significance of the materials they were exposed to. Here, one student describes how she
sees her learning experience and how the different sets of materials have scaffolded her
learning:

"For the materials to make time capsules, we need to check them from the
Internet materials. If we don't know some words about the current affairs, we
can look at the PowerPoint slides and write down the words. Also, we can use
the ideas of the students in the textbook."(Jessie, S.3 student)

+ Task continuity

There is also a very clear logic of themes (Nunan 1989) in the
sequencing of tasks in the unit of teaching:

o Phase 1: The song functioned as a warmer for scene-setting and
schema activation on the topic "time capsules".

o Phases 2 and 3: The textbook passage, adapted glossary list and
created jigsaw reading task served to expand and enrich
students' lexical and content knowledge on the topic.

o Phases 4 and 5: The intra-group discussion and cross-group
presentation on the design of the time capsule gave students
ample opportunities to revisit and recycle what they had learnt in
Phases 1 to 3.

o Phase 6: The controlled writing task was a consolidating act and
a formal wrap-up for Phases 1 to 5.

o Phase 7: The free writing brought the lesson to an end at a more
personal level.



+ Careful grading and sequencing of tasks
Strong unity was also achieved in the series of lessons through Mr
Tsang's careful grading and sequencing of tasks, enabling students
to scaffold their learning by moving gradually:

o from easier to more challenging tasks,

o from tasks requiring demonstration of their receptive skills to
more productive use of the language, and

o from more controlled to more free and open-ended tasks.

References

Nunan, D. (1989). Designing_Tasks for the Communicative Classroom. Cambridge: Cambridge
University Press.

Nunan, D. (1999). Second Language Teaching_and Learning. Boston: Heinle and Heinle.




Class Survey on Mr. Tsang’s Teaching

Your mid-term English exam score
Regarding the two units on “Time Capsule™ and “Rare S pecies™:
How would you rate Mr. Tsang’ s teaching according to the following aspects about the materials and activities he has designed for you?

Give a mark from 0 to 100 (with 50 being the passing mark) and give examples of why yvou agree/disagree with each point.

The materials and activities ...
(i) widened your knowledge of English and provided you with new ideas about the topic

(ii) aroused your interest

(ii1) was relevant and useful to your daily life

(v)

(v) gave you enough of what you needed to know before completing the group discussion, presentation and writing tasks

(vi) were challenging enough for you

(vii) catered for your needs, preferences and learning styles

(vin) made you learn in a comfortable way

(ix) The teacher gave you enough comments on your performance




b. On the whole, did you like/dislike the materials and activities in these two cycles? Give a mark and a reason for your
likes/dis likes

Mark Reason(s) for your likes/dislikes

Passages from the
Textbook

Grammar tasks in
the textbook

Songs

Internet Materials

Group Discussions

Presentations

Composition Topics

1.  How would you feel if materials such as the song, Internet materials and newspaper articles wereremoved from the two units?
Give a reason.

2. Would you like to see moreof the materials mentioned in(b) used in your future lessons? Give a reason.

3. What are the good things about Mr. Tsang’ s teaching?

4. How do you think Mr. Tsang can do better?

5. Is there anything else you would like to tell us about these two units (e.g. order of the activities, teaching speed, preparation time,
ete.)? Remember to give a reasonto support your ideas.




|_ Students’ Voices

To find out students' overall perceptions of Mr Tsang's teaching and to assess
whether his objectives, following Tomlinson's framework (1998), were met, a survey
was conducted with the whole class. It is obvious from the survey findings that
students of all three ability groupings could see how the texts Mr Tsang selected, the
materials he adapted and the tasks and/or activities he designed helped them
improve in the following seven areas translated from Tomlinson's seven main criteria
for materials development.

The texts, materials, Average
tasks and activities... Score

widened your knowledge
of English and provided
you with new ideas about
the topic

79.4 81.4 77.4 79.4

aroused your interest 74.4 75.0 73.5 74.3

were relevant and useful

to your daily life 69.7 75.7 67.9 71.1

gave you lots of chances
to use English in a
meaningful and
purposeful way

79.1 76.1 75.0 76.7

gave you enough of what
you needed to know
before completing the
group discussion,
presentation and writing
tasks

85.7 82.6 80.4 82.9

were challenging enough

75.6 77.1 73.6 75.4
for you

catered for your needs,
preferences and learning 71.9 76.6 75.9 74.8
styles

NOTE: The H, M, L columns represent the ratings of students in the High-, Medium- and
Low-ability groups categorised by their internal General English mark in the first term of
the school year. The scores in the columns were given out of a total of 100 marks, with 50
being the pass mark.



The following are more comments from students representing different ability groups:
"Besides using from the textbook, we can do other activities and we can move the chairs
and tables for group work. We all enjoy it... Mr Tsang always ... gives us some other things
to learn... you don't need to always read the textbook." (Jessie, a high achiever)

"I think it is very interesting... because we can learn more about the time capsules."
(Kenny, an average student)

"I think it'd be quite boring and we would be less interested in the passage if Mr Tsang
focused too much on the textbook." (Thomas, a less able student)

References

Tomlinson, B. (ed.) (1998). Materials Development in Language Teaching. Cambridge: Cambridge
University Press.




|_ Suggestions on Ways of Overcoming Constraints —‘

No Textbook is Perfect:
Considering the Need for Textbook Adaptation

In Mr Tsang's view, being selective and making informed choices when planning
lessons with a given textbook is the key to success. When using a textbook, teachers
may find a more thorough consideration of the following aspects helpful:

IR
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* The appropriateness of each chapter and the various sections in the textbook in catering for
students' needs; that is, the suitability of the texts and tasks to students' language and learning
needs, their interests, preferences, and most important of all, their abilities. As Mr Tsang

emphasises:

"I choose the materials to be used for my lessons based on mainly the standard, the

English standard of my students."

* The relevance and quality of the texts and/or tasks, especially in facilitating students'

accomplishment of the final output the teacher has in mind

» The need to exploit the possible options of "omitting, replacing, adding_and adapting" (Grant

1987; Maley 1998)_to optimise students' learning

e The need to adapt "up" and "down" and to strike the right balance between the two in order to

cater for students of differing_abilities

o The actual need to use supplementary materials to compensate for the inadequacies of the

textbook to meet the specific needs of each class and the relevance of these materials to the

overall theme

e The overall coherence in the unit of teaching

MRITSANG!SPUSTIFICATION
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|_ Guiding Principles for Adapting Materials and Designing Tasks —‘

To heighten teachers' awareness of the inadequacies of the ready-made
materials and to sharpen their skills in adapting as well as developing
materials and tasks, teachers may wish to take Tomlinson's advice (1998):

« that the set of materials and/or tasks must suit the students' language
standard and meet their specific learning needs

« that each task is sufficiently authentic and meaningful and that students
are given a clear purpose for performing it

« that sufficient input is given to students through the earlier
materials/tasks before more productive use of the language is expected
of them

o that the materials and tasks are appropriately and coherently sequenced
in an increasing level of difficulty in both linguistic and cognitive terms

+ that ways of maximising student participation and learner talk are
explored when devising tasks

o that there is a suitable variety of materials and tasks to sustain
students' learning interest

« that the materials and/or tasks, despite being challenging, should
provide students with a sense of achievement and enable them to learn
with ease

References
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|_ The Teacher’s Recommendation to Schools at Large —‘

In the Hong Kong secondary school setting, the challenges that many English teachers have to deal
with come from the constrictions of the prescribed examination syllabus, the textbook boundaries and
the rigidity of the school and/or the English panel's scheme of work. In order for teachers within a
school to make effective use of the suggested guiding principles, to adopt the good practices
highlighted and to borrow ideas from Mr Tsang's exemplary unit of teaching, a certain degree of
teacher autonomy and flexibility is essential.

Mr Tsang serves as an excellent example to demonstrate to us the
significance of the autonomy and flexibility he has been able to exercise in
his teaching. As he stresses, the English panel chairpersons entrust him with
"a lot of freedom". So, in his words, "it doesn't matter if we skip some parts
which we think are not so important for our students as long as we have
covered the core parts". Likewise, in the view of one of his English panel
chairpersons, teachers must be allowed to "use different methods" and be
given "quite a lot of free hand in teaching". With this strong sense of respect
he enjoys at his school and the trust he gets from his English panel
chairpersons and principal, he and teachers at his school can "try different
kinds of things" and go beyond the textbook if and when necessary.

Despite the autonomy Mr Tsang enjoys, the issue of "time constraint" still
bothers him. So in exploiting the various options of textbook adaptation,
what he strongly advocates is the careful selection of materials in a textbook
to create space for texts and tasks to be tailored or brought in to suit his
students' needs. To him, it is the quality of the materials — not the quantity -
that counts, and premised on this belief, he offers the following advice to
English teachers in different contexts on how time and resources can be
maximised to cater for the diversified needs of students.
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o For teachers dealing with the linguistically weaker students, he
believes that "whether the lesson is interesting or not... does not
depend on how many tasks have been completed... quality is much
more important than quantity... So as long as teachers can draw
students' attention to what they want them to learn, they don't have to
bring in a lot of things in order to attract them or draw their attention."

e For teachers with linguistically brighter students, he recommends that
they set aside certain parts of the textbook that students can easily
understand or have already mastered as home reading, or as
homework if they already have prior knowledge of it, so that less class
time is needed for vocabulary explanation and more time can be
devoted to meaningful language use.

A further challenge that Mr Tsang has coped very professionally with is not "teaching to the test". His
teaching clearly shows how tasks and activities can be designed to equip students with the skills they
need to tackle tests and examinations without over-reliance on examination drills, test-related
exercises or the textbook. His students' comments are excellent testimony to this.



All this is sound evidence of Mr Tsang's
pedagogical expertise in material and task
design.
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