Exemplar 3: Adaptations of the HK ERS

Overview
|_

This exemplar presents a case study of how a CMI school (Po On Commercial Association Wong_Siu

Ching_Secondary School) has made ingenious adaptations to the Hong Kong Extensive Reading
Scheme (HKERS) so that it can be implemented with good results. It is also about the school's
persistence in implementing the scheme, which was initiated by the EMB (previously called the

Education Department) in 1993. Ms. Lo Yuk Fong, the coordinator of the school's Extensive Reading

Scheme (ERS), stands out for her work in administering the ERS.

This exemplar features:
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Beliefs

:

Anyone familiar with running the ERS would agree that while the tasks involved in implementing
such a programme are not particularly challenging, they require a great deal of patience,
persistence, care and even meticulousness. So, if such a long-running scheme is still being
implemented with vigour and enthusiasm, teachers must be firmly convinced of its value. In her
capacity as the coordinator of the ERS, Ms. Lo gave her views about the importance of reading
extensively and its contribution to successful language learning.

To hear Ms. Lo's comments about ERS and | Researcher: What is the main objective of this
extensive reading kind of scheme like ERS?

Lo: I think it is to expose students to the
language. I think as a kind of input,
| it is the most, most, most important,
' because class time is indeed limited.
' Take the example of the case of Lee
Mei Yuk that I just mentioned. When
she entered the scheme she was at
level G. I can say she was one of the
bottom students. If she wanted to
work more... indeed she herself
wanted to work more.... There was
always the coursebook for people to
study, and it was the same for

i everyone in the class. Usually
The video subtitles in this exemplar students do study the unit that their
have been slightly edited for easier teacher is teaching. But if students
comprehension. themselves want to work more, I

think it [ERS] can serve this purpose.

ERS teachers at Wong Siu Ching Secondary School share the belief that extensive reading benefits
students' English learning only if students:

Are provided with a steady supply_of readers;

Read at their own pace and at an appropriate level;

Are given constant encouragement and timely feedback; and
Witness the evidence of their own progress or achievements.




|_Strategiea

To make the administration of ERS feasible, manageable and effective, Ms. Lo and her colleagues
made the following key adaptations to the scheme:

e Enhancing_students' motivation to participate and read;

Adopting strategies to help the weaker learners;

Finding more efficient and reliable ways of keeping individual students' reading_records;
Eliciting_useful information from readers' own documentation; and

Gaining greater support from parents.

These key aspects are translated into concrete steps in various implementation stages and at
different levels:

At the school level

At the English panel level

In the language classroom




|_Stratmgiea at the School Level

At the school level

* Make the ERS programme mandatory for all junior-form students. Translate a student's
yearly ERS achievement into a score that takes up to 4% of their total English subject
scores in the student's end-of-year school report;

e Create and enhance a culture conducive to extensive reading by presenting awards to
the best readers at the annual school closing ceremony;

o Publish the names of the best readers intermittently to both students and parents
during the school year;

« Communicate to parents the importance of reading and extensive reading, and the
objectives of the scheme, through orientation meetings and newsletters;

+ Allocate at least one class period per cycle to ERS in the timetable; and

o Finance the ERS for the replenishment of new books and materials.




|_Gaining Parental Support
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Ms Lo speaking to parents
at an ERS display

According to Ms Lo, in the past some parents did not think that reading the readers was an activity

Ms Lo emphasised that in order for the ERS to be accepted by the
students, parental support is also crucial. She recalled that when
she was first appointed as the coordinator of the ERS at Wong Siu
Ching Secondary School in 1993, one major difficulty that the
teachers encountered was the parents' attitude towards the
students' reading habits. Some parents were not aware of the
importance of reading storybooks and readers.

serious enough to be considered as learning for their children. In the excerpt below, Ms Lo

reported how the negative attitude of some parents towards reading had caused huge difficulties

for the scheme:

Play the video for the interview excerpt
here.

'Ms. Lo's comments about parental support

Lo:

Researcher:

Lo:

The most important is that when their
children are reading story books, the
parents don't stop them. I think that is
already very practical (support).

Could you elaborate?

This is because some parents still think
that studying is for exam results. They
think that studying English means
studying the English coursebook. They
still think, if their children are reading
these kinds of story books, they are
only doing some extra-curricular
activities. Many parents still do not
understand the impact of reading on
language-learning. They don't have this
concept. What we want is that the
parents should give more
encouragement and support, when they
see their children are reading some
story books. They should not tell their
children: "Don't read so many
storybooks. Go and study your
coursebook". I think this is discouraging
to the children. So I think
encouragement is the most practical
support [from parents]. If we teachers
could ask for more from the parents,
then it would be good if they could
praise their children when their children
have moved up a reading level. That
would be even better!

ERS teachers at Wong Siu Ching Secondary School tackled this problem by telling the parents

about the importance of reading English books. This was usually explained to S.1 students' parents
on orientation day when the school year began. In the picture above, Ms Lo, in her capacity as the




coordinator of the ERS, was giving an introduction about the Extensive Reading Scheme to some
parents in a display of the readers and the book boxes.



|_Stratmgiea at the English Panel Level —|

At the English panel level

Share with all teachers the fact that extensive reading is important; obtain consensus
that the work and time teachers put into ERS is worthwhile

Focus on reading and the readers when it comes to allocating resources; reduce
teachers' workload in administering assessments, checking answers, etc.;

Use level promotion as a means of enhancing students' motivation; make level
promotion adequately challenging but not too difficult;

Abolish the Level (Promotion) Tests at alternate levels and make completing a sufficient
number of readers the only requirement for level promotion at these levels;

Meet students' and teachers' specific needs by designing and using their own Extensive
Reading_Scheme Record Book; and

Ensure that the documentation of students' performance in the programme is accurate,
reliable and informative.




|_Pmuiding Useful Information to Teachers —|

To keep the ERS going and growing, feedback should be collected from students, and adaptations
to the ERS programme should be made whenever necessary. Some of the newly added sections in
Wong Siu Ching Secondary School ERS Record Book are helpful in this regard. They are:

"My Favourite Books"

From the information provided by the students in the "My Favourite Books" section, Ms Lo learned
a great deal about their preferences. The section also suggests useful information about the
difficulty and popularity of a writer or a title among students.

By going over this section of the Record Book, Ms
Lo learned that, for example, The Elephant Man
by Tim Vicary is a big "hit" with the students. She
also learned that many of the students enjoy
quite a few of Tim Vicary's other books. The
school therefore bought titles by this author and
more copies of The Elephant Man when they
refilled the boxes.

The Elephant Man Tim Vicary's new
book
The Visit

Ms Lo explained why she added "My Favourite Books" section:

Lo: "The reason why we have added the part, "My Favourite Books", is that students can be more
aware of the books they are reading. Inside the brackets (in the "My Favourite Books" table),
students are asked to put down the authors' names. This is important. I have seen a case that... .
(it was very interesting) ... two girls wanted to get the same book from the ERS box. Both of them
said, "I want this one! I want this one!" I then asked them why, and indeed neither of them had it.
One girl then answered immediately that she had previously read a book by the same author, and
she liked him very much. Even at Level E, books by Tim Vicary are very popular among kids. I
think it's good to develop this habit; it gives them hints for selecting books and helping them to be
more aware (of their favourite books and authors), and not just finishing a book ... . If they are
reading at the same level, they can share by telling which books are interesting. They can show
their list (of "My Favourite Books"). I think this encourages sharing among themselves."

"The Post-reading Exercises pages"

These pages enable teachers to see whether
certain readers are causing students greater
comprehension problems than others. For
instance, it has been observed from this part of
the Record Book that The Mystery of the Loch
Ness Monster is one of the most difficult titles at
Level G. Teachers can use this information when
L 5 advising students at level G which title to read or
Post-reading A difficult title - to avoid.
Exercises pages "The Mystery of
the Loch Ness
Monster™"




|_Strateg ies in the Language Classroom —|

In the language classroom

o Implement the scheme faithfully by attending to details and avoid turning the logistics
and operations into mindless routines;

« Communicate consistently and persistently to the students that they all have to read
and make progress in the scheme; and

o Encourage students' participation by teaching_students skills to facilitate their
participation.




An ERS Lesson

:

Ms Lo teaching preview skills

When the researchers were at Wong Siu Ching in October-November, 2003, the ERS for S.1
students was just starting. We observed a double-lesson period in which Ms Lo taught her 1E class
how to select a book from the ERS book boxes.

In the lesson, Ms Lo projected the covers and
the blurbs of two readers, April in Moscow and
T Kate's Revenge (Longman), on the OHT screen
. in the classroom and showed the students the
different sections of a book. She also told them
where to find (on the cover) the author's name
and the title of the book. She then emphasised
the usefulness of looking at the pictures and
reading the blurbs on the book, and how the
students could draw on their own background
knowledge to infer and predict the contents of a
book.

Kate's Revenge April in Moscow



:

ERS Record Book

Improving the method of monitoring students' performance and progress

Knowing how the students are doing is important, but this is not easy, as participants in the ERS
begin at different levels and progress at their own pace. In order to monitor students' performance
and progress, reliable documentation of individual students' work and progress is essential. The
original ERS record system encouraged the use of a set of documents, including the following:

The teachers had problems using these documents because
they were in loose-leaf sheets. Very often students had
difficulty in keeping a full set of their own Individual Student
Reading Records. The teachers also felt that the layout of
these documents could be improved.

To solve the problem, Ms. Lo designed the Extensive Reading
- e v Scheme Record Book. (Click here to view the key pages of

Class Reading_Record the Record Book). The ERS teachers felt that there are main
three benefits to using their own ERS Record Book:

1. It provides clear and better documentation of students'
participation in the ERS.

2. It helps students to visualise their achievement and
progress in the scheme. This facilitates the monitoring of
individual students' progress.

Individual Student Reading Recgrd 3. It provides useful information about the difficulty and
popularity of a writer or a title among students.

Bookbox Content Chart
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Visualising Students' Achievements and
Helping Teachers Monitor their Progress |

Ms. Lo explained why representing students' achievements graphically is important:

Researcher: What did you add [into the ERS record book]?

Lo: We also put in a "My Favourite Book" section. That's because when we ran the
scheme in the beginning, students used the regular exercise book. There's
nothing inside that regular exercise book. When teachers monitored the
students' work, they saw that students did the exercises after reading the book
but didn't write the book title and its author. So afterwards when we asked them
what they had read, when they had read so many, they couldn't tell what those
books were about. ...

A student's achievements are graphically represented in the Reading Calendar as shown below:
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|_Pmuiding Useful Information to Teachers —|

To keep the ERS going and growing, feedback should be collected from students, and adaptations
to the ERS programme should be made whenever necessary. Some of the newly added sections in
Wong Siu Ching Secondary School ERS Record Book are helpful in this regard. They are:

"My Favourite Books"

From the information provided by the students in the "My Favourite Books" section, Ms Lo learned
a great deal about their preferences. The section also suggests useful information about the
difficulty and popularity of a writer or a title among students.

By going over this section of the Record Book, Ms
Lo learned that, for example, The Elephant Man
by Tim Vicary is a big "hit" with the students. She
also learned that many of the students enjoy
quite a few of Tim Vicary's other books. The
school therefore bought titles by this author and
more copies of The Elephant Man when they
refilled the boxes.

The Elephant Man Tim Vicary's new
book
The Visit

Ms Lo explained why she added "My Favourite Books" section:

Lo: "The reason why we have added the part, "My Favourite Books", is that students can be more
aware of the books they are reading. Inside the brackets (in the "My Favourite Books" table),
students are asked to put down the authors' names. This is important. I have seen a case that... .
(it was very interesting) ... two girls wanted to get the same book from the ERS box. Both of them
said, "I want this one! I want this one!" I then asked them why, and indeed neither of them had it.
One girl then answered immediately that she had previously read a book by the same author, and
she liked him very much. Even at Level E, books by Tim Vicary are very popular among kids. I
think it's good to develop this habit; it gives them hints for selecting books and helping them to be
more aware (of their favourite books and authors), and not just finishing a book ... . If they are
reading at the same level, they can share by telling which books are interesting. They can show
their list (of "My Favourite Books"). I think this encourages sharing among themselves."

"The Post-reading Exercises pages"

These pages enable teachers to see whether
certain readers are causing students greater
comprehension problems than others. For
instance, it has been observed from this part of
the Record Book that The Mystery of the Loch
Ness Monster is one of the most difficult titles at
Level G. Teachers can use this information when
L 5 advising students at level G which title to read or
Post-reading A difficult title - to avoid.
Exercises pages "The Mystery of
the Loch Ness
Monster™"




Clearer and Better Documentation of

Students' Participation in the ERS

Ms. Lo explains how the new ERS Record
Book has helped.

; , Al .
M. Mok's comments about the ERS Record Book

Lo:

First of all, students' work has become
more organised and tidy. This is because
in the beginning, Education Department
gave us some loose sheets. When we
had the ERS in the beginning, we
printed those record sheets for our
students. We asked them to keep the
sheets tidy. But you know, kids are kids.
Especially lower-form students, their
record sheets are often in a mess. Many
times they would tell me they had lost
one record and so forth. ... . Later we
had the idea that we could make a book
especially designed for the Extensive
Reading Scheme. Then students can
keep their records neatly.

The ERS Record Book also

1. helps students to visualise their achievement and progress in the scheme; and

2. provides useful information about the difficulty and popularity of a writer or a title among.




A Description of the Key Pages
in the ERS Record Book

The Record Book has a total of 22 pages.

1. The front cover and the inside front-cover page of the
ERS Record Book

The front cover of the ERS Record Book looks like many other
regular exercise books the students in the school use. It displays
the school name, the school motto and emblem, and provides
spaces for students to enter specific information: their name,
class, subject and teacher.

The inside of the back cover contains three tables. The first table
gives a summary of the number of books (or cards for the
Reading Kit Level) the student has finished reading during the
three junior years. It is meant to be summary of all the ERS
books completed by that student. If a student is currently in
Secondary Three, he or she is supposed to copy in the table
figures and information from the ERS Record Books used in the
previous two years. Another row in the table asks the student to
record the Placement Test score gained at the beginning of
Secondary One. However, this box is apparently not used at all.

The second table contains two rows for the student to note the
number of books (or cards for the Reading Kit Level) completed in
each of the two terms in the present year. The third row allows for
a tally of the numbers of books completed at different levels.

The last table is a box entitled "My Favourite Books". In this box,
students are asked to enter the titles of up to 10 of their favourite
ERS books. The space inside the brackets at the end of the row is
for the another's name.

N S S RY PERY —

2. Pages 1 and 2 of the ERS Record Book

The first two pages of the record book contain a huge table, with
columns headed as fellows: No. (of the entry), Date borrowed,
Title, Code, Score, Remarks, Date returned. The No. of entry
indicates indirectly the number of books a student has read at a
level. When a student moves up to a level, this number goes back
to "1". Date borrowed refers to the exact date a title is borrowed
from a bookbox. Title refers to the title of the book borrowed.
Each title has a unique bookcode, and so The Code column
consists of two parts. The first part refers to the unique number a
title is given. The second part is a number indicating the level and
which one of the two boxes. For example, "1611/E2" refers to a
book with code 1611, taken from the second box of Level E for
this class. Score refers to the score the student has achieved in
the post reading exercise. This is usually a fraction. "9/10" means
the student gave correct answer to 9 out of the 10 items in the
Post-reading Exercise. A remark under the Remark column
consists of a two-digit code, the first of the two digits being a
letter(either "A", "B" or "C") and the second a number ("1", "2" or
"3"). The letter shows the Interest Level a student has assigned to
this reader -- A= very good, B= OK, C= very poor. The number
indicates the Reading Difficulty the student has given to this
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reader. "1" means "too easy", "2" means "about right" and "3"
means "too difficult".

3. Post-reading Exercises pages
Immediately following the table are 36 single-lined
pages especially reserved for the writing and the
scoring of the Post-reading Exercises. Each of
these pages provides space for the date of writing
the Post-reading Exercise, the code of the reader,
the title and the author. There is also a box in the
top right-hand corner. The student is required to
mark the Post-reading Exercise and enter the
score each time.
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4. The back cover of the ERS Record Book

On the inside of the back-cover page is a table headed "Reading
Calendar". The Reading Calendar is divided into 9 columns, one
for each month from September to May. The first empty row is

labelled "Target". In this row, students enter the number of books

they aim to read that month. The row below is labelled "Books
read". This is where students enter the actual number of books
they have read that month. For example, if a student enters "6E"
under "Oct", this means she has completed 6 Level E books
during the month of October. The student would then also place
ticks against each of the 6 dates on which she completed a book.




The Houy Kong Extensive Reading Scleme in English (Secondary Ito I}

Individual Student Reading Record
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The Hong Kowg Extensive Reading Scheme in English (Secandary I to [11)
Individual Student Reading Record

The Hong Kong Extensive Reading Schemne in English (Secondary I to 1L
Individual Student Reading Record
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Put a tick ¢ ¥ ) Bn {he hox when you fmish reading a book on that day.

Target - Write down the number of books you plan to read in that month. e.g. 10E
T Books read - Write down the actual number of books read in that month, e.g. 9E



|_Making Adaptations to the Level Tests —|

One key assumption of the HKERS is that appropriate levels must be determined for individual
participants. Students need to be reading at an appropriate level, or they must be determined will
neither enjoy reading nor benefit from it. The Level Tests are useful in this regard, but
administering these tests can bve very time-consuming.

When the HKERS was introduced to the school, there were three assessment tools.

1. The Placement Test was used to place students into different reading levels when they
entered the scheme.

2. The Comprehension Levels Tests and the Vocabulary Tests were used to determine whether a
student was ready to move up by a level.

The ERS teachers have made the following adaptations to the administration of the level tests:

« The Comprehension (Extensive Reading) Tests are used only as Level
Tests; the Vocabulary Tests have been abandoned;

o Level Tests are given entry tests only at some levels (Levels D, B and
X);

o At levels where Level Tests are not given students are required to read
a spwcified number of books in orer to move up; and

e The score ranges for the Level Tests have been adjusted to enhance
participation.




The Placement Test

:

Ms Lo and her colleagues believe that to implement the ERS effectively, it is crucial to ensure that
a student is at the appropriate level. They have found the Placement Test useful and so they insist
on administering it every year to newly admitted S.1 students.

However, this test consists of cloze procedures, which new S.1 students may not be familiar with.
(Cloze procedures are seldom used in primary schools.) As advised by the Teacher's Manual, to
enhance the validity of the test, teachers give the students a practice activity first before asking
them to do the test. One page from the Placement Test and a sample of this cloze practice activity
are shown below:
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The Placement Test The cloze practice activity
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DO NOT WRITE ANYTHING ON THIS QUESTION PAPER.
WoEEABELER

A. There is a tree in Mary's garden. It () 4 big tree. David likes (2} glimb
the tree. One day _ () climbed very high, He looked (4} the parden wall
and__ (5] al| the fields around.

T (B} zeecome cows in the river,” David called (T} Mary.
What elee can (8] con™ acked Mary.

Tean_ 91 two dogs on the road.”

' () arethey doing? asked Mary

v (B are fighting

B. Judy and her brother Peter went for a walk. As_ (12)  passed the big house
on_ {13 hilladegranout It _ 14 asmallbrowndog (13 shont legs.
It was barking (18} _ Judy was frightcned.

But Peter U7 | ‘It is only a small__{18)  Dont be frightened.” He
plcked_'[.E;'_a stone and threw it_ (200 the dog. It ran towards
Judy  B1)  tried to  bite her Peter saw_ 22) big stick and
picked (23 up. The dog quickly ran away up&hiﬂ.

C. Old Mrs. Chong lived in & small house at __(23) _ end of a village. Her (361
was dead. Her children were __(27) _ wp and lived a (28} way avay. So she
was_ 29 Noopein the village liked _ (30} Mo one came to visit her.

_ 31 day Mrs. Tam came to her_ 133}  and said, ‘M Chong,
may 33 come in? I've brought yau& fruit, T said to mysel, =1
must {35 Mrs. Chong some of my__(38)  She hasn't gat  any
in__ (37} garden.™ "

D. Yesterday was John's hirthday. His mother and father took _ (381 o the
zoo. They went 3% the morning by bus. They took _ %)  food with
them. John liked all () amimals. They went round and (92 the zoo
looking at the animals. _ {33} about 1130 John felt _ (44)  hungry. Then
he sat down_ (#3)  his mother and father under_ (46} tree. Tt was very
cool __(47) _ the tree, Thev ate_(98)  bip lunch. After lunch they _ (49 o
sleep. Later a noise (30 them up. John felt very happy _ (31} pleased with
his visit__(32) _ the zo0.

{Go on to the next page)
HMMTR



PO ON COMMERCIAL ASSOCIATION WONG SIU CHING SECONDARY SCHOOL
HOMNG KONG EXTENSIVE READING SCHEME

Practice Exercise

Fill in each blank with ONE word only.

Exercise 1

My name is David Wong. I am twelve years . live my
mather, Tather and my younger sister in a fat : Tsuen Wan, [ go o POCA Wong Sin
Ching Secondary and [ am Form One. T po o schoal on

- I like science mathematics very much. have

computer at home and [ sometimes play games on

Exercise 2
A poor wiod-catier had two childeen. The boy's was Hanscl and the girl's

mame 0 Adrelek
Hansel and Gretel's died and their father marned again, bul his wile was

bad woman.
She went o hushand amd said, "There _ very liltle [ood in the
house because your have eaten a [ot. Take into the [orest tomomow

and then run hame.”
The wood-cutler said, “But there isn™tany food in the anil 1hers

a Int of bad animals.”

FExercise 3
Inhn’s mother in a factory and she ususally leaves home very carly. Every
. John does not have breaklast home. He usually has it al

ncDonald s,
Yesterday, when he was going o McDonald's, suddenly tall man slopped
wity and shouted, “Give me wiur moncy!™
John was and did not know what do. Luckily, & policeman

came and the thiel at



|_T’n:a Comprehension Levels Tests and the Vocabulary Tests —I

The Vocabulary Test

The ERS teachers at Wong Siu Ching Secondary School no longer administer the Vocabulary Level

Tests. Ms Lo explained that vocabulary teaching in their curriculum is dealt with in the "Additional
English" component, which takes up four periods per cycle. The other benefit of abolishing the
Vocabulary Tests is a reduction in the ERS teachers' workload.

The Comprehension Test

The original HKERS suggested score ranges for each of the reading levels. The table below

summarises the administration of the Level Tests and the mark range for each of the levels, as
suggested by the original HKERS, and the adaptations made by the ERS teachers at Wong Siu
Ching Secondary School.

O

SUGGESTION BY THE ORIGINAL PRACTICES AT WONG SIU CHING
HKERS

In order to | The tests Mark range for Levels test Mark range for

enter administered the level administered? the level

Level X Both the Comprehension: Normally a Total marks
Comprehension Test | 53 or above student is should be 48
and Vocabulary Test | Vocabulary: 61 or | required to have marks or above
(Levels A and X) above read a total of 10

Level X books
before taking the
Level X Entry
Test.

The test consists
of both Tests X
and A in one
sitting.

Level A Both the Comprehension: Normally a Not Applicable
Comprehension Test | 38 or above student is
and Vocabulary Test | Vocabulary: 55 or | required to have
(Levels A and X) above read a total of 15

Level B books.
No test is
administered.

Level B Both the Comprehension: Normally a Total marks
Comprehension Test | 54 or above student is should be 42
and Vocabulary Test | Vocabulary: 55 or | required to have marks or above
(Levels B and C) above read a total of 15

Level C books
before taking the
Level B Entry
Test.

The test consists
of both Tests B




and C.

Level C Both the Comprehension: Normally a Not Applicable
Comprehension Test | 38 or above student is
and Vocabulary Test | Vocabulary: 44 or | required to have
(Levels B and C) above read a total of 20

Level D books.
No test is
administered.

Level D Both the Comprehension: Normally a Total marks
Comprehension Test | 42 or above student is should be 40
and Vocabulary Test | Vocabulary: 39 or | required to have marks or above
(Levels D and E) above read a total of 25

Level E books
before taking the
Level D Entry
Test.

The test consists
of both Tests D
and Test E.

Level E Both the Comprehension: Normally a Not Applicable
Comprehension Test | 28 or above student is
and Vocabulary Test | Vocabulary: 34 or | required to have
(Levels D and E) above read a total of 25

Level F books.
No test is
administered.

Level F Both the Comprehension: Normally a Not Applicable
Comprehension Test | 31 - 38 student is
and Vocabulary Test | Vocabulary: 29 - | required to have
(Levels F and G) 33 read a total of 25

Level F books.
No test is
administered.

Level G Both the Comprehension: No test is Not Applicable
Comprehension Test | 22 - 30 administered.
and Vocabulary Test | Vocabulary: 20 -

(Levels F and G) 28
Reading Comprehension: Not Applicable Not Applicable
Kits 21 or below
Vocabulary: 19 or
below

Summary of the tests and score ranges suggested by

the original HKERS and adaptations made by Wong Siu Ching Secondary School's teachers

(Note: No student can move up more than one level after a test.)




|_ Rationale for Test Adaptations

R
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At Wong Siu Ching Secondary School (WSC), the ERS teachers
do not apply the Comprehension Levels Tests suggested by the
HKERS to every reading level. At levels A, C and E, Level Tests
are not required; instead, reading a sufficient number of books
at the lower level will permit a student to entry the next level.

The ERS teachers at WSC use lower comprehension levels tests
score ranges than those used in the original HKERS. Ms. Lo
and her colleagues felt that the score ranges proposed in the
HKERS Scores Guides were, in general, too high and
inappropriate for their students. In order to enhance students'
motivation and participation, they therefore lowered the
acceptable score ranges for every level.

In the teachers' view, the Levels Tests are just tools to determine whether a student is ready to
move up to a higher level (since reading can be enjoyable only when the student is reading at a
level that is appropriately challenging.) Therefore, they want to avoid making the Levels Tests
too difficult for their students, so that students' participation is enhanced.

In the following, you will see various views about level test adaptations, level promotion and

students' motivation.

O
O

1. Ms. Lo's view

Ms. Lo explains why the scores ranges have been lowered:

difficult.

Researcher: What's the reason for lowering the marks [for the Levels Tests]?

Lo: Indeed we don't want the tests to restrict students from moving up
levels. The most important thing is that this test is just an objective
and supplementary tool to give us some figures and information. We
don't want it to be too strict and binding. We want the students to
achieve something in spite of difficulties.

Researcher: Once you had implemented the change, did you find any difference?
Lo: If we follow strictly say the passing mark of 42, we don't let

students be promoted even if they've got 40. Now we consider these
marginal cases, so for sure, students do not find level promotion so

2. Mrs. Law

The idea of making it easier to move up levels so as to enhance students' motivation seems



logical and reasoned. The strategy is faroured by other teachers, too Mrs. Law, an ERS teacher,
explained why making level promotion easier to enhances students' participation:

Researcher: So you feel that the students are interested in moving up to new
levels?
Law: Yes. They have something to achieve. You know, it's not easy for our

students to get this [sense of achievement]. This is because they
are usually not so motivated to make progress and to improve. They
like having fun. Promoting levels in computer games is important to
them. In extensive reading, likewise, they are also eager to move
up. Yet surely level promotion in ERS is not as easy as when they
play their computer games. But yes, they very much look for level

promotion.
Researcher: Why do they want to be promoted to new levels?
Law: A sense of success.

3. A parent's view

In the excerpt that follows, the mother of a top ERS reader commented on what she observed
with her child regarding the effects of the Level Tests:

Tung's mother: Perhaps she [Tung, her child at S.1] found this [taking the Level
Tests ] challenging. She can be promoted to a new level after taking
the test. And so she has the will to take up the challenge again.
Having tackled one challenge, she was eager to tackle another. We
can see that in this school her improvement in English is very rapid.
At first we were a bit worried. We used to think that it would take an
EMI school to help her do well in her studies. Well, this school is a
CMI school, though I must say, this was her own choice, not our
[the parents'] choice.




Carrot and Stick

:

ERS Award and helping the weaker ones to read

Students' motivation plays an important part in the successful implementation of the Extensive
Reading Scheme. In this section, you are going to see

1. The "stick": ERS Scores
2. The "carrot": ERS Award
3. The strategies teachers use to help weaker students to read




The Stick: ERS Scores

:

ERS constitutes a part of the formal English curriculum at the Wong Siu Ching Secondary School.
At present, all the junior form students in the school have to participate in the scheme.

Based on the number of books a student has read, and the levels of these books, an ERS mark is
calculated for each of the junior form students. At the end of the term, this ERS mark (a number
between 0 and 10) will count as 10 marks in the Reading Comprehension & Usage Paper, the total
mark for which is 100 marks. The Reading Comprehension and Usage Paper at Wong Siu Ching
Secondary School is two-fifths of the whole subject of English (the total mark for English is 250).
Hence, at the end of the day, the ERS mark accounts for 4% of the total English mark in a
student's school report. This ERS mark that a student obtains can be understood as a "stick".

Here below is an example of how this ERS mark is calculated:

For each title read at level(s) Reading Scores
X and A 10
B and C 8
DandE 6
F 4
G 4

Reading scores for readers at different levels

Here below is a conversion table showing how Reading scores are converted to ERS marks.

ERS Marks Total Reading Scores
1st term ist and 2nd term

10 130 or above 260 or above
9 110-129 220-259

8 90-109 180-219

7 75-89 150-179

6 60-74 120-149

5 45-59 90-119

4 36-44 72-89

3 27-35 54-71

2 18-26 36-53

1 9-17 18-35

0 0-8 0-17

Converting reading scores to ERS marks




Hence a student who has completed 22 Level F books and three Level E books will receive a
Reading Score of 106, which in turn means 8 ERS marks. The calculation is as follows:

David Chan has read 22 F books and 3 E books in the
first term.

Total reading scores 22 x4 +3x6 =106

Marks for ERS: 8




:

The Carrot: ERS Award

ERS awards can be interpreted as the "carrot". There is little doubt that the students' motivation to

participate in the programme is essential to its success. The Teacher's Manual for the HKERS in

English suggests that providing the right books to the students is a necessary (but not a sufficient)

condition. Encouragement should be given in many forms:

"[E]ncouragement in the classroom must be reinforced by encouragement at school level. A high
profile must be given to the HKERS in school affairs." (p. 3).

—— = |
JCIATION WOME SR CHING SECONDARY S|

Ms Lo and her colleagues took up this advice. In order to encourage
students' participation in the ERS, the school established an ERS
Award. This was considered necessary and useful by the principal.

Principal:

Researcher:

Principal:

Researcher:
Principal:

Indeed ERS is not a "mechanical”
process, whereby students will read
when teachers provide them with books.
Encouragement is necessary.
Encouragement, awards, participation...
Ms Lo works well in this regard. She
always introduces books to her
students, gives them small gifts and
prizes to encourage them, and she
monitors everything very closely in the
ERS lessons....

You mentioned that at the school level,
Ms Lo has done something to motivate
the students.

In fact there have been quite a few
suggestions. There are also some
practices that were originally suggested
by the Education Department. They
have suggested that we elect the best
reader every year or the best reader of
each Form, or ask students to make
book-cover designs. We practise these.
At the end-of-term ceremony we
present prizes to students who have
read and achieved to a certain
standard....

Is it the best 15 readers?

We have our own system. There are the
best ERS readers from each of the
Forms and then there are outstanding
readers. They get gifts as well. In the
past, it was just a certificate, but now
it's a book coupon.
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|_Helping the Weaker Students to Read —|

Most of the students at Wong Siu Ching Secondary School did not have the habit of reading in
either Chinese or English when they first came to S.1. In the excerpt below, Ms Lo reports her
understanding of the primary problem the teachers face with most of the beginning students:

Lo: Most of the time, the students tell me that the main reason (for their weaker
comprehension ability) is that they don't have the habit of reading English books. If
they don't have the reading habit, and you know, from Level E and onwards to
Levels D, C, B, A and X, you tend to get fewer pictures, and more text [in the
readers], and with many books containing just text and no pictures, students find it
hard to keep on reading. Indeed most of the students are like that; they don't have
the habit of reading, and so their progress in the ERS is affected.

To encourage the weaker students to start the ERS, Ms Lo reported some of the strategies she and
her colleagues adopt. The gist of the rationale behind the strategies is that the ERS should, as far

as possible, allow weaker students to read a greater number of books at the same level before
they are asked to move up. This helps to build up the weaker readers' confidence.

These strategies are:

1. Communicating to the students about the teacher's expectations

2. Teaching_basic skills for extensive reading

3. Mentoring

4. Recommending_books of appropriate levels

1. Communicating to the students about the teacher's expectations

Ms Lo firmly believes that it is crucial for teachers' to consistently and persistently communicate
their expectations that the students have to make an effort to meet the minimum requirements.
She communicates to a beginning student at Level F that the completion of a minimum of two or

three books per cycle is expected.

Y %
Ms.Lo's comments about

2 e

Lo:

Mmm... I think everybody has his or her
own strengths and weaknesses. Some
students are comparatively weak in
language. I will expect them to meet the
minimum requirement. What is the
minimum requirement? Like some
students who do not like reading, I set a
target for them. There's something they
shouldn't escape. Take the example of
eating, it's not alright that children don't
eat just because they don't like eating
some food. So I hope that they can
meet the minimum requirement. I give
them a target. For Level F students, I
tell them they have to read at least two
books in a cycle. I will consider whether
two books are too harsh for students
who do not like language or those whose
levels are very low. If not, I will insist on
this target. Every cycle I really ask them
if they have read two books. You may
ask whether those bottom students
would just read enough to meet this
minimum requirement, and I will say




that it may be the case. They have an
agreement with the teacher, so they
stop at the point where the agreement
has been met. But with some other
students, when they find that they have
achieved their target, they may have
gained confidence, which serves as a
motivation for them to read more.

To be able to do that, however, the teachers themselves must be convinced of the importance of
reading.

2. Teaching basic skills for extensive reading

Ms Lo teaches students skills to facilitate their participation in the scheme. At the beginning term
of S.1, when the students first come to know about the ERS, one of the skills Ms Lo herself always
teaches is the preview skill (i.e. how to select a reader).

O

Students should be constantly reminded that they should not be bogged down by unknown or
unfamiliar words. They should try to guess the meaning of unknown words from the context and
the accompanying pictures.

Lo:  What I do most is that, when kids come across some vocabulary items, because this
is the problem they must come across, what they should do. This is what I
emphasise the most. Especially when doing extensive reading, I don't think that
students should hold the dictionary in one hand and the reader in the other hand. I
spend quite an amount of time to teach this to them, especially 1E students or those
who are even worse, reading Level G or Level F, because there are many pictures in
those books. I always encourage them to get the meaning from the pictures. And for
higher levels like Level E, there are fewer pictures and I tell them to guess the
meaning from the context. On and off I need to tell them; the kids will forget after
you have told them some time later.

3. Mentoring

The ERS teachers believe that having one-to-one, direct contact with individual students in the
teacher-student conference to help them is important. With some of the S.1 students who cannot
read by themselves, Ms Lo believes that reading together with them during lunchtime or after
school is a good way to get them started.

In these sessions, she gives them individual attention by setting a target for each of them (i.e. the
total number of pages a student has to cover). The student is also told that a verbal report of an
outline of what they have read is expected after a reading session.

Ms Lo firmly believes that if the teacher is persistent in her demands about a student's reading, the
student will perform accordingly.

Lo:  For students who are really weak and those who cannot meet the target, I have
them read during lunchtime or after school. When they are staying behind for
reading, I seldom sit with them and read. Yet I ask them which page they are at, for
example Page 10. Then I tell them in this half an hour they need to read at least up
to Page 15. And I will ask them what these five pages are about. So that's giving
individual attention, I would say.




4. Recommending books of appropriate levels

It is recognised that the difficulty level of the books at the same level varies, but ERS teachers
have good knowledge of the difficulty level of individual books that are at the same level. This
knowledge is handy when recommendations are needed during the teacher-student conferences.
ERS teachers can always give recommendations to weaker readers about the most appropriate
titles to start with.

O

Lo: And from it [ERS exercise book], we can discover that.... there are 25 books
of the same level in one box, is it really that the difficulty levels of these 25
books are more or less the same? No way. When the teachers see the scores,
they can easily discover some books are more difficult than others. Very
easily.

Researcher: Could you give an example?

Lo: For example at Level G the books are very easy. They are the easiest.
Students can handle them quite well. But there is one book talking about a
monster in Loch Ness. That book is obviously very difficult. When students
come to that book, their scores [from the post-reading activities] are very
bad. It's not just one or two students, but a general phenomenon. We then
won't blame any students who score low marks because we understand it's a
rather difficult book. Another thing is, I can give advice to my students. The
abilities of students who are at Level G vary as well: some are reading at the
bottom of Level G, some near Level F. I would then give advice to the Level G
students who are weaker that they should not start with that book.
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On 25th June, our teachers took us to Macau Hyatt Hotel for a three-day Engllsh Learning Camp. There
were numerous activities. | had never played them before but | enjoyed them all. One game caled
"Stepping-stones' amazed me most. It was very exciting because we needed to send al of the group
members from a planet to another planet with five life supporting boards in twenty-five minutes. If there
was nobody stepping on the board or someone fell and touched the ground, the board and the person would
be sucked into a black hole. We reminded each other not to leave any boards empty. We were very nervous
but careful. We held each other tightly. Finally, we madeit.

| was very afraid to speak to foreigners in English before, but now | am not afraid of it anymore. | know |
can speak to them confidently. This trip helps me to build up confidence in speaking English with
foreigners.

One thing more, | want to thank the school because if they had not held a camp like this, | would not have
had a chance to speak in English for three days. Thank you! Fu Po Man (F.2)

Wall climbing was scary. It was the first time | had tried to climb up so high. At the beginning, | was not
afraid about it, but when | was climbing up, | felt very scared. | talked to myself,” Lydia, you can do it. Just
try!” At last, | finished it!

Stepping Stones was another interesting game | liked. We needed to talk a lot ( in English! ) to let the
members know what ideas we had.

During this trip, | learnt alot! Having lessons in the classroom is not the only way to learn English. | will
talk more in English with my friends. Wong Wing Lam (F.2)

I have learnt a lot from this trip, not only English, but also communicating with others. | learnt all those
things from the games. The abseiling and wall climbing were the most useful activities. | learnt how to trust
other people and be brave. | had a lot of chances to speak in English playing other games like
Mini-Olympics. On the last day, we went sightseeing. | learnt some history of Macau. The guide spoke in
English and | learnt some English words from him. Fok Sheung Nam (F.2)

When | heard Sean, our instructor, say that Yellow group should go abseiling, | was quite afraid. When |
saw the building, | was more frightened. It was very high but | tried my best. When | succeeded, | felt
happy. It was fortunate that | did not give up.

After lunch, we played a series of games. In the games, | learnt how to communicate and take care of other
people. | fed | have changed. | am glad that | have participated in thistrip. Ho Hoi Ki (F.3)

We played many games that made us use our brain. We had to do things together, too. In a game, we had to
instruct a blind person how to cross a minefield. We should not touch the mines. It made us trust people. We
used alot of energy so we were very tired. Hau Chi Ho (F.1)

We did some exciting things like abseiling and wall climbing. When | started to abseil, | was afraid.| nearly
cried but | could go down easily and the coach said “excellent, good girl”. Hahal Chong Cheuk Chi (F.1)
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To Sir With Il ove - from a past s
Kitty Lam(#49#]), now a university, sent thank you cards to teachers to thank them for the

good work they did in helping her grow academically and emotionally. Here is what she's written
in one of the cards:

Dear teacher,

This card comes to thank you most warmly for your patience and advice, your thoughtful help,
under standing and sacrifice.

In my heart there are so many fond memories, all too special to get, of the care you have
given, and the example you have set. Today | wish to tell you that I’m still very grateful for each of
the many good things you did for me.

Kitty]
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rﬂchtevements in the ERS at Wong Siu Ching Secondary School -|

The achievements in the ERS at Wong Siu Ching Secondary School are evidenced in three areas:

1. Number of books read
2. Level promotion and the best ERS Readers
3. Students' love of reading




|_Number of Books Read

The following table lists the number of books that junior-form students at Wong Siu Ching
Secondary School read in the last three years.

2001- 2003-
Form 2002 2002-3 4
Secondary One (5 7,330 8,362 9,339
classes)
2,978
Secondary Two (5 4,145 (4 classes, no record for one | 4,717
classes)
class)
Secondary Three (5 2,967 3,506 3,813
classes)
Total (15 classes) 14,442 14,846 17,869

No. of books read by junior-form students participating in the ERS

It can be seen from the table that as the students moved up the school, there was a decrease in
the total number of books read. However, Ms Lo noted that this comparison shows only one side of
the whole picture. Students' participation is keen in all three years. As they move up in the forms,
they also move up in their reading levels, and the books at the higher reading levels are usually
thicker and take the students longer to finish.



The Best ERS Readers

:

According to Ms Lo, the selection of the best readers is
usually based on two factors:

e the number of books the students have read and
e the levels of the books.

' = T8 |
The Five Best ERS Readers in 2003-4

Five students were selected as the best ERS readers in 2003-4. A summary of their achievements
is presented in the following table.

Name | Class Number of books read at different levels L G IETEE
promoted

Total: 85

L3 LG Level E: 30; Level D: 25; Level C: 28; Level .
B: 2
Total: 77

g G Level E: 27; Level D: 27; Level C: 22; Level 3
B:1
Total: 60

Man 2C 1
Level A: 22; Level X: 38
Total: 71

Lee 3A 1
Level A: 27; Level X: 44
Total: 55

Tsz 3B 1
Level A: 26; Level X: 29

The Best ERS Readers at Wong Siu Ching Secondary School 2003-04

Click on the video below to view part of the interview with one of the best readers, named Tung,
and her mother.

Tung: When I am reading English story books,
what I read is English. I also think in
English in the meantime. Gradually I
learn more English.

Researcher:Can you recall what it was like for you
with your first book [in the
programme]?

Tung: At first T just picked up one book at
random. But at that time I discovered




that when I was reading [the original]
stories in English I could understand
better what the author wanted to say. I
felt that I got more reading it in English
than when I was reading the same book
in its Chinese translation....

Researcher: What grade did you get in English? Has

your grade improved after participating
in the ERS?

[Tung's mother entered the conversation at this
point.]

Tung's Improvement.... Mmm... I can see that

mother: she writes more in Free Writing. I mean
from writing a very small number of
words to now writing a lot. Whether she
can think, she... I mean she can write in
English, and this is not like many Hong
Kong people who translate Chinese
literally into English. She simply reads,
and writes English in English.




|_A Love of Reading

The achievement in the ERS at Wong Siu Ching Secondary School should also be validated through
finding out whether students have actually developed an interest in reading, and by assessing
whether students and parents feel they have benefited from the scheme.

Students' participation in the scheme is probably best shown through students' own reports. Below
is an excerpt from an entry in the Free Writing (Journal Writing) that an S.2 student submitted to
his teacher of English, who in fact was not his ERS teacher.

Although I am very busy, I still read my books; ERS books, the Eagle
shooting Heroes and History books and I am going to be a mad reader.
But I also revised hard. Of course, I hope we do not have so much
homework and exams. But if there are not any homework, we will not
work hard. So we should thank the teachers to give us homework and
exams. We must realise that teachers also work hard for us.

I am going to have ERS level B text [test]. I am very afraid because I
have only finished a few books in Form two. Now I spend many time on
reading English books. I hope I can pass it.

What kind of books do you like? I like horror books and science fiction
books. I can find them in ERS and I think they are interesting and
exciting....

(Kin, and S.2 Student's Free Writing)




|_Hﬂng Kong Extensive Reading Scheme in English (HKERS) —|

The Hong Kong Extensive Reading Scheme in English (HKERS) was launched by the Education
Department of Hong Kong in 1993. The programme was implemented in Hong Kong schools on the
assumption that a student's language proficiency can be enhanced through reading a large number
of books in a short period of time. The scheme was based on the belief that reading is a self-
fulfilling habit as long as the enjoyment of reading is properly maintained.

The cycle goes like this: The more a learner reads, the more language he or she learns from
reading, resulting in a more enjoyable reading experience. The more enjoyable reading becomes
for a reader, the more efficient his or her reading becomes. This in turn leads to a greater reading
efficiency, which eventually facilitates more reading again.

To ensure that reading is enjoyable, students should be given a choice of what they want to read,
materials should be varied, and reading should be done at a level appropriate to individual
students. According to the Teacher's Manual, the original ERS can provide each participating
student individually with:

an accurate assessment of their initial reading level
a steady supply of books
o of good quality
o at the appropriate level
o of varied interest
o of gradually increasing difficulty
» constant and consistent encouragement to read
» evidence of progress
o feedback on their comprehension
o opportunity to work at their own pace

(Teacher's Manual, p. 1)

During the years when the HKERS was first introduced, a participating school was basically given
three kinds of materials:

1. Reading_materials
2. Documentation tools
3. Assessment and monitoring_tools




|_The Reading Materials

The readers: The Edinburgh Project on Extensive Reading (EPER) at the University of Edinburgh
supplied each school participating in the HKERS with a collection of readers, consisting of both
fiction and non-fiction books classified into eight levels (Levels G, F, E, D, C, B, A and X). (A book
at Level G, the easiest level, has a vocabulary of around 300 words and contains about 16 pages
on average; a book at Level X, the most difficult level, has a vocabulary of 3,000 words and
contains, on average, 96 pages). Students who have not yet reached Level G are advised to begin
with the Reading Kits. The Teacher's Manual notes that vocabulary size and the number of pages
are two widely accepted indices of difficulty, but that other factors such as the subject matter, text,
aids to reading and appearance also play a part.

A full set of readers consisted of 400 titles, with 50 titles at each of the eight levels. Each batch of
50 titles was divided between two boxes, called Box 1 and Box 2. Thus, the 400 titles in a set
typically came into a school in 16 boxes, two at each level.

The number of sets given to a participating school varied according to the total number of classes
(students) in the school at the time. For example, School 114 was given a little more than four
sets of readers.

There were also workcards accompanying each of the titles: Question Cards and Answer Cards.
These workcards provided the students with Post-reading Exercises, which some with also had Pre-
reading Exercises.

The two Reading Kits (Levels 1 and 2) were published by Longman. Each level of the Reading Kit
consisted of 60 reading passages (with exercises on the reverse side).
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The Documentation Tools

:

A participating school was also given a set of instruments for documentation purposes:

1

LTI Ff,m‘i i

Class Reading_Record Individual Student Reading Record Bookbox Content Chart

e

Some Checklists

Tally Sheet for Recording
Summary of Scores by Classes

Teachers could use these documents to monitor and evaluate students' progress in the scheme. A
student was also required to use the Individual Student Reading Record to

1. document the title that he or she has finished reading,
2. rate the interest level and the difficulty level of a reader, and
3. keep a record of the comprehension scores and the students' own comments.
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Appendix 3
2 TP-F2

THE HORG KDKG EXTENSIVE READING SCHEME IN ENGLISH
[SECONDARY I TO III) .

PLACEMENT TEST

SHEET FOR RE
(Reading Syllabuses of 51 Classes]

Schml..;......;.....-......-...1..-1.11|-+|--|+|-|--|-------------------1--+.4li+|.i||+-

Date OFf TaStecscrsomnanionasansomarnssadfasiBersssnonasssmisnssnanastosss . amas

Tatal
CLASSES F1_ #|Fl. bt S| B | o ] e
#(MIXED/STREAMED)

NUMBER OF STURENTS

RUMBER SCORING
=

6= 15 (RE .1 1-30}

16 = 25 (RX 1 31-60)

26 = 32 (G)/RE II

33 - 45 (F)
&6 - 59 (E)
0 - &% (D)
70 - 76 (C)

Starcing Levels:

Boalk Hoxes

Feading Kits

#Please delete whichever is inappropriate
#Plaase ingert name of class e.g. F.1A

Hote: 1. Letters in brackets after the scores indicate Reading Levels. EK [I
carde are of the same difficulty level as Books at level G.

- Please return this Tally Sheet (TP-F) to the Institute of Language
in Education, 2 Hospital Roed, Hong Xong (Tel: 803 2437)

[9ET: 9T T-F 04 |




FORM Al

Name of School :

HEERS

Receipt of Cartons

Mo. of 81 classes to participate in HKERS :

Cartons Level Ho. Please put a tick if
(Colour) items are present
Yellow orf Red FG

Blue DE

Qrange BC

Green X2

Received by

Post

Date

(Please sign your name)

(Please print your name)

(Please indicate your post e.g. teacher,
librarian, clerical officer etc...)

FORM A2

No. of §1 classes to participate in HKERS :

HKERS

Receipt of Reading Kits

Name of School :

No. Please put a tick if
the items are present
Reading kit Level 1
Reading kit Level 2
Errata

Received by

(Please sign your name

Fost

(Please print your name)

(Please indicate your post e.g. teacher,
librarian, clerical officer etc...)

Date




rASSEESI‘I‘IEﬂt and Monitoring Tools

A school participating in the HKERS has been provided, over the years, with four kinds of
assessment/monitoring tools: (1) The Placement Test; (2) The Progress Tests A and B; (3) Tests of
Extensive Reading (Comprehension Tests); and (4) the Vocabulary Test.

The Placement Test
The Placement Test is administered to incoming Secondary 1 students to

determine their beginning levels, i.e. to see whether a student should begin with the Reading Kits,
or at a specific level of reader.

mmm

The Progress Tests

The Progress Tests could be applied to students over time to assess progress in reading abilitiy.

The Comprehension Tests and the Vocabulary Tests

The Comprehension Tests and the Vocabulary Tests are specific assessment tools to determine the
suitable reading level (out of eight) of a participating student. The Edinburgh Project on Extensive
Reading, the original designer of the HKERS, also provides a Scores Guide for the two tests
(Comprehension and Vocabulary) to determine whether a level promotion should be granted.

The Education Department has suggested that the school should allocate two ERS periods per class
in their timetable in order to implement the scheme. These two periods could serve several
purposes: to allow time for students to borrow books, read them, complete the workcards and
correct their answers, and also to allow time for teacher-student conferences. In addition to these
two periods in the students' timetable, the school has also been encouraged to provide other time
slots for students to borrow or return books, in class or at the school library. In addition, the
scheme suggests ways of converting a student's coverage of readers into a score, though it is
stressed in the Teacher's Manual that this is not necessary.






TP-

THE HONG KONG EXTENSIVE READING SCHEME IN ENGLISH
(SECONDARY I TO III)

PLACEMENT TEST
Time: 40 minutes

Instructions 2247850

1. Read each passage through carefully. Try to understand what the passage is abow
Then look at each blank and fill in the word that has been left out. Each blank mus
be filled in with ONE word only. Write your answer on the ANSWER sheet.

PRBZEANG PSR X T BBRS B THAR - BRXTHAETEER  SH2
HERMEI L — AT - FRERT (BRI RELERKE -

Example i :
Passage fa i :
‘What are the two dogs doing in _ (M road?” said Mary.
‘They _® fighting,” replied Davj_d. ‘Can___ () hear 7them, Mary?
“Yes,Ican __ (4 __ them easily but I want to ‘ () them also.’
Answers &% ¢
(1) the (2) are (3) you (4) hear (5) see

[In (5) look at is wrong because you must fill each blank with only ONE word.]
[ ST © NREF look at &S » EAEMZE#H R TR —{H3F |

2.  You may find it more and more difficult to complete the passages as you go on. Do a
many passages as you can. If you do not know a word try and guess.
FATRE S RS EEMN R E LA > BFHREES - BEAUNY » R LT
HRERMRE BT HEB RN BB o

3. DO NOT WRITE ANYTHING ON THE QUESTION PAPER.
HAEWEE LEHR

April 1991

© Clive Criper 1980
Reproduced for the Hong Kong Extensive Reading Scheme in English by authority of EPER, University ¢



TP-B

DO NOT WRITE ANYTHING ON THIS QUESTION PAPER.
AAEENBRELER

E.

Tony followed Michael through the dark hole.

Were__53)  a tunnel,’ Tony said. ‘Someone __(54) _ cut it through the rock.
Where __(55)  we now?’

“This is part (56) __ an old mine,” said Michael. ‘Maybe it isn’t very safe.
So__ (57 must walk very carefully here. Stay __(58)  me

“Yes, but lookat _ (59)  rock!’ Tony dropped his rope (60) _ climbed over some
big rocks. ‘__(61)  on, Michael. Bring your torch __(62) _ here”

Michael shone his__ (63)  on the roof of the . (64)

Mr. Davey was a very old man and he __ (65) very curious. His eyes _ (66)  gtill
good and his ears were __(67)  too. He could see a_ (68)  of things and he
could (69 4 ot of things. He_ (70) sitting in the porch of

(71) __ daughter’s house, and- he was talking to__(72) . She was sweeping
the floor inside__(73)  house. ‘Look, old Mrs. Benson is (74 into that shop
again. It’s the fifth _ @y today that the old ladyﬂ gone in there.’

END OF TEST
il B8 & 52

Page 3



Hong Kong Extensive Reading Scheme in English

TEST OF EXTEMSIVE READIMNG
Al
RUNAWAY
Niome : { 1 Class ;

Read the story Grst and answer the questions wh:n it tefls you to,
Yoo will have 30 minotes

Read ke swry firsr. When it savs “Now answer guéstions | i 12, do thir.
Answer ONLY quesion: | 1o 12, Pur ONE OR MORE words in cach spee.

Mike asks a forry driver for a lift, He wanis 1o go o (1) . Ficst he iells

the driver that he began his joumey by (2) bt the drver does ol belicve

him, Then hé gays he began his joumey by (3) but that the {4)
. Mike is not ronning away from {£) but from

{6

The driver asks Mike 10 go wilh him to o {7) nesar the (§)

The drives affers o (9} Mike (10} Ihe mancy

i his pockid - he bis only thirty pence, so he accepts the offer,

After the meal, the driver asks Mike if he wanis W (11} Mikee heszraes

but says yes, because otherwise be might have to (13)

Now continue t recd the stary, Whaen it feils you fo, answer guestions 13 o 30,
Pur ONE OR MORE i erch space.

Back in the (13} the driver, whose name is (14)
says “We'll ke in Bosiod inoa few bours, most bkely'™: this i3 an invilation o Mike
(E5) . Mike finds ot (16} te o this bat he
thirks he owes it to the driver for the (17) . When he aays this, however,
the driver is amgry ond says “Take it or leave B, meaning that Mike should net
(18) unless he 19]
When Lenowas st school he didnot 200 amlm hig {213
hizexame. When be baft school, he did many jobs and then spens (22)
yewrsindhe (233 . He-wasnotacoepted by the {24)
and thiz dEsappadntesd his parcnts.

Thwe deiver thlnks that Mike's father i dead. Mike says “Of yves™, bul we know he's not really
dead because of the wards (25) ", Bomecne had told Mike
that his falker died in a {26} which {27} near
thecoastof (28) _____  , bul'we can puess ihst this 1s sl e becanse of he
words (29 - 7. We cnn goess (hat Mike's fater has
probably (30




|_Backgrnund and Current Practices

The present Extensive Reading Scheme is a scheme that the
Wong Siu Ching Secondary School joined voluntarily in 1993.
Ms Lo Yuk Fong has been the HKERS coordinator ever since the
scheme started in the school. In October 1999, the Education
Department handed over the HKERS to the participating
schools when the section in the Education Department
responsible for the HKERS was dissolved.

This section reports on the background and current practices of the scheme regarding:

1. The ERS Teachers
2. The ERS Books
3. The ERS level Tests




:

The ERS Teachers

During the school year 2003-4, there were altogether eight ERS teachers at Wong Siu Ching
Secondary School responsible for the implementation of the ERS in a total of 15 junior-form
classes. Ms Lo, the ERS coordinator, explained that an ERS teacher's duties were to:

u P wWN =

(el NNe)}

. conduct an ERS lesson every cycle

. help students set ERS targets

. teach skills in relation to extensive reading

. oversee students checking out from and returning books to the ERS boxes

. monitor students' progress by checking their post-reading activities and the ERS Record

Books

. administer Level Tests
. give advice and guidance to students in teacher-student conferences and
. gain support from parents



:

ERS Books

When the scheme first began in 1993,the school was given a total of 1,900 readers. The ERS
teachers soon realised that they had a problem: there were not enough books at certain reading
levels. The ERS Placement Test clustered a large number of the junior-form students, especially
Secondary 1 and 2 students, around Levels D and E, resulting in a shortage of books at these
levels.

When this issue was communicated to the Education Department, they respond positively, allowing
the school in 1994-95 to return a number of books at Level X in exchange for more books at Levels
D and E. Ms Lo and her colleagues were also able to increase the number of books at Levels D and
E in each of the boxes from 25 to 35 or more. As a result, it was much easier for students at these
levels to borrow the book of their choice.

Below is a table showing the number of ERS readers at different levels available at Wong Siu Ching
Secondary School, at the start of the ERS scheme and now.

Level No. of nuI‘lobt::- of Level No. of | Additional nu;obt::- of
Boxes Books Boxes books Books
G 10 250 G 8 / 200
F 10 250 F 10 / 250
E 10 250 E 15 160 535
D 10 250 D 15 130 505
C 10 250 C 10 110 360
B 10 250 B 10 40 290
A 8 250 A 10 / 250
X 8 250 X 8 / 200
Total 79 1,900 Total 86 2,590

Number of readers available at the start Number of readers available now (September 2004)
of the HKERS at Wong Siu Ching at Wong Siu Ching Secondary School
Secondary School



The ERS Level Tests

:

There are eight reading levels in the scheme: X (the highest level), A, B, C, D, E, F and G (the
lowest level). The original ERS suggests that a Level Test be given every time a student seeks
entry to a new level. The tests are used to determine whether a student is ready for promotion to
a higher level.

At Wong Siu Ching School, however, a Level Test is given only for entry to Levels D, B and X. It is
administered 15 times a year: Frequently enough that motivated participants do not have to wait
long to take one. The ERS teachers take turns to administer the tests. The test lasts about an hour.





