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Introduction

This package provides a theoretical and practical introduction to the principles and
practice of task-based language assessment for the classroom teacher working in
secondary schools in Hong Kong.

Why was the package developed?

One of the key principles underpinning the school English language curriculum in
Hong Kong is that of task-based language teaching. While this principle is gaining
currency within the teaching community, it is still not widely understood how the
principle can be used as a basis for assessment. In this package we introduce the
features of task-based assessment (TBA) within a school-based curriculum and show
how these features can be used to design appropriate assessment tasks.

This overarching aim is supported by the following subsidiary aims:

e To help teachers distinguish, theoretically and practically, between formative
and summative assessment.

These two types of assessment occur at different stages in the course, and serve
different functions. Formative assessment is designed to provide feedback to
teachers and learners through on-going evaluation of learners’ progress.
Summative assessment is designed to determine what learners have learnt over a
period of time on the course and how well they have learnt it. It is then used to
provide information to learners and other stakeholders for the purposes of
reporting, ranking and accountability, etc. Because the functions and outcomes of
these two assessment processes are different, the ways in which learner
performance are reported will also be different.

e To help teachers understand the advantages, drawbacks and considerations
when using different types of assessment.

In the package, we also describe and illustrate a range of assessment methods as
well as describing their advantages and disadvantages.

e To introduce and demonstrate with examples the use of formative assessment
tasks to enhance the process of learning and teaching.

Most of the assessments done by classroom teachers will be aimed at improving
learner performance rather than reporting on their skills at the end of the course.
The focus will therefore be on formative rather than summative assessment,
although the latter, of course, is also important.

e To discuss and examine the issues and practicality in designing and
implementing the various forms of assessment tasks, including both group
and individual activities, in the secondary English classroom.
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Although the package introduces key theoretical concepts in assessment in general,
and in task-based assessment in particular, the main thrust is practical. To that end,
in the body of the package, we set out a step-by-step procedure for developing
assessment tasks.

To help teachers establish criteria for assessing learner performance which
take into account the need for consistency, fairness, transparency and
accountability.

A key principle underpinning this package is the importance of integrating
learning and teaching. We show how most teaching tasks can also be used for
assessment, the main difference being that assessment tasks must be accompanied
by criteria for evaluating learner performance.

To help teachers adapt appropriate feedback tools for both oral and written
formative assessment tasks.

The provision of appropriate feedback is fundamental for formative assessment.
The nature of the feedback will determine whether or not learners are able to use
the assessment to improve their performance.

Having worked through the package systematically, working independently or
collaboratively, teachers should be able to develop their own bank of both formative
and summative assessment tasks.

What is included in the package?

The package includes the following:

An introduction to the concepts of task-based language teaching and task-based
assessment along with a discussion of the place of task-based assessment within
the school-based English Language curriculum

A discussion of key assessment concepts including: indirect versus direct
assessment, norm-referenced versus criterion-referenced assessment, proficiency
versus achievement assessment, formative versus summative assessment

A step-by-step procedure for developing assessment tasks

Techniques for providing feedback to learners including conferencing,
observation, and journaling

A description of the roles of teachers and learners within the assessment process,
with a particular focus on learner self and peer assessment

An introduction to and rationale for formative assessment along with the provision
of techniques for designing / using formative assessment instruments and giving
feedback to learners

A description of the characteristics of summative assessment along with
considerations and criteria for designing and evaluating summative assessment
tasks

Four moderated sets of tasks which can be used for summative assessment or can
be modified by teachers for their own assessment purposes
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e Examples of moderated assessment performances for both speaking and writing
e Frequently asked questions and an annotated bibliography

How can the package be used?

The package is designed to be used in a number of ways. We were particularly aware
of the need for a package that could be used either individually or collaboratively in
workshop mode.

Individually

If you are using the package individually, then we recommend that you adopt the

following procedure:

e Skim through the package to get an overview of what it contains and how it is
structured.

e If you are unfamiliar with assessment and assessment procedures, read an
introductory article or chapter to help you create schematic knowledge. A good
general introduction is Brindley (2003).

e C(Create a study plan, deciding how much time that you have available to work
through the package, and how much time you need to devote to each section. You
may decide, for instance, that you are familiar with key assessment concepts from
a previous course, and that you can therefore skip this section.

e Read through each section, and complete the reflection boxes as you come to them.

e If possible, establish contact with another teacher who is in the process of
completing the package and arrange to share the outcomes of your reflection.

e List those topics that you would like to know more about. Consult the list of
recommended readings, reviewing the table of contents and index for each book,
and create your own follow-up reading plan.

Collaboratively

If you are a workshop coordinator, we recommend adapting the following 5 x 3-hour
format for using the package to cater for the needs of the participants.
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Session 1: An introduction to task-based assessment

Action

Section of package

Timing

Introduction

> Ask participants to get into groups of
4 -5.

> Provide a short input session on the aim
and objectives of the workshop based
on the content in the package
introduction.

> Provide a brief overview of the
workshop.

Introduction pp. 1-3

5 minutes

What is task-based language teaching?

> Participants complete reflection task.

> Solicit feedback and debrief.

> Talk through content highlighting the
characteristics of a task.

> Participants complete reflection task

> Debrief.

Reflection task p. 10
Package text pp. 10-11

Reflection task p. 11

40 minutes

Principles of task-based assessment
Do reflection task as whole group
discussion, and highlight the two key
principles discussed in the package.

Reflection task p. 12
Package text p. 12

10 minutes

Features of task-based assessment

> Introduce participants to the three critical
features and have them complete the
reflection task.

> Debrief.

Package text p. 12
Reflection task p. 13

15 minutes

The place of assessment within the school
based curriculum
Participants complete reflection task.

Reflection task p. 13

10 minutes

Purposes for assessment

> Discuss the purposes for assessment from
Brindley (1989; 2001).

> Participants complete reflection task
individually, and then compare results with

group.

Package text p. 14

Reflection task p. 14

15 minutes

Types of assessment

> Participants complete reflection task.

» Feedback and debrief.

> Talk through the key concepts in
assessment, completing the reflection tasks
as whole class discussion.

Reflection task p. 15
Package text pp. 15-16
Package text and
reflection tasks pp. 16-17

20 minutes
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7.

How are assessment tasks developed?

> Participants complete reflection task.

> Debrief and talk through the steps
involved in developing assessment
tasks.

> In pairs, participants complete
reflection task.

Reflection task p. 17
Package text pp. 17-19

Reflection task p. 19

25 minutes

8.

Criteria for assessing learner
performance

Brainstorm with the group and come up
with a list of criteria for assessing learner
performance and then compare the list with
that on p. 19 of the package.

Package text p. 19

10 minutes

Means of providing feedback to learners
Talk through the three techniques described
in the package. Incorporate into the input
session discussion of the reflection task on
p. 20.

Package text pp. 19-21

10 minutes

10.

The role of the learner in the assessment
paradigm

Talk through the issues raised in the
package relating to the role of the learner in
the assessment process.

Package text pp. 21-22
Reflection task p. 21

10 minutes

11.

Evaluating tasks designed for assessment
> Participants complete reflection tasks.
> Debrief.

Reflection tasks pp. 22-23

10 minutes

Session 2: Formative assessment

Action

Section of package

Timing

. Validity

Discuss the issues covered in section 2.1
based on the reflection task.

Package text and
reflection task p. 24

10 minutes

Characteristics of formative assessment

> Talk through the issues covered in
section 2.2, incorporating a discussion
of the first reflection task.

> Pair work. Complete the second
reflection task and then discuss with
another pair.

> Debrief the group, incorporating
discussion of points a - c.

Reflection task (1) p. 25
Package text p. 25

Reflection task (2) p. 25

Package text p. 25

20 minutes
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3.

Roles of teachers and learners

> Pair work. Complete reflection tasks
and then discuss with another pair.

> Solicit responses from group and

incorporate into debrief content covered

in section 1.7.

Reflection tasks p. 26

Package text pp. 26-27

10 minutes

4.

Considerations in designing formative
assessment tasks
> Participants complete reflection task.

> Debrief participants on task using input

on pp. 27-30.

> Group work. Evaluation of Exemplar
Assessment Tasks for KS3.

> Designate groups as either A or B. The
A groups evaluate the writing task on
p. 44. The B groups evaluate the
speaking task on p. 47. At this stage as
participants only to work with the task
and NOT to refer to the teaching notes

accompanying the tasks. Groups are to:

1. identify specific targets and
objectives;
2. decide on the specific aims of the
assessment;
3. decide on how the task might be
modified; and
4. set out the criteria by which
learner performance will be
judged.
> Pair work. A participant from Group A
works with a participant from Group B
to share the results of their group work.

Reflection task p. 28
Package text pp. 27-30

Group A: The task on
p. 44
Group B: The task on
p. 47

30 minutes

30 minutes

10 minutes

Providing feedback to learners on
formative assessment tasks
Participants complete reflection task.

Observation sheets

> Give a brief introduction to the use of
observation sheets in assessment.

> Participants complete reflection task.

> Debrief.

Feedback sheets

> Give a brief introduction to the use of
feedback sheets in assessment.

> Participants complete reflection task.

Debrief.

> Partici pants com pete reflection task.

A\

Reflection task p. 30

Package text pp. 31-32

Reflection task (1) p. 32

Package text p. 32
Reflection task (2) p. 32

Reflection task p. 36

5 minutes

10 minutes

20 minutes
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> Debrief.
> Participants evaluate the feedback Group A: The feedback
sheets for the exemplar tasks. Group A | sheet on p. 46
participants evaluate the sheet on p. 46, | Group B: The feedback
and Group B participants evaluate the sheet on p. 48
procedure described on p. 48.
> Debrief.
Conferencing
> Give an overview on conferencing as a | Package text pp. 37-39 10 minutes
formative assessment feedback tool.
> Participants discuss the pros and cons
of conferencing in relation to their own
context and situation.
> Debrief.
Self assessment
> Participants review the sample self Self assessment form 15 minutes
assessment form on p. 40, and then p. 40
complete the reflection task on p. 41. Reflection task p. 41
> Debrief.
Journaling
> Provide a brief introduction to the use Package text pp. 42-43 5 minutes
of journaling as a formative assessment
feedback tool.
> Participants discuss the pros and cons,
and feasibility, of journaling in relation
to their own context and situation.
Summary and conclusion
> Provide a summary and conclusion to Reflection p. 57 5 minutes
the module.
> Have the participants go over the
module at home and do the reflection at
the end of the unit.
Session 3: Summative assessment
Action Section of package Timing
1. Review of formative assessment
Participants share assessment tasks they Reflection p. 57 25 minutes

have developed and critique one another’s
tasks.

2. Characteristics of summative assessment
> Participants work in pairs to complete
the reflection task, and then work with
another pair to compare responses.

Reflection task p. 58
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> Debrief.
> Input session. Package text pp. 58-60 65 minutes
> Participants complete reflection task. Reflection task p. 59
> Debrief based on package text. Package text p. 59
> Participants complete the first and Reflection task (1) p. 60
second reflection tasks on p. 60. Reflection task (2) p. 60
> Debrief.
3. Considerations in designing summative
assessment tasks
> Introduce the topic and talk participants | Package text p. 60
through the three questions at the
beginning of the section.
> Participants complete reflection task. Reflection task (3) p. 60 | 30 minutes
> Debrief participants and incorporate Package text p. 61
into the debriefing a discussion of the
bullet point items on p. 61.
> Participants, working in pairs, complete | Reflection task (1) p. 61
reflection task.
4. Criteria for evaluating summative
assessment tasks
> Provide input on the topic based on the | Reflection task (2) p. 61 |25 minutes
package text and incorporate a Package text pp. 61-62
discussion of the reflection task on
p.61. Reflection task p. 62
> Participants complete the reflection Package text p. 62
task.
> Debrief, incorporating discussion of
final paragraph in package text.
5. Critiquing summative tasks Group 1: Assessment
In groups, participants review and critique | Tasks: Set A 35 minutes
the 4 summative assessment tasks. Each Group 2: Assessment
group reports back their critique. Tasks: Set B
Group 3: Assessment
Tasks: Set C
Group 4: Assessment
Tasks: Set D
Session 4: Assessing oral language
Action Section of package Timing
> Participants view selected performances of | Assessment Tasks Set D
an oral task and assess these using criteria CD-ROM and blank 60 minutes

in the package.
> Debrief - comparing the assessments in the
package.

assessment criteria
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Participants develop own oral task for KS3, 60 minutes
moderate the task and improve on it.
Participants adapt a generic feedback sheet to 40 minutes
suit their own oral task.
Debrief. 20 minutes
Session S: Assessing written language

Action Section of package Timing
Participants assess examples of writing tasks in | Assessment Tasks: Set D
package. Example scripts provided | 60 minutes
Participants compare their assessments with in the last section of the
those in package. package and blank

assessment criteria

Participants develop written assessment task 60 minutes
for KS3, moderate the task and improve on it.
Participants adapt a generic feedback sheet to 40 minutes
suit their specific writing task.
Debrief. 20 minutes




Unit One

Unit One
Theoretical Underpinning of Task-based Assessment

1.1 What is task-based language teaching?,

Reflect

Before reading what we have to say about task-based language teaching, see if
you can come up with your own definition of ‘task’.

What is the difference between the items in the two lists below?

List A List B
Put a series of questions and answers in | Call the front desk of a hotel and
sequence to form a dialogue and then complain about the air conditioning.

practise it with someone else.

Fill in the blanks in a reading passage Order a meal in a restaurant.
with appropriate words.

Study the following multiple choice Call a friend and invite him or her to the
questions and select the correct movies.
response.

The answer to the question lies in the outcome. Both List A and List B involve the use
of language. For List A, a successful outcome will be couched in language terms. Did
the person put the questions and answers in the correct order? Did they put
grammatically and semantically acceptable words in the blanks? While the items in
List B also involve the use of language, a successful outcome will be something other
than the production of a piece of language. It will be a correctly adjusted air
conditioning system, food and drink on the table, a pleasant social evening with a
friend. The communicative acts in List A are language exercises. Those in List B are
real-world tasks because they are the kinds of things that we do through language in
our everyday life.

The focus on tasks in language teaching came about as a result of a greater
understanding of why and how language learners go about learning a second / foreign
language. Until the late 1960s it was assumed that knowing a language could be
equated with having internalized the rules underlying the language. The focus was
primarily on teaching structures and learners were assessed on how well they could
demonstrate their knowledge of the structures and how well they could manipulate
them.

The 1970s, however, saw a major shift in focus away from form to meaning.
Gradually it became accepted that the major reason for learning any language, which
is, to convey meaning, should be reflected in what happens in the classroom. This
realization had a significant effect not only on how language was analysed, but also
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on the way language could be ‘broken down’ in terms of functions rather than form
for teaching purposes. The ‘communicative activity’ which, as Skehan (2003) points
out, became replaced by the term ‘task’ in the 1980s, became a teaching unit,
impacting on teaching, syllabus design and textbook writing.

When real-life tasks such as those in List B (above) are transformed from the real
world to the classroom, they become pedagogical in nature. A pedagogical task, then,
is a classroom undertaking “...where the target language is used by the learner for a
communicative purpose (goal) in order to achieve an outcome” (Willis and Willis,
2001: 173). In other words, it is “a piece of classroom work which involves learners
in comprehending, manipulating, producing or interacting in the target language while
their attention is principally focused on meaning rather than form” (Nunan, 1989: 10).

Skehan (1998), drawing on a number of other writers, puts forward five key
characteristics of a task:
e meaning is primary;
learners are not given other people’s meaning to regurgitate;
there is some sort of relationship to comparable real-world activities;
task completion has some priority; and
the assessment of the task is in terms of outcome.

Let us now compare these key characteristics with those features identified in the
CDC Syllabus for English Language (Secondary 1 - 5) 1999 p. 43:

e a task should have a purpose. It involves learners in using language for the
kinds of purposes that are described in the chapter on Learning Targets and
Objectives;

e a task should have a context from which the purpose for using language
emerges;

¢ atask should involve learners in a mode of thinking and doing;

e the purposeful activity in which learners engage in carrying out a task should
lead towards a product; and

e a task should require the learners to draw upon their framework of knowledge
and skills.

There is a close relationship between these two lists. Both emphasize the need for
tasks to engage learners in meaningful communication.

Reflect

Brainstorm, either by yourself, or with several other people and create a list of 6—8
real-world tasks that you have carried out in the last 24 hours.

Take one of these and think of how it might be transformed into a pedagogical
task, e.g. as a role play, simulation or problem-solving task. Then indicate how
your task meets the key characteristics identified above from the CDC Syllabus
for English Language (Secondary 1 - 5) 1999 p. 43.
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1.2 Principles of task-based assessment)

Reflect

What do you think are some of the ways in which task-based assessment might
differ from more traditional forms of assessment?

The best way to find out if someone can do the kinds of things in List B on p.10, is
not to ask them to do a fill-in-the-blank exercise or a multiple choice test, but to have
a go at doing the tasks themselves. Did he or she get food and drink or a blank stare
from the waiter?

So the first principle of task-based assessment is that it needs to involve some kind of
communicative performance. In other words, learners are required to carry out a task
that simulates the kinds of tasks they will be required to perform outside of the
classroom.

A second important principle, and one that flows naturally from the first, is that
teaching and assessment should be in harmony. This has tremendous advantages
because it means that, rather than being in conflict, as is the case in some systems,
teaching and assessment can be mutually reinforcing. Almost any teaching task can be
used for assessment purposes, and vice-versa. The key difference is how the task fits
into an instructional cycle, and, crucially, what is done with the learner output from
the task.

Task-based assessment, then, is part of a broader approach to assessment called
performance assessment. The three essential characteristics of performance
assessment are that they must be based on tasks, they should be as authentic as
possible, and, because they are based on some kind of performance, must usually be
rated by qualified judges (Norris et al. 1998:8).

1.3 Features of task-based assessment |

Task-based assessment must display three ‘critical’ features. It must:

e clicit performances that relate to specific learning targets and objectives that
are set out in the CDC Syllabus for English Language (Secondary 1 - 5) 1999;

e provide learners with the opportunity to demonstrate what they know and what
they can do with the language; and

e articulate clearly criteria used for assessing learners’ performances on the
tasks and provide feedback to learners so that they know how well they are
achieving their learning targets and objectives.
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Reflect

In relation to the first feature of task-based assessment listed on the previous page,
i.e. elicit performances that relate to specific learning targets and objectives, a
teacher wanting to develop a task for assessment purposes must refer to key
documents such as CDC English Language Education Key Learning Area
Curriculum Guide (Primary 1 - Secondary 3) 2002 and CDC Syllabus for
English Language (Secondary 1 - 5) 1999.

Match the following assessment tasks to the Dimension Targets for Key Stage 3
(see CDC Syllabus for English Language (Secondary 1 - 5) 1999, pp.161-164).

Task 1
Leave a message on the answering machine of an English friend saying that you
cannot come to his / her party the following day.

Task 2
Write a ‘Get Well’ card to your NET who is sick.

Task 3

Your aunt in the U.S. has sent you some money for Chinese New Year. Write her
an email thanking her for the money and telling her how you spent it.

1.4 The place of assessment within the school-based curriculum

The move towards school-based curriculum development in Hong Kong is an exciting
one, because it gives greater responsibility (and therefore power) to teachers in areas

of the curriculum that were closed to them in the past. Teachers now have to:
¢ identify and act on learner needs;

e select, modify and adapt goals and objectives;

e select, modify and adapt materials and other learning resources;

e implement their own teaching procedures; and

e develop their own assessment instruments and procedures.
Reflect

In which areas of the curriculum would you like greater involvement? What skills
do you have? What skills would you like to have?

Think about the area of assessment. What do you see as the major challenges of
developing your own task-based assessment resources? What do you see as the
advantages of doing so?

Assessment has a number of important roles in any educational endeavour. A
sometimes neglected role is that of improving learning outcomes. We believe that
perhaps the greatest advantage of locating assessment practices within the locus of
school-based curriculum development is the potential it has for bringing teaching and
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assessment into greater harmony. This, in turn, will have a powerful influence on
learning outcomes.

1.5 Purposes for assessment

There are a number of different reasons for assessing learners’ performance. These
range from providing information for learner placement purposes through to
providing data for accountability purposes.

Brindley (1989; 2001) identifies six main purposes for assessment. These are:

e Certification: e.g. to provide learners with a record of their achievement

e Selection: e.g. to place learners in class

e Accountability: e.g. to provide information to funding authorities

e Diagnosis: e.g. to provide feedback on progress

¢ Instructional decision-making: e.g. to provide information on learners’
strengths and weaknesses for course planning

e Motivation: e.g. to encourage learners to take responsibility for their own
learning

Reflect

With reference to your own teaching situation, rank order these reasons from
most important (1) to least important (6).

Reasons for assessment Ranking

Place learners in classes

Provide feedback on progress

Provide information on learners’ strengths
and weaknesses for course planning

Provide information to funding authorities
for accountability purposes

Encourage learners to take responsibility for
their own learning

Provide learners with a record of their
achievement

If possible, compare your rankings with a number of other teachers. Do you agree
on the most / least important reasons? Can you think of any others?

The major purpose of this package is to promote the idea of assessment for learning,
1.e. using assessment to provide useful feedback to learners and teachers to facilitate
more effective learning outcomes.
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1.6 Types of assessment |

This section looks at different types of assessment, from direct to indirect, from norm-
referenced to criterion-referenced. It looks also at the distinction between the
assessment of proficiency and achievement.

1.6.1 Indirect versus direct assessment

Reflect

Study the following assessment items. What is each trying to assess? What
assumptions would we be able to make about a learner’s language ability based
on performance on these items?

Item 1
Write the correct form of the verb in the space provided. Then answer the questions

by circling ‘yes’ or ‘no’.

1. Have you ever (oversleep) ...? yes / no

2. Have you ever (be) ... late for school? yes / no

3. Have you ever (forget )... to bring your homework to school? yes / no
4. Have you ever (leave) ... your keys in your house? yes / no

5. Have you ever (miss) ... your parents’ birthday? yes / no

6. Have you ever (arrive) ... late for a party? yes / no

Take turns with your partner, in asking and answering the questions above, e.g.
“Have you ever been late for school?”
“Yes, I have.”

Item 2
You would like to try out the fancy new Italian restaurant “Il Gondoliero” tonight.
Unfortunately, no one is free to accompany you to dinner. Look up the phone
number of the restaurant in the phone book and call to reserve a table for one at an
appropriate time this evening. You will have to speak with the answering machine
as the staff do not come in until 5:00 p.m.

Norris et al. 1998

Item 1 is an indirect test item, because it only gives us indirect information about the
communicative ability of the learner. It will tell us whether our learner can manipulate
the present perfect in controlled conditions. However, it will give us little idea of
whether the learner will be able to discuss past experiences with someone else in a
social situation.
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Item 2 is a direct item. If a learner can carry out this task correctly, we can reasonably
assume that the learners would be able to leave a similar answering machine message
in the real world outside the classroom.

1.6.2 Norm-referenced versus criterion-referenced testing

Traditional assessment is norm-referenced. Basically, a norm-referenced test assesses
the performance of an individual against that of others. Learners’ performance is thus
described as being above the norm, near the norm or below the norm. A criterion-
referenced test is, on the other hand, concerned with assessing an individual’s
performance against specified criteria. On a criterion-referenced test, all learners have
the possibility of doing well or poorly.

Reflect

What do you see as the pros and cons of these two forms of assessment?
Which type of assessment do you think is more in harmony with task-based
assessment?

We believe that there is a natural harmony between task-based and criterion-
referenced assessment. Both of them take learner performance as their starting point,
and both see language development as a matter of learning by doing. They focus on
how well learners perform on the task and not on how well they perform in relation to
one another.

1.6.3 Assessing proficiency versus achievement

Reflect

What do the terms ‘proficiency’ and ‘achievement’ mean to you?

Proficiency is an abstract concept referring to the ability to use language for
communication in everyday life. A test of proficiency, therefore, attempts to measure
that ability to use language regardless of any training learners may have had in the
language. Achievement tests, on the other hand, seek to determine how well a learner
has achieved the objectives of a course of study. Standardized examinations such as
TOEFL and IELTS are measures of proficiency and claim to assess a learner’s
proficiency regardless of whether the learner has been studying English in Hong Kong,
the Mainland, Europe or America. An end-of-term test which focuses on what has
been taught in a particular class or school is a test of achievement.

Reflect

Is the “Use of English” examination a test of proficiency or achievement?
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1.6.4 Formative versus summative assessment

Formative assessment is ongoing, carried out during a course and is intended to
provide feedback to learners on their strengths and weaknesses as they progress
through a course of study. Summative assessment, on the other hand, typically occurs
at the end of a course or module of work and is intended to provide information to
learners and some outside sources (parents, the school, etc.) on how well the learners
have performed on the course as a whole.

Although these two types of assessment occur at different stages and serve different
functions, both can be used to promote learning. Teachers are encouraged to make use
of results of summative assessment to benefit learners by reviewing their performance
and working out a plan for further improvement. In this way, the purpose for
conducting summative assessment is extended from assessment of learning to
assessment for learning because it is used not just to report the results of learning
using grades or marks, but also to provide useful quality feedback to learners.

To recap the ideas discussed in section 1.6, task-based assessment will
¢ involve the direct assessment of learner’s performance;
¢ be criterion-referenced;
o focus on the attainment of specific objectives; and
¢ focus on improving learning outcomes.

In addition, it is important to remember that task-based teaching aims at promoting
proficiency in the use of language for communicative purposes. But, as proficiency is
an abstract notion, not related to specific objectives, it is not assessed through TBA.
Rather TBA, which relates to the attainment of specific learning objectives, focuses
on achievement.

1.7 How are assessment tasks developed? |

This section provides a step-by-step guide to the development of assessment tasks.
While these steps are, of necessity, set out in a linear fashion, the practical steps of
designing both pedagogical and assessment tasks are recursive. That is, you need to
constantly return to prior steps in the course of developing an assessment task. (We
will return to these steps in discussing the development of specific tasks in Units 2
and 3 of this package.)

Reflect

What steps do you go through when you develop a task to assess your learners?
Do you develop such tasks on your own or collaboratively with other teachers?

STEP 1: Study the curriculum documents, syllabus outlines and scope on which
a language program is based and make a representative selection of objectives /
pedagogical tasks to be turned into assessment tasks.

17

Unit One



1.6.4 Formative versus summative assessment

Formative assessment is ongoing, carried out during a course and is intended to
provide feedback to learners on their strengths and weaknesses as they progress
through a course of study. Summative assessment, on the other hand, typically occurs
at the end of a course or module of work and is intended to provide information to
learners and some outside sources (parents, the school, etc.) on how well the learners
have performed on the course as a whole.

Although these two types of assessment occur at different stages and serve different
functions, both can be used to promote learning. Teachers are encouraged to make use
of results of summative assessment to benefit learners by reviewing their performance
and working out a plan for further improvement. In this way, the purpose for
conducting summative assessment is extended from assessment of learning to
assessment for learning because it is used not just to report the results of learning
using grades or marks, but also to provide useful quality feedback to learners.

To recap the ideas discussed in section 1.6, task-based assessment will
¢ involve the direct assessment of learner’s performance;
¢ be criterion-referenced;
o focus on the attainment of specific objectives; and
¢ focus on improving learning outcomes.

In addition, it is important to remember that task-based teaching aims at promoting
proficiency in the use of language for communicative purposes. But, as proficiency is
an abstract notion, not related to specific objectives, it is not assessed through TBA.
Rather TBA, which relates to the attainment of specific learning objectives, focuses
on achievement.

1.7 How are assessment tasks developed? |

This section provides a step-by-step guide to the development of assessment tasks.
While these steps are, of necessity, set out in a linear fashion, the practical steps of
designing both pedagogical and assessment tasks are recursive. That is, you need to
constantly return to prior steps in the course of developing an assessment task. (We
will return to these steps in discussing the development of specific tasks in Units 2
and 3 of this package.)

Reflect

What steps do you go through when you develop a task to assess your learners?
Do you develop such tasks on your own or collaboratively with other teachers?

STEP 1: Study the curriculum documents, syllabus outlines and scope on which
a language program is based and make a representative selection of objectives /
pedagogical tasks to be turned into assessment tasks.

17

Unit One



Unit One

It is important that adequate coverage is given to the curriculum, notably the learning
targets and objectives, so that assessment provides an accurate picture of the learners’
ability. It is also important to have a balance between individual skills-based items
and integrated items.

STEP 2: Collect, adapt or modify input data for each assessment item.

Most assessment tasks will require learners to interact with some stimulus material.
This could be a listening or reading text, or some non-textual source such as a
diagram, chart or visual. Where possible, the data should be derived from an authentic
source.

STEP 3: Draft the assessment procedure (what the learner is required to do).

Here, you need to do two things, set out the procedure, along with a set of instructions
to the learners for what they are required to do. At this stage, there are several
questions to keep in mind.

e Is the difficulty level of the instruction consistent with and not more difficult
than the procedure? (You will probably find that writing the instruction is even
more challenging than writing the procedure.)

e Does the assessment task actually assess the learning targets and objectives
that you have decided to assess?

e If you are assessing a linguistic as well as a communicative performance
objective, will the assessment task actually elicit the linguistic item in question?

STEP 4: Specify the criteria to be used in evaluating learner performance.

This is a crucial step, because the criteria are what differentiate a learning task from
an assessment task.

You are at a party for new exchange students. Exchange personal
information with the other students at the party.

This task could be turned into an assessment task by adding criteria such as the
following:
e Three pieces of information must be exchanged.
e Utterances must be comprehensible to someone who is not used to dealing
with non-native speakers.
e Learners must demonstrate an ability to initiate and terminate an interaction
appropriately.

(The issue of performance criteria is further elaborated in section 1.8.)
STEP 5: Decide how the results are going to be reported, by whom and to whom.
How the results of the assessment are to be reported will depend on the purpose of the

assessment. If the principal purpose is to provide learners with feedback, giving them
insights into their strengths and weaknesses, then qualitative feedback, perhaps

18



supported, in summary form, by a list of criteria (see section 1.8) will be most
appropriate. If the assessment is meant to be summative (e.g. at the end of a course, a
term or a year), some form of number or letter grade may be required.

STEP 6: Try out the task on a representative group of learners.

This process is often referred to as piloting the task / assessment. If you are building
up a bank of assessment items that will be reused, rather than a one-off task, then it is

important that you try out the task, and get feedback on how well it works.

There is one further step we need to take before the process is complete. Can you
think what it is? We will come to Step 7 in section 1.11 below.

Reflect
Either by yourself or with a partner:

Select one or two learning targets and objectives at KS3 and have a go at
developing an assessment task following the first three steps above.

1.8 Criteria for assessing learner performance

Performance criteria are a crucial part of an assessment procedure or item. These
criteria need to be keyed to the important learning outcomes. In other words, they
need to reflect those learning targets that the task has been designed to assess. At the
same time, the criteria should be couched in terms that are understandable to the
learners, and, where feasible, the criteria should be developed collaboratively with the
learners. Criteria should address a number of aspects of performance. When assessing
a group oral presentation, for example, the criteria would include:

e linguistic accuracy;

e fluency;

e presentation style;

e content; and

e collaboration with others.

Criteria can be relatively simple or quite elaborate. The simpler the criteria, the easier

they are to use. However, more elaborate criteria provide more detailed and complete
information on the learner.

1.9 Means of providing feedback to learners

Feedback can take many shapes and forms from quantitative feedback in the form of
marks and grades through to qualitative feedback from the teacher. The form it takes
will depend much on the purpose of the feedback which, in turn, will depend on the
purpose of the assessment.
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Reflect

Given the 6 different purposes for assessment identified by Brindley (2001 ), which
do you think lend themselves to quantitative feedback and which to qualitative
feedback? Why? Are there instances where you would want / need to give both
types of feedback?

Quantitative Qualitative

Certification

Selection
Instructional decision-making

Accountability
Diagnosis
Motivation

Most teachers are very familiar with providing quantitative feedback in the form of
grades or numbers. Such feedback ranks learners in relation to one another. It is
necessary if you need to place learners in appropriate classes/levels. It does not,
however, help learners know where their strengths and weaknesses lie, nor does it
help them improve. In fact, such feedback may be demotivating for learners as they
are unlikely to see any improvement, especially within a short period of time. It is
therefore necessary to provide learners with qualitative feedback which they can
understand and react to. This is especially important in formative task-based
assessment which focuses on learners’ attainment of specific targets and objectives.

Qualitative feedback needs to reflect the focus of a given assessment task. It may take
the form of comments at the end of a written assignment, a feedback sheet presented
to each learner, for example, after they have completed an oral presentation or a
conference with a learner or group of learners. We discuss some options here, but we
shall return to the issue of feedback in Units Two and Three.

1.9.1 Conferencing

Conferencing is a way for teachers and learners to communicate about individual or
group learning needs and for teachers to provide feedback on how well learners are
understanding or applying what they have learned. It is important that conferences
with learners are focused and that a record is kept of the conference. Conferencing
will be discussed in greater detail in section 2.5.3.

1.9.2 Observation sheets

While learners are working on tasks you may wish to monitor what they are doing
using an observation sheet. This will help you find out what is actually going on in the
class and to organize your feedback to your class. You may want to observe a single
learner, a group of learners or the whole class. You may want to collect information
about specific difficulties that are common among the learners or determine what
further guidance you should provide in order to help learners complete the tasks
successfully. The purpose of your observation will determine (1) what your
observation sheet looks like and (2) whether you design it in a way to give to the
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learners at the end of the observation or whether you synthesize your observations at a
convenient point in the lesson. Just as the conference record may be more or less
open-ended, the observation sheet may be open-ended or based on a checklist which
you tick off during the observation time. The use of observation sheets will be
discussed in greater detail in section 2.5.1.

1.9.3 Journaling

Learners can be required to keep records of their own progress in the form of a journal.

If you use this procedure, however, it is important that you respond to what each
learner writes. Journaling is meant to be a form of “written conversation” between
you and your learners. In addition to acting as a record of what learners have learned,
it can provide you with qualitative feedback on the processes of learning, what
learners enjoyed / found engaging, etc. It can also be an extremely useful tool for self
assessment (see section 2.6.2).

1.10 The role of the learner in the assessment paradigm |

In addition to teachers, learners, too, have an active role to play in assessments that
are designed for learning. Both self and peer assessment can facilitate learning.

1.10.1 Self assessment

Traditionally, it has been accepted that learners have little say in the assessment
process; that teachers or external assessment bodies design, develop, implement and
grade assessments and that the learners’ role is simply to complete the assessment
tasks as set. In other words, learners’ involvement in the assessment process has been
very limited. This view of assessment is changing and as learners are being
encouraged to take responsibility for their own learning, they are also beginning to
play a more active part in their own assessment.

Reflect

What do you see as the benefits of involving learners in the assessment process?

One way of involving learners is to encourage them to self-assess their performance
on assessment tasks. Such self evaluation has learners think about how well they did
on a task and match their performance against the assessment criteria used to judge
them. This process helps them understand the learning objectives they are trying to
meet as well as the grading criteria being used to assess them. It makes the whole
assessment process more transparent and at the same time encourages learners to
become more self-critical.

Learners need to be trained to self-assess their own performance. When first

introduced to self assessment it is likely that their own assessment will not match that
of the teachers, but both parties will move closer together given time and practice.
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The formality and complexity of self assessment can vary considerably. Learners can
be asked to respond to a simple question. Alternatively, they may be encouraged to
use a complex self assessment grid which describes each of the possible levels in
detail and assesses more than one skill. Such grids are not infrequently used to help
learners assess their own learning and will be discussed more fully in Unit Two.

1.10.2 Peer feedback

Teachers should not be the only ones responsible for providing feedback on learners’
learning. As we have suggested above, if we want learners to understand how they are
assessed, they need to become much more involved in the assessment process.
Learners need to develop the confidence and ability to monitor their own progress and
to co-operate with classmates so that they can help each other. Peers may have a
different perspective or angle from the teacher when looking at each other’s work and
they should be provided the opportunity to share their views. It must, however, be
remembered that peers will need to be trained in giving feedback (see also the need
for learner training discussed in section 1.10.1). Learners may at first be reluctant to
criticise their friends’ work and they may not want other learners to see their own
output.

If the purpose of peer feedback is to help learners understand assessment criteria, then
the assessment criteria used for providing peer feedback should reflect the same
criteria as those used by the teacher. During an oral presentation learners can, for
example, be asked to fill in a questionnaire based on the assessment criteria to be used
by the teacher. They can alternatively be asked to focus on a specific aspect of the
presentation so that some learners provide feedback on the content, others on
language while others on communicative strategies such as maintaining eye contact
and using body language. It should, however, be borne in mind that if feedback sheets
are to be effective, they should not be overly complex and difficult to complete by
peers.

1.11 Evaluating tasks designed for assessment

Reflect

How do you know whether a task you have developed for assessment purposes
worked well or not? What factors do you need to consider?

In section 1.7 on ‘How assessment tasks are developed’, we indicated that there is a
7™ step to designing any assessment task. It is, in fact, that of evaluating the task after
it has been administered, completed and the learners have been given feedback on it.
You will, of course, have information on how well learners performed on the task, but
that is only part of the story. You will also have your own observations of how
learners worked through the task, what questions they asked you and whether they
seemed to be completing the task smoothly or not (see section 1.9.2).
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But you will need to tap one further source of information. If, for example, learners do
not perform as well as you would have expected, you need to know why. It may be
that your instructions were not clear, or you may have given insufficient time to
complete the task to the level required. You can find this information from your
learners, either through informal feedback or more formal feedback such as an
evaluation form.

Reflect

Now that you understand the theory underpinning TBA, consider your own teaching
situation and answer the following questions:

1. How and to what extent do you need to adapt your assessment practices to meet
the requirements of TBA?

2. What additional help do you need to ensure that changes in your assessment
procedures lead to improved learning?

3. Draw up a timeline for introducing changes to your assessment practices
indicating which changes you can start to introduce more or less immediately and
which changes will need more time.
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Unit Two Part1

Unit Two
Formative Assessment

In this unit, we turn our attention more specifically to formative assessment. This unit
is divided into two parts: Part 1 provides an introduction to and rationale for formative
assessment alongside techniques for designing / using formative assessment
instruments and giving feedback to learners; Part 2 includes four exemplar assessment
tasks to illustrate how different assessment tasks can be used to promote assessment
for learning.

Part 1 Designing and Using Formative Assessment

2.1 Validity

Validity is as important in formative assessment as it is in summative assessment.
Validity is particularly important because it relates to whether the content and design
(construct) of the assessment task reflects the purpose of the assessment. If, for
example, we are interested in finding out whether our learners can ask for and provide
directions in English, does the assessment task require them to do so in contexts that
are familiar to the learners and related to real life?

Reflect

Comment on the validity of the following oral tasks which have been included in a
unit on Tourist Sites in Hong Kong in which asking and giving directions is the main
language function.

Task A

With your partner, practise the following dialogue:

: I’'m having a barbecue on Sunday. Would you like to come?

: Sounds great. Where?

: We have a barbecue site at the back of our building.

: How do I get there?

: The quickest way is to come to school and walk from there. You carry on along
Bonham Road, and turn left when you get to the barrier. I live in Royalty Gardens
which is the first building on your left.

: Should I go straight to the barbecue site?

: Sure. Be there at noon.

: See you there.

> W > Wy

W > ™

Task B
You are going to have a barbecue on Sunday. Tell your partner how to get to your
house for the event.

You will notice that both tasks try to relate to the learners’ own experiences, but if
you are interested in finding out whether learners can ask for and give directions, then
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the task should elicit language from the learners, not just have them rehearse using it.
For this reason, Task B would be more valid for assessment purposes.

2.2 Characteristics of formative assessment |

Review the definition of formative assessment in Unit One (section 1.6.4) and
complete the following reflection task.

Reflect

What is the relationship between teaching and formative assessment?

In Unit One, we described formative assessment as:
e ongoing — carried out during a course
e intended to provide feedback

Given these two characteristics, it should be evident that formative assessment is an
integral part of the learning and teaching process, not separate from it. Formative
assessment, therefore, needs to be built into one’s scheme of work. It should be part of
the planned developmental process.

Regarding the second characteristic of formative assessment, which is to provide
feedback, it is important to remember that the feedback is for a variety of stakeholders
and purposes.

Reflect
Brainstorm, preferably with a partner or in a group:

Who are the potential stakeholders in the learning process and what are the
purposes for providing feedback?

The primary stakeholders of formative feedback are teachers and learners, but parents
should not be forgotten. Let us look at each group in turn.

a. Teachers need to ascertain how well their learners are progressing. Feedback
informs them about the progress their learners are making and helps to close
the gap between actual and desired performance. It is a means of diagnosing
problems and ultimately of improving learning and teaching.

b. Feedback helps learners understand their progress and is a way of building
their confidence. It should focus on what they can do and what they have
mastered so as to motivate them. Since learning is likely to be incremental,
learners are unlikely to see improvements in their marks or scores from one
assignment to the next, even when they are making progress. Providing
learners with feedback allows them to see that their effort does not go
unnoticed.
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c. Other stakeholders, particularly parents, depend on feedback to know that the
children are making progress.

2.3 Roles of teachers and learners |

2.3.1 Role of teachers

Reflect
Brainstorm, preferably with a partner or in a group:

In what ways do you think the teacher’s role in the assessment process has
changed with the introduction of formative task-based assessment?

In formative assessment the classroom teacher plays a much more pivotal role in the
assessment process than in the past. It is the classroom teacher who determines the
how, what and why of assessment, rather than an administrator or outside body (such
as the Hong Kong Examinations and Assessment Authority (HKEAA)). It is,
therefore, imperative that teachers understand how to design assessment tasks and
how to give feedback to learners on their performance.

Teachers face a number of challenges when introducing formative assessment into
their classes. They need to strike a balance between teaching and assessment, and at
the same time provide adequate and meaningful feedback without creating an undue
workload for themselves. They can achieve this if they recognize that assessment is a
collaborative task which should involve their learners as well as themselves.

2.3.2 Role of learners

Reflect
Brainstorm, preferably with a partner or in a group:

How can learners be involved in assessment?
Why is it important to involve learners in the assessment process?
What implications does involving learners have on the design of assessment?

Learners can be taught to assess their own performance, i.e. to self assess and to
assess their peers’ performance. To do this they need to understand the criteria used to
assess them. It is therefore important that criteria used are made explicit to learners
and are drawn up using language that is understandable to them. This helps to
demystify the assessment process, and by being transparent the assessment process
should ultimately help learners learn.
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Self assessment involves learners in determining their own achievement or lack
of it in the light of goals set either by themselves or others. Ideally these goals
should be set by the learners themselves, since only they can specify their own
requirements, rate of learning, etc., yet initially learners may equate these goals
with those of their teachers because they do not know how to set attainable
goals of their own. ... Only once they have grasped the evaluative criteria as a
result of learner training will learners be able to set realistic goals for
themselves. (Lewkowicz & Moon, 1985: 49).

Self assessment is important since it helps learners perceive their own needs and to
understand the demands of the course as well as any assessments that they are
required to complete. It fosters learner independence which is particularly important
for successful language learning.

Involving peers in the assessment and feedback process also has other distinct
advantages. Learners bring with them different levels of abilities and experience and
so they should be able to help each other as they work together. In doing so, they will
become more aware of the criteria used to judge them and ultimately better able to
judge their own progress. They will also be sharing the responsibility for feedback
with the teacher, which, if well managed, will reduce the marking workload. However,
it is important to recognize that for peer and self assessment to be successful, their
teacher must invest time initially on learner training and on explaining assessment
criteria.

2.4 Considerations in designing formative assessment tasks |

You will need to consider the following when designing formative assessment tasks:

identify the specific learning targets and objectives you want to assess;
set specific aims, i.e. decide what the aims of the assessment are;
consider the type of assessment task appropriate to your aims;

design / modify a task to meet your assessment aims;

identify criteria by which learner performance will be judged; and
develop a feedback mechanism to use for the assessment.

Let us return to Task B in section 2.1, repeated here for ease of reference, and relate it
to the points above:
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Reflect

Turn the following task into an assessment task by completing the steps below.

Task B

You are going to have a barbecue on Sunday. Tell your partner how to get to your
house for the event.

Step 1: Identify the specific targets and objectives to which it relates.

Step 2: Decide on the specific aims of the assessment.

Step 3: Modify the task as necessary.

Step 4: Set out the criteria by which learner performance will be judged.

Step 5: Decide how you will provide feedback to learners on their performance.

Specific learning targets:
To exchange an informal oral message
- to converse and exchange points of view about feelings, interests, preferences,
ideas, experiences and plans (ISb in KS3); and
« to provide or find out, select, organize and present information on familiar and
less familiar topics (KSa in KS3).

Aim of the task:
To assess the learner’s ability to provide a sequence of directions

Task modification:
Provide the learners with more detail so that they know the focus of the assessment.
For example:
You start by saying:
I’m having a barbecue on Sunday and I hope you’ll come.
To get to my house you ...

Criteria:

You can select and adapt criteria from the various observation and feedback
instruments that are included in this package. For example, if we take the feedback
sheet on pages 33-34, you will notice it is too complex for assessing the above task.
You will need to adapt it selecting those items which are most relevant for your needs.

Of the 6 subcategories identified in the generic feedback sheet on pages 33-34, you
may decide to focus on only 4: Content, Communicative strategies, Pronunciation and
fluency, and Grammar and structure. You may further decide to focus on a single
criterion in each category as indicated below:

e Content
Accuracy with which directions are provided
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o Communicative strategies
Ability to check speaker’s comprehension

e Pronunciation and fluency
Use of appropriate intonation and stress patterns

e  Grammar and structure
Accurate use of imperatives

Notice that the criteria for pronunciation and fluency as well as grammar and structure
are taken from the original feedback sheet, while the others have been developed
specifically to reflect the demands of the task.

Feedback to learners:

There are many ways in which feedback could be provided to learners, for example,
through the feedback sheet presented below. The feedback should reflect the criteria
for judging learner performance.

NAME: CLASS: DATE:

TASK: Giving directions

Content
Accuracy with which directions are provided
(needs improvement / satisfactory / well done)

Communicative strategies
Ability to check speaker’s comprehension
(needs improvement / satisfactory / well done)

Pronunciation and fluency
Use of appropriate intonation and stress patterns
(needs improvement / satisfactory / well done)

Grammar and structure
Accurate use of imperatives
(needs improvement / satisfactory / well done)

To encourage learners to self assess their performance and to see how well their self
assessment agrees with the teacher’s assessment, learners could be asked to complete
the following sheet.
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NAME: CLASS: DATE:

TASK: Giving directions

Content: Yes / To some extent / No
I can give directions that are understandable

Communicative strategies: Yes / To some extent / No
I have strategies to check that the person I am talking to
understands me

Pronunciation and fluency: Yes / To some extent / No
I can use my voice to communicate meaning and interest

Grammar and structure: Yes / To some extent / No
I can give directions grammatically (e.g. Take the
second on the left)

2.5 Providing feedback to learners on formative assessment tasks

We have already indicated that providing feedback to learners is central to successful
formative assessment. Ensuring feedback is comprehensible to learners is of
fundamental importance as this will not only help in their learning, but will also
contribute to their ability to self and peer assess. At the same time, it is necessary to
design feedback mechanisms that are not too time-consuming to complete.

The form of feedback provided to learners will vary according to the objectives of the
task being assessed and the purpose of the assessment. It is important to remember
that feedback does not always have to come at the end of a task or activity. Teachers
should provide ongoing feedback so that their learners perform to the best of their
ability. While a class is working in groups, for example, the teacher may go around
the class, note strengths, weaknesses and points the groups should pay particular
attention to, provide oral feedback at an opportune moment, and then let the groups
continue with their discussions.

Reflect

Here is a list of mechanisms which you can use to provide feedback. Which forms
of feedback do you use? When? How frequently?

Observation sheets
Feedback sheets
Conferencing
Journaling
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Let us look at each of these in turn, before we discuss how to select the most

appropriate feedback mechanism for a particular task.

2.5.1 Observation sheets

Observation sheets allow you to make notes while the learners are working and then
provide feedback to the whole group. It is non-intrusive in that you do not have to

interrupt the flow while learners are working.

There are literally dozens of different types of observation sheets focusing on
different aspects of learner performance. The following sample sheet is designed to
record a learner’s mastery of the conversation strategies he or she will need in order to
take part successfully in small group discussion, problem-solving or decision-making

tasks.

Contribution to small group discussion observation sheet

Key:

5 - outstanding

4 — above average
3 —average

2 — below average
1 - unsatisfactory

Name: ....ovveeeeeei, Class: ...ovveeeiiiiiiiiiii Date: ..coovviinane

—_

The learner participates in discussions

The learner uses appropriate non-verbal signals
The learner’s contributions are relevant

The learner is able to negotiate meaning

The learner is able to convey factual information
The learner can give personal opinions

The learner can invite contributions from others

The learner can agree/disagree appropriately

© ®© N oo g » W D

The learner can change the topic appropriately

(1/2/3/4/5)
(1/2/3/4/5)
(1/2/3/4/5)
(1/2/3/4/5)
(1/2/3/4/5)
(1/2/3/4/5)
(1/2/3/4/5)
(1/2/3/4/5)
(1/2/3/4/5)

(Adapted from Nunan, 1988: 142 - 3)

The above observation sheet would be appropriate for a task such as the following:

Task:

You are going to organize a class outing for the end of term.

31



Unit Two Part1

Decide with your group members:
— where you would like to go
— what you would like to do there
— what you think classmates should bring
— what you would like the school to provide

Give 3 reasons for your choice of outing.

Reflect

What changes would you make to the observation sheet if it were to be used
during a jigsaw listening task?

2.5.2 Feedback sheets

Feedback sheets vary considerably depending on whether they are designed to
provide feedback on written or oral performance, the aims of the assessment and the
level of learners. Overly complex sheets should be avoided as they often detract from
the purpose of the assessment. If the aim of the assessment is to determine whether
learners are able to ask for and give directions, then the focus of the feedback sheet
should be on the degree to which they are able to accomplish this. Similarly, when
giving feedback on a piece of writing, the teacher may decide first to focus on content
and have learners work on that aspect of their writing before moving on, at a second
stage, to comment on their language and mechanics.

The EMB provides a number of generic feedback sheets for teachers’ use in
documents such as CDC English Language Key Learning Area Curriculum Guide
(Primary 1 - Secondary 3) 2002. Teachers, however, must remember that these
generic feedback sheets need to be adapted if they are to provide useful feedback to
learners. They need to be adapted to meet the specific needs of any particular
assessment.

Reflect

Study the following sample feedback sheets from CDC English Language
Education Key Learning Area Curriculum Guide (Primary 1 - Secondary 3)
2002. Appendix pp. A19 — A22.

How might these feedback sheets be used? What do you see as the pros and cons
of using such feedback sheets?
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Feedback Sheet (Generic)

Speaking: Conversations & Discussions

Underline the appropriate item, tick the appropriate box and add comments below.

Unit Two Part1

Needs
Improvement

Satisfactory

Well Done

Content

e Adequate overall content

e (larity of ideas

e Relevance of ideas

e Originality / Creativeness / Insightfulness of
ideas

HInnn

HiEInn

Himnn

Communicative Strategies
¢ Ability to use strategies such as:
+ Making an opening

Explaining
Clarifying
> Restating
> Offering examples
Agreeing
Disagreeing
Taking turns
Questioning
Self-correcting
Suggesting
Summarizing
Making a conclusion

NN

Dooooood

L0

DU Ongodn

NN

Do oooodd

e Demonstrating
» Confidence

Interest in conversation / discussion
Respect for others
Open-mindedness
Effective use of non-verbal features
(e.g. eye contact, gestures, movement,
pauses)

ooood

NN

oo ogd

Genre & Task Requirements
e Observing time-limit
e Authenticity of speech
(e.g. no memorized speech / utterances)

00

L0

04
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Needs
Improvement

Satisfactory

Well Done

Pronunciation & Fluency
e Audibility

e Pace

e Correct pronunciation
e Intonation

e Stress

Ooood

Doodn

Ooood

Language & Style

e Choice of words

e Variety of expressions
e Degree of formality

e Range of vocabulary

oo

oo

oo

Grammar & Structure
e Accurate use of:
» Tense
Word order
Subject-verb agreement
Connectors (e.g. but, and, so)
Modals (e.g. can, must, may)
Prepositions
Pronouns
Articles
Imperatives
Gerunds & infinitives
Sentence structure

OOoOooooodgdoo

OOoOooooogdoo

LOoO00ooooood

Comments

Grade
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Feedback Sheet (Generic)

Writing: Stories

Unit Two Part 1

Underline the appropriate item, tick the appropriate box, and add comments in the

‘Comments Box’ at the end.

Needs Well
Improvement | Satisfactory Done
Content
e Ideas relate to the title of the story ] U] UJ
e Ideas are original and creative ] UJ (]
Organization
e The story has a beginning, a middle and an end ] UJ UJ
e The beginning is made up of at least one
paragraph that
% tells where and when the story takes place ] UJ UJ
% introduces characters l ] [
e  The middle has paragraphs that
% tell what happens O] O UJ
% are logically ordered ] UJ UJ
%+ are connected to each other ] UJ (]
e The end is made up of at least one paragraph that
¢ concludes / offers a solution [] [] []
Task Requirements
e Word limit is followed ] UJ UJ
Language & Style
e A story telling style is used ] UJ (]
e  Voice is consistent ] UJ (]
e  Descriptive language is used ] UJ (]
e  Meaning is clear ] UJ (]
e  Use of words is appropriate ] U] UJ
Grammar & Mechanics
e  The story is accurate in
% Tense O (] (]
% Word order O] (] (]
% Subject-verb agreement ] UJ (]
% Connectives (e.g. but, and, so) ] U] U
% Modals (e.g. can, must, may) ] ] ]
+ Prepositions [l (] (]
% Pronouns ] UJ (]
% Articles ] UJ (]
% Gerunds and infinitives ] ] [
% Sentence structure 0 U (]
< Punctuation ] UJ (]
% Spelling ] UJ (]
Comments Grade
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At its most superficial level, the sheets can simply be used as a checklist to provide an
overview of learners’ strengths and weaknesses. In this case, you would check off
each item and add specific suggestions in the “Comments” box to help learners to
make improvement in areas that need to be improved before handing the feedback
sheet back to the learners. The feedback sheets on the previous pages are intended to
serve as a template. Teachers are strongly encouraged to modify the feedback sheets
to meet the specific assessment needs.

Both feedback sheets are quite comprehensive, covering a range of skills. However,
this comprehensiveness can be a drawback, particularly if you need to provide
feedback to a large number of learners.

Reflect

Develop a feedback sheet for the following writing task. Use the same main
criteria (i.e. Content, Organisation, Task Requirement, Language & Style,
Grammar & Mechanics) as in the feedback sheet above.

Task: Write a short article for the school magazine about your class outing to
Shek O.

When constructing your own feedback sheets you need to consider the following.

a. Feedback sheets serve several important functions:
e They facilitate formative assessment by expediting the gathering and
dissemination of feedback for learners
e They ensure that feedback is deliberately and systematically solicited /
disseminated on a range of criteria (general or specific)
e They facilitate learner development by contributing to the learners’ ability to
reflect on and communicate about their own learning

b. Feedback sheets typically have three features:
e (Categories of feedback
e Individual comments
e A scoring / grading component (optional)

c. Feedback sheets should allow for:
e A degree of flexibility in how learners might approach the assessed task
e A wide variety of users

d. Feedback sheets should take into account:
e The language level of the learner
e Training given to learners which can assist them in
— preparing for and reflecting on a task
— communicating about their performances
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2.5.3 Conferencing

Conferencing may be done with individual learners or in groups. This is a very
effective means of providing feedback to learners as they may ask questions and the
teacher may also ensure that they understand the comments being made about their
work. As Genesee and Upshur (1996: 109) point out, conferences may help teachers
understand ‘the processes, strategies, and approaches learners use in the performance
of their school work and language-related tasks’. However, they are very time-
consuming. It is therefore important that conferences are focused and have a realistic
goal. As the teacher you will need to make some decisions in advance. The first is
how you will conduct the conference. Will you do it with individual learners or
groups of learners? Conducting group conferences saves time. Also, how often will
you conduct conferences? Will you rotate around the class so that you have a face-to-
face conference with each learner once a year or once a term? Obviously you should
spread the conferences out rather than have all of them within a week or a day.

Another area to which you will need to give some thought is the focus of the
conference. Will you focus on discussing the content of a piece of writing, the
language used so that the learner can improve on it, or on learners’ progress on, for
example, a project. It is also important that you keep a record of all conferences you
hold.

Teacher-Student Conferencing
Record Sheet

Name: Class: Date:

Goals:

Summary of discussion:

Progress noted:

Follow-up:
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Alternatively the conference record may take the form of answers to a number of
specific questions such as those below:

e What do you like about this work?

e What do you think you did well?

e How does it show improvement from previous work? Can you show me the
improvement?

e Did you have any difficulties with this piece of work? Can you show me
where you had difficulty? What did you do to overcome it?

e What strategies did you use to figure out the meaning of words you could not
read? Or, what strategies did you use when you wanted to use a word you did
not know how to write?

e Are there things about this work you do not like? Are there things you would
like to improve?

e When you are reading and come across a word or something that you do not
understand, what do you do? When you are writing and have difficulty in
writing what you want, what do you do? (Genesee and Upshur, 1996:110)

Conferencing is a way for teachers and learners to communicate about individual or
group learning needs and for teachers to assess how well learners are understanding
and applying what they have learnt. The following practical guidelines should help
you ensure that the conferences you hold with your learners are effective.

a. Determine your purpose in holding the conference. Conferences are generally
held to give feedback and open up communication between the teacher and
learner(s).

b. Set realistic goals. Effective conferences should be focused and have specific
achievable goals. Trying to go over too much in one conference is unrealistic and
unproductive. Not focusing on goals can also lead to confusion and cause the
learner to respond passively. The following are some examples of focused
conference goals:

e to improve the grammar of an essay;

e to revise a letter in order to make a better connection with the intended
reader; and

e to discuss progress on a particular task or project.

c. Set guidelines. Make sure learners know where, when and what they need to
bring with them to the conference. Set and keep time limits and actively manage
the time, otherwise you won’t be able to get through all your conferences.

d. Reflection before the conference is essential. Learners and teachers need to
consider questions they have in light of the goals that have been set for the
conference. If you are conferencing about a script you might give back a first draft
of the script with a few questions written on it for the learner to reflect on before
coming to the conference.

e. Focus on practical issues. Whenever possible, have learners bring in the items
they are working with, whether that be a piece of writing, a set of notes, a
recording or a piece of reading, so that you can focus on practical issues.

f. Keep focused but don’t ignore other important issues. Although goals are very
important, don’t let them blindly get in the way of important learning
opportunities that may spontaneously arise.
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Don’t get caught up in the trees and forget about the forest. Make sure that
you don’t get bogged down in small details. Prioritize and focus on the most
significant points. If you spend your time on insignificant matters (e.g. discussing
all the various rules of article usage when you should have been focusing on
improving the overall vocabulary of the writing), the conference may feel like a
waste of time to both the learner and you.
Be encouraging. Don’t just focus on the negative. Make sure that when
conferencing you reinforce the positive things the learner has done. Without this,
conferencing can very easily become a dreaded event for both the learner and
teacher. A good rule is to start with the positive. A nice opening is “Let me tell
you what I liked about your ...” Whenever possible try to return to positive ideas
at the end of the conference too. For example, “It sounds like you have lots of
good ideas you can include in your next draft.”
Ask open-ended questions that encourage discussion. Don’t limit our
conference questions to ones that only elicit yes-no responses. For example,
instead of asking “Did you like doing this project?”, ask a question that will elicit
more of a response such as, “Tell me what you liked about the project.”
Give learners ample opportunity to ask questions and / or bring up issues.
Conferencing is not interrogation. It must be two-way. Not all learners will want
to take the initiative to ask questions or bring up issues so you will need to
encourage them to do so.
Don’t get caught in a teaching trap. Some learners may want you to just re-
teach them individually in a conference, but this is the time for you to elicit from
them what they know and what they have learned. If you find yourself talking all
the way through a conference, you’ve fallen into the trap.
Provide appropriate responses. This will vary depending on the conference
goals and the individual needs of learners. Responses may include:

o referring learners to supplementary or Self-access Language Learning
(SALL) materials;
discussing problem-solving or time management techniques;
explaining misunderstood information;
modeling a revision / editing technique;
offering feedback on ideas and language; and
discussing options for revising.
. Summarize what’s been covered before ending the conference. Remind
learners of the purpose of the conference and what has been achieved in the course
of it.
Set plans for follow up actions. Before ending the conference, the teacher should
help learners set realistic post-conference plans / goals. For example:

e to check and, if necessary, revise the tenses in his / her script;

e to rewrite several sentences in the letter to create a better connection with

the reader; and
e to write up the progress on a project thus far and write up an action plan
for the remaining work.

Make sure you as well as the learners record post-conference plans so that you can
follow up with the learners and ensure accountability.
Reflect on and record learner progress. If the purpose of the conference was to
elicit a performance, score it. Consider what you’ve learned about individual
learners and make notes. If trends emerge, incorporate what you’ve learnt into
your teaching plan.
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2.6 Eliciting learner feedback |

So far we have dealt with feedback from the teacher to the learners. But, feedback can
be channeled in the opposite direction, from learners to teacher. As we noted in
section 2.3 above, self and peer assessment may provide teachers with useful
information regarding how learners view their own or their peers’ performances.

2.6.1 Self and peer assessment form

The range of tools that can be used for self and peer assessment are numerous. We
shall take one example of each to illustrate how they can be made to fit their specific
purposes.

The self assessment form below has been designed to find out how well learners
believe they can perform on one of the tasks introduced in Unit One.

Self Assessment Form

Instructions: Put a cross (x) in the box which you think best indicates your
performance on the task you have completed. Then complete the comments at the end
of the form.

Task: You would like to try out the fancy new ltalian restaurant “ll Gondoliero” tonight
Unfortunately, no one is free to accompany you to dinner (this can be changed to include a
dinner partner). Look up the phone number of the restaurant in the phone book and call to
reserve a table for one at an appropriate time this evening. You will have to speak with the
answering machine as the staff do not come in until 5:00 p.m.

| was able to leave a clear and comprehensible message
giving all the necessary information (name, purpose of call,
time of reservation, no. of guests, appropriate greetings). 4 0O

| was able to give most or all of the information required,
but my message was somewhat hesitant and possibly not
well organized. 3 O

| was able to give some of the information required hesitantly.
My message lacked fluency. 2 [0

My message was not complete or fluent enough to make

a successful booking. 1 0
| was not able to say anything. 0 O
Comments

| did the following well
| need to improve
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Reflect

Identify a task you have used with a group of your own learners and design a self
assessment form for your learners. Show the self assessment form to a colleague
for comment.

We mentioned above (section 2.3) that self and peer assessment should help learners
understand how they are evaluated. We may therefore want them to use the same
checklists / feedback sheets that we plan to use to assess a task. We may, however,
adapt these to make the task of assessment manageable for the learners. One common
way of doing this is to have learners focus on one aspect of performance. If, for
example, we were planning to use the following feedback questionnaire to assess an
oral presentation we could divide the class into 4 groups with each group focusing on
assessing one aspect of the presentation.

Peer Feedback Questionnaire

As you watch the presentation, put a tick in the appropriate box. 1 = agree; 2 = not
sure; 3 = do not agree
Content: 1 2 3
The content of the presentation was interesting 0] 0] 0]
The content was relevant O 0 O
Organisation:
The content of the presentation was well organized O O O
The presentation had a clear introduction O O O
The presentation was brought to an end

with a relevant and clear conclusion [ [ [
Language:
The presenter was easy to understand 0 0 O
The presenter made few mistakes and these did not

prevent me from understanding O U U
The pronunciation was clear O O O
Communicative Strategies:
The presenter maintained eye contact with the class 0] 0] 0]
The presenter used body language to help

get his / her message across O O O
The presenter used good visual aids to illustrate the O O O

content
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2.6.2 Journaling and keeping a log

Journaling is the final means of giving feedback that we consider. Encouraging
learners to write a journal can open a dialogue between the learners and their teacher,
thus providing two-way feedback. As Genesee and Uphur (1996: 127) point out,
through the use of journals:

Learners can become more aware of the criteria by which assessment
is based; they may gradually internalize these criteria and thus be in a
better position to monitor and judge their own learning.

However, it must be remembered that learners need to build their own confidence in
making entries into their journals. They may need encouragement from the teacher
and therefore it is important that the comments the teacher makes are supportive.
Learners need to have the freedom of what to write and they need to know that their
entries will not be graded in any way.

As a first step to encourage learners to keep a journal in which they should be free to
make open-ended comments, it may be a good idea to introduce learners to keeping a
log in which they respond to prompts. A log differs from a journal, therefore, in that it
is more structured. After completing an assessment task, learners could be asked to
respond to the following prompts:

Assessment Log

« This week / today I completed the following task:

o I think I did the following well:

o I think I could have done the following better:

« I had the following difficulties:

« Ienjoyed/ did not enjoy doing:

o Other comments:

o Teacher’s Response:

42



Unit Two Part 1

Learners need to be given time to make entries into their log or journal. They should
have a separate book or file for keeping their entries together. Even for a journal entry
they should be provided with a template such as the one below:

Date:

Assessment Task:

My comments:

My teacher’s response:
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Part2 Exemplar Assessment Tasks for KS3
Task 1: Process writing task
Overview of task

In groups, learners design a brochure for the Hong Kong Tourism Board describing 4
attractions in Hong Kong which would appeal to young people of their own age.

Task guidelines for learners

Writing a Tourist Brochure

Imagine the Hong Kong Tourism Board has asked your class to design a brochure that
would be of interest to young visitors of your own age. In groups of 4, design the
brochure describing FOUR sites suitable to young people of your own age coming to
Hong Kong. Complete this task by following the steps below:

Step 1: Group Task.

Discuss in your groups which sites young people would want to visit in Hong Kong.
Choose one site each to investigate. For homework find out as much as you can about
the site, where the site is, when it is open, what one can see / do there, what the
facilities are, how one gets there, etc. Bring this information to the next class.

Step 2: Group Task.

Exchange information with your group members. Tell them about the site you have
found out about. Then decide how you are going to present the information in your
brochure, what order you want to put your sites in, what illustrations you need, what
title you want to give the brochure, etc.

Step 3: Individual Task.
Write a description about your chosen site (120 words). Remember to say why it is
interesting. Proofread it carefully, then hand it to your teacher.

Step 4: Group Task.

In your groups edit your work based on your teacher’s comments. Then put together

your brochure. Your brochures will be assessed on the following basis:

(a) Task fulfillment: would your selected sites appeal to young people?

(b) Accuracy of language and information provided: is the brochure written in good
English? Is the information provided accurate?

(c) Attractiveness of final written submission: is your brochure really attractive? Can
you make it more appealing?
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Notes for teachers

(1) Assessment focus
The task 1s intended to assess the ability of learners
e to generate ideas relevant to the experiential content of the task (tourism);
e to demonstrate a degree of mastery over the ‘tourist brochure’ genre;
e to draft ideas, and then to revise and polish initial written efforts incorporating
feedback and suggestions from fellow learners and the teacher; and
e to clarify and develop ideas by making revisions to own written texts through
personal reflection and talk with others.

The task is designed to meet the following Learning Targets:

e to converse and exchange points of view about feelings, interests, preferences,
ideas, experiences and plans (ISb in KS3);

e to obtain and provide objects, services and information in real and simulated
situations (ISe in KS3);

e to provide or find out, select, organize and present information on familiar and
less familiar topics (KSa in KS3);

e to identify and discuss ideas in spoken and written texts, form opinions and
express them (KSc in KS3); and

e to clarify and develop ideas by making revisions to one’s own written texts
through personal reflection and talk with others (KSe in KS3).

(i) Relation to the curriculum

Process writing is an important element within the curriculum (CDC English
Language Education Key Learning Area Curriculum Guide (Primary 1 - Secondary 3)
2002, pp. 108 — 109). This task therefore clearly reflects an important educational
imperative.

(ii1)) Advice on using the task

It is assumed that the learners will have been introduced to the tourist brochure genre
and they will have looked at some tourist brochures in an earlier lesson. The focus
here is to have the learners identify those sites they think would be interesting to
visitors of a similar age. Each member of the group should write about one site, so
that you can assess and give feedback to individuals on their writing. However, to
encourage learners to revise and edit their work and also to give each other feedback,
this assessment task has been devised as a process writing one. Here is a suggested
four-step procedure for learners to follow:

exchange work and read each other’s drafts;

write a list of questions for the original author / writer;

discuss questions; and

negotiate and decide on changes to be made.

Proposed feedback mechanism
This type of task lends itself to a written feedback sheet which the teacher can

complete on first reading each learner’s contribution and then again once the brochure
has been put together. The feedback sheet could focus on the following:
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Feedback Sheet
(1=needs improvement, 2=satisfactory, 3=well done)
Content 1 2 3
Is the content relevant to the topic of tourism in Hong Kong? O O W
Does it address the specified audience? O O [
Organization
Does the piece exhibit characteristics of ‘tourist brochure’ genre? [] O O
Language use
Are the language structures appropriate to the
‘tourist brochure’ genre? O O [
Is the choice of vocabulary appropriate for a tourist brochure? O O W
Incorporation of peer feedback
Do 1* and 2™ drafts clearly demonstrate an ability on the part
of the learner to revise his / her initial effort in the light of peer
feedback? O O W
Generic
Does the piece display imagination and creativity? O O W
Additional comments:

The teacher may decide to include additional comments only once the brochure has
been completed, thus making the marking load easier, and ensuring that learners work
out how they can improve their writing rather than having the teacher tell them how.
The peer evaluation questions can reflect the same criteria as those used by the
teacher. In the final stage of the writing, once the group task has been completed, the
teacher and learners may decide to focus specifically on the following 3 criteria when
deciding which brochures are the most effective:

1. task fulfillment: whether selected sites would appeal to young people;
2. accuracy of language and information provided; and
3. attractiveness of the final product.

Adapting the task

There are numerous ways the task can be adapted. Learners may elect to present the
final brochure collaboratively, and have a group rather than individual assessment.
Also, the topic of the brochure may be adjusted to, for example, historical sites in
Hong Kong, or to a brochure advertising the learners’ school, the clubs and societies
at the school, etc.
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Task 2: Speaking (a monologue)
Overview of task

In this speaking task learners record information familiar to them in a continuous
monologue (approximately 90 seconds).

Task guidelines for learners

Requesting Information

Your best friend is going to a language school in London for two weeks in August.
You would like to go with her. You phone the school to get more information about
courses on offer and hear the following message:

‘We are sorry that there is no one to take your call at the moment. If you wish to know
more about any of our courses, please leave your name, full address, telephone
number, age if you are 17 or under, the type of language course you are interested in
and when you would like to come to our school. We shall send you all the relevant
information promptly. Thank you for calling Angloschool.’

You do the following before leaving the message on the phone:

e Practise giving the necessary information to your partner. Remember to spell out
words that may be difficult to understand such as street names.

e Then look at the form your partner has completed while you were speaking.
Discuss with your partner how you can improve your presentation.

e  When you are happy with your presentation, record your message giving all the
relevant information.

Notes for teachers

(1) Assessment focus
The task is intended to assess learners’ ability to:
e respond to a request for information;
e present familiar information clearly and coherently;
sustain spoken discourse for 60-90 seconds;
use appropriate stress and intonation;
spell out words;
provide numbers; and
use short forms.

The task is designed to meet the following Learning Targets:
e to produce or exchange a range of formal and informal messages both oral and
written (ISc in KS3);
e to obtain and provide objects, services and information in real and simulated
situations (ISe in KS3); and
e to provide or find out, select, organize and present information on familiar and
less familiar topics (KSa in KS3).
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(i1) Relation to the curriculum

Learners need to build up confidence in providing information and sustaining spoken
discourse on familiar topics (see CDC Syllabus for English Language (Secondary 1 -
5) 1999, p. 66).

(ii1)) Advice on using the task

Since the task is intended for formative assessment, learners should be given ample
opportunity to rehearse what they want to say and to receive feedback from their
partners. The partner could be asked to complete a form such as the one below to
check that the information given is easy to understand.

While you are listening to your partner take down the following information:

Name:

Address:

Telephone number:

Age:

Type of course:

Wants to start course in:

Proposed feedback mechanism

Although there are a number of ways learners could be given feedback on the above
task, perhaps the most effective would be for them to receive a sheet like the one
below. It is to be completed by the teacher while listening to the learners’ recordings.
This would indicate where the teacher was not able to retrieve the correct information.
Additional comments on stress and intonation as well as use of short forms such as
“I’'m” and “I’d” could be added at the end.

Here is the information I heard on your tape:

Name:

Address:

Telephone number:

Age:

Type of course:

Wants to start course in:

My additional comments are as follows:
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Adapting the task

The advantage of such a task is that it is possible to give learners individual feedback
on their spoken language. There are numerous ways such a task may be adapted.
Learners may be asked to look up information about a museum or shop in Hong Kong
and then record the information about opening and closing hours, facilities, how to get
there, etc. This could be done for a friend or as a tourist information recording.
Alternatively, while working in pairs learners may be given different information
(jigsaw task) which they need to share or exchange in order to complete a form.

Task 3: Integrated project

Overview of task

In this project learners gather information on a specific topic through emailing
learners in another school and then use the information to complete a group
presentation. This task will encourage learners to broaden their horizons beyond the
immediate context of their own school.

Task guidelines for learners

School Life

You are going to do a project in which you find out about school life in places outside
Hong Kong. Each group will be asked to find out about a different school. You will
then exchange emails with a group of learners in another school. At the end of the
week you will present the information you have collected to your class.

You want to find out about:

The school routine and the school timetable;

The facilities at the school;

The range of activities at the school;

The size of the classes;

The number of students at the school;

¢ School holidays;

e What the students you are ‘talking to’ like / dislike about the school; and
e Any other interesting information you can think of.

You should follow the steps below.

Step 1: In your group write down the questions you want to ask about the other
school. Think about the order in which you want to ask the questions. Then try asking
each other the same questions about your own school (i.e. those you have written
down). Show your questions to your teacher.

Step 2: Revise your questions based on your teacher’s feedback. Then send your
revised questions to your assigned group in Singapore, Australia, Britain, etc.
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Step 3: Once they have replied, check that you understand their answers. Do you need
your friends to clarify any points for you? Do you need any more information? Would
you like your friends to send you any pictures of their school or themselves?

Step 4: Make a table comparing your school with a school in Singapore, Australia or
Britain. Then decide how you are going to present this information to the rest of the
class. Practise giving your presentation. Each member of the group should rehearse
their part of the presentation while the other members listen and give suggestions for
improvement. Each member of the group will need to talk for about 2 minutes.

You will be assessed on your presentation (individually) as well as the questions your
group write and the table you complete showing the similarities and differences
between your school and the one you have investigated.

Step 5: Present your information to the rest of the class. As each group presents,
identify the similarities and differences between the different schools. Take notes
while you are listening.

Step 6: Submit to your teacher your questions and the answers you have received as
well as the table you completed using the information you received.

Notes for teachers

(1) Assessment focus
The task is intended to assess the ability of learners
e to ask for information using grammatically correct questions;
e to clarify and develop ideas by making revisions to own written texts through
personal reflection and talk with others;
e to plan and deliver a group presentation; and
e to identify and discuss ideas in spoken and written texts, form opinions and
express them.

The task is developed to meet the following Learning Targets:

e to produce or exchange a range of formal and informal messages both oral and
written (ISc in KS3);

e to obtain and provide objects, services and information in real and simulated
situations (ISe in KS3);

e to provide or find out, select, organize and present information on familiar and
less familiar topics (KSa in KS3);

e to interpret and use more extensive information through processes or activities
such as sequencing, describing, classifying, comparing, explaining, predicting,
inferring, summarizing and drawing conclusions (KSb in KS3);

e to identify and define problems from given information, consider related
factors, solve the problems and explain the solutions (KSd in KS3);

e to clarify and develop ideas by making revisions to one’s own written texts
through personal reflection and talk with others (KSe in KS3); and

e to understand how the English language works in relation to basic differences
between formal and informal contexts and how different texts are organized
and expressed; and apply this understanding to one’s learning and use of the
language (KSf in KS3).
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(i1) Relation to the curriculum

As emphasized in the CDC Syllabus for English Language (Secondary 1-5) 1999,
project work is important for a number of reasons, including developing learners’
independence and integrating skills. This project integrates reading, writing, listening
and speaking. It also creates for the learners a genuine need to communicate in
English.

(iii)) Advice on using the task

It is important that the teacher sets up a link with other schools before learners are
given the task sheet. This will ensure that the groups will receive responses to their
questions and that each group is collecting different information so that there is a
genuine information gap when they are making their presentation to the rest of the
class. The teacher should check each group’s questions and advise where necessary.
The completion of this project will take at least 4 lessons, if learners are to have
adequate time to prepare their questions, organize their information and then present
their findings to the class.

Proposed feedback mechanism

Since the emphasis of this task is on the oral presentation, the teacher should focus
feedback on this aspect. Feedback on the ‘dialogue’ between the groups and the
students of the other schools can be based on indicating whether the questions were
correct and appropriate. The following feedback sheet (Version A) is generic and has
been designed to demonstrate to teachers the possible areas that could be assessed in
an oral presentation. Version B is an example of how the feedback sheet may be
adapted or simplified to suit the assessment focus as well as the level of a given group
of learners.
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Feedback Sheet
Speaking: Short Reports & Oral Presentations (Version A — Generic)

Underline the appropriate item, tick the appropriate box and add comments below.

Needs
Improvement | Satisfactory | Well Done

Content
e Enough information L] ] L]
e Clear ideas L] L] ]
e Relevant ideas L] [] L]
e Interesting / Original / Creative ideas L] [] L]
Organization
e Introduction

Interests the audience L] [] L]

States the purpose / focus of L] ] L]

presentation

+ Gives presentation plan (] [] ]
e Body
% Main points supported with L] ] L]

explanation / examples

Ideas logically developed L] [l L]
e Conclusion

Restates purpose / focus of O] [] []

presentation

Summarizes main points L] [] L]
e Signaling devices

Good use of connectors [l [l ]
Communicative Strategies
e Shows confidence [l [l ]
e Shows awareness of audience L] ] L]
e Uses body language effectively and make L] [] L]

right pauses

e Uses notes effectively L] [] L]
Genre & Task Requirements
e Suitable length L] [] ]
e Students’ own speech L] [] []
Pronunciation & Fluency
e Loud enough L] ] L]
e Not too fast or slow O] ] []
e Correct pronunciation L] ] L]
e Correct intonation and stress ] ] ]

52



Unit Two Part 2
Task 3: Integrated Project

Needs

Improvement | Satisfactory | Well Done
Language & Style
e Appropriate choice of words L] [] ]
e Variety of expressions L] ] L]
e Range of vocabulary L] [] []
e Degree of formality L] [ []
Grammar
e Correct grammar L] [] C]
Visual Aids
e Clear L] [] L]
e Relevant L] L] L]
e Effectively used L] ] ]
Comments Grade
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Feedback Sheet
Speaking: Short Reports & Oral Presentations (Version B — Adapted)

Needs
Improvement | Satisfactory | Well Done

Content & Organization

e Provides relevant information L] ] ]
e Well organized content L] ] L]
e Easy to follow L] ] L]

Communicative Strategies

e Shows confidence ] ] ]

e Shows awareness of audience [] [] ]

e Uses notes effectively L] ] ]
Pronunciation & Fluency

e Loud enough L] L] L]

e Not too fast / slow L] ] ]

e Pronunciation clear [] [] L]
Comments Grade

What aspects of spoken language one focuses on will depend largely on the teaching
plan. It is not a good idea to give feedback to learners on all aspects of language at the
same time as they will not be able to improve on all areas simultaneously. Aspects of
language such as grammaticality can be focused on at a later stage of the project when
looking at the written work submitted. To help learners understand the criteria being
used to assess them, peer feedback sheets should be based on those used by the
teacher.

Adapting the task
This task may be done through ICQ in real time if the teacher is able to establish
contact with other schools and ensure that learners can have access to the Internet at

the same time. The topic selected may also vary considerably. Learners could be
asked to find out about the culture of different places, the history of different places,
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the eating habits, etc. The real value of such a task, which admittedly takes time to set
up, is that learners are given a genuine opportunity to use English.

Task 4: Portfolio
Overview of task

A portfolio may be defined as “a purposeful collection of students’ work that
demonstrates to students and others their efforts, progress, and achievements in given
areas” (Genesee and Upshur, 1996). They may be focused on one particular skill or
aspect of language or be more general, covering a range of skills. In this task, learners
build up a portfolio in which they comment on the extensive reading they do
throughout a term / year. In the portfolio they keep a record of what they have read
and their responses to their reading. Responses may be in the form of questions, a
commentary, a poem or short story or even an illustration.

Task guidelines for learners

Your Portfolio

During the year you will keep a portfolio of all the extensive reading you complete.
For each book, short story, poem you read, you should fill out the following form and
then add it to your portfolio. Your portfolio will be looked at twice a term.

Reading report form

I have read (give details of the title, author, length)

I read this in (give details of when you read this and how long it took you to read)

It is about (give a summary of what you have read)

My comments on this reading are (here you are free to say why you liked / disliked

what you read; why you chose the reading; or you may write your own poem, short
story based on your reading. Feel free to illustrate your comments / review)

Notes for teachers

(1) Assessment focus

This task is intended to assess the ability of learners to respond to characters, events
and issues in imaginative and other narrative texts through written means by
expressing one’s reactions to what one has read.
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throughout a term / year. In the portfolio they keep a record of what they have read
and their responses to their reading. Responses may be in the form of questions, a
commentary, a poem or short story or even an illustration.

Task guidelines for learners

Your Portfolio

During the year you will keep a portfolio of all the extensive reading you complete.
For each book, short story, poem you read, you should fill out the following form and
then add it to your portfolio. Your portfolio will be looked at twice a term.

Reading report form

I have read (give details of the title, author, length)

I read this in (give details of when you read this and how long it took you to read)

It is about (give a summary of what you have read)

My comments on this reading are (here you are free to say why you liked / disliked

what you read; why you chose the reading; or you may write your own poem, short
story based on your reading. Feel free to illustrate your comments / review)

Notes for teachers

(1) Assessment focus

This task is intended to assess the ability of learners to respond to characters, events
and issues in imaginative and other narrative texts through written means by
expressing one’s reactions to what one has read.
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Task 4: Portfolio

The task is designed to meet the following Learning Targets:

to interpret and use more extensive information through processes or activities
such as sequencing, describing, classifying, comparing, explaining, predicting,
inferring, summarizing and drawing conclusions (KSb in KS3)

to identify and discuss ideas in spoken and written texts, form opinions and
express them (KSc in KS3)

to develop a response to imaginative literature including poems, songs and
dramatic texts through activities such as:

» participating in the presentation of texts

« identifying and discussing themes

» understanding and appreciating the effect of sound patterns including
rhythm and rhyme (ESa in KS3)

to respond to characters, events and issues in imaginative and other narrative
texts through oral, written and performative means such as:

« making predictions and inferences

- making evaluative comments

explaining one’s feelings towards characters and events

- expressing one’s reactions to issues

relating to one’s experiences

putting oneself in the imaginary roles and situations in the story

« participating in dramatic presentations (ESb in KS3)

to give expression to imaginative ideas through oral, written and performative
means such as:

« writing stories with a clear sequence of events and some description of
characters

providing oral and written descriptions of a situation, object or character
creating simple poems and lyrics using given models

« creating short dramatic episodes based on given situations (ESc in KS3)

to give expression to one’s experience through activities such as providing
oral and written descriptions of feelings and events (ESd in KS3)
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(i1) Relation to the curriculum

The CDC Syllabus for English Language (Secondary 1-5) 1999 (pp. 82-83) stresses
the need to provide learners with the opportunity to read extensively. The portfolio is
one way to encourage learners to take charge of their own reading and react to it in
their own way.

(ii1)) Advice on setting up the task

As long as there is a reading corner and a selection of appropriate reading material for
the learners to choose from, this task is very simple to set up. However, it is important
that the teacher monitors progress and encourages learners to use a range of responses.
Learners should be proud of their portfolios. They could be asked to write a short
piece about their portfolio at the end of the year as an introduction to the portfolio.
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Task 4: Portfolio

Proposed feedback mechanism

It is not necessary to provide learners with feedback on every task they complete.
What would appear more productive is to give more global comments each time you
see the portfolio. The feedback could focus on the following:

e  Whether the learner has done adequate reading;

e  Whether the learner has completed the forms giving the necessary information;
and

e The quality of the responses to the reading, and in particular on what you think
is good about the responses (noting improvement / lack of improvement over
time).

Adaptation of task

Learners could be asked to keep a record of all their extensive reading but for a final
assessment, select a limited number of entries (say 4) that they are most proud of.
That would give them the feeling of ownership, which is important when developing a
portfolio for any purpose.

Reflect

Develop your own assessment task using one of the above tasks as a model. In
addition to the task itself, identify

the assessment focus,

how the task relates to the curriculum;

the criteria by which you will evaluate learner performance; and

how you will provide feedback to your learners on their performance.
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Unit Three
Summative Assessment

In this unit, our attention turns from formative assessment to summative assessment.
This unit is divided into two parts: Part 1 deals with the characteristics of summative
assessment, the primary considerations for designing and using summative assessment
tasks as well as the criteria for evaluating learners’ performance on these tasks; Part 2
includes four sets of summative assessment tasks which have been designed
specifically for KS3 to illustrate how summative assessment tasks could be developed
and used.

Part 1 Designing and Using Summative Assessment

3.1 Characteristics of summative assessment |

Review the definition of summative assessment in Unit One (section 1.6.4) and
complete the following reflection task.

Reflect

In designing summative assessment tasks, which of the following will be different
from those used in formative assessment?

e task type
e assessment criteria
e feedback

In Unit One, we described summative assessment as:
e occurring typically at the end of a course or module of work; and
¢ intended to provide information to learners and other major stakeholders such
as parents and schools.

In task-based assessment, there is no reason for the type of task used for summative
assessment to differ from that used in formative assessment. All assessment tasks
should reflect specific learning targets and objectives. Thus, performance-type tasks
are equally applicable to summative as to formative assessment. Where the two types
of assessment differ is in the breadth of material covered. Since summative
assessment occurs at the end of a course, term or school year, it will include only a
selection of the material covered (a point we return to in section 3.2 below).

Summative assessment measures attainment and allows for the recording of the
learning progress. It usually takes the form of tests and examinations, though it is
becoming increasingly common for summative assessment to include other tasks such
as a project completed during the school year. This move away from assessments
based on a single test / examination gives learners the opportunity to perform to the
best of their ability. Not all learners perform well under examination pressure.
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Furthermore, tests / examinations do not always lend themselves to eliciting the range
of language structures and uses that have been the objective of teaching.

The results of summative assessment allow us to determine the degree to which
learners have attained specific learning objectives such as those identified for KS3. If
we are satisfied that a group of learners have reached the standard required for KS3,
the decision will be made for the learners to progress to KS4. Such a decision may
have an important consequence on learners’ future prospects. It is therefore crucial
that not only is the assessment valid, but that the results obtained are reliable. Validity,
as we saw in Unit Two, relates to whether the assessment tasks assess what they
intend to assess. Reliability, on the other hand, refers to the results obtained and
whether these would be the same if the same learners took the assessment on another
occasion provided that no further learning had taken place and regardless of who
marked the assessment if more than one person was involved in the process.

Whether summative assessment is norm- or criterion-referenced will be determined
by the purpose of the assessment. If we need to select the best candidates to, for
example, continue with their education, then norm-referencing would be appropriate.
However, if we are interested in whether candidates have mastered certain skills, then
we would not get the required information through norm-referencing. For example,
when assessing airline pilots we are interested in whether they can fly a plane safely
to a very high level of proficiency. Knowing which trainees were the best would not
suffice since it is possible that no trainee of a given group would have reached the
required standard to safely fly a plane.

Reflect

Within the school context, should summative assessment be norm- or criterion-
referenced?

If we are to track learners’ learning progress and to provide meaningful information
about learners to their parents, criterion-referencing would be more informative.
Therefore, criterion-referenced assessment is often carried out within the school,
regardless of whether it is formative or summative.

It should be noted that summative assessment may be internal and thus set,
administered and assessed by the teachers within a school, or external, that is,
designed and assessed by an examination body such as the HKEAA. Internal
assessments are considered to be of lower stakes than external assessments, since the
decisions taken based on the results of the former usually carry less consequence than
those of the latter. For example, the end of school year assessment may determine
whether a learner is promoted to the next class, while a public examination such as
Hong Kong Certificate of Education Examination will be a factor in determining
whether a learner may continue with his / her education in the sixth form and beyond.
Although here we are more concerned with internal assessments with which you as a
teacher will be directly involved, it is a good idea to be aware of the processes
involved in external assessments as well.
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Reflect

How does formative assessment compare to summative assessment on the stakes
continuum?

Formative assessment is of lower stakes than summative assessment. However, the
former is important for learners to succeed in summative assessment.

Reflect

What are the similarities and differences between formative and summative
assessment?

3.2 Considerations in designing summative assessment tasks

As with any assessment, when designing summative assessment tasks, it is necessary
to consider the purpose of the assessment. The questions you must ask yourself
include:

e Why am I giving this assessment?

e  What will I do with the results of the assessment?

e How will I give feedback to the stakeholders involved?

Once you have established a clear purpose, then you need to scrutinize the learning /
teaching programme to select the elements of language that you want to assess and
determine the task types you will use to assess these. The process of selection is a
difficult one as it often turns out to be a balancing act. You need to ensure adequate
coverage of material without undue emphasis being placed on those elements of
language which are easier to assess. At the same time you need to make the
assessment practical in terms of length of the time it will take to devise and complete,
the resources required to complete it and the effort involved in marking it and
providing relevant feedback, etc.

Reflect

The following points were identified as considerations when developing formative
assessment tasks. Indicate which you consider are similar when developing
summative assessment tasks. For those you consider different, say how and why
they are different.

o identify the specific learning tasks and objectives you want to assess

e set specific aims, i.e. decide what the aims of the task are

e consider the type of assessment task appropriate to your aims

o design / modify a task to meet your assessment aims

o identify criteria by which the task will be judged

e develop a feedback mechanism to use for the assessment
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Reflect

How does formative assessment compare to summative assessment on the stakes
continuum?

Formative assessment is of lower stakes than summative assessment. However, the
former is important for learners to succeed in summative assessment.

Reflect

What are the similarities and differences between formative and summative
assessment?

3.2 Considerations in designing summative assessment tasks

As with any assessment, when designing summative assessment tasks, it is necessary
to consider the purpose of the assessment. The questions you must ask yourself
include:

e Why am I giving this assessment?

e  What will I do with the results of the assessment?

e How will I give feedback to the stakeholders involved?

Once you have established a clear purpose, then you need to scrutinize the learning /
teaching programme to select the elements of language that you want to assess and
determine the task types you will use to assess these. The process of selection is a
difficult one as it often turns out to be a balancing act. You need to ensure adequate
coverage of material without undue emphasis being placed on those elements of
language which are easier to assess. At the same time you need to make the
assessment practical in terms of length of the time it will take to devise and complete,
the resources required to complete it and the effort involved in marking it and
providing relevant feedback, etc.

Reflect

The following points were identified as considerations when developing formative
assessment tasks. Indicate which you consider are similar when developing
summative assessment tasks. For those you consider different, say how and why
they are different.

o identify the specific learning tasks and objectives you want to assess

e set specific aims, i.e. decide what the aims of the task are

e consider the type of assessment task appropriate to your aims

o design / modify a task to meet your assessment aims

o identify criteria by which the task will be judged

e develop a feedback mechanism to use for the assessment
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The first five points listed above should be considered for developing any type of
assessment tasks regardless of whether they are formative or summative. The way you
give feedback, however, may be somewhat different. Once you have selected the
general criteria by which task performance is to be assessed and then modified the
criteria so that they match the specific task requirements, you will need to relate those
task-specific criteria to bands / levels of performance. This will enable you to give
feedback to your learners in terms of where they stand and what standard they have
reached.

There are a number of other factors that you need to bear in mind when designing
assessment tasks. These include ensuring that:

the tasks are of an appropriate level of difficulty for the learners;

the prompt / instructions are not more difficult than the tasks themselves;
the instructions to learners are clear; and

the tasks selected do not bias in favour of any particular group of learners.

As suggested in Unit Two, developing assessment tasks and procedures should be a
collaborative activity. This is particularly important when the same assessment is to
be used for groups taught by different teachers. If an assessment is for all Secondary
Two students, for example, then all the teachers involved in teaching those students
should provide input in designing the task and the marking scheme. They should also
be involved in a process of moderation so that there is consistency in applying the
agreed assessment criteria.

Reflect
Brainstorm, preferably with a partner or in a group:
Are all school-based summative assessments of equal stakes? If not, what factors

do you think determine the stakes of the assessment? In what ways do the
assessments differ?

3.3 Criteria for evaluating summative assessment tasks

Reflect

Once you have administered a test / examination, how do you evaluate it?

How learners perform on the assessment you have devised and administered is an
important source of information. An analysis of responses will enable you to identify
which tasks elicited the responses you were anticipating. However, this is not the only
source of information, nor is it infallible. You also need to observe the learners as
they complete the assessment and find out from the learners where they encountered
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The first five points listed above should be considered for developing any type of
assessment tasks regardless of whether they are formative or summative. The way you
give feedback, however, may be somewhat different. Once you have selected the
general criteria by which task performance is to be assessed and then modified the
criteria so that they match the specific task requirements, you will need to relate those
task-specific criteria to bands / levels of performance. This will enable you to give
feedback to your learners in terms of where they stand and what standard they have
reached.

There are a number of other factors that you need to bear in mind when designing
assessment tasks. These include ensuring that:

the tasks are of an appropriate level of difficulty for the learners;

the prompt / instructions are not more difficult than the tasks themselves;
the instructions to learners are clear; and

the tasks selected do not bias in favour of any particular group of learners.

As suggested in Unit Two, developing assessment tasks and procedures should be a
collaborative activity. This is particularly important when the same assessment is to
be used for groups taught by different teachers. If an assessment is for all Secondary
Two students, for example, then all the teachers involved in teaching those students
should provide input in designing the task and the marking scheme. They should also
be involved in a process of moderation so that there is consistency in applying the
agreed assessment criteria.

Reflect
Brainstorm, preferably with a partner or in a group:
Are all school-based summative assessments of equal stakes? If not, what factors

do you think determine the stakes of the assessment? In what ways do the
assessments differ?

3.3 Criteria for evaluating summative assessment tasks

Reflect

Once you have administered a test / examination, how do you evaluate it?

How learners perform on the assessment you have devised and administered is an
important source of information. An analysis of responses will enable you to identify
which tasks elicited the responses you were anticipating. However, this is not the only
source of information, nor is it infallible. You also need to observe the learners as
they complete the assessment and find out from the learners where they encountered
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difficulties and why these difficulties arose. Discussing assessment tasks with learners
not only provides you with valuable information about the task, but also helps the
learners better understand the relationship between the assessment and their own
learning.

There is one further source of information that you need to consider when evaluating
assessment tasks, that of your colleagues. They may provide valuable insights relating
to the tasks as well as the assessment guidelines, particularly if they too have been
involved in the assessment process.

Collecting so much information may appear redundant, but in the long run the
information should facilitate the improvement of tasks for the future, which is
particularly important if you are considering banking these for future use. It may also
help explain mismatches between the results you expect your learners to attain and
their actual performance on the assessment and will place you in a better position to
provide feedback to the relevant stakeholder in the assessment process.

Reflect

When you conduct summative assessment, in what form do you give feedback to
your learners?

Traditionally, teachers have relied heavily on marks and grades for summative
assessment, but there is a move nowadays towards relying less on marks and grades
and providing stakeholders with more qualitative feedback. This is in line with the
move towards criterion-referenced, performance testing since what we are interested
in is not whether a learner got 60% or 62%, but what that percentage means in terms
of what the learner can or cannot do. It is, after all, very difficult on a writing
assessment to determine how a script that receives 62% is different from one that
receives 60%. It is more meaningful if the assessment describes the level the learner
has reached. Hence there is the shift towards assessing work in terms of bands / levels
and providing a description for each level of performance.
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Part 2 Exemplar Summative Assessment Tasks for KS3

This part of Unit 3 consists of four sets of summative assessment tasks, with Set A,
Set B and Set C being pitched at S1 level and Set D at S2 level. Each set of
summative assessment tasks is accompanied with the aims of assessment and task-
specific criteria for assessing the various tasks and subtasks for teachers’ reference.
Teachers are strongly encouraged to adapt the summative assessment tasks presented
here to meet their own objectives.

Below is an overview of the four sets of summative assessment tasks:

Assessment Tasks: Set A
Task 1 — The Most Beautiful Cities in the World
Subtask 1: An email from a friend
Subtask 2: Writing back to your email pal
Task 2 — Student Activity Camp
Subtask 1: Getting to know some new friends
Subtask 2: Calling home to get messages
Subtask 3: Introducing a new friend

Assessment Tasks: Set B
Task 1 — The “Beach Clean Up” Day
Subtask 1: Receiving a message
Subtask 2: Checking your notes
Subtask 3: Writing a short article
Task 2 — My New Email Pal
Subtask 1: Understanding an email message
Subtask 2: Writing a reply
Task 3 — Calling John about an Activity

Assessment Tasks: Set C
Task 1 — Organizing an Outing
Subtask 1: Choosing a place for an outing
Subtask 2: Suggesting a place for an outing
Subtask 3: Planning what to buy
Subtask 4: Writing a notice
Task 2 — Radio Call-in: “Come Share with Us”
Subtask 1: A listening quiz
Subtask 2: Giving an oral report on what students are doing this summer

Assessment Tasks: Set D

Task 1 — Planning a Trip to Singapore
Subtask 1: Finding out about Singapore
Subtask 2: An introduction to the Night Safari Park
Subtask 3: Replying to your friend

Task 2 — Telling Your Friends about Singapore
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Assessment Tasks: Set A

Assessment Tasks: Set A

Task 1 - The Most Beautiful Cities in the World

Subtask 1: An email from a friend

Subtask 2: Writing back to your email pal

Task 2 - Student Activity Camp

Subtask 1: Getting to know some new friends
Subtask 2: Calling home to get messages

Subtask 3: Introducing a new friend
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Assessment Tasks: Set A

In the following assessment you will need to carry out a series of tasks. In some of
these tasks you are required to write and speak.

Your writing will be assessed on the following:

Content The content needs to be relevant and sufficient.

+ Relevant means the content is meaningful to the topic, and

+ Sufficient means that there is enough content (i.e., not too little
and not too much).

Organization Content / Ideas should be presented logically and grouped together or
separated in meaningful ways.

Language + You need to make use of a range of grammatical and sentence
structures accurately.

+ You need to use a variety of vocabulary and expressions
accurately.

+  Your punctuation will be assessed.

+ Your spelling needs to be accurate.

Task You need to follow the task requirements. For example, a task
Requirements | requirement may limit your writing to 100 words. Therefore read and
follow directions carefully.

Leave enough time to proofread your writing.

Your speaking will be assessed on the following:

Content The content needs to be relevant and sufficient.

+ Relevant means the content is meaningful, and

+ Sufficient means that there is enough content (i.e., not too little
and not too much).

Organization The content is logically presented and grouped together or separated
in meaningful ways.

Pronunciation | Your pronunciation, word stress, intonation, volume and rate of
and Fluency speaking will be assessed.

Language + You need to use a range of vocabulary and expressions
accurately.
+ You need to use a range of grammatical structures accurately.

Non-verbal Your speaking performance may also be assessed on eye contact,
hand gestures and posture.

Task You need to follow the task requirements. For example, a task may
Requirements | have a time limit. Therefore read and follow directions carefully.
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Task 1: The Most Beautiful Cities in the World
Situation

You are doing a class project on ‘“The Most Beautiful Cities in the World’.
You have written to your email pal in the States and asked him to tell you
about his hometown. In this task you will use the information he has
provided to complete the grid in subtask 1. You will then reply to your
friend, thanking him for the information, asking him for any information
you still need and telling him about your hometown, Hong Kong (subtask

2). Complete both subtask 1 and subtask 2.
Subtask 1: An email from a friend

Use the information provided in the extract of the email from your friend

to complete the grid below.

The following is part of the email you received:

My hometown, Seattle, is in the northwest of the United States. The name
Seattle comes from the name of a famous Native American Indian - Chief
Seattle, who lived almost 200 years ago. A long time ago, the area was a

hunting and fishing ground for American Indians.

The City has many popular tourist sites. The most well-known one is the
Space Needle. It is a tower that is more than 185 metres high. On a clear
day, visitors can go there to get a great view of the Seattle area. Another
famous place is the Pike Place Market, where people can shop for
vegetables, fruit, seafood and flowers. There are many interesting shops

there as well.
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Seattle also has a number of beautiful parks. Because it is such a green
city, people call it the Emerald City. It has beautiful mountains and a
very lovely harbour. The people in the city really enjoy eating seafood
because they can get tasty seafood easily. In the summer on July 4th,
there is a very large fireworks display over the harbour. This is how
people celebrate Independence Day, which marks the birth of the United
States as a country. On that day people like to spend the evening having

barbecues and watching the wonderful show of lights.

Seattle people love their city’s sports teams. This year should be a great
year for our two best teams. The Supersonics should be the champions
this year. Their shortest player is 6 feet 10 inches tall. He can actually
reach the net by putting up his arm. The Mariners should also do really
well with their new Japanese team member. Many people believe that he

can throw a baseball faster than anyone.

I’d very much like to learn about your hometown, so please tell me

something about Hong Kong when you next write.
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Complete this grid with information from the email.

Seattle Hong Kong
Where is the town situated? South China
Population (not provided) |6.7 million
From what tourist spot can The Peak
you see the whole city?
What is another name for Fragrant Harbour
the city?
Name of famous market in Stanley Market
the city? What do people Clothes, gifts
buy there?
What important holiday do Chinese New Year
the peopl;: of the city Family gatherings,
celebrate ! How do they firework display
celebrate it?
What food is enjoyed in the Seafood
city?
What sports are popular Horseracing
there?
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Subtask 2: Writing back to your email pal

On the next page, write a reply of about 120 words to your email pal. In

the reply include the following:

e Thank him for the information about Seattle

e Request to supply the missing information in the grid
e Information about Hong Kong including:

<« Situation of Hong Kong

o Size of Hong Kong

s Two tourist sites in Hong Kong

% What people in Hong Kong do on their holidays

You may use the information provided on the previous page. You may

also add your own information if it is relevant.
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Dear James

Thank you for your email and

Yours
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Task 2: Student Activity Camp

Situation

You are taking part in a Student Activity Camp. The camp members
come from many different schools in Hong Kong including some of the
international schools. At the camp everyone needs to introduce himself or

herself.

You will have three subtasks to do. Follow the instructions below and

complete the three subtasks.
Subtask 1: Getting to know some new friends

The camp leader has told you that after listening to the introductions there
will be a short quiz to see who has the best memory. The students who

can answer all the questions correctly will get prizes.

You have met Paul, Cindy and Derik earlier, so you have put down on the
Note Sheet below what you already know about them. However, there are

still other things you need to get to know, so listen carefully and complete

your notes.
Paul Cindy Derik
Age 12 13
Year Level S2
Club Membership photography | school
choir
Favourite Hobby computer games
Favourite Subject Art Mathematics
Least Favourite Subject English
Personality happy hardworking
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Subtask 2: Calling home to get messages

On the first evening of the camp, you call home to check whether there

are any messages for you. Your parents and brother are out, but your

helper says there are three messages from friends. They all want you to

call back. Listen and take notes so that you can call your friends.

Caller 1 Caller 2 Caller 3
Name Mike
Time 2:15 5:30
Message about science
project
Number 2564 9183
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Subtask 3: Introducing a new friend

It is the second day of the Activity Camp. The camp leader wants to find

out if everyone has made some new friends. Use the information you

have taken about your new friend in the notes below to introduce your

friend to the rest of the group. Your introduction should take no more

than 1 minute. You will have 2 minutes to think about and prepare your

presentation.
Version 1
Notes
Name Billy Ng
School Tai Po Secondary
Hobbies football, shopping

Favourite celebrity

Kate Winslet (movie star)

Likes Maths, Science
Dislikes Chinese, Art
Personality outgoing, kind

73



Unit Three Part 2
Assessment Tasks: Set A

Subtask 3: Introducing a new friend

It is the second day of the Activity Camp. The camp leader wants to find
out if everyone has made some new friends. Use the information you
have taken about your new friend in the notes below to introduce your
friend to the rest of the group. Your introduction should take no more

than 1 minute. You will have 2 minutes to think about and prepare your

presentation.
Version 2
Notes
Name Amy Chan
School St Ann’s
Hobbies singing, computer games
Favourite celebrity Faye Wong (singer)
Likes Art, English
Dislikes Maths, Geography
Personality cheerful, funny
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Subtask 3: Introducing a new friend

It is the second day of the Activity Camp. The camp leader wants to find

out if everyone has made some new friends. Use the information you

have taken about your new friend in the notes below to introduce your

friend to the rest of the group. Your introduction should take no more

than 1 minute. You will have 2 minutes to think about and prepare your

presentation.
Version 3
Notes
Name Jack Leung
School Shatin Government Secondary School
Hobbies swimming, reading

Favourite celebrity

Lee Lai Shan (sports star)

Likes Chinese, English
Dislikes Art, Science
Personality friendly, helpful
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Subtask 3: Introducing a new friend

It is the second day of the Activity Camp. The camp leader wants to find
out if everyone has made some new friends. Use the information you
have taken about your new friend in the notes below to introduce your
friend to the rest of the group. Your introduction should take no more

than 1 minute. You will have 2 minutes to think about and prepare your

presentation.
Version 4
Notes
Name David Brown
School West Island
Hobbies basketball, ICQ
Favourite celebrity Jet Li (Kung fu movie star)
Likes Geography, Business Studies
Dislikes Music, French
Personality honest, active
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It is the second day of the Activity Camp. The camp leader wants to find

out if everyone has made some new friends. Use the information you

have taken about your new friend in the notes below to introduce your

friend to the rest of the group. Your introduction should take no more

than 1 minute. You will have 2 minutes to think about and prepare your

presentation.
Version 5
Notes
Name Diana Lee
School Ma On Shan Secondary
Hobbies dancing, painting

Favourite celebrity

Britney Spears (singer)

Likes Art, Music
Dislikes Science, Geography
Personality outgoing, kind
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Subtask 3: Introducing a new friend

It is the second day of the Activity Camp. The camp leader wants to find
out if everyone has made some new friends. Use the information you
have taken about your new friend in the notes below to introduce your
friend to the rest of the group. Your introduction should take no more

than 1 minute. You will have 2 minutes to think about and prepare your

presentation.
Version 6
Notes
Name Bruce Tang
School Pik Sing Secondary
Hobbies football, computer games
Favourite celebrity David Beckham (football player)
Likes Maths, English
Dislikes Music, Art
Personality outgoing, hardworking
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Unit Three Part 2
Assessment Tasks: Set A

It is the second day of the Activity Camp. The camp leader wants to find

out if everyone has made some new friends. Use the information you

have taken about your new friend in the notes below to introduce your

friend to the rest of the group. Your introduction should take no more

than 1 minute. You will have 2 minutes to think about and prepare your

presentation.
Version 7
Notes
Name Mioko Watabe
School Japanese International
Hobbies reading, badminton

Favourite celebrity

Nicole Kidman (actress)

Likes History, P.E.
Dislikes Science, Maths
Personality friendly, sincere
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Tapescript for Task 2 Subtask 1: Getting to know some new friends

1. Hello, I'm Paul Chan. Em .... 'm 12 years old and I live with my
parents and my sister in Mongkok. That’s in Kowloon. I'm in Form 1
at Tai Ping Secondary School. I’ve joined the Photography Club as
taking photos is my favourite hobby. I take photos whenever I can. At
school I like Art, but I don’t like Science. Well, I think I'm a very

happy person.

2. Hi! 'm Cindy Waitaku. I'm 13 and I go to Japanese International
School. I now live in Tai Po, though my home is in Japan. M-mm ...
I’'m a member of the school choir and I really enjoy singing. I won a
prize in a singing competition at school last year. It’s not hard for you
to guess that my hobby is singing and that my favourite subject at
school is music. Yes, I like music very much, but I don’t particularly

like English. What kind of person am I? I would say I’m very active.

3. Hello. I'm Derik Brown. I'm 15 years old and I’'m a Form 3 student at
Shatin College. I like ball games. I'm a member of the school
basketball team. We practise every Tuesday and Friday after school. I
also really like playing computer games. On the weekends I often play
late into the night. At school my favourite subject is Maths, but I

really dislike History. My teachers say I’'m hardworking.
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Tapescript for Task 2 Subtask 2: Calling home to get messages

.... Okay, are you ready to take this down? You have paper and pen with
you? Right, first there’s Mike. Mike called at 2:15 in the afternoon. He
asked if you want to play basketball on Sunday. Right, to play basketball
on Sunday. Mm ... He wants you to call him back. His phone number is

2856 9578. Have you got that? It’s 2856 9578. (Pause)

Then there’s Jane. Jane called at 5:30, that’s half past five. She said she’s
found the book you’re looking for. Yes, she’s found the book you want.

Call her back on 2564 9183. (Pause)

Finally, there’s David. He called at 6:45, while your family were having
dinner, yes at 6:45. David wants to ask you some questions about the
Science project. He too wants you to call him back. His number is 2765
4036. Let me repeat that, it’s 2765 4036. That’s all. Have you got all the

information you need?
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Answer Key

Task 1 Subtask 1: An email from a friend

the city? What do people
buy there?

Vegetables, fruit, seafood,
flowers

Seattle Hong Kong
Where is the town situated? | N.W. United States South China
Population (not provided) 6.7 million
From what tourist spot can | Space Needle The Peak
you see the whole city?
What is another name for | Ewerald City Fragrant Harbour
the city?
Name of famous market in | Pike Place Market Stanley Market

Clothes, gifts

What important holiday do
the people of the city

Independence Day

Chinese New Year

lebrate? How do th Barbecnes; show of Family gatherings,
celebrate? How do they , _ ; ;
celobrate it? Lights | firework display firework display
What food is enjoyed in the | Seafood Seafood

city?

What sports are popular Basketball Horseracing
there? Baseball
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Paul Cindy Derik
Age 12 13 15
Year Level S1/F1 S2 S3/F3
Club Membership photography | school choir | basketball team
Favourite Hobby taking photos | singing computer
games
Favourite Subject Art Music Mathematics
Least Favourite Subject | Science English History
Personality happy active hardworking
Task 2 Subtask 2: Calling home to get messages
Caller 1 Caller 2 Caller 3
Name Mike Jane David
Time 2:15 5:30 6:45
Message play basketball Sfound book about science
Sunday (you want) project
Number 28569578 25649183 27654036
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Aims of Assessment

Task 1 - The Most Beautiful Cities in the World

Subtask 1: An email from a friend

To assess learners’ ability to:

e obtain and provide objects, services and information in real and simulated
situations (ISe in KS3)

e provide or find out, select, organize and present information on familiar and
less familiar topics (KSa in KS3)

Subtask 2: Writing back to your email pal

To assess learners’ ability to:

e converse and exchange points of view about feelings, interests, preferences,
ideas, experiences and plans (ISb in KS3)

e produce or exchange a range of formal and informal messages both oral and
written (ISc in KS3)

e interpret and use more extensive information through processes or activities
such as sequencing, describing, classifying, comparing, explaining,
predicting, inferring, summarizing and drawing conclusions (KSb in KS3)

Task 2 - Student Activity Camp

Subtask 1: Getting to know some new friends

To assess learners’ ability to:

e obtain and provide objects, services and information in real and simulated
situations (ISe in KS3)

e provide or find out, select, organize and present information on familiar and
less familiar topics (KSa in KS3)

Subtask 2: Calling home to get messages

To assess learners’ ability to:

e obtain and provide objects, services and information in real simulated
situations (ISe in KS3)

e provide or find out, select, organize and present information on familiar and
less familiar topics (KSa in KS3)
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Subtask 3: Introducing a new friend

To assess learners’ ability to:

e produce or exchange a range of formal and informal messages both oral and
written (ISc in KS3)

e obtain and provide objects, services and information in real and simulated
situations (ISe in KS3)

e interpret and use more extensive information through processes or activities
such as sequencing, describing, classifying, comparing, explaining,
predicting, inferring, summarizing and drawing conclusions (KSb in KS3)
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Task-specific Criteria for Reading and Listening
Task 1 - The Most Beautiful Cities in the World

Subtask 1: An email from a friend (reading)

- to acquire, select and rearrange information from simple texts
- tounderstand information in a short text and to compare the information to

that relating to Hong Kong

Task 2 - Student Activity Camp

Subtask 1: Getting to know some new friends (listening)

- to extract specific information

Subtask 2: Calling home to get messages (listening)

- to extract specific information

- to review numbers and times
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Feedback Sheet for Task 1 Subtask 2 “Writing back to your email pal”

Content (30%)
Inclusion of details such as Comments
[J | acknowledgement of email
LI | request for further information
[J | description of situation and size of Hong Kong
[J | information about tourist sites in Hong Kong
[J | information about how people spend their holidays

The content is

[J | relevant (i.e. no unnecessary details)
[J | generally full of ideas / information
Organization (30%)
[ | The email is written in paragraphs
LI | The paragraphs are well-connected
[ | The paragraphs are clearly marked by spacing or
lines
LI | The ideas in each paragraph are clearly written and

supported with details / examples

Genre and Task Requirements (5%)

[J | You have done what the task requires (i.e. describe
Hong Kong)

[J | The email follows the format of a personal email

[J | The length is about 120 words

Language and Style (5%)

U

Words are correctly used

O

The email sounds friendly

Grammar and Mechanics (30%)

The following are used correctly:

[J | tense (e.g. Hong Kong is beautiful. / It has many
attractions.)
[J | subject-verb agreement (e.g. Most tourists enjoy

shopping in Hong Kong.)
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articles (e.g. Hong Kong has a population of 6.7 m.)

conjunctions

gerunds (e.g. Going to the beach is popular.)

OO g|g

infinitives (e.g. At Chinese New Year people like to
spend time with their family.)

U

prepositions (e.g. Hong Kong people go to the
beach.)

[ | clause structure (e.g. This is how we spend Chinese
New Year, which marks the beginning of the year in
the Chinese calendar.)

LI | spelling

[ | punctuation

Comments:
Total:
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Assessment Tasks: Set B

Task 1 - The ““Beach Clean Up” Day

Subtask 1: Receiving a message
Subtask 2: Checking your notes

Subtask 3: Writing a short article

Task 2 - My New Email Pal

Subtask 1: Understanding an email message

Subtask 2: Writing a reply

Task 3 - Calling John about an Activity
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In the following assessment you will need to carry out a series of tasks. In some of
these tasks you are required to write and speak.

Your writing will be assessed on the following:

Content The content needs to be relevant and sufficient.
+ Relevant means the content is meaningful to the topic, and
+ Sufficient means that there is enough content (i.e., not too little
and not too much).
Organization Content / Ideas should be presented logically and grouped together
or separated in meaningful ways.
Language +  You need to make use of a range of grammatical and sentence
structures accurately.
+ You need to use a variety of vocabulary and expressions
accurately.
+  Your punctuation will be assessed.
+  Your spelling needs to be accurate.
Task You need to follow the task requirements. For example, a task
Requirements | requirement may limit your writing to 100 words. Therefore read and
follow directions carefully.
Leave enough time to proofread your writing.

Your speaking will be assessed on the following:

Content

The content needs to be relevant and sufficient.

+ Relevant means the content is meaningful, and

+ Sufficient means that there is enough content (i.e., not too little
and not too much).

Organization

The content is logically presented and grouped together or separated
in meaningful ways.

Pronunciation
and Fluency

Your pronunciation, word stress, intonation, volume and rate of
speaking will be assessed.

Language + You need to use a range of vocabulary and expressions
accurately.
+ You need to use a range of grammatical structures accurately.
Non-verbal Your speaking performance may also be assessed on eye contact,
hand gestures and posture.
Task You need to follow the task requirements. For example, a task may
Requirements | have a time limit. Therefore read and follow directions carefully.
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Task 1: The “Beach Clean Up” Day
Situation

The Beach Clean Up is a yearly event organized by your school, Mei Tak
Secondary School. The event will take place tomorrow. You go to the
clean up day to collect information. Your task is to write an article of 200

words for the school magazine based on the information you collect.
Subtask 1: Receiving a message

When you arrive home, there is a message on your answering machine
from your Native-speaking English Teacher (NET) reminding you about

the event. Listen to the message and complete the notes below.

Notes

Caller Sally Jones

Club Environment

Bus leaves parking lot at

Remember to wear and

No need to bring and water

Bus gets back at

Contact number
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Subtask 2: Checking your notes

At the Beach Clean Up you interview Sally Jones to get information from
her about the event. You have made some notes, but you did not have
time to write down all the information. You have recorded the interview,
so now listen to the tape and complete the notes you have made on the

next page.
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Notes
Event: Beach Clean Up
Date: Sunday 12 October 20XX

Beach: Shek-O
Person interviewed: Sally Jones

Sally Jones’ post in the club: Chairperson

Event organized by:

Why the Beach Clean Up: should take part in

cleaning up the

Why this beach: The school holds several

here so they want it to be

Number of people helping to clean up:

Bags of rubbish collected last year: bags

Difficult to organize the event? No, because a lot of

People who helped in organizing: 35 members of the Club,

and parents

No need for students to bring lunch or water because

provided these
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Subtask 3: Writing a short article

Miss Jones calls you up and tells you that this year the Environment Club
collected 1100 bags of garbage. Now use this information along with
your notes to write an article for the school newspaper, Mei Tak Monthly.

You should write the article on the next page.

Describe the Beach Clean Up in about 200 words. You should:

e Provide a title for your article

e Include the following information:

R

% what the Beach Clean Up is and why it is taking place
¢ how much rubbish was collected last year and how much
was collected this year

)

*¢ who took part and how many people were there
K/

¢ who helped to organize the clean up and how they helped

“* how you and your classmates felt about the event
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This year our Beach Clean Up took place on Sunday 12 October at
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Task 2: My New Email Pal
Situation

You have a new email pal in Canada called Mark. He has written to you

about himself and your task is to respond to his email in about 120 words.

Subtask 1: Understanding an email message

Read the email Mark has sent you and make notes using the grid below.

... I’m really pleased to have an email pal in Hong Kong. I visited Hong Kong with
my parents when [ was eight, but I don’t remember much about it. Do you know
much about Canada? TI'll put some photos of Vancouver on my homepage
(http://www.mark.info), so you can see what a great city it is.

Life has been very busy for me this year. Because this is an examination year for me,
I’ve had lots of work to do at school. I'm having a hard time with Mathematics and
Science. They’re definitely not my favourite subjects! I think I’ll have to get a teacher
to give me extra help next term. My favourite subject is History. I got an ‘A’ for my
History project last term, and I hope to get an ‘A’ in the final exam.

At the beginning of the year I was in two school clubs — music and swimming. But in
May I joined two more, the chess club and the debating club. My parents got mad at
me. They think I should be concentrating on my school work, and I guess they’re
right. The problem is in deciding which ones to drop. I’'m on the school swimming
team, so I can’t drop that.

This winter, I also started skiing. It’s really convenient because the ski resort is only
thirty minutes from my home. The mountains here are covered in snow from late
October until late April. I’'m not very good yet, but by next year I should be okay. I
guess you don’t get too many opportunities to go skiing in your part of the world!

Apart from my school clubs and skiing, I love listening to music and going to the
movies. There’s a great female singer here in Vancouver called Deborah Cox. Have
you heard of her? She’s my favourite singer. I could send you a CD if you like.

Well, I’d better go now and get on with my school work. I look forward to hearing
from you soon.

Mark
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Complete the middle column of the table.

Mark You

Hometown

Favourite subjects

Least favourite subjects

School activities and clubs

Sporting interests

Other interests

Subtask 2: Writing a reply

Write a reply of about 120 words to your email pal. In the reply include
the following:

e Where you live in Hong Kong

e What school subjects you like and dislike

e What school clubs you belong to or activities you take part in

e Your sporting interests

e Other interests
You may like to fill out the last column of the table to help you plan your

reply. You may also add your own information if it is relevant.
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Task 3: Calling John about an Activity

John is a visiting student who has come from Singapore to study in your
school for one year. He is interested in joining an activity organized by
the school club you belong to. As the club secretary, you telephone to
remind him about it. However, he is not at home so you leave a message
on his answering machine. Call John and tell him:

e Your name

e The event you are calling about

e The club organizing the event

e When the event is taking place

e How to get to the event (e.g. by bus) & times (e.g. leave at 8 a.m.)

e Some additional information about the event

e Your contact number
You have one minute to leave your message. You will also have one

minute to prepare your message before you record it / give it.

Version 1

Barbecue at Tai Mei Tuk
Sunday 14 October
Bus leaves school - 8:30 a.m.
Returns - 4:00 p.m.

Organized by the CYC (Community Youth Club)
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Task 3: Calling John about an Activity

John is a visiting student who has come from Singapore to study in your

school for one year. He is interested in joining an activity organized by

the school club you belong to. As the club secretary, you telephone to

remind him about it. However, he is not at home so you leave a message

on his answering machine. Call John and tell him:

Your name

The event you are calling about

The club organizing the event

When the event is taking place

How to get to the event (e.g. by bus) & times (e.g. leave at 8 a.m.)
Some additional information about the event

Y our contact number

You have one minute to leave your message. You will also have one

minute to prepare your message before you record it / give it.

Version 2

Visit to Space Museum
Saturday 15 December
Bus leaves school playground — 8:40 a.m.
Returns — 3:30 p.m.

Organized by the Science Club
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Task 3: Calling John about an Activity

John is a visiting student who has come from Singapore to study in your
school for one year. He is interested in joining an activity organized by
the school club you belong to. As the club secretary, you telephone to
remind him about it. However, he is not at home so you leave a message
on his answering machine. Call John and tell him:

e Your name

e The event you are calling about

e The club organizing the event

e When the event is taking place

e How to get to the event (e.g. by bus) & times (e.g. leave at 8 a.m.)

e Some additional information about the event

e Your contact number
You have one minute to leave your message. You will also have one

minute to prepare your message before you record it / give it.

Version 3

Walk in Sai Kung Country Park
Sunday 30 April
Meet at 99M bus stop near school — 8:15 a.m.
Return — 4:30 p.m.

Organized by the Geography Club
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Task 3: Calling John about an Activity

John is a visiting student who has come from Singapore to study in your

school for one year. He is interested in joining an activity organized by

the school club you belong to. As the club secretary, you telephone to

remind him about it. However, he is not at home so you leave a message

on his answering machine. Call John and tell him:

Your name

The event you are calling about

The club organizing the event

When the event is taking place

How to get to the event (e.g. by bus) & times (e.g. leave at 8 a.m.)
Some additional information about the event

Y our contact number

You have one minute to leave your message. You will also have one

minute to prepare your message before you record it / give it.

Version 4

Picnic at Lamma Island
Saturday 10 May
Meet at the school parking area — 8:00 a.m.
Return — 3:00 p.m.

Organized by the English Club
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Task 3: Calling John about an Activity

John is a visiting student who has come from Singapore to study in your
school for one year. He is interested in joining an activity organized by
the school club you belong to. As the club secretary, you telephone to
remind him about it. However, he is not at home so you leave a message
on his answering machine. Call John and tell him:

e Your name

e The event you are calling about

e The club organizing the event

e When the event is taking place

e How to get to the event (e.g. by bus) & times (e.g. leave at 8 a.m.)

e Some additional information about the event

e Your contact number
You have one minute to leave your message. You will also have one

minute to prepare your message before you record it / give it.

Version 5

Bird Watching at Mai Po
Sunday 13 January
Meet at bus stop opposite school — 7:30 a.m.
Return 5:00 p.m.

Organized by the Science Club
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Task 3: Calling John about an Activity

John is a visiting student who has come from Singapore to study in your

school for one year. He is interested in joining an activity organized by

the school club you belong to. As the club secretary, you telephone to

remind him about it. However, he is not at home so you leave a message

on his answering machine. Call John and tell him:

Your name

The event you are calling about

The club organizing the event

When the event is taking place

How to get to the event (e.g. by bus) & times (e.g. leave at 8 a.m.)
Some additional information about the event

Y our contact number

You have one minute to leave your message. You will also have one

minute to prepare your message before you record it / give it.

Version 6

Visit to Kam Tin Village
Saturday 15 March
Meet at the mini-bus stop outside school — 8:00 a.m.
Return 4:40 p.m.

Organized by History Society
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Tapescript for Task 1 Subtask 1: Receiving a message

Hi, this is Ms Jones. I just wanted to remind you about arrangements for

the Beach Clean Up event tomorrow. The bus leaves the school parking

area tomorrow at 7.30 — that’s half-past seven, OK? So please make sure

you’re at school by 7.20 at the latest. It’s going to be a hot and dirty day,

so don’t forget to wear old clothes and shoes. Don’t worry about bringing

food and drink — the School Environment Club will provide lunch, snacks

and water. The bus will get you back to school by five o’clock. Looking

forward to seeing you tomorrow. If you have any questions give me a call

on 2576-4536 —that’'s2-5-7-6-4 -5 -3 - 6. OK. Bye, bye.

Tapescript for Task 1 Subtask 2: Checking your notes

Reporter:

Ms Jones:

Reporter:

Ms Jones:

Reporter:

Ms Jones:

Reporter:

Ms Jones:

Reporter:

Ms Jones:

Reporter:

Ms Jones:

Reporter:

Excuse me, Ms Jones.

Oh, how’s it going?

Can I ask you a few questions while you’re taking a break?
Sure. Fire away. What do you want to know?

What’s your post in the Environment Club?

My post? I’'m the Chairperson.

So, Why did the Club organize the beach clean up?

Well, we think everyone should take part in keeping the
environment clean.

OK, but why this beach?

Why Shek-O? Well, it’s a nice beach, and as you know the
school has several events here every year, so we want it to
be clean.

How many people are helping with the clean up this year?
We’ve got over 150 students and teachers here today.

Wow! 150! That’s a lot. How much rubbish do you think
you’ll collect?
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Ms Jones:

Reporter:

Ms Jones:

Reporter:

Ms Jones:

Reporter:

Ms Jones:

Reporter:

Ms Jones:

Reporter:

Ms Jones:

Reporter:

Unit Three Part 2
Assessment Tasks: Set B

Well last year, we collected 800 bags, but this year the beach
looks pretty dirty, so I reckon we’ll collect more than that.

Sorry, did you say last year you collected 800 bags?

Uh-huh - 800!

So, um, was it difficult to organize the clean up?

Not too bad — a lot of people helped. We have 35 members

in the Environment Club, and they did a lot. But we also got
lots of help from parents and teachers.

How did the parents and teachers help?

Well, the teachers helped getting permission from the district
for the clean up. The parents brought food and drink.

Well, it sure looks like a success.

Uh-huh.

Ok, so that’s all I wanted to ask. I'd like to take some
pictures now, if that’s OK.

Oh, sure.
Thanks a lot.
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Answer Key

Task 1 Subtask 1: Receiving a message

When you arrive home, there is a message on your answering machine
from your NET reminding you about the event. Listen to the message and

complete the notes below.

Notes
Caller Sally Jones
Club Environment
Bus leaves parking lot at 7:30 a.m.
Remember to wear old clothes  and shoes
No need to bring food and water
Bus gets back at 5:00 p.m.
Contact number 25764536
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Notes
Event: Beach Clean Up
Date: Sunday 12 October 20XX

Beach: Shek-O
Person interviewed: Sally Jones

e Sally Jones’ post in the club: Chairperson

o Event organized by: Environment Club

o  Why the Beach Clean Up: everyone should take part in
cleaning up the environment

o Why this beach:  The school holds several events

here so they want it to be clean / a clean beach

e Number of people helping to clean up: 150

e Bags of rubbish collected last year: 800 bags

» Difficult to organize the event? No, because a lot of peaple

helped
o People who helped in organizing: 35 members of the Club,
teachers and parents

e No need for students to bring lunch or water because

provided these

parents
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Task 2 Subtask 1: Understanding an email message

Mark You *

Hometown Vancouver

Favourite subject(s) History

Least favourite subject(s) Maths

Science

School activities and clubs IUSIC
SWwimming
debating

chess

Sporting interests skiing

SWLmming

Other interests listening to music
going to movies

chess

# Learners will insert their own answers.
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Aims of Assessment
Task 1 - The “Beach Clean Up” Day

Subtask 1: Receiving a message

To assess learners’ ability to:

e obtain and provide objects, services and information in real and simulated
situations (ISe in KS3)

e provide or find out, select, organize and present information on familiar and
less familiar topics (KSa in KS3)

e interpret and use more extensive information through processes or activities
such as sequencing, describing, classifying, comparing, explaining,
predicting, inferring, summarizing and drawing conclusions (KSb in KS3)

Subtask 2: Checking your notes

To assess learners’ ability to:

e obtain and provide objects, services and information in real and simulated
situations (ISe in KS3)

e provide or find out, select, organize and present information on familiar and
less familiar topics (KSa in KS3)

Subtask 3: Writing a short article

To assess learners’ ability to:

e produce or exchange a range of formal and informal messages both oral and
written (ISc in KS3)

e obtain and provide objects, services and information in real and simulated
situations (ISe in KS3)

e provide or find out, select, organize and present information on familiar and
less familiar topics (KSa in KS3)

e give expression to one’s experience through activities such as providing
simple oral and written accounts of events and one’s reactions to them (ESd
in KS3)
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Task 2 - My New Email Pal

To assess learners’ ability to:

converse and exchange points of view about feelings, interests, preferences,
ideas, experiences and plans (ISb in KS3)

produce or exchange a range of formal and informal messages both oral and
written (ISc in KS3)

obtain and provide objects, services and information in real and simulated
situations (ISe in KS3)

provide or find out, select, organize and present information on familiar and
less familiar topics (KSa in KS3)

interpret and use more extensive information through processes or activities
such as sequencing, describing, classifying, comparing, explaining,
predicting, inferring, summarizing and drawing conclusions (KSb in KS3)

Task 3 - Calling John about an Activity

To assess learners’ ability to:

establish and maintain relationships and routines in school and community
situations (ISa in KS3)

produce or exchange a range of formal and informal messages both oral and
written (ISc in KS3)

obtain and provide objects, services and information in real and simulated
situations (ISe in KS3)

provide or find out, select, organize and present information on familiar and
less familiar topics (KSa in KS3)
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Task-specific Criteria for Reading and Listening
Task 1 — The “Beach Clean Up Day”

Subtask 1: Receiving a message (listening)

e toidentify and extract information from a short, simple text

Subtask 2: Checking your notes (listening)

e to understand others in discussions and conversations on familiar topics
e to identify and extract information and ideas in conversational exchanges

e to make connections between simple facts and information not directly
stated through clues

Task 2 — My New Email Pal

Subtask 1: Understanding an email message (reading)

e to use basic strategies to acquire necessary information for particular
purposes

e to employ contextual and syntactic clues to interpret words / meaning
e to understand information in short texts and use it to get things done

e to understand requests on familiar topics
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Assessment Tasks: Set C

Task 1 - Organizing an Quting

Subtask 1: Choosing a place for an outing
Subtask 2: Suggesting a place for an outing
Subtask 3: Planning what to buy

Subtask 4: Writing a notice

Task 2 - Radio Call-in: “Come Share with Us”

Subtask 1: A listening quiz

Subtask 2: Giving an oral report on what students
are doing this summer
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In the following assessment you will need to carry out a series of tasks. In some of
these tasks you are required to write and speak.

Your writing will be assessed on the following:

Content The content needs to be relevant and sufficient.
+ Relevant means the content is meaningful to the topic, and
+ Sufficient means that there is enough content (i.e., not too little
and not too much).
Organization Content / Ideas should be presented logically and grouped together or
separated in meaningful ways.
Language +  You need to make use of a range of grammatical and sentence
structures accurately.
+ You need to use a variety of vocabulary and expressions
accurately.
+ Your punctuation will be assessed.
+ Your spelling needs to be accurate.
Task You need to follow the task requirements. For example, a task
Requirements | requirement may limit your writing to 100 words. Therefore read and
follow directions carefully.
Leave enough time to proofread your writing.

Your speaking will be assessed on the following:

Content

The content needs to be relevant and sufficient.

+ Relevant means the content is meaningful, and

+ Sufficient means that there is enough content (i.e., not too little
and not too much).

Organization

The content is logically presented and grouped together or separated
in meaningful ways.

Pronunciation
and Fluency

Your pronunciation, word stress, intonation, volume and rate of
speaking will be assessed.

Language + You need to use a range of vocabulary and expressions
accurately.
+ You need to use a range of grammatical structures accurately.
Non-verbal Your speaking performance may also be assessed on eye contact,
hand gestures and posture.
Task You need to follow the task requirements. For example, a task may
Requirements | have a time limit. Therefore read and follow directions carefully.
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Task 1 - Organizing an Outing
Situation

You are the secretary of the CYC (Community Youth Club). The club is
organizing a yearly outing for its members. Your task is to assist the
chairperson in organizing the event. You will have to write notes for the

chairperson and also write a notice for club members.

Subtask 1: Choosing a place for an outing

You have collected some information on two places: Plover Cove and
Cheung Sha Beach. Read through the information, and use a checklist to

compare the two places.

Plover Cove

Plover Cove is just off Ting Kok Road in Tai Po, New Territories. It is easy to
get to by taking the KCR to Tai Po and Light Bus 75K to the Plover Cove
parking area. There are many activities that people can do for recreation and
enjoyment - barbecuing, swimming, sailing, windsurfing, fishing, and kite
flying. There are also many hiking trails to the north of Plover Cove. The

scenery around Plover Cove is very beautiful.

Unfortunately, Plover Cove is often very crowded on the weekends.
Sometimes it is not easy to find a place to sit down. There is often a lot of
rubbish along the trails and in the open area. In addition, it is difficult to find
a barbecue space and there are many people cycling in the area. Another

problem is the water quality. It is poor for swimming.
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Cheung Sha Beach

The scenery is very beautiful at Cheung Sha. There is a lovely view of the
South China Sea. Cheung Sha is never overcrowded. The beach is quieter than
most Hong Kong beaches. It is a great place for barbecues and there are lots of
barbecue areas. The water at Cheung Sha is very clean. Many people like to
swim there. The beach has excellent sand and is one of the best places in Hong
Kong for making sandcastles. There are showers and a few small stores selling

food, soft drinks and barbecue charcoal.

Unfortunately, the transportation to Cheung Sha Beach is not very convenient.
It is on the south side of Lantau Island and so you must take a ferry from the
Central Ferry Pier, and then take a bus to the beach. Other than its scenery,

beach and sand, Cheung Sha has no other attractions.
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Complete the checklist by ticking (v') the correct boxes and adding the

missing information.

Checklist

Plover Cove Cheung Sha Beach
Where it is: Tai Po
Transportation:
e FEasy to get there? 0 Yes/ O No 0 Yes/ OO No
e How to get there? Ferry +
Attractions:
e Beautiful scenery? 0 Yes/ O No O Yes/ O No
e Good for barbecue? |0 Yes/ O No O Yes/ OO No

Why / Why not?

e Good for swimming? |0 Yes/ [0 No O Yes/ OO No

Why / Why not?

e Activities that people

1. swimming

1. swimming

can do 2. barbecuing 2.
3. sailing 3.
4.
5.
6.

7. kite flying
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Subtask 2: Suggesting a place for an outing

You have compared the two places, Plover Cove and Cheung Sha. In
about 100 words complete the report on the next page to the chairperson
of the club suggesting to her which of the two places you think is a better
place for the club outing this year. You should use the completed
checklist to help you. In your report tell her

o where you think the club should go; and

e why (i.e. how the two places compare).
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I have read the information about the two places, Plover Cove and

Cheung Sha Beach. It seems that is a

more suitable place for our outing this year.

My reasons are:

e Both
but
. is a better place
for because
L]
Transportation

I hope you agree with my suggestion. We should hold a meeting soon to

discuss what to buy for the outing.
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Subtask 3: Planning what to buy

Situation

Members of the CYC have agreed that they want to go swimming and
barbecuing at Cheung Sha Beach for their outing. Now CYC is having a
meeting to decide what to buy for the barbecue. As the secretary of the

club you need to take notes. Listen to the discussion and complete the

shopping list below.
Shopping list
Item Quantity to buy
I. waterand x( bring their own)
2. chicken
3.  sausages
4.  potato chips packets
5. oranges
6. charcoal bags
7.  barbecue forks
8 2 jars
9.  paper plates & each
10. & old newspapers X (Mark to bring)
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Subtask 4: Writing a notice

Miss Lee, CYC’s advisor, was unable to come to the club meeting
because she was sick. As the secretary of the club, you have sent her an
email telling her what you and the chairperson have planned to do. Miss
Lee sends you a reply and asks you to write a Notice about the outing for

club members. Read her letter and complete the Notice below.

Dear Andrew and Mary

Thank you for holding the meeting and organizing everything for the outing. While
I’m away, can you please write a Notice for our club members and put it up in the
school tomorrow? Write the Notice in point form, and use imperatives, to make the

message clear.

On the Notice, state clearly the date, time and place for the outing. Tell members that
they should meet at Central Ferry Pier at 9:00 a.m. Everyone has to bring $40 for
ferry and bus tickets. They should also bring their own water and drinks. Remind
them to bring a bathing suit and a towel if they want to swim, and a pair of sandals if
they do not want to walk on the beach bare-footed. Everyone ought to wear a hat as
the sun may be strong. It would be a good idea for them to bring along some tools for
building sand castles. Tell them that there will be prizes for the three best sand castles.
Put your contact number on the notice so that members can call you if they have any

questions.

I am getting much better and should be able to join you for the outing. I look forward

to having a good time next Saturday.

Yours truly

Lucy Lee
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NOTICE

CYC Outing: Cheung Sha Beach
Saturday, 7 July 20XX

Meet at the Central Ferry Pier at 9:00 a.m.

PRIZES FOR THE BEST 3 SAND CASTLES!!!
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Task 2 - Radio Call-in: “Come Share with Us”
Situation

“Come Share with Us” is a radio call-in show for teenagers to express
their views on different topics. The topic for this month is summer
holidays. Your teacher would like you to listen to the show to get
information for your project, which is on what most junior secondary

students in Hong Kong do over the summer holidays.

Subtask 1: A listening quiz

To let you have an idea of what the show is like, all of you are asked to
listen to the repeat of last night’s show in class. Now listen to it and

complete the quiz that your teacher has prepared.
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Subtask 2: Giving an oral report on what students are doing this summer
Situation

Everybody in class has listened to the “Come Share with Us” radio show
and is getting ready to report back the information they have collected.
During the second programme you took the following notes. Give an oral
presentation on what the students who called up are going to do this
summer. Your presentation should take about 90 seconds and should
include:

o How many students called in

o Who they were and where they were calling from

o What they are going to do this summer and why they want to do it

o Whether they need to pay for it

You will have 2 minutes to think about your presentation and prepare it.

Version 1
Notes
Caller 1 Caller 2
Name Kelly David
Where caller is from Tai Wo Mongkok
Summer activity learn to sew work in parents’
seafood restaurant
Reason for choosing wants to make own wants to gain work
the activity clothes experience and help
parents
Need to pay? $35 per hour will get $1,000 a month
for working
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Subtask 2: Giving an oral report on what students are doing this summer
Situation

Everybody in class has listened to the “Come Share with Us” radio show
and is getting ready to report back the information they have collected.
During the second programme you took the following notes. Give an oral
presentation on what the students who called up are going to do this
summer. Your presentation should take about 90 seconds and should
include:

o How many students called in

o Who they were and where they were calling from

o What they are going to do this summer and why they want to do it

o Whether they need to pay for it

You will have 2 minutes to think about your presentation and prepare it.

Version 2
Notes
Caller 1 Caller 2
Name Jane Joe
Where caller is from Cheung Chau Diamond Hill
Summer activity windsurf learn to design
webpages
Reason for choosing loves windsurfing wants to design own
the activity webpages
Need to pay? parents already bought | software costs a few
equipment hundred dollars
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Subtask 2: Giving an oral report on what students are doing this summer
Situation

Everybody in class has listened to the “Come Share with Us” radio show
and 1is getting ready to report back the information they have collected.
During the second programme you took the following notes. Give an oral
presentation on what the students who called up are going to do this
summer. Your presentation should take about 90 seconds and should
include:

o How many students called in

o Who they were and where they were calling from

o What they are going to do this summer and why they want to do it

o Whether they need to pay for it

You will have 2 minutes to think about your presentation and prepare it.

Version 3
Notes
Caller 1 Caller 2
Name Mary Mike
Where caller is from Lantau Lok Fu

Summer activity

help parents in their
store

learn Putonghua

Reason for choosing
the activity

summer — busy at
store

good for future

Need to pay?

will get $200 each
week for helping

$300 for 6 weeks
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Subtask 2: Giving an oral report on what students are doing this summer
Situation

Everybody in class has listened to the “Come Share with Us” radio show
and is getting ready to report back the information they have collected.
During the second programme you took the following notes. Give an oral
presentation on what the students who called up are going to do this
summer. Your presentation should take about 90 seconds and should
include:

o How many students called in

o Who they were and where they were calling from

e What they are going to do this summer and why they want to do it

o Whether they need to pay for it

You will have 2 minutes to think about your presentation and prepare it.

Version 4
Notes
Caller 1 Caller 2
Name Sandy Paul
Where caller is from Shatin Kennedy Town
Summer activity learn to play tennis study Maths

Reason for choosing
the activity

friends all play tennis

wants to get higher
marks in Maths

Need to pay?

$30 per hour

friend gives lessons for

free
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Subtask 2: Giving an oral report on what students are doing this summer
Situation

Everybody in class has listened to the “Come Share with Us” radio show
and is getting ready to report back the information they have collected.
During the second programme you took the following notes. Give an oral
presentation on what the students who called up are going to do this
summer. Your presentation should take about 90 seconds and should
include:

o How many students called in

o Who they were and where they were calling from

o What they are going to do this summer and why they want to do it

o Whether they need to pay for it

You will have 2 minutes to think about your presentation and prepare it.

Version 5
Notes
Caller 1 Caller 2
Name Kitty Ricky
Where caller is from Stanley Wanchai
Summer activity improve swimming travel to Taiwan
Reason for choosing next year will join wants to visit
the activity school swimming team | grandparents
Need to pay? PE teacher will give grandparents sent air
free lessons tickets
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Subtask 2: Giving an oral report on what students are doing this summer
Situation

Everybody in class has listened to the “Come Share with Us” radio show
and is getting ready to report back the information they have collected.
During the second programme you took the following notes. Give an oral
presentation on what the students who called up are going to do this
summer. Your presentation should take about 90 seconds and should
include:

o How many students called in

o Who they were and where they were calling from

o What they are going to do this summer and why they want to do it

o Whether they need to pay for it

You will have 2 minutes to think about your presentation and prepare it.

Version 6
Notes

Caller 1 Caller 2
Name Jack Grace
Where caller is from Sai Kung Sheung Shui
Summer activity practise violin travel to China
Reason for choosing loves violin wants to visit relatives
the activity and see Shanghai
Need to pay? $50 per hour, 3 times a | parents will pay for air

week tickets
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Subtask 2: Giving an oral report on what students are doing this summer
Situation

Everybody in class has listened to the “Come Share with Us” radio show
and is getting ready to report back the information they have collected.
During the second programme you took the following notes. Give an oral
presentation on what the students who called up are going to do this
summer. Your presentation should take about 90 seconds and should
include:

o How many students called in

o Who they were and where they were calling from

o What they are going to do this summer and why they want to do it

o Whether they need to pay for it

You will have 2 minutes to think about your presentation and prepare it.

Version 7
Notes
Caller 1 Caller 2
Name Charles Jane
Where caller is from Ma On Shan Lam Tin
Summer activity work in bookstore play computer games
Reason for choosing wants to earn some loves computer games:
the activity money to buy books no time to play during
school year
Need to pay? will get $300 per week | no need to pay
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Tapescript for Task 1 Subtask 3: Planning what to buy

Chairperson:  Now let’s talk about what to buy for the barbecue. Any
1deas?

Chris: Let’s see. 50 members have signed up. That means we
need to buy food and drinks for 50 people.

Mary: That’s a lot. Shall we ask members to bring their own
water and drinks?

Chairperson:  Good idea. We’ll remind them to do that — ‘Members
bring their own water and drinks’.

Mark: Now what food should we buy?

Mary: Chicken wings. Everybody loves chicken wings.

Mark: And sausages too.

Chris: How about pork chops? Shall we get some of those as
well?

Chairperson:  No I don’t think so. We’ll have too much meat. Let’s just
have chicken wings and sausages.

Chris: Will three chicken wings each be enough?

Mary: I think so. That’s 150 chicken wings. How about
sausages? Two each?

Chairperson:  That sounds reasonable. So 100 sausages.

Mark: What about snacks?

Mary: Good idea, let’s have some potato chips.

Chairperson: ~ We’ll need about 10 big packets.

Mary: I suggest that we buy some oranges, too. How about one
for each member?

Chris: Good. 50 oranges. I think that’s enough food. Now how
about charcoal, barbecue forks and all that?

Mark: Well, we’ll need to buy 3 bags of charcoal and 50
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barbecue forks, but I suggest we buy them in Cheung
Sha. Otherwise we’ll have to carry them from school and
they are heavy.

Chairperson:  Excellent suggestion. We’ll buy the 3 bags of charcoal
and 50 barbecue forks there. Have we left anything out?
Yes, we need to have paper plates, napkins, matches, etc.

Mary: Let’s buy 100 paper plates, just in case and the same
number of napkins, that’s two each.

Chris: We also need some honey. What about buying two jars
for all those chicken wings?

Chairperson:  Sure — we nearly forgot the honey!

Mark: And I'll bring some matches and old newspapers.

Chairperson:  Thanks Mark. I think we’ll do the shopping tomorrow
after school. Who’s coming along?

Chris: Count me in.

Mark: Me too.
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Tapescript for Task 2 Subtask 1: A listening quiz

Announcer:

Caller 1:

Announcer:

Caller 1:

Announcer:

Caller 1:

Announcer:

Caller 1:

Announcer:

Caller 1:

Announcer:

Caller 1:

Announcer:

Hello, this is Agnes Li and today we’re talking about
what you are going to do with your summer. Many of us
just waste the summer away. Today I want to hear from
those of you who have plans. Phone in and tell our
listeners what you plan to do.

Hello, this is Cindy from Tai Koo Shing.

Hello, Cindy so what special plans do you have this
summer?

Well this summer I’'m going to learn Japanese.

Why are you going to learn Japanese?

Well I have an email pal in Japan. We have been writing
to each other for a year. She wants me to go to Japan and
spend part of my Christmas holidays with her. My
parents said I could go. This summer I want to learn
some Japanese, so when I go to Japan this Christmas, I
can speak with her friends and family.

That’s a great idea. So where are you going to take
Japanese lessons?

My mother’s friend told me that the Ichiban Language
School in Causeway Bay is quite good. I will start
lessons there next week.

How much do lessons cost?

It will cost me about $100 an hour for a small group
class.

So how can you afford that?

Well I'll have to find a job.

Have fun learning Japanese, Cindy, and good luck in
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finding a job. Call us back and let us know how things

are going.
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Announcer:

Caller 2:

Announcer:

Caller 2:

Announcer:

Caller 2:

Announcer:

Caller 2:

Announcer:

Caller 2:

Announcer:

Our next caller is Andy from Tai Po. So Andy, what are
you going to do this summer?

Well, I’'ll be taking diving lessons.

Pardon me, did you say diving or driving?

Diving.

Diving! My, that sounds interesting. Why do you want to
learn how to dive?

Well my cousin is a diver and she says that there are
many good places to dive around Hong Kong. She told
me there are so many beautiful things to see under the
water.

But isn’t it a very expensive activity?

She’s going to teach me so it won’t cost me anything to
learn.

Will you buy new diving equipment?

Well, actually, my cousin is going to lend me some
equipment so I don’t have to buy very much. I just need
to buy my own diving mask and that’s only $150.

You seem to have a great cousin. Good luck, Andy, and

call us back to tell us what you see under the water.
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Announcer:

Our last caller is Tony from Yuen Long. Tony, what are

your plans this summer?
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Caller 3:

Announcer:

Caller 3:

Announcer:

Caller 3:

Announcer:

I’'m going to help some primary school children at my
church.

Helping primary school children ... that sounds like a
very meaningful activity, Tony. Why did you decide to
do that?

Well my church has planned summer classes for the
children. My church needs some young people to help
out. I am quite happy to do that. When I was in primary
school, I had problems with English. So now I want to
share with others how I overcame those problems. I want
them to know that learning English is not hard, if we
keep trying.

I think that sounds like a very meaningful way to spend
your summer. Would you call us again, Tony, and tell us
how everything is going?

Yes, certainly. I’d be glad to.

Well that’s all for today. Remember that summer is just
ahead. Make your plans and tell us about them on our

next show tomorrow at 6:00 p.m. Bye for now.
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Task 1 Subtask 1: Choosing a place for an outing.

Complete the checklist by ticking (v') the correct boxes and adding the

missing information.

Where it is:

Transportation:
e FEasy to get there?

e How to get there?

Attractions:

e Beautiful scenery?

e Good for barbecue?

Why / Why not?

e Good for swimming?

Why / Why not?

e Activities that people

can do

Checklist
Plover Cove

Tai Po

M Yes /] No
KCR

Cheung Sha Beach

Light bus

M Yes /] No
O Yes /M No

not enongh

space

O Yes /M No

poor water quality

1. swimming
2. barbecuing
3. sailing

4. wind surfing

5. [fishing
6.  hiking

7. kite flying

Lantan

O Yes /M No

Fey+  bw

M Yes /0 No
M Yes /[ No
lots of barbecuing

areas

M Yes /] No

very clean

1. swimming

2. barbecuing

3. making sand castles
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Task 1 Subtask 3: Planning what to buy

Shopping list
Item Quantity to buy
1. water and drinks X ( Members bring their own)
2. chicken  wings 150
3. sausages 100
4. potato chips 10 packets
5. oranges 50
6. charcoal 3 bags
7. barbecue forks 50
8. honey 2 jars
9. paper plates &  napkins 100 each
10.  matches & old newspapers X (Mark to bring)
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Task 1 Subtask 4: Writing a notice

NOTICE

CYC Outing: Cheung Sha Beach
Saturday, 7 July 20XX

o Meet at the Central Ferry Pier at 9:00 a.m.
o Bring §40 for ferry and bus tickets

e Bring your own water and drinks

o Bring bathing suit, towel and sandals

o Wear hat as sun may be strong

o Bring tools for building sand castles

I you have any questions,

call 2369-3887

PRIZES FOR THE BEST 3 SAND CASTLES!!!
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Aims of Assessment

Task 1 — Organizing an Outing

Subtask 1: An email from a friend

To assess learners’ ability to:

obtain and provide objects, services and information in real and simulated
situations (ISe in KS3)

provide or find out, select, organize and present information on familiar and
less familiar topics (KDa in KS3)

Subtask 2: Sugeesting a place for an outing

To assess learners’ ability to:

converse and exchange points of view about feelings, interests, preferences,
ideas, experiences and plans (ISb in KS3)

produce or exchange a range of formal and informal messages both oral and
written (ISc in KS3)

provide objects, services and information in real and simulated situations
(ISe in KS3)

provide or find out, select, organize and present information on familiar and
less familiar topics (KSa in KS3)

interpret and use more extensive information through processes or activities
such as sequencing, describing, -classifying, comparing, explaining,
predicting, inferring, summarizing and drawing conclusions (KSb in KS3)

identify and define problems from given information, consider related
factors, solve the problems and explain the solutions (KSd in KS3)

Subtask 3: Planning what to buy

To assess learners’ ability to:

obtain and provide objects, services and information in real and simulated
situations (ISe in KS3)

Subtask 4: Writing a notice

To assess learners’ ability to:

produce and exchange a range of formal and informal messages both oral
and written (ISc in KS3)

obtain and provide objects, services and information in real and simulated
situations (ISe in KS3)

provide or find out, select, organize and present information on familiar and
less familiar topics (KSa in KS3)
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Task 2 — Radio Call-in: “Come Share with Us”

Subtask 1: A listening quiz

To assess learners’ ability to:

e obtain and provide objects, services and information in real and simulated
situations (ISe in KS3)

e provide or find out, select, organize and present information on familiar and
less familiar topics (KSa in KS3)

Subtask 2: Giving an oral report on what students are doing this summer

To assess learners’ ability to:

e produce a range of formal and informal messages both oral and written (ISc
in KS3)

e obtain and provide objects, services and information in real and simulated
situations (ISe in KS3)

e provide or find out, select, organize and present information on familiar and
less familiar topics (KSa in KS3)
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Task-specific Criteria for Reading and Listening
Task 1 — Organizing an Outing

Subtask 1: Choosing a place for an outing (reading)

e to acquire, select and rearrange information in simple texts

e to understand information in a short text and to use it to plan and get things
done

e to employ contextual and syntactic cues to interpret words / meaning

Subtask 3: Planning what to buy (listening)

e toidentify and extract information and ideas in conversational exchanges
e to understand others in conversations on familiar topics

e to deduce meaning of unknown words through contextual clues

Task 2 — Radio Call-in: “Come Share with Us”

Subtask 1: A listening quiz (listening)

e to understand others in conversations on familiar topics
e toidentify ideas, information and intentions in conversational exchanges

e to understand the use of connectives and sequencing
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Unit Three Part 2
Assessment Tasks: Set D

Assessment Tasks: Set D

Task 1 - Planning a Trip to Singapore

Subtask 1: Finding out about Singapore
Subtask 2: An introduction to the Night Safari Park

Subtask 3: Replying to your friend

Task 2 - Telling Your Friends about Singapore
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In the following assessment you will need to carry out a series of tasks. In some of
these tasks you are required to write and speak.

Your writing will be assessed on the following:

Content The content needs to be relevant and sufficient.
+ Relevant means the content is meaningful to the topic, and
+ Sufficient means that there is enough content (i.e., not too little
and not too much).
Organization Content / Ideas should be presented logically and grouped together or
separated in meaningful ways.
Language +  You need to make use of a range of grammatical and sentence
structures accurately.
+ You need to use a variety of vocabulary and expressions
accurately.
+ Your punctuation will be assessed.
+ Your spelling needs to be accurate.
Task You need to follow the task requirements. For example, a task
Requirements | requirement may limit your writing to 100 words. Therefore read and
follow directions carefully.
Leave enough time to proofread your writing.

Your speaking will be assessed on the following:

Content

The content needs to be relevant and sufficient.

+ Relevant means the content is meaningful, and

+ Sufficient means that there is enough content (i.e., not too little
and not too much).

Organization

The content is logically presented and grouped together or separated
in meaningful ways.

Pronunciation
and Fluency

Your pronunciation, word stress, intonation, volume and rate of
speaking will be assessed.

Language + You need to use a range of vocabulary and expressions
accurately.
+ You need to use a range of grammatical structures accurately.
Non-verbal Your speaking performance may also be assessed on eye contact,
hand gestures and posture.
Task You need to follow the task requirements. For example, a task may
Requirements | have a time limit. Therefore read and follow directions carefully.
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Task 1: Planning a Trip to Singapore

Situation
You are going to visit a friend in Singapore during your holidays. She
wants to start planning your stay. She has sent you a lot of information

about some of the sites you may want to visit. Your task is to write her an

email saying which site you would like to visit most.
Subtask 1: Finding out about Singapore

Read the extract of the letter from your friend and the information she has
included from tourist brochures and then complete the grid below. You

will later use the information in the grid to write a reply to your friend.

Data File

Part of the letter from your friend

... 'm really happy that you are coming to stay. There’s so much to see
and do in Singapore that I won’t be able to show you everything. I know
you love animals, so I'm sending you some information about
Singapore’s Underwater World, the zoo and the night safari park. Which

would you like to visit? We won’t have time to see them all!
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Extracts from Tourist Brochures

Underwater World

Come with us on a trip to the bottom of the sea. Here, you can see fish of
all shapes, colours and sizes. You can see sharks swimming above you as
you walk through a 83-metre glass tunnel. You can also see other marine
life such as plants and coral which live in the sea. But that’s not all!
Experienced divers can go scuba-diving with the sharks, or if you prefer,
you can go swimming with the pink dolphins. But book early as these

attractions are very popular!

Underwater World is on Sentosa Island. Opening hours are 9 a.m. to 9
p.m. daily. So have a great day with us, and remember to visit our Gift

Shop with its selection of books, postcards and souvenirs.
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Singapore Zoo

Spend a whole day at the zoo meeting some of our 2,700 animals. Learn
about the 216 different species of animals at the zoo. None of the animals
are kept in small cages. Instead, all our animals are in very large
enclosures so that they have a lot of room to move freely. In these
enclosures the plants and vegetation are similar to the vegetation the
animals find in the wild. You can see the dangerous animals, such as the
lions and tigers, through glass. But many of the animals move freely with
our visitors. Our many attractions include animal rides, elephant shows,
having your photo taken with a snake, and seeing the animals having their

lunch.

If you get tired of walking through the 28 hectares, you can take a tram
ride or relax in one of our many restaurants. And you can remember your
day at the zoo by taking home some gifts from our wonderful gift shop.

We’re open from 8:30 a.m. to 6 p.m. daily.
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Complete the following grid so that you can compare Underwater World

and Singapore Zoo.

Underwater World Singapore Zoo
What can you see? 1. 1.
2.
3.
4. marine plants
5.
Other attractions 1. 1.
2. 2.
3. photo with snake
-
Where can you visit? From 8:30 a.m. — 6:00
every day p.-m.
How do you get On foot (walking) 1.
around there?
2.
Facilities 1. 1. Gift shop
2.
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Subtask 2: An introduction to the Night Safari Park

Your friend has also sent you a recording introducing the Night Safari
Park in Singapore. Listen to the recording so that you can compare the

Safari Park with the Zoo and Underwater World.

Night Safari Park
What can you see? Wild : different types
Other attractions 1.3.2 km through

grasslands and tropical forest

2. 3 walking through the park
When can you visit?
7:30 p.m. -
How do you get around 1.
there?
2. Tram
Facilities 1. Café
2.
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Subtask 3: Replying to your friend

You will only have the time to visit one of the above sites. Choose which
site you would like to visit and then reply to your friend telling her which
site you have chosen. Your reply should be about 150 words long. In your
reply tell your friend:

¢ You found all the information interesting

e Which site you would like to visit (Underwater World, the Zoo or

the Safari Park)
e Why you would like to visit the site

You may add information that is not provided above if it is relevant.
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Dear Pat

Many thanks for all the information you sent me. It was all very
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Task 2: Telling Your Friends about Singapore

After the holiday your teacher asks you to tell the class about your trip.
You decide to tell them about your favourite attraction in Singapore. Use
the notes below to report to the class. Your report should take about 90
seconds (one and a half minutes). You will have 2 minutes to prepare
your presentation. Remember, you should not read from the notes, but

talk to the class. You will need to supply the information to the final two

questions.

Version 1

Attraction: Sentosa Island

What 1s there: Beautiful beach, lots of water
sports, many sites to visit

How long you spent there: Whole day

Who you went with: Friend & her mother

Why you liked it: Lots to do; great fun; like
swimming

Would you like to visit the

attraction again? Yes / No : Why?

Who would you bring along with

you? ‘7

168



Unit Three Part 2
Assessment Tasks: Set D

Task 2: Telling Your Friends about Singapore

After the holiday your teacher asks you to tell the class about your trip.
You decide to tell them about your favourite attraction in Singapore. Use
the notes below to report to the class. Your report should take about 90
seconds (one and a half minutes). You will have 2 minutes to prepare
your presentation. Remember, you should not read from the notes, but

talk to the class. You will need to supply the information to the final two

questions.

Version 2

Attraction: Bird Park

What is there: Birds from all over the world

How long you spent there: Several hours

Who you went with: Friend & her older cousin

Why you liked it: Very few bird parks in Hong Kong;

many very beautiful birds

Would you like to visit the
attraction again? Yes /No : Why?

Who would you bring along with

you? !
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Task 2: Telling Your Friends about Singapore

After the holiday your teacher asks you to tell the class about your trip.
You decide to tell them about your favourite attraction in Singapore. Use
the notes below to report to the class. Your report should take about 90
seconds (one and a half minutes). You will have 2 minutes to prepare
your presentation. Remember, you should not read from the notes, but

talk to the class. You will need to supply the information to the final two

questions.

Version 3

Attraction: Haw Pa Villa

What is there: Chinese theme park

How long you spent there: 2 hours

Who you went with: Friend & her father

Why you liked it: Lots to do there; interested in

Chinese culture

Would you like to visit the
attraction again? Yes /No : Why?

Who would you bring along with
you? ?
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Task 2: Telling Your Friends about Singapore

After the holiday your teacher asks you to tell the class about your trip.
You decide to tell them about your favourite attraction in Singapore. Use
the notes below to report to the class. Your report should take about 90
seconds (one and a half minutes). You will have 2 minutes to prepare
your presentation. Remember, you should not read from the notes, but

talk to the class. You will need to supply the information to the final two

questions.

Version 4

Attraction: Singapore History Museum
What is there: Many different displays

How long you spent there: All morning

Who you went with: Friend & her cousin & aunt
Why you liked it: Uses 3D images to tell history of

Singapore; useful information for

school history project

Would you like to visit the
attraction again? Yes / No : Why?

Who would you bring along with

you? !
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Task 2: Telling Your Friends about Singapore

After the holiday your teacher asks you to tell the class about your trip.
You decide to tell them about your favourite attraction in Singapore. Use
the notes below to report to the class. Your report should take about 90
seconds (one and a half minutes). You will have 2 minutes to prepare
your presentation. Remember, you should not read from the notes, but

talk to the class. You will need to supply the information to the final two

questions.

Version 5

Attraction: Singapore Science Centre

What is there: Films and displays about science
How long you spent there: An afternoon

Who you went with: Friend & older brother

Why you liked it: Interactive museum; very

interesting displays

Would you like to visit the

attraction again? Yes / No : Why?

Who would you bring along with

you? !
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Task 2: Telling Your Friends about Singapore

After the holiday your teacher asks you to tell the class about your trip.

You decide to tell them about your favourite attraction in Singapore. Use

the notes below to report to the class. Your report should take about 90

seconds (one and a half minutes). You will have 2 minutes to prepare

your presentation. Remember, you should not read from the notes, but

talk to the class. You will need to supply the information to the final two

questions.

Version 6

Attraction: Botanic Gardens
What is there: Beautiful, large park

How long you spent there:

Sunday afternoon

Who you went with:

Friend & her family

Why you liked it:

Great place for a picnic; lots of

colourful flowers and plants

Would you like to visit the

attraction again?

Yes /No : Why?

Who would you bring along with

you?
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Tapescript for Task 1 Subtask 2: An introduction to the Night Safari Park

Welcome to Singapore’s Night Safari Park. Did you know that many
animals are most active at night? That’s why we have built a park where
you can come to see wild animals at night. It’s the first of its kind in the
world. All together we have more than 1,000 animals in this park. We
have 100 different types of animals, that’s 100 different species of

animals, in 3 separate parts of the park.

We will take you on a 3.2 km tram ride through grasslands and tropical
forest. In each area as the tram passes you see different animals, such as
lions on the grasslands and monkeys in the tropical rainforests. You can
also walk along one of our 3 walking trails through the park. So bring the
whole family on any day of the year. We’re open 365 days in the year
from 7:30 p.m. till 12 midnight. And before you leave, have a midnight
snack and a hot drink in our café and don’t forget to buy a small gift from

our extensive Gift Shop to remind you of your visit.
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Answer Key

Task 1 Subtask 1: Finding out about Singapore

How do Underwater World and Singapore Zoo compare?

Underwater World Singapore Zoo
What can you see? L. fish L. Many different animals
(2700 animals) | 216
2. sharks different spectes of
animals

3. marine plants
4. coral

S. pink dolphins

Other attractions L. scuba-diving with sharks | 1. animal rides
2. swimming with pink 2. elephant shows
dolphins

3. photo with snake

4. seeing animals eating

(being fid)
When can you visit? 9:00 a.m. — 9:00 p.. From 8:30 am. — 6:00
every day p.m. every day
How do you get around | On foot (walking) 1. On foot
there?
2. Tram
Facilities 1. Gift shop 1. Gift shop

2. Restaurants
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Task 1 Subtask 2: An introduction to the Night Safari Park

Night Safari Park

What can you see?

Wild animals : 100 different types

Other attractions 1.3.2 km tram ____ride through
grasslands and tropical forest
2.3 walking _ #rai/s  through the park
When can you visit? every day
7:30 p.m. - _12 midnight
How do you get around 1. Oz foor
there?
2. Tram
Facilities 1. Café
2. Gift shop
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Feedback Sheet for Task 1 Subtask 3: Replying to your friend

Needs
Improvement Satisfactory Well Done
Content
e Chosen site clearly identified [] [] []
e Reasons for choice given and [] [] []
explained
Organization
e The email is divided into [] ] L]
appropriate paragraphs
e Reasons for choice are elaborated [] L] []
e The email demonstrates cohesion [] L] L]
through, for example, the use of
appropriate connectives
Task Requirements
e  Word limit is followed [] L] ]
e Email is written in a friendly and [] [l L]
informal manner
Language & Style
e Preferences expressed through “I'd L] L] ]
like”, “T"d prefer”, etc.
e Descriptive language is used L] [l ]
e Use of tense is appropriate L] L] ]
e Meaning is clear [] L] L]
e Use of words is appropriate [] L] L]

Comments

177




Unit Three Part 2
Assessment Tasks: Set D

Feedback Sheet for Task 2: Telling Your Friends about Singapore

Using the same prompt sheet for learners as the feedback sheet for the
teacher allows learners to assess themselves and better understand the

teacher’s assessment.

(1= needs improvement; 2= satisfactory; 3= well done)

Content Do you use the information provided in your |1 2
presentation?
Do you use your own ideas and elaborate them in |1 2

your presentation?

Organization Have you presented the information in a logical and | 1 2
meaningful way?
Do you introduce your topic and bring your |1 2

presentation to a close?

Pronunciation | Is your speech audible? 1 2 3
and Fluency Is your pace appropriate for a presentation? 1 2 3
Is your speech fluent? 1 2 3
Do you use word stress correctly? I 2 3
Do you vary your speech so that it is interesting to |1 2 3
listen to?
Language Are the structures you use grammatically correct? 1 2 3
Do you use a range of vocabulary and expressions? |1 2 3
Non-verbal Do you look at the audience when you speak? 1 2 3
Task Do you speak for about 90 seconds? I 2 3
Requirements | Do you sound friendly? 1 2 3
Comments
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Aims of Assessment
Task 1 - Planning a Trip to Singapore

Subtask 1: Finding out about Singapore

To assess learners’ ability to:

e provide or find out, select, organize and present information on familiar and
less familiar topics (KSa in KS3)

e obtain and provide objects, services and information in real and simulated
situations (ISe in KS3)

Subtask 2: An introduction to the Night Safari Park

To assess learners’ ability to:

e provide or find out, select, organize and present information on familiar and
less familiar topics (KSa in KS3)

e obtain and provide objects, services and information in real and simulated
situations (ISe in KS3)

Subtask 3: Replying to your friend

To assess learners’ ability to:

e converse and exchange points of view about feelings, interests, preferences,
ideas, experiences and plans (ISb in KS3)

e produce and exchange a range of formal and informal messages both oral
and written (ISc in KS3)

e provide or find out, select, organize and present information on familiar and
less familiar topics (KSa in KS3)

e interpret and use more extensive information through processes or activities
such as sequencing, describing, classifying, comparing, explaining,
predicting and drawing conclusions (KSb in KS3)

Task 2 - Telling Your Friends about Singapore

To assess learners’ ability to:

e obtain and provide objects, services and information in real and simulated
situations (ISe in KS3)

e produce a range of formal and informal messages both oral and written (ISc
in KS3)

e provide or find out, select, organize and present information on familiar and
less familiar topics (KSa in KS3)
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Task-specific Criteria for Reading and Listening
Task 1 — Planning a Trip to Singapore

Subtask 1: Choosing a place for an outing (reading)

e To understand and extract specific information from short, simple texts

e To select and organize information on less familiar topics

Subtask 2: An introduction to the Night Safari Park (listening)

e To understand and extract specific information from a short, simple text

e To select and organize information on less familiar topics

180



Unit Three Part 2

Assessment Tasks

SetD

*SWOO0ISSB[D UMO IIdY) Ul dsn 10§ 31 Sundepe JopISuod 03 oYI[ JYSIW SIOYIL ], ‘JunLim SUISSISSE 10J BLIOJLID [eIOUST JO ISI| PISA33ns © ST SIY L,

JUSIUOD PAIINbAI SI0A0D o
spiom (G| A[ojewrxoidde soyum o
ASel «
[rewo Teuosiad B JO $QINJBQJ PUB JBULIOJ JUBAQ[AL SMOUS o

AUD <«
sjudurImMbay yse], pue daudn)

SSQUOSIOUOD $SUOTJUIAUOD

Jo K191sew SUIMOYS (SAINJLQJ PUE S)BULIOJ JUBAJ[QI

— (suodar ‘safonae smau Jure[dwiod Jo s1e19[ ‘opmneis /
juow[dwoo Jo s1on9[ ‘Annbur Jo s10139] '3°9) [RUONOBSURY] o

Surzipeuosiad {SoINBOJ PUR SIBWIOJ JUBAI — (SUOTIRITAUT
‘spredysod ‘syrew ‘s1o139f [euosiad "3-9) [euosiod o

K1a103(qo Sururejurewr £$901N0S

SuISpormouyor {$9Injedj pue S}euLIo] JUBAJ[I — (Sunum
K1011s0dxa ‘sypodar Koains ‘syiodar ooq 3°9) OIUIPBIE o

-39 ‘syuowarmbar a1uas 03 doudTAYpe  «
SUNENSUOWIP — SHURWRIMDIY JSe ], pUe 2.IUd5)

sour Jo Furoeds Aq poyrewr Apres[d are sydeidered — uonejuopur
(*+"25MDI2q X 225 01 42[24d p,] ***22S 0] 2Y1] PINOM OS]D [ *T'9) SIAIIIAUUOD
(aafo4d p. 1] p.] "S79) S[epOU JO SN JU)SISUOD
KOUQ)SISUOD 9SUQ)
uorIsayod <«
9S0[0 & 0] [rewd s3uLiq pue IS parrojard jsow oy sajeysar yderdered 1se] o
Surouanbaes o130 Sunensuowap yoes sydeidered oo1y) 0] om1 o
uostredwod pue uondruosap se yons suraped [eouojoyr ojeudordde syropdxe o
UAYOD <«
uoneziuesi()

* 6 o+ o0

(KouQ)sIsuod 9sua) ‘uoneurpioqns ‘uonnadar
Jreudoxdde /7 juawaiesar ‘Furouale)al ‘uonBIUIPUI
‘[spaom 19pI0 7 dw ‘suonounfuod ‘3'9] SIAIOAUUOD
‘S[BIQIOADPE "S°9) SOOIASP QAISAYOD JO SN QANOJYJO o
y3noIy) uoIsayod <«
syder3ered ; seopr jo Surouonbos [eo1301 o
(s[re3op jo uoneroqe[d pue sojdwexa
Jrerrdordde £q pauroddns) seapr Jo juowdo[oaap [BOIS0] o
(uonisodxe ‘uonduosep ‘uoneireu
*3-9) suroned [eorrojoys ojerrdordde Jo osn 9ANOOO o
y3noy) 90uaIayod  «
SUneINSUOWSp — UONBZIuLB3I))

JUSIUOD JATIUEBISQNS
9)1s oy} Sursooyd 1oy suosear ¢ sopraod

9)IS QU0 J0J QouaIJaId Iy / SIY Jed[o Soyew JoJLIm

syuey) Jo Juawale)s Terouasd Ym Aojeridordde [rews o) seonponur I93LIm
LIl (1g)

A A A A

SeapI Jo AJ[euISLIo pue AJIATIEaID
98810400 2ATIURISQNS

seapr jo ssouojeridordde

o1do} 9} 03 SBIPT JO 9OUBAJ[AI
SUTENSUOWAp — JUAIU0))

AAAA

BLIIJLID dJI0dds-yse ],

SunLIm SuISSISSE J10J BLIDILI) [BIUIL).,

(Sunripy) pudLy anoA 03 A1day] :¢ yseyqng
dxodegurg 0} diiy, e Suruueld — [ YSel,
SuISSISSY J10j BLIAJLL)) dYIAds-yse ], pue [BIdUdL)

181



Unit Three Part 2

SetD

Assessment Tasks

uonenmound pue (sunou 1odoid *3-9) uonezieydes ‘Surfjods aeinooe

("08 P03 am ¢ pImoMm | "3-9) sfepout

(**"s1 20u2422.4d TP *3°9) soAndalpe aarssassod

(05 07 JupM [ 235 01 2y1] P, "3'9) SQATITUIJUT

(oyn p.J £ 4df24d p ] "39) suonodenuod

("ot 2apYy J,u0M dM Moy [ INqG Sulyif1242 238 01 ay1] p,J "3'9) suondunfuod

* ¢ 6 o o0

— SULIOJ pue SWo)I [eonewwes Jo 93uel € JO 9sn JJeIndoe

JUAUIAIZE QI9A-}9(qNS PUB JOPIO PIOM JOILI0D

(aafordp] N P $9)

Qouarayerd moys 0} spepowr oy pue ydeiSered is| ur juesaid ofdwrs oy Jo asn QAT
SOIUBYIIA] PUB JBWWRIL)

<«

«

uonenyound pue uonezieyides ‘Surjjods ojeInooe  «
(ermonms asnepd ‘suonrsodaid ‘Topio piom ‘sfepowr
‘9SUQ) YUIWARITE qIaA-109[qns “39) Jewweid ur AoBINOdE  «
SUTIETISUOWAP — SITUBIITA] pUe JeWIR.IN)

Iopear pue yse) 10J A[orerrdordde pasn aSenue] <«
PILIBA PUB UQSOYD-[[oM AIB[NQBOOA <«
91£1S pue dgensuer|

asodind
pUR JOPEAI PIPUIUI JOJ I9)SI3AI pue duo) Jo ssoudjendordde <«
SPIOM JO QJ10YD QANIIJJO A
Krernqesoa jo o3uer aeudoidde
Sunensuowap — J[AIS c:ﬂms|:§

(rur] prom ‘Kyonuayne 5-9) syuowannbai yse) 0 douAIYPE  «
K)1AT)RAIO pUR ANRUISLIO (SAINJLo)
pue sjeur1of jueadfal — (syduos Aepd ‘swood ‘sor103s
'3'9) Ay1Anea1d pue AeurSLIo (SoINJedJ pue S)eULIO]
juead[al — (s3duos Aed ‘swood ‘soL1ols *370) oAIssaIdxd o

(Suniapy) puaray anoA o) A[day] :¢ yseiqng
drodedurg o) dia, & Sutuue[ — [ Mse],
SUISSasSSY J10J BLILI)) JJIIAds-3[Se ], pUk [BIIUIL)

182



Unit Three Part 2

Assessment Tasks

SetD

"SWOO0ISSE[O UMO JI3Y) UI dsn 107 31 Sundepe 10pIsuod o3 oY1 JYST s10yoea, ‘Juryeads Surssasse 10} BLIQIID [eIoUAS JO ISI Pa3saSans e St SIy ],

(Su122s-1y 318
Surpnou (S140ds 42)pm pup Sutwuims sp yons' - -3-9) jutod e djensnyyr 0} so[dwexa sasn <«
“9ouaIpne Jy) J0J Sunsarojur 11odor oyeuwr 03 93en3ue] APOq UL IJI0A JO SN JANIYJO  «
S3I39)eI)S AN BIUNUWIWO))

(samsod pue juswarow

Apoq ‘01n)sa3 10v)u0d 9£9 *3°9) SAINJLAJ [BOOA JO OSN QATIOJJO
(Sunye) wn ‘urzrrewwins ‘Sunejsal ‘Suruonsonb ‘Funooligyur
/ Sundnirojur ‘Surkyure[do ‘uonesiyLIe[d Suryess ‘Sureaidesp
K1oy110d “Suredide "3-9) s9139)e1)S UOIIORIAUI [BIO JAT)OJJ
(Sunelsax

pue Juneadas ‘spesu aouarpne s 0) Yoads / a3en3ue|
Surkjipow 10 Junsnlpe ‘39) SSOUAIBME OUIPNE AN

<«

SUnNensuoOuwap — S3Is3ILI)§ AN BIIUNUWUO))

(*Sunuuims 08 0S]D upd N0 "I'9) SOAIOUUOD o
(‘mfanojoo

KJpaa a42M 242y SPA1q Y] ISTIDIZG YADJ pA1g Yl pay1] ]jpa. [ "T ) UOIIRUIPIOOD
uorsayod <«

pourquod pue pasuonbos A[esi3of syutod o

(" mogv noq 1123 03 Su108 wt,J *F'9) syuoware)s ursod pue Juruado LD o

uonduosap jo urened [eouojoys o syofdxe o
QOUAIYOD <«

00
¢ £oU9)SISUO0D 9SUL) UL SUIZLIBWWINS JUIUWIL)IST ‘TUIOUAIJAI
‘(SpIoM JOPIO / oWl ‘SUONOUN[UOD "°9) SOAIIOAUUOD
‘uonnadar gyerrdoidde Jo asn 9ANO9JJe YINOIY) UOISAYOD
popoau se s[rejop Juntoddns
/ sordurexe oyerrdoxdde yim Areordor Sunuesard o
popaau se s3uisold pue s3uruado Juipiaoid o
(3senuood pue uostredwod ‘uonesiyisse]d ‘uondriosop
‘uonelreu "3-9) suroped [eouojoys gjeudordde Suisn
(3noIy) 90uaIay0d

<

<«

sunensuouwop — uoneziuesi(

uoneziuedi()

A[oAneaI0 UONRBULIOJUT [RUONIPPR sopiroid  «

JUQUOD JANULBISANS  «

Ju2yu0d 9eridoiddeur ueasa ou  «

PaYI] noK Jeym pue woym [iIm A1y Juads Juof moy ‘a1ay) SIjeym ‘uondeIne  «
JuANUO))

Seap! Jo AJ[euISLIO pue AJIANBAIO
93e10A00 9ANUE)SANS

seapr jo ssouojeridoidde

o1do} 9y} 03 SBIPI JO JOUBAJAI

A A A A

3UNeISUOUWIp — JUNUO)

BLII)LID JJIdds-yse ],

gunyeads SuIssIsse JI0J BLIIJLID [BIdUIL)
*

(Sunyeads) dxode3ulS noqe SpUdLL] Ino X SUI[P], — T YSelL
SUISSISSY J10J BLILI)) dJIAAS-ySe ], pue [BIdUIL)

183



Unit Three Part 2

SetD

Assessment Tasks

(passasse auou ‘parmbal 10 popasu QUON)
SPIV [ensIA

osodind popudjur o) 10y spre [ensia jo osn oendordde <«
SUTeINSUOWSP — SPIY [BNSIA

(**"25MD2aq 11 231] [ *8°2) SOAIIOOUUOD o
("a42y3 uoou23fv uv juads 24{ ‘3-90) sunouoid o
— SULIOJ puB SW)I [eoNeWWeIS Jo 93Ul B JO OSN JJeINOOE  «
JUAWIIZE QIA-10[QNS pue IOpIO PIOM JOALI0D  «
(2ui1) pood v poy am PIKDIS 2M***2.42Y] TUIM M *5°2) ISUd) Jsed JO SN JANIAJJO <«
SOIUBYIIA] PUR JeUIIRIL)

(e1monns asneld ‘suonisodard
‘1OpJO PIOM ‘S[EPOW ‘QSUQ) ‘JUIWARITL qIaA-109[qns “30) Jewweld ur AoeINode <«
Sunensuowop — Jelier)

Qoudrpne pue yse) 10J Aeudordde posn oFendue] «
POLIBA PUE UOSOYD-[[OM AIB[NQBIOA <«
31£1S pue dgensue|

osodind pue 9oudrpne popuojur 10j 193s13a1 Jo ssouojeridoidde  «
SPIOM JO Q010D QATIIO  «
Arengeooa jo o3uer greudordde <«

Sunensuowap — J[A)S pue Igensue |

(ouoy ‘ooed ‘yoyid "3°9) saINea) [BO0A JO SN JAIOYJO

(" mogp noq 1123 03 U108 Ul J "3'9) swWI0} pajoenuod jo asn derdoidde
SUOIIRIISAY MIJ

ssans piom pue sasned ayeridordde

(¢&pyo - — s8p1 20u23U2S Y)M 3 9) uoneuojul Aeridordde

UONUR)JE QOUAIPNE UTejuIew 0} Yooads d[qipne

uonerounuold ajeInode pue Jedd

£dudnyy] pue uoneRUNUOIJ

AAAAAAA

Quo) pue aoed ‘yojid se yons sares [eooA Jo asn errdordde
SWLIOJ PAJoBIUOI JO SN
SUOIIR)ISAY MOJ
ssans piom pue sosned ajeridordde
uoneuojut deridordde
:Aq poyjrews KI9AI[OP JUIPIJUOD ‘YIOOWS  «
uone[NONIe A[qIpNE  «
uonerounuold ajeInooe pue Jedd  «
SUTIETISUOWP — AJUAN[] pue UoNenUNUOIJ

* 6 6 ¢ o

JUAIUOD PAIINDAI SIOA0D o

Spu0d9s ()¢ Aerewrxoidde 10y syeads o
Asel <«

Aem [EULIOJUI puB A[pUQLIJ B UL sYeads o

AURD <«
syuaurdambay yse[, pue daudx)

(i own ‘Ayonuayine 3-0) syuowerbal yse) 0) oousroype  «
(uoneSIAUO0D ‘MmaraIuI ‘Sunyeads o1qnd ‘uonejuasaid [e1o ‘Fur[[e)-A101s
*3-9) Sunyeads Jo soIU9S JUAISIIP JO sJUAWAINDAT JUBAJ[AI ) 0) QOUAIAYPE <«
SUNeNSUOWRp — SJUIWRIINDIY YSB ], pUe d.IUd5)

(Sunjeads) sxode3ulS Jnoqe SPUdLL INo X SUI[P ], — T YSeL
SuISSIsSSy J10] BIIdLI)) dJ1dads-yse ], pUe [BIdUIL)

184



Unit Three Part 2
Example Scripts and Performances

Example Scripts and Performances

One oral task and one writing task from Assessment Tasks Set D were tried out on a
selection of Secondary 2 students from two local secondary schools. This section
includes the following from the tryouts to illustrate how teachers can give useful
feedback to students using the general and task-specific assessment criteria suggested
in the package:

1. The written commentary and the completed feedback sheet on 3 oral responses to
Assessment Tasks Set D: Task 2 (“Telling Your Friend about Singapore”). Please
refer to the CD-ROM for the video clips of the oral performances and the
commentary. A blank feedback sheet for the task has also been included for use
during training workshops (see p. 8 for suggestions).

2. The written commentary and 3 students’ scripts on Assessment Tasks Set D: Task
1 Subtask 3 (“Replying to your friend”), each followed by a completed feedback
sheet. Each example of student writing has been annotated to illustrate how useful
feedback can be given to students in a very specific way. An unmarked copy of
each example has been included for use during training workshops if required (see
p.- 9 for suggestions). A blank feedback sheet has also been included which may
be photocopied for the same purpose.
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Commentary on students’ oral performances

Student 1

This student is aware of his audience. He starts the presentation saying “Hi, I'm going
to tell you about my last summer holiday....”. He looks at the audience as he is saying
this and he smiles, which not only makes him sound friendly, but also interested in
what he is going to say. He also tries to bring the presentation to an end, but he could
have paused before saying “and this is the end” rather than make this part of the final
comment about the museum.

Another commendable feature of this presentation is the effort the student makes to
add information of his own. He goes beyond the information and vocabulary provided
in the task specification. And he tries to link ideas together, for example, where he
says “Luckily, Singapore people are very friendly...”. He makes some grammatical
mistakes, for example, “I knew about that Singapore has a very special history”, but
these do not detract from what he is saying. In fact he shows a good command of
grammar and a range of vocabulary. He also modulates his voice well and in so doing
maintains the audience’s interest.

This is a good, well-planned and well-delivered presentation.
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STUDENT 1

Feedback Sheet for Task 2: Telling your friends about Singapore

Using the same prompt sheet for learners as the feedback sheet for the teacher
allows learners to assess themselves and better understand the teacher’s
assessment.

(1= needs improvement; 2= satisfactory; 3= well done)

Content Do you use the information provided in your 1 2 @
presentation?
Do you use your own ideas and elaborate them in I 2 @

your presentation?

/—\
Organization Have you presented the information in a logicaland |1 2 (Zj:

meaningful way?

Do you introduce your topic and bring your 1 2 @)
presentation to a close?

Pronunciation | Is your speech audible? 1 2 @

and Fluency Is your pace appropriate for a presentation? 1 2 ‘3
Is your speech fluent? 1 @ 3
Do you use word stress correctly? 1 @ 3
Do you vary your speech so that it is interesting to 1 2 C:’;
listen to?

Language Are the structures you use grammatically correct? 1€

—

Do you use a range of vocabulary and expressions? |1 2 C?:

Non-verbal Do you look at the audience when you speak? " 2 @)
Task Do you speak for about 90 seconds? 1 2 @j

 Requirements | Do you sound friendly? 1 2 (3)
Comments

This & @ Somﬂ 'Fr-egrz.n‘['a'kfm_ N wdude sona 'MTMETM-J)
i 'mﬂ?eﬂ La,(yguf Etimt . |

Whan pew avz drawing to a clete, pase b,efsna Yo
anvwunce thal peu have come fo the end.

TH/J 1o VEL&/) 6 peun wolzd LdA '\[t.-LL ax@ Move J:-_{'\‘(_.-E'[-t\‘v..é_
N ) ”P.e,d« 1o ppwr [ i onmce .
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Commentary on students’ oral performances

Student 2

This student has quite a nice voice to listen to and seems to have a reasonably good
command of the language. Unfortunately, she spoils her presentation by reading it,
rather than delivering it as presentation. Instead of using the preparation time to plan
what she will say, she used it to write her speech. Her delivery therefore sounds
rushed. Towards the end, where she relies less on what she has written, she sounds
more natural and more friendly. Also at this point her eye contact improves.

The presentation is well structured, having a beginning and an end. The student adds
some good ideas of her own and uses a range of vocabulary. She stresses words
correctly and she modulates her voice well. She does make some grammatical
mistakes, the most common of which is her use of “in there” rather than “there” in
such phrases as: we visit in there; we love the food in there, etc. However, what she
has to say is easy to follow.

Overall, I think this student performed satisfactorily, even quite well, but I am sure
she could do even better.
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STUDENT 2

Feedback Sheet for Task 2: Telling Your Friends about Singapore
Using the same prompt sheet for learners as the feedback sheet for the
teacher allows learners to assess themselves and better understand the

teacher’s assessment.

(1= needs improvement; 2= satisfactory; 3= well done)

Content Do you use the information provided in your . 2 (37
presentation?
Do you use your own ideas and elaborate them in 1 2 @

your presentation?

Organization Have you presented the information in a logicaland |1 2 (3

meaningful way?

Do you introduce your topic and bring your [0 @_)
presentation to a close?
Pronunciation | Is your speech audible? 1 2 @)

and Fluency Is your pace appropriate for a presentation? (l;J 2 3
Is your speech fluent? 1 @\I 3
Do you use word stress correctly? 1 2 @
Do you vary your speech so that it is interesting to 1 2 (3
listen to?

Language Are the structures you use grammatically correct? 1 (2) 3

Do you use a range of vocabulary and expressions? |1 2 (3 )

Non-verbal Do you look at the audience when you speak? 1 (2) 3
Task Do you speak for about 90 seconds? Q) 2 3
Requirements | Do you sound friendly? 1 @ 3
Comments

Y&u Lu,ml:em t,a-tm-' “)rﬂxm‘fﬂ o h‘LJ rwr,IUVj ﬁ"lﬂ)uﬂ[/\ . Yru
have Some fjt’{:.-cl eas , e naed To learn B opeak

fo ypur avdionce , and ‘r'éﬁ’/_} s o whal ypu have written.
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Commentary on students’ oral performances

Student 3

This student seems to be translating word for word. This makes what he is saying lack
fluency and hence difficult to follow. He seems to have some quite good ideas, such
as the reason why he does not want to return to the Singapore Museum, but he
appears not to have the vocabulary or command of English grammar to be able to
express his thoughts. His word stress is generally acceptable, but this is not true of
sentence stress.

The presentation lacks a beginning and an end. It is far too short to adequately fulfill
the task requirement. However, this student appears to know of the need for eye
contact, but because he relies so heavily on his notes, he looks down too much, and so
for much of the presentation his head bobs up and down. When he does look at his
audience (at the end of the presentation), he goes some way to establish rapport and
he uses his smile well.

Overall, this is a very weak performance.
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STUDENT 3

Feedback Sheet for Task 2: Telling your friends about Singapore

Using the same prompt sheet for learners as the feedback sheet for the teacher
allows learners to assess themselves and better understand the teacher’s
assessment.

(1= needs improvement; 2= satisfactory; 3= well done)

Content Do you use the information provided in your 1 @ 3
presentation?
Do you use your own ideas and elaborate them in 1 @ 3

your presentation?

Organization Have you presented the information in a logical and | 1 @ 3
meaningful way?
Do you introduce your topic and bring your @ zZ 3

presentation to a close?

Pronunciation | Is your speech audible? 1 @ 3

and Fluency Is your pace appropriate for a presentation? @ 2 3
Is your speech fluent? :D 2 3
Do you use word stress correctly? CD 2 3
Do you vary your speech so that it is interesting to @ 2 3
listen to?

Language Are the structures you use grammatically correct? @ 2 3
Do you use a range of vocabulary and expressions? @ 2 3

Non-verbal Do you look at the audience when you speak? 1 @ 3

Task Do you speak for about 90 seconds? (:D 2 3

Requirements | Do you sound friendly? 1 (2) 3

-

Comments have seme guale @ DCl Em, bt unalzly
You Seem \(g,u have To tr&m%(a’fa thoar  werd JFW w‘i‘:ﬁj )
Chineat . Yo need To concailrake on {mdmﬂ\ﬁ sherl bl
Grawpnalx cerrect uttorances m T:Mﬁtf%l/l. Yeu need Yo
concan il an memm‘(?&ﬂ - starl with oy “tlfwj have”
Cﬁmrhﬁ (upu seam To sauy " Uhare have ") .
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Feedback Sheet for Task 2: Telling your friends about Singapore

Using the same prompt sheet for learners as the feedback sheet for the

teacher allows learners to assess themselves and better understand the

teacher’s assessment.

(1= needs improvement; 2= satisfactory; 3= well done)

Content Do you use the information provided in your |1 2 3
presentation?
Do you use your own ideas and elaborate them in |1 2 3
your presentation?

Organization Have you presented the information in a logical and |1 2 3
meaningful way?
Do you introduce your topic and bring your |1 2 3
presentation to a close?

Pronunciation | Is your speech audible? 1 2 3

and Fluency Is your pace appropriate for a presentation? I 2 3
Is your speech fluent? 1 2 3
Do you use word stress correctly? I 2 3
Do you vary your speech so that it is interesting to |1 2 3
listen to?

Language Are the structures you use grammatically correct? 1 2 3
Do you use a range of vocabulary and expressions? |1 2 3

Non-verbal Do you look at the audience when you speak? 1 2 3

Task Do you speak for about 90 seconds? I 2 3

Requirements | Do you sound friendly? 1 2 3

Comments
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Commentary on students’ written performances

Example 1

This student provides 3 clear reasons for wanting to visit Underwater World. She
organizes her points well and provides an appropriate beginning and end to her email.
She also contributes some original ideas for her choice of Underwater World and she
tries to develop each of these, particularly the idea of needing information for her
vacation project. She makes her email interesting by including some descriptive
language (cf. her use of “amazing”). Thus, in terms of task fulfillment, this piece of
writing scores well.

Lexical and grammatical errors are limited and those that do occur do not detract from
the overall message the student is trying to communicate. Also, the style of writing is

informal and appropriate for an email message.

In all, a very good piece of writing.
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EXAMPLE 1

ood. -
cﬁ%ﬂwﬁ

r2adein

6.‘30Cl -

614 ol
rf}-‘tf\'ﬁ 2 WTTM

Dear Pat
Many thanks for all the information you sent me. It was all very

Mmd attraclive. .

L wowld lidee 4o visit Al  Underwaler s
Aexld. , becasse my Vacation. projed s about
Animals ™ the. sea . QOur Teachesr piants  ws o
_Miroduce. diffecest. typec of living things thal

Al (an see. M dhe seéa ., Also T  piould lke

o learr.  wmeve.  about  Sea.  |ife. . T’ve  Seen

phgtqs Qf maring fDfarﬂ's and  corels i magazmg,

_ I think they are veally amazing !
= J —

.S’econo(tg, smce L had never Swam  with_

7 hl mi
_ N b sl Wrong werdh
= &hb"t-lﬂd be
Y avberience”
Thﬁm[{g . as yow know  that. my Dad has o g e
e by G A
.S‘pec.‘p,s :
LI am looking Hfomwercd 1O Seeing ymu i
Smgaroom j Kee nY toueh ! =
love From ,
CI4F  words )
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Feedback Sheet for Task 1 Subtask 3: Replying to your friend

Needs
Improvement Satisfactory Well Done
Content
o Chosen site clearly identified O ] &
e Reasons for choice given and L] 0 g
explained
Organization
/
e The email is divided into ] v O
appropriate paragraphs p
e Reasons for choice are elaborated [] ] vy
e The email demonstrates cohesion ] O -
through, for example, the use of
appropriate connectives
Task Requirements
e  Word limit is followed [] ] 4
e Email is written in a {riendly and [l O] g
informal manner
Language & Style
e Preferences expressed through O O V4
“I’d like”, “I’d prefer”, etc.
e Descriptive language 1s used . ] |
* Use of tense is appropriate L L] M
e Meaning is clear [ jidl ng
e Use of words is appropriate O L] M
Comments
A very good pioce of werk | T Lke the vosten yeu
onm;lﬂ »few e chottr oﬂ% VI
Note - Sm%m{»ﬂ wilh dolphing weld b a new 2¥peience
for et
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Unit Three Part 2
Example Scripts and Performances

EXAMPLE 1

Dear Pat
Many thanks for all the information you sent me. It was all very

Jﬂ.‘t&t%_thg_m attraclive. .
L wouwld lice 4o visit Aflae.  Underwater

i n b

aAnimals ™ _ the séa . QOur tracher tvanTs ws To

Miroduce. diffecest 'f'g'nﬁc of )’fh—ng 'fh:ha;s thal

AC (an see. ™ _4he sea . BAlso T  poulel [ike

o leacri.  naove about  Sea  life . T/ve  Sfeen

/

I 4hink they o veally amazing
=) J =

S’econdtg, smee L had  never Swam  with_

1 hl mi

with., _them. in  oxder to  widen. knole
in__t m_ujf ot 45_2,_,_

Thivdly as  yow knonr  that. my Dad ha< o
9, v =

bobb‘j of aoffe,cTrnj photos of 4xh _ he roould e

me Y am A
_Species .
L am. lookine —Fwwaﬂf-_‘m_deemﬂ_gm_m;
.S'mgapow . Keep Y touch !
Love Adrom ,
CI4F words )
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Example Scripts and Performances

Commentary on students’ written performances

Example 2

The three reasons which this student provides for choosing Underwater World are not
convincing. She simply relies on the original source text and takes the 3 features of
Underwater World that are mentioned in the source text and expands on these as her
reasons.

She displays a reasonably good control of grammar, especially when using short
sentences. However, she does make a number of basic errors such as:

“It is because ....” rather than writing “this is because”;

“... divers are very brave, they don’t afraid....” rather than writing “they aren’t
afraid....”;

“That’s the good idea that I can ....” rather than “It’s good that I can ....”.

She tries to introduce some descriptive language to make her email interesting, though
at times she relies again on the source text for this (cf. “I can see fish of all colours,
shapes and sizes.”).

This email is written informally which is appropriate for the task and the closing is
good and effective. However, the information provided in the body of the email

should have been divided up into 2 or 3 paragraphs.

Overall, this piece of writing is satisfactory.
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EXAMPLE 2

oMo ———

2xyov = Gb\tuﬂ
be " Ths"

1\:1:'1— ¥ é‘l-?\.rau f

\.,_

6? po {{
c[ouma

Dear Pat

Many thanks for all the information you sent me. It was all very
9 woutd dike Zz vidd Fhe Undorua®r

+_{a41” oaciling Nany ?gqug Lhink Thal: sharko o

LIS da,aawma and Ajﬁwmw‘ Bul 7he dipera ase

UU‘:t)J Irave and t"{"j den't A;éqa)u( Jdu phasks . ﬂ

Tohink AL pusl de vemy Mﬁ»w’ﬁ)g (@;;alb Zohatt, J

evtn Aruch mm, cast ' 2

J am /f,\rr’h{nj Jﬁ-rrummljfo- it Zhe  Undorwates
Bye !
d

(Beal tahen

Wil . Sex ’awu AR SA}Aj,A/me J

us ECLE.LJ
doss wit fulfill the Task adequaldyy.
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EXAMPLE 2

Unit Three Part 2
Example Scripts and Performances

Feedback Sheet for Task 1 Subtask 3: Replying to your friend

Improvement

Needs

Satisfactory

Well Done

Content

e Chosen site clearly identified

e Reasons for choice given and
explained

L
L

L] g
vy 0

Organization

e The email is divided into
appropriate paragraphs

e Reasons for choice are elaborated

e The email demonstrates cohesion
through, for example, the use of
appropriate connectives

OO

O
NS
e

OO

Task Requirements

o  Word limit is followed

e Email is written in a friendly and
informal manner

O

(]
=

Language & Style

e Preferences expressed through
“I’d like”, “T"d prefer”, etc.

e Descriptive language is used

e Use of tense is appropriate

e Meaning is clear

e Use of words is appropriate

OOoOo0o O

Ooog o
SEEE

Comments

Crood. Ude J-g' rammar.
You hove , hewaver,

%o%ﬁﬂﬁ

‘galui To F‘rédeU 2 dz_mx YeQasons FM
Underwaler (Qerld. Rve an Q)(qur?muzok divaer?
Wewdd vpeu Like o go swduntg with the charks i wat,

Whal © the velovance 6% thias socton 9%'%pux amacl ?
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Example Scripts and Performances

EXAMPLE 2

Dear Pat

Many thanks for all the information you sent me. It was all very
iairesting and attrsctive

9 wondd Like Az viall Fhe Undoruair
laaentd . It dn Decanse. J can M;ﬁwho’g—mmfw

vt da,aagm and Ajgﬂw' Bul Fhe dipera ase

U‘E;hj ‘fnwm and. t.'\eba Adan’t %n,u{ Jdu phaiks . g

Rhink AL sk e veny Anturesting Besiden That, J

méeo Sunininding M,tl\fdu—-}fu}vk MM. e
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Example 3

This student identifies a site to visit and tries to provide 3 reasons for her choice.
However, the reasons are not well developed and the email is somewhat short. The
writing also displays an extremely limited command of grammatical structures and
vocabulary. The lack of logical connectors adds to the writer’s problems of
maintaining textual coherence. Although it is possible to figure out what this student
is trying to say sentence by sentence, overall the email fails to “tell a story”. The
writer does, however, show some awareness of how to break text up into paragraphs
an



Unit Three Part 2
Example Scripts and Performances

Commentary on students’ written performances

Example 3

This student identifies a site to visit and tries to provide 3 reasons for her choice.
However, the reasons are not well developed and the email is somewhat short. The
writing also displays an extremely limited command of grammatical structures and
vocabulary. The lack of logical connectors adds to the writer’s problems of
maintaining textual coherence. Although it is possible to figure out what this student
is trying to say sentence by sentence, overall the email fails to “tell a story”. The
writer does, however, show some awareness of how to break text up into paragraphs
and of the need to use an informal and friendly style for this type of writing.

Overall, this is a very weak piece of writing.
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Example Scripts and Performances

EXAMPLE 3

Th;%mlgl‘_te_mdfnﬁ thet | wrenld (ke izt . However |
4 ¥ . .
;Wmfw W can) choase OML S | fhink ot vith « fcmj
.. one t
;:fu o Alme | chaose Io vzt +fhe QTvlf;q pure 2 00. [ fhink | touce
vizal " — _
the J;maa'nu'e 200 (g the mat ':LxTé‘r'?;Tr‘L\f}?.
T hepge this stte becaure [ $A) Fance
OGp ol s Pa){’c'm_cj nthe TV b £ @ —E\\\,
pot bu wucelt. Pa  wout f5 cee Quimals |Wnat doas
& i —-~=-_;>“';U rﬂﬁb\’
2atng by wuedtf. /qno{@/}“o Can, Take o [ %02
— = — . /
fb\ﬁo with £he enalke . l-JF Vet _@ﬂn@af@’
Sodence | oy be ngt {ake phatos. Phnd the
fregeest p |
| Tuterest lnoect 7o fhe elﬂfphah{ kot Borace

Thaere &

Guech weerd
m Bglish ém

D\JW\’\% L\.-‘EF'\’E’\

Dear Pat

e

Many thanks for all the information you sent me. It/wwﬂ .
‘f‘raﬁwff

Q

- fe-r
B2 { @ 4o et a. anMx Shsw /2 /ana

S, S .
%-aw fffasz
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EXAMPLE 3

Unit Three Part 2
Example Scripts and Performances

Feedback Sheet for Task 1 Subtask 3: Replying to your friend

Needs
Improvement Satisfactory Well Done
Content
/
e Chosen site clearly identified L] L] g
e Reasons for choice given and ] v ]
explained
Organization
e The email is divided into ] I L]
appropriate paragraphs ,
e Reasons for choice are elaborated [] L L]
e The email demonstrates cohesion v ] L]
through, for example, the use of
appropriate connectives
Task Requirements
2
e Word limit is followed v L] L]
e Email is written in a friendly and L] o ]
informal manner
Langunage & Style
e Preferences expressed through 0/ L] O
“I"d like”, “I’d prefer”, etc.
e Descriptive language is used v ] ]
e Use of tense is appropriate v ] L]
e Meaning is clear [ L] ]
e Use of words is appropriate & L] L]
Comments '
Yot ‘Id.MTT‘T/) gt cheton <o (JZQMM Bul, D do el
dﬁ)}/ﬂ.l,ér[) \/J@W ‘{7{)](/([—% %&%ﬂ/ﬂzﬂuﬂ Nﬂi [68’0\ &L I’wﬂl s’./DYWLﬂC/T L@W
idoad, You a&wfv&l To bring your pmarl o a elose. You
Of Ha mem l..lt,. ami UGG%S Of Q}(Pfrﬁg’%ﬂ\'ﬁ Prﬂ‘fﬂxmcﬂd : Qﬂ
1'd Glke to.. 1'd E’V:ZJVJ’ becaner 1 hawe 0o omimaly
tedng on TV,
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Unit Three Part 2

Example Scripts and Performances

EXAMPLE 3

Dear Pat

Many thanks for all the information you sent me. It was all very

1m‘t'emg:ijn5 +het | wonld (ke visK . However |

:).ms{ can chosse one. S5 | Hink fia '-fHchfu»jj

Ame [ cheose  yiit +he Q?Tuﬁa;auméco. [ thiuk

the megapafe 200 (g the wmat f:,\’férf’s'ffhg.

T rheoce this e bocaure | ga.)

G imalds {742/‘{':';4_()1 n the TV bt f'l"‘ LfAs

pnot bu wpucelk. \Pa ( wort 6 coe Quinnls
7 S [

2ading by wasedd. BAad Xt alco Can €ake a
7 ~ = /

Fb\é’fo with +*he Cnake . f‘f Vot ather <t

oy be net tiake 'D)dd'h)S- And e

Tuterest ;Lrﬁ&c't TL ‘&lu}, 43{4’-’0}461:4'{ Shows. E{wa

f \f\‘.[‘f(’, 'j('o Sfel 4 /?mz%a,(ﬂ_r &Lum} 2 /om_zj

Lime .

/%rau,( :f_f&wj
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Unit Three Part 2
Example Scripts and Performances

Feedback Sheet for Task 1 Subtask 3: Replying to your friend

Needs
Improvement Satisfactory Well Done
Content
e Chosen site clearly identified [] [] ]
e Reasons for choice given and L] [l ]
explained
Organization
e The email is divided into L] L] L]
appropriate paragraphs
e Reasons for choice are elaborated L] L] L]
e The email demonstrates cohesion L] L] L]
through, for example, the use of
appropriate connectives
Task Requirements
e  Word limit is followed L] L] O]
e FEmail is written in a friendly and L] [l L]
informal manner
Language & Style
e Preferences expressed through “I’d L] L] ]
like”, “T’d prefer”, etc.
e Descriptive language is used L] L] ]
e Use of tense is appropriate L] L] L]
e Meaning is clear [] [ L]
e Use of words is appropriate L] L] ]
Comments
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Frequently Asked Questions

Frequently Asked Questions

1. What is the difference between a language learning task and a language
assessment task?

Almost any language learning task can be used for assessment purposes and vice
versa. The key difference (as we point out in section 1.2) is how the task fits into
the instructional cycle, and crucially, what is done with the learner output from the
task. If the task is for language learning, teachers would need to

e conduct appropriate pre-task, while-task and post-task activities to ensure
that learners can complete the task satisfactorily and consolidate their
learning; and

e provide on-going feedback on learners’ performance.

If the task is for assessment, teachers would not provide learners with support
during the process because the emphasis is on learners demonstrating what they
know and what they can do with the language. Moreover, the task itself would be
accompanied by a set of criteria which assess task performance by describing
what learners must do in order to demonstrate that they are able to perform the
task successfully.

2. How do we assess grammar through tasks?

To assess learners’ mastery of the target grammatical items, teachers should first
identify the specific learning targets and objectives they want to assess learners on.
When deciding on the particular communicative functions and language items to
be assessed, teachers should take into consideration the language focus they cover
in the learning process. They should then design assessment tasks appropriate to
the targets and objectives. It is important to note that all grammatical items should
be assessed in meaningful contexts and learners should be given the opportunities
to use the target language items to perform the task. The criteria set out should
also very clearly indicate how learners’ performance in using grammar will be
judged.

3. Is it a must to keep on one theme throughout an assessment task, especially
when it is for summative purposes?

A task by definition is a piece of work having a beginning, middle and end, where
the focus is primarily, though not exclusively, on conveying meaning. Therefore,
each task must have a theme that binds it together. However, a summative
assessment may be made up of more than one task with different themes.
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Frequently Asked Questions

Is it a must to integrate all four language skills (listening, speaking, reading
and writing) when designing an assessment task?

No. As long as learners are required to use language to convey meaning, this
satisfies the minimum requirements of a task. A task may involve all four
language skills, a combination of skills or a single skill. It is, however, common
for pairs of skills to go hand in hand, e.g. reading and writing; listening and
speaking.

Is task-based assessment a kind of formative assessment?

As stated in section 1.2, teaching and assessment should be in harmony and
mutually reinforcing. TBA should therefore be an integral part of task-based
language teaching. It can serve both formative and summative purposes. Where
formative assessment is concerned, TBA provides not only learners with useful
information on their learning progress, but also teachers with insights into
learners’ strengths and weaknesses to help them review and improve teaching
plans and strategies.

How can we develop and use tasks to assess the learning targets in the
Experience Strand?

To address some of the learning targets in the Experience Strand, teachers might
like to develop tasks that encourage learners to express how they feel about certain
events and issues. For more sophisticated work, teachers might like to select
imaginative or literary texts to elicit learners’ personal response. For instance,
learners may be asked to respond to a poem by writing their own poem or to write
a short story based on information they collect about Hong Kong. It is important
to contextualize the tasks for learners (i.e. tell them why they are writing a story or
poem, for whom it is written, etc.).

Do we need to develop specific criteria for every assessment task that we use?

Yes, it is necessary to develop specific criteria for any assessment task that we
develop (see section 1.3). If you intend to provide learners with useful feedback
on how they perform in the task, you will need to articulate the feedback in terms
of the specific criteria. In short, it is important to be aware of the purposes of the
tasks so that specific criteria can be suitably developed.

How can moderation be carried out among teachers on the panel to ensure
consistency in the interpretation of the assessment criteria?

Moderation is extremely important and should become part of every school’s
culture. The way to do this is to set aside a specific time to moderate all important
assessment tasks. Then teachers should assess a sample of scripts together and talk
about how they have interpreted the assessment criteria. The purpose of
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Frequently Asked Questions

10.

moderation is to build consensus and decide if modification is necessary when
assessing learners’ work.

How many times do we need to assess our students before we can judge
whether they have achieved a certain target or objective?

Learning is not a linear process; hence, it is not sufficient to assess learners only
once to verify whether they have achieved a learning target or objective. They
need to demonstrate that they can perform consistently. Therefore each target
should be assessed several times, though there is no golden rule as to the optimal
number.

Self feedback and peer feedback are much encouraged in task-based
assessment. However, will our students understand the assessment criteria
and the way to apply them?

It would be naive to consider that students could assess themselves with no
training. Students need to practise assessing themselves. They also need to have
the assessment criteria explained to them so that they know what you are looking
for and what they should focus on. At the beginning you may need to explain to
your learners why their assessment of themselves does not match yours, but given
time the two assessments will come closer together. And encouraging learners to
assess each other will help them understand the assessment criteria and be more
critical of themselves as well as each other.
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Annotated Bibliography

Annotated Bibliography

Bailey, K. (1998). Learning About Language Assessment. Boston MA: Heinle / Thomson.
This book provides a user-friendly introduction to key concepts in assessment. Terms
such as validity and reliability are clearly described and illustrated. The book is filled with
examples of assessment tools and tasks taken from a wide variety of sources.

Brindley, G. (2003). Classroom-based assessment. In D. Nunan (ed.) Practical English
Language Teaching. New York: McGraw Hill.

This chapter provides a practical introduction to classroom assessment for language
teachers. It describes four key principles to bear in mind when doing classroom
assessment and illustrates these with examples from a number of different sources.

Brown, J.D. (ed.) (1998). New Ways of Classroom Assessment. Alexandria VA: TESOL.
This book in the TESOL New Ways series is a compendium of practical ideas for
assessment that have been created by classroom teachers. It contains assessment ideas
drawing on a wide range of informal techniques including observation, self assessment,
portfolios, journals and conferences.

Cohen, A. (1994). Assessing Language Ability in the Classroom. Boston MA: Heinle /
Thomson.

Cohen provides both a theoretical and practical overview of assessment issues in the
language classroom. As with the other volumes in this annotated bibliography, the key
issues and ideas presented in the book are illustrated with numerous examples of
assessment instruments.

Genesee, F. and J. Upshur. (1996). Classroom-based Evaluation in Second Language
Education. Cambridge: Cambridge University Press.

This book seeks to provide an introduction to key concepts in classroom-based
assessment and evaluation. It deals with both formal and informal assessment. Technical
issues such as test construction and scoring are dealt with in an accessible manner without
a lot of technical terminology. The section on evaluation without tests, which includes
chapters on observation, portfolios and conferences, and journals, questionnaires and
interviews, will probably be of most interest to classroom teachers.

O’Malley, J. M. and L. Valdez-Pierce. (1996). Authentic Assessment for English
Language Learners. New York: Addison-Wesley.

This book is of interest because it introduces and exemplifies tools that are particularly
relevant to task-based assessment, including observations, checklists, interviews and
portfolios. It also presents ways in which assessment can be integrated with learning and
teaching.

Weeden, P., J. Winter and P. Broadfoot. (2002). Assessment: What’s in it for Schools?
London: Routledge.

This looks at assessment from the perspective of the classroom teacher. The book is
intended for practitioners who want to develop their skills in using assessment to improve
learning and teaching rather than for certification purposes. Important questions raised in
the book include: (1) Can assessment actually raise standards? (2) How can current
assessment practices be improved? and (3) How does self assessment help learners to
learn?
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