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Introduction and Navigation Guide

Purpose of the Senior Secondary Curriculum Guide

The Senior Secondary Curriculum Guide - The Future is Now: from Vision to Realisation
is prepared by the Curriculum Development Council (CDC) to advise school supervisors,
principals, teachers, parents and other parties concerned on how to realise the aims of education
stated in the report on Learning for Life Learning through Life - Reform Proposals for the
Education System in Hong Kong (EC, 2000), the recommendations made in the report
on Learning to Learn - The Way Forward in Curriculum Development (CDC, 2001) and
the report on The New Academic Structure for Senior Secondary Education and Higher
Education - Action Plan for Investing in the Future of Hong Kong (EMB, 2005) for life-long
learning and the whole-person development of students. This Curriculum Guide also replaces
the Guide to the Sixth Form Curriculum (CDC, 1992) and the part on the senior secondary
level of the Guide to the Secondary | to 5 Curriculum (CDC, 1993). It aims to provide:

@ a central curriculum framework and suggestions on time allocation of different
components for all schools to implement at the senior secondary (SS) level with effect

from September 2009;

@ guidance for schools to prepare for the migration to the new SS curriculum in 2009 and
develop a whole-school curriculum suited to the learning of their students with examples
developed through the School Leaders Workshops held in the 2005/06 school vyear, the
Middle Managers' Workshops held in the 2006/07 school year and those collected from

frontline practitioners showing how the suggestions could be applied or adapted;

@ practical guidance for effective delivery of the whole-school curriculum through a range of

supporting strategies; and

@ opportunities for reflection by principals, teachers and related parties on how to build on

their strengths and experiences in curriculum and assessment change.
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The SS curriculum, to be implemented in 2009, is built upon the curriculum
reform in basic education introduced since 2001. It is supported by
a flexible, coherent and diversified curriculum aimed at catering for
students' varied interests, needs, aptitudes and abilities. The curriculum
recommends that every student should have the opportunities to study
four core subjects and two to three electives, and acquire Other Learning
Experiences. This Curriculum Guide is designed to help all professional
staff in a school in preparing and implementing the new SS curriculum.
Every teacher in a school should take a holistic view in the midst of
change irrespective of their roles, responsibilities and rank. In this sense,
this Curriculum Guide is written for principals and vice-principals, as
well as all curriculum leaders, middle managers and teachers. It should
be read in conjunction with the 24 Curriculum and Assessment (C&A)
Guides which were jointly prepared by the CDC and the Hong Kong
Examinations and Assessment Authority in 2007 as well as the Basic
Education Curriculum Guide - Building on Strengths (CDC, 2002). Under
the concept of 'distributed leadership', every teacher should have the right
and responsibility to know, and have a role to play in leading change under

the SS curriculum reform.



Structure of the Senior Secondary Curriculum Guide

This Curriculum Guide is made up of a series of |2 booklets in four parts supported by
a navigation guide. The navigation guide helps readers to use the Curriculum Guide and
its various parts according to their specific needs. Part | outlines the student programme
which aims to promote whole-person development and enhance students' life-long learning
capability. Part Il focuses on curriculum planning, effective learning and teaching, assessment
practices, catering for learner diversity, learning and teaching resources, Other Learning
Experiences and Student Learning Profile. In Part Ill, the interface with junior secondary and
articulation to post-secondary studies are described. Part [V covers the strategies that help to
realise the vision and curriculum plan including capacity building in schools, strategic planning
and self evaluation. It also outlines how change is managed, and how schools need to work

between certainties and uncertainties.

This Curriculum Guide suggests a number of areas for action in schools. Though they can be
read separately, it is recommended that teachers should read all booklets in the Curriculum
Guide.

While we encourage teachers to read all booklets of the Curriculum Guide, the Curriculum
Guide is also designed to be flexible enough for teachers to refer to individual booklets on
specific topics (e.g. Other Learning Experiences in Booklet 5A). Alternatively, teachers with
responsibilities for different areas in a school may start with a number of booklets to acquire
the basic 'big picture' of the SS student programme. For example, a principal or vice-principal,
who is concerned with the formulation of a future school development plan under the SS
reform, may focus on a few booklets in conjunction with the selected C&A Guides first as an

entry point.

The following examples are to illustrate suggested 'entry points' applied to specific groups of

professional staff in a school:
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Example I:
Suggested Entry Point for Principals, Vice-principals, New SS Co-ordinators and Members of
the Senior Management who are responsible for formulating future school development plans

for the SS level and shaping a favourable culture towards SS and leading change.

Suggested 'entry point' :
Booklets I,2,5A,5B,8, 10 and | |, possibly in conjunction with C&A Guide of core subjects

Further reading:
Booklets 4,7 and 9

Suggested Entry Point for Principals,Vice-principals, New SS Co-ordinators and

Members of the Senior Management

Student New SS Student
Programme
Programme & Its Vision
Booklet 1
|
Curriculum
Planning
Booklet 2
Curriculum
Planning, |
Pedagogy and | I I | |
Assessment Catering for Other Learning
Learner Diversity Assessment Experiences & Student
Booklet 7 Booklet 4 Leaming Profile

Booklet 5A & B

#

New SS interfaces from Caresi

Junior Secondaryto :
Interface Pt sikondey Guidance
Booklet9

Booklet 8

l | ]

Buildi : :
uliding Professional Managing
Learning-centred Development ﬁ Change

Booklet 10 Booklet 11

Leadership




Example 2:
Suggested Entry Point for KLA Heads and Teacher-librarians who are responsible for planning

subject/ KLA curriculum implementation.

Suggested 'entry point' :
Booklets I, 2, 3,4, 6,7 and 10, in conjunction with C&A Guide of relevant subjects

Further reading:

Booklets 8 and 9

Suggested Entry Point for KLA Heads and Teacher-librarians

Student New S5 Student
P Programme
rogramme & Its Vision
Booklet.1
|
Curriculum
Planning
Booklet 2
Curriculum
Planning, * |
Pedagogy and | | ' l
Assessment Catering for Learning & Teaching  Leaming and Assessment
Learner Diversity Resources Teaching
Bookiet 7 | 4> Booet Booklets PP Bookiets
| ] | J
| |
Interfaces from Career
New SS Junior Secondary to Guidance
Interface Post-secondary Booklet 9
Booklet 8
l J
Buildin I I
ng Professional
Learnmg—centred Development
Leadership Beglet 9
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Example 3:

Suggested Entry Point for Curriculum Leaders/ Planners on Non-subject Areas, who are
responsible for planning whole-school curriculum policies and promoting whole-person
development (e.g. Other Learning Experiences co-ordinator, Moral and Civic Education co-

ordinator, Career & Guidance teachers).

Suggested 'entry point' :
Booklets |,2,5A,5B,8,9 and 10

Further reading:

Booklets 7 and | |

Suggested Entry Point for Curriculum Leaders/ Planners on Non-subject Areas

Student New SS'Student
Programme
Programme & Its Vision
Booklet 1
|
Curriculum
Planning
. Booklet 2
Curriculum
Planning, |
Pedagogy and I ' |
Assessment Cateringl'or Other Leaming
Learner Dlversity Experiences & Student
Booklet 7 Learning Profile

Booklet 5A & B

New SS Interfaces from Career
Junior Secondary to Guidance
Interface Post.secondary # guice

Booklet &
Buildin ' I

. 4 Professional Managing

Learning-centred Development Change
Booklet 10 Booklet 11

Leadership




Example 4:
Suggested Entry Point for Teachers who are responsible for conducting frontline learning and

teaching and providing suitable guidance to students as class teachers.

Suggested 'entry point':
Booklets I, 3,4, 5A, 5B, 6 & 7, in conjunction with C&A Guide of relevant subjects

Further reading:
Booklets 8,9 and 10

Suggested Entry Point for Teachers

Student New 5SS Student
P Programme
rogramme & lts Vision
Booklet 1
i
Curriculum
Planning,
Pedagogy and | | | ' |
Assessment b Cateri;;gforw Learning & Teaching Learning and PREL Dieven ] Other Le;";it“ill )
earner Divers Resources Teaching Xperiences ude
Booklet 7 y Learning Profile
# Booklet 6 Baoklet 3 0’ Booklet 4 0 Booklet 5A &.B
l ] | |
| |
New SS Interfaces from Career
Junior Secondary to Guidance
Interface Post-secondary Booklet 9
Booklet 8
| J
Building ' '
. Professional
Learning-centred Development
Leadership Booklet 10
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Supportive Information

The following supportive information is provided in the Curriculum Guide:

Questions for reflection
Examples

A Glossary

Cross references

Suggested references (including websites) at the end of each booklet

Appendices for detailed information on specific matters.

The "334" Web Bulletin (http://www.edb.gov.hk/334/) and the Curriculum
Development Institute (CDI) website (http.//www.edb.gov.hk/cd/) will
be updated regularly to provide the latest information on curriculum

development.

Each booklet will also be updated as and when required and new areas

will be added to enrich the Curriculum Guide whenever necessary.

Professional development opportunities related to the suggestions would
be continuously provided through various strategies to support schools
and teachers, and update information would be provided in the "334" Web
Bulletin (http://www.edb.gov.hk/334/).

Feedback including good practices, constraints and questions are always

welcome and may be sent to:

Curriculum Development Council Secretariat
Education Bureau

I 3/FWu Chung House

213 Queen's Road East

Wanchai, Hong Kong

E-mail address: cdchk@edb.gov.hk

Fax: (852) 2573 5299



Glossary

This glossary aims at facilitating readers' understanding of the meanings of some special terms

used in this Curriculum Guide.

Applied Learning (Apl)

ApL| is an integral part of the three-year senior secondary curriculum. It takes broad
professional and vocational fields as the learning platform to develop students' foundation
skills, thinking skills, people skills, positive values and attitudes and career-related competencies,
in order to prepare them for further study/ work as well as life-long learning. ApL courses

complement the senior secondary subjects, adding variety to the senior secondary curriculum.

Assessment objectives

They are the curriculum outcomes to be assessed in public assessment.

Biliterate

Capable of reading and writing effectively in Standard Written Chinese and English.

Central curriculum

The central curriculum recommended by the Curriculum Development Council for schools
includes the aims and goals of the school curriculum, the three components in the senior
secondary curriculum, namely Core subjects, Elective Subjects (including Applied Learning
courses and other languages) and Other Learning Experiences. Other requirements include
the alignment of curriculum and assessment, lesson time allocated to each component and

their specific needs.

IApL was formerly known as "Career-oriented Studies". Readers may refer to the report "Action for the future — Career
oriented Studies and the New Senior Secondary Academic Structure for Special Schools" (EMB, 2006) for details.
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Co-construction

Unlike direct instruction and construction approaches to learning
and teaching, the co-construction approach emphasises the class as a
community of learners who contribute collectively to the creation of

knowledge and the building of criteria for judging such knowledge.

Core subjects

Subjects recommended for all students to take at the senior secondary

level: Chinese Language, English Language, Mathematics and Liberal Studies.

Curriculum and Assessment Guide

A guide prepared by the Curriculum Development Council - Hong
Kong Examination and Assessment Authority Committee. It comprises
curriculum aims/objectives, learning content, learning outcomes, and

assessment guidelines.

Elective subjects

A total of 20 senior secondary subjec‘ts2 ,a wide range of Applied Learning
courses and 6 other Ianguages3 in the new system from which students
may choose to develop their interests and abilities, and they open up a

number of pathways into further studies and careers.

2The twenty subjects include (1) Chinese Literature, (2) Literature in English, (3) Chinese
History, (4) Economics, (5) Ethics and Religious Studies, (6) Geography, (7) History, (8) Tourism
and Hospitality Studies, (9) Biology, (10) Chemistry, (I'1) Physics, (12) Science (Integrated
Science, Combined Science), (I3) Business, Accounting and Financial Studies, (14) Design and
Applied Technology, (15) Health Management and Social Care, (16) Technology and Living, (17)
Information and Communication Technology, (18) Music, (19) Visual Arts and (20) Physical
Education.

3The 6 other languages include French, German, Japanese, Spanish, Hindi and Urdu.



Generic skills

Generic skills are skills, abilities and attributes which are fundamental in helping students
to acquire, construct and apply knowledge. They are developed through the learning and
teaching that takes place in different subjects or Key Learning Areas, and are transferable
to different learning situations. Nine types of generic skills are identified in the Hong Kong
school curriculum, i.e. collaboration skills, communication skills, creativity, critical thinking skills,
information technology skills, numeracy skills, problem-solving skills, self-management skills and

study skills.

Gifted students

Gifted students excel, or possess the potential to excel, in one or more areas such as general
intelligence, specific academic studies, visual and performing arts, leadership (and inter- and
intra-personal skills) and creative thinking, as well as psychomotor movement such as physical
ability in sports. Their giftedness is usually characterised by an advanced pace of learning,
quality of thinking, or capability for remarkably and consistently high standards of performance

as compared to their age peers.

Hong Kong Advanced Level Examination (HKALE)

The HKALE is normally taken by a student at the end of his/ her two-year sixth-form courses.
Advanced Supplementary Level subjects are taught in half the number of periods required
for Advanced Level subjects, but they require the same level of intellectual rigour. With the
implementation of the New Academic Structure for Senior Secondary Education in 2009, the
last HKALE will be held in 2012, but the Hong Kong Examinations and Assessment Authority
will organise one more HKALE in 2013 for some subjects for Secondary 7 repeaters as

private candidates.

Senior Secondary Curriculum Guide - The Future is Now: from Vision to Realisation
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Hong Kong Certificate of Education Examination (HKCEE)
The HKCEE is normally taken by a student at the end of his/her five-year

secondary education. With the implementation of the New Academic
Structure for Senior Secondary Education in 2009, the last HKCEE will be
held in 2010, but the Hong Kong Examinations and Assessment Authority
will organise one more HKCEE in 201 | for some subjects for Secondary 5

repeaters as private candidates.

Hong Kong Diploma of Secondary Education (HKDSE)

HKDSE is the qualification to be awarded to students after completing the
three-year senior secondary curriculum (to be implemented in 2009) and

subsequently taking the public assessment.

Internal assessment

This refers to the assessment activities that are conducted regularly in
school to assess students' performance in learning. Internal assessment is an
inseparable part of the learning and teaching process, and it aims to make
learning more effective. With the information that internal assessment
provides, teachers will be able to understand students' progress in learning,
provide them with appropriate feedback and make any adjustments to the

learning objectives and teaching strategies deemed necessary.

Key Learning Area (KLA)

It is a way of organising the school curriculum around fundamental
concepts of major knowledge domains. It aims at providing a broad,
balanced and coherent curriculum for all students through engaging them
in a variety of essential learning experiences. The Hong Kong curriculum
has eight KLAs, namely, Chinese Language Education, English Language
Education, Mathematics Education, Personal, Social and Humanities
Education, Science Education, Technology Education, Arts Education and

Physical Education.



Knowledge construction

This refers to the process of learning in which learners not only acquire new knowledge, but
also actively relate it to their prior knowledge and experience so as to create and form their

own knowledge.

Learning community

A learning community refers to a group of people who have shared values and goals, and
work closely together to generate knowledge and create new ways of learning through active
participation, collaboration and reflection. Such a learning community may involve not only

students and teachers, but also parents and other parties in the community.

Learner diversity

Individuals who are different from each other in terms of maturity, motivation, ability, learning

styles, aspirations, interests, aptitudes and socio-economic background.

Learning goals

The senior secondary curriculum framework is designed to enable students to attain the
seven learning goals for whole-person development and stretch the potential of each student
(i) to be biliterate and trilingual with adequate proficiency; (ii) to acquire a broad knowledge
base, and be able to understand contemporary issues that may impact on their daily life at
personal, community, national and global levels; (iii) to be informed and responsible citizen with
a sense of global and national identity; (iv) to respect pluralism of cultures and views, and be
a critical, reflective and independent thinker; (v) to acquire information technology and other
skills as necessary for being a life-long learner; (vi) to understand their own career/ academic
aspirations and develop positive attitudes towards work and learning; and (vii) to lead a

healthy lifestyle with active participation in aesthetic and physical activities.

Senior Secondary Curriculum Guide - The Future is Now: from Vision to Realisation
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Learning outcomes

Learning outcomes refer to what learners should be able to do by the end
of a particular stage of learning. Learning outcomes are developed based
on the learning targets and objectives of the curriculum for the purpose of
evaluating learning effectiveness. Learning outcomes also describe the levels
of performance that learners should attain after completing a particular key

stage of learning and serve as a tool for promoting learning and teaching.

Learning targets and learning objectives

Learning targets set out broadly the knowledge/ concepts, skills, values and
attitudes that students need to learn and develop. Learning objectives
define specifically what students should know, value and be able to do in
each strand of the subject in accordance with the broad subject targets at
each key stage of schooling. They are to be used by teachers as a source

list for curriculum, lesson and activity planning.

Level descriptors

A set of written descriptions that describe what the typical candidates

performing at a certain level is able to do in public assessment.

Other languages

Other languages include French, German, Japanese, Spanish, Hindu and
Urdu. Students can take these languages as electives and sit for the
Cambridge International Examinations. Results will be reported in the

Hong Kong Diploma of Secondary Education.



Other Learning Experiences

Other Learning Experiences is one of the three major components of the Senior
Secondary curriculum that complements the core and elective subjects (including Applied
Learning courses and other languages) for the whole-person development of students.
These experiences include Moral and Civic education, Community Service, Career-related

Experiences, Aesthetic Development and Physical Development.

Public assessment

Public assessment refers to the associated assessment and examination system for the Hong

Kong Diploma of Secondary Education.

School-based Assessment

Assessments administered in schools as part of the learning and teaching process, with
students being assessed by their subject teachers. Marks awarded will count towards students'
public assessment results in local examinations conducted by the Hong Kong Examinations

and Assessment Authority.

School-based curriculum

Schools and teachers are encouraged to adapt the central curriculum in developing their
school-based curriculum to help their students to achieve the subject targets and overall aims
of education. Measures may include readjusting the learning targets, varying the organisation
of contents, adding optional studies and adapting learning, teaching and assessment
strategies. A school-based curriculum is therefore the outcome of a balance between official

recommendations and the autonomy of the schools and teachers.

Senior Secondary Curriculum Guide - The Future is Now: from Vision to Realisation
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Students with special educational needs (SEN)

Students with SEN include those with intellectual disability, visual
impairment, hearing impairment, physical disability, Autistic Spectrum
Disorders, Attention Deficit and Hyperactivity Disorder, speech and

language impairment and Specific Learning Difficulties.

Standards-referenced Reporting

Candidates' performance in public assessment is reported in terms of

levels of performance matched against a set of standards.

Student Learning Profile

Its purpose is to provide supplementary information on the secondary
school leavers' participation and specialties during senior secondary years,
in addition to their academic performance as reported in the Hong Kong
Diploma of Secondary Education, including the assessment results for
Applied Learning courses, thus giving a fuller picture of students' whole-

person development.

Trilingual

An ability to use Cantonese, Putonghua and Spoken English effectively.

Values and attitudes

Values constitute the foundation of the attitudes and beliefs that influence
one's behaviour and way of life. They help to form the principles underlying
human conduct and critical judgement, and are qualities that learners
should develop. Some examples of values are rights and responsibilities,
commitment, honesty and national identity. Closely associated with values
are attitudes. The latter supports motivation and cognitive functioning,
and affects one's way of reacting to events or situations. Since both values
and attitudes significantly affect the way a student learns, they form an

important part of the school curriculum.
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Booklet 1

The Student Programme to Achieve the Vision of the
New Academic Structure
Whole-person Development and Life-long Learning

This is one of a series of |2 booklets in the Senior Secondary Curriculum Guide. Its contents

are as follows:

Contents

|.I  Purpose of the Booklet I

.2 Aims of the Senior Secondary Curriculum I

.3  Seven Learning Goals of the Curriculum Framework 2

.4  Principles of Design 3

|.4.  Guiding principles 3

.42  Emphases in the Second 5-year Plan (2007-2012) 6
building on the First 5-year Plan (2001-2006)

.5 Curriculum and Assessment Framework 7

.6  Qualifications and Articulation to the Post-secondary |6

Learning Pathways

References 18






1.1 Purpose of the Booklet

@ o further elaborate on the recommendations of the Report entitled 7The New Academic
Structure for Senior Secondary Education and Higher Education - Action Plan for Investing
in the Future of Hong Kong (EMB, 2005) related to curriculum provision for students

@ To help teachers to reflect on the aims of senior secondary (SS) education and its

continuity with basic education

1.2 Aims of the Senior Secondary Curriculum

The explosive growth of knowledge, the advent of information technology and the
development of a knowledge-based economy are leading to unprecedented worldwide
changes. Hong Kong's cultural, social and economic developments depend on whether
the population can rise to these challenges and make the best of the opportunities ahead.
To sustain the development of Hong Kong as an international city amidst the economic
restructuring and rapid development in Mainland China, Hong Kong citizens need to develop
their adaptability, creativity, independent thinking and life-long learning capabilities. Hong Kong
has become part of China after 1997/. It is necessary to enable every student, as a citizen of

Hong Kong, to have more in-depth knowledge of modern China and the world (EMB, 2005).

A reform of the curriculum for basic education was launched in 2001 to prepare our students
to meet these challenges (CDC, 2001 & CDC, 2002). The SS curriculum reform in 2009 is a

necessary final step to realise in full the benefits of changes already underway. It aims to

@ establish a vibrant and flexible education system that will widen the knowledge base of
every student, provide an enabling environment for every student to attain all-round
development and to achieve life-long learning in a diverse and complex environment; and

@ provide multiple progression pathways for further studies and career development, which
articulate well with international higher education and the manpower requirements of the

215t Century.
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In this connection, the school curriculum should

@ enable all students to achieve enhanced language and mathematical
abilities, a broadened knowledge base, increased competence in critical
thinking, independent learning and interpersonal skills, and provide
increased exposure to other learning experiences in moral, civic,
physical and aesthetic areas;

@ provide students with greater diversity and more choices to suit their
needs, interests and abilities; and

@ equip students better for further studies and in meeting the needs of

an ever-changing society.

1.3 Seven Learning Goals of the
Curriculum Framework

The SS curriculum framework is designed to enable students to attain the
following learning goals for whole-person development and stretch the

potential of each student:

|. to be biliterate and trilingual with adequate proficiency
2. to acquire a broad knowledge base, and be able to understand

7

contemporary issues that may impact on their daily life at personal,

community, national and global levels

— Gl
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3. to be an informed and responsible citizen with a sense of global and
national identity

4. to respect pluralism of cultures and views, and be a critical, reflective
and independent thinker

5. to acquire information technology and other skills as necessary for
being a life-long learner

6. to understand their own career/ academic aspirations and develop
positive attitudes towards work and learning

/. to lead a healthy life-style with active participation in aesthetic and

physical activities.




Reflective Questions

© What are the similarities and differences of the above goals compared to those in
basic education as described in the Basic Education Curriculum Guide — Building on
Strengths (CDC, 2002)?

@ To what extent have the goals in basic education been achieved in your school?

1.4 Principles of Design

1.4.1 Guiding principles

To achieve the learning goals and help all students to attain higher standards, changes have
been made to the curriculum, building on its existing strengths and taking the local context

into consideration. The design of the SS curriculum is based on the following guiding principles:

Knowledge is built on our own prior experiences; and development of all SS subjects is
based on the prior knowledge, skills, values, attitudes and learning experiences expected of
students in basic education to ensure vertical curriculum continuity. Schools should ensure
that students are adequately prepared for the SS curriculum at the junior secondary level
(S1-3) through balanced study in different Key Learning Areas (KLAs) and cross-curricular
opportunities (see Booklet 8). Any bias to cross-curricular activities at the junior secondary

level at the expense of KLA knowledge is not encouraged.

The SS curriculum widens the knowledge base while at the same time allows in-depth learning
In some subjects, broadens the scope of curricular objectives to include positive values and

attitudes, and promotes whole-person development (see Booklets 2, 3, 5A and 5B).
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Balance between theoretical and applied learning

An appropriate balance between theoretical and applied learning is
maintained within each of the SS subjects as far as possible so that the
learning of all subjects is characterised by rigour and relevance, and is
suited to the needs of the students (see also Booklets 2, 3, 5A, 5B and 7).

Balance between essential learning and a flexible and

diversified curriculum

The curriculum caters for a wide spectrum of student interests, needs and
abilities through a comprehensive range of subjects and Applied Learning
(ApL') courses. It is constructed to meet individual students’ needs. This
includes meeting the needs of students with learning difficulties and those

who are exceptionally gifted (see Booklets 2, 3, 5A, 5B and 7).

! ApL was formerly named “Career-oriented Studies”. Readers may refer to the report “Action
for the Future — Career-oriented Studies and the New Senior Secondary Academic Structure for
Special Schools” (EMB, 2006) for detalls.



Learning how to learn and enquiry-based learning

The curriculum aims to develop students’ capacities for self-directed and life-long learning by
embedding elements of independent learning and generic skills into all subjects (see Booklet 3).
In line with the reform in basic education, communication, critical thinking and creativity remain

the priority generic skills in SS education.

Progression

The curriculum enables students to explore their interests as far as possible in 54, and then

progress smoothly in their chosen studies (including ApL courses) in S5 and Sé6 (see Booklet 2).

Smoother articulation to multip

The curriculum enables students to pursue academic and vocational/ professional education
and training through articulating to a range of post-secondary tertiary institutions or to seek

employment (see Booklet 8).

Greater coherence

The curriculum has avoided including too many subjects with duplication possibilities, and
made connections across subjects including ApL. It has also introduced other cross-curricular

elements to ensure better coherence in the curriculum as a whole (see Booklet 2).
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1.4.2 Emphases in the Second 5-year Plan
(2007 - 2012) building on the
First 5-year Plan (2001-2006)

As suggested in the curriculum reform of basic education, schools are
encouraged to develop short-term targets (a first 5-year plan) to achieve
the seven learning goals (Please refer to the Basic Education Curriculum
Guide — Building on Strengths (CDC, 2002), Section |.7).

While sustaining the strengths of the first 5-year plan by including priority
generic skills (i.e. critical thinking, creativity and communication skills) in
learning and teaching and adopting the four key tasks (Moral and Civic
Education, Reading to Learn, Project Learning, Information Technology for
Interactive Learning) as a means of achieving the learning goals and learning
targets in the KLA curricula, together with school-based adaptations to cater
for the diverse needs of students, schools are required to place the following
emphases on their mid-term targets (second 5-year plan), to provide a broad

and balanced curriculum for students’ whole-person development:

@ Strengthen moral and civic education and values development in KLAs
by giving priority to the development of positive values and attitudes
such as Care for Others and Integrity in addition to National Identity,
Respect for Others, Responsibility, Commitment and Perseverance

@ Promote Reading to Learn and Reading across the Curriculum to
enable students to acquire and construct knowledge, as well as to
widen their exposure, mind and vision to diverse interests and qualities

@ Enhance Assessment for Learning including:

» emphasising students’ self-directed learning in order to help
learners to understand how they learn and pave the way for life-
long learning;

» adopting more flexible and diversified assessment methods to
recognise the different potentials and abilities of students;

» providing appropriate and clear feedback; and

» allowing students’ active participation in assessment activities and

prompting them to adopt quality reflective thinking.



Reflective Questions

© What has your school achieved in the first 5-year plan?

@ Which areas require further strengthening in your school?

1.5 Curriculum and Assessment Framework

The SS curriculum is an extension of the curriculum in basic education. It promotes students’
Learning to Learn capabilities. It is broad and balanced, and is developed from prior
knowledge of the eight KLAs and the learning experiences of students gained in their basic

education with an emphasis on positive values and attitudes (see Figure |.1).

Figure |.1 Building on Strengths of Basic Education

Core Subjects\ Glective Subject) (Other Learning
Chinese Language, 2 or 3 subjects Experiences
English Language, chosen from 20 Moral & civic education,
Mathematics ':|I:||:' elective subjects, a ':D:' Community service,
and range of Applied Aesthetic development,
Liberal Studies Learning courses and Physical development
Other Languages and Career-related

\ ) \ J \ experiences J
AR 3= Ik in In ll

KEY LEARNING AREAS

Senior
Secondary

3

Generic
Skills

Attitudes |

FIVE ESSENTIACLEARNINGIEXPER El

oraland Intellectual Community
Civic Development Service

ducation

Please refer to the Basic Education Curriculum Guide — Building on Strengths (CDC, 2002) for

the structure of the Junior Secondary Curriculum Framework.
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Reflective Questions

© Are there effective cross-curricular learning opportunities in the
junior secondary curriculum of your school?
@ Has pedagogical practice been changed in your school to

develop students’ generic skills?

The SS curriculum is made up of 3 components, namely Core subjects,
Elective subjects and Other Learning Experiences (OLE). It provides a
student programme for whole-person development which aims to develop

the potential of each student.

Figure 1.2 Senior Secondary Student Programme

Components of the % of Time

Senior Secondary Student Programme Allocation

Core Subjects ~ Chinese Language, English Language,
Mathematics and Liberal Studies as 45-55%

core subjects for ALL students

Elective 2 or 3 subjects chosen from 20
Subjects elective subjects, a range of ApL 20-30%

courses and other languages

Other Learning  Moral & civic education, community
Experiences service, aesthetic development, 15-35%
physical development, career-related

experiences




Chinese Language and English Language

The Chinese Language and English Language curricula include the Compulsory and Elective Parts:

Figure 1.3 Chinese Language and English Language Curricula

Subject Suggested Time Compulsory Elective
Allocation Part Part

Chinese 12.5% - 15% @ 67% - 75% of the @ 25% - 33% of the
Language (338 - 405 hours) total lesson time total lesson time

(225 — 304 hours) (85 — 135 hours)

@ Nine strands: @ 3to 4 elective

- Reading modules chosen

- Writing from the ten

- Listening proposed modules

- Speaking (a self-designed

- Literature module can be

- Moral & Affection one of them)

- Chinese Culture @ approximately

- Thinking 28 hours per

- Independent module

Language Learning

English 12.5% - 15% @ Up to 75% of the @ Taking up about 25%
Language (338 - 405 hours) total lesson time of the lesson time
(approximately 305 (approximately 100 hours)
hours) @ 3 elective modules
@ Three strands: chosen from two
- Interpersonal groups, namely
- Knowledge Language Arts and
- Experience Non-Language
@ 9 suggested modules Arts, and at least
comprising 19 units one module from
each group
@ 32 - 36 hours
per module

Schools are encouraged to offer the elective modules in S5 taking into consideration students’

needs, interests and abilities, teachers’ preferences and readiness, as well as the school context.
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Mathematics

The Mathematics curriculum comprises a Compulsory Part and an
Extended Part. Students may take the Compulsory Part only, or the
Compulsory Part with either Module | (Calculus and Statistics) or Module
2 (Algebra and Calculus) from the Extended Part.

Figure 1.4 Mathematics Curriculum

Subject  Suggested Time Compulsory Extended

Allocation Part Part

@ 10%-125% @ Three strands: @ One of the two
(270 - 338 - Number and modules, namely

Mathematics

hours) for the Algebra Module |

Compulsory Part - Measures, Shape  (Calculus and
@ [5% (405 hours) and Space Statistics)

for the - Data Handling or Module 2

Compulsory @ Categorised into (Algebra and

Part with one Foundation Calculus)
module from Topics and

the Extended Non-foundation

Part Topics

Liberal Studies

To ensure that students experience a broad education in their SS years,
all students are required to take the subject Liberal Studies. The Liberal
Studies curriculum comprises three Areas of Study (six modules) and an
Independent Enquiry Study. The design of Liberal Studies is to enable
students to make connections across knowledge areas and see things from
different perspectives, and to expand their knowledge. This will lead to a

better understanding of the Hong Kong society, the development of China



and its place in the modern world, globalisation, and citizenship at the community, national and
global levels, and help students to develop Learning to Learn skills and become independent

thinkers.

Figure 1.5 Liberal Studies Curriculum

Subject Suggested Time The Six Independent Enquiry
Allocation Modules Study
Liberal @ Minimum 30 hours per module 90 hours
Studies 10% (270 @ Personal Suggested theme
hours) Development including
and Interpersonal @ Media
Relationships @ Education
@ Hong Kong Today @ Religion
@ Modern China @ Sports
@ Globalisation @ Art
@ Public Health @ Information
@ Energy Technology and Communication
& the Environment Technology

Reflective Questions

© Do your students have the required language proficiency to study the SS curriculum
effectively? If not, what measures can you take to improve their language
proficiency?

© s the suggested percentage of time allocation similar to the existing practice in your

school? If not, how would you change your existing practice to meet the requirement?
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Elective subjects

SS elective subjects

Twenty elective subjects for the SS academic system have been developed
based on a balance of interrelated factors, such as content rigour, relevance
to users and lateral coherence across the subjects. Students should not
be narrowly streamed into arts, science, commercial or technical studies
as before. On the contrary, they should be helped to choose a range
of subjects that will develop their interests and abilities, and open up a
number of pathways to further studies and careers. Schools are therefore
encouraged to provide such opportunities for students by offering more

subjects and allowing free choice to students as far as possible by adopting

flexible time-tabling arrangements.

A summary of all the SS elective subjects is found in Figure |.6.



Figure 1.6 Senior Secondary Elective Subjects

Key Learning Areas

Chinese Language Education

English Language Education

Personal, Social and

Humanities Education

Science Education

Technology Education

Arts Education

Physical Education

Subjects

Chinese Literature

Literature in English

Chinese History

Economics

Ethics and Religious Studies
Geography

History

Tourism and Hospitality Studies

Biology
Chemistry
Physics

Science

Business, Accounting and Financial Studies
Design and Applied Technology

Health Management and Social Care
Technology and Living (formerly Home
Economics)

Information and Communication Technology

Music

Visual Arts

Physical Education
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Applied Learning

ApL is developed in accordance with the curriculum design principle that
there should be a balance of theoretical and applied learning in the school
curriculum to enable every student to develop their potential. These ApL
courses will complement the 24 SS subjects, and have a status comparable
to the SS elective subjects. ApL courses will be designed to challenge

students and provide progression in both academic and career directions.

ApL courses cover six areas, namely, (1) Applied Science; (2) Business,
Management and Law; (3) Creative Studies; (4) Engineering and Production;
(5) Media and Communication; and (6) Services. They aim to develop
students’ basic skills, thinking abilities, interpersonal relationships, values,
attitudes and career-related abilities necessary to prepare them for further

studies, work and life-long learning.

The Hong Kong Diploma of Secondary Education (HKDSE) will record the
learning outcomes of ApL course(s) and give recognition to students’ level
of performance by two levels, i.e. ‘attained’ and ‘attained with distinction’.
Achievement of ‘attained with distinction” will be deemed comparable to
Level 3 or above of the HKDSE's standards-referenced reporting system.
For more details, please refer to Action for the Future — Career-oriented

Studies and the New Senior Secondary Academic Structure for Special
Schools (EMB, 2006).

Other languages

Students can take other languages (e.g. French, German, Japanese, Spanish,
Hindu and Urdu) as their elective subjects and sit for the international
examinations on these languages jointly administered by the Hong
Kong Examinations and Assessment Authority (HKEAA) and overseas
examination bodies. Results obtained by students in international
examinations in other languages will be reported in their HKDSE

certificates.



Other Learning Experiences

In order to meet the important non-academic goals of the curriculum for whole-person
development, students are entitled to moral and civic education, community service,
aesthetic development, physical development and career-related experiences. These learning
experiences complement the examination subjects and ApL and ensure that learning leads to
informed and responsible citizenship, respect for plural values and healthy living style and the

development of career aspirations (see Booklets 5A and 5B).

=




\

1.6 Qualifications and Articulation to the
Post-secondary Learning Pathways

New pub assessmen

A typical student will take the assessment and examinations for HKDSE
at the end of their third year of SS education. The new system will be
‘standards-referenced’, i.e. students’ performance will be compared to
a pre-defined standard. There will be five levels and each level will be
accompanied by descriptors that make it clear what a typical student at a

given level is able to do.

Student Learning Profile

A wider range of student outcomes particularly in activities and
achievements other than academic performance in public examinations
will be recognised through an SS student learning profile (SLP). Every
student is encouraged to build an SLP that gives a fuller picture of the
student throughout the years of SS schooling. The SLP will be issued by
schools and it could serve as a school-based 'transcript' of the student's
achievements (in addition to HKDSE) for tertiary education institutions

and future employers if necessary (see Booklet 5B).
Articulation to post-secondary learning pathways

Proper guidance on the available progression pathways should be given to

students (see Figure 1.7).

Schools need to be familiar with various pathways which may be chosen
by students. Relevant information should be made available in the school

library for the reference of students (see Booklet 8).



Figure 1.7 Multiple Pathways

Further Studies / Professional Qualifications / Employment

Post-secondary
Courses
(including

programmes Degree /
leading to Top-up Degree
Associate Programmes
Degrees, Higher
Diplomas,
Certificates, etc.)

Vocational

Education
and —

Training

A

Hong Kong Diploma of Secondary Education

Senior Secondary Education

Reflective Questions

© How would you describe the needs of students of your school?

© How would you help your students to achieve the seven learning goals of SS
education? What emphases will suit your students?

@ To what extent are the curriculum design principles realised in secondary education
in your school?

@ Are students encouraged to develop their own interests and pursue different

pathways to success!
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Bookiet 2

Planning Your Whole-school Curriculum
Broad and Balanced Curriculum with Diversification
and Sufficient Choices

This is one of a series of |2 booklets in the Senior Secondary Curriculum Guide. Its contents

are as follows:

Contents

2.1  Purpose of the Booklet I

2.2 Principles and Practices for Planning the Whole-school I

Curriculum
2.2.1  Principles for consideration I
2.2.2  Whole-school curriculum planning in practice 5

2.2.3  Whole-school curriculum planning and |
block time-tabling

2.3  Key Planning Issues for the Senior Secondary Curriculum |4

Appendices 16






2.1 Purpose of the Booklet

@ To help schools to design a whole-school curriculum
@ To help schools to make appropriate time-tabling arrangements to provide students with

sufficient choices to meet their needs and interests

2.2 Principles and Practices for Planning the
Whole-school Curriculum

The design principles specified in Booklet | illustrate the student programme recommended
for the senior secondary (SS) curriculum. Systematic whole-school curriculum planning is

necessary to ensure that every student works towards achieving the seven learning goals.
2.2.1 Principles for consideration

Based on the seven learning goals of the SS curriculum as set out in Section |.3 of Booklet |,

schools should

@ understand the background leading to SS education, e.g. the latest theories of learning and

the current situation of education in Hong Kong;

establish their own clear and strategic priority learning goals and targets;

@ offer subjects from all Key Learning Areas (KLAs) including Applied Learning (ApL)|
courses where appropriate to cater for the diverse interests, needs and aptitudes of their
students, and supplement them with Other Learning Experiences (OLE) to foster whole-

person development;

'ApL was formerly named “Career-oriented Studies’. Readers may refer to the report “Action for the Future — Career-
oriented Studies and the New Senior Secondary Academic Structure for Special Schools” (EMB, 2006) for detalls.
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@ provide reasonable time for the delivery of the curriculum by making
reference to the suggested time allocation in Section 2.2.2 of this
booklet to bring about a broad and balanced curriculum;

@ identify the strengths, weaknesses, opportunities and threats (SWOT)
in order to deploy their resources to achieve their set goals and
targets; and

@ refer to the subject Curriculum and Assessment Guides (CDC, 2007)
as the basis for school-based adaptation where necessary to ensure:

» a diversified choice of elective subjects with optional modules to
cater for students’ interests, abilities and needs;

» the development of a sufficient knowledge base for further studies;

» the promotion of life-long learning skills, values and attitudes to
meet contemporary needs;

» the promotion of assessment for learning to achieve the life-long
learning goals of education; and

» a strong interface between junior secondary and senior

secondary curricula.

Below is an example illustrating the results of a SWOT analysis of a school

before deploying its resources and planning its school curriculum.
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Following the above SWOT analysis, this school decided to focus on the

following areas in deploying its resources and planning its SS curriculum:

@ The school nurtures a collaboration culture starting from the

preparation for Liberal Studies and OLE.

The principal attends relevant courses organised by EDB.

@ Teachers take part in professional development programmes with a
view to building up the school's professional capacity.

@ To cater for students’ diversified needs/ capabilities, students can
choose two or three elective subjects, including ApL courses and
other languages. Students taking two elective subjects will be offered
remedial lessons in both languages. Interested students can take one
module from the Extended Part of the Mathematics curriculum.

@ The school adopts a more structured approach in arranging class
teacher lessons and time-tabled lesson(s) to promote Moral and Civic
Education.

@ The school involves parents in decisions related to students’ welfare

and prospect to fortify their ownership and participation.

Schools are encouraged to conduct a SWOT analysis and reflect on
the following questions before proceeding to design the SS student

programme to achieve the learning goals and targets set by the schools.

Reflective Questions

@® \What are the key factors in planning the curriculum? How
should resources be deployed to provide a broad and balanced
curriculum for students?

@ In what way can your school build on the strengths identified in
planning the curriculum? What are the targets/ focuses of your
student programme in accordance with the abilities, interests

and aptitudes of your students?

What can be done to address the weaknesses identified in your school?

How can your school make use of the opportunities ahead?

@ How can your school defend against threats?




In planning the whole-school curriculum and developing strategies for achieving the learning
goals, schools are also encouraged to make reference to the “334” Web Bulletin
(http.//www.edb.gov.hk/334), the website of the Curriculum Development Institute
(http://cd.edb.gov.hk) and the website of the Hong Kong Examinations and Assessment
Authority (http.//www.hkeaa.edu.hk) to obtain up-to-date information on:

@ Curriculum and Assessment Guides;
@ curriculum resources and examples; and

@ examples and tools for planning the SS curriculum.
2.2.2 Whole-school curriculum planning in practice

In planning the whole-school curriculum, consideration should be given to all related items
including time allocation for the different components of the student programme; the
elective subjects offered in various levels and classes; flexible grouping and block time-tabling
arrangements; the deployment of teachers; and teachers’ professional development and

knowledge management; as well as other resources. All these are intertwined.

@ Lesson time is the time when students are in close contact with teachers, normally in the
classroom, but not necessarily so. Based on the calculation of 190 school days per year
and an average of 6 hours a day in school, the student programme and the time allocation
suggested for each subject are based on 2,700 hours of lesson time over three years of SS
education.

@ Schools may exercise some flexibility over time allocation for different subjects and
learning experiences to suit the specific needs of the students and the context of the
school. They should, however, provide students with essential learning experiences,
including intellectual development, moral and civic education, community service, physical
development, aesthetic development and career-related experiences.

@ Schools should avoid spending too much time on unnecessary tests and examinations.

Emphasis should be put on assessment for learning (see Booklet 4).
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@ The suggested time allocation for different components of the learning

experiences over three vears is as follows:

Figure 2.1 Suggested Time Allocation

Component

Suggested time

allocation

Core Chinese Language
Subjects English Language
Mathematics

Liberal Studies

2 to 3 Elective Subjects

Other Aesthetic

Learning Development

Experiences  Physical
Development
Moral and civic
education, community
service and

career-related

experiences

338 — 405 hours (12.5 — 15%)
| 338 — 405 hours (125 — 15%)
| 270 — 405 hours (10— 15%)

. 270 hours (Min 10%)

540 — 810 hours (20 — 30%)
270 hours (Min 10% per subject)

I35 hours (5%)

135 hours (5%)

I35 hours (5%)

Reflective Question

@ Has your school ensured an appropriate time allocation for each

component of OLE?



Schools should adopt a flexible time-tabling arrangement to provide students with
opportunities to gain access to different elective subjects. Schools also need to ensure
effective use of their available teaching space. In planning the school curriculum, students’

choices should always be accorded top priority in time-tabling arrangements.

Flexible grouping

With the revised teacher-to-class ratio and the provision of the Senior Secondary Curriculum
Support Grant, schools should be able to facilitate flexible grouping in teaching the core
subjects, as well as offering reasonable choices of elective subjects and diversified OLE for

students.

Examples: Flexible Grouping

» School A with four S$4 classes arranges all English lessons in the same time-slot and

divides them into five groups.

4A|4B|4C|4D

» School B adopts a similar arrangement by arranging all Chinese lessons of two

classes in the same time-slot. The four 54 classes are then divided into six groups.

4A 1 4B 4C 1 4D

» Two periods are allocated for split-class teaching for the oral practice of language

subjects or for Independent Enquiry Studies in Liberal Studies.
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Flexible time-tabling of core subjects

Depending on the specific need and resources available, schools may adopt

flexible grouping in teaching the elective modules of the core subjects or

Independent Enquiry Studies of Liberal Studies. Schools may also allocate

more lesson time to the Compulsory Part of Mathematics for students

who do not take any module from the Extended Part.

Maximising students’ choices of elective subjects

Start From Students' Choices Start From Stud~
[Students' Choices Start From Students’ o

In planning the 3-year SS curriculum, schools 5

[Students Choices Start Fr-
Start From Stun~

should ensure that sufficient choices are provided :‘,:_;:_';,2,;",‘;'}“

for students to suit their individual aptitudes and ;;%Eﬁ;“’:::ﬂ

interests. To achieve this, schools may make use of > mm;;'}}'-"":

the “Student Option Programme”™ (SOP) software mﬁ?}::::ﬁiﬁ;ﬂ

package to construct a block time-table and Mn::g'":::::::ig:;;z

consider the following approaches: B

@ conduct a student survey to identify their interests, needs and the
demands for each subject

@ provide career guidance to S3 students and help them to choose
appropriate elective subjects

@ communicate with parents and organise briefing and counselling
sessions to guide students to choose the elective subjects that are
most suitable for them

@ offer more groups for subjects in great demand

@ select elective subjects in each time block with a view to maximising
students’ satisfaction according to their preferences

@ allocate subjects to students according to their preferences, ability and
performance

@ adopt a week-based (either 5-day or [0-day cycle) time-table so as to
offer ApL courses (ApL courses can be arranged on either Saturdays
or a fixed time-slot on any weekday)

@ adopt a 10-day cycle for a more balanced time allocation for each

subject; or adopt alternate time-tables in different school terms



make use of the Diversity Learning Grant to offer more choices to students, e.g. other
languages, ApL and network programmes with other schools to offer subjects with low
enrolment

allow students to take either two or three elective subjects in S4 based on their
preferences and/ or abilities

allow students to drop one elective subject in S5 and replace it by an ApL course or an

enrichment programme.

Arrangement of a ‘taster year’ in S4

e

Schools may adopt block time-tabling and allow students to take four elective subjects in
S4 as ‘taster programmes’ to broaden their horizons but allow them to take two to three
elective subjects (including ApL courses) in S5 and Sé.

As the subjects in different time blocks should be maintained throughout the three years
of SS for the same cohort of students, OLE and/ or Independent Enquiry Studies of
Liberal Studies can be arranged in these time blocks to fully utilise students’ lesson time in
S5 and Sé.

On average, schools with 12 to |5 SS classes can usually offer about 10 to |2 elective subjects

to students depending on factors such as students' choices, human resources and the learning

and teaching space available in the school. An example of lesson time allocation for SS

curriculum with ‘taster programme’in S4 is given in Appendix |.

Reflective Question

@ How does your whole-school curriculum planning cater for the diverse needs of

students?
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Flexible time-tabling of OLE

For students’ whole-person development, schools are encouraged to
extend students’ learning opportunities both within and outside school
hours and to provide them with increased exposure in moral, civic, physical

and aesthetic areas as well as career-related experiences. Schools may

@ allocate OLE flexibly and sensibly at different times within the three
years of SS education;

@ adopt a week-based time-table so that OLE lessons/ activities can be
arranged in an afternoon, or arrange OLE after examinations or before
long holidays so that community services, career-related experiences
can be organised; and/ or

@ adopt a bi-weekly (10-day cycle) time-table to schedule more double

lesson(s) for OLE lessons/ activities.

Additionally, schools may provide students with independent OLE

programmes through various activities and courses on selected school

days.

Reflective Questions

@ Does your curriculum planning, school calendar and time-tabling
arrangement reflect your school's mission and learning goals?

@ What would you like to improve? To what extent can
improvements be made through curriculum planning, school

calendar and time-tabling arrangement?




2.2.3 Whole-school curriculum planning and block time-tabling

Schools may refer to the following comparison table in constructing an SS block time-table
which reflects the schools’ own whole-school curriculum planning and block time-tabling. An
example of curriculum planning with block time-tabling is at Appendix Il. More examples can
be found in http.//www.edb.gov.hk/334.

Figure 2.2 Constructing a Senior Secondary Block Time-table

Purpose Current Situation Possible Solutions

To increase @ Schools offer pre-set @ Not to pre-set subject
students’ menus of elective combinations
choices subjects in Arts, @ To conduct surveys on
of elective Science or Commerce students’ choices of
subjects streams elective subjects
@ Students have limited @ To arrange elective
choices of elective subjects in blocks so
subject combinations as to maximise students’

choices according to
the schools’ available
resources

@ To use school facilities
flexibly to create more

learning and teaching space
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Elective subjects in great demand are offered to more than one group
to increase accessibility and to cater for students’ needs.

Combined Science can be offered in three combinations, i.e. Physics +
Chemistry, Physics + Biology and Biology + Chemistry. In the example in
Appendix I, only two Combined Science subjects are offered according to
students’ choices.

Students who drop one of their elective subjects at S5 and S6 may take
an ApL course or enhancement programme(s) in English Language,
Chinese Language and Mathematics.

Physical Education, Music, Arts, Moral and Civic Education, and Religious
Education are time-tabled on a regular basis. OLE in moral, civic,
physical and aesthetic areas, community service and career-related
experiences might be provided after school or during the post-
examination school days.

A school can network with neighbouring schools to offer subjects
with a very small intake of students. The Diversity Learning Grant will
support the network programme.

Schools may adopt a bi-weekly (10-day cycle) time-table as depicted
below. This arrangement can help to provide each subject with a more
flexible allocation of time and more double periods can be arranged to

shorten the time spent on changing periods.



Figure 2.3 A Bi-weekly (10-day cycle) Time-table

Day| Day2 Day3 Day4 Day5 Dayé6 Day7 Day8 Day9 Dayl0

(Mon)  (Tue) (Wed) (Thu) (Fri) (Mon) (Tue) (Wed) (Thu) (Fri)

8:05-8:25 Morning Assembly
(20 minutes)

8:25-8:55 Class teacher period/ Morning Reading
(30 minutes)

8:55 - 9:40 Elective 3 Elective 2 Elective |
(45 minutes)

9:40-10:25 Elective 3 Elective 2 Elective |
(45 minutes)

10:25 - 10:45 RECESS

[0:45-11:30 Elective | Elective 2
(45 minutes)

[1:30 - 12:15 Elective | Elective 3
(45 minutes)

12:15- 1320 LUNCH

1320 - 14:05 Elective |
(45 minutes)

[4:05 - 14:50 Elective | | Elective 2 Elective 3 Elective 2 Elective 3
(45 minutes)

[4:50 - 15:35 Elective | | Elective 2 Elective 3 Elective 2 Elective 3
(45 minutes)
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2.3 Key Planning Issues for the Senior

Secondary Curriculum

As whole-school curriculum planning is not merely subject-based, it is

necessary to communicate with stakeholders throughout the process

through different means and channels, e.g. sharing forums can be organised

to deepen the understanding of various stakeholders both inside and

outside the school. Questionnaire surveys can be used to analyse the

requirements of stakeholders. Communication is essential when schools

have to map out their plan for the New Academic Structure.

A summary of the key issues involved in planning the SS curriculum is given

below:

Curriculum planning and management — e.g. combination and choice
of subjects, school-based assessment, block time-tabling, curriculum
resources, student learning profiles

Professional development of teachers (pedagogy) — e.g. learning and
teaching paradigms, classroom activities, understanding and interpreting
the SS curriculum, preparation at junior secondary level, assessment for
learning

Professional development of teachers (philosophy) — e.g. attitude, life-
long learning, management of change

Human resources management issues — e.g. staff deployment,
workforce and succession planning

Flexible use of funding to cope with changes

School organisation and reorganisation

Effective communication to ensure synergy

Effective networking to ensure mobility and availability of the required

supportive resources.



Time-tabling tools and examples:

» The SOP software package helps schools to analyse students’ preferences in choosing
elective subjects and constructing block time-tables to meet students’ needs. The
software is available at http://sop.edb.hkedcity.net.

» Time-tabling module of Web School Administration & Management System
(WebSAMS) or other time-tabling tools could be used in accordance with the school’s
context and resources.

» Examples of flexible time-tabling can be found on the “334"” Web Bulletin
( http://www.edb.gov.hk/334).

Web-based resources: A web-based Resource Bank for Liberal Studies is available at

http//wwwils.hkedcity.net.

A centralised curriculum resources website is available at http.//www.edb.gov.hk/cr

Planning for ApL: To help schools to plan for ApL courses, the following materials and

systems are being developed:

» Information kit on the planning of ApL implementation in schools (to be published in
mid 2009)

> Examples of ApL in the context of whole-school planning, cluster schools, time-tabling
etc. (to be published in 2009)

» A computerised administration module under the WebSAMS (to be rolled-out in the
2010/1'1 school year)

Arrangements of OLE and SLP:

» Essential information (including school cases) on OLE and SLP is available at
http://www.edb.gov.hk/cd/ole.

» SLP Module of WebSAMS has been launched.

The NSS Information Kit: The printed and web version provides schools with the tools to

communicate with parents and students.

University admission requirement: Details of university entrance requirements can be

found on the “334""Web Bulletin ( http://www.edb.gov.hk/334 ).
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Appendix |

School C adopts a 40 minutes/ period and 45 periods/ week block time-

table and offers a ‘taster year' programme in 54. The time allocation for the

whole SS curriculum is tabled below:

Component Subject/ S4 S5 S6 Hrs  Sub-total
Programme (33 wk) (33 wk) 24 wk) 3
Chinese 6 6 6 360
Language
Core English 716 716 716 4201360 5.1
Subjects Language

Mathematics 5/6 5/6 5/6  300/360

Liberal Studies 5 5 5 300

X 4 5 5 278
Elective X2 4 5 5 278 342
Subj ' '
ojects X3 4 5 5 78
X4 4 0 0 88
Moral & civic
education,
Other physical 6 7 7 398 14.7
Learning development

Experiences and aesthetic
development, etc.

Total 45 45 45 2,700 100

Notes

I. X' represents an elective subject

2. OLE activities conducted during weekends and holidays have not been included and
therefore the actual time spent on OLE can meet/ exceed the suggested time allocation.

3. Students can take 4 elective subjects in S4 and decide to take either 2 or 3 elective subjects
including ApL courses in S5 and Sé.




Appendix

School D adopts a 40 minutes/ period, 45 periods/ week block time-table to plan its SS

curriculum as tabled below:

Component Subject/ Programme Number of Periods

S4 S5 Sé6

Chinese Language 7 6 6
Core English Language 8 7/ 7/
Subjects Mathematics 6 6 6
Liberal Studies 5 5 5
Xl 4 5 5
Elective

subjects x2 4 > >
X3 4 5 5

Other Moral & civic education,
Learning physical development & 7/ 6 6

Experiences aesthetic development, etc.

Total 45 45 45
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Subjects offered in each time block according to students’ choices:

Physics ~ Chemistry ~ Biology ~ Economics ~ Chinese  Information
Block (group I)  History and
I Communication
Technology

Combined  Physical ~ Business ~ Chinese  Combined
Block  Science  Education Accounting Literature ~ Science

2 (Biology + and (Physics +
Chemistry) Financial Chemistry)
Studies

Block  Visual Integrated  Geography ~ History ~ Economics Music
3 Arts Science (group 2)

Notes:

I. The school allocates elective subjects in different time blocks so that students can take one
elective subject from each time block. The allocation of elective subjects to each time block is
based on students’ choices with a view to maximising students’ overall satisfaction.

2. Taking into account the OLE activities conducted during weekends and holidays, the actual
time spent on OLE may exceed the suggested time allocation.
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3.1 Purpose of the Booklet

@ o reiterate the key points of effective learning and teaching suggested in the Basic
Education Curriculum Guide - Building on Strengths (CDC, 2002)

@ To extend the meaning of effective learning and teaching in the context of senior
secondary (SS) education

@ To illustrate essential concepts with desirable practices and examples

3.2 From Curriculum to Pedagogy -
Key Challenges in Learning and Teaching
the Senior Secondary Curriculum

The key challenge for teachers is to put the curriculum aims with regard to content knowledge,
generic skills and values into everyday classroom practice to enable students to apply what
they have learnt in new and unfamiliar contexts effectively. This implies the development of
teachers’ professional strengths in the design of learning and teaching strategies and application
of a wide range of effective learning experiences, including in particular those that lead to in-
depth understanding, enquiry and problem-based learning, and those that engage students in

collaborative learning both inside and outside school.

To realise the rationale underlying the New Academic Structure reform in the classroom

context, teachers need to

@ have a wide repertoire of pedagogical strategies to cater for different learning intentions,

individual students’ needs and learning environments;

@ apply a pedagogy, old or new, that engages students, supports them to develop thinking

and problem-solving skills and enables them to develop life-long learning skills; and

@ align assessment practice with curriculum change and recognise the wider achievements

and abilities of students.
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It is worth reiterating that the three key elements of student learning, i.e.
Curriculum, Assessment and Pedagogy, should interlock and align (see
Figure 3.1). Sometimes teachers focus too much on curriculum and
assessment and neglect the importance of pedagogy in implementing
a new subject curriculum. Realising curriculum goals through effective
classroom pedagogies is of crucial importance too. In order to understand
more about what kind of pedagogy is needed, it is helpful to consider

current views of learning and teaching in section 3.3.

Figure 3.1 Interlocking relationship among Curriculum,

Pedagogy and Assessment

Curriculum

What is worth learning?

Alignment for
student

How do students
learn and

LI eachers teach?
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:U*!" Tw n\wnm{ i
Ll T Pedagogy Assessment
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3.3 Wide Repertoire of Pedagogical Approaches:
Matching with Different Learning Targets/
Objectives/ Expected Outcomes

The most important principle for choosing suitable pedagogical strategies is ‘fitness for
purpose’. There is no single pedagogical approach that can fit all requirements. In fact, teachers
need a wide repertoire of learning and teaching strategies to suit the varying contents, aims

and focuses of learning.

Learning and teaching strategies can be divided into three categories, in accordance with the

following three views of learning and teaching.

This view gives rise to a wide range of activities based on the notion that learning involves
the transmission of knowledge from teacher to learner. From the students’ perspective, these
activities include being told, being lectured at as well as reading and learning by heart from
textbooks/ reference books. Teachers should not eliminate direct instruction as a teaching

approach for the following reasons:

@ This approach may be most relevant when the objectives are to teach explicit procedures

or facts.

@ Teachers often employ such an approach when they need to convey a number of ideas in

which students have little background.

@ Other learning strategies such as an enquiry-based approach may not be well suited to

conveying information, especially if the students have little background knowledge.
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Typical examples include:

asking a question, taking answers and saying whether they are
correct,

explaining new skills or procedures (e.g. learning how to solve
quadratic equation);

providing practice which emphasises application (e.g. using a map);
giving feedback subsequent to drill/ practice/ exercise; and

re-capitulating new learning (e.g. revision exercise).

This view includes a range of strategies that are often used in more

complex cognitive processes requiring meaning-making. The focus is often

on the learners’ understanding and concept development. Students are

encouraged to help each other to raise questions and show understanding.

Such enquiry-based learning can involve interactive whole-class teaching

or interactions in pairs or groups and may also involve:

e

© © © 6 © ©

eliciting prior understanding and experiences;

placing a topic in a wider and meaningful context;

resource-based learning techniques (e.g. selecting appropriate
information for learning);

Issue-based or problem-based learning strategies;

group work to investigate an issue;

using open-ended questions;

reflecting and discussing among peers with suitable ‘wait time’;
encouraging explanations or elaboration of answers; and

quality de-briefing.

It is generally agreed that finding out what is in the learners’ minds and

identifying learner needs should be the key strategies for improving the



quality of student learning in the classroom. The following is a list of practical strategies which

encourage quality discussions in pairs, larger groups or the whole class:

@ Leave more ‘wait time’ after asking a question

@ Instead of correcting a wrong answer, tease out a better one by taking the question round
the class or explore the ‘wrong’ answer to find out how the student is thinking

@ Change the 'hands up to answer’ rule on occasions to ‘no hands up unless asking a
question’

@ Encourage students to ‘think, pair and share’ regularly during the lessons, i.e. to think about
an answer initially as an individual, then join with a partner to share ideas, then pair up
again with another pair and repeat the process with the larger group

@ Use posters and leaflets to promote good practices of making classroom more interactive
among teachers and students

@ Focus more on dialogue and less on writing.

This view embraces approaches that put more emphasis on building knowledge in a
‘community’, mirroring the research communities and adult learning within professional fields.
Co-construction of knowledge involves the teacher and the students in interaction. The

teacher is as much a learner as the students in this approach.

A variety of links are made between members of the class and with other sources of
knowledge in the world outside the classroom. The power relationship in the classroom s
unusual in the sense that teachers and students are of ‘equal status’ and both contribute to the
general building up of knowledge.

Appropriate ‘scaffolding’ or tools are used to facilitate such learning, for example:

@ using an electronic tool to build a ‘knowledge forum’to provide a learning platform on a

topic of interest to students, teachers and external experts; and

@ using other ‘scaffolds’ to assist co-construction, including rehearsing arguments with peers

and using self-evaluation checklists.
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Example: Building a Learning Community among

Students and Teachers

A group of teachers decided to introduce some practical strategies
to nurture learning communities at their senior student level across
several subjects (e.g. Liberal Studies, humanities). Three main

facilitating strands were identified:

@ The need to build a sense of community and membership
@ The need for more team work and network communications for learning
@ The need to encourage teachers and students to take responsibility

for learning together.

In order to build a sense of community and membership, teachers

employed the following ‘ABCD’ principles in their normal lesson planning:

@ Adopted active arrangements for teachers and students to work
together

@ ‘Bridged’ with each other (i.e. teachers and students) in learning
activities

@ Collaborated (i.e.in the co-construction of new knowledge)

@ Diversity (engaged in dialogue with one another, relating to each

other as critical friends).

Teachers recognised that the main task was to encourage the
students to see themselves as members of a common learning
community, to take up the responsibility of co-construction, and to
see each other as partners in learning. The learning experience was
found to be useful for SS students in helping them to understand
how knowledge is built in wider communities (e.g. in universities,
among professionals). The approach was found to be universal to
all subjects but particularly useful in Liberal Studies and in some

topics of humanities and science subjects.




Watkins (2005) summarises how the approaches among the three main views of learning and
teaching differ from each other, in terms of classroom activity systems: Tasks, Social Structure,

Resources, Roles, Time and Pacing.

Figure 3.2 Classroom Activity Systems across the Three Main Views

of Learning and Teaching

‘Direct Instruction’ Approaches ‘Enquiry’ Approaches
® Input and Output tasks ® Tasks for processing and understanding
® Teacher to many students ® Individuals, peer groups
® Teacher-chosen resources ® Student experiences as resources
® Teacher controls time: pace seen as key Task ® Longer time blocks, student-paced
asKs
® Teacher as teller, organiser, judge ® Teacher as facilitator of enquiry
B - Social
esources Structure
Goals
Time and
Role

Pacing

‘Co-construction’ Approaches
Tasks for generating knowledge

Changing groups, networks, linkages

[ J
[ J
® Access to a world of resources
® Time seen as less irrelevant

[ J

Teacher as learner, too

Senior Secondary Curriculum Guide - The Future is Now: from Vision to Realisation




Figure 3.3 presents a summary diagram of learning and teaching
approaches that could be adopted in the SS curriculum. In the horizontal
dimension, it shows a spectrum of different pedagogical views and
approaches available for choices to suit different purposes. On the
vertical axis, it highlights a range of learning focuses and purposes (i.e. from
content-centred to learning community-centred) that teachers may build
upon in their daily teaching practices and which corresponds to certain
kinds of pedagogical views on the horizontal axis. Classroom examples are

then briefly mapped in the chart for illustration.
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Teachers can identify their current practices and any gaps that they might
want to fill to build up their repertoire through professional development

(See case example below).

Example: Widening the Pedagogical Repertoire;

Developing Professional Strengths

Teacher A has been teaching science for twelve years. In order to
teach many scientific concepts, she chooses to use a wide range of
direct instruction strategies as her main pedagogy. Occasionally, she
also uses ‘enquiry’ methods to help students to engage in scientific
investigations in the SS curriculum. In order to enrich her existing
pedagogical repertoire, she decides to try out some ‘co-construction’
ideas on topics such as ‘the social impact of nuclear power, first
in the context of the school's Science Club and then with the top

group of students, using a web-based knowledge forum. She re-

structures the SS programme and builds in some relevant ‘co-
construction’ activities, e.g. debates, discussion forums and project

work to nurture a ‘learning community’ culture.

Reflective Questions

@ How do your students normally learn? What strategies do they
use most easily? What are the strengths of different students?

@ How would you match the strengths of your students in learning
with your strengths in teaching to achieve the short-term targets
of the curriculum of the subject! What practices need to be
modified?

@ What gaps do you see in your own pedagogical practices!
Which of the approaches above would you like to adopt in

order to learn further?




3.4 Effective Learning and Teaching Strategies

Professional teachers not only have a deep knowledge of pedagogy; they are also able to apply what
they know to the diversity they find in their classrooms. This includes being able to use effective

strategies and teaching techniques that they have developed through their own experience.

Some Examples of Learning and Teaching Strategies:

After a series of school-based professional development sessions on pedagogy, the panel
heads of school A gathered a few ‘self-check’ points to help junior teachers or ‘newcomers’

to refine their teaching practices in explaining ‘things' to students. They concluded:

|. good explanation is a matter of providing clear information (with appropriate choice
of presentational tools);

2. good explanation provides the backgrounds and contexts of the matter or concepts;
good explanation includes information about not only the ‘what’ but also the ‘how’ (e.g.
‘How could | apply the technique or concept?!’) and the ‘when'’ of the matter (e.g."VWhen
could | use the concept or fact?); and

4. good explanation involves monitoring students’ evolving understanding and their

points of confusion and uncertainty in order to clarify these.

In order to promote deep multi-perspective thinking in a Moral & Civic Education lesson,

|. Teacher B presents a controversial real-life story to students and asks them to write
their personal views about the case.

2. Students are asked to discuss the moral issues behind the story in groups, role-playing as
one of the characters (XY, Z) or as parties (e.g. the government, pressure groups, ...).

3. Students are asked to exchange the role-playing character/ party and groups are

encouraged to report back to the whole class.
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4. At the end of the exercise, individual students are asked to reflect
on different perspectives and to identify any changes of personal

VIews.

(c) An example of ‘Experiential Learning’ or situated learning

Coupled with structured briefing and de-briefing, this strategy could be

used in many contexts in the SS curriculum, e.g.

|. Students can learn writing skills by publishing a newsletter for
fellow students or parents.

2. Students can learn about statistics by engaging in research relevant
to their immediate surroundings; for instance, statistics on the
school sport teams.

3. Business students can be encouraged to run a virtual or small

business with support from a business mentor.

(d) An example of ‘Jigsaw’ team work strategies

Instead of directly explaining a topic, which comprises 4 sub-topics (XY,
Z and W), teacher C chooses a ‘jigsaw' team work technique to allow

students to work through the related concepts in a very active way.

|. Students form groups of five and divide a given topic into sub-
topics, each student in a group taking responsibility for teaching
the others one sub-topic.

2. The students responsible for X leave their small groups and form a
larger group that learns about X from the next group, the teachen,
and other resources. They do likewise forY, Z and W.

3. Then the students go back to their small groups and teach one
another their sub-topics.

4. After testing, each student receives a grade to indicate the average
performance of his or her group. Thus, each is motivated to see

that all do well and to accept responsibility for team effort.




It is worth reiterating that traditional learning and teaching strategies (e.g. didactic instruction)
have their place and there is often more than one effective way of achieving a learning goal (see

Booklet 7).

In using different strategies, teachers can assume different roles during the learning and
teaching process, as transmitters of knowledge and as resource persons, facilitators, counsellors,

and co-learners.

Roles of Teachers Actions (examples)

Transmitter Give lecture, provide information
Facilitator Discuss with students, provide guidance in the process
Resource person Advise on sources of information, provide an access

to the world of resources outside the classroom,

build networks for learning

Counsellor Provide advice on study methods and pathways

Assessor Inform students of their strengths, weaknesses

and general progress and how to improve

Leader Take the lead in motivating student learning

Co-learner Learn alongside students
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Research shows that there are several noticeable school practices that

are highly conducive to a better Learning to Learn school culture. Such

a positive culture is generally associated with different practices at the

following three levels, namely:

At classroom level:

Making learning explicit

Promoting learning autonomy among students.

At teachers’ professional learning level:

Carrying out joint enquiries or evaluations with colleagues

Building up social capital through learning, supporting and talking with
one another

Engaging in critical and responsive learning through reflection, self-
evaluation, experimentation and responding to feedback

Valuing both teachers’ professional learning and student learning.

In the school's management system:

Involving staff in decision-making and using their professional
knowledge in the formulation and evaluation of school policy
Developing a sense of direction on learning-related priorities through
clear communication with senior staff

Supporting professional development through a range of formal and
informal training opportunities

Auditing expertise and supporting networking within a school and

among schools.



3.5 The Quality Classroom: Major Highlights

The following sections will focus on what constitutes a quality classroom. Several aspects are

of particular relevance to SS education, and are outlined below:

@ Quality interaction in the classroom
@ The classrooms as learning communities
@ Other key features of a Quality Classroom, e.g. effective use of information technology (IT)

and catering for learner differences.

Classroom ‘talk’ or interaction among students and teachers is a crucial pedagogical feature
of every style of learning and teaching. In particular; a well-facilitated dialogue, as a more
structured type of interaction supporting the exchange of ideas, understanding or opinions,

helps students to make meaning through the interactive process.
To help students in areas where learning is difficult, teachers can:

@ break down the difficulties into manageable tasks;
@ give helpful directions and point out useful means; and

@ pose open-ended, guiding questions and provide feedback.

Teacher support should be gradually reduced as the learners’ competence increases. Students
need to learn how to interact with other learners and the teacher in more structured
discussion designed to bring about the construction of knowledge, rather than always resort

to the teacher for an authoritative answer:
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Example: A Checklist of interactive patterns in the classroom

The following is a checklist developed (Alexander; 2006) to evaluate

the quality of interaction in her normal classroom practices. The list

cludes different types of dialogue:

Collective: teachers and students address learning tasks together,
whether as a group or as a class

Reciprocal: teachers and students listen to each other, share ideas
and consider alternative viewpoints

Supportive: students articulate their ideas freely, without fear of
embarrassment over ‘wrong’ answers; and help each other to
reach common understanding

Cumulative: teachers and students build on their own and each
other’s ideas and link them with coherent lines of thinking and
enquiry

Purposeful: teachers plan and steer classroom talk with specific

educational goals in view

Notes:

Informative feedback from teachers is an important feature of quality
interaction in the classroom. In recent research literature, teachers’ feedback

ranks top in terms of the effect it has on improving learning outcomes.

Providing informative feedback means helping students to correct a
mistake, by taking them through their thinking, rather than correcting
it for them. e.g."Show me how you got that answer’ rather than “/No,

the correct answeris ....".

Teachers can use feedback to:
» clarify goals;
» provide suitable suggestions;

» give a sense of direction and purpose;



» stimulate further learning;
» open another dialogue or train of thought; and

» provide advice for improvement.

@ Teachers should avoid feedback and remarks which:
» concentrate on marks; and
» always focus on the person (e.g."Well done, good girl"), instead of commenting on the

person’s effort and work.

Reflective Questions

@ What form of feedback has worked best for you? Why?
@ When and how should the above be employed in the teaching of your school in

the future? What constraints need to be overcome?

Classrooms in which students and teachers learn together can be called learning communities.

In a learning community, everyone contributes in different ways to knowledge building.
There are three main strands of development for building a learning community in a classroom:

@ Building a sense of community (e.g. active participation, belonging, collaboration and
dialogue)
@ Instilling a commitment to learning (i.e. agreeing to a common learning agenda)

@ Sharing responsibility for knowledge building.

The key to success depends on the sense of membership within the community and how
this membership is linked to the wider community. For example, in language subjects, it is
important that the students see themselves as speakers of that language and are able to foster

real-life links with communities speaking the language.
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Teachers should build on the existing strengths of building a collaborative
culture in their classrooms. Research has shown that Hong Kong
classrooms, under the influence of Asian cultures, are usually characterised
by high levels of social support and students prefer a more collaborative

environment for learning.

Reflective Questions

@ What strategies will you use to build a learning community in
your subject area?
@ Are there any tools and resources that you could draw on to

more effectively help students to learn collaboratively?

A classroom that encourages effective use of IT

The unprecedented development in information and communication
technology has provided a positive environment for learners. Student
learning can be enhanced by computer simulations and modelling in
addition to lively electronic presentations inside the classroom. The
expanding Internet has also shaped many meaningful learning activities
including a series of searching, comprehending, selecting, organising,

synthesising, evaluating, reflecting and communicating activities.

Teachers should seek appropriate opportunities to use IT to enhance their
teaching. The Internet has provided a very effective means of facilitating
interaction and supporting the building of a learning community among
teachers and students. Communication and networking through e-mails,
web-based instant messages, web journals (or ‘web logs’), etc. are common
practices among the young, and teachers should make good use of such IT
possibilities to build learning communities in school and in the wider world.

However, the technology itself does not bring about learning, particularly



when it is only used for its own sake. Learning is brought about through the way in which the

technology is used to access information, share it, and apply it.

Each student is unique, and the diversity amongst them found in a classroom encompasses

learning abilities, learning styles, special needs, and interests/ motivations, etc..

Teachers should have reasonable expectations of their lower achieving students. Strategies like
activity-based learning and multi-sensory Ieaming| can be effective in keeping weaker students
engaged in learning. Sometimes, a modification of the curriculum plan is needed to cater for

the less able to ensure that their self-confidence as learners is built up rather than destroyed.

Students with higher ability need to have their learning capabilities stretched through extension
work, independent assignments and the pursuit of personal interests. Learning objectives at
various levels of challenge, and ability-based group work may help to differentiate learning
tasks and allow mixed ability classroom learning and peer learning to take place (please refer

to Booklet 7 for further details).

In motivating students to engage in learning tasks, teachers also need to be aware that
performance motivated by extrinsic rewards (e.g. grades, prizes) tends not to persist once the
reward structure is dropped; whereas people are more likely to perform creatively and better

in the long run if driven by strong intrinsic interest.

|Leaming that involves the processing of stimuli through many sensory channels (e.g. through hearing, seeing as well as
touching). The co-ordination of input from all the senses helps students (particularly the weaker students) to organise and
retain their learning.
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A classroom that promotes understanding

Effective classroom practice implies a focus on teaching for deep
understanding, rather than for the mere memorising and recalling of
facts. In topics that need memorisation, teachers need to bear in mind
that memorisation does not mean ‘rote learning’ — i.e. learning without
understanding. It is often found (especially in Asian culture contexts) that
memorisation, when properly undertaken, can be useful as a foundation for

promoting understanding and vice versa.

The challenge is to design a task that puts students to work, such
as explaining something, solving a problem, building an argument,
constructing a product, enabling them to demonstrate their knowledge and

understanding and engage them in further learning.

Example: Some Classroom Tasks that Show Students’

Understanding

The following categories (not exhaustive) of learning tasks may help

students to deepen their understanding of a topic or concept.

@ Explanation (eg. “Explain in your own words what it means by
X7

i rr i
g " 'w .l @ Exemplification (e.g “Give fresh examples of X...")

,E "

i & ﬁnjﬂﬂ E"_‘F - @ Application (eg “Use X to explain a phenomenon not yet learnt
in class”)

@ Justification (e.g. “Offer evidence in defence of X...")

@ Comparison and Contrast (e.g “How does X relate to Y?")

@ Generalisation (e.g “What is the general pattern or principles
underlying XY and Z7")

@ Contextualisation (e.g. “How does X fit into the big picture of Y?").




3.6 Values Education across the Curriculum

The promotion of values goes beyond knowledge construction and skills development. By
means of the provision of interactive and reflective learning activities, instead of imposing
values on students, the teaching and learning process should provide a sense of direction that

enables students to

recognise the values inherent in the arguments and judgements;
identify the values embedded in personal and social issues;

be aware of their own values and attitudes in the choice of action; and

© © © ©

develop positive values based on informed value judgements;

which exemplifies coonmendable, socially acceptable behaviour.

Different KLAs are important vehicles for nurturing values across the curriculum. To name
a few, language subjects, humanities subjects and Liberal Studies offer a wealth of value-
laden issues facilitating values development among students. Working within the context of
knowledge and integrating learning with authentic scenarios of life; complemented with well-
structured learning experiences (such as role-plays, discussions and debates on controversial
Issues), students are encouraged to listen to and accommodate diverse views, remove biases

and re-prioritise choices. In so doing, students are helped to form their own value stance and
beliefs.

Values promotion is a longstanding process permeating through different learning contexts
inside and outside the entire school environment. As action speaks louder than words,
positive values development, e.g. caring, respect for others, hinges on role-modelling of related
commendable behaviour by respective teachers and students, as well as on enhancing the

school ethos, exemplifying similar good practices.

The Future is Now: from Vision to Realisation
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Values promotion through Other Learning

Experiences (OLE)

Students should be provided with sufficient OLE opportunities (e.g.
Community Service, Career-related Experiences) to cultivate positive
values and attitudes. Such experiential learning (sometimes known as
learning-by-doing’) is essential in helping students to nurture sustainable

personal development (see Booklet 5A for details).




References

Alexander, R. |. (2006). Education as dialogue: moral and pedagogical choices for a runaway
world. Hong Kong: The Hong Kong Institute of Education in conjunction with Dialogos UK
Ltd.

Assessment Reform Group. (1999). Assessment for Learning: Beyond the Black Box.

Cambridge: University of Cambridge Faculty of Education.

Assessment Reform Group. (2002). Assessment for Learning: |0 Principles. Cambridge:

University of Cambridge Faculty of Education.

Black, P and Wiliam, D. (1998). Inside the Black Box: Raising Standards through Classroom

Assessment. London: Kings College London School of Education.

Black, P et al. (2003). Assessment for Learning: Putting it into Practice. Maidenhead: Open

University Press.

Bransford, J. et al. (2000). How People Learn: Brain, Mind, Experience and School. Washington
D.C.: National Research Council.

Entwistle, N. (1988). Styles of Learning and Teaching: An Integrated Outline of Educational

Psychology for Students, leachers and Lecturers. London: David Fulton Publishers.

James, M. et al. (2007). Improving Learning How to Learn: Classrooms, Schools and Networks.

London: Routledge.

Moseley, D. et al. (2003). Thinking Skill Frameworks for Fost 16 Learners - An Evaluation
Report to Learning Skills Development Council. UK. University of Newcastle Upon Tyne.

Riding, R. & Rayner; S. (1998). Cognitive Styles and Learning Strategies: Understanding Style

Differences in Learning and Behaviour. London: David Fulton.

The Future is Now: from Vision to Realisation 23



Swaffield, S. (2008). Unlocking Assessment. London: David Fulton.

Watkins, C. (2003). Learning: a sense-makers guide. London: Association
of Teachers and Lecturers (ATL).

Watkins, C. (2005). Classrooms as Learning Communities: VWhat's in it for
Schools? New York: Routledge.

Watkins, D. & Biggs, J. (2001). Teaching Chinese Learners: Psychological and
Pedagogical Perspectives. Hong Kong: Comparative Education Research

Centre, The University of Hong Kong.

Wood, D. (1998). How Children Think and Learn. Oxford: Blackwells.












Senior Secondary
Curriculum Guide
The Future is Now :
from Vision to Realisation




Bookiet 4

An Integral Part of
the Curriculum, Pedagogy
and Assessment Cycle







Bookiet4

Assessment
An Integral Part of the Curriculum, Pedagogy
and Assessment Cycle

This is one of a series of |2 booklets in the Senior Secondary Curriculum Guide. Its contents

are as follows:

Contents

4.1 Purpose of the Booklet I

4.2  From Curriculum and Pedagogy to Assessment I

42.1 Roles of assessment I
4.2.2  Assessment of learning vs. assessment for learning 3
4.2.3  Quality feedback 4
4.3 Internal Assessment 6
4.3.1  Basic principles in designing internal assessments 6

at senior secondary level

4.3.2  Assessment practices for the senior secondary 10
curriculum

4.3.3  Developing assessment policy 13

44  Public Assessment 19

Appendices 21

References 24






4.1 Purpose of the Booklet

@ To provide an assessment framework for the senior secondary (SS) curriculum

@ To give guidance on how to conduct assessments in schools, including the development of
a school's internal assessment policy

@ To provide strategies to promote assessment for learning in schools

@ To help teachers to understand the alignment of public assessment with the school
curriculum

@ To transform the assessment culture and practices in schools

4.2 From Curriculum and Pedagogy to Assessment

4.2.1 Roles of assessment

Assessment is an integral part of the curriculum, pedagogy and assessment cycle. [t involves
collecting evidence about student learning, interpreting information and making judgements
about students’ performance with a view to providing feedback to students, teachers, schools,

parents, other stakeholders and to the education system.

The roles of assessment for different stakeholders can be summarised as follows:

@ understand the learning objectives from a different perspective and how well they are

progressing towards their objectives;

©

understand what they need to improve on the next stage of learning; and
@ understand their strengths and weaknesses in learning and how to take steps to improve

and to self-regulate their work.

Senior Secondary Curriculum Guide - The Future is Now: from Vision to Realisation




WS i
FTCLIN
07 N o

N

i

by

/]

For teachers and schools to

understand the strengths and weaknesses of students in learning;

@ recognise the effectiveness of learning and teaching practices and make
adjustment to their teaching;

@ monitor the standards and quality of the education they are providing;
and

@ guide students towards appropriate future learning.

® understand the strengths and weaknesses of their children in learning;
and

@ co-operate with schools in guiding students in their future learning,

@ recognise what standards are being achieved and make judgements as

to the quality of education to be provided; and

@ facilitate the selection of students for particular learning pathways.



4.2.2 Assessment of learning vs. assessment for learning

The evidence collected in assessments should show clearly both the outcomes of learning (what
students have learned and what students have not learned) and the processes of learning (how

students learn).

The former is related to establishing how well students have achieved, the quality of education
being provided, and what standards are being attained, and the assessment involved is
often referred to as "assessment of learning". The latter is related to helping students to
continuously improve and the assessment involved is referred to as "assessment for learning".
Assessment of learning is for reporting and assessing students' performance and progress
against the learning targets and objectives. Assessment for learning is for identifying students’
strengths and weaknesses and providing quality feedback for students, which entails providing
timely support and enrichment. Assessment for learning also helps teachers to review learning

objectives, lesson plans and teaching strategies.

In the context of the SS curriculum, as with other learning stages, it is of utmost importance
that schools and teachers put more emphasis on assessment for learning to help students to
learn better and to promote life-long learning. Though assessment of learning has always been
of great concern at the SS level, the good intentions of assessment for learning should not be

neglected throughout the course of study.

In implementing appropriate assessment strategies for the SS curriculum, it is useful to
distinguish between two forms of assessment, namely ‘Formative Assessment’ and ‘Summative

Assessment’, each of which serves different purposes.

Formative assessment is the act of collecting evidence of student learning (e.g. classroom
observation, class activities, homework, quizzes) and providing feedback to promote better
learning.  Summative assessment is usually carried out at the end of a teaching unit/ school
term/ school year in order to sum up what students have learnt (e.g. end-of-unit test/ task).
It is clear that assessment for learning is formative in nature and assessment of learning is

summative in nature.
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Assessment for learning usually takes place in daily teaching and is an

essential part of everyday classroom practice. Assessment for learning

is embedded in the process of learning and teaching;

involves sharing learning goals with students;

helps students to know and recognise the targets they are pursuing;
engages students in peer assessment and self-assessment;

provides feedback to help students to identify the next steps to build

© © © © ©

on success and strengths as well as to correct weaknesses; and

©

involves both teachers and students in reviewing and reflecting on

assessment data (students’ performance and progress).

4.2.3 Quality feedback

The essence of formative assessment is the provision of quality feedback,
based on continual data collection in daily teaching. Quality feedback in
formative assessment can be brought about by asking probing questions
and through quality classroom interaction and/ or well-designed learning
and assessment tasks. On the other hand, summative assessment is usually
achieved through pre-designed tasks, reviewing assignments, tests or
examinations. Information on performance is usually provided in the form
of grades or marks. Performance is either matched against specific learning

outcomes or against the performance of others.

Providing quality feedback has a positive impact on student achievement.
This feedback can be in the form of oral advice or written comments, and
may be incorporated in reports or portfolios. Feedback does not mean
“praise” or “blame" and it is not the same as “guidance”. It should provide
information on students' performance with regard to the expected learning
outcomes and enable students to take action to close any gap between

their performance and the outcomes.



In providing feedback to students, the following points should be noted:

e

Feedback is best when it is truly informative in nature, clearly identifying areas of strength
and weakness and explicitly pointing out how to improve.

Feedback should be positive and constructive so that it enhances students’ motivation, e.g.
highlighting areas where the students have shown improvement and specifying or implying
a better way to accomplish what they have not yet achieved.

Feedback should be dynamic and adaptable. It should allow for exchanges of ideas and it
should be adaptable to respective learning needs at the point when they are received.
Feedback should be timely. Delay in providing feedback to students diminishes its value

for learning. The value of oral feedback in the classroom should be emphasised.

Reflective Questions

@ In the context of SS education, is assessment of learning or assessment for learning
more valued in your school? What are the views of teachers and parents?

@ How do your school's existing assessment policies and practices at the SS level help
to inform the appropriateness of your curriculum design as well as your learning
and teaching strategies?

@ How does the feedback on performance provided to students in your school help
them to improve?

@ How is feedback on student performance provided to parents! Are there ways to

improve communication?
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4.3 Internal Assessment

4.3.1 Basic principles in designing internal
assessment at senior secondary level

As the ultimate goal of assessment is to improve student learning, schools
need to set up their own internal assessment policies to be in line with
the curriculum offered and to provide a rich source of assessment data/
information that will provide feedback to improve student learning.
Appropriate record-keeping together with systematic analysis of
assessment results help to generate evidence-based feedback for school-

based curriculum planning. The following points should be noted:

@ Based on the beliefs that every student is unique and possesses the
ability to learn, and that we should develop their multiple intelligences
and potentials, the Curriculum Development Council (CDC) report
Learning to Learn — The Way Forward in Curriculum Development
(CDC, 2001) recommended that there should be a change in
assessment practices and schools should put more emphasis on
“Assessment for Learning” as an integral part of the learning, teaching

and assessment cycle.

@ Assessments should be aligned with student learning. They should
make reference to the curriculum aims, objectives and the intended
learning outcomes. Good internal assessments should be based on

the criteria derived directly from learning objectives/ outcomes.

@ Each assessment mode/ strategy has its own limitation. A variety of
assessment modes/ strategies are needed to truly reflect student
performance or progress. For instance, written examinations may not
be able to reflect students’ performance in laboratory work, creative
work and practical work. An appropriate assessment mode should
therefore be adopted to cater for the different learning objectives

being assessed.




@ Students in the same class are usually of different abilities. Adopting different assessment
modes and strategies could help to address different levels of performance and learner
diversity as well as to provide equal opportunities for students to demonstrate their

achievements.

@ Students should be provided with ample opportunities to receive timely feedback, usually

through dialogue in the classroom, to motivate them and guide their future learning.

@ Assessment for learning could be used to track student progress over time, build up
students’ confidence in themselves and help students to take responsibility for their own

learning. This in turn would lay a foundation for life-long learning.

@ To enable formative use of information gathered by summative assessments, constructive
and timely feedback on students’ performance should be provided along with their results in

tests and examinations.

@ Appropriate assessment formats and methods can help to provide quality feedback to

students and a more positive backwash effect on student learning.

Schools, in setting up their internal assessment policy, should distinguish formative assessment
from continuous assessment. Formative assessment refers to the provision of feedback
to improve learning and teaching based on formal or informal assessment of student
performance. Continuous assessment refers to the assessment of students’ ongoing work
and may involve no provision of feedback. Accumulating results in tests, quizzes or term
examinations carried out on a weekly or monthly basis without giving students constructive

feedback is neither an effective formative assessment nor a meaningful summative assessment.
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It is understandable that there is a temptation for teachers to adopt
transmission styles of teaching, administer repeated practice tests that
focus on the examinable content and train students to answer specific
types of questions at the SS level with a view to preparing them for the
public examinations. Nevertheless, teachers should bear in mind that the
effective use of assessment for learning can improve students’ achievements

which will eventually be reflected in public examinations.

Schools should bear in mind that too much drilling will reduce learning and
teaching time in class, increase teachers’ workload unnecessarily and put
undue pressure on students. Schools are also advised not to just adopt or

replicate public assessment modes in their internal assessment practices.

Reflective Questions

The following key questions need to be addressed in developing a

school assessment policy:

@ How are assessment records kept in your school and how are
they used in helping teachers to improve their teaching?

@ s your school's assessment policy conducive to better student
learning?

@ Do your school's assessment procedures assess students’
learning outcomes effectively and directly? If not, how would
you improve them!?

@ Which assessment modes, strategies, instruments, etc. would be

most appropriate to demonstrate the strengths and weaknesses

of student learning?
@ How often should students be assessed to form a useful picture

of their learning progress?

A framework for school assessment practices at the SS level is illustrated in

Figure 4.1.
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4.3.2 Assessment practices for the senior
secondary curriculum

A range of assessment practices, such as learning and assessment tasks,
activities, projects, portfolios and reviewing assignments should be used
to promote the attainment of various learning outcomes. These practices
help to provide feedback on students’ understanding of concepts, as well
as their knowledge and development of their generic and subject-specific
skills. Schools may refer to the individual curriculum and assessment (C&A)

guides for good practices.

Schools should note that for achieving the purposes of assessment
for learning, the provision of quality feedback is more important than
just assessing students continuously since the most important role of
assessment is to identify students’ strengths and weaknesses and to help
them to improve and monitor their progress. It should also be noted that
a number of the assessment practices promoted in the C&A guides are
not “add-on" or isolated activities. They are closely integrated with the

learning and teaching process. For example:

@ In conducting a whole-class discussion on a social issue, a teacher can
assess the progress or performance of students when the students
respond to the question he or she has raised. Questioning is one
of the key elements in formative assessment as it enables students
to grasp what they know and guides them to further develop their

understanding.

©® When a teacher guides students in the conduct of a project, the
dialogue between the teacher and the students during an interview
is a way to assess student performance. The dialogue can also serve
as feedback to stimulate students’ critical reflection and help them to

improve learning.

Assessment should not be confined to activities that are conducted only

for checking purposes but should include feedback for improvement.



Example of Assessments

Students are required to write up a report of an experiment. Apart from being provided
with training on writing up laboratory reports, students may also be requested to write
essays which emphasise the application of scientific principles or the impact of moral
issues on technology. In order to assess students’ ability to link up the subject knowledge,
a Chemistry teacher of School A might ask students to focus on writing up the application
of the scientific principles, the influence on the environment of the chemical being studied,
or the moral issues associated with the technology involved, instead of making some

general remarks about the experiment. Areas to be considered in assessing the reports

include:

© content (e.g application of the scientific principle, relevance of ideas, coverage of the topic);
@ organisation (e.g. logical development of ideas, connection of ideas);

© language use (e.g. appropriateness, fluency, accuracy);

@ evidence of the use of generic skills (e.g. communication, creativity, critical thinking,

collaboration, problem-solving); and

@ attitudes demonstrated (e.g. keenness to participate in activities).

Similarly, an arts teacher in the same school might ask students to create pieces of
artwork and discuss among themselves their various initial products. This would limit the

time spent on production and provide opportunities for students to

© demonstrate their understanding of the criteria by which their learning is assessed
and enable them to assess their own and others’ work;
© develop a positive view of others’ efforts and attainments; and

© demonstrate how they are actively involved in improving their work.

To a certain extent, internal assessment practices at the SS level should align with the
practices at the junior secondary level. Students should be given the opportunities to
improve their skills in moving from the junior secondary level to the SS level. When
charged with tasks of similar nature but different levels of difficulty, students may

demonstrate their development in the relevant skills.
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Reflective Questions

@ How do the following activities conducted in your school help
to cultivate / improve the assessment culture?
» Open Book Tests
» Discussion, Debate and Role-plays
» Field Work
» Group Work

» Projects

@ What are the assessment practices you would use for internal
assessment! Do you use different practices for SS classes and

junior secondary classes?



4.3.3 Developing assessment policy

To synergise efforts and to avoid duplicate or even contradictory endeavours, each school

should develop a school assessment policy. In doing so, the staff should:

*
e

discuss and agree on how to balance assessment for learning and assessment of learning;
discuss and agree on how to balance the promotion of common assessment practices
with student-centred or class-based variations;

set out the aims of assessment in accordance with the whole-school curriculum plan;
make reference to third-party information such as the Territory-wide Assessment in
Chinese Language, English Language and Mathematics to confirm some of the focuses of
learning, teaching and assessment, if necessary;

agree on appropriate assessment criteria by and across levels/ Key Learning Areas/
subjects, etc,;

agree on how evidence of student learning should be collected; and

agree on how assessment results should be recorded and kept, and how feedback is to be

provided to improve student learning.
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The school assessment policy should ensure that all students are given the
opportunities to have their full range of learning assessed without being

given an undue workload.

Based on the assessment policy, schools should then develop their annual

assessment plans that enable teachers to

@ transform ideas into actions;

@ identify gaps and reflect on their daily assessment practices, e.g.
whether feedback is used to adjust teaching plans and whether
assessment for learning has been highlighted; and

@ check whether the aims of assessment have been fulfilled and whether

the purpose of assessment is clear to all students.

Schools should conduct regular reviews of the assessment policy and its
implementation so that assessment is always providing useful and timely

feedback to the curriculum as well as the learning and teaching processes.
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Example of an Assessment Plan

In line with the C&A framework of the subject of Information and
Communication Technology (ICT), a school develops the following
assessment plan for its 54 students. The school adopted the suggestions
prescribed in “Case 3 — ICT Curriculum Planning in GHI Secondary
School” in Section 3.2 of the ICT C&A Guide.

Assessment Objectives and Assessment Plan

The assessment objectives are grouped under three categories (A), (B)
and (C) to show that Knowledge and Understanding, Skills,Values and

Attitudes are essential.

(A) Students should show a basic understanding of concepts related to:

© information systems and processes in real-life contexts;

© the difference between information and data;

@ how data are organised and represented inside a computer;

@ the hardware, software and Internet service provider involved in

accessing the Internet;

©

the personal, social and commercial activities that are available on
the Internet; and
© the technologies involved in transmitting and displaying

multimedia elements on the Internet.

(B) Students should be able to:

© use office automation software in an integrated manner;

@ process and present different types of information appropriately;

@ connect to the Internet and participate in various Internet
activities such as searching for information, sharing opinions, and
exchanging messages and files; and

© design and construct simple web pages for intended audiences.




activities in society.

Mid-year written
examination

Final written
examination

(A)

Online quizzes
(self-assessed)

Project work -
written report

Oral questioning

Practical tasks -
B) Teachers' observation

Project work -
website,
presentation slides

(C) Students should be able to:
© appreciate how advances in information and communication technologies foster the
development of the Information Age and its impact on society; and

© value and appraise the significance of the development of the Internet for various

A range of assessment practices are used to assess comprehensively the achievement of
different learning objectives, which include written tests, practical tasks, oral questioning.
A project integrating different learning objectives is also included as an important
component of assessment. The implementation details of assessment tasks, including

frequency, duration, format and weighting of each component should be discussed and

agreed among teachers. A summary of the assessment plan is as follows:

Understand how data are organised and
represented inside a computer

Compare common methods for Internet
access in terms of speed, cost, security
and availability

Describe how errors can be detected and
prevented by using validation and parity checking

Identify benefits and limitations of various
Internet activities

Discuss the common services available
in a networked environment

Convert multimedia elements into digital format
Convert them into different file formats

Use a software suite in an integrated and effective manner
Design and construct web pages for an intended audience
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Project work -
oral
presentation

Oral
questioning

©

Students’
self-reflection

Value the significance of the development
of the Internet for various activities in
society

Appreciate technology advancement
as a change agent for the betterment
of humanity

Appreciate how advances in information
and communication technologies foster
the emergence and development of the
information age and to recognise its
Impact on our society

Quizzes, oral questioning and practical tasks are arranged periodically

to enable a rich source of data that provides feedback on learning

in a formative manner. Such feedback helps students to sustain their

momentum in learning and to identify their strengths and weaknesses.

This also enriches students’ ICT learning portfolios.

Reflective Questions

@ What is your school's assessment policy?

@ What are the strengths and weaknesses of your school’s

assessment policy and practices?

@ How would you change the school's assessment policy and

practices in order to cater better for learning in the New

Academic Structure and specific SS subjects?

@ How are the assessment activities different at the SS level,

when compared with the junior secondary level, in particular in

stretching the potential of the students in your school?




4.4 Public Assessment

A range of strategies has been adopted to align public assessment with the school curriculum
and to promote reform in the assessment culture. The Hong Kong Diploma of Secondary
Education (HKDSE) will make use of standards-referenced reporting (SRR) to report students’
performance. School-based Assessment (SBA) will also be adopted. As regards SRR, students’
levels of performance will be reported with reference to a set of standards as defined for a
given subject. SRR relates to the way in which results are reported and does not involve any

changes in how teachers or examiners mark students’ work.

More information on SRR and SBA can be found in the appendices. Schools may also make
reference to the updated information available on the website of Hong Kong Examinations

and Assessment Authority at http.//www.hkeaa.edu.hk.

Schools should

@ help students to understand the system and the standards;
@ indicate to students the standards they need to attain to proceed to the next level; and

@ continue with their normal learning, teaching and formative assessments.

Reflective Questions

@ How is internal assessment in your school linked to the public examination?

@ How will you make use of the level descriptors to help students to stretch to their
full potential in learning?

@ How will your school assess students’ development in both cognitive and affective

areas?
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Schools should

® help students to understand the rationale of SBA and its requirements;

@ help students to stretch to their full potential in accordance with their
own abllities;

@ continue with their normal learning, teaching and formative assessment;

© incorporate SBA into their normal learning and teaching plan;

@ stagger the implementation of SBA of various subjects across S5 and
S6 to avoid duplication of work in a particular time-slot;

@ supervise and conduct SBA in accordance with their learning and
teaching plan, play the role of a facilitator in students’ learning process;
and

@ help students to manage their own tasks.

Reflective Questions

@ What measures will you employ to avoid overloading students
with unnecessary assessment tasks?
@ In conducting SBA in your subject, how will you ensure that the

work submitted by students is their own work?




Appendix |

Standards-referenced reporting

e

The HKDSE will make use of standards-referenced reporting for assessments. This means
students’ levels of performance will be reported with reference to a set of standards as
defined by cut scores on the variable or scale for a given subject. Standards referencing
relates to the way in which results are reported and does not involve any changes in how

teachers or examiners mark students’ work.

Within the context of the HKDSE there will be five cut scores, which are used to
distinguish five levels of performance (1-5), with 5 being the highest. A performance

below Level | will be labeled as ‘Unclassified’.

For each of the five levels, a set of written descriptors that describe what a typical
candidate performing at this level is able to do will be developed. These descriptors will
necessarily represent ‘on-average' statements and may not apply precisely to individuals,

whose performance within a subject may vary and span two or more levels.

In setting the standards for the HKDSE, Levels 4 and 5 will be set with reference to the
standards achieved by students awarded grades A-D in the Hong Kong Advanced Level
Examination of the old system. Referencing Levels 4 and 5 to the standards associated
with the old grades A-D is important to ensure a degree of continuity with previous

practice, facilitate tertiary selection and maintain international recognition.

The overall level awarded to each candidate will be made up of results in both the public

examination and the SBA.
To maintain the levels of discrimination for selection purposes, the candidates with the

best performance will have their results annotated with the symbols ** (i.e. 5**) and the

next top group with the symbol * (i.e. 5%).
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Appendix |

School-based Assessment

e

In the context of public assessment, SBA refers to assessments
administered in schools and marked by the students’ own teachers.
The primary rationale for SBA is to enhance the validity of the overall
assessment and extend it to include a variety of learning outcomes

that cannot be assessed easily through paper and pen tests.

There are other reasons for SBA. For example, it reduces dependence
on the results of the examinations, which may not always provide the
most reliable indication of the actual abilities of candidates. Obtaining
assessments based on students’ performance over an extended
period of time and developed by those who know the students best
— their subject teachers — provides a more refiable assessment of each

student.

Another reason is to promote a positive “backwash effect” on
students, teachers and school staff. SBA can serve to motivate
students by requiring them to engage in meaningful activities that lead
to a penetrating assessment of their performance. It can reinforce
curriculum aims and good teaching practice, and provide a structure

and significance to an activity they are involved in on a daily basis.

It should be noted that SBA is not an “add-on” element in the
curriculum. The modes of SBA are normal in-class and out-of-
class activities suggested in the curriculum. The requirements for
implementing SBA will take into consideration the wide range of
student abilities and will avoid unduly increasing the workload of both

teachers and students.



@ It is acknowledged that some subjects are more ready for SBA than others. SBA will

therefore be phased in gradually in the SS curriculum, with the weighting, modes of
assessment, etc. changing over time. A higher weighting will be allowed in some practical

subjects.

SBA will be designed in ways that enable teachers to authenticate students’ work so as to
avoid cheating. This means that a significant proportion of SBA will be done under direct

teacher supervision.

For most subjects, statistical moderation will be employed to adjust differences among
schools in assessing students’ work. Teachers have a good knowledge of the standards of
their own students, but they are not necessarily familiar with the performance of students
in other schools. Statistical moderation ensures comparability of assessment across all

schools.
For subjects with a small candidature and SBA involving outcomes that are very different

from those assessed through a written examination, non-statistical moderation, such as

expert judgement by a panel of external moderators, will be employed.
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5.1 Purpose of the Booklet

@ o set clear aims and expected outcomes for Other Learning Experiences (OLE)
@ To provide guidance on how to achieve a better balance between academic and personal
development for young people through offering OLE opportunities in schools

@ To illuminate the guiding principles for the running of a school-based OLE programme

5.2 Values Education and Learning Experiences as Part
of Learning Goals in Senior Secondary Education

How do teachers help their students to acquire and practise positive values! How do they
prepare them to face the challenges of a world of work and adult life, which is constantly
changing? In the document Learning to Learn — Life-long Learning and Whole-person
Development (CDC, 2001) (containing the overall framework of the school curriculum), there

are three interconnecting components:

@ Knowledge and concepts (mainly through subject teaching)
@ Generic skills

@ Values and attitudes.

Of these three, positive values and attitudes are the most difficult to ‘teach’ as subjects because
they are best developed through personal experiences in which particular values and attitudes
are practised and discussed. OLE, which aim to bridge this gap in the senior secondary (SS)
curriculum, are building on the foundations of the five Essential Learning Experiences in Basic
Education (CDC, 2002). They put more emphasis on choices, interests, individual needs and

personal aspirations to realise whole-person development.

If the balance of personal development is to be achieved, students should be encouraged
to participate in all five areas of OLE, namely Moral and Civic Education (MCE), Aesthetic
Development, Physical Development, Community Service and Career-related Experiences.
This means that schools should, as far as possible, offer students a range of OLE opportunities,

both within and outside normal school hours.
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5.3 Aims and Expected Outcomes of Other

Learning Experiences

In implementing OLE, teachers need to keep the following aims and

expected outcomes in mind:

e
e

To widen students’ horizons, and to develop their life-long interests

To nurture positive values and attitudes

To provide students with a broad and balanced curriculum with
essential learning experiences alongside the core and elective
components (including Applied Learning (ApL) courses') in order to
nurture the five essential Chinese virtues, ‘Ethics, Intellect, Physical
Development, Social Skills and Aesthetics’ (£~ & ~ 8 » £ - X)

To facilitate students’ all-round development as Iife—long learners with
a focus on sustainable capacities. The expected outcomes include
students:

» becoming active, informed and responsible citizens;

» developing respect for plural values and interests in the arts;

» adopting a healthy lifestyle; and
>

enhancing career aspirations and positive work ethics.

It should be borne in mind that OLE are not only a series of school

activities or lessons, but also an integral part of the SS curriculum. They

help students to build a solid foundation for whole-person development

and pursue life-long learning in our knowledge-based society. It is the

quality of OLE that matters, rather than the quantity (see Appendix Il in
Booklet 5B for “Dos and Don'ts in OLE and SLP").

|ApL was formerly known as "Career-oriented Studies". Readers may refer to the report "Action
for the Future — Career-oriented Studies and the New Senior Secondary Academic Structure
for Special Schools” (EMB, 2006) for details.



Reflective Questions

@ What are you currently doing in school to address the aims of OLE described
above? Which areas are your strengths?

@ What practical steps could you take to address these aims more effectively?

@ How would your school help students and parents to appreciate the importance of

OLE, as an integral part of the SS curriculum?

5.4 Planning and Time Arrangement of Other
Learning Experiences

The time allocation of OLE over the three years is suggested as follows:

Other Learning Experiences Suggested Minimum lesson time (or
minimum time learning time equivalent)

allocation (in allocation (in hours)
percentage)

Moral and Civic Education
Community Service 5% 135

Career-related Experiences

Aesthetic Development 5% I35
Physical Development 5% 135

Total: 405 hours

Schools are encouraged to have an overall and flexible planning of OLE lesson time (including
time-tabled and/ or non-time-tabled learning time) for students throughout the three years of
SS education. Apart from building on the strengths and experiences the school has already
had, due consideration should be given to the suggested modes of implementation for each
type of OLE specified in Section 5.6 of this booklet.
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Time Arrangement for OLE Implementation

Aesthetic Development and Physical Development can be
largely implemented in the form of structured lessons, building on
existing practice.

Moral and Civic Education is commonly provided in class teacher
periods or the assembilies, specifically assigned lessons and
learning activities outside time-tabled lessons to develop positive
values. Initiatives such as life-skills education, character education,
ethics and religious education could be part of MCE. They
could be flexibly built into the time-table and other time-slots to
ensure that students could have full opportunities to gain these
experiences.

Career-related Experiences and Community Service could be
arranged after school, during post-examination time, weekends or

school holidays if required.




Example: Time planning for Other Learning Experiences -

Minimum Threshold Approach

School A devised a comprehensive plan for OLE, utilising time-tabled lessons, calendar
days and co-curricular activities to promote whole-person development among students.
In order to check whether their plan satisfied the suggested minimum hours of OLE,
teachers, for their own reference, worked on the hours involved by using a so-called
‘minimum threshold approach’. Instead of counting every single activity, they first worked
out the number of OLE hours allocated to the time-table which were to be offered to all
students regularly. Then they checked to see if there were any gaps to be filled by OLE-
special days or other events that would appear in their school calendar. As a result, the
school found that it had already met the suggested time allocation by just counting the
OLE provisions in both the time-table and school calendar. OLE teachers in School A
then stopped the ‘hour-counting’ exercise and invested time in devising ways to enhance

quality and student participation in the overall OLE school plan.

Also see the article,“A Self-checking Workflow of OLE Time Arrangement'”
(http://www.edb.gov.hk/cd/ole/ole_articles/)

The formation of a co-ordinating team to enhance synergy is suggested in order to plan a

school-based programme for OLE. Initial planning could involve:

reviewing any existing strengths;

finding out what is needed;

devising effective communication strategies for stakeholders;
fostering community partnerships and connections;
allocating resources;

planning programmes and devising their evaluation strategies; and

© © ©6 © © © ©

sharing effective learning and teaching strategies.
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5.5 Guiding Principles for the Running of a
School-based Other Learning
Experiences Programme

In order to develop a school-based OLE programme, seven guiding
principles are suggested for school leaders’ and teachers’ reference. These
are shown in Figure 5.1 in which the centrepiece is ‘Building on existing
practices’. Each of the other six principles is arranged around this central
concept to illustrate that it is not about imposing something new but

enhancing, re-prioritising or re-conceptualising what already exists.

Figure 5.1

S’tudent:'

focused

p
Flexibility

B’uilding on
existing
practices

’
Student

Coherence Opportunities

Learning
Together




Principle |: Building on existing practices/ strengths

The first principle is observed when schools:

review and build OLE into their existing practices and strengths, as well as identifying ‘gaps’
and ‘over-dos’, and making adjustments accordingly;

avoid ‘re-inventing’ the entire programme or ‘changing just for the sake of change’. For
example, based on the suggested time allocation of OLE (at least 5%), schools should fully
utilise the learning opportunities provided by existing Physical Education (PE) lessons to
enhance student learning in the context of physical development;

clearly communicate the need for change so that teachers both understand and play an
active part in planning and developing the OLE programme; and

consider leadership strategies such as distributive leadership and allocate leading

responsibilities to teachers for OLE if appropriate.




Example: Building on Existing Strengths

Life Education as an entry point

To foster a good school climate for whole-person development, School
B started to develop a school-based life education curriculum at junior
levels as an entry point, with a view to extending the programme to

senior levels. The features of this programme are set out below:

@ The aims and objectives of the Life Education curriculum were:
» to help students to know about themselves;
» to foster healthy growth and development;
» to develop self-motivated learning and self-discipline among
students; and

» to build a simple, honest and pure school climate.

One 40-minute lesson per cycle/ 25 lessons was planned per year.
Each class was divided into two groups to enable effective discussion.
Five teachers assumed responsibility for |5 classes.

The curriculum was the core element used to promote MCE.

© © © © ©

Some elements of Community Service and Career-related

Experiences opportunities were included.

©

Good co-operation with reading and project learning

programmes was encouraged.

The programme was complemented by the well-established PE
and Arts lessons in the time-table and supplemented by the school

policies relating to co-curricular activities participation:

SI: Every student takes part in at least one sport (— A —#E &)
S2: Every student is involved in one interest/ hobby (— A —15i#)
S3: Bvery student participates in one piece of voluntary work (— A—2 T)

After two years of implementation, the programme witnessed some
good observable outcomes among students in terms of self-discipline
and willingness to think through life issues from many perspectives. The
school is now confident to build on such success and experience by
extending the programme with a similar structure and progressively

enhancing career-related experiences at senior levels.




Example: Building on Existing Strengths

Seizing the opportunity to review and re-prioritise

With a long history in being a ‘Health Promoting School’, School C was awarded a gold
medal in the local Healthy Schools Award Scheme. Building on this strong foundation, the
school management used OLE as an opportunity to review the school entitlements with
regard to whole-person development under the core value of ‘Healthy School”. After
a discussion with frontline teachers and parents, it was agreed that Community Service
would be emphasised more through the existing programmes and Religious Studies
periods. Currently, the school expects that in the long run all students will participate
with the long-term aim of promoting community health and civic responsibility. In this
connection, the school has recently launched anti-drug and healthy eating programmes

through placing relevant OLE under its ‘Healthy School’ policy.

The second principle starts from where the student is (i.e. his or her prior knowledge,

attitudes and experiences) and the nature of experiences that engage interest and facilitate

achievement. This principle

e

e

emphasises individual active engagement in activities as opposed to a transmission model

of knowledge. The focus is on what students experience and how they internalise and

make sense of that experience so as to effect a change in personal values and attitudes;

and

is more likely to be realised when:

» individual participation in OLE is recorded in a learning profile through a school-based
system which both recognises achievement and provides motivation;

» choices are offered to cater for individual needs, interests, prior experiences and
balanced development to increase the sense of ownership; and

» student voice and responsibilities are valued in OLE.

2The 'Healthy School Award Scheme', which is run by the Chinese University of Hong Kong, aims to promote the World
Health Organisation's concept of 'Health Promoting School".

Senior Secondary Curriculum Guide - The Future is Now: from Vision to Realisation




Example: Student-focused

Finding what is needed

In helping to design the OLE programme, School D conducted annual
surveys and focus group interviews among students on their interest
in meeting their personal development needs. Ultimately, it was found
that the OLE design was ‘in-touch” with students’ needs and interests.
The exercise also helped to foster a better sense of ownership and
increased active engagement in whole-person development among

students and other stakeholders.

Student leadership for serving

Students in School E were generally experienced in Community
Service in junior secondary levels. In their senior levels, students were
asked to organise their own Community Services in small groups,
under the supervision of teachers and experts from community
agencies. Tasks include planning, liaising with community agencies
as well as evaluating their service. It was found that this student
empowerment enhanced the quality of learning (e.g. developing
problem-solving skills, creativity and responsibility), as well as
participation. Participants reported that they were enlightened by
such experiences and the impact on them was positive and long-

lasting.

Principle 3: Student opportunities

The third principle emphasises the need for a well-distributed range of

other learning opportunities for all students in a school. Schools need to:

@ provide their students with opportunities in all the five areas of OLE
through careful planning, noting the possibilities that more than one
area of OLE could be achieved through a single activity;

@ plan OLE opportunities with a reasonable level of diversity to cater for

different individual needs (e.g. one-off ‘taster’ programmes); and




@ take cautious measures so as not to deprive students from disadvantaged backgrounds (e.g.
low-income families) of the opportunities to take part in OLE activities. Cost-benefits and
affordability should be considered when planning OLE activities. Expensive activities are

not necessarily more effective than those that cost less.

Example: Student Opportunities

Diversified opportunities in Community Service

School F's ‘Volunteer Ambassadors Award Scheme’® aims to encourage all students
to care for others in their communities. In collaboration with Non-government
Organisations (NGOs), students were provided with a wide range of service
opportunities covering flag days, fund-raising activities, conservation, a junior tutors
scheme for local primary students and serving the elderly or disabled. Some activities

were specially designed as ‘taster programmes’ for ‘beginners’ and ‘less keen’ students.

Monitoring opportunities through a Multiple Intelligence (MI) Passport

School G launched an Ml passport scheme to motivate each student towards whole-
person development, using Gardner's Ml framework. In their passports, students were
asked to enter records of their participation and learning with regard to personal
development. Form teachers discussed the Ml passports with individual students to
encourage participation. The gathered information proved to be useful in monitoring
OLE opportunities offered and what was ‘missing’ in the school-based programme. In
recent years, the school has put more emphasis on creative arts and music in their
learning programmes and also in time-tabled lessons to provide sufficient and balanced
OLE opportunities. The formative use of the information is highly valued by students and

teachers, in terms of school planning and promoting students’ self-regulated learning.

3The 'Volunteer Ambassadors Award Scheme' is a multi-strand school-based programme, which provides bronze, silver
and gold awards for students to target at during their secondary years. Students are awarded points for participating in
each service activity.
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Principle 4: Quality

The fourth principle reminds us that it is the quality of experience that
counts, not quantity. A quality learning experience can sustain or initiate
life-long engagement in an area of interest and should comprise the

following elements:

@ strong learning intentions with objectives shared with students,
together with the teacher being ready for other ‘unintended but
positive’ outcomes

@ well-organised meaningful learning experiences, embracing a number of
factors in the planning, such as students' prior knowledge/ experiences,
learning needs, motivation and safety

@ programmes run by external bodies or personnel during lesson time and
conducted in the presence of registered or permitted teachers in a school

@ timely de-briefing with teachers as facilitators and deep reflection

among students on what they have learnt

Besides the quality of individual learning experience, the principle also

addresses the following dimensions of looking into the quality of OLE:

@ the quality of organising OLE at leadership and management level

@ the quality of organising OLE by creating space and enhancing
professional learning

@ the quality of organising OLE through fostering community

partnerships

In order to improve the overall organisation of OLE, school leaders need to go

beyond the level of individual learning experiences and consider the following;

@ How well does the OLE programme reflect the core values and
uniqueness of the school?
@ How effective is the organisational process, such as lateral collaboration

among initiatives and groups?



@ How much space and time are given to creating opportunities for both student learning
and teachers’ professional learning in the OLE implementation plan?

@ How well do schools/ teachers understand the notions of community resources and
partnership, and the building of strong connections with different kinds of community

resources for quality OLE?

Example: Aiming for Quality — at Learning Experience Level

CampusTV

Every Thursday morning there is a TV broadcast in School H. It is the outcome of
concentrated teamwork by a group of young people in the previous week. It may
include news reports, commentaries and discussions, and interviews with celebrities or
other commentators on issues of importance. The young people involved described it
as the most engaging and satisfying aspect of their school life. [t encompasses a wide
range of technical, social and academic skills from researching, analysing, synthesising and
presenting to target setting, organising, managing and teamwork. It is exemplary of OLE

because:

there is a concrete end product;

it demands a sense of audience;

it is student-centred;

it induces student creativity;

it demands systematic discipline and time management;
it requires effective teamwork;

it involves a sharing of leadership (including students);

it requires the integration of a wide range of generic skills; and

© © © © © © © © ©

it feeds back into various aspects of the curriculum.
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Example: Aiming for Quality — at Organisation Level

As a member of the EDB Life-wide Learning Network for several
years, School | has devised a comprehensive framework to reflect
holistically on the quality of their learning programmes both inside

and outside classroom/ normal lessons under the following headings.

Organising and planning
|. Having a purpose

2. Finding what is needed

Leadership for Learning

Workforce consideration
/. Teacher engagement

8. Involving students and others

Deployment of resources

wow ‘lw!‘;:,,—,: 3. Curriculum links 9.  Getting the best from resources

!

ok, 1= ) 4. Choice/ widening

participation

10. Getting the best from
partnerships
Developing programmes

6. Information strategy Evaluation strategies

| 1. Getting results

12. Managing improvement

|3. Celebrating success

The school also invited other schools in the EDB Life-wide Learning
Network to discuss and evaluate their findings together before
devising future action plans. From this example, we may conclude
that the quest for quality is now a feature of the on-going school

culture when offering OLE to their students.

EDB Website of the Quality Framework of Life-wide Learning:
( http//'wwwi.edb.gov.hk/ca/iwl/qt? )




The fifth principle reminds us that OLE should not be a series of ‘unconnected activities. Nor

should OLE be a disconnected component under the SS curriculum. With OLE as an integral

part of the curriculum, schools should therefore:

e

e

ensure that the school-based OLE programme is a development of what is offered in basic
education and complements other components in the SS curriculum (e.g. ApL, choice of
subjects);

try to align OLE with the existing school-based life-wide learning (LWL) strategy and
flexible learning time concept, e.g. make OLE part of LWL days or weeks as scheduled in
the school calendar and implement OLE during specific sessions of each cycle/ week in
the time-table;

note that learning experiences gained through the elective subjects such as Ethics and
Religious Studies, PE, Music and Visual Arts and/ or ApL courses should be counted as
helping students to achieve the aims of the respective OLE components. Students could
record such experiences in their Student Learning Profile; and

make sure that the provision of OLE opportunities is sufficient and balanced.

(Cross-reference: Basic Education Curriculum Guide, Booklet 6 (CDC, 2002), Learning to

Learn — Life-long Learning and WWhole-person Development (CDC, 2001))
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Examples: Coherence

Forming a co-ordinating team

An LWL co-ordinating team was formed to implement the whole-
school policy in LWL in School ]. In order to ensure effective
communication across subjects and departments, the team
comprised a deputy head, a guidance mistress, the Extra-curricular
Activities Master and some relevant KLA panels as members so that

LWL practices could be aligned with OLE at the SS level.

OLE as part of the whole curriculum

Viewing OLE as an integral part of the SS curriculum, the OLE co-
ordinator in School K liaised with all subject panels and teachers to
re-organise and match the existing KLA extension activities, such as
Community Service, which was extended from Religious Studies, and
coupled with OLE components. Apart from enhancing the role of
OLE as an integral part in extending, enriching and complementing
the subject curriculum, teachers on the whole have become more
‘in tune’ with the development of OLE and acquired a holistic

understanding of the role played by OLE in the curriculum.

Principle 6: Flexibility

The sixth principle highlights the importance of flexibility in organising the

OLE programmes. Schools can:

@ plan their OLE flexibly, using a wide range of community resources and
combinations of time, place and people;

@ offer students a range of strategies to enhance the quality of
experiential learning, e.g. teamwork, simulation/ role play; and

@ use an integrated approach by designing a programme (e.g. leadership
training, campus TV, dramas) incorporating key elements across the five
areas of OLE.




Example: Flexibility

An integrated leadership programme as leverage

In order to train students at senior levels to become school leaders in organising co-
curricular activities, School L co-organises a four-day leadership camp with a youth
agency every year. The programme covers all five components of OLE and ‘potential
student leaders choose a focused area to exercise their leadership after the camp.
Regular reflection sessions are organised in the year to allow deeper sharing among
student leaders. The programme has been found to be particularly effective in building
an independent learning culture and promoting whole-person development through

OLE among other students.

The seventh principle allows us to see OLE as valuable learning opportunities for teachers, as
well as for students. Teachers are encouraged to play the role of facilitating adults in OLE, and

to act as learners alongside their students. Teachers can:

@ observe students working in a ‘non-subject’ context and understand more about
individuals' learning styles and approaches;

@ use OLE to build their capacities through trying out diversified learning and teaching
approaches in different learning contexts;

@ use OLE to build up stronger collaboration among schools, parents, community and
students; and

@ celebrate the benefits of OLE on student development with stakeholders and the wider

community.

Senior Secondary Curriculum Guide - The Future is Now: from Vision to Realisation

17




Example: Learning Together

Learning together in the Wetland Park

Students in School M joined the internship programme at the Wetland
Park during the summer holidays. The teacher-in-charge and students
underwent training together. The overall aim was to promote a
sense of environmental protection among schools and communities
through leading guided tours at the end of the programme. The
training process inspired not only students, but also the teacher and
the park officers about how people learn effectively in the context of
environmental education. As a consequence, some students and the
teacher volunteered to participate in promotion activities related to

wetland conservation.

Teaching each other in a school enterprise programme

An enterprise programme organised by Junior Achievement Hong
Kong4 in School N requested students to establish a ‘mini’ company
under the guidance of volunteer business advisors. Students were
responsible for selling stock, producing and marketing real products,
as well as liquidating the company at the last phase. The teacher
in-charge of the programme was an Economics teacher without
much practical trading experience. Instead of being an instructor, he
experienced the process as a facilitator and participating member. In
addition, a learning climate was gradually created in which students
shared their learning with peers and teachers. The experiences

engendered reciprocal learning between teachers and students.

4Junior Achievement Hong Kong is an international, non-profit making agency dedicated to
running programmes inspiring and empowering young people to improve the quality of their lives
and communities.




Celebrating OLE outcomes

Schools in a network which aims at promoting experiential learning in the school
curriculum were committed to investigating the impact of such learning experiences in
a more systematic manner. In order to study its impact on students’ affective and social
development (e.g. attitude towards learning, self-concept, attitude towards school and
leadership), they had tracked a cohort of students (i.e. SI in the 2004/05 school year)
with different levels of OLE participation since 2004. The impact study was accompanied
by focus group interviews among network schools. Tentative findings showed that
these essential learning experiences had a significant impact on participating students in
terms of affective/ social development and attitudes on learning. These benefits were
disseminated and celebrated among stakeholders, especially parents at individual school
level. It was found that teachers and community groups also learned a lot through this

self-evaluative process.

Details of the Impact Study can be found on the EDB Life-wide Learning Website:
(http://www.edb.gov.hk/cd/Iwl/impact_study/)

Reflective Questions

@ In the light of the seven guiding principles and your existing practices, what are your
school's strengths and areas for improvement in terms of OLE implementation?
What insights do they give you in planning for school-based OLE approaches?

@ What opportunities and threats does your school have in implementing OLE? How
can they help you to devise action plans for the implementation?

@ In what way could your school identify ‘gaps’ and ‘over-dos’ of existing practices for
OLE?

@ Among the seven guiding principles, which one is the most difficult to achieve in
your school? Do you have any suggestions for tackling this? What may be the best

possible ‘entry point?
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5.6 Other Learning Experiences as a Means
to Helping Whole-person Education and
Balanced Development

The following paragraphs explain briefly the key directions of each area
of OLE with school examples, and how each might be implemented to
achieve the intended overarching goals and expected outcomes mentioned
in Section 5.3 (please refer to Appendices | and Il for an overall framework

and suggested expected outcomes for each OLE area).

oral and Civic Education

Moral and Civic Education is essential in nurturing students’ moral and
social competencies, cultivating positive values and attitudes, and developing

a range of perspectives on personal and social issues.

A holistic approach to developing students’ values and attitudes is
recommended through integrating National Education, Life Education,
Sex Education, Environmental Education, etc.. The overall aim is to help
to promote among students seven priority values, namely: Perseverance,
Respect for Others, Responsibility, National Identity, Commitment, Care
for Others and Integrity.



Example: Integrating MCE and Service Learning within OLE

A secondary school (School O) in the New Territories integrated MCE and service
learning within OLE for 5S4 students. Service learning was used as a learning strategy
to nurture in students positive values and attitudes, including responsibilities, respect for
life, commitment, empathy, love and care. Pre-service training sessions and services to
the elderly in the community were provided as part of the Life Education lessons. To
understand students’ progress and learning effectiveness, pre-service and post-service
surveys, programme evaluation and students’ reflection were conducted. Students were
found to have taken an active role in planning and implementing the programme. They

developed ownership in learning and a sense of empathy, sharing and caring.

Example: Promoting Sustainable Development through MCE

A secondary school (School P) took part in the community education programme
‘Save Energy, Save our World'. In the first phase of the programme, talks were co-
organised with the Council for Sustainable Development to increase students’ awareness
of sustainability and environment. Students were then provided with opportunities to
design feasible strategies of saving energy for practice at home. To enhance learning, class
teacher periods and MCE lessons were also arranged for students to share experiences
and discuss outcomes. In the second phase, students served as ‘Energy Saving
Ambassadors’ and produced pamphlets based on their prior learning for distribution and
promotion of sustainable development in the community. Finally, students concluded
and exhibited their learning through reflection and sharing in a school assembly. They
considered this a valuable learning experience on how excessive use of energy could

have an impact on the environment and on sustainability.
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Some examples of learning activities:

Inside school:

e

e
e
e

© ©

Class teacher periods

A talk at school assembly

Ethics and religious education talks

Participation in student organisations (such as flag-raising team,
uniformed group (e.g. the Scouts), student union, and classroom/
school environmental protection activities)

A thematic programme (such as serving others, debates or plays
relevant to life events)

A national education programnme/ course

A service learning programme

The school as a family programme

Outside School:

© © © © © © © © © ©

Exchange and interflow educational programmes with the Mainland
The Student Environmental Protection Ambassador Scheme

The National Day Extravaganza

A leadership training programme

A community volunteer scheme

A beach cleaning activity

A visit (such as to Wetland Park, the Mai Po Nature Reserve)

An experience workshop on social integration

The regional civic education programme

A field study of the community



Besides fostering students' life-long interest in the arts
and cultivating positive values and attitudes, Aesthetic
Development plays an important role in helping

students to lead a healthy life and achieve whole-person

development. As no public examinations are required

for Aesthetic Development, students can learn the arts in a more relaxing way through
appreciating, creating, performing and reflecting. Aesthetic Development is different from the
elective subjects of Music and Visual Arts. It aims to provide all senior secondary students
with rich and meaningful arts learning experiences, while Music and Visual Arts aim to help

individual students to develop their specialisation in these two arts areas.

Example: An Arts Programme that Builds on Existing Strengths

School Q has a tradition of offering General Music to SS Students. To implement Aesthetic
Development in OLE, the school broadens student learning by providing all SS students with
a double period lesson of Music or Visual Arts per cycle.Various arts groups and artists are
invited to conduct different types of arts activities such as instrumental master classes, live
dance performances and talks on film appreciation. The school also arranges students to visit
exhibitions and stretches their talents through participating in external competitions related

to the arts.

Example: Diverse Arts Learning Opportunities for Students

School R allows all SS students to take part in learning modules of various art forms such
as visual arts, music, dance, drama and media arts in the afternoon sessions. To consolidate
their learning in the arts, students work collaboratively in groups to produce and present
multi-media performances at the end of the school year. The school also encourages
students to participate in arts-related community activities such as giving music and drama

performances at hospitals and organising fund-raising exhibitions for the elderly.
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Suggested modes of implementation

@ Structured arts learning sessions:
The provision of structured arts learning sessions is an important
mode of implementation for Aesthetic Development. For example,
schools can offer music, visual arts, drama and/ or dance lessons in

each cycle/ week, as well as organise structured arts learning days.

@ A variety of co-curricular activities related to the arts:
To complement the learning in structured arts learning sessions,
schools should arrange a variety of co-curricular activities to engage
students in the learning of arts in authentic contexts. For example,
students can attend arts seminars and concerts, join guided tours on
arts exhibitions, work with artists, as well as participate in community
arts services and arts exhibitions, performances, competitions and

training programmes.

Please visit the website at http.//www.edb.gov.hk/arts/aesthetic for more

information on Aesthetic Development.

Physical Development

Physical Development develops students’ confidence and generic skills,
especially those of collaboration, communication, creativity, critical thinking
and aesthetic appreciation. These, together with the nurturing of positive
values and attitudes, and perseverance in PE, provide a good foundation for

students' life-long and life-wide learning.

Among the relevant values in the following, perseverance is to be

highlighted in Physical Development through appropriate learning activities.



Some Examples of Cultivating Core Values through
Physical Development

@ Perseverance:
Students try their best in competitions and learn to persevere to the end.
@ Responsibility:
Students learn to follow safety measures to avoid injuring themselves and their fellow
students in physical development activities.
@ Commitment:
Students accept challenges and practise seriously in preparation for competitions and
lifetime sport.
@ Respect for others:
Students learn how to work in teams and follow proper etiquette in games and
competitions.
@ National Identity:
At times of hoisting the national flag and playing the national anthem in sporting
events, students could best identify themselves as a Chinese National.
@ Care for Others:
Students learn to take care of fellow classmates who are confronted with difficulties.
@ Integrity:

Students learn the importance of fair play and work hard to achieve targets.

The provision of Physical Development in OLE should differ from that of PE as an
elective subject, since the latter aims to enable students to address issues related to “body
maintenance”, “self enhancement” and “community concern” in the context of physical
education, sports and recreation, drawing on knowledge in physiology, nutrition, physics,
sociology, psychology, history and management science. Hence, the PE Elective and the

Physical Development element of OLE are interrelated, but with different emphases.
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Suggested modes of implementation:

@ PE lessons:
The recommended mode of implementation is PE lessons. They
constitute a major part of the PD time allocation to help to ensure
that students can enjoy a broad and balanced programme featuring
a variety of movement experiences. Schools should note that only
teachers with proper training in the teaching of PE should be assigned

to teach PE lessons.

@ A variety of physical development-related co-curricular activities:
Life-wide learning is important for student learning as it is not confined
to lessons. Physical development-related co-curricular activities
complement the learning in PE lessons, enrich student learning
experiences, and widen their exposure to various physical activities. To
this end, schools should encourage students to participate actively in
interest groups or training courses of different physical activities, inter-
school sports competitions or physical activities, whether inside or

outside the school, or at their leisure.

To ensure students’ safety during physical activities, schools should observe
the recommendations set out in the “Safety Precautions in Physical
Education for Hong Kong Schools”, the “Guidelines of Outdoor Activities”
or other safety guidelines published by EDB.




Community Service helps students to nurture respect for others and a caring mind, especially
for disadvantaged members of society. Through Community Service, students develop civic
responsibility towards the community via activities such as environmental conservation

projects and Clean Hong Kong campaigns.

Community Service in the SS curriculum should be built on prior experience in basic
education. Schools should offer a range of opportunities with different levels of participation
to cater for different needs and interests. In addition, schools should motivate students by
offering them a variety of Community Service choices. Activities might range from service
opportunities inside school and cleaning parks in the local neighbourhood to volunteer work
in a social service agency; helping students or other stakeholders in their own schools and

younger children in a local kindergarten, to serving in an elderly home.

Community Service is both a means and an end in itself, serving a variety of learning aims or

objectives.
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Example:The ‘Good Samaritan’ Project

In order to help students to put ‘caring for others in the community’ into
action, a‘Good Samaritan’ project was launched in School S as early as in
1995. This was a Religious Studies extension activity for all S3 students.

Students had to participate in some kinds of Community Service, e.g.

Flag day
Visiting centres of deprived communities
Fund-raising activities

Clean HK campaigns

© © © © ©

Services provided to welfare agencies....

In collaboration with certain NGOs, the school offered a wide range
of community service opportunities for students. Students were
asked to reflect on what they learned throughout the process of
serving. Their participation in Community Service was also recorded
and recognised by the school. Building on these prior experiences,

the project will be extended to SS level.

Example:The Story of V-Net

In School T, volunteer service is seen as meeting two important
ends — one, to serve the very young and the elderly; two, to
provide valuable experiences for all students that build up their self-
confidence, empathy and leadership. Service opportunities were
not only offered to ‘keen students’, but also to students who were
labelled as ‘disruptive’ and ‘uncontrollable’. The social worker who
manages the V-Net was determined to provide a variety of tailor-
made service opportunities, ranging from ‘taster’ experiences to
advanced service programmes for enthusiasts. As a result of joining
these programmes, many students changed their attitudes from ‘being
disruptive’ to ‘being proactive’ in helping others. The V-Net manager
also found that a previously ‘shy’ student became a confident and

sensible leader among her peers, after joining V-Net.

(Please refer to http.//www.edb.gov.hk/cd/iwl/cs/ for more details.)




Some examples of learning activities:

Community service could be conducted in a wide range of contexts and purposes, both inside

and outside school, such as,

e

© ©

© © © © ©

© ©

service opportunities inside school, e.g. the student union, peer mentoring scheme, student
librarians;

service opportunities arranged by uniformed groups;

participating in various community service activities organised by local community centres;
organising events and activities for different social groups (including other schools) within
the community;

inviting target groups to schools for activities (e.g. a Chinese New Year variety show);

Flag Days for charity organisations;

a group of students organising a charity sale;

Clean Hong Kong activities;

helping younger children to learn English or plan an educational project, as mentors in a
local primary school;

environmental protection and neighbourhood improvement programmes; and

serving as helpers in local libraries.
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areer-related Experiences

Career-related Experiences (CRE) enable students to obtain up-to-
date knowledge about the world of work. Work ethics, such as integrity,
commitment and responsibility are emphasised in these activities, so that
students have a good idea of what will be expected of them in their future

working life.

Schools are encouraged to organise suitable activities to achieve the above
learning intentions, building on their existing career education policies
(see Booklet 9). Schools may choose from a wide variety of formats
and approaches to CRE, such as classroom activities, job attachments/
placements, job shadowing, career talks/ exhibitions, study visits to special

workplaces and projects involving interviewing professionals/ experts.

A quality CRE should address dimensions such as:

@ Student perceptions on ‘the world of work’ - Profiling perceptual
components of the world of work or the occupational fields
concerned;

@ Work ethics - the concept of good working attitudes (e.g. punctuality,
team work spirit, integrity) related to the experience;

@ Knowledge related to employability - Understanding of the current
labour market and the notions of ‘employability’, with examples of
possible entry points, progressions and trends in the selected field, as
well as ‘personal qualities’ required, in the light of encouraging personal
career planning and development; and

@ Good use of community/ business partnerships and existing social
networks (e.g. alumni, parents, within schools’ sponsoring bodies) is

particularly useful for organising quality CRE to students.



Example: Everyone Owns their Dreams

School U used a structured School-based Life Education programme as an entry point to

provide CRE to students at S2. The objectives of the programme were:

@ to help students to find out about themselves;
@ to provide exposure to career opportunities; and

@ to enable students to consider choices according to their interests and capabillities.

The teachers worked closely with the career & guidance team. The first phase comprised
a systematic reading programme in which students could explore CRE. Students then

discussed what they had learned with others.

During the second phase, students were organised into groups of five to carry out an
assigned project. They were asked to search for CRE information and then discussed
how the information might be appropriate to them. Various workplace/ institute visits
and career talks were arranged for students (usually on Saturdays, lunch time and after
school on weekdays, and during the post-examination period). At the end of the project,
students interviewed a member of the school alumni who might be an expert in a
certain career field. Self-reflection, peer reflection and teacher evaluation were then

undertaken. Now, the school plans to extend the programme to SS levels gradually.

(Please refer to http.//www.edb.gov.hk/cd/Iwl/cre/ for more details.)

Information on EDB's Business-School Partnership Programme Website:
(http://'www.edb.gov.hk/index.aspx/nodeid=4/38&Iangno=1)
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5.7 Harnessing Community Resources

Schools can harness a variety of community resources to strengthen their OLE programmes.

Fostering good partnerships with local agencies is likely to be particularly beneficial.

Many community groups are willing to support school functions and OLE by providing financial

help, expertise, community facilities and appropriate learning experiences. Some organisations

are also eager to offer ‘pre-packaged’ services specially designed for SS students so that

teachers can concentrate on facilitating student learning in the process. In order to select

appropriate community resources for student learning, schools should critically evaluate their

probable effectiveness in accordance with the overall OLE aims and objectives.

of Youth Groups

Enquiry-based Programme

Becoming a reflective citizen

Example: Community Service Programme by the HK Federation

Building on the success of helping P4-S3 students in a cluster of schools to engage in
Community Service, the HK Federation of Youth Groups, which networks with a large
number of social service agencies, launched a programme targeting at SS students. The
overall aim was to nurture reflective and active citizenship among students through
participating in Community Service. The programme also played an essential role in

empowering teachers to be the facilitators in Community Service.

Advocacy-based Programme

Becoming an active citizen

@ Systematic enquiry into social
Issues encountered

@ For SS students to

- have some experiences in
Community Service; and

- develop demonstrable ability
to analyse and use critical
thinking skills.

@ Apply appropriate actions to
review and improve present
social systems and values

@ For SS students to

- have a sense of civic
responsibility; and

- develop organisation skills at
a reasonable level.
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A databank specific to OLE that contains up-to-date activity information,
useful contacts and websites has been launched to help teachers to draw

on community resources and set up partnerships for OLE programmes.

; “Other Learning Experiences” Yo Tt OtherLearning Experiences
NSS Curriculum A(?tivity DAISBANK o urriculumni Activities Databank
Search Result *

O Moral & Civic Education
O Physical Development

Start

Contact
Date P

Phone
2009/177 | 2009/3/4 | 27210226

Activity Name Organization End Date

O Aesthetic Development
oc Jated i R - RACHRAERIH

O Community Service 2009/3/6 | 25594904

200973/7 | 2724 9082

§ G - T TR "
30 SR ZXEREAH | muram | 20097 | 2009677 | 27210226
TR = El 200077 | 20097 | 2559 4904
BERESWEIE © AEE | xemomome | 200031 | 200058 | 272¢ 9082
BT
BMES  EESRDE Mzﬁtmmsnne 200958 | 26097416

EXBR EHAEE  [2009/2/21(2009/3/15 | 27210226

http.//www.edb.gov.hk/cd/ole/ (Screens captured on 09/01/2009)

To promote a collaborative culture between schools and community
partners, an interactive function is built into the website. Teachers are
encouraged to provide feedback on their experiences with partners for

others' reference.

Reflective Questions

@ Have there been any good practices in your school with regard
to community partnerships for OLE?

@ How did you acquire up-to-date information on OLE-related
community resources?

@ How did the co-ordinating team develop an understanding of
the local community contexts, and how did the team build the
capacity to select appropriate community resources as partners
for OLE?

@ What have you learnt from these experiences! And how will

this learning be helpful in future OLE programmes!?




5.8 Student Reflection as a Key to Success

Reflecting on experiences can enhance learning. In order to learn effectively from experiences,

students need sufficient time and support:

@ to connect with relevant prior experiences and make sense of it (e.g. “What is learned?”,
“Why should | learn this?™);

to extend their learning (e.g. “How could | learn more about this?"’); and

©

@ to challenge prior ‘knowledge’ (e.g. “/ used to think...; Now [ think...") and learning

pathway (e.g. “Why learning this way?").

The following factors are important to promote reflection amongst students in OLE:

@ Facilitating and leaving sufficient space for student reflection during and after the activity

@ Developing a repertoire of pedagogical approaches (e.g. in briefing and de-briefing) to
stimulate deeper thinking and to nurture reflective habits of mind among students

@ Establishing a ‘reflection-conducive’ environment in school, based on trust, acceptance, and

mutual respect of individual feelings, perceptions and beliefs.

Reflection can be simply interpreted as enabling a person to ‘step back and think’ of an
experience. In this sense, reflection is not necessarily in written form. In fact, such reflective
thinking could be manifested or expressed in a wide range of forms in OLE contexts, such as
journal or ‘blog” writing, worksheets, tape recording own thoughts, talking with peers, power-
point presentations, group discussions in de-briefing, drawing, designing a short play with a

targeted audience or producing a promotional video collectively.

Reflective Questions

@ How much time and support have you given for students to reflect deeply in OLE activities?

@ How can you improve student reflection? What strategies could work well so
far? Are there any channels for sharing these strategies among colleagues in your
schools?

@ How could you make student reflection more interesting and creative so that

students would have better disposition towards it?
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5.9 Appraising Student Performance in Other

Learning Experiences

The ‘assessment’ of student performance in OLE should be designed
to facilitate further learning and development. To enable teachers and
students to value the process and plan for future engagement in OLE,
a range of formative assessment modes such as self-assessment, peer-
assessment, and portfolio assessment have been adopted in schools of
diverse backgrounds. As observed in these schools, informal feedback
has been effectively used to help students to learn how to learn and to
participate better in various OLE activities. Schools are thus encouraged
to build on their existing practices and adopt an appropriate ‘vehicle’ to
enable further learning and to promote whole-person development. After
all, the heart of OLE should be on Assessment for Learning, not formal

summative testing.

For this, every student is encouraged to build a Student Learning Profile
through which tracking and reflecting on whole-person development could
be possible during the period in the SS education. Schools could make
good use of the profile to motivate OLE participation and reflection if

appropriate. More elaboration can be found in Booklet 5B.
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Appendix

Some Suggested Expected Outcomes of the Five Areas of OLE

Teachers may make reference to the following suggested expected outcomes of each area of

OLE when planning their school-based OLE.

Through Moral and Civic Education, we expect our students to:

e

develop and exemplify positive values and attitudes when dealing with personal and social
issues pertinent to the development of adulthood;

identify the moral and civic values embedded in personal and social dilemmas, and make
rational judgements and take proper actions with reference to their personal principles as
well as social norms; and

become ‘informed’, ‘sensible’ and ‘responsible’ citizens who will care for others, develop a
sense of identity and commitment to society and the nation, and show concern for world

ISSUES.
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Aesthetic Developmen

Aesthetic Development in OLE is expected to help students to further:

@ develop their creativity, aesthetic sensitivity and arts-appraising ability;
@ cultivate their respect for different values and cultures; and

@ cultivate their life-long interest in the arts.

Physical Developmen

Through Physical Development in OLE, students should be able to:

@ cultivate core values, such as perseverance, responsibility, commitment
and respect for others;

@ refine the skills learnt and acquire skills of novel physical activities, and
participate actively and regularly in at least one PE-related co-curricular
activity;

@ analyse physical movement and evaluate the effectiveness of a health-
related fitness programme; and

@ take the role of sports leader or junior coach in school and the

community, and demonstrate responsibility and leadership.

ommunit ervice

Through Community Service in OLE, we expect our students to:

@ identify and reflect on various social issues / concerns encountered in
Community Service experiences;

@ develop positive attitudes (e.g. respect and caring for others, social
responsibility) and related generic skills (e.g. collaboration) to prepare
for future voluntary service involvement; and

@ nurture life-long interest and habits in Community Service.




Career-related Experiences

Through Career-related Experiences in OLE, we expect our students to:

enhance up-to-date knowledge about ‘the world of work’;
@ acquire knowledge related to employability, in order to encourage personal career

planning and development; and

@ reflect on work ethics, and employers’ expectations in the current labour market.




Other Information and Learning/ Teaching Resources:

For OLE and SLP in general:

@ OLE pamphlet “Other Learning Experiences: What is it about?”
(http://www.edb.gov.hk/cd/ole/whats_it_about/) helps OLE
co-ordinators, vice-principals and relevant school personnel to

understand the place of OLE in SS.

@ OLE Website (http://www.edb.gov.hk/cd/ole) includes an OLE activity
databank, essential information on OLE/ SLP good practices, conceptual
frameworks, seed project information, tools and examples of SLP
A databank on OLE time arrangement illustrating different school

practices has also been uploaded recently.

@ An SLP Module of WebSAMS has been launched in early 2008 for
school reference or use if appropriate. For detalils, please refer to
(http//www.edb.gov.hk/cd/slp).

@ For parent education, schools can refer to “Other Learning
Experiences:A Journey towards Whole-Person Development” (Parent
Education Resource) DVD (http//www.edb.gov.hk/cd/OLE/ole_dvd/).

@ Articles related to OLE are listed as follows:
» Other Learning Experiences: A Catalyst for Whole-person
Development
» Eight Misconceptions about “Other Learning Experiences” and
“Student Learning Profile”
» A Self-checking Workflow of OLE Time Arrangement
» The Role of “Community Service” in the SS curriculum: Kindle the

Life of Serving Others

For detalils, please refer to (http.//www.edb.gov.hk/cd/ole/ole_articles/).




@ Guidelines to ensure student safety during activities:
» Guidelines on Extra-curricular Activities in Schools

Guidelines on Outdoor Activities

Guidelines on Study Tour Outside HKSAR;

School Outings in Rural Areas: Safety Precautions; and

vV v v Vv

Government's advice for the public on seasonal influenza, avian influenza and influenza

pandemic

For details, please refer to (http.//www.edb.gov.hk/index.aspx?langno=I&nodeid=3126)




or Individual components of O .

@ Moral and Civic Education:

» The Moral and Civic Education website (http.//Wwww.edbgov.hk/cd/mce)
provides the conceptual framework and curriculum information, as
well as learning and teaching resources on various cross-curricular
themes etc;

» The Revised Moral and Civic Education Framework: Self-auditing
Tool
(http.//www.edb.gov.hk/index.aspx’nodelD=692 | &langno=1)

» Service Learning (http//www.edb.gov.hk/cd/mce/servicelearning/)

@ Community Service (http.//www.edb.gov.hk/cd/Iwl/cs/)

@ Careerrelated Experiences (http.//www.edb.gov.hk/cd/Iwl/cre/)

» “Finding Your Colours of Life: NSS Subject Choices and the
Development of Career Aspirations” jointly developed by the HK
Association of Careers Masters and Guidance Masters and CDI.
(http.//cdl.edb.hkedcity.net/cd/Iwl/ole/ole_articles.asp)

@ Aesthetic Development (http.//www.edb.gov.hk/arts/aesthetic)
» The Aesthetic Development website provides suggested modes
of implementation, examples of learning and teaching activities,
information about Professional Development Programmes and

community resources etc.

@ Physical Development: (http.//www.edb.gov.hk/cd/pe/).
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Student Learning Profile
Celebrating Whole-person Development

This is one of the series of |2 booklets in the Senior Secondary Curriculum Guide. Its

contents are as follows:
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5.1 Purpose of the Booklet

@ o explain the general aims and concepts of Student Learning Profile (SLP)

@ To provide guidelines and suggestions on how to develop school-based SLPs by building
on schools’ existing strengths

@ To illustrate different possible practices, approaches and templates/ formats of SLPs to

enhance school-based learning and development

5.2 Purpose of Student Learning Profile

SLP is a summary record of what students achieve, in terms of their whole-person
development (other than their results in the Hong Kong Diploma of Secondary Education
(HKDSE) Examination) during the senior secondary (SS) years. The purpose of SLP is to
provide supplementary information on secondary school leavers’ competencies and specialties,
in order to give a fuller picture of the students. Schools need to note the following when

introducing SLPs:

@ Fach student should be encouraged to develop an SLP for recording and reflecting on
their learning experiences and achievements. Schools should assist students in creating
this profile, building on existing practices.

@ The SLP concept is not new to schools. There are many existing school practices that
already serve the purposes of SLP. Schools are advised to further develop existing school-
based practices and strengths to help SS students ‘to tell their own stories’ about their
participation and achievements.

@ At students’ discretion, SLPs could be used as documents to demonstrate personal

qualities and competence to future employers and tertiary institutions.
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5.3 Content of Student Learning Profile

To serve as evidence of whole-person development, the content of an SLP

may include brief information on:

@ academic performance in school (other than results in the HKDSE

Examination);

Other Learning Experiences (OLE);

©

performance/ awards gained outside school; and
@ student’s self-accounts (e.g. highlighting any impressive learning

experiences or career goal setting).

5.4 School-based Student Learning Profile:
Design and Implementation

An SLP is not intended to be another ‘bolt-on’ initiative, but a way of
enhancing learning and recognising personal development. Building on
existing school-based practices (e.g. school reports, transcripts, portfolios),
SLPs can take any form and include any content that helps students to
tell their ‘stories of learning’, their participation as well as achievements

conducive to whole-person development during the SS years.

Schools have flexibility in designing and implementing their SLPs, including:

@ the content (e.g. appropriate items to be included, such as the five
components under OLE (see Booklet 5A));

@ the level of detail required; and

@ the implementation process/ format (e.g. learning portfolio, folder, activity

handbook, reflective journal, log book, or data management system).

School-based SLP systems can generate concise reports for individuals
which are in line with the requirements of tertiary institutions and some

employers (See Appendix | for a sample template of SLP in WebSAMS).



SLPs should be designed as a summary of student participation and achievements conducive
to whole-person development during the SS years (usually not more than a few pages), rather
than an account of each and every detail. It is the quality that matters, not quantity (see
Appendix Il for “Dos and Don'ts in OLE and SLP").

The content of an SLP also enables students who leave school early to provide useful

information to future employers and/ or tertiary institutions if deemed appropriate.

5.5 Examples of Student Learning Profile
Implementation Practices

There is already a wide range of good school practices that achieve the purposes of SLP although
such practices may vary among schools. Schools are advised to decide on a school-based ‘starting
strategy’ as an entry point to implement SLPs, before adopting any particular tools. This could
be done through reviewing and building on their existing practices. The following sets out some

implementation procedures which schools might consider adopting as their SLP starting strategies.

Figure 5.1 Four Starting Strategies of SLP Implementation

Educational
value; high
student led ’ sustainability
Self-regulated
learning

Student
ownership, but not

learning-focused %

*

* *
Student-led,
recording-oriented

. * approach
recording- &
orlented * Teacher-drive

recording-oriente
approach

*
* *

Student-led,

reflection-oriented

A reflection-
Teacher-driven, * oriented

reflection-oriented
approach *

* Turning experience
into learning, but
insufficient student
ownership

Tendency to
compliance mentality
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In general, schools might consider two possible routes of implementation,
teacher-driven route and student-led route, when deciding on their SLP

‘'starting strategy”:

‘Teacher-driven route

Building on existing strengths with a well-established data management
system and effective clerical support, schools could assist students in
building their profiles by collecting relevant data for them (including both
‘academic performance’ and ‘OLE information’). Under teacher guidance,
students could be asked to select what they would like to put in their SLPs.
Students might also include additional items (e.g. awards gained outside

school) at their discretion.




Example: Using a Web-based Data Management System
to Build the SLP - a Recording-oriented Approach

A web-based data management system to record OLE data

School A set up a simple but effective data management system to handle records of
student participation in extra-curricular and personal development activities in 1998. The
system helped teachers to handle the information that eventually developed into a very
large number of print documents. A link with WebSAMS was later established so that
the system could help to formulate non-academic records. Having got used to operating
this system, teachers found their record-keeping workload greatly reduced. The data
captured were used to generate school-based SLP or transcript for every student. In the
process, students were also encouraged to discuss their SLPs with career teachers and
select appropriate items, such as OLE and achievements outside school, for inclusion in

their profiles in the final year of SS education.

Building on these school practices, the school decided to use the SLP module of
WebSAMS to help students to build their profiles at the SS level. As a long-term
strategy, the school also plans to enhance student involvement in building their profiles
by enhancing the role of class teachers. Half-yearly discussions and de-briefings with
students will be arranged. To create space for teachers and students, a number of class
teacher periods will be used to help students to set learning goals for their own all-round
development, review their participation, and select ‘key’ learning experiences for reporting.

Clerical support will also be provided to input data provided by teachers.

The school believes that these arrangements best fit the school culture and strengths.
Without the need to consider any start-up and maintenance cost, the school also finds

the selected approach and arrangements cost-effective.
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Example: Using aWeb-based Central Record System
to Build the SLP - a Reflection-oriented
Approach

Promoting reflection to help students to turn experiences
into learning during the SLP building process

Michael is an SS student in School B. The life education teacher has
been a mentor for his whole-person development. He recorded
his OLE and outside school activities in a student handbook and
selected a number of impressive activities to provide more in-
depth reflection. This handbook has been used as a tool for him
to interact with his teacher. Based on the information provided,
the teacher gained a more thorough understanding of Michael's
participation and development. Constant reviews with Michael of
his OLE participation and achievements were also arranged. At the
end of every school year, the school gave clerical support to input
Michael's activity records into the WebSAMS. He then selected the
OLEs that could best represent his development throughout his SS
education. Meanwhile, he also supplied information about his outside
school activities, using a record list in spreadsheet format, together
with a personal self-account. Based on the information inputted and
selected in WebSAMS, School B was able to generate an SLP with

appropriate content for each student, at any time.

The above approach and practices adopted by School B demonstrate
that while there is an intention to turn students’ experiences into
learning, a reflection-oriented approach can be incorporated into the
SLP building process. Without introducing any expensive tool, no
additional cost has thus been incurred. However, for sustainability,
School B has decided to create space for both teachers and students
by using class teacher periods for the sharing of experiences and
reflections on learning. As is its existing practice, clerical support will

be provided in terms of data input.




Some schools have been developing portfolio systems, learning diaries and activity handbooks
for years and their students are generally accustomed to building their own profiles by
recording relevant data during their SS education. Teachers in some schools may make regular
checks on the progress of individual profile building. Such a practice could be conducted with

or without an emphasis on student reflection.

Example: Making Good Use of the School Intranet System - a
Student-led, Recording-oriented Approach

Increasing student ownership through building SLPs with the school
intranet system

Students of School C have used the school intranet system to process data about their
development over the years. While the teachers were previously in charge of overseeing
data input in the system, the school decided to increase student ownership of their
profiles by opening up channels for students to collect and input data themselves. To
start small, students were each given a booklet to record their OLEs. Under teachers'
guidance during two time-tabled periods, they then entered information about their OLE
participation into the school intranet system in order to generate their individual SLP
reports. So far, students of School C have been trained to make good use of their own

profiles to review their own participation and achievements.

For sustainability, School C has planned to provide more space for teachers and students
to further develop the SLPs. Apart from the existing two time-tabled periods, a number of
class teacher periods will be arranged for SLP-related activities such as selecting ‘key' learning
experiences and sharing of learning with peers and teachers. School C has also taken
practical steps to facilitate teacher validation of students’ entries. For instance, ‘teacher-preset
items' covering names and descriptions of the OLE programmes, together with some ‘pull-
down menus’, will be prepared for students to retrieve when processing and inputting their
own information. The existing resources of the school will also be used to slightly revise the

existing system so that it is better aligned with the SS curriculum.
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Example: Using an Electronic Portfolio System
to Build up the SLP - a Student-led,
Reflection-oriented Approach

Cheryl’s case of building SLPs with a student-led and

reflection-oriented approach: Encouraging Self-regulated Learning

Cheryl was an SS student in School D. Throughout her SS schooling,
Cheryl participated in a variety of school-organised OLE activities,
such as a National Education programme and community services.
The school made use of an electronic portfolio system to help
Cheryl to build her learning profile effectively. During this process,
Cheryl was encouraged to make a plan for personal development,
provide information about her OLE participation, and reflect on
her learning and achievements. Cheryl also provided data and self-
reflection on activities that were not organised by the school. Before
generating her SLP report, she was also given the opportunity to
select the items she wished to see in it. According to Cheryl, she

really “owns” her SLP

Apart from its reporting function, the SLP was meaningful to
Cheryl because it encouraged self-regulated learning. Assisted by
an interactive, user-friendly electronic system, teachers-in-charge
found the SLP helpful in providing feedback on Cheryl's plan and
participation. With timely feedback and guidance from teachers, she
improved her planning and involvement in her education. Based on
these experiences and development, Cheryl completed her ‘self-

account, highlighting her strengths, ambitions and future plans.

Since an electronic system has been used for a number of years
in School D, both teachers and students have become used to its
operation and workflow. In recognition of its existing practices that
can also reach SLP objectives, School D will continue to help students

to build their profiles without any extra cost. Based on previous




experience, school D realises the importance of providing opportunities for conducting
SLP-related activities under teachers' guidance. For sustainability, time-tabled lessons (e.g.
class teacher periods) will be arranged to consolidate learning and enhance reflective

thinking.

Collect

Self-regulated

Learning
Select Reflect

For tools and school examples, please browse
(http://www.edb.gov.hk/cd/sIp/tools)

The four examples above indicate that, when selecting a ‘starting strategy’ to implement SLP

schools should build on their existing practices because they can offer:

e
e

shared understanding about the notion of whole-person development;

related experiences that can be developed further;

established structures that can help both teachers and students to develop SLPs (e.g. the
existing data management system/ tool); and

knowledge about existing gaps and the direction that can be taken for sustainable

development.
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Reflective Questions

To identify a school-based strategy as an entry point for SLP

implementation, the following questions could be discussed among

school leaders and teachers:

e

How does your school record the subject-related and non-
subject-related achievements of students to capture their whole-
person development! How can teachers and students make
use of this data and information?

Does your school have any tools (e.g. electronic systems) for
students to record their participation and reflections for their SLPs?
How can you build on your current practices to help your
students to tell their stories about whole-person development?
What would be your short-term plan to implement SLPs?
Building on existing practices and strengths, which ‘starting strategy’
could your school adopt as an entry point to implement SLPs?
Which implementation route is more suitable for your school,
teacher-driven or student-led? Why?

What SLP tool(s) is/ are appropriate for your school to
accomplish the aims of your selected ‘starting strategy”?

What arrangements can your school make to ensure sufficient
space/ opportunities to implement SLPs (e.g. creating space for
teacher support and guidance)?

How can your school make good use of existing resources to
ensure cost-effectiveness?

What are the professional development needs of your teachers
in order for them to ensure quality student involvement in

preparing SLPs? How are you going to address them!?

To plan ahead for the sustainable development of SLPs, schools

need to consider the following:

e

How would you plan to enhance student motivation, ownership
and responsibility in school-based SLP development in the long
run? What would be your school's long-term plan for SLPs?

How would your school build capacities at student, professional

and systemic levels to secure and sustain these targets?



5.6 Tools for Student Learning Profile

Tools for SLPs, if appropriate and cost-effective, could help schools and their students to build

profiles. These tools could be sophisticated electronic systems or print-based handbooks,

depending on the school's needs and situations. However, instead of merely focusing on the

technical arrangements, the educational values of using the tools in the SLP building process to

enhance students’ balanced development should be highlighted.

There are many different kinds of tools available for consideration, such as electronic systems for

recording SLP information, e-portfolio systems and booklets. These tools are not exhaustive or

exclusive. Schools are encouraged to consider the following when selecting them.

e

Building on existing practices — Schools should review their existing strategies in respect
of the need for balanced developments of students; identify strengths and gaps, and carry
out long-term planning in order to develop school-based SLPs that will address students’
needs for whole-person development.

Examine the use of IT among teachers and students — This can inform schools about the
feasibility of the operation and workflow of the tool selected. For example, if a school has a long
history of using IT in their daily learning and teaching, it will be easier for it to adopt the use of
new electronic systems for both students and teachers. On the other hand, if a school wants to
develop students as active, self-directed learners but the [T cufture in school is not strong enough,
it may be more desirable for the school to use print-based handbooks (or‘box file' portfolios) as
a start, to help students to develop their habits and enhance their sense of ownership.
Appropriate features and functions — The tools, or a combination of tools, should provide
features that facilitate the building of SLPs with basic data including students’ particulars,
academic performance and OLE information. Tools that allow schools to generate SLP
reports with appropriate or selected contents from the database, whenever needed, would
also be most desirable. Schools are recommended to make reference to the SLP template
of WebSAMS (see Appendix |) when devising the tool.

User-friendliness — Tailormade features that will enhance the user-friendliness of the tool
are definitely assets that will assist in profile building. Examples may include ‘teacher-preset
items’ and ‘pull-down menus’ mentioned in the example of School Cin 5.5.
Cost-effectiveness — Start-up and maintenance costs are key considerations to ensure SLP

sustainability in a school. Quality SLP implementation does not necessarily imply expensive tools.
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An Example of aTool — an SLP Module of WebSAMS

WebSAMS has been enhanced to provide an SLP module to support
the implementation of SLPs. The key features are documented below

for schools' reference (Also see Appendix | for its template):

Features Rationale

Data management = Data managed by WebSAMS:

@ Student particulars

@ Academic performance in school with
information on key projects

@ OLE information on learning goals, students’
roles, kinds of experiences and evidence of
students’ participation

@ Awards and major achievements in school

©

Performance/ Awards gained outside school
— optional item to be provided by students

@ Student's ‘Self-Accounts’ (e.g. highlighting any
impressive learning experiences or career
goal setting) — optional item to be provided

by students

Space for students’ A record of OLE information could be generated
Vel for students’ reference. Students could review
their own participation to see if they would
be able to achieve a balanced and all-round
development in school education. Students
could also select and arrange their favourite OLE

activities for presentation in the SLP report.

Students could optionally provide outside school
activity information and self-accounts in presenting

their views of their own personal development.

Support for school | Schools could also extract relevant OLE data to

planning and review students’ participation and the school's

development provision of OLE to see if the provision could meet
the needs of students or not.




5.7 Key lssues related to School-based Student

Learning Profile

Irrespective of different school-based implementation routes and approaches, there are some

key common issues that schools need to note:

e

SLP leadership — Instead of deploying a Computer/ IT teacher to be wholly responsible
for SLP development and implementation, it is advisable for schools to exercise distributed
leadership when implementing SLP By doing so, both senior and middle managers of a
school will be involved in terms of SLP leadership and could work as teams.

Purpose — Schools may consider how SLPs may be used as tools to achieve school goals
relating to student development, such as those stated in the School Annual Plan and
School Development Plan. Schools should make appropriate synergies with the existing
form teacher’ structure and/ or on-going careers education programmes to address
students’ needs. The core purpose and value of SLPs should be more about celebrating
students’ efforts and achievements in their whole-person development, rather than an
over-emphasis on their instrumental values (e.g. university admission).

Content — Instead of keeping very detailed records, students should be guided to learn to
put entries in their SLP periodically and selectively.

Time for SLP activities — Time and space should be given for both teachers and students
to conduct SLP activities. For example, a school might set aside two half-days per year
to enable form teachers to discuss with their students their SLPs and their personal
development. Alternatively, some schools might use some of the form teacher periods to
help students to build their own SLPs when appropriate.

Validation — Schools are expected to keep and verify records of students’ activities as
in their existing school report practices. For learning programmes not organised by the
school during SS education, students may provide the information to the school. However,
it is not necessary for the school to validate such information. Students will be responsible
for providing evidence to relevant persons whenever requested. If these activities are
included in SLPs, they should be listed in a separate column/ section from the main OLE
list.

Use of SLP data — In addition to keeping individual student’s record of whole-person
development, schools may use the SLP data of student participation and achievements to

inform school planning.
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Generation of SLPs — Although an SLP is required to be produced as a
summary record at the end of secondary education, it is not advisable
for schools to generate SLPs only at the end of the three years of SS
education. Schools may consider providing interim profile information
at regular intervals (e.g. twice every year) to facilitate the provision of
progress feedback and to celebrate students’ success and participation.
Using electronic systems - Electronic systems are often chosen as a
means of building school-based SLPs. Although there are many strong
reasons for adopting an ‘e-system’ rather than a print-based system,
schools should examine their existing conditions (e.g. culture, facilities,
teacher capacities and habits, current practices, clerical and technical
support) carefully before opting for an electronic means as described
in 5.6.

Dialogic process — According to many success stories, both local
and overseas, SLPs are best conducted through maintaining a dialogic
process between students and teachers or ‘mentors’ (e.g. business
mentors, alumni, parents). The success of SLPs often depends on
the quality of interaction/ dialogue between students and teachers/
mentors, rather than the quality of the profile design. For example,
some schools managed to run successful programmes through creating
time and space to facilitate such teacher-student dialogues.

Students tell their own stories - As students are the ultimate owners
of their SLPs, schools should seek to increase students’ sense of
responsibility and ownership for their SLPs, regardless of the school-
based approaches adopted. Any inappropriate disclosure of content
without students’ agreements should be avoided.

Ethics - Teachers should encourage students to include items in their
SLPs honestly and ethically since the SLPs are, in many ways, both
formative and summative tools for all-round development. In addition,
future readers, such as employers, may ask about the content or may
request further evidence of certain items in the SLP The process of
building an SLP could be a worthwhile learning experience for our
students, which enables them to compile high-standard and reliable

curriculum vitaes in their future career life.



Some suggestions for the implementation of SLP

Schools might observe the following when implementing SLP:

@ students understand the meaning of building their own SLP

©

students view the SLP as a personal information bank

@ students are allowed to have some customised features for personal styles and
identities

@ the process is interactive and socially connected

@ the end product will be useful in future but the process is no less important as a
valuable experience for students' future adult life

@ both teachers and students understand the intrinsic values of SLP (e.g. celebrating

whole-person development, enabling self-management and encouraging self-

regulation)

©

teachers make good use of the information to give constructive feedback

©

schools make good use of ‘business mentors' from the community to help students
to build their own SLPs

students have a say on which items should be included in the final profile

students are trained to use the selected tool when occasions arise

time and space is given for teachers and students to conduct SLP activities

© © © ©

students are not asked to record everything and to write down their ‘reflection’ after

every activity (see Booklet 5A, 5.8 “Student Reflection as a Key to Success™)

©

implementation could be linked up with the School Annual Plan and School

Development Plan

SLPs are best implemented through a whole-school approach when teachers and students
treat it as a long-term strategy in promoting whole-person development. The example below
illustrates how a school progressively builds up a sustainable practice for SLPs, by cultivating a

strong reflective culture among key stakeholders.
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Example: Using Student Portfolios to Nurture Reflection —
Building on Existing Strengths

Since 2001, School E has been using Student Portfolios as a means
of motivating students to reflect on their own learning and personal
development. A print-based portfolio has been designed which relates to
every aspect of school life and which is made available to every student
at the beginning of the term, so that they can input the details of their
participation and reflections on their own learning. The portfolio system
not only enables students to reflect on what has happened but also helps
them to plan their future learning and development. At the same time,
teachers are also encouraged to engage in reflection through a teacher

portfolio, so as to develop a reflective cufture within the school.

A list of attributes and capabilities to help students and teachers to
reflect is also provided. Teachers have to interview students three
times a year and provide them with feedback, using the information
inside the portfolio. Students are encouraged to reflect alongside their
teachers and every student is required to prepare an annual portfolio

of his/ her reflections as part of the school's formal practice.

At the beginning, students were found to be quite passive and unmotivated.
Teachers had to spend a great deal of effort to encourage them to reflect
and build their portfolios. Gradually, the school has managed to build up a
very strong culture of reflection for continual improvement. Students are

willing to share their reflections on the school web.

The practice of reflection is not only applied to learning and teaching
in this school. It is also practised by the school management. An
electronic portfolio system will be tried out to see if it might yield

a similar impact on student NINELEEN

learning. This system will serve
as a tool to generate the school-
based SLPs.

Please visit the website on SLP (htip.//www.edb.gov.hk/cd/slp) for more

information.




Appendix |

24 Z ¥ Student Particulars

B A B mE g+ Example of Student Learning Profile

¢4 HH] Date of Issue: 31-07-2012

2R Bk /N AL B o FE 57 15

Student Name: CHAN Siu-hang, Michael ID No. : R000101(2)
R H OB 1 1 - 5
Date of Birth: 01-10-1994 Sex: Male
A% 4 T R A 4 5 54321
School Name: Hong Kong School School Code:

A HH:

Date of 1-9-2006

Admission:

B2 oo KRHF o v

School Address: Pun Chung Village, Tai Po, N.T.

e

School Phone: (852) 26563446

(For this part, there are three optional formats in the existing WebSAMS for school’s choice, which are presented
by ‘Marks’, ‘Grades’, ‘both Marks & Grades’)

BRARETEREE (R HERER)

Academic Performance in School at Senior Secondary Level (Information provided by the school)

2011-2012 2010-2011 2009-2010
H75 S.6 f 7 S.5 iy S.4
B EB WREB B EB o
M Fan o Mark O BR Mark B Marki Namo of Koy
Subject Mark Performance Mark IPerformance Mark Performance Proiects y
in School in School in School !
] FE
Chinese 300 200 300 175 300 (100)
Language
e ]
English 300 190 300 180 300 160
Language
j=:%
%ZaThematics 100 90 100 95 100 95
T HOE S B
JE I R B R
Ei'd
N IES Assignment:
AT dies 100 80 100 (45) 100 65 Environmental
Protection
Technology in
Developing
Countries
%i?ogy 100 90 100 85 100 60
- RN R —R
il G 8 B B L e o B 5%
il 15 Public Health
Health Project on
Management 100 85 100 85 100 85 Disease
and Social Surveillance in
Care Hong Kong
() ks fail
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HMEBZEKRE Other Learning Experiences

H Al 52 T AR R Y A B R R - I P SR R ER o il B2 T RS R R OE i B AR AR i B SR i R A1 A R S O Y £ TR S )
5 WA LREEEDA R/ EERRHETHERNZERE - RO REER BN > Emh 28RN
HM2ERE RMOEBERERARAE BWHE BERR @RS KETFEEROLE -

Information about Other Learning Experiences must be validated by the school. Other Learning Experiences can
be achieved through programmes organised by the school or co-organised by the school with outside
organisations. They may include learning experiences implemented during time-tabled and/or non-time-tabled
learning time. Apart from core and elective subjects, Other Learning Experiences that the student participates
in during his/her senior secondary education include Moral and Civic Education, Aesthetic Development,

Physical Development, Community Service and Career-related Experiences.

T O i)

Programmes (with description)

B

School Year

2
Role of
Participation

EREAA)
Partner Organisations
(if any )

HAEE TR
B
Major Components of
Other Learning
Experiences

BETERIE A S B (AT
Awards / Certifications /
Achievements (if any)

3 [F] 5 Wik € AR %
Community Service Together

AL ZCHT O L fE B A H R Y 4R
T B A A /N AR 2 O Ik o IR
A% o AR T (F R A EE M B Rk R
B8 T A R R A IR c B G )
9 E R RS PR T B R R i R
HEMENRSEENRE CHA
fife P R AR T~ A1 AT IR T
&) e

Students organise their own
Community Service in small
groups, under supervision of
teachers and experts from
community agencies. Tasks
include planning, liaising with
community agencies as well as
evaluating their service. The
programme is designed to
empower students with key
responsibilities and enhance
their quality of learning (e.g.
problem solving, creativity and
responsibility).

2009-2010

R
Group leader

HHTEHG

The Hong Kong
Federation of
Youth Groups

AN B A
The Boys' and
Girls' Clubs
Association of
Hong Kong

it & A 75
Community
Service

HHMANRHBEH
Moral and Civic
Education

L1 F 47 B 0 8 B
Career-related
Experiences

8 A
Certificate of
Participation

B2 C #%
Learning Log

http://hk.blog.yahoo.
com/learning_log

e ]
Company Programme

3% it A 3 T o 7E 26 7 A BUR
BT » BT — TN
AE B R R R
o B AE B e B B S R AR e
EHMWHMNZEERERAR  #
B A B[] R AT 43 5E B A K
Hoo

This is an enterprise
programme requiring students
to establish a ‘mini’ company
under the guidance of
volunteer business advisors.
Students are responsible for
selling stock, producing and
marketing real products, as
well as liquidating the
company at the last phase. It
is intended to build among
students a learning climate in
which students share their
learning with peers and
teachers.

2009-2010

&8

Member

3 B¢ e gk AT ) A
&
Junior
Achievement
Hong Kong

BT/ 4 B B9 A8 B
Career-related
Experiences

Rk IE
Certificate of
Achievement

i HE AR E H
A Day for Healthy Living

TERFE R BB H AT S R K
RS Bl e B RE A AH B Y
By LUEE FF B2 A a9 B A
SRR B H E AR T A
B RS T % -

A variety of ballgames,
programmes on healthy living
and related activities are held
on a special school day to
increase students’ concern
and understanding about the
relations among health,
physical exercise and
lifestyle.

2009-2012

H B A
Student
participant

BE#RR
Physical
Development

BERARUE
Moral and Civic
Education




2 P B ) i
In-school Drama Festival

&%%i%&ﬁﬁ%ﬁ%xﬂﬁ

By G B RE I H R L
BB EURAE A 20 - &
A R B A0 R AT RN R Al A K

) AT A T % T AR ISR R I R R R %
JE& o BB A TR B 2R A -

The Drama Festival is an annual
school function with a series of
programmes, including
competitions, designed for all
students with different forms of
participation. Students not only
learn how to produce plays
creatively, but also learn to
understand the history and
development of drama and acquire
a sense of arts appreciation.

2010-2011

50 R
Stage
manager

£ fiiy 3%
Aesthetic
Development

15 FLE

Certificate of Merit

R AR N e
Summer internship programme at
the Wetland Park

ZUHEN R B A — i B 2 BB SO 13
oo BT EI R A H AR B T
T Bl HE B R AR E 1R B R R i W HE
RO R Ak o B 2 N B
DUBE T g 0 B A5 0 25 BE & B s 1 22
sk e

Teachers and students undergo
training in the context of
environmental education .The
overall aim is to promote a sense
of environmental protection among
schools and communities through
leading guided tours to promote
wetland conservation at the end of
the programme. Training on
tour-guide skills is arranged to
enable students to develop the
abilities and confidence to meet
the service’s requirements.

2010-2011

g8

Member

FEHRREMARE
Hong Kong
Wetland Park

EERARHAE
Moral and Civic
Education

ik @ i B
Community
Service

IS E
Certificate of
Participation

B Ak Bl 2 A H
Cultural Services Volunteers
Scheme

Aiﬂwﬂ&ﬁLWHM L g
Ji R AT B S AL RE T o RE A R Y
EL AN W) Re 4 8 AN T R B8 i A X R
Ak BB o 4 R B A iR T R R T
SN A A UG R R B At AT B B
MURE D~ WM AE ) R Al A5 DL #g
’Fi‘ °

The Scheme is designed to equip
students with capabilities to
promote art and culture through
voluntary service. With a range of
learning opportunities and
exposures to different art forms
and cultures, students broaden
their horizons and become more
aware of the need to raise the
quality of the humanities. Overall,
students are expected to enhance
their leadership, communication
abilities and creativity.

2010-2011

& L%
Team Leader

JHE 48 R sk s
Leisure and
Cultural Services
Department

25 fily %
Aesthetic
Development

it & AR 1%
Community
Service

BERARBE
Moral and Civic
Education

7 GE &
Certlflcate of
Attendance

Ha e T 4

Hong Kong Schools Music Festival
i fJH b4 > BB R G 50 E I R i
> T i IR 1 o 4
FIF Fe 8 i B

# I’J ffﬁ ?41

Through participating as
competitors in the Festival,
students enhance the techniques,
interpretation, audience
awareness, and musicality of their
performance. The Festival also
helps students to develop better
self-understanding and
perseverance.

2010-2011

2 ¢
Competitor

o W5 R W 1
(’r

=]
Hong Kong

Schools Music
and Speech
Association

B fil] 7% J
Aesthetic
Development

BERARHBE
Moral and Civic
Education

2 (R RE )
Vocal Solo

(Certificate of Merit)
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9 A b
Visits to elderly homes

i i MMZEMJ%’“K
AL AT R T
fT% ~ Bl Ay~ KB f‘ﬁ H
O~ B0 AT O o BRI IR B Al

i WW*&tWer

IR AT B AR G R M xn
i RTE S H AR

Through this service learning
programme, students nurture
positive values and attitudes,
including responsibility,
respect for life, commitment,
empathy, love and care.
Pre-service training sessions
are provided to help students
make meaning of their service,
acquire basic understanding of
the new learning context at the
elderly homes, and set
learning goals.

2010-2012

#T
Volunteer

i s ] &
Caritas — Hong
Kong

ik € I

Community Service

1 R R
Moral and Civic
Education

Bl T A5 B 1 A9
Career-related
Experiences

ik 2 TR 55 5 i A 1
i s
Social Welfare
Department’s
Volunteer Award
Scheme
(Bronze Award)

[ 5 A A
Library Prefect

B T W8 % R T B B[R] A
fF - BB R TIEARE -
3 P ARG R R A B AT
5 e 1l 0 £ RO — 20 B G R
BRI E & -

Besides understanding and
offering assistance in the
operation of the school library,
students learn how to be
responsible for tasks under
their charge. Through regular
service, they also develop
communication skills and
better understand the meaning
of serving the school.

2011-2012

il & 8 5 B
=

Librarian

L 1 fF 44 B 1 RS B
Career-related
Experiences

it € IR

Community Service

Bl T A T P A B A
Talk on career-related
experiences

il P P S T I PR AT o A1
o J] B S S A A1 3 3
[ = e S i =) 2
P - "M\« A
TR RAT 20 A Hu U * >l #
A B e BT A I B RS R
HE LR -

This sharing is arranged
during an assembly period.
School alumni share their
precious work experience with
senior form students. Students
could select their desirable
professions and make personal
enquiries on related areas.
Through this activity, apart
from knowing more about the
entry requirements of different
industries, students have more
exposure to work ethics and
career-related experiences.

2011-2012

IR
Participant

LT A A7 RS
Career-related
Experiences

Wk 3¢ 40 24 i 5
Report on “My
desirable profession”

tﬁﬁﬁﬁuWM@Mé@%HWﬁ% A m R B 3 L SR B2 A O S 22 RS TR Bl I T 3 RS R A AN~ SRERE T ~ i fE

Yo

B

Apart from explaining what the programme is about, the description also shows briefly the knowledge, generic skills,
values and attitudes which would be developed through participating in the programme.

PRI ARAE I/ GEH SCuR /O smt fEREW

Evidence of awards/ certifications/ achievements listed is available for submission when required

The above list, which does not mean to be exhaustive, merely illustrates the ‘key’ learning experiences acquired by the
student throughout the senior secondary years.

EARRRIR T B A & i B B R B R

fﬁﬁﬁ

Hu B H T T 2 LU R RS -




B P B 28 B T 88 T K L

List of Awards and Major Achievements Issued by the School

F 3 4% T8 K B R i 5
Year Awards and Achievements Remarks
2010 2 K I 1

Mrs. Lee Mathematics Award

TPk B (B RLRE )

2011 In-school Drama Festival (Certificate of
Merit)
2012 B ST T (B )

Sports Day (Champion in high jump)

RAERF | BERERSH

Performance / Awards and Key Participation Outside School

B2 A T v B R B At — BB 7R v R B D 22 B NG JE B AR R RSB AR B AR RN 2 EA R -
126 T LI o B 2R A3 e A BR A A R R R GE A o

For learning programmes not organised by the school during the senior secondary education period, students
may provide information to the school. It is not necessary for the school to validate such information. Students
will be responsible for providing evidence to relevant people whenever requested.

=9 w5 ¢ Gif *
EBHAH LA 1) i 2 554t - SRR B AL
oo : 4 ¥ 01 A2 A CHiH)
grammes (with School Y Role of o isati A ds / Certificati /
description) chool Year Participation rganisation wards er |*|c§ ions
Achievements™ (if any)
EXE- e Rl R
Associated Board of the Royal
Schools of Music, Piano
Examination 7R T
& %F%i %?hﬁ@%%
. Hong Kong ssociate oard of the
KBS FTRBOBARATW | 5010-2011 ok Examinations and | Royal Schools of Music,
B A B 5 E%_ﬁ B A B Candidate Assessment Piano Examination, Grade 8
A BB 55 A Authority
The ABRSM examinations are
the most popular music
examinations in Hong Kong
e JEL ] B R
International English Language
Testing System
HEEEEF MR LZER
AL IE AN £ WE KR P N N
WATHE T B R - s English for Achieved UK and Australian
The International English 2011-2012 Candidate International universities enrolment
Language Testing System is Opportunity standard
designed for non-native English
speakers all over the world in
order to evaluate and certify
their English-language
proficiency.

B GE BBIE /OB ACUR kB (FEE

Evidence of awards/ certifications/ achievements listed is available for submission when required
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2 4 5t Student’s ‘Self-Account’ (H[3EEEIEE [ Optional)

(LA 1000 #2323 B 1600 FF N 1 s #8550 5 )
(No more than 1000 words in English or 1600 words in Chinese)

BAANRAMRBEBES TN  EEMLIEERTRUMMBEBRRTNEEEEREARRIEABR  UELZMAL
(Pl EREREBRERRBEE)ZE -

O BEAUMBHMAR -HAREANEERE > WAEEEEARREALER  BEHOTRAMMHR LT EA
AHENKRE MM BELEARGREARE -

In this column, students may provide additional information to highlight any aspects of his/her learning life
and personal development during or before senior secondary education for readers’ (e.g. tertiary education
institutions, future employers) references.

For example, the student may take the opportunity to briefly highlight an impressive learning experience that
has had an impact on his/her personal growth and life goals. The student may also use this column to tell
his/her story about personal goal setting that is influencing his/her career aspirations or whole-person
development.

o R e FEQI o BJE — AL o OB R IR B NI TE R P PR T B R % i v LI T 3k

EHREREW THRAOSEY > BROWEGEERA R A " Oor s, WIEER o fER BRSO B R
O B 3 B o O L R 0 B A R T P R BREE o BRI o R B S e T RO B RO R A RS I

MALEA EEOSEE T ERBWEFEAEENN > MG SRl R AHERRE L BRGHIE - £ah > RA
BT 2 B B Rk o I o BN o AE - TE A R R M A a2 0D R AT D o TS A R Y HE B M OR T R B AR X
ke EEE LS E) o BT SR U T B E R A o T R EG R AT ) - B RO N N - N
B IEH R - RAELOEEM LRGN RS A EERE DR R R EET  BRTAESRE LSS 0 ki
BRTEELHERMENAGES  ILEERFERUIARB P ONEE  REACHBREMNRE > REEANRARLT
BT -

A e 22 B G B v o RN G2 f VR A0 0 Al B Al TR o MR UG B o IR PR AR % A B A R e A 0 B
3t B9 1 7 PTAN 5 R 2y o R R R L R T A R B SR [ s R A R e

HEaE > MERMAFOE S > @EUNEEE o EEN  GERMEERMBE I ZHIWHFE - KRB ARERE - 204 Fin
R BRI K HEE) D M O SR M Rk R AR L -

RELERTRGMBTR  HPEBEOA - BARELEE W TEBE RETEROUBFLMBAE - Bitg
5 5 ST I B o

| enjoy getting along with people very much. | was a boy scout at junior secondary level. | liked meeting people and
solving problems through community service. The experience enriched my learning and exerted a positive impact on
my study. In a “Care for Community” project, as a team of teenagers, we made proposals to the district office to
improve the facilities in our community so that people could make good use of the environment. For instance, we
observed that some chairs in our community were not properly located because some metallic chairs there were not
suitable for use during hot summers with no shelter on top. We channeled our ideas to the district office and made
suggestions for improvement. At my senior secondary level, | got another opportunity to serve the community in a
summer internship programme at the Wetland Park. | was trained to lead guided tours to promote wetland
conservation and environmental protection. These activities gave me a chance to share love and care in a practical
way. | also became more analytical, observant and aware of people’s needs. With these positive experiences, | had
more ideas in terms of writing and design, and my communication and interpersonal skills improved. Apart from the
benefit in learning, | have also developed a disciplined and caring character. As compared to my childhood, |
understand myself better, in terms of strengths, limitations and aspirations for the future.

Among the activities | joined at my senior secondary level, the most impressive one was the Cultural Services
Volunteers Scheme. | learned a lot about art and culture, how people perceive life, and what people value the most
through their art works. This activity provided me with a chance to paint walls in hospitals with volunteers from
different cultures. Because of different backgrounds, proper communication was important to ensure smooth
collaboration with each other. | discovered that whatever the culture, whatever the age and background, love and a
heart to care for others is the greatest motivation for anyone to work for the best of the community.

| have set a career goal to participate in a service industry that could benefit the needy. Whatever position | have in
future, | have decided to try my best to love and serve the community to make us live in a better world. ...

=4

Ju
End of Report




Appendix

Some Dos and Don’ts in OLE and SLP

Dos

The aim of OLE is to help students to
develop as life-long learners with a focus
on sustainable capacities, with expected
outcomes such as:

@ becoming active, informed and
responsible citizens;

@ developing respect for plural values

and interests in the arts:

adopting a healthy lifestyle; and

enhancing career aspirations and

positive work ethics.

© ©

OLE and SLP must be built on schools’
existing practices and strengths.

It is the quality, rather than the quantity
that matters in OLE. Schools should
concentrate on offering programmes that
could motivate students and facilitate deep
reflection.

Regular and structured learning opport-
unities (e.g. timetabled lessons) are the
essential forms of implementation of
Physical Development (PD) and Aesthetic
Development (AD), in terms of meeting
their objectives and expected outcomes.

Student reflection is crucial in OLE. It could
be manifested or expressed in a wide range
of forms in OLE contexts, such as journals
or ‘blog’ writing, worksheets, tape recording
own thoughts, talking with peers, Power-
Point presentations, group discussions in
de-briefings, drawings, designing a short
play with a target audience or producing a
promotional video collectively.

Don’ts

The aim of OLE is NOT to produce a
presentable SLP with detailed records of
activities attended by the individual.

OLE and SLP DO NOT necessarily mean
re-designing everything or abolishing existing
good practices, e.g. reducing PE lessons
and extra-curricular activities or adopting a
completely new e-portfolio system.

Meeting the suggested time allocation
should NOT be the most important or the
only aspect in the overall planning for OLE.
Furthermore, the number of students’ OLE
records should NOT be the essence of the
design of school-based SLP

AD and PD should NOT be implemented
merely through co-curricular/ extra-
curricular activities or one-off special school
days.

Reflection can be simply interpreted
as enabling a person to ‘step back and
think’ upon an experience. In this sense,
reflection in OLE does NOT mean asking
students to reflect in written form (e.g.
reports, notebooks) after every activity.
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Dos

Don’ts

SLP should be best implemented
to encourage student reflections
on their own personal develop-
ment and should be seen as an
opportunity for students to ‘tell
their own stories of learning’.

Schools should devise suitable
arrangements for SLP building on
existing practices.

SLP is designed for students to
tell their ‘stories of learning’ and to
celebrate their successes, in terms
of whole-person development.

OLE (and SLP) requires strong
connected and learning-
centred leadership that clearly
communicates the need
for change so that teachers
from different areas can both
understand and play an active
part in planning and developing
the OLE programmes.

Schools will assist students in
developing their SLPs. This will
be an educational process for
students to select and review
on their participation, and to
address their whole-person
developmental needs.

SLP should NOT be seen merely
as detailed records of all the
participation and achievements
of individuals. Students should be
given opportunities and guidance
to select appropriate items to
be included in the final profiles.
Profiles should be simple, concise
and easy to read.

SLP does NOT necessarily
imply adopting a ‘powerful and
expensive’ electronic system to
yield desirable educational aims.

While SLP will be used as a
reference document during
university admission, it could
provide a fuller picture of the
students’ competencies and
specialties for consideration.
However, the purpose of an
SLP is NOT solely for university
admission.

The leadership of OLE and
SLP should NOT rest solely
on the OLE / SLP co-ordinator.
OLE should NOT be planned
as if it is a disconnected, add-
on school initiative, without
fostering effective links with other
projects and components of the
curriculum.

OLE is part of the SS curriculum
in school. Students are thus
offered sufficient opportunities of
OLE to promote whole-person
development and enhance quality
of life. Parents need NOT make
extra efforts to arrange more
OLE just for the sake of quantity,
or to build profiles for their
children.
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Quality Learning and Teaching Resources
Facilitating Effective Learning

This is one of a series of |2 booklets in the Senior Secondary Curriculum Guide. Its contents

are as follows:
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6.1 Purpose of the Booklet

©

To introduce functions and types of learning and teaching resources

©

To introduce strategies for effective resources development

@ To provide guidance on how resources can be effectively used with examples of good

practice

6.2 Function of Learning and Teaching Resources

The purpose of learning and teaching resources is to provide a source of learning experiences
for students. They should be able to facilitate interaction among students and teachers during
the learning/ teaching process, as well as to help students to learn, broaden students’ learning
experiences and meet different learning needs. If used effectively, learning and teaching
resources can help students to construct knowledge for themselves and develop effective
learning strategies, generic skills, values and attitudes, thus laying a solid foundation for life-long

learning.

Reflective Questions

@ Do the learning and teaching resources used serve the purpose described above?
@ Were there any used resources ‘unfit’ for a particular learning activity in your school?

If so, how did you deal with them?

Senior Secondary Curriculum Guide - The Future is Now: from Vision to Realisation




ﬁ;

W

Iy,

' Thee

1A

el
.L';r
-

=

g

s A

6.3 Types of Learning and Teaching
Resources

Learning and teaching resources are not confined to textbooks and
are available in many other forms such as reference books, workbooks,
worksheets, audio-visual teaching aids, web-based learning materials,
computer software packages, structured courseware delivered by
electronic learning management systems, Internet and media, as well as
libraries, learning communities and resources in the natural environment,
etc. A wide variety of learning and teaching resources is readily available.
Several types of commonly used resources in the senior secondary (SS)

curriculum are discussed below.
6.3.1 Textbooks

Textbooks have a positive role to play and should provide the core
elements of learning in the subjects recommended by the Curriculum
Development Council. Textbooks should also be designed to develop
students’ critical and creative thinking and other generic skills through the

information and activities that they provide.

Quality textbooks can assist teachers by providing a ‘one-stop’ shop for
materials that will help them to plan the scope and sequence of their

teaching.

Tips for Selecting Textbooks

You may refer to the following website for “Notes on Selection of
Textbooks and Learning Materials for Use in Schools”, “Guiding
Principles for Quality Textbooks", “Recommended Textbook List" and

related websites.

( http.//'www.edb.gov.hk/cd/textbook )




Example of How One School Goes about Selecting Textbooks

The Curriculum Committee formulated general criteria for the selection of textbooks,
making reference to the Education Bureau (EDB) guidelines. These general criteria (listed
below) aim to help each subject panel to consider a number of key factors in textbook

selection. They should:

@ be in line with the curriculum aims and contain the core elements of the curriculum:

@ provide students with a range of materials at various levels of difficulty and present
different points of view;

@ develop students’ learning strategies, generic skills, values and attitudes;

@ enhance students’ motivation and learning effectiveness;

@ ensure the design of tasks and activities that cater for learner diversity;

@ encourage self-access and independent learning;

@ add reflection, self assessment, peer and group assessment to the learning activities to
improve learning;

@ provide opportunities for discussion and further enquiries to facilitate students’ critical

thinking and to assist them to make informed judgements;
@ weigh the quality of the language used; and

@ take into consideration the price and the weight of the textbooks,

2

Based on these general criteria, different subject panels have further developed subject-
based textbook selection checklists with weighting factors related to the needs of their
subjects. Panel heads have invited those involved to use the criteria/ checklists to make

suitable judgements about a number of textbooks.

.

Using the checklist, every set of textbooks was reviewed by at least two panel members
independently. After reviewing the textbooks and analysing their evaluation data, the

subject panels recommended the most suitable textbook for their students.

.

The compiled textbook list for the coming school year was tabled and received/

endorsed at an Incorporated Management Committee meeting.
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‘Recommended Textbook List' serves as a reference for textbook selection
for most SS subjects, except subjects that require great variety of learning
resources such as Literature in English, Liberal Studies, Health Management

and Social Care, Technology and Living, Music and Visual Arts.

Tips for Making Effective Use of Textbooks
Textbooks are not the only resources that bring about learning.

Teachers should:

@ exercise professional judgement in deciding whether to cover all
the materials in the textbook or not;

© adapt or replace any part of a textbook found inappropriate to
the needs of the students and use other supplementary learning
and teaching resources to support students’ learning;

@ re-organise the units and the sequence of activities in a unit to
cater for students’ differing abilities; and

@ choose amongst the materials provided, e.g. avoid using
workbooks/ supplementary exercises associated with particular
textbooks indiscriminately in order to leave space for students

to engage in a range of meaningful learning tasks.

Reflective Questions

@ What is the textbook selection mechanism in your panel or
school? In what way could your panel or school further improve
the selection procedures so that quality textbooks are chosen
for the benefits of your students (e.g. quality, price)?

@ How do teachers of your school use textbooks? Do they use
other learning and teaching resources to complement textbooks

to meet students’ needs?



6.3.2 Reference books and other printed materials

Teachers are encouraged to use a wide range of other learning and teaching resources,
such as reference books or other printed learning materials (e.g. supplementary reading and
information materials, newspapers, articles, journals, periodicals, workbooks, exercises) to allow
students to explore issues of interest, stimulate enquiry, apply/ consolidate their learning or

encourage them to undertake further learning.

Teachers could also make good use of authentic resources (e.g. information leaflets, pamphlets,
magazines, songs, posters) that are not written for classroom purposes, but could bring real-

world issues into their classrooms.

Teachers should consider factors such as availability, affordability and copyright issues before

using reference materials in the classrooms.

Tips for Copyright Issues
You may refer to the following website for issues related to copyright in education and

licensing schemes in using and developing learning and teaching materials.

( http://'www.edb.gov.hk/ip/ )
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6.3.3 Multimedia resources

Multimedia resources, which embrace audio-visual teaching aids, web-based
materials, computer software packages, online learning platforms, etc., have

the following advantages in helping students’ learning:

Flexibility, adaptability
Multi-sensory experience

Possibility of interactivity

Connectedness

Besides complementing textbooks, multimedia resources may provide
opportunities for both students and teachers to gain access to up-to-
date information. For example, teachers may select materials that present
different sides of controversial issues to help students to develop their
critical thinking and to make informed judgements in their daily lives.
However, teachers should evaluate whether the online information is

authentic, reliable and appropriate for student learning.



Teachers are encouraged to select electronic educational products produced by different
agencies, including those from EDB and overseas. The following resources are available to

support schools:

A repertoire of curriculum resources can be accessed in this EDB website

( http//www.edb.govhk/cr ). Examples include:

@ multimedia packages and a database of learning resources for different subject
curricula;

Resources Library on the Hong Kong Education City website;
Educational Television programmes;

Liberal Studies web-based resources platform;

Moral and Civic Education Resources Net;

Reading to Learn website;

Project Learning website;

Information Technology for Interactive Learning website;
Life-wide Learning Databank;

Other Learning Experiences Databank;

Guidebooks/ Tool Kits on different key tasks and themes; and

© © © © © ©6 © © © © ©

self-access learning materials related to specific issues for teachers.

Some learning and teaching materials or exemplars are available on various KLA websites

in the form of publications: e.g.

Curriculum and Assessment Guides of SS subjects

Basic Education Curriculum Guide

Senior Secondary Curriculum Guide

Action Research publications (e.g. school-based collaborative action research)
Reports on research and development projects

Reference books (for teachers & students)

©®© © © © © © ©

Other publications of the Hong Kong Examinations and Assessment Authority.

Senior Secondary Curriculum Guide - The Future is Now: from Vision to Realisation




6.3.4 School libraries

School libraries and teacher-librarians play a significant and pivotal role in
helping students and teachers to gain access to knowledge and information

that are needed in the process of learning and teaching.

School libraries should serve as

@ resource centres with ample information in a variety of formats, where
teachers and students can read, learn and share;

@ favourable physical space equipped with traditional, technological and
human resources for students to engage in enjoyable reading and
learning; and

@ virtual environment in conducting enquiries, using information
technology to navigate for information and constructing and co-

constructing knowledge.

The school library service has evolved from the traditional services of
book purchasing and lending. It is now serving as a resource centre to
support learning and teaching. A school library should provide ready-to-
use learning and teaching resources (or extended reading materials) and
multimedia resources which address overall school curriculum needs. A

teacher-librarian should also

@ collaborate with subject teachers (in particular teachers of Liberal
Studies) to facilitate the resource needs of students’ learning;

@ co-ordinate teachers in school-based reading programmes; and

@ develop students’ information skills and attitudes in using information

derived from all formats and contexts appropriately and ethically.

A teacher-librarian is the key personnel of a school library and his/ her
expertise and experience is crucial to the implementation of the SS
curriculum. Schools need to realise that the successful development of a

school library service is heavily influenced by how the role of a teacher-



librarian is perceived in a school. The major roles suggested in the Basic Education Curriculum
Guide (see Booklet 7) are reiterated to recognise their contribution to learning and teaching,
namely, Library-in-charge, Reading co-ordinator, Information specialist, Teaching partner
and Curriculum resources facilitator. Schools should therefore ensure sufficient capacity
and space for teacherlibrarians to concentrate on carrying out the above major roles and

responsibilities effectively.

In the contexts of SS education, teacherlibrarians could facilitate learning and teaching across
the curriculum. As knowledge managers, resources and information specialists, they are able
to bridge the gap between the world of information and resources and the world of the
classroom to help students to attain the curriculum goals of all Key Learning Areas (KLAS) (e.g.

Liberal Studies’ Independent Enquiry Studies).

An Example of Collaboration with a Liberal Studies Teacher in Helping
Students to Conduct an Enquiry on ‘Weight and Self Image’ in the Module

‘Self and Personal Development’

The lessons aim to enable students to:
@ gain an understanding of the importance of evaluating different views and opinions;
@ become more critical about people’s views; and

@ be more critical of the factors affecting self-image.

The roles of the teacher-librarian in collaborative teaching are to :
@ teach students how to locate information relating to eating disorders such as
Anorexia, Bulimia and weight through different sources including books, magazines,

newspapers, electronic databases and the internet;

©

discuss the reliability of different sources of information; and

@ critically evaluate and select appropriate sources of information for discussion.
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Good Practices of School Libraries

To share good practices of school library services, EDB has
published a booklet titled “Exemplars on School Library Services".
As many as 20 schools have shared their experiences in mobilising
school library resources to support learning and teaching with an
emphasis on the roles of the teacher-librarian and the functions of
the school library. This booklet is also available online at the website:
http.//www.edb.gov.hk/cd/lib

Reflective Questions

@ What are the existing strengths that your school library service
could build on to help student learning?

@ How would your school create time and space for the teacher
librarian to contribute in different curriculum areas?

@ What would be the appropriate ‘cut-in’ points for the teacher
librarian to foster further collaboration with subject panels/

teachers and relevant school initiatives?




6.3.5 Community resources

@ The use of community resources includes a combination of people, places, financial
resources, websites and materials. Teachers could also make use of public libraries,
museums, educational parks and media (including newspaper and TV), as well as services
provided by HKEdCity ( http.//www.hkedcitynet/ ) and non-government organisations.

@ Effective use of community resources not only helps learning and teaching, but also
introduces students to many ‘resource hubs' in society to further engage in life-long
learning after SS education.

@ Teachers may also browse the EDB Life-wide Learning Activity Data Bank
( http://'www.edb.gov.hk/cd/Iwl ) and the EDB's Business-School Partnership
Programme website ( http.//www.edb.gov.hk/index.aspxinodeid=4/38&langno=1") to
update information on ‘learning beyond the classroom’ and Other Learning Experiences

opportunities offered by local community groups.

Example: How to search for activities in “Life-wide Learning Activity Data Banl’”?
|.Visit our homepage: ( http//www.edb.gov.hk/cd/iwl/”)
2. Click on “LWL Activity Data Bank”
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3. Click ““Search for Activities / Organizations”

This interactive databank aims to
help teachers and students to
obtain updated valuable
information about life-wide
arn ing activities offered in the

[ Input Activities

4. Choose the options and click ‘““Search”
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Example: Experience Sharing by a Senior Mathematics Teacher

A textbook nowadays is no longer regarded as a bible or as the only source of
information. It is limited by its static nature and by its relatively linear and didactic rather
than interactive design. For example, when teaching the graph of parabola y = ax? + bx + ¢
the teacher can refer to graphs printed in the textbooks, but the static diagrams do not
provide a dynamic picture of the relations between the features of the graphs and the
coefficients of the equations. Moreover; even though some good textbooks provide well-
organised activities for students to explore these relations, it is very time-consuming for
students to plot many different graphs on paper; and this will hinder them from making

their own conjectures.

With the use of resources on the Internet, graphing calculators or other interactive
algebraic equation graphing software, the plotting of graphs will become easy and
students will be able to focus more on investigatory tasks. For instance, students might be
asked to plot graphs with different values of a, but keeping the other parameters b and ¢
constant, and observe the effect of the value of a upon the features of the graphs. They
might then be encouraged to discuss their observations and conjectures with each other,
and use the software to justify, during which time the teacher might focus on asking them
to explain their reasoning. For example, some students may suggest that “the smaller the
value of a, the bigger the opening of the graph will be", the teacher might then ask other
students to check whether this statement holds when the value of a is negative. These
interactive and investigatory tasks can be accomplished only if the teachers go beyond the
textbook for the content of their instructions and make use of a wide range of learning

resources.

Reflective Question

@ How effective are the currently used resources in helping student learning and

learning how to learn?

The Future is Now: from Vision to Realisation
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6.4 School-based Resources Development:

Managing and Sharing Learning and
Teaching Resources

The following are some suggested practices that help schools to develop,

share and manage learning and teaching resources effectively:

Teachers working closely with the school librarian to produce strategic
plans for the procurement and development of resource materials
based on the needs of learning and teaching.

Setting up a resource bank on the school intranet for the sharing of
learning and teaching resources. Schools may provide technical and
managerial support to monitor the maintenance and development of
the resource bank.

Updating resource materials from time to time and developing an
efficient search system and resource bank to facilitate easy access and
retrieval.

Reflecting and sharing experiences among teachers on how to use
resources effectively.

Devising a review mechanism for evaluating existing resources to
further promote learning, teaching and curriculum development.
For example, schools may include the use of learning and teaching
resources as an agenda item in professional meetings such as whole-

school curriculum planning meetings and KLA department meetings.



Web-based Resource Platform for Liberal Studies

( http.//'www.ls.hkedcity.net/Home/Index.aspx )

Curriculum
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teaching materials. There will also be exemplary
learning and teaching practices and school case
studies.

This platform also offers space and opportunities
far teachers to share good practices, exchange
innovative learning and teaching ideas, and easily
access a supportive resource bank.

This platform is being constructed to support
teachers, and suggestions to this Beta version are
welcome., Please send vour comments to:

Is—suggestion@hkedcity.net
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The following are some examples of school-based resources management/

development:

Some Examples of School-based Resources Management/

Development

Example |

Teachers set up reading groups/ sharing groups among themselves
for discussion of learning and teaching skills, teaching resources and
current educational developments. The groupings and attendance
at meetings are on a voluntary basis. Teachers usually meet at lunch
hours, after school or during free lessons. Teachers find these informal

gatherings more fruitful than formal meetings.

Example 2

A school sets up a resource corner in the staff room to keep all
documents related to the SS curriculum, e.g. consultation reports,
curriculum and assessment guides for teachers' reference. This raises
teachers’ awareness of the development of the SS curriculum and

keeps them up-to-date with the latest information.

Example 3
A school extracts key issues/ major recommendations from various
consultation documents and disseminates them to teachers, so that

they understand the rationales behind current developments.

Example 4

A school has set up a Liberal Studies resource centre for teachers to
pool learning and teaching resources collected from different sources,
e.g. reference books, newspapers, magazines, Internet. This school
has also joined a teacher network that shares innovative ideas and

resources in Liberal Studies.




References on leaming and teaching resources for specific SS subjects are available in the relevant
Curriculum and Assessment Guides (CDC & HKEAA, 2007)
Website: ( http.//www.edb.gov.hk/334)

Teachers may also use the facilities and services of the EDB'’s Central Resources Centre to

support their teaching,
Website: ( http.//www.edb.gov.hk/crc)
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Reflective Questions

@ Are there any clearly laid-down principles/ criteria for the
selection and evaluation of textbooks and other learning and
teaching resources in your school? How much stakeholders'
involvement is there in the selection and evaluation process?

@ Has the content of textbooks been adapted to cater for the
diverse needs of students?

@ What collaborative efforts have been made between the
teacher-librarian and subject teachers in the implementation
of resource-based learning? What strategies have your school
adopted to nurture information literacy among SS students?

@ How are your school's learning and teaching resources kept,
shared and managed?

@ How would your school policies on learning resources make an
iImpact on improving student learning?

@ How could you support newly-joined teachers to improve
their professional capacity, in terms of using and identifying

appropriate learning and teaching resources!?
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7.1 Purpose of the Booklet

To discuss learner diversity in senior secondary (5S) schooling
To provide guidance on catering for learner diversity in general

To provide guidance on catering for the needs of the gifted

® ®© © ©

To provide guidance on the education of students with special educational needs (SEN) in

SS schooling

7.2 Key Challenges in Senior Secondary Schooling and
Opportunities for All to Succeed

Under the New Academic Structure, all students have the opportunity to complete three
years of SS schooling. Greater learner diversity in SS is therefore anticipated. There will be
learner diversity in terms of interests, motivations, aspirations, abilities, learning styles and
achievements across the various aspects of intelligence. This will pose greater challenges to

schools and teachers at this level in their provision of a broad and balanced curriculum.

In this connection, the SS curriculum and assessment framework (see Booklet |) is designed
to provide opportunities for every student, including the gifted and those with SEN, to excel in

SS studies, through incorporation of the following characteristics:

@ Emphases on learning goals, including those related to Other Learning Experiences (OLE)

@ Emphases on the processes as well as the outcomes of learning

@ A variety of elective subjects, plus elective modules in the subjects, and Applied Learning
(ApL') courses as alternative choices to meet the abilities, interests and aptitudes of

particular students

®

Allocation of 15-35% of curriculum time to OLE for whole-person development

®

Introduction of School-based Assessment to allow a comprehensive review of student abilities

@ Introduction of Standards-referenced Reporting to capture and recognise a fuller range of
students’ achievement

@ Introduction of the Student Learning Profile (SLP) to provide a comprehensive picture of

the full range of achievements and abilities of students

IApL was formerly named "Career-oriented Studies". Readers may refer to the report "Action for the Future —
Career-oniented Studies and the New Senior Secondary Academic Structure for Special Schools" (EMB, 2006) for details.
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7.3 Catering for Learner Diversity

Every class is composed of individuals who are different from each other
in terms of maturity, motivations, abilities, learning styles, aspirations,
interests, aptitudes and socio-economic backgrounds. Catering for learner
diversity is a significant and challenging consideration in determining
learning and teaching objectives, contents, levels and methods. Schools
and teachers should be aware of the characteristics of the SS curriculum
and assessment framework and make full use of them to address student
needs. In general, learner diversity can be catered for at the curriculum
planning level, classroom learning and teaching level and student support
level. These are to be facilitated by supporting conditions at the systemic
level (e.g. funding flexibilities) and school organisation level (e.g. human
resources deployment, communication with parents). Figure 7.1 illustrates

the interrelationship at different levels.
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7.3.1 Curriculum planning level

The curriculum can be appropriately adapted to suit the different needs and
abilities of students. For example, foundation and non-foundation topics in
mathematics can help to cater for students with a wide range of abilities.
Those who are more interested in mathematics can study one of the two
modules in the Extended Part in addition to the Compulsory Part of the

curriculum.

It is worth noting that under the new SS curriculum structure, the provision
of a wide choice of elective subjects, ApL courses and other languages, as
detailed in Booklet | (see Section 1.5), aims to cater for individuals with a
wide range of interests, aptitudes, aspirations, learning styles and abilities.
Schools are encouraged to plan their curricula with reference to the

diverse needs and interests of their students.

A range of strategies can be adopted to maximise the development of the
more able students and to help the less able ones to learn more effectively.
For example, teachers may design enhancement and enrichment activities
for the more able students and adopt different groupings to help the less

able students.

In complementing the learning experiences from subjects (or ApL courses),
schools are encouraged to offer a wide range of OLE to cater for different
needs, interests and aspirations among their students. For example, instead
of organising a large-scale community service activity for all S4 students,
a school can design a variety of community service activities, including
taster programmes, for students according to their different interests, prior

experiences, orientations and capabilities.



Teachers should plan their lessons flexibly to suit the needs of their students in class teaching.

The following strategies might be considered:

e

Gathering background information on students, including their interests, strengths and
weaknesses

Varying the level of difficulty and the content covered

Varying questioning techniques and the amount and level of support provided, for
example, providing additional support such as using mind-maps and diagrams to aid
comprehension for less able students, asking open-ended questions with fewer hints for
more able students, using concrete examples to illustrate concepts for less able students
and symbolic language for the more able ones

Varying the teaching approach, such as using less challenging modes and content in
assessment to provide the less able students with an opportunity to succeed

Promoting independent learning and group learning to release teachers from the need to
work with all students at the same time

Being responsive to student performances and needs that may not be expected in the
classroom and giving constructive feedback that helps learning

Formulating a teaching plan for the whole class using core and extension resources for

different student groups.

The level of support provided may be adjusted to cater for students of different abilities. For

example, enrichment/ remedial classes, pull-out programmes/ activities and peer groupings

might be employed. Educational software packages may also be used to provide different

levels of challenge to students. Schools may consider extending school hours to provide other

extension or enrichment programmes.
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7.3.4 Supporting conditions at systemic and school
organisation level

The human resources and funding provision of schools, physical space, school-
based resources and external support are all supporting conditions to enable
schools to provide effective learning and teaching for students. School leaders,
middle managers and teachers could collaborate in identifying resources,
prioritising their use and targeting at supporting students with different needs
(e.g. enlisting the aid of teaching assistants/ other helpers, varying the size
and types of student grouping, procuring external support services). Apart
from the above, schools may find the following measures useful in creating

supportive conditions at organisational level to cater for learner diversity:

@ Building positive school ethos in order to value diversity and individual
differences as well as uniformity

Devising a whole-school policy to recognise all-round achievement of

students and indicating that every student can achieve
Widening subject choices (including ApL courses)
Sharing effective pedagogy and assessment strategies

Formulating a flexible time-table

Strengthening communication with parents (e.g. discussing student

progress)

Fostering community partnerships to motivate student to participate

in a wide range of learning activities.

Reflective Question

@ What measures have been adopted in your school to cater for

learner diversity at student, class/ group and curriculum levels?



7.4 Gifted Education in Senior Secondary Schooling

Gifted students excel, or possess the potential to excel, in one or more areas such as general
intelligence, specific academic studies, visual and performing arts, leadership (with inter- and
intra-personal skills), creative thinking, as well as psychomotor movement such as physical
ability in sports. Their giftedness is usually characterised by an advanced pace of learning, a high
quality of thinking or capability for remarkably and consistently high standards of performance

as compared to their age peers.

Although many gifted students are capable of demonstrating outstanding achievement, the
learning environment, be it within the classroom or outside, is pivotal in order to enable
them to demonstrate and develop their capabilities. Some gifted students are also at risk of
underachieving, or even disengaged from learning if they are not identified and catered for
appropriately, or even worse, are labelled negatively because of the poor behaviour some

might demonstrate, or the lack of understanding of their needs by their teachers and parents.

Reference should be made to Booklet 4 of the Basic Education Curriculum Guide with regard
to catering for the gifted, including the three-tier approach that has been adopted as a strategy
for gifted education in Hong Kong since 2000.

All schools need to develop a mechanism for identifying gifted students that suit their own
school context and school-wide approach. Although many tools are available to assist their
identification, a combination of techniques is essential. Various ways and modes should be
adopted to gain information instead of relying upon a single 1Q test or only academic results.
Teachers' informed observations and professional judgements, plus information from other
sources such as parents, peers, school social workers, counsellors and community workers are
essential to providing a holistic picture. A range of information about the student's behaviour,
achievement and disposition in intellectual, social and creative endeavours is usually required

to gain a reliable, full picture of a child’s giftedness.
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For more information on identification methods and approaches, please

refer to the following websites:

EDB: ( http://www.edb.gov.hk/cd/ge )
The Hong Kong Academy for Gifted Education: ( http.//www.hkage.org.hk/")

In summary, the identification process should:

be school-wide;

be systematic;

be dynamic and on-going;

include more than one nomination source and multiple indicators;

be justifiable;

facilitate early identification;

ensure that equal opportunity should be provided for students
regardless of their sex, race and religion;

ensure that students from disadvantaged and ethnic minorities are not
overlooked:

ensure that different areas of giftedness are taken into account; and
ensure links with support measures conducive to nurturing the

giftedness of students.



Gifted students have been given various opportunities to challenge themselves and the
implementation of the SS curriculum is built upon those opportunities that have proved
successful. Collaboration between schools and external providers is central to providing

learning experiences for gifted students.

Figure 7.2 Three-tier Approach

Operation A

Level 3 Off-site E
Support
Level 2 Pull-out
(School-based) ¢ D
Level | Whole Class
(School-based) A B Nature
>
Generic Specialised

(General enrichment)  (Subject/ Domain-focused)

Besides the Level | (whole-class, school-based) teaching strategies such as differentiation
that addresses directly the needs of gifted students, schools might also make good use of

acceleration/ enrichment programmes, which are offered as:

@ Level 2: pull-out, school-based programmes; and
@ Level 3:off-site through the Hong Kong Academy for Gifted Education (HKAGE),

sometimes in collaboration with tertiary institutions and non-government organisations.

Greater breadth and depth in their studies will help gifted students to stretch themselves to
the full. Their achievements can be fully reflected in the SLP

Through the notional allocation of 15-35% of curriculum time to OLE, the SS curriculum
allows more time for students to meet non-academic goals, to undertake independent

research studies and to widen their interests and stretch their potential.
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More emphasis on inter-disciplinary practices, advanced project learning
and developing self-directed learning skills in the areas of planning, problem
identification, organisation, resource utilisation, time management, co-
operation with others, decision-making and self-evaluation should help

students to think critically and creatively.

Schools can make use of the Diversity Learning Grant to enhance
educational provisions that cater for the needs of gifted students, e.g. to
subsidise these students to attend fee-charging credit bearing courses

offered by tertiary institutions.
7.4.2 Strategies for implementation

Teachers should use appropriate learning and teaching strategies to
encourage high achievement, originality, problem-solving, higher-order
thinking and creativity. Gifted students should be challenged to continue
their development through curricular activities that require depth of study,
complexity of thinking, a fast pace of learning, high-level skills development
and/ or creative and critical thinking through independent investigations,

tiered assignments, diverse real-world applications, mentorship, etc.

In fact, these pedagogies apply to all students, not just the gifted, and so raise the

general learming and teaching quality territory-wide - ‘a rising tide lifts all ships'.

The major strategies for effective learning and teaching of the gifted are as

follows:
Formulating a school-based gifted education policy

@ There is a need to develop and implement a school-based gifted
education policy that allows schools to take stock of the available
resources and to plan for long term, coherent and holistic provision for
the gifted.

@ It is also essential that each school should nominate a member of staff
to be the 'driver’ of the policy in the school, to ensure that all queries

are answered, and to support all staff through in-house training.



@ A whole-school approach to managing and organising learning and teaching of the gifted
with clear policies and guidelines developed for identifying and addressing the following
Issues Is needed:

Early entry to the Hong Kong Diploma of Secondary Education (e.g. completing 54-6
in 2 years) if schools can prove that the students have completed the entire curriculum
Grade skipping or single subject skipping at any year of schooling, if deemed appropriate

More freedom of choice for students

@ Developing differentiated activities for students with different needs:

Students with high potential can be exposed to more demanding tasks

Modifying the regular curriculum with respect to pace, depth and breadth and in line
with the different learning styles of gifted students. This means having flexibly-paced
developmental learning and teaching programmes, composed of a range of enrichment
activities, with more challenging learning objectives, contents, contexts and learning
strategies. They can be whole-class activities, pull-out programmes that are implemented
within schools but after regular school hours, on weekends, during holidays (e.g. summer
school), or perhaps courses offered at other institutes, such as ApL or credit-bearing
courses at universities, or individualised educational programmes (IEPs)

Developing a ‘compacted curriculum’ by streamlining the regular curriculum to ensure
that the contents are not repeated, reducing drilling and allowing more time for
enrichment, accelerated content, extended work and independent study (e.g. by an

extended study on a specific theme), or OLE

@ Tomlinson (1999) encourages designing activities that will enable students to move towards
greater independence and juggle multiple variables. She developed a continuum-style
approach and identified nine instructional elements that can be modified to challenge
students at different levels of readiness. These nine continua of instructional elements,
ranging from foundational to transformational, from concrete to abstract, from simple to
complex, from fewer to more facets, from smaller to greater leaps, from more structured to
more open, from clearly defined to fussy, from less independent to more independent and
from slower to quicker, are presented through a graphic model called "the equalizer" similar
to the sliding buttons seen on audio components. The equalizer can serve as a visual tool for

understanding the concept of differentiation and for learning how to create a differentiated
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‘ activity. The equalizer can be used to evaluate students' assignments
as well as the students themselves. It gives us a great starting point
for differentiated lesson design. The levels on the continuum suggest
a journey from basic understanding of a topic to more sophisticated
reasoning. The following examples help to illustrate some of the

continua of instructional elements.

Examples of gradation using the equalizer:

Foundational H Transformational

Scientific investigation: Integrated Science

All students investigate the properties of detergent as a wetting
agent and an emulsifying agent. Highly able students are required to
compare several detergents and decide which detergent is the best (in

the process, they would need to set their own judging criteria).

Concrete H Abstract

Implications and insights: Language Arts (S4 or above)

Differentiated writing activity: After reading The Merrybegot by Julie
Hearn, all students are asked to write either a book review or an
article about religious intolerance, in which they will provide their
personal views. Students are required to identify and comment on
the writer's purposes and viewpoints as well as the overall effect of
the text on the reader. They are also required to interpret the way
the writer uses mood, manner, morality and motivation to present the
characters and events.

More able students are required to relate the text to its social,
cultural and historical contexts and literary traditions, and consider its
relevance to their own context. For instance, they can consider how
The Merrybegot presents life in seventeenth-century New England
and how people were affected by the beliefs of the time and what

these mean to the people in the modern world.




Smaller Leaps H Greater Leaps

Compare-and-contrast and real-life problem solving: English Language

Compare-and-contrast activity: The students are shown a film clip that explores a
dystopian society. All of them are asked to list the poor living conditions they have
identified in the film. The teacher then asks the students to read a scenario of a perfect
society. Students compare the living conditions of the utopia society and the dystopian
society. Under the teacher's guidance, the whole class works out the definitions of utopia
and dystopia. Average students will select either utopia or dystopia as a topic to work on.
Then, they conduct an Internet search for real-life examples and write a journal entry to
show their understanding of either one type of society.

High ability students compare the real life examples they have found against the
definitions of utopia and dystopia. They analyse why it is important for human beings to
desire a utopian society, and write a letter to the editor to evaluate the quality of life in a

place based on the real-life examples they have gathered and make suggestions.

Clearly Defined H Fuzzy

Scientific reporting and forecasting: Integrated Science

All students are required to write a summary report on the development of pesticides
to protect crops and on the pros and cons of using pesticides. Highly able students are
required to project the fate of pesticides in the year 2050. They need to justify their

viewpoints with concrete data and scientific evidence.
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Providing an open, flexible, accepting, supportive and nurturing

environment through:

using interactive teaching strategies (both teacher-student and student-
student interaction);

allowing mistakes in attempting new tasks;

celebrating achievements and providing opportunities for students to
present or display their work in the hall, galleries, at fun-days, parents'
evenings, etc.;

providing a positive learning ethos of praise to raise students’ self
esteem;

encouraging positive teacher-student relationships;

having a safe and receptive learning atmosphere that encourages active
participation and reflection as well as risk-taking among students;
providing learning activities that allow in-depth exploration of topics of

interest and foster enquiry and independent learning; and

helping students to have higher expectations of themselves.

Using diversified learning and teaching strategies:

providing greater depth and breadth (lifting the ceiling) to cater for
high flyers;

infusing higher-order thinking skills and creative thinking skills through
the use of more open-ended tasks and challenging activities;
establishing co-operative learning and flexible groupings;

helping students to set challenging yet realistic targets;

giving access to additional opportunities for cross-curricular projects;
nurturing problem-based learning by providing students with
unstructured problems or situations from which they must discover
the answers, solutions, concepts, or draw conclusions or generalisations;
offering open-ended assignments by providing students with tasks and

work that do not have single right answers or outcomes;



@ presenting real-life/ real-world learning experiences through provision of tasks or projects

that relate to current issues and problems in society or the student's own world;

®

working with others with similar abilities (ability groupings) on more challenging tasks;

@ Dbenefiting from multi-sensory teaching2 and co-teaching to stimulate learning motivation
and encouraging interaction at different levels;

@ encouraging students to undertake independent studies/ projects for the pursuit of an
intense personal interest and higher learning goals;

@ working on individualised educational plans or contracts based on an assessment of their
strengths and learning needs;

@ offering one-to-one tutoring/ mentoring by placing a gifted student with a personal tutor/

expert who will offer curriculum or advice at an appropriate level; and

@ providing opportunities for mentoring others.

Gifted and high ability students should be given the opportunity to take different learning

paths, and be assessed by diversified modes and through content appropriate to their abilities:

@ Using a portfolio system/ SLP to collect evidence that indicates excellence in student
performance.
@ Using assessment methods that might be different from others in order to challenge them

(e.g. open presentation of project, interview, debate).

Reflective Questions

@ Should gifted students be given more attention, or should they be given less so that
they can learn to learn independently?

@ What are the pros and cons of grouping gifted students together for a learning
activity?

@ Who should be employed/ trained to support the gifted in your school?

@ How are teachers who have received training on gifted education enabled to

contribute their knowledge within school?

2"I'eaching that makes use of stimuli through many sensory channels (e.g. through hearing, seeing as well as touching). The
co-ordination of input from all the senses helps students to organise and retain their learning.
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7.4.3 Resources and support

The Government and other tertiary institutions/ educational organisations
have been jointly organising and will continue to offer a number of

enrichment and acceleration programmes for gifted students. These

include:

credit-bearing courses;
summer schools:

weekend courses:

/H
Ay
o

study skill seminars;
taster courses at university;

Olympiad training;

leadership training;

open competitions;

o
o
o
e
e
e
o
e
@ web-based learning platforms; and
o

mentoring schemes.

1R TR
L N |
.‘ vy
|

Schools can acquire additional information about these programmes
through the web pages of the tertiary institutions/ non-government
organisations (NGOs) in Hong Kong and the Gifted Education Section
of EDB at http.//gifted.hkedcity.net or http.//www.edb.gov.hk/cd/ge. The
HKAGE ( http//www.hkage.org.hk ), established in 2007, will provide more
structured educational services for exceptionally gifted students and will

support teachers, parents and academics in these endeavours.




Group or team work is essential to the development of the gifted. The flexible use of student
groups is crucial for differentiated instruction and the grouping of students should be done
according to the nature and objectives of different learning activities. Schools may refer to the
types of grouping including flexible groups, ability/ aptitude groups and co-operative groups as
suggested by Heacox (2002) and consider the following strategies, making full use of available

resources both within school and in the community:

@ A talent development or gifted education co-ordinator might be assigned from amongst
the staff, or a task force could be formed to oversee and plan school-based gifted

development programmes.

@ Teachers of different Key Learning Areas (KLAs) might work together to pool wisdom and

resources to develop more enrichment and extension activities.

@ Schools might encourage supporting staff such as the school social worker, guidance
teachers, career teachers, educational psychologists, laboratory technicians, etc. to
contribute to addressing the specific learning and emotional/ social needs of gifted

students.

@ Encourage people affiliated with the school (such as members of the sponsoring body,
parents, alumni) and draw upon community resources (the business sector, academics,
professional and educational organisations, NGOs, etc.) to contribute as mentors, guest

speakers, facilitators in exploratory activities and job-shadowing, etc..

The Future is Now: from Vision to Realisation 17



7.4.5 Assignments

Assignments are important tools to challenge the gifted. Tiered
assignments can be used to cater for students of different abilities. Students
can engage in those assighments that are at the level most appropriate to

them. Assignments can be tiered by:

@ level of task (analysis, synthesis and evaluation are higher level tasks);

@ complexity of content (abstraction, depth and complexity of content
are more challenging);

@ resources to be used (based on students’ prior knowledge, abilities,
reading level);

@ outcome expected (the same content/ context, resources and

pedagogy can have different learning outcomes);

process (might involve a more advanced research process); and

@ product (might involve more than one form of result).

Reflective Questions

@ Should there be a higher-level achievement objective or skill
objective added?

@ Are the extended/ enrichment programmes suitable for gifted
students and are multiple intelligences catered for?

@ Does the programme allow for deep thinking, e.g. exploration of
concepts, themes, issues, cross-curricular ideas?

@ Are there negotiable/ choice elements, or is everyone in the

class expected to do the same!?

Does the programme allow for creativity?

@ Does the programme allow individuals to move at their own
pace!

@ Does the programme allow for an appropriate level of
independent learning?

@ s self-assessment (formative and summative) incorporated?

@ Will the programme be motivating to the gifted?



7.5 Education of Students with Special Educational
Needs

Students with SEN should have the same range of learning experiences as others at school.
They should be provided with the same broad range of subject choices and opportunities to
participate in OLE so that they can stretch their potential. Opportunities provided should
allow students with SEN to achieve as much independence as possible so that they can lead

fulfilling lives and contribute to the community.

A whole-school approach is essential in catering for student diversity particularly in schools
with students with SEN. Schools should build an accommodating culture, establish a whole-
school policy and enhance team spirit among teachers. Schools should also encourage
different school personnel to share responsibilities in looking after students’ individual
differences and special needs. With the acceptance and support from schools, peers, and
parents, students with SEN will have a stronger sense of belonging and a better environment

for effective learning.
The following approaches could be considered:

@ Set up a student support team, which is chaired by the school head with relevant KLA/
panel heads as members, to formulate a policy for SEN. Regular meetings should be held
to agree on the school policy in terms of the level of accommodating SEN. Principles and
procedures for curriculum planning, internal assessment policy and support measures for

learning and teaching should be discussed in the course of setting up the school policy.

@ Assign a senior teacher to co-ordinate curriculum adaptation and assessment

accommodation as well as support for students with SEN.

@ Arrange school-based staff development programmes and invite professionals/ community
resources to equip teachers with knowledge and skills in supporting the teaching of
students with SEN.
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Involve parents of students with SEN in the planning of their children’s
learning and seek advice from parents of other students in the
school (say through the Incorporated Management Committee/
School Management Committee); file records of decision and

recommendations properly.

Reflective Question

@ Are there students with SEN in your school? What strategies
does your school employ to stretch the potential of students

with SEN and engage them in learning?

7.5.2 Strategies for implementation

Major strategies for effective learning and teaching of students with SEN

are set out as follows:

For students with SEN (such as those with mild intellectual disability
(ID), visual impairment (VI), hearing impairment (HI), physical disability
(PD), Autistic Spectrum Disorders (ASD), Attention Deficit and
Hyperactivity Disorder (ADHD), speech and language impairment (SLI)
and Specific Learning Difficulties (SpLD)), who are capable of pursuing
studies at the SS level in an integrated setting, an adaptation of the
regular curriculum should be made to respond to the students’ needs

such as pace and styles of learning.

Schools should adopt a whole-school approach to help all teachers at
all levels to make appropriate curriculum adaptations so that students

with SEN have full access to the broad range of learning opportunities.



e

Schools need to help students with SEN to develop individualised learning goals, learning
outcomes and expected performance levels; identify core learning and key skills for
enhanced learning; and provide support required to achieve their agreed learning goals.
IEPs should be drawn up, monitored and regularly reviewed by teachers, parents and the

students themselves.

For easy reference, a separate set of Supplementary Guides to the Curriculum and Assessment

Guides for the SS core subjects (i.e. Chinese Language, Mathematics and Liberal Studies/

Independent Living) and relevant SS elective subjects (e.g. Physical Education and Visual Arts) to

help special school teachers to differentiate and adapt the curriculum to cater for the needs of

students with ID will be available by mid 2009. Examples of curriculum adaptation to promote

learning for students with SEN is available at http//www.edb.gov.hk/cd/sen.

In an integrated setting, it is important to provide a safe, accepting, supportive and nurturing

environment for students with SEN. The following tasks are necessary:

)

Devising school plans and policies to support the learning of students with SEN; proposing
specific policies and measures in respect of monitoring and evaluation when setting school

objectives and development plans

Providing support services in an integrated manner, through mobilisation of the school

management, teachers, students and parents

Promoting an inclusive school culture and an ethos of acceptance and care for students
with SEN

Creating opportunities for able and disabled students to work together on learning
activities and to share life experiences in order to promote the inclusive culture of
students, teachers and parents, and to correct their misconceptions about disabilities

through real encounters

Setting realistic expectations with regard to the academic, social and affective development

of students with SEN.
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rormuiating strategies 1for iearning and teacning

As with their peers, learning diversity exists among students with SEN in

terms of interest, ability, style and experience. Teachers must understand

their learning styles and adopt various teaching and remedial strategies to

reinforce their participation in learning and enhance learning effectiveness.

Appropriate learning and teaching strategies might include:

providing helpful devices and appropriate learning tools such as
hearing aids for HI; magnifiers and low-vision aids, etc. for VI; large grids
for students with SpLD and PD; picture cue-cards for those with ID,

autism and speech impairment;

grouping in co-operative learning and project work to facilitate

interaction with peers;

arranging for peer support if group work is needed for completion of

assignments, such as project learning;

designing different learning activities to tap and develop students’

multiple intelligence and allow various ways of expression;

adjusting the level of difficulty of learning activities and assignments to
fit students’ learning stages, learning objectives, abilities, needs and life

experiences;

giving simple, specific, concrete and comprehensive instructions and

examples in learning activities and assignments;

co-teaching to provide additional support to groups and individual

learners:

providing more time and opportunities for hands-on practice to

consolidate learning;



@ adopting multi-sensory teaching, small-step teaching and providing concrete examples to

help understanding;

@ using diverse modes of assignment and a variety of activities to stimulate learning and

sustain interest;

@ depending on students’ abilities and special needs, alleviating students’ burden and anxiety
of completing assighments by adjusting the amount required (such as allowing SpLD
students to highlight, circle or underline instead of writing out the text) and the time for

completion, arranging extra support as appropriate; and

@ advising on the format of written assignments for students with autism and SpLD.

Further information on learning/ teaching resources and support services is available at

http://www.edb.gov.hk/cd/sen.

@ For students pursuing the ordinary curriculum, learning progress should be assessed
in the same way as other students but with special arrangements, such as extension of
examination time and special seating to accommodate their disabilities. Different ways of
answering questions that tap thinking rather than writing skills and using practical work to

replace written/ oral descriptions of steps and procedures could be considered.

@ For students with SpLD, sufficient time should be allowed for tests and examinations.
Most dyslexic students are able to finish their papers with an additional time allowance of
up to 25%.

@ For students with SpLD who demonstrate extreme writing difficulties, the school may
consider reading the questions to students, allowing them to use computers as a tool
for writing (although spell checks, thesaurus or similar electronic devices should not be

permitted) and arranging for another person to write down their answers.
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The performance of students with autism is often affected by their
obstinate behaviour, such as refusal to answer questions when they do
not know how to answer, or cannot finish their examination papers
within the specified time because of repeated corrections for neat
writing. The teachers responsible for invigilation should be aware of

their behaviours and offer guidance to them patiently when necessary.

Assessment instructions for students with autism must be simple, direct
and clear with concrete examples. If necessary, diagrams and signs
which are familiar to students can be included in examination papers
to help students to identify the various parts, understand the questions

and the procedures of testing.

Various assessment modes should be employed to capture a

comprehensive picture of performance and capability.

» Use school-based assessment and |EP to assess performance
against learning objectives and specific learning/ behavioural goals
(see Figure 7.3)

» Use SLP to reflect student performance and capability in different

areas



Figure 7.3 Example of an Individualised Education Programme

Student’s name:

Age:

Class:

Category of disability:
Date of discussion:
Personnel involved:
Period of implementation:
Student’s strengths:

Student’s weaknesses:

Area Learning Intervention strategies Success Progress

objective School Parent/ Others criteria

Learning

Classroom

behaviour

Social

Competence

Emotional

Adjustment

Date of review:

Members and their posts:

Student’s progress:

Parent’s comments: Student’s comments:
Professional comments: Further information:
Recommendations:
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Example:

A teacher of English Language understands that while there are
students who can master the mechanics of reading, there are others
who read very slowly, decoding word for word and frequently losing
meaning in the process. For these students, reading skills should be
taught explicitly. She does not presume that students know what
skills to adopt when they are given a task. She supports students
by explaining and demonstrating what types of reading skills should
apply in understanding a given passage and gives them exercises to
practise each skill before assigning tasks. For example, a student with
a problem in scanning relevant information from a reading passage
is given extra time. The teacher goes through each sentence with
the student or a group of students first and prompts student(s) to
find the useful data. She uses simple prompting questions, such as:
“In the last paragraph, John said that his mother is troublesome. Do
you think that John is angry with his mother?" Sometimes, pictures
are used for illustration and a brief discussion with the students, using
prompting questions, is done before genuinely going to the text. To
promote effective reading, graded worksheets with larger font size
and sometimes diagrams are used. On these worksheets, leading
questions are also designed to help students to use their learned skills
and comprehend the passage. For those students who have difficulty
in producing written work, such as the case of students with SpLD in
decoding/ encoding words, she allows them to present their passages
in afternative forms, such as using word processors and voice-to-text

mechanisms.

Her curriculum plan consists of adapting the curriculum to cater for
the diverse abilities of students with the learning contents and tasks
abridged or simplified. Some simple instructions are given alongside
the assignments as she believes that clear instructions and sometimes

visual demonstrations would mean much to students with SEN.




7.5.3 Resources and support

Besides the topics on different KLAs, courses on the following topics are for special school

teachers teaching students with 1D:

School leadership

Curriculum development and adaptation
Interfacing senior secondary and basic education
Developing learning outcomes

Assessment for learning

Teaching strategies and experience sharing

Collaboration with other disciplines in special schools

® ®© © ©6 6 ©¢ ¢ ©

Web-based learning for teaching students with 1D
7.5.4 Some special concerns

@ An inclusive culture is needed to support a whole-school approach to catering for

students' individual differences, including students with SEN.

@ Home-school co-operation is always a vital element for success in integrated education. It

is crucial that parents should be involved in students’ learning progress.

Reflective Question

@ What has your school done to develop an inclusive culture, and does it cater for

individual differences/ SEN of students?
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This is one of a series of |2 booklets in the Senior Secondary Curriculum Guide. Its contents

are as follows:

Contents

8.1  Purpose of the Booklet I
8.2  Multiple Progression Pathways I

8.3 Considerations for Interfacing at S3 and S4

3
8.4  Strategies for Preparing Students for Senior Secondary 6
8.5 Considerations for Articulating to Post-secondary Education 8

3

8.6  Exiting before S6 I

References 14






8.1 Purpose of the Booklet

@ To discuss issues involved in the interfaces leading into and beyond the senior secondary
(SS) level
@ To provide guidance on decision-making at each interface

@ To suggest a range of strategies to bring about effective transition into and beyond SS

8.2 Multiple Progression Pathways

At the SS level, schools should aim to provide a diversified curriculum to cater for the
different needs, interests and abilities of their students. Since not all students will be admitted
to universities, one of the essential purposes of SS is to provide students with a range of
different pathways (please refer to Figure 8.1) leading towards higher academic, vocational and
professional qualifications. For students’ reference, schools need to gather relevant information
from tertiary institutions (including Associate Degree course providers), vocational training

providers (such as the Vocational Training Council) and other professional bodies.
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Figure 8.1: Multiple Pathways

Further Studies / Professional Qualifications / Employment

Hong Kong Diploma of Secondary Education

A

Senior Secondary Education




8.3 Considerations for Interfacing at S3 and 54

To prepare students for studying at SS level, the following issues/ strategies should be noted to

ensure a smooth interface with S|-3:

@® The curriculum reform measures introduced at the basic education level since 2000 have

already paved the way for the reform of the SS curriculum. This reform includes:
» promoting students’ Learning to Learn capabllities;

» introducing a broad and balanced curriculum in the eight Key Learning Areas (KLAs)

and providing opportunities for cross-curricular learning; and

» emphasising positive values and attitudes such as national identity, commitment,

responsibility, perseverance and respect for others in moral and civic education.

@ The ways in which the four key tasks' are to be implemented in basic education should
help to develop students' capabilities to learn how to learn and to connect knowledge
from different KLAs.

The four key tasks are moral and civic education, reading to learn, project learning and using information technology for
interactive learning.
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A balanced junior secondary curriculum is essential in preparing
students to proceed to the SS level. Schools need to ensure that
students acquire adequate fundamental knowledge and skills at the
junior secondary level in order to study related elective subjects at the
SS level.

Some schools offer “Liberal Studies” in junior secondary level classes
at the expense of subjects such as Geography and History. This is
to help their students to prepare for Liberal Studies in SS classes.
Schools should, however, be very cautious and ensure that the
foundation knowledge to be acquired through various disciplines in
junior secondary classes is sufficiently broad and adequate for studying
SS subjects. To prepare students in their junior secondary classes
for Liberal Studies at the SS level, schools could introduce project
learning and discussions on contemporary issues to accustom students
to the process of knowledge construction. Existing project learning

opportunities at the junior secondary level could be strengthened by:

» creating more time and space for the nurturing of information

literacy skills (e.g. critical thinking, communication);

» integrating existing project assignments in individual subjects into a

well-structured, cross-disciplinary project involving several KLAs;

» developing innovative pedagogical approaches such as co-
construction of knowledge and social enquiry by teachers and

students:

» reinforcing collaboration between subject teachers and others (e.g.

teacher-librarians) in school and outside school; and

» focusing on the four key tasks to build a sustainable culture of

independent learning in schools.



@ All SS science electives are developed from the knowledge, skills, values and attitudes
and learning experiences acquired by students in the Science curriculum at the junior
secondary level. Schools should ensure that students have acquired the necessary
foundation for their SS studies. It is not advisable for schools to introduce premature
specialisation or early implementation of SS science (i.e. Physics, Chemistry and Biology)

curricula at S3.

@ Schools should provide opportunities for students to take part in extra-curricular
activities at S1-3 to nurture their interests and develop attitudes of active and sustainable
participation so that they might acquire more in-depth experiences at SS. For example,
schools might organise activities such as visiting Homes for the Aged or participating in a
Beach Clean-Up Campaign to arouse students’ interest in helping others in the community

or their awareness of the need to care for the environment.

@ Schools should introduce a range of assessment practices (e.g. projects, assessment tasks
and learning portfolios) and promote assessment for learning at the junior secondary level.
This would help to track students’ achievement and provide continuous/ timely feedback

and supporting measures to ensure a smooth progression towards SS.

@ Some schools using Chinese as the medium of instruction may wish to change their
medium of instruction to English at the SS level. They should ensure that their students

have acquired the necessary language proficiency for learning through English.

Reflective Question

@ How is a solid foundation in both knowledge and skills guaranteed in your school

before students progress to the SS?
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8.4 Strategies for Preparing Students for
Senior Secondary

@ o cater for the diverse aptitudes, interests and aspirations of students,
schools should offer a reasonable number of elective subjects (including

Applied Learning (ApL)2 courses) from which students may choose.

® To understand the abilities and interests of students, schools are
advised to conduct a survey among S3 students at the end of term to

find out which subjects they would like to choose at S4.

@ Jo ensure that students are able to access the subjects they wish to
choose, schools need a flexible time-tabling arrangement (e.g. block
time-tabling). For more details, please see Booklet 2. Examples of how
time-tabling could help to maximise the subject choices for students
are available in the “334" Web Bulletin ( http.//www.edb.gov.hk/334 ).

@ Schools should provide guidance and advice to help students to
understand their strengths and weaknesses and choose appropriate
elective subjects that match their interests and aspirations. The

following may be considered:

» Providing comprehensive information about SS subjects on the

school website and in school bulletins, leaflets/ booklets, etc.

» Organising briefings, discussion sessions, meetings and seminars to
familiarise students and parents with the SS curriculum (including
the nature, content and requirements of different core and elective
subjects as well as ApL courses), various progression pathways and
opportunities for post-secondary studies and/ or careers. It is advisable
to involve students and parents in the same meetings so that they can

discuss the information provided and achieve mutual understanding.

2ApL was formerly named "Career-oriented Studies". Readers may refer to the report "Action
for the Future - Career-oriented Studies and the New Senior Secondary Academic Structure for
Special Schools" (EMB, 2006) for detalls.




» Giving individual guidance, through the collaboration of class teachers, career and
guidance teachers, school social workers and community organisations, to S3 students
and their parents on the selection of subjects in S4. Schools can also work with
outside organisations, if appropriate, to analyse personality traits, interests, talents,

aspirations, ambitions, etc. of individual students.

» Inviting senior form students, recent alumni or guest speakers to share their
experiences and views relating to the study of the different SS subjects, and the range

of post-secondary studies at different institutions.

» Arranging visits to tertiary institutions, ApL course providers and other academic,

public or commercial organisations for students and parents.
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4 8.5 Considerations for Articulating to
Post-secondary Education

/

To facilitate a smooth transition from SS to post-secondary education as

illustrated in Figure 8.2, the following strategies are suggested:

@ Providing a broad and balanced curriculum in SS, with sufficient choices
to lay a good foundation for students to pursue their studies after
SS education, taking into account students’ diverse abilities, interests
and aspirations. Schools might also collaborate, if necessary, to offer

subject(s) that have a very small number of students.

@ Developing students’ generic skills, e.g. critical thinking, commmunication,
creativity and problem-solving, and fostering their Learning to Learn

capability.

@ Offering ample opportunities for Other Learning Experiences (OLE),
e.g. community service, student exchange programmes to widen

students’ horizons (see Booklet 5A for further information).

@ Devising ApL courses to enable students to explore and determine
their career pathways in different fields such as design, creative
industries, performing arts, catering industry and service industry. Such
diverse learning programmes and initial experiences in vocational
environments provide useful contexts for students to acquire more
generic learning and prepare them to proceed to post-secondary

pathways. Schools need to keep up-to-date with progress in quality

assurance, accreditation and recognition of ApL courses. More details

can be found in http//www.edb.gov.hk/apl.




e

Keeping abreast of the latest information on the SS and conveying this information to

students. For example, through visits, open days, seminars and relevant websites, schools

may keep up-to-date with post-secondary opportunities and the latest developments in

university entrance requirements.

>

In 2006, Heads of Universities Committee announced the general entrance
requirements and specific programme requirements under the New Academic
Structure. In addition to the four core subjects (Chinese Language, English Language,
Mathematics and Liberal Studies), most universities will include one elective subject in
their entrance requirements and in some cases, a second elective subject from a wider
range of subjects. Universities have also supported the study of Combined Science
alongside single-disciplined science subjects like Physics, Chemistry and Biology in their
entrance requirements. This allows more room for students to choose a second or
third elective subject from other KLAs according to their interests and preferences.
With a variety of subjects, students are able to explore their interests, achieve whole-
person development and equip themselves with adequate knowledge to cope
with university programmes and the ever-changing challenges of the community. To
further manifest support for the breadth of the SS Curriculum, Heads of Universities
Committee announced in October 2008 that their institutes shall continue to give
broad support to the implementation of OLE and are ready to recognise Student

Learning Profiles (SLPs) as documents of good reference value.

The announcement of entrance requirements sets out only the minimum requirements
for application for university admission. Individual universities will have their
own selection criteria. For more details, please visit the “334" Web Bulletin
( http//www.edb.gov.hk/334 ).
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@ Designing SLP which will provide more information about different
aspects of student development to supplement examination results

and will better inform students about universities’ admission processes.

@ Keeping students informed of the latest information on multiple

pathways including:

» the criteria for admission to other post-secondary institutions, e.g.
the basic admission requirements of associate degree or higher

diploma courses;

» articulation to overseas universities and progress relating to the
recognition of the Hong Kong Diploma of Secondary Education
(HKDSE) ; and

» progress of the following under the New Academic Structure:

- the position of ProjectYi Jin
(http.//'www.edb.org.hk/yijin)
- learning opportunities for students not taking HKDSE
- the curriculum framework of the Higher Diploma programmes
- the development of the Qualifications Framework.
(http.//'www.hkgtgov.hk/)
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Reflective Questions

@ How does your school inform students and parents of the
available post-secondary pathways! Is there any room for
improvement?

@ How might you help your students to recognise the importance
of whole-person development, and to plan their learning
pathways?

@ What external sources of support have you used to help your
students to go through the transition period?

@ What support for students will your school offer to achieve a
smooth transition from SS to post-secondary sub-degree and

undergraduate programmes?



8.6 Exiting before 56

The SS curriculum is designed to equip students with life-long learning capabilities to meet
the challenges of the 21st century. It is a coherent but diverse curriculum, providing a wide
range of choices to enhance student motivation for study. Nevertheless, some students may
choose to leave school before the completion of S6. These students might join the workforce
or pursue their studies through other pathways such as vocational/ diploma courses offered by

the Youth College of the Vocational Training Council.

At the SS level, every student should develop and maintain his/ her SLP which maintains a
record of his or her learning experiences and achievements. The SLP will enable students
who leave school before the completion of S6 to provide information about their studies and
achievements and help them to seek a job or return to study in the future. Schools therefore

need to help their students to build up their SLPs (see Booklet 5B for SLP).
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Student Guidance on Careers and Further Studies
Exploring the Future

This is one of a series of |2 booklets in the Senior Secondary Curriculum Guide. Its contents

are as follows:
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9.1 Purpose of the Booklet

@ To illustrate how careers guidance could play a role in the senior secondary (SS)
curriculum
@ To demonstrate some good practices in careers education and guidance

@ To enhance effectiveness, synergy and sustainability in schools

9.2 The Role of Careers Guidance in the
Senior Secondary Curriculum

Careers guidance is not new to schools. It plays a significant role in helping students to
develop the knowledge and skills needed for making wise choices, manage transitions in

learning and move into the workplace.

As demonstrated by current best practices in schools, careers guidance should no longer be
regarded as merely offering a remedial, advisory service on careers before graduation, but as a
broader concept that refers to ‘a totality of experiences’ by which students acquire knowledge

and attitudes about self and work, as well as the skills to plan and prepare for a career.

Careers guidance, in its broader meaning, usually consists of a range of dimensions that may

run across the secondary vears. For example:

Individual student planning
Understanding self
Career exploration and career-related experiences

A guidance programme for further studies

Remedial and accelerated counselling for individual students.

An example of a school plan for careers education and guidance is given in Appendix | for

reference.
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9.3 Key Principles of Career Guidance in
the Senior Secondary Curriculum

The emphasis of careers guidance should be placed on empowering
students to make informed and responsible choices for themselves. They
should not simply be passive receivers. Therefore, the guidance should not
be confined to services that provide ‘problem-solving, ‘tips’ or tactics for S3
and S6 students when they are confronted with the need to make critical

career choices.

Teachers should encourage students to make their career decisions in
accordance with their interests, abilities and personal orientations, apart
from examining external factors such as career prospects, subject choices

available, constraints and opportunities.

Building on their strengths (e.g. class teacher structure, individual learning
portfolios), schools could consider promoting individual student planning
to encourage individual career goal setting and reflection. In self-planning,
students should have the opportunity to develop different life skills (e.g.
self-management, time management) which are essential for future life-long

learning.

Careers guidance should start early at junior secondary levels and should
progressively develop students’ understanding of themselves in the context
of whole-person development. If appropriate, learning tools could be used
to help students to acquire reflective habits of mind as well as ‘developed
but yet flexible’ attitude towards the future, in terms of constructing

individual hopes.



Finding Your Colours of Life : New SS Subject Choices

and the Development of Career Aspirations

With the support of the Education Bureau's (EDB) Partnership
Scheme, the Hong Kong Association of Career Masters and

Guidance Masters has developed a resource pack to help students

N £ o at S| to S3 to make informed decisions about their study choices
Fg’gg’(?rg%‘f”' in the SS curriculum, through understanding of ‘self” (both strengths
Lsife

and constraints) and the schools' context (e.g. subject choices

(%) e

or ster
EEHBEGGE

m—— offered; career opportunities). It aims to develop reflective habits
of mind by encouraging goal setting and the rethinking of goals for further adjustment in the
planning loop. The tool emphasises that there is no so-called “Wrong' choice, but students

are, nevertheless, encouraged to be responsible for their own informed choices.

A

INDIVIDUAL STUDENT PLANNING

Understanding of

i i

Opportunities and constraints (study

Self (interest, ability, personality) . )
choices and career opportunities)

I I
Decision-making and goal-setting
I

Action plan

Reflective review

I
Feedback to Individual Planning

AOvddddd

http.//cd.edb.hkedcity.net/ca/lwl/ole/ole_articles.asp

Careers guidance is for all students, irrespective of their abilities and orientations. There may
be a misconception that students with good academic results (or potential) do not need
careers education and guidance. In fact, early preparation and strategic planning make a great

difference for everyone in terms of achievement, career choices and future success.

Making good use of community resources and partnerships (e.g. parents, alumni, sponsoring bodies

and local businesses) is essential in planning quality student activities for careers education and guidance.
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9.4 Self-planning of Students at Different
Stages

The SS curriculum offers a wide range of pathways to cater for different
individual needs, abilities and interests. [t provides smoother multiple
routes to higher education and the workplace so that every student has
an opportunity to succeed in life. Students should be encouraged to make

informed career decisions before and during their studies at the SS level.

Figure 9.1 Multiple Pathways towards Life-long Learning

Further Studies / Professional Qualifications / Employment

Post-secondary
Courses
(including
programmes

leading to
Associate Degrees,

| Higher Diplomas,

Certificates, etc.)

Hong Kong Diploma of Secondary Education

Secondary 6: Core subjects + 2/3 elective subjects (incl. ApL courses, Other languages) + OLE

Secondary 5: Core subjects + 2/3 elective subjects (incl. ApL courses, Other languages) + OLE

Secondary 4: Core subjects + 2/3 elective subjects (incl. Other languages) + OLE

A

Junior Secondary Education




Under the overall aim of whole-person development, the SS curriculum has been specially
designed to ensure a reasonable level of broad and balanced coverage of knowledge and
skills irrespective of the individual's elective subject choices. Students should therefore be
encouraged to choose their SS elective subjects and/ or Applied Learning (ApL)| courses in
accordance with their interests, potential, orientations and abillities, rather than in relation to

certain future careers or university courses.

Students should have the opportunity to learn about the SS subjects, including ApL, that are
available in their schools before making their subject choices. Activities could be organised to
enhance such understanding and empower students to be active, informed decision-makers (e.g.

reviewing case studies of former students).

With the assistance of teachers, students could identify a list of people (e.g. parents, teachers,

friends) who could help them in the decision making process.

! ApL was formerly named “Career-oriented Studies”. Readers may refer to the report “Action for the Future —
Career-oniented Studies and the New Senior Secondary Academic Structure for Special Schools” (EMB, 2006) for details.
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Senior secondary (S4-6)

During their SS studies, students should be provided with opportunities to
understand and discuss flexible career routes and should be encouraged
to list factors (e.g. opportunities and limitations) that might affect their

progress along certain pathways.

Students should be encouraged to use different tools (e.g. self-assessment
questionnaires) to help to identify and set short, medium and long-term

goals, as well as career and learning targets.

Students should be given the opportunity to understand the complementary
and supplementary nature of ApL so as to make informed choices in
choosing their elective subjects for their SS studies, which should include

but not be limited to the understanding that:

@ the context of each ApL course is based on a cluster of trades or
industries which reflect the social, economic and technological needs

of local society and global trends and is close to students’ daily lives;

@ the curriculum of ApL, through which students acquire a helicopter’s
view of the opportunities and risks of related trades and industries, can
help them to explore their direction for life-long learning while at the
same time to pursue in-depth studies in a selected area in which they
can develop their transferable skills such as foundation skills, thinking

skills, people skills, as well as values and attitudes; and

@ the authentic contexts of ApL courses can also complement students’
studies in other subjects and contribute to their whole-person
development. For instance, students who aspire towards studies/
careers in creative industries may choose Visual Arts, History, and
an ApL Creative Studies course. Such a combination can provide
students with disciplined underpinnings and historical and cultural
perspectives as well as a taste of the particular industries and the

related opportunities and risks.



To prepare students for making informed choices of ApL courses as part of their SS studies,
'taster’ programmes selected from the range of courses within the six ApL areas of studies”
could be offered as part of the Other Learning Experiences (OLE) programmes prior to

students choosing their SS elective subjects.

Rather than accepting only ‘top-down’ advice by careers teachers, students should be
encouraged to take charge of their own career plans and enquiries. They should develop the
skills to make use of a range of information sources (e.g. university admission criteria, Institute
of Vocational Education courses, job search materials) and devise practical plans to equip

themselves.

Life-long learning is at the heart of careers guidance. Students should understand that there
are usually no ‘Right’ or ‘Wrong' choices in careers. In this rapidly changing society, a person
may be involved in a career of many and diverse jobs and the key for life success will depend
on both a life-long commitment to learning and the capability to plan and cope with transition

and change.

2The six areas of studies under ApL are Creative Studies; Media and Communication; Business, Management and Law;
Services; Applied Science; as well as Engineering and Production.
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9.5 Fostering Connections between Senior
Secondary Curriculum Components

In schools, effective careers guidance should not be viewed as a totally
separate entity but should be connected flexibly with other components in
the SS curriculum such as OLE and subject learning. It is often linked with

the development of Student Learning Profile (SLP).

Collaboration and co-ordination among committees and teachers should
be encouraged to enhance synergy and to avoid overlaps and repetitions

of goals.



Example: Connected Leadership -

Helping Students to Plan Their Future

In preparation for the New Academic Structure, School A reviewed what was in place
for their students to help them to plan for their future. They found many overlapping
aims among different curriculum components, such as career-related experiences, careers
guidance and SLP Panel heads, deputy heads and team leaders conducted a mapping
exercise to audit existing aims and identify ‘gaps’ in the promotion of reflection and self-
planning among students. Beyond formal structures, networking among teams was
encouraged and professional sharing sessions were organised regularly for the alignment
and celebration of success. Strategic planning and progress to promote whole-person

development were effectively monitored through such a ‘connected leadership’ model.

Careers Guidance
Services

Subject Learning
(Core and elective
subjects)

OLE (esp.
Career-related
Experiences)
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9.6 Some Suggested Guidance Activities
for Further Studies and Careers

Teachers should encourage students to consider what they are going to
do in their future lives. To familiarise students with the options for further
studies and careers, the following strategies might be adopted (see also

Appendix II):

@ Invite guest speakers and past students of different backgrounds to

share their experiences

@ Discuss with students their career and learning goals during the

preparation of their own SLPs

@ Provide opportunities for students to visit or communicate with

organisations and associations outside school to obtain the information
and experience they need. This could be done through projects, joint
activities, participation in selected functions organised by the outside

bodies, etc.

@ Develop a comprehensive career guidance programme which is
usually organised jointly by the careers guidance team and the
student guidance team. This could be considered as a school strategy
to facilitate students’ career development and to enhance self-

understanding of students

@ Gather up-to-date information on further studies and careers for the

reference of students and parents

@ Encourage more participation from parents, alumni and outside
organisations in the life of the school to assist in student choice of

subjects and pathways.




Example: Students Telling their Own Story

In order to promote self-directed learning, School B developed a school-based electronic

tool for students to achieve the following objectives:

e
e

For examples of SLP tools, please refer to the website:
(http.//'www.edb.gov.hk/cd/sIp/)

To help them to record and collect information for the preparation of their SLPs

To encourage reflection on their learning experiences in the SS curriculum

To promote individual self-planning and goal setting for their development and
careers

To encourage ‘deep’ sharing with their form teachers and among peers about their
aspirations

To align with the contents of the school's Life Education sessions as essential in-class

learning resources.
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Example: Making Good Use of Alumni
in Careers Education

School C, in which most students come from low-medium income
families, regarded careers education as one of the school's core values.

They devised a ‘5Es framework’ for the empowerment of students, namely:

@ Effective matching of students and careers

@ Enabling the linking of studies with work opportunities

@ Extending classroom experiences to increase exposure among
students

@ Enriching and deepening experiences by sharing with others

@ Equipping for life by experiencing work in widening contexts.

In addition, the school firmly believes that through tripartite
partnerships with alumni, students and the school, their careers
education programme would be more sustainable and would create

valuable space for teachers to act as facilitators of quality learning.

Students

(bonding among themselves)

Sustainable
development of

careers education

Alumni School

Careers days and Alumni Sharing were organised. Alumni, ranging
from ‘fresh’ to ‘experienced’ graduates, were invited to help students to
map out progression pathways in certain careers. Students who felt
that they had benefited from the events were expected to participate

in these ‘ritualistic’ and meaningful events after they had left school.




Example: A Success Story of Business Mentors:
Building Social Trust

The Business-School Partnership Programme of EDB jointly organised with the Rotary
International District 3450 offers a variety of activities for a cluster of schools. Rotary
International District 3450 comprises over 50 clubs with [,700 members. Members of
Rotary Clubs are entrepreneurs and professionals. With their diverse backgrounds and
expertise, they are able to provide support and assistance to partnering schools. Most
of the activities are tailormade for schools and take account of their unique situation.
Activities that have been organised include career talks, vocational visits, service projects,
mentoring programmes, sharing of management experience with school principals and
teachers, consultation on issues in relation to schools operation and management, etc..
The partnership programme enables both teachers and students to be exposed to the
business world. All these exposures have better prepared students to face the challenges

ahead.

Reflective Questions

@ What leadership roles can careers guidance teachers take in helping students to
chart their future?

@ What are the strengths and weaknesses of careers guidance in the school? VWhat
short-term and long-term plans have been formed to improve the practice?

@ How do we know that the strategies used in careers guidance are effective and
appropriate to our students?! How would a student explain the careers guidance in

our schools to a visitor?
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Appendix |

Through discussion
with students about
target setting
related to learning
and career planning
during preparation
of SLPs

Suggested Activities of Student Guidance and

Learning on Future Study and Careers

Real
Work
Experience

(Work attachment or
placement)

Career-related
Learning in Mediated
Real-life Experience

Running real businesses guided by teachers/
experienced experts (e.g. tuck shops, stalls,
radio station) or taking up short-term
real-life tasks (e.g. museum curators)

elated Learning beyond
the Classroom

Through visits
usiness people and university to
e.g. talks from local projects on
e firms, business mentors,
iewing people/ parents/ firms 2
mni as ‘reporters’)

Career-related Learning in the Classrooms

Through subject learning Through Class Through direct advice

(e.g. career of scientist teacher’s periods or and guidance from
in school-based Science MCE/ Life-skills teachers (e.g. Careers
curriculum) sessions teachers)
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Booklet 10

Professional Development and Learning Culture
Building a Community of Practice

This is one of a series of |2 booklets in the Senior Secondary Curriculum Guide. Its contents

are as follows:
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10.4.2 Professional development through different agencies |3
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10.6 Planning for Staff Development 20
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10.1 Purpose of the Booklet

@ To define the notion of professional capacity in schools and discuss the contribution of

individuals, including principals and teachers

®

To set out the professional learning opportunities for teachers in a broader context
@ To suggest practical steps for developing and sustaining the professional capacity and

learning culture in schools

10.2 Capoacity Building and Professional Development

Enhancing the capabilities of teachers is fundamental to the realisation of the vision of the
New Academic Structure in schools. To this end, a new culture of learning and teaching as
well as organisational learning needs to be developed and sustained in the school. Capacity
building therefore is not just a matter of providing short-term training courses or add-on
activities for teachers, but a continuous and interactive process making a sustainable impact on
schools. As leaders in developing a strategic plan for teacher professional development and

bringing about organisational changes in the school, principals should:

understand and identify their teachers’ professional development needs;
link teachers’ individual learning to organisational learning in schools;

have knowledge of the range of professional development opportunities available; and

® ®© ¢ ©

adopt appropriate strategies for nurturing a learning culture in their schools.
Principals need to put in place an effective long-term policy and strategies for staff professional

development, making these an ongoing process rather than isolated events. Schools can make

reference to the following example in promoting professional development in school.
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Example: Initiating Professional Development in School

After attending a school leaders workshop, the principal and vice-
principals of School A organised a series of internal workshops for

teachers during summer vacation with a view to:

@ familiarising teachers with the principles of managing change;

@ soliciting teachers' views on the future senior secondary (SS)
curriculum;

@ developing professional development plans for individual teachers;
and

@ consolidating a human resources plan and an action plan for

migration to the New Academic Structure.

School A held two pre-workshop meetings with the Key Learning
Area (KLA)/ panel heads. The aim of the first pre-workshop meeting
was to help the KLA/ panel heads to reflect on their role as manager
of change in the reform process, as well as the difficulties that they
might encounter. Sharing the same vision and understanding, they
devised a plan to help colleagues to make the necessary changes
in the migration years. In the second pre-workshop meeting, KLA/
panel heads designed the programme and the activities of internal

workshops to help teachers in each department to:

@ familiarise themselves with the SS curriculum:

a[lﬂW'““U' '
— T R . . : :
gy 41V T @ reflect on their current learning and teaching practices;

@ make proposals for the future curriculum of the school implemented
in 2009 and suggest how the school would migrate to the new
curriculum: and

@ design a school-based SS curriculum that best suits their students’

needs.

Following the pre-workshop meetings, all staff met regularly. They
shared ideas, reviewed progress, discussed issues, and suggested

possible solutions.




Reflective Question

@ What are the strengths of your school! How can your school build on these
strengths and develop a long-term professional development policy to build capacity

and promote organisational learning?

10.3  Making Curriculum Changes at the School Level

10.3.1 Teachers’ understanding of change in school contexts

To take forward the curriculum changes in school, all staff members need to understand and

be committed to the rationale behind them. These include:

@ the reasons why the changes are proposed;
@ the nature of the proposed changes, and how they are linked to the societal needs and
the vision and mission of the school;

@ how the changes will impact positively on students and on current learning and teaching

practices; and

@ when they, as members of school, are expected to implement the changes.
Members of school should discuss the rationale and strategies during staff meetings, school

development days, panel meetings, etc, whenever the need arises. The following example

illustrates how a school designed its own plan.
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Example: Introducing Change Strategically

School B introduced the SS curriculum change progressively, taking
into account the different stages of development that the teachers
would go through, from understanding the change to implementing it.
Different modes of staff development linked to the different stages of

curriculum development were provided and summarised as follows:

@ Awareness-raising (“How am | involved in this?") — A discussion

item during a regular staff meeting

@ Basic information (“What is it all about?”) — A seminar conducted

by the principal who had attended related briefing seminars

@ Personal issues (“"How will these changes affect me?”") — A workshop

led by the vice-principal(s) after attending the school leaders workshop

@ Managing your own teaching Part | (“How can people do this?”) —

A seminar conducted by a university curriculum expert

@ Managing your own teaching Part Il (“How can | do this?”) — A
workshop led by a group of teachers who had undergone basic

training for Liberal Studies

@ Sharing the first fruits’ or success stories (“How is the change
affecting my students?”’) — A workshop conducted by teachers
who taught Integrated Humanities in the junior levels, after the

subject had been introduced in the school for six months

@ Need for more collaboration (“How can | relate what | am doing
to what others are doing?”) — A seminar conducted by the School-
based Support Services Office and co-ordinated by members of

the new Liberal Studies team

@ Reflection and refocusing (“What might help the change to work
even better?”) — A workshop led by the vice-principals to prepare

teachers for the migration.







\

10.3.2 New challenges to teachers as key
change agents

The New Academic Structure aims at helping all students to become
independent thinkers and life-long learners. To achieve this aim, teachers

are expected to:

@ adopt a pedagogical approach that can help to promote thinking skills
and assist students to become more responsible for their own learning,

including learning independently or in groups; and

@ use appropriate assessment methods to give feedback for the

enhancement of learning.

There are different kinds of professional development programmes on
subject content and on how to teach effectively to promote student
learning, but it is important that teachers realise and contextualise what
they have learned in the professional development programmes to suit
their students’ needs, and sustain the reform measures through forming a

critical mass.



Example: Capacity Building and Developing a Critical Mass in School

To build up professional capacity so as to prepare students better for the SS curriculum,
School C identified the following priority areas for their teachers’ professional

development programmes:

@ students’ cognitive development

@ development of critical thinking and problem-solving skills, particularly in Mathematics,
Sciences and Liberal Studies

group work/ teamwork

independent learning and self-reflection

student learning in authentic contexts

classroom interaction and dialogic teaching

® © © © ©

effective assessment strategies.

To help teachers to share and put into practice what they had learned in the professional

development programmes, this school adopted the following internal dissemination strategies:

Sharing of relevant resources
@ A resource corner for teachers was set up in the library to facilitate sharing of all

resources related to the New Academic Structure.

Communication
@ The librarian was responsible for posting information related to the new resources on

the school's website and updating teachers regularly through internal electronic mails.

Realising the pedagogical changes

@ All teachers briefed members of their own KLA/ subject panel on what had been
learned within one month after attending the professional development programme(s).

@ Following discussions in the last term’s KLA/ panel meeting, the panel chairpersons
identified priority areas and tried to try out some of the pedagogical strategies
on them. The try-out was conducted in the term that followed and the panel
chairpersons conducted a simple evaluation of the try-out after considering the
feedback from teachers and students. The evaluation results were discussed at

subsequent KLA/ panel meetings for follow-up purposes.
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Reflective Questions

What priority areas have your school identified in preparing
teachers to teach the SS curriculum?
What strengths does your school have in these areas, and how

will you prepare yourself as a teacher for the change?

10.4 Professional Development Opportunities

10.4.1 Professional development for school leaders/

middle managers and teachers

Professional development plans are equally important for school leaders,

middle managers and teachers atthough the focuses might be different. The

following show some possible focuses of professional development for school

leaders/ middle managers and teachers in forming a community of practice:

@ Developing a learning community in the school, i.e. where teachers and

students learn together and from each other

@ Building leadership teams and sharing responsibilities among principal,

vice-principals, committee heads, KLA/ panel heads, to strengthen

planning and management structures in order to lead change

@ Managing change

(4

>
>
>

Developing the qualities for managing change

Understanding the purpose and design of the curriculum

Ensuring vertical continuity in school-based curriculum development
Allowing flexibility in time-tabling arrangements for change to take
place (e.g. collaborative lesson planning, provision of Other Learning
Experiences (OLE))

Providing guidance to students on their choice (e.g. elective
subjects, OLE activities) to suit their needs, abilities and interests

Human resources planning.



Example: Professional Development of School Leaders
The following were the major concerns identified by School D in its school development plan:

@ Preparing for the implementation of the New Academic Structure
@ Formulating a human resources plan to align with the school-based curriculum design

@ Creating an environment conducive to English language learning.

The principal appointed one of the vice-principals as the SS co-ordinator who, together
with the PSHE KLA head, led the curriculum development of Liberal Studies at the SS
level. Priority support was also given to the Chinese Language and English Language KLA

heads as they are core subjects.

To create space for the middle managers to attend professional development programmes,

the principal recruited three teaching assistants and introduced the following measures:

@ The English KLA head was assigned to teach 2 SS classes instead of 3 for the whole school year:

@ Another teacher in the same panel assumed responsibility for an SS class. Some junior
level teaching and administration duties were taken over by one teaching assistant, who
also helped to create an English language learning environment in the school, for example,
by developing thematic reading materials, organising drama and public speaking activities.

@ Similarly, another teaching assistant was recruited to relieve the teaching load of the
PSHE and Chinese Language KLA heads in the first term. The third teaching assistant
was asked to assist the Science and Mathematics KLA heads in the second term.

@ Building on the school's strengths in adopting effective pedagogical strategies to implement
their school-based curriculum (e.g. team teaching and flexible grouping across some
subjects in the junior curriculum), the KLA heads were given enough space to attend
professional development programmes. The middle managers also took over the lessons
of the teachers in their panels when it was the latter's tum to attend the programmes. As
the SS co-ordinator; the vice-principal led the curriculum planning team which comprised
all KLA heads. Co-operation and networking with other schools to share experiences
and develop strengths in different areas were organised, e.g. cross-curricular projects, life-
wide learning activities and cross-level (junior and senior levels) activities.

@ With the use of the government grant to reduce teaching loads, respective KLA heads

attended professional development programmes in order to lead change in their panels.
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@ Understanding and interpreting the SS curriculum and assessment

design, including School-based Assessment
@ Pedagogical change in the SS subjects

@ Developing better understanding of the need for professional
development:
» Knowledge for practice (formal knowledge and theories from
literature)
» Knowledge in practice (practical knowledge embedded in teachers’
practice)
» Knowledge of practice (knowledge constructed when teachers

enquire, experiment, reflect based on evidence).

Schools may help teachers to develop their own professional development

portfolios to facilitate self-evaluation and self-reflection on teaching.




Example: Professional Development of Teachers

In preparing for the implementation of the SS curriculum, the vice-principal of School

E, who was the SS co-ordinator of the school, conducted a survey to find out what SS

subjects teachers would like to teach in 2009. The SS curriculum planning committee

reviewed the feedback collected, and each KLA head took the following actions:

e

Matched teachers’ strengths (e.g. relevance of qualifications, related experience and
capabilities) with the subjects offered and drafted an initial deployment plan
Negotiated with the teachers concerned regarding their preferences, needs and
aspirations for development, and the need to make adjustments in planning

Identified professional development needs for individual teachers

Formulated professional development plans (including timelines, focuses of
development, priorities) for individual teachers to support the school-based
curriculum planning (e.g. all Chinese Language and English Language teachers to

attend programmes on assessment as early as possible).

The new SS co-ordinator and KLA heads also helped to develop a learning community in

the school to enhance knowledge for practice. In order to sustain knowledge for change,

in-house staff development programmes were organised. The following illustrates how

this worked, first within the Liberal Studies panel and then across all KLAs in the school:

(*)

The Liberal Studies panel head and four teachers attended the professional
development programmes for the subject.

They identified the need to strengthen some learning strategies (e.g. multi-
perspective thinking skills in problem-based learning and respecting others' ideas in
collaborative work) in preparing both the teachers and students for change.

Apart from the funding support from the Capacity Enhancement Grant, the time-
table was re-adjusted to make room for collaborative lesson planning so that try-
outs could be effectively carried out in the junior classes.

Peer class observation was practised initially among potential Liberal Studies teachers.
With on-going evaluation and improvement, other KLA teachers were subsequently
invited to observe in class.

Staff interflows, which encouraged cross-fertilisation of professional expertise across

KLAs, were then scheduled for teachers to share experiences.

Senior Secondary Curriculum Guide - The Future is Now: from Vision to Realisation

11




\

Reflective Question

@ How does your school involve middle managers (e.g.
KLA/ subject heads) in the deployment of staff and in the

development of staff development plan?




10.4.2 Professional development through different agencies

To prepare staff for the implementation of the SS curriculum and assessment framework, it is
necessary for the school leaders to liaise with teachers in drawing up individual professional
development plans. Various modes of professional development programmes organised by

different parties should be considered:

In collaboration with various institutions, EDB provides principals, middle managers
and teachers with professional development programmes on whole-school curriculum

management, and on the specific changes in each SS subject.

EDB has also set up the School-based Support Services (SBSS) Office with a view to providing

a range of support services to schools. The support services include:

@ on-site support for teacher development and school-based curriculum development with
different KLAs and four key tasks as the entry point (the services can be in a variety of
modes ranging from intensive collaborative lesson planning, action research, school-based
workshops to a non-intensive consultancy service);

@ meetings to promote school management and leadership or district-based workshops
with school heads and middle managers on school development strategies, school
development planning and school self-evaluation; and

@ district-based or consortium-based sharing sessions with the Regional Education Offices
(REOs) as the main agents, and in collaboration with other parties to promote the setting

up of networks to sustain changes.
The ultimate goal of the SBSS is to:

@ develop a student-centred and self-directed learning environment conducive to the
implementation of the SS curriculum reform measures;

@ establish a school-based system/ mechanism for teacher professional development and
action learning; and

@ establish a system/ mechanism for curriculum resources and experience sharing.

Schools may contact their REOs or the SBSS Office for details and services for enhancing

capacity for the implementation of the New Academic Structure.
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Reflective Questions
@ Have you ever sought help from the SBSS for building up the

professional capacity in your school?
@ If so, in what way did the support services contribute to school

improvement! How might the services be further improved?

A range of in-house programmes (e.g. talks, seminars, workshops, inter-

school visits) that suit staff development needs can be organised by schools,

making use of the talents and expertise of individual staff members. This

can happen particularly in the pedagogical areas as teachers themselves

are the best resources for leading pedagogical changes.

The following questions should be posed when planning school-based

professional development programmes to cater for teachers’ needs:

What are the new knowledge and skills required in the SS curriculum?

What are the priority areas in your school, especially when the school
is to offer a number of new subjects?

What are the strengths and weaknesses of your teachers?

What professional development programmes can be organised in your
school?

What should be learnt or acquired outside school? Where? How? By

whom?

Networking can also be established among schools in the same

district, under the same sponsoring body, or offering the same learning

programmes. Schools might also share their good practices and experience

through electronic discussion forums.



A number of tertiary institutions also offer professional development opportunities to schools
to facilitate the implementation of the SS curriculum. They are providing courses to pre-
service and in-service teachers on the SS curriculum, and are keen to contribute to the
curriculum reform by engaging in work with schools and in SS-related projects. They are
generating and gathering experiences on effective pedagogical and assessment changes, and

establishing different modes of research to bring about paradigm shifts for teachers.

10.5 Building a Community of Practice

As the key change agent, the principal can make improvements and expand teachers’
professional capacity by sharing responsibilities among teachers, fostering and sustaining the
conditions required for school growth through organisational change, and nurturing a learning

culture at the school level.

The principal should promote leadership at the senior management level and among
middle managers by grouping them into different leadership teams to share responsibilities.
Leadership teams will then be able to develop the capabilities essential for designing strategies,

monitoring progress and handling the problems associated with curriculum change.
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Reflective Questions

@ How can your school set up an effective team of middle
managers to help to implement the SS curriculum?

@ How can your school motivate the middle managers
and teachers to pursue and sustain ongoing professional

development!

Principals should develop staff profiles comprising information on subject
expertise, qualifications, teaching experiences, learning profiles, etc.
of individual staff members for effective staff deployment and human
resources planning. Schools should make effective use of their human

resources in offering a broad and balanced curriculum to their students.

Schools should focus on existing strengths in curriculum, pedagogy and
assessment for further development in curriculum planning for the New
Academic Structure apart from working out the administrative details for

successful migration.



Example: Effective In-house Capacity Building

In order that teachers’ professionalism could be enhanced through re-deployment of
internal resources, School F set up a professional development team comprising members
with the expertise listed below to formulate and co-ordinate the development of staff

development plans for teachers:

@ A member of the Liberal Studies panel who had ample experience in enquiry-based

learning

(¥

A member of the Liberal Studies panel who specialised in project learning
@ The head of the Counselling team to advise on professional development related to

OLE

The head of the Moral and Civic Education team to advise on values education

©

@ A member each of the Chinese Language panel and the English Language panel to
advise on “reading to learn” strategies
@ The panel chairperson of computer subjects to advise on the use and development

of web-based professional development materials.

In-house professional development programmes were conducted by this team to lay the
foundation and relate pedagogical and assessment changes to the school context as far as

possible.

The team was also responsible for setting up a web-based professional development
platform to form the basis for in-house continuous professional development beyond
2009. The school management regarded this as a starting point from which to turn the
school into a learning organisation. A teaching assistant with good Information Technology

skills was recruited using the Capacity Enhancement Grant to set up the platform.
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Teaching should be regarded as a collective rather than an individual
enterprise. Teachers who confine themselves to their own classrooms

probably contribute little to whole-school improvement.

Teachers need a learning environment conducive to the learning of up-to-
date subjects and pedagogical knowledge, and the sharing of knowledge

and skills among colleagues.

Schools need to provide opportunities for teachers (e.g. regular staff
meetings and panel meetings) to share knowledge gained from professional
development programmes, to conduct try-outs/ action research within
a KLA/ subject panel, or provide insights to improve the school’s policy

making.

Example

School G planned to introduce the following changes in the time-
table/ school calendar or organise the following school-based
professional development programmes in order to expand their

teachers’ professional capacity:

@ Reserve a time-slot for collaborative lesson planning once every

two weeks

Reserve a time-slot for in-house staff development every month
@ Arrange professional development programmes on strategic
planning, team building, crisis management, managing the media,

communicating with parents, etc.




®

® ©
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Recognise that capacity building is essential for everyone, including the leadership team
Establish an ethos where ongoing school-based teacher learning is encouraged, facilitated
and expected

Appoint a professional development co-ordinator for the school

Engage staff in discussions about how to realise the vision of the New Academic Structure
Identify staff to nurture professional development within each KLA/ subject panel in the
school

Identify the learning that needs to be developed within the school

Identify staff with the greatest need for capacity building (e.g. SS co-ordinator, Liberal
Studies panel head, project learning co-ordinator for Liberal Studies) to set priority
professional development areas

Prepare a whole-school professional development plan

Request all staff to propose their own personal professional development plans

Set up learning teams to introduce good practices

Provide regular whole-school and panel forums for exchange of ideas and experiences
Provide funding support for teacher professional development

Ensure that all staff have the opportunity to engage in professional development activities
Set up a system that enables teachers to receive feedback on their performance from
their peers through lesson observations, self-evaluation and reflection

Review teachers’ commitment to professional learning and their progress in implementing

their development plans regularly.

Reflective Questions

@ What focus areas have been included in your school’s staff development
programme in order to build up the school's professional capacity, apart from areas
related to learning and teaching?

@ Has your school organised staff development programmes that are targeted at the

middle managers! What programmes are offered?
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10.6 Planning for Staff Development

The following points are essential in preparing an effective staff

development plan:
dentification of professional development needs

Schools might start with a whole-school curriculum plan (e.g. what subjects
are to be offered), consider their teachers' areas of expertise in relation to

the plan and then identify potential professional development needs.

Schools should set priorities for teachers to engage in professional
development programmes with reference to (a) the roles of teachers in the
school (e.g. panel heads, senior teachers); (b) the intensity of needs at subject
level (e.g. core subjects); (c) needs within the school context (e.g. language

requirements, development of generic skills or areas for improvement).

Thorough communication with teachers is necessary during the
development of a staff development plan for the implementation of the

New Academic Structure. The process must be open and transparent.

—
g iy (P
// iy 7 it, based on their needs.

Teachers should own their professional development plan and implement
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Seeking support from the School Management Committee (SMC)/

Incorporated Management Committee (IMC)

It is important to seek the support of the SMC/ IMC for the proposed staff development
plan and to ensure that adequate room is given to all teachers in order that the plan can be

implemented smoothly.
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11.1 Purpose of the Booklet

To outline some of the potential areas of difficulties/ uncertainties associated with the

implementation of the New Academic Structure

To provide guidance to schools on how to cope with difficulties/ uncertainties through
effective planning for change and engaging the support and concerted effort of all

stakeholders

11.2 Necessary Actions, Potential Difficulties/

Uncertainties

The senior secondary (SS) curriculum framework has set out clear goals and directions and

indicated the actions to be taken at different stages of the developmental process. However,

there will always be areas of difficulties/ uncertainties as a result of ongoing policy formulation

and the existence of unknowns in system change. Inevitably, the diverse views, competing needs

and aspirations among different stakeholder groups with respect to staff deployment, resources

allocation and professional development in school will add to the difficulties and tensions.

The following are some of the potential areas of difficulties/ uncertainties faced by schools

particularly during the transitional period and the early implementation stage:

® ®© ®© 6 6 ©

Finalising the class structure

Planning for SS subjects to be offered and flexible groupings

Time-tabling arrangements taking into account the curriculum as well as the space and
resources available

Teacher deployment and succession plans

Coping with learner diversity

The arrangement of School-based Assessment (SBA)

Development of Other Learning Experiences (OLE) and Student Learning Profiles (SLP)
Helping students to make informed choices on Applied Learning (ApL') courses

Allocating resources among different subjects/ KLAs.

IApL was formerly known as “Career-oriented Studies”. Readers may refer to the report “Action for the Future — Career
oriented Studies and the New Senior Secondary Academic Structure for Special Schools” (EMB, 2006) for details.
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Some of these potential difficulties/ uncertainties can be resolved as more
detailed policy lines are laid down, e.g. class structure, the implementation
of SBA. Some difficulties, however, will have to be overcome by
school leaders through careful planning and effective co-ordination, e.g.
deployment of teachers, communication with parents, offering of elective
subjects and time-tabling arrangements. Schools therefore need to
develop appropriate action plans/ on-going strategies/ piloting exercises to

cope with the difficulties in these areas.

Schools are advised to pay special attention to the following areas in

preparing for the SS curriculum:

@ To work towards changes in various domains, including the school
culture, mindsets of stakeholders, pedagogy and assessment and school
organisational structure, in order to provide a broad and balanced SS

curriculum to meet the diverse needs of students

@ To plan for staff re-deployment and professional development to cope
with the implementation of the SS curriculum, e.g. to deploy teachers

to take up the teaching of Liberal Studies

@ To make effective use of the support provided by the Education
Bureau (EDB) and other relevant bodies in professional development

programmes, learning and teaching resources, grants, etc.

@ To enhance communication with different stakeholders and ensure

their understanding and support for the SS curriculum.



11.3 How to Cope with Difficulties/ Uncertainties

The implementation of the New Academic Structure is a substantial change to the education
system of Hong Kong. In order to implement change effectively, school leaders should be able

to:

@ shape the school environment flexibly, for example, by restructuring the administrative

organisation to better meet the requirements of the SS curriculum;

@ harness human, social and cultural resources to support the implementation of the New

Academic Structure in school:
@ reprioritise the school tasks; and

@ develop an action plan over time in a flexible manner; so that adjustments can be made in

response to the latest policies, events and findings.

To cope with difficulties and uncertainties arising during the transitional period and the early
implementation stage of the SS curriculum, school leaders should plan for effective change

through:

@ establishing consensus over the SS curriculum and direction for school development
through gaining maximum understanding and support from all key stakeholders, including

school leaders, teaching and non-teaching staff, parents and students;
@ building capacity and developing effective leadership at different levels in the school; and

@ promoting teamwork and responsibility-sharing at different levels in the school.
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Effective leadership should not be limited to a small number of senior
teachers. Distributed leadership should be engaged in meeting the

challenges of the reform.

Distributed leadership sees varieties of expertise being widely distributed
across many people. Drawing many people into the potential leadership
group makes it possible for initiatives to be developed from all over the
organisation, and then adopted, adapted and improved by others in a

culture of support and trust (Bennett, N, et al,, 2003).

School leaders should work with middle managers, including panel
chairpersons and special functional post holders, to formulate action plans
for the smooth implementation of the SS curriculum. Concerted effort

and expertise should be pooled particularly in the following areas:

@ Determining strategies and initiatives to address various aspects of
the SS curriculum (e.g. Is adaptation needed? How?), pedagogy (e.g.
What type of teaching methodology should be adopted for a class of
students with diverse abilities?) and assessment (e.g. How to arrange

SBA activities for various subjects in S5 and Sé7)

@ Prioritising and sequencing initiatives within and between areas, e.g.

collaboration among different Key Learning Areas (KLAS)

@ Considering the initiatives in relation to resources and support

available internally or externally.

A task force could be set up in school to co-ordinate all issues related
to the New Academic Structure which include staff re-deployment,
professional development, use of resources, SS curriculum planning,
arrangement of a flexible time-table and the SBA. The Chairperson of the
task force could be the vice-principal or the SS co-ordinator, and all KLA

co-ordinators and/ or subject panel heads would be members.



A number of sub-groups could be formed under the task force, each of which oversees a
particular issue related to the New Academic Structure and is chaired by the vice-principal, a
KLA co-ordinator, or a special functional post holder.  For example, a sub-group chaired by the
English panel head could be formed to look after the planning of professional development for
teachers. Another sub-group chaired by the vice-principal could be formed to look after the

co-ordination of use of resources among different KLAs.

These sub-groups will report progress to the task force. Regular meetings should be held by
the task force and the sub-groups to discuss the problems encountered and work out possible
solutions. Depending on their seriousness/ magnitude, the issues brought up in the task force/
sub-group meetings could be further discussed in staff meetings to ensure that every teacher
in the school understands the rationale behind the change and the latest development of

issues at school/ KLA level.

The School Management Committee (SMC)/ Incorporated Management Committee (IMC)
should be informed of the strategies adopted by the school in preparation for the New
Academic Structure. In case the SMC/ IMC queries whether a school decision is in the
interest of students (e.g. a school has decided not to offer ApL courses to students), the issue

should be brought back to the task force for further consideration.
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11.4 The Need for a Communication
Strategy to Sustain and Secure
Continuous Advancement

To ensure success of the reform measures, we need to engage not only key
stakeholders such as principals, vice-principals and teachers in the school
reform process but also other stakeholder groups including members of
the SMC/ IMC, parents, students, school support staff, alumni, the local
community and other schools in the neighbourhood. Schools need to
strengthen communication with different stakeholder groups to foster a
sense of participation and involvement for the successful implementation

of the SS curriculum in schools.

The impending implementation of the New Academic Structure has raised

different concerns among various stakeholder groups in the school community:

@ SMC/ IMC members are concerned about the direction of school

development and the needs of teachers and students.

@ Parents are concerned about the choice of subjects under the SS
curriculum, the recognition of the new qualification (i.e. the Hong Kong
Diploma of Secondary Education (HKDSE)) and the future study/

career pathways for their children.

@ Students are concerned about the choice of subjects they should make

and the changes in learning and assessment.

@ Support staff (e.g. clerical and janitor staff, Laboratory Technicians) are
concerned about their increasing workload, job security and changes in

the nature of their work.

@ The community (including employers) is concerned as to whether
students will have mastered what they need to learn and know after

undergoing SS education.

@ Schools themselves are concerned about competition for students and

resources.



To address the different concerns of stakeholders, schools need to devise effective
communication strategies to ensure that different stakeholder groups understand and support

the reform measures. The following communication strategies are suggested:

Stakeholder Communication strategies

groups

SMC/ IMC @ Updating and sharing information through regular meetings

Migrioers @ More communication with school administrators, teachers, parents

and students

@ More involvement in planning for the New Academic Structure.

Parents @ Updating parents about the changes through various modes of communication,
e.g. seminars, school websites, bulletins, school events, Parent-Teacher
Association activities.

Students @ Communicating with students through assemblies, seminars, talks,
pamphlets, newsletters, websites and surveys

@ Sharing information with students in areas such as the SS curriculum,
pedagogy, assessment and career guidance

@ Forming a student association to allow students to express their views.

Support @ Keeping support staff informed of the changes in the school under the
staff New Academic Structure

@ Redefining the job specifications of support staff, e.g. Laboratory Technician
@ Providing training to support staff.

Community @ Improving communication with the community through various means,
e.g. school website, school bulletin/ newsletter/ Open Day

@ Building up networks with non-government organisations (NGOs) and
business/ industrial sectors to provide students with more opportunities
for community services and career-related experiences

@ Inviting alumni to contribute their strengths/ experience/ expertise to
the development of the school.

Other @ Forming networks with other schools in the same district or under the

schools same School Sponsoring Body (SSB) to offer less popular SS electives,
share good practices in curriculum development and use of resources,
as well as co-organise activities to enrich students' OLE.
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11.5 The Need for a Concerted Effort

Besides the contribution of various key stakeholder groups in schools, the
successful implementation of the New Academic Structure will also rely
on the concerted effort of different sectors of the community. In this

connection,

@ EDB will:

» promote and co-ordinate the contributions of relevant government
departments and NGOs to provide professional development
opportunities for teachers and OLE for students;

» maintain communication with different stakeholders, particularly
parents, regarding the progress of the New Academic Structure by
means of the “334" Web Bulletin, district-based parent seminars,
pamphlets, focused group interviews, thematic seminars, etc,

» ensure timely dissemination of key information about the progress
of the New Academic Structure to the community;

» work closely with the universities and post-secondary institutions
for the smooth interface of the SS and higher education; and

» explain to employers and the Civil Service Bureau the new
qualification of the HKDSE to facilitate their review of relevant job

entry requirements.

@ Schools should provide a broad and balanced curriculum with sufficient
choices for students, and form a network with other schools (in the
same region or under the same SSB), if necessary, to achieve the

purpose.

@ Parents should provide proper guidance and support for their children,
instil positive values and attitudes in them and enhance communication

with schools.

@ Post-secondary and higher education institutions should ensure that
the interface between SS and post-secondary and higher education is
coherent and well-planned and that there is timely dissemination of

key information (such as admission requirements) to the stakeholders.




@ Professional bodies should contribute their professional views on the proposed curriculum

changes and provide feedback for curriculum evaluation.

@ Employers should contribute to life-wide learning opportunities by providing enriching

opportunities for community service and career-related experiences for students.
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