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Section 1: About the Programme
1.1 Introduction
The Primary Literacy Programme – Reading (KS1) [PLP-R (KS1)] was produced by
the Advisory Teaching Team (ATT), Native-speaking English Section (NET),
Education and Manpower Bureau (EMB). It provides direction and guidance for the
teaching of literacy with a focus on reading as well as the tools necessary for the
assessment of student needs and the knowledge of how they read. It supports
setting up supportive language-rich whole school and classroom environments and
establishing classroom and resource management systems. It promotes the use, by
teachers, of Storytelling, Reading Aloud, Shared Reading, Guided Reading and
Independent Reading teaching strategies.
An evaluation of the Programme occurred during the first two years. After two years a
major review occurred, which has resulted in the production of revised teaching,
learning and professional development materials.
This Teacher Manual explains how the Programme should be implemented. The
Units of Work, including the phonological awareness unit (Hear We Go), Home
Reading Booklet, Matching Students to Book Levels Kit and Resource Packages
support this implementation. These Programme materials are introduced to teachers
through a series of professional development workshops.

1.2 Rationale
Children in their early years of school are developing literacy in their first language.
They need explicit and systematic teaching to ensure that this development occurs.
This also applies to children learning literacy in their second language. Learning to
read only happens once. Therefore, children’s understanding of concepts of print,
which they have developed in their first language, should contribute to their reading
development in their second language. They do however still need to adapt to a new
set of sound/symbol correspondences, and for Hong Kong children, a new script,
punctuation and directionality when they read in English. Therefore, English as a
second language literacy programme, is essential to ensure that Hong Kong children
do learn these new skills and strategies.
Reading is fundamental to learning a language. Children’s language acquisition will
be enhanced when they are immersed in a literacy programme with a focus on
reading.

1.3 Aims
To provide professional development for key stakeholders and to foster the English
language proficiency of students through a sustainable literacy programme with a
focus on reading.

1.4 Objectives
•

Promote the use of innovative and appropriate learning and teaching practices
and methods to support the learning of reading in English

•

Foster students’ independence and motivation in learning to read and reading to
learn
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•

Promote the use of appropriate English resources for the learning and teaching of
reading in English

•

Promote and support the creation and management of an environment that will
encourage students to learn to read in English

•

Support the development of school-based English literacy programmes

•

Promote the involvement of parents in achieving the objectives of the PLP-R
(KS1)

•

Involve all relevant stakeholders, including Principals, Primary School
master/Mistress Curriculum Development (PSMCD), sponsoring bodies and EMB
Personnel, in the achievement of the objectives of the PLP-R (KS1)

1.5 Links to EMB Curriculum Documents
The Programme incorporates key elements of the EMB’s curriculum document,
English Language Curriculum Guide (Primary 1-6) [ELCG] 2004.
The ELCG recommends programming a Reading Workshop component for 40% of
the School-based English Language Programme. The PLP-R (KS1) supports the
development and implementation of a school’s Reading Workshop component as
part of the school’s English Language Programme.
Components of a School-based English Language Curriculum

Intervention
Programme

General English
Programme
Reading
Workshops
(40%)

Enrichment
Programme

English Language KLA Curriculum Guide Draft Nov 2003, CDI, p.90

1.6 Overview
The diagram below provides a synopsis of how all the elements of the Programme fit
together. At the heart of the Programme is the child’s Reading and English Language
development. The Programme consists of four Components, which are: Teaching
Reading, Assessment, Classroom Management and Whole School and Classroom
Environment. The implementation of the Programme must be supported by
© NET SECTION, EMB, HKSARG
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commitment from and collaboration between all the stakeholders as well as the
school-home connection. The Progamme incorporates recommendations provided by
the ELCG. Its implementation is supported by professional development sessions for
stakeholders and the provision of the PLP-R resources for schools.
Programme Overview

Professional
Development

EMB Curriculum
Documents

Classroom
Management

Reading and
Language
Skills
Development

Reading
Programme

Collaboration
between
Stakeholders

Commitment of
Stakeholders

Reading
Assessment

Whole School and
Classroom Environment
Resources

Parent Support

1.6.1 Stages

Setting Up Stage
Implementation Stage
Integration Stage
Independence Stage

Setting Up Stage
This Stage supports the setting up of whole school and classroom environments,
classroom management routines and systems, assessment routines and the use of
teaching strategies, especially Storytelling, Reading Aloud and Shared Reading. The
Home Reading Programme is also introduced. Teachers may decide to adapt
different aspects of the Programme to cater for student and school needs.

© NET SECTION, EMB, HKSARG
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Implementation Stage
The Implementation Stage provides guidance for the establishment of the teaching
strategies including the introduction of Guided Reading and Independent Reading.
During this Stage formative and summative assessment strategies are established as
integral part of the teaching and learning process. In particular they help with the
formation of ability groups for Guided Reading.
Integration Stage
Integration Stage is the phase in which PLP-R (KS1) learning and teaching content
and strategies are applied in other GE lessons. This may occur quite early on in the
Setting Up Stage and may involve something as simple as applying the ‘zero noise
signal’ in the other lessons.
Independence Stage
Independence Stage is the phase in which teachers plan their own units of work. It is
recommended that schools complete the Setting Up Stage and at least one
Implementation Stage Unit of Work before considering beginning their own unit of
work development. The PLP-R (KS1) recommends that teachers begin by choosing
an appropriate Shared Reading text and using a Unit of Work framework to develop
their own unit of work. Then teachers can consider including more GE and language
skills content. Eventually teachers should be able to produce and implement their
own language/literacy programmes.
Progression through the Stages will vary according to the school, teacher and/or
student readiness.

1.6.2 Components and Component Objectives
Programme Components

Reading
Assessment

Reading
Programme

Primary
Literacy
Programme

Classroom
Management

Whole School and
Classroom Environment
The four Components are:
• Teaching Reading
• Assessment
• Classroom Management
• Whole School and Classroom Environment.

© NET SECTION, EMB, HKSARG
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The content of each Component will be described in Sections 2, 3, 4 and 5.
Objectives have been developed for each of the Components. They provide
descriptions of the learning and teaching and organisational content of the PLP-R
(KS1) (see Section 6).
The Programme provides directions and support for setting up and establishing the
Components and developing and maintaining them.

1.6.3 Materials
Programme
Materials

Teacher
Manual

Units of
Work

Resource
Package

Home Reading
Booklet
Matching
Students to
Book Levels Kit

The Programme provides the teacher with a selection of materials, which will further
develop the learning and teaching in the classroom. The materials include:
• A Teacher Manual – providing pertinent information for the teacher to
implement the Programme in the school
• Unit of Work, Hear We Go, for use before the Setting Up Units to help
develop phonological awareness
• Units of Work for the Setting Up Stage – providing direction and guidance for
setting up the classroom environment, establishing classroom management
and routines, beginning assessment and integration and implementing the
teaching of reading
• Units of Work for the Implementation Stage – providing direction and
guidance for establishing Guided Reading and Independent Reading
• A Matching Students to Book Levels Kit – providing benchmark books,
questions and recording sheets that can be used to match students to book
levels
• Resource Packages – providing video clips, posters, worksheets, photos,
information, exemplars
• Home Reading Booklet – used by the students and parents for recording
books read and for making comments and responses to books.
© NET SECTION, EMB, HKSARG
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1.6.4 Units of Work
Units of Work have been developed to provide direction and support for teachers as
they work their way through the Setting Up and Implementation Stages. Each Unit of
Work is based around a book and consists of six or eight Literacy Sessions. The
teaching and organisation have been informed by the Component Objectives. Each
Unit of Work provides opportunities for students to develop reading skills and
strategies. There is a learning and teaching developmental sequence to the Units of
Work. Advice is given in Section 6 about this sequence.
The Reading Skills Framework (see below) underpins the planning of the learning,
teaching and assessment of reading.
The Hear We Go Unit of Work is for P1 students, in the beginning the year, to help
them develop the students’ phonological awareness and the classroom routines they
will follow the subsequent Units. The subsequent Setting Up Units of Work use
Shared Reading, while the Implementation Units use Guided Reading as the main
teaching strategies for reading. Storytelling and Reading Aloud are also applied.
Teachers can adapt a Unit of Work depending on student and school needs but there
are criteria that need to be considered (see Section 6) before decisions are made.
Integration is encouraged but this will need to be collaboratively planned with all
teachers involved in the PLP-R (KS1).
The Unit of Work framework is to be used when teachers are ready for developing
school-based units of work as part of the Independence Stage.

1.6.5 Reading Skills Framework
The Reading Skills Framework provides descriptions of Reading Skills that are based
on the Reading Skills from the ELCG. There are three levels: I, II, III. The learning
and teaching in the Units of Work provides opportunities for students to work towards
the development of the Level I, II and III Reading Skills. The Units of Work also
provide opportunities for teachers to assess the students’ progress towards the
development of these Reading Skills.

1.6.6 Teaching Team
The teaching team consists of the local English teacher (LET), the native Englishspeaking teacher (NET) and the classroom assistant (CA).
The roles of the team will vary depending on the teaching of reading strategy, the
groupings of the students, the Literacy Session section (see 1.6.8) and the needs of
the students. They will all be involved in making sure the Component Objectives are
being met. A more detailed description of these roles is included in Section 2: About
Teaching Reading. All members of the teaching team need to teach and plan
collaboratively.
The team will need the support of other stakeholders, which includes the Principal,
PSMCD, English Panel Chair (EPC), parents and other teachers.

© NET SECTION, EMB, HKSARG
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NET

Possible Roles within the
Teaching Team

Monitor

Read, Guide

1

2

Group

Group

3

4

Scaffold, Assess

Group

Scaffold, Assess

Group

Support

Read, Guide

LET
CA

Observe
Prompt, Question
Prompt, Question

1.6.7 Fortnightly Cycle
The organisation of the Programme is dependent on how many staff members are in
the classroom, including if the NET is full time in one school or alternating between
two schools. Thus, a fortnightly cycle has been developed to cater for this, as
different staff members will have different roles to play.
During the Setting Up Stage, the teaching team members involved in Weeks 1 and 3
are the local English teacher [LET], native English-speaking teacher [NET] and
classroom assistant [CA]. In Weeks 2 and 4, they are the LET and CA, if the NET is
in his/her other school. If the NET is in the school every week, the teachers will need
to make adaptations to the roles to include the NET.
During the Implementation Stage, it is the reverse if there is a part time NET.

Week 1 and 3

Week 2 and 4

NET LET CA

LET CA

The Fortnightly Cycle for the Setting Up Stage

© NET SECTION, EMB, HKSARG
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1.6.8 Literacy Session Organisation
The Literacy Sessions in the Units of Work have been designed to be approximately
70 minutes (equal to two 35 minute lessons). Schools may need to make
adjustments if the timetabled Literacy Session is less than 70 minutes. During the
Literacy Sessions, the students will participate in whole class, large group, small
group and individual activities. Schools joining the PLP-R after the initial two years
will plan for 70 minutes plus a third lesson.
The Literacy Session Sections – Shared Reading
Literacy Session Sections:
Setting Up Stage – every week
Implementation Stage – Weeks 1 and 3
Warm Up
Concluding
the session

Whole Class
Group Work

 Reading Activities
 Independent Reading

 Before Reading/Storytelling
 Reading/Storytelling
 After Reading/Storytelling

The Setting Up Stage sections are:
• Warm up: Whole class – approximately 5 minutes – introducing the lesson
objectives, revisiting previous learning
• Whole Class: approximately 30 minutes – Before Reading/Before the
Storytelling, Reading the Text/Telling the Story and After the Reading/After
the Story activities
• Group Work: approximately 30 minutes – After the Reading/After the
Storytelling activities and Independent Reading
• Concluding the Session: Whole class – approximately 5 minutes – revisiting
previous learning, sharing student work and Reading Aloud.
It is important that these sections occur in the sequence listed above. However, the
duration of each section will depend on the needs of the students and may vary from
week to week and over time.

© NET SECTION, EMB, HKSARG
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The learning and teaching in the Literacy Sessions in the Setting Up Stage Units of
Work include all the sections.
The Literacy Sessions in the Implementation Stage Units of Work, in Weeks 1 and 3,
have the Warm Up and Before the Guided Reading sections as whole class activities.
For the next section of the Literacy Session, the students are engaged in group work.
Then in Concluding the Session, the students come back together as a whole class.
The Literacy Session Sections – Guided Reading
Literacy Session Sections:
Implementation Stage – Weeks 2 and 4

Warm Up
Before Guided
Reading

Concluding
the session

Whole Class
Group Work
 Reading Activities
 Guided Reading
 Independent Reading

A typical Setting Up Stage Unit of Work Literary Session when the NET is in the
school could consist of:
• Warm up: The NET or LET starts the Session with a song or rhyme with the
students grouped as a whole class at the front of the classroom. The NET
and LET co-teach this section and the CA helps to monitor and support the
students.
• Whole Class: The NET and LET co-teach the Before Reading, Reading the
Text and After Reading activities and the CA helps to monitor and support the
students.
• Reading Activities and Independent Reading: With the students seated in
three/four groups, the teaching team alternates between them, supporting,
guiding, assessing and providing feedback (see diagram in 1.6.6). The
activities the students engage in, and for how long, will depend on the number,
size and composition of these groups and the number of staff members in the
classroom. The CA monitors and supports the other groups that are not with a
teacher. The students complete reading activities and Independent Reading.
The CA organises the borrowing of books for the students to take home.

© NET SECTION, EMB, HKSARG
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Concluding the Session: The NET and LET end the session as a whole class
usually with Reading Aloud, sharing of work or singing a song or rhyme. The
CA helps to monitor and support the students.

1.7 Roles and Responsibilities of Stakeholders
The PLP-R (KS1) requires a collaborative team approach. Team members each
have specific roles and responsibilities. To facilitate the effective implementation of
the Programme, it is recommended that:
•

Principal
− Supports and promotes the Programme in the school
− Adopts a positive attitude towards change and innovative practice in English
language learning and teaching and assessment in the school
− Balances teachers’ workload to facilitate effective planning, teaching and
professional development
− Provides weekly planning time
− Appoints a senior teacher as co-coordinator of the Programme
− Selects local teachers who are enthusiastic and prepared to carry the
Programme for more than one year
− Provides a classroom assistant, e.g. ELTA, Teaching Assistant, Librarian or
other English Teacher
− Assigns the duties of the PNET Scheme SET
− Ensures that parents are informed about the Programme

•

English Panel Chair
− Supports and promotes the Programme in the school
− Liaises with other teachers
− Is involved in the planning of the Programme
− Supports innovative practice and change
− Is involved in teaching in the Programme where practical

•

PSMCD
− Is familiar with content and progress of the Programme
− Makes cross-curricular links and supports collaboration between all
teachers
− Supports and promotes skills and strategies from the Programme in other
curriculum areas

•

Advisory Teacher
− Works collaboratively with members of the ATT and English teachers to
facilitate the Programme in schools
− Supports the use and development of effective resources
− Provides curriculum support to staff involved
− Supports staff development programmes

•

Local English Teacher
− Works collaboratively with members of the ATT and English teachers to
facilitate the Programme in schools
− Promotes and supports the Programme and the development of reading in
the school
− Engages and participates in co-planning and co-teaching
− Works with the NET to disseminate innovative/effective teaching methods
and curriculum resources among the teachers
− Supports the development of curriculum materials

© NET SECTION, EMB, HKSARG
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− Implements good teaching and learning strategies/activities
− Works collaboratively on school-based curriculum development
− Attends professional development sessions
− Explains the Programme to parents in informal settings
•

NET
− Promotes and supports the Programme and the development of reading in
the school
− Engages and participates in co-planning and co-teaching
− Disseminates innovative/effective teaching methods and curriculum
resources among the teachers
− Undertakes the development and implementation of good teaching
strategies/activities and curriculum materials
− Works collaboratively on school-based curriculum development
− Attends professional development sessions
− Provides support for the English Panel through school-based professional
development sessions
− Develops an effective bank of resources which includes lesson plans and
teaching materials

•

Co-ordinator
− Promotes and supports the Programme and the development of reading the
school
− Informs the Principal of progress
− Links with the ATT
− Facilitates effective implementation of the Programme
− Co-ordinates management of resources
− Also carries out the PNET Scheme SET duties
− Engages and participates in co-planning and co-teaching

•

Librarian
− Promotes and supports the Programme and the development of reading in
the school
− Suggests and promotes quality English reading resources throughout the
school

•

Classroom Assistant (CA)
− Assists in establishing the Reading Classroom
− Supports teachers in the classroom, e.g. works with small groups
− Maintains resources
− Is involved in briefing as necessary
− Attends professional development sessions
− Assists in the setting up and the maintaining of the Home Reading
Programme

•

Parents/Guardians
− Support the Reading Programme
− Provide classroom support where possible and appropriate
− Encourage and support a reading culture for children in the home
− Attend school-based information sessions related to the Programme

© NET SECTION, EMB, HKSARG
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Section 2: About Teaching Reading
2.1 Introduction
Reading helps to develop thinking skills, enriches knowledge, enhances language
proficiency and broadens life experience. Emphasis has to be placed on motivating
learners and providing them with proper guidance and opportunity to enhance their
learning capacity through reading.
Language teachers can help promote reading through encouraging students to read
a wide range of materials with different subject content and text types. Teachers
should select or develop appropriate tasks or activities based on the reading, in
which learners find meaning and pleasure, so that they will learn to appreciate the
value of reading and become motivated to make reading a lifelong habit.
Reading should be promoted in schools and integrated into regular English
Language lessons with the other skills of listening, speaking and writing. It should
also be promoted across all KLAs and in the whole-school curriculum. Further,
school should help learners develop the habit of reading by encouraging them to
read outside class time, such as during morning assembly, recess and after school.
English Language Education Key Learning Area English Language Curriculum Guide (P.1-S3). 2002

Learning to read in a first language ... is critical to success in learning to read in a
second language.
Braunger, J & Lewis, J. (1998). Building a Knowledge Base in Reading. 2nd ed. Portland, Oregon: Northwest
Regional Educational Laboratory’s Curriculum and Instruction Services. p. 23

Research findings include the following:
•
•
•
•
•

Many oral language experiences in both languages are critical – these include
conversations and reading aloud (i.e. reading to)
Print-rich environment is important to success in learning both languages
Authentic opportunities to read and write in both languages should be
available in the classroom
Mastery of English vocabulary is a key determinant of reading comprehension
when English is the second language
When learners are allowed to transfer their reading skills from their first
language to the second language, their confidence is supported.

L.I.F.T. Literacy Instruction for Teachers. Learning Media New Zealand. 2003

A widely held belief, supported by many researchers, is that reading activity leads to
many other cumulative advantages. Good readers have many more opportunities to
accumulate extensive vocabularies, which in turn, assist them to read more, learn
more word meanings, and thereby read even better. Poorer readers, on the other
hand, who may read slowly and without enjoyment, read less, resulting in slower
vocabulary development, which may discourage further reading growth.
Ng. Seok M, 2000. Parents and Children: Reading and Learning Together. Hong Kong CECES
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2.2 The Process of Reading
The PLP-R (KS1) provides the framework and support for the teaching of the process
of reading. Reading involves the development of reading skills and attitudes to help
the students ‘read with understanding’ English Language Education KLA Curriculum Guide (P1-S3).
2002. p 93

In order to develop these skills and attitudes, young readers need to be taught to use
reading strategies, draw on their developing literacy practices and learn to take on
various roles, or ways of interacting with a text.

Reading Skills
The PLP-R (KS1) provides opportunities for students to develop literacy skills with a
focus on reading skills.
The reading skills, which come from the ELCG are:
• Understanding the basic conventions of written English
• Constructing meaning from texts
• Locating information and ideas.
In the process of developing reading skills, learners from an early stage acquire,
develop and apply:
• knowledge of the use of written symbols
• knowledge of letter-sound relationships
• skills of word recognition
• grammar knowledge
• skills in contextual understanding.
Successful integration of reading skills into the English Language curriculum will help
young learners develop a positive attitude towards learning to read and reading to
learn.
English Language Curriculum Guide (P1-P6). 2004. A2.

Reading Strategies
The PLP-R (KS1) provides opportunities for students to learn and practise reading
strategies that will help them to ‘scan texts, sound out letters, analyse structures and
interpret the sentences into meaningful messages’ English Language Curriculum Guide (P1-P6).
2004. A28.

These are:
• Semantic strategies – finding out about meanings, e.g. word meanings,
common expressions, picture cues
• Grammatical or syntactical strategies – finding out about language structures,
e.g. sentence structure, word order, text organisation
• Graphophonic strategies – finding out about the relationships between
sounds and letters and about combining sounds (blending), e.g. differences
between letter sounds and letter names, alphabetic principle, analogy and
letter clusters.
Graphophonic strategies also include:
• Phonological strategies – finding out about the sounds of language,
e.g. rhyme, alliteration, onset and rime, individual sounds
• Graphological strategies – finding about language in print, e.g. letter
and word shapes, letter clusters, sight words, punctuation, layout

© NET SECTION, EMB, HKSARG
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The ELCG describes Semantic, Syntactic and Graphophonic strategies. The PLP-R
(KS1) is also providing opportunities for students to learn and practise Phonological
and Graphological strategies.
The Hear We Go Unit of Work provides specific opportunities for P1 students to
develop phonological awareness.
The diagram below shows the strategies readers use to help them make ‘meaningful
messages’ from what they are reading. The questions are the sorts of questions
readers ask themselves when they use these strategies.

Does this sentence
make sense?

Does this
word look
right? Does it
sound right?

Semantic

Graphological

Would we say it like
this?

Meaning

Syntactic

Graphophonic

Do the sounds I
want to say match
the letters on the
page?

Phonological

What is the first sound
in this word?

Reading Strategies

Literacy Practices
People develop their own literacy practices in order to communicate through listening,
speaking, reading and writing. They draw upon these literacy practices in their first
language to help them learn literacy in their second language. These practices are
influenced by experiences:
• prior to school
• at school
• at home
• within their community.
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They are also influenced by the:
• cultural background
• second language opportunities outside the classroom
• attitude to literacy, especially reading.
The PLP-R (KS1) acknowledges and values each student’s first language literacy
practices and influences and builds on these through the suggested learning and
teaching in the Component Objectives as well as through the Units of Work.
Teachers when planning curricula need to consider the influence of the literacy
practices their students use in their first language, e.g. directionality, reading
environment at home.

Roles of the Reader
Readers take on different roles when they are reading. These roles enable them to
go beyond decoding print to understanding how texts can be read and used for
different purposes. Students need to be taught how and why to take on these roles.
The PLP-R (KS1) through the Units of Work provide opportunities for students to
develop and practise these roles. Readers take them on in different ways depending
on their ability and development level. For example, asking a student to indicate their
favourite page in a picture book they have read is asking the student to take on
aspects of the Text Analyser role.
The diagram below provides examples of the types of question readers ask when
they take on different roles.
Roles of the Reader

What do I
do with
this text
here and
now?

How do I
make sense
of this text?

Semantic

Graphological

Meaning

Syntactic

Graphophonic

Phonological
What is this text
all about?
What is this
text trying to
make me feel
or convince
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Vocabulary
Vocabulary development refers to the development of knowledge of stored
information about the meanings and pronunciations of words necessary for
communication. It is important for beginning reading because when a student comes
to a word and sounds it out, he/she is also determining if the word makes sense
based on his/her understanding of the word. If a student does not know the meaning
of the word, there is no way to check if the word fits, or to make meaning from the
sentence.
When formal reading instruction begins, a limited vocabulary may impede the
student’s ability to read fluently with meaning. Language learning experiences, which
are purposeful, meaningful, challenging, contextually rich and age appropriate should
be developed to build the English vocabularies of students.
The PLP-R (KS1) includes opportunities for the explicit learning and teaching of
vocabulary.

2.3 Teaching the Process of Reading
Teachers can use different teaching strategies to help students develop and practise
their reading skills and attitudes through the use of reading strategies and by taking
on different reading roles.
The PLP-R (KS1) through the Units of Work incorporates the use of the teaching
strategies listed below. Their use provides for the diverse needs of all students and
even though there is a focus on reading, they also allow for the learning and teaching
of the other literacy skills – listening, speaking and writing.

Teaching Strategies
•
•
•
•
•
•

Reading Aloud
Storytelling
Shared Reading
Guided Reading
Independent Reading
Home Reading
A bridge to independence …
Guided Reading
Shared Reading

Independent
Reading

Reading Aloud
Storytelling

To

With
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•

Reading Aloud involves the teacher reading aloud a text and demonstrating a
positive attitude to reading, reading behaviour and book orientation. Students
are provided with opportunities to enjoy a variety of texts and to engage with
the text afterwards through activities, such as discussion and mime.

•

Storytelling involves the teacher telling a story with the use of pictures or real
objects, e.g. puppets or storyboards, to support the students’ understanding
of the content. Students are provided with opportunities to participate in the
story and develop some listening and basic reading skills. After Storytelling
activities can include retelling the story or role-play.

•

Shared Reading involves teachers modelling, instructing and explaining
reading skills and strategies through sharing the reading process with
students. They read and reread the text, e.g. a big book or picture book,
involving the students more and more with the reading. Students are provided
with opportunities to learn and develop the skills, strategies and confidence
needed to participate in Guided and Independent Reading as well as the
Home Reading Programme. They complete After Reading activities either as
a whole class, in groups or individually.

•

Guided Reading involves teachers working with individual students or small
groups of students with similar learning needs. Teachers provide
opportunities for students to practise effective strategies they have been
taught in Shared Reading sessions. Students read books at their Instructional
Reading Level (see Section 7).

•

Independent Reading involves teachers providing uninterrupted time for
students to practise and integrate skills and strategies they have learned in
Shared and Guided Reading sessions as well as enjoy the reading
experience. The students read books at their Independent Reading Level
(Section 7).

•

Home Reading involves teachers helping students to select books at their
Independent Reading level to be read at home with the guidance and
encouragement of parents or guardians. The students will practise the
strategies and skills they have learned during Shared and Guided Reading.

When teachers are planning their own school-based Units of Work, they will make
decisions about the teaching strategies they will use. When making their decisions,
they will need to consider:
• the teaching resources available or needed, including the shared book (see
Section 7: About Selecting Books)
• assessment information, which provides information about student needs
• links between the PLP-R (KS1) and the rest of the English Language
Programme.

Shared Reading
More detail about the use of Shared Reading is included here because it is this
teaching strategy that provides a structure for most of the learning and teaching in
the PLP-R (KS1) and an organisation for the use of the other teaching strategies. It is
important that the teacher reads the text more than once, using the subsequent
readings to reinforce specific teaching points.
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The Shared Reading approach supports English language learners by:
• Modelling the conventions of spoken English within an authentic context
• Enabling them to construct their own meaning from the illustrations and
shared reading of the text
• Increasing their exposure to a wide variety of different text types and
vocabulary
• Developing their awareness of visual and phonological information in English
• Providing a secure learning environment for them to join in and share a
reading experience
• Developing positive attitudes towards learning to read in English.
L.I.F.T. Literacy Instruction for Teachers. 2003. Learning Media New Zealand. p.69

The PLP-R (KS1) provides a learning and teaching sequence for the Shared Reading
teaching strategy for reading and the activities to be included. This sequence is:
• Before the Reading
• Reading the Text
• After the Reading
• Reading Activities.
After the Reading activities in the Units of Work are completed as a whole class.
Reading Activities and Independent Reading activities are completed in groups or
as individuals.
Before the Reading
During this part, teachers will familiarise the students with the cover of the book, find
out about the students’ prior knowledge and experiences that relate to the book’s
content and pre-teach relevant vocabulary that will help the students to understand
the contents and read some of the text.
The following are some suggestions for the different focuses that teachers can take
Before the Reading and the sorts of ‘teacher talk’ they can use. The purpose of the
‘teacher talk’ is to engage the students with the new text and to model the ‘self-talk’
that proficient readers use.
1. Identifying the purpose of the book (the text type)
• Is this a story or an information book?
• Are these pictures or photographs?
• Who/what is on the cover?
• What can you see?
• What could the book be about?
• Is he/she happy/sad/angry? Why could this be?
2. Relating previous knowledge and experiences to the topic
• What/who is that?
• Where is that?
• When could this be happening?
• What is he/she doing?
• Where is he/she going?
• What noise does it make?
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3. Establishing prior knowledge of vocabulary
• What is that?
• This is a _____?
4. Pointing out the title, author, illustrator, photographer
• I’m going to point to the title. Let’s read it together.
• Who is the author? Let’s read it together.
• Who is the illustrator? Let’s read it together.
5. Making predictions
• What could happen?
• What do you think this story is about?
6. Pre-teaching unknown vocabulary (that has picture cues for on the cover)
• This word is ____________.
• Read it with me.
• Let’s sound it out.
7. Skimming the text
• Let’s quickly go through the book.
• What can you see in this picture?
• We know this word. What does it say?
• What do you think will happen next?
• We’ve seen this before, what was it?
Reading the Text
During this part the teacher can use the following activities to:
• focus students on specific teaching points
• make sure students are engaged with the book
• model how experienced readers read
• model how readers use different reading strategies.
1. Leading the reading (using pointer) – modelling the fluency and expression
• I’ll read the text aloud. You read along with me silently.
2. Encouraging students to join in
• Let’s read this together.
• This time we’ll read it together.
3. Modelling reading strategies
• What is this word?
• Let’s work it out.
• Did that make sense?
• Does it fit with the meaning/words that have gone before?
• Does this sound right?
• Would we say it like that?
• Does this look right?
• Do the sounds match the letters?
• What clues do the pictures give?
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4. Interpreting responses
• Did you enjoy the story? Do you understand?
• Teachers need to observe and listen to student responses to identify any
fluency and phrasing needs, their understanding and their motivation.
5. Emphasising teaching points that will help students develop reading skills. The
following categories can be used to plan for this:
a)
Layout
• What is this? How do we use it? What is its purpose? These are labels.
Labels are the names of parts of a picture.
b)
Content
• What do we know/did we find out about _______? What was the story
about? What will happen next?
c)
Structure or organisation
• Who are the main characters? Where is the setting? When does the story
happen? How do we ____? What does the picture show?
d)
Vocabulary
• What is this word? Can you find it again on this page?
e)
Grammatical features
• What is the tense? What is this thinking verb? Can you find the adjective
that describes the _____?
f)
Letter and sounds
• What is that letter/sound?
g)
Conventions of print
• What is this mark? What is it used for? How does it make us say this
sentence? Where do we start to read?
After the Reading and Reading Activities
After the Reading activities are whole class.
Reading Activities are
• in groups
• for individual students.
After the Reading activities can be:
• rereading the text while, e.g. asking questions, asking students to point out
focus language and structures and matching word cards to text in the book.
Reading Activities can be:
• completing activities, e.g. games, work sheets, writing activities, drawing
pictures, completing cross-curricular activities (collage, learning a song,
creating a drama performance) and role play.
After the Reading activities and Reading Activties give students opportunities to
develop their understandings about:
• the purpose of a text (the text type)
• how it has been written (structural and language features) – code breaker
role
• what it means – text participant role
• how they could use it – text user role
• what the author meant by writing it – text analyser role.
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These activities develop further the reading skills that were focused on during the
reading of the text, e.g. layout, content, text type structure, vocabulary, grammar,
letters and sounds, conventions of print.
Questioning
One of the most important techniques used to teach literacy is questioning. Students
need to spend most of their time engaging with texts and an efficient way to do this is
through questioning. Most of this will be done by teachers, but students will also ask
questions of their teachers, of each other and of themselves. Questioning occurs
during the use of every teaching strategy.
Questioning can be used:
• to engage students
• for evaluation of books shared, work completed, by teachers and students
• to check understanding
• focus students on teaching points
• to relate content to students’ experiences and prior knowledge
• to analyse content
• for use of reading strategies (see below).
The PLP-R (KS1) recommends the use of three types of questioning:
1. Literal – reading on the line
These ask readers to find the answers in the text, e.g. Who is this? What did
he do? How many are there?
2. Interpretative – reading between the lines
These ask readers to provide answers that need to be thought about or an
opinion given, e.g. Why is that happening? How will she get down? What will
he do next? Why would he do that?
3. Inferential – reading beyond the lines
These ask readers to provide answers that involve a critical or creative
response or link meaning to personal experiences and then evaluate or make
a judgement about the text, e.g. What did you learn from this story? What
would be another ending that would be good for the giant?
Using the Reading Strategies
The following are some examples of the types of questions and ‘self-talk’ that
teachers can model, showing how students can help themselves construct meaning
from a text. These metacognitive strategies will lead the students to becoming critical
readers:
1. Cross-check
• Is this the right word?
• Should I check to see if it’s the right word?
• I’ll read that again and see if it makes sense?
• I’ll try another word it might make more sense.
2. Confirm
• Yes that sounds right.
• Yes that looks right.
• Yes that makes sense.
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3. Predict
• What could the word be? Will I try sounding it out? It looks like a word I
know. This story is about dogs so this word probably has something to do
with dogs too.
• What will happen to the (character)?
4. Self-correct
• No, that’s not right. I’ll have another try.
• I’ll try sounding it out.
5. Attend and Search
• I think I know how to say that word; we read it aloud last week.
• I think I know what the word means; I read it before in this book.
• The picture will give me a clue.
• I’ll use my dictionary.
• I’ll ask the teacher.

2.4 Roles of the Teaching Team
The teaching team consists of the local English teacher (LET), the native Englishspeaking teacher (NET) and the classroom assistant (CA). Their roles will vary
depending on the teaching strategy, the groupings of the students, the teaching
section and the needs of the students. They will all be involved in making sure the
Component Objectives are being achieved and that students have opportunities for
developing reading skills described in the Reading Skills Framework. If the CA is a
registered English teacher, then he/she would be able to share some of the teacher
roles.
The teaching sections, the groupings of students, the purposes of each section and
the roles of the teachers and the CAs are included in the table on the following pages.
The table will be useful when teachers have reached the Independence Stage and
are planning their own Units of Work. The table provides more information about
what the teachers and the CA can do.

© NET SECTION, EMB, HKSARG

23

Section 2: About Teaching Reading

Primary Literacy Programme - Reading (KS1)

Teacher Manual

Purposes
of
Section

Roles
of
Teachers (NET, LET)

Role
of
Classroom Assistant
(CA)

- Bring the class together
to establish routines
- Introduce the Session’s
activities
- Review and build on
established routines
- Review previous skills
and knowledge
- Practise learned
language

- Demonstrate or show
routines
- Remind students of previous
activities that link to the
Session
- Read known texts, wall
charts, students’ work
- Build up knowledge of the
topic
- Sing and say familiar songs
and jingles
- Read aloud or storytell a
familiar short text

- Guide students to
appropriate teaching
area
- Help with entry into room
- Monitor and encourage
students’ interaction
- Observe students for
assessment

- Introduce the text, its
purpose, its content, key
words and sounds
- Show aspects of book
orientation

- Talk about the cover
- Find out about and build on
prior knowledge
- Teach some vocabulary
- Make predictions
- Skim the text, pointing out
words and pictures
- Monitor and encourage ontask behaviour
- Observe and record reading
behaviour

- Observe students for
assessment
- Prepare for students
borrowing books for
home reading routine
- Prepare for reading
activities
- Monitor and encourage
on-task behaviour and
participation

- Involve students in
structured demonstration
of what effective readers
do
- Invite participation in
reading
- Build knowledge about
texts and print
- Provide models for use of
skills and strategies

- Read
- Demonstrate teaching points
- Show how experienced
readers read
- Explain
- Instruct
- Interpret response
- Observe and record student
performance

- Observe students for
assessment
- Prepare for students
borrowing books for
home reading routine
- Prepare for reading
activities
- Monitor and encourage
on-task behaviour and
participation

- Provide more
opportunities for focusing
on teaching points
- Build knowledge about
texts

-

Reread
Revisit teaching points
Explain
Instruct
Interpret responses
Observe and record student
performance

- Observe students for
assessment
- Help students to borrow
books for home reading
- Prepare for reading
activities
- Monitor and encourage
on-task behaviour and
participation

Groups
Whole class
Whole class
Whole class
Whole class

After the Reading

Reading the Text

Before the Reading

Warm up

Literacy
Session
Section

Roles of the Teaching Team
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Whole class or small groups
Groups

Reading Activities

Supported Reading

Literacy
Session
Section
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Roles
of
Teachers (NET, LET)

Role
of
Classroom Assistant
(CA)

- Provide more
opportunities for focusing
on teaching points
- Build knowledge about
texts and print
- Model use of strategies
and skills
- provide directed
feedback to individual
students

- Provide opportunities for
student discussion, retelling
and questioning
- Encourage peer support
- Re-visit teaching points
- Explain
- Instruct
- Interpret response
- Observe and record
students’ performance

- Observe students for
assessment
- Get ready the home
reading routine for
students
- Prepare for reading
activities
- Monitor and encourage
on-task behaviour and
participation in the
session

- Opportunities for
students to work more
closely with written texts
at their Instructional level
- Opportunities for learning
about how texts are
structured
- Opportunities for learning
how to access and
interpret ideas and
information in texts

- Observe and record student
performance
- Assist students having
difficulties
- Ensure all students are
purposefully involved
- Coordinate with the other
teacher and the CA to
decide how best to help
students complete their
tasks successfully
- Make planning and
programming decisions
based on observations, work
samples and task
participation
- Ensure the rest of the class
is involved in purposeful
activities
- Keep detailed records of
students’ achievements and
needs

- Observe students for
assessment
- Help students with home
reading routine
- Help with reading
activities
- Assist students having
difficulties
- Monitor and encourage
on-task behaviour and
participation in the
session
- Encourage independent
and cooperative work
habits
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Purposes
of
Section

Roles
of
Teachers (NET, LET)

Role
of
Classroom Assistant
(CA)

- Encourage students to
read texts independently
- Enable students to
practise the reading
strategies that formed the
focus for the Shared and
Guided Reading sections

- Ensure students are reading
at the appropriate level
- Observe students’ reading
habits and preferences
- Encourage students to
engage with texts
independently
- Provide a wide range of texts
from which students choose
- Show enthusiasm about this
reading time
- Provide ways for students to
share their responses to the
texts they have read
- Provide ways for students to
keep a record of what they
have read
- Teach students how to
select suitable books for
their ability and interests

- Observe students for
assessment
- Help students with home
reading routine
- Help students to choose
books and to record what
they have read
- Monitor and encourage
on-task behaviour and
participation in the
session
- Encourage independent
and cooperative work
habits

- Provide specific reading
instruction for students at
their Instructional level
- Observe and record
students’ use of various
reading strategies
- Allow students to practise
skills demonstrated in
Shared and Supported
Reading sections

- Group students based on
their reading abilities
- Match students to texts at
their Instructional level
- Make sure that the Guided
Reading timetable ensures
that all students are included
at least once in the
fortnightly cycle
- Provide instruction at the
students’ stage of
development
- Ensure students with reading
difficulties receive focused
instruction
- Make planning and
programming decisions
based on observations of
students’ reading
- Ensure the rest of the class
is involved in purposeful
activities
- Keep detailed records of
students’ reading
achievements and needs
- Withdraw students or set up
groups for activities

- Observe students in the
other groups for
assessment
- Help students in the
other groups with home
reading routine
- Monitor and encourage
on-task behaviour and
participation in the other
groups
- Encourage independent
and cooperative work
habits in the other groups

Groups
Individuals or small groups
Small groups

Guided Reading

Independent Reading

Literacy
Session
Section

Primary Literacy Programme - Reading (KS1)
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Purposes
of
Section

Roles
of
Teachers (NET, LET)

Role
of
Classroom Assistant
(CA)

- Bring the class together
to revisit established
routines
- Establish end of Session
routines
- Consolidate the
Session’s experiences
- Enable students to share
some successful
experiences
- Review previous skills
and knowledge
- Practise learned
language
- Introduce the next topic
- Provide an opportunity
for Reading Aloud

- Demonstrate or show
routines
- Remind students of activities
and routines they have
learned today
- Encourage students to share
successful experiences and
for others to provide positive
feedback
- Read aloud a text for
enjoyment

- Guide students to correct
teaching area
- Monitor and encourage
students’ interaction
- Help with exit from room

Groups
Whole class

Concluding the Section

Literacy
Session
Section

Primary Literacy Programme - Reading (KS1)
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Section 3: About Assessment
3.1 Introduction
Planning and assessment are interrelated aspects of the teaching process. In
authentic education, what teachers plan to teach and what they assess should be
aligned.

3.2 The Reading Skills Framework
The PLP-R (KS1) is underpinned by the Reading Skills Framework which lists
reading skills and attitudes based on the Hong Kong English Language Key Learning
Area, KS1. The Reading Skills Framework is provided at the end of this section.

Links to the Hong Kong Curriculum
The Reading Skills Framework is an interpretation of the Hong Kong English
Language Education Key Learning Area. The skills shown in the Framework are
based on the reading skills outlined in Key Stage 1 (KS1) of the Key Learning Area.
Therefore, working with this Framework can enable teachers to develop the reading
skills and attitudes required of the Hong Kong curriculum.
The Framework is the basis of planning and teaching and, therefore, the basis of
what will be assessed.

A Holistic View of Reading in KS1
The Framework shows a holistic picture of reading skills and attitudes for KS1. It is
not realistic to expect that teachers can develop activities to cover all of these in the
minimum time required in the PLP-R (KS1). However, the Framework is presented
for teachers to gain a holistic view of reading, and this may assist teachers wishing to
link other English lessons and activities to the Programme.

The Levels of the Reading Skills Framework
The levels within the Reading Skills Framework do not represent a complete
continuum. The KS1 reading skills in the Framework have been nominally levelled to
assist the development of specific learning and assessment activities in the PLP-R
(KS1), and to assist teachers to manage the formative assessment required for the
Programme.
The levels of skills and attitudes are not prescriptive. Students may develop at
different rates and in different ways – for example, some students may demonstrate
reading skills faster than others then may slow down in their progress and vice versa;
others may demonstrate skills non-sequentially.

3.3 Formative Assessment in the Hong Kong Curriculum
The PLP-R (KS1) supports the Hong Kong curriculum in relation to assessment:
“Assessment serves the overall purpose of providing information about learners’
progress and achievements in relation to the Learning Targets and Objectives,
thereby helping learners, teachers and parents understand learners’ strengths and
weaknesses, and plan for further improvement. Assessment may serve formative or
summative purposes:
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•

Formative assessment (assessment for learning) is ongoing assessment
which teachers conduct continuously to look for specific information about
learners’ progress to inform learning and teaching. It is usually informal and
carried out during the learning and teaching process.

•

Summative assessment (assessment of learning) is more formal overall
assessment that happens only periodically (e.g. at the end of the term or year)
to measure attainment and provide a comprehensive summary of learners’
achievements at that particular point of time. It is usually carried out through a
test or examination.” ELCG

The Reading Skills Framework of the PLP-R (KS1) is the basis of planning and
teaching. Therefore it is the basis of what will be assessed, through mostly formative
assessment techniques.
Formative Assessment Cycle
Formative assessment involves a cycle of teaching skills that teachers will apply
throughout the PLP-R (KS1):

Teach

Analyse and use
assessment
information

Observe
(watch and listen)

Question
(seek, probe, prompt)

Record
assessment
information

Formative
feedback

During teaching and student activities, teachers should observe and question
students to diagnose their understanding, and use that opportunity to re- teach, if
needed, immediately and later. Teachers should provide verbal formative feedback
to students during the lessons. Observing and questioning is the most important
formative assessment you can use. Teachers should seek opportunities during the
lessons to ask questions and give feedback to students.
As teachers observe, question and give feedback, it is important that they record the
information so it can be analysed to understand both individual and class progress.
Assessment information is then used to inform future planning and teaching.
The following diagram describes how assessment is reflected within the range of
PLP-R (KS1) materials.
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ASSESSMENT INASSESSMENT
THE PLP-RIN(KS1)
THE PLP-R (KS1)
The Reading Skills in the Framework
underpin the teaching, learning and
assessment activities in the Units of Work.

Reading Skills Framework

The KS1 reading skills and
attitudes have been levelled for
the purpose of the PLP-R (KS1).
There are three levels.

Reading Skills developed in the Units of Work
In the minimum time of the PLP-R
sessions, many but not all of the
reading skills in the Framework
can be developed well.
The skills that have been
developed in the Units of
Work for the PLP-R (KS1)
have been tracked on the
Framework in grey.

The teaching units

The Units of Work provide
coded advice on what, when
and how to assess. In the Units
of Work, each session will list
focus reading skills for teachers
to teach, observe and record.

The Units of Work provide Class Unit
Checklists of the focus reading skills.
Other assessment techniques, like
Student Record Sheets, are provided in
PD assessment packs.
As students complete learning activities,
teachers will have opportunities to collect
students’ work. This information should
be kept in Student Portfolios (one per
student).

Student Portfolios

Information in the Student Portfolio
might include student work samples, list
of books read, high frequency word list
and letter/sound list.

The Reading Profile
All students in the class are listed on a class
Reading Skills Profile. There is one profile
page for each of the three levels of the
Reading Skills Framework.
When teachers have gathered enough
information to make professional
judgments about students’ progress,
they can then record on the Reading
Skills Profile by ticking, dating or
other method.
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3.4 Assessment in the Units of Work
Setting Up Stage
The activities in the Units of Work are designed to provide opportunities for students
to develop and practise reading skills. The information bubbles that appear
throughout the Units of Work identify the Reading Skills that relate to that activity.
Throughout the Units of Work, the symbol ( A ) is placed beside activities that provide
an opportunity to observe and record student learning. The symbol ( P ) reminds
teachers that the student worksheets or record sheets can be stored in each
student’s Portfolio.
The Class Unit Checklists are located at the end of the unit. Rather than observing
all students, teachers can select a focus group for each lesson. During planning
meetings teachers can decide which groups to assess and how. The Class Unit
Checklists may be reproduced with room for student names in a group or the whole
class, whichever suits the teachers’ style of recording.
Each worksheet has a focus on Reading Skill/s, which are written at the bottom of
the worksheet. This keeps teachers focused on what to observe and record on the
Checklists. Teachers should give instant feedback while discussing worksheets with
students and give praise for effort and achievement.
Teachers will need to decide together how to collect the assessment information and
be in agreement about what they are observing. A marking code on worksheets and
other Student Record Sheets is one strategy for consistent assessment. Refer to
Assessment Package 1 for more information. Anecdotal notes can also be included
on worksheets when appropriate.
Each of the Units of Work contains a Teacher Placement Grid (TPG). In co-planning,
teachers use the TPG to plan how and which group they will assess.
Ideally, students should be observed a number of times before concluding that the
student has achieved the reading skills.
Teachers can set up individual portfolios for their students. Students can be taught
how to put their own work into their own portfolios.

Implementation Stage
In the Implementation Stage of the PLP-R (KS1), the assessment procedures of the
Setting Up Stage continue. However Guided Reading is now introduced. Teachers
need to determine the level of books that each student can read at instructional level
(see 3.6 Matching Students to Book Levels) for Guided Reading. Later, teachers
may use Running Records to assess individual students’ reading (see Section 2).

3.5 Collecting Information – Using Assessment Techniques
The Units of Work cover Reading Skills across Levels I and II. Each Unit of Work lists
a range of Reading Skills to be developed through the learning activities.
Throughout the Units of Work, advice is offered about what, when and how to gather
information and assess in this way.
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A significant principle of authentic assessment is that assessment tasks should
match students’ learning experiences and the teaching methods they have
experienced. Formative assessment information is therefore collected through the
following techniques in the PLP-R (KS1):
•

Observation – watching, listening, questioning (seeking, probing, prompting)

•

Worksheets – Reading Skills are listed on the bottom of the worksheets; this
keeps teachers focused on what to observe and record

•

Student Record Sheets – for example, high frequency word list, reading
attitudes questionnaire, book list, self-assessment sheet

•

Anecdotes – when teachers see or hear students doing things related to
reading skills, strategies and behaviours, they are written in a note book. This
might occur outside the classroom or in a different lesson.

Formative assessment requires teachers to assess:
•

during lessons – it is recommended that teachers plan assessment
opportunities into their session: for example, what Reading Skills will be
assessed, which students will be assessed, which teachers will assess the
student, in what part of the session will the assessment take place, and what
is realistic for the teachers given their other responsibilities?

•

after lessons – as students complete their Student Record Sheets and
Worksheets, they can be stored in a Student Portfolio (see Section 3.9) which
teachers can analyse to check student progress.

3.6 Matching Students to Book Levels
A significant assessment technique used in the PLP-R (KS1) is the process of
matching students to book levels. Matching students with books will help teachers to:
• guide students to choose books which are at their independent level for
Independent and Home Reading
• group students according to their instructional level for Guided Reading.
Before the end of the Setting Up Stage, teachers must organise to match all students
to book levels. The Matching Students to Book Levels Kit that includes benchmark
books, questions and recording sheets, can be used to match students to book levels.

Independent and Home Reading
Developing an ability to select appropriate books is an important part of becoming an
independent reader. Eventually, students will become more confident and competent
at doing this. However, in the beginning teachers play an important role. Students
should only take home books they can read independently so they experience
success and develop a love of reading. Students who read at independent level have
≥ 96% word accuracy and 100% comprehension of a text.

Guided Reading
Guided reading involves using books for specific teaching purposes. Teachers will
make decisions about which books they will use with a group, depending on the
needs of the group. Matching students to book levels will also help to establish
groups of students who have a similar reading ability. Other assessment information
should complement the matching process when deciding on Guided Reading groups.
Students who read at instructional level have 90-95% word accuracy and ≥ 75%
comprehension of a text.
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Reviewing Student Book Levels
Students develop in different ways and at different rates especially in the early years,
so it is important to review student book levels at different points in time. This can
be done using:
• the above matching process
•

teacher professional judgement based on knowledge about the number of
books students have read, information from the Reading Skills Profile,
observations and collaborative teacher discussions.

Refer to Section 2 for information about Shared, Independent and Guided Reading.

3.7 Recording Assessment Information – Class Unit Checklist
In time, teachers will have collected assessment information through observation
checklists, observing worksheets, Student Record Sheets and anecdotal notes.
This information needs to be centrally recorded on the Class Unit checklist in the Unit
of Work. Teachers might choose to do this at the end of each lesson, midway
through the unit, or at the end.
It is unlikely that teachers can complete the checklists for every reading skill for every
student during the first few Units of Work. However, with only some information on
the Class Unit Checklist, teachers will start to see patterns that can be useful to their
planning.

3.8 Recording Assessment Information – Reading Skills
Profile
Teachers in the PLP-R (KS1) will start by teaching Units of Work based on the
Reading Skills Framework. Later, teachers will develop their own Units of Work,
which will also use the Reading Skills from the Framework. In time, teachers will
have a sound amount of assessment information about their students on the Class
Unit Checklists and in Student Portfolios. Ultimately, this information should be
translated to a Reading Skills Profile.
The Reading Skills Profile is the ultimate instrument on which students’ reading
progress is recorded. It can provide information about individual students and the
whole class.
The Reading Skills Profile is provided at the end of this section and on the
Assessment Package CD. Two Profile templates are provided:
1. A template showing all the Reading Skills of the Framework – not all the skills
and attitudes of the Framework can be taught in the minimum time of the
PLP-R lessons. However, all reading skills are listed on the Profile so that
teachers may:
•
•
•

track students’ progress in learning activities beyond the PLP-R (KS1)
lessons, if desired
record any reading skills and behaviours not identified in Units of Work,
but which teachers may observe
track students’ progress when teachers start designing their own Units of
Work in the Independence Stage of PLP-R (KS1).
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2. A blank template, allowing teachers to organise information in their own way.

How and When to Record Information on the Reading Skills Profile
The Profile is like a checklist. Depending on time and preference, teachers can mark
what students know and can do in any number of ways – ticks, dates or colour-coded
marks (e.g. blue for Unit 1, red for Unit 2; or blue for Term 1 and red for Term 2).
Times to analyse information could be:
•
•
•
•
•

part-way through a unit so the teachers can determine if further planned
activities need modification for individuals, groups and / or the whole class
weekly, if time and plans allow
at the end of the unit to inform planning for the next unit
at the end of term 1
at the end of the year.

At the end of the school year, students in the class may change so a new Reading
Skills Profile may need to be developed. It is recommended that:
•
•
•

teachers copy the existing Profiles for next year’s teachers to access
teachers from the previous and upcoming year discuss how the class and
individuals have progressed
teachers commence a new Reading Skills Profile for the new class.

Individual Student Profiles
Where there are the resources and time, teachers may prefer to keep an individual
Reading Skills Profile for each student. This could be effective when other English
Language lessons connect to the PLP-R (KS1). To make the Individual Reading
Profile, the Reading Skills Framework can be copied with a student’s name on each
copy. Skills and attitudes attained by the student can be highlighted or dated.

3.9 Analysing Assessment Information
As teachers gain experience in observing and recording students’ progress, they can
stop at points in time to transfer the information to the Class Unit Checklist, and later,
to the Reading Skills Profile.
When assessment information is recorded on the Reading Skills Profile, teachers can
analyse it thoroughly to view the progress of both the class and individual students.
Once a range of marks appears on the Profile, patterns will emerge. Teachers can
consider the cause of the patterns and respond accordingly. For example, if many
students have no code, date or marking for a reading skill, the reasons could be:
•

Reading skill too hard for students and needs re-teaching or a new way to
learn it

•

Students may be able to do it but have not yet been observed or recorded.

Analysis is best done as a team. Together, the teaching team can make conclusions
about class progress and individual student progress. This should inform planning for
immediate and future teaching, such as:
•
•
•
•
•

learning experiences
resources
groupings
intervention/extension for individuals, small groups and whole class
classroom management, and so on.
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Reviewing Student Groupings
It is recommended that teachers, in their weekly planning meeting, identify a group of
five or six students to be observed in some depth the following week. This way, over
time, each student will have had some intense observation for assessment purposes.
This assessment will also have an impact on classroom groupings. Refer to Section
4: About Classroom Management.
It is important that students are ability-grouped according to the purpose of the group.
The Reading Skills Profile will eventually reveal how a student is progressing in
different areas of reading – for example, strong at making meaning, having difficulty
at reading aloud. Labelling a student as one level or one ability can ‘lock’ them into
an ability group that does not always represent their full capacity. Reviewing the
Reading Profile and the reading groups must be done at points in time, as discussed.

3.10 Using Student Portfolios
According to the Hong Kong curriculum, the distinguishing feature of formative
assessment is that the information is used by the teacher and students to modify
their work in order to make it more effective (or authentic).

Portfolios as Formative Assessment
Summative assessment may occur at the end of each Unit of Work. However, as
students work through the learning experiences, much formative assessment will
take place. Portfolios provide an ideal tool to manage formative assessment.
“A

portfolio is a collection of a learner’s work that demonstrates progress in the
development of knowledge, skills, values and attitudes in a given area.”

Curriculum Development Council. (2003). English Language Curriculum Guide (Primary1-6). Hong Kong:
HKSARG. p.183.

Samples of learners’ oral or written work such as worksheets, stories, high frequency
or sight word list and Student Record Sheets can be included in a portfolio. Students
can analyse their work to see their strengths and weaknesses and plan some
personal goals. Students can take their Portfolios home to share their work with
parents / guardians, while teachers can refer to Portfolios to analyse students’
learning.

Portfolio Contents
Recommended Portfolio Contents for the PLP-R (KS1) include:
•

introduction page for parents / guardians in English and Chinese (see PLP-R
(KS1) Assessment CD)

•

student work samples – for example, those suggested in the Units of Work.

Possible Portfolio Contents for the PLP-R (KS1)
•
•
•
•
•
•
•

observation checklist
reading observations and anecdotes
letter/sound relationship sheet
high frequency word list
high frequency / sight word list
student reading book list
Home Reading Booklet (see Section 8: Home Reading Programme)
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self-assessment samples
peer-assessment samples
individual reading profile
stories they have written and read aloud
other assessment samples e.g. photographs.

Establishing and Storing Portfolios
As PLP-R lessons progress, students will have worksheets, word lists and other
products of learning which need to be kept. Initially, a folder or scrap book can serve
as a simple Portfolio to assist teachers and students to manage and value the work
being completed. These can be stored in class boxes, on shelves or in cupboards.
Later, these Portfolios can become more purposeful for students and teachers.

3.11 Assessment for Guided Reading
Guided Reading is introduced in the Implementation Stage of PLP-R (KS1). Guided
Reading is usually taken in small groups based on students’ reading abilities,
interests and experiences. The small group allows the teacher to encourage each
student to take control of their reading.
There are opportunities to help the reader practise reading strategies, to monitor their
own reading, to search for information, to self correct and to discover how to
overcome challenges, with a focus on promoting learning behaviours that will support
the student’s further learning. This is often referred to as readers building a selfextending system, which is necessary for independent reading.
Guided Reading maximises teacher opportunities to assess and teach individuals
intensively and quickly. The teacher’s prompts and questions are critical, e.g., “What
sounds can you see in that word?” “Which is the difficult part in that word?” “Try that
again and look at the first sound.” “How many little pigs are there?” “Where did the
little pig build his house?” The teacher ensures that the responsibility rests with the
student as they move towards independence.
The teacher can observe and evaluate the reading process in action, give the reader
time to employ known strategies and skills, and show how to look for and use
available clues to understand the messages contained in text.
Guided Reading provides the perfect opportunity to assess students’ reading
development, either through Running Records, or observing and discussing the
reader’s reading behaviour and recording this for future teaching and learning.
Informal anecdotal records can be as simple as notes in a note-book, check-lists, or
even comments written on Post-its.

3.12 Reporting
Reporting need not be based solely on report cards. Teachers can report to students,
parents and the English Panel as students are working through a unit. This type of
reporting has a number of purposes. It provides information to:
•
•

classroom teachers to plan the next unit, groupings, intervention and
enrichment strategies, projects, ECA, etc
parents / guardians about their child’s progress and how they can support
their child’s learning

© NET SECTION, EMB, HKSARG

37

Section 3: About Assessment

Primary Literacy Programme - Reading (KS1)

•
•

Teacher Manual

students so they can understand their own learning (learning to learn) and
set their own goals
the English Panel to inform strategic plans, school-based programmes,
resource purchases, intervention and enrichment strategies, and others.

There are a number of ways that information can be reported to parents / guardians.
A combination of reporting tools is best, for example:
•
•
•
•
•

teachers may choose to send the Portfolio or pieces from the Portfolio home
for parents / guardians. Students can share and discuss their work with them
parent-teacher conferences during and/or at the end of the term
student-parent-teacher conferences
parent briefings
report card.

3.13 Conclusion
In 2000, the Curriculum Development Council reported, “Hong Kong has relied on
written tests and examinations as major methods of public assessment as well as
within schools. Written tests and examinations assess the products of learning such
as memory, understanding of knowledge and concepts at a certain point in time.
However, independent learning capabilities and other learning experiences are better
reflected in the process of learning rather than in tests and examinations”.
Curriculum Development Council. (2000). Learning to Learn. Hong Kong: HKSARG. P.81.

The Curriculum Development Council cites Black and Wiliam (1998) and Sadler
(1998) who make the following recommendations:
“Firm evidence shows that formative assessment is an essential component of
classroom work and that its development can raise standards of achievement…
• Frequent short tests are better than infrequent long ones.
• New learning should be tested within about a week of first exposure.
• Be mindful of the quality of test items and work with other teachers and
outside sources to collect good ones.”
Black, P., & Wiliam, D. (1998). Inside the Black Box: Raising Standards through Classroom Assessment.
http://www.pdkintl.org/kappan

The PLP-R (KS1) aims to develop teachers’ skills in formative assessment of reading.
Through a hands-on approach, teachers can come to see the value of formative
assessment and how it can complement current summative practices.

References to Other PLP-R (KS1) Materials for Assessment
More information about Portfolios and the Reading Skills Profile will be provided
through:
•

Professional Development Workshops
Development for Assessment)

(see

•

Professional Development Package 1 – Observing and Identifying Students’
Learning Needs

•

Professional Development Package 2 – “Portfolios and Profiles”.

Section

7:

Professional

Following are the tables and diagrams mentioned in this section:
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•

Reading Skills Framework (enlarge to A3)

•

Reading Skills Developed in Units for Setting Up and Implementation Stages

•

Reading Skills Profile Levels I, II and III – all reading skills (enlarge to A3)

•

Reading Skills Profile Template (enlarge to A3) – for personalised use by
teachers.
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Reading Skills Framework
Level I
•
•
•
•
•

Understands the basic conventions of written English

Holds the book up the right way
Follows text from top to bottom, left to right
Turns pages correctly
Indicates the cover, beginning and end of a book
Recognises some reading terminology – letter
name/sound, picture, illustration, illustrator, author, title,
cover, story
• Recognises some high frequency words
• Recognises some key words in familiar text and in
classroom environment
• Recognises that sentences are made up of words
• Names some letters (upper and lower cases)
• Shows difference between some upper and lower case
letters
• Recognises numerals in text

• Recognises some initial sounds in words

• Identifies some letter/sound relationships

Locates
information
and ideas

Constructs meaning
from text

• Tracks text during Shared Reading
• Imitates intonation when joining in reading familiar texts
• Imitates words and repetitive language patterns, e.g.
formulaic and common expressions
•
•
•
•
•

Relates pictures to words
Uses illustrations on cover to predict story
Identifies some nouns and verbs
Retells a story by sequencing pictures
Begins to develop receptive language

• Recognises simple texts, e.g. letters, words, labels, signs
• Responds to simple tasks about characters and sequence
of events

Level II

Level III

•
•

Indicates beginning and end of a sentence
Recognises and uses more reading terminology – information, word,
punctuation terms

• Uses a range of punctuation when reading
• Recognises and uses more reading terminology – sentence, more punctuation terms

•
•

• Reads more high frequency words
• Recognises known key words in unfamiliar text

•

Recognises more high frequency words
Recognises more key words in familiar text and in classroom
environment
Recognises syllables in words

•
•

Identifies all upper and lower case letters
Shows difference between all upper and lower case letters

•

Identifies some initial blends in words

•
•
•
•
•
•

Identifies initial consonant digraphs in words (e.g. ch, ph, sh, th, wh)
Recognises all initial sounds in words
Recognises some final sounds in words
Recognises some medial sounds in words (i.e. short vowels)
Recognises some initial blend sounds in words
Recognises some initial consonant digraph sounds (e.g. ch, sh, th)

•
•
•
•
•
•
•

Identifies and uses more letter/sound relationships
Blends cvc words
Recognises onset and rimes
Uses letter/sound relationships to attempt to read new words
Joins in during Shared Reading
Imitates pronunciation and intonation when reading familiar texts
Reads words and repetitive language patterns with teacher support

•
•
•
•
•
•
•

Uses pictures to assist reading familiar texts
Uses pictures to interpret and predict content of text
Identifies and uses more language items e.g. adjectives
Retells a story with teacher assistance
Continues to develop receptive language
Begins to develop expressive language
Reads a range of simple texts, e.g. letters, words, labels, signs, simple
books
Responds to simple tasks about characters, cause-effect, sequence of
events and/or main idea
Takes risks and makes approximations when reading

•
•

•

Recognises small words in larger words

• Identifies more initial blends in words
• Identifies some final blends in words
• Identifies final consonant digraphs in words (e.g. ch, ck, ng, sh)
•
•
•
•
•
•
•
•
•
•
•
•

Recognises many final sounds in words
Recognises more medial sounds in words (i.e. long vowels)
Recognises more initial blend sounds in words
Recognises more initial digraph sounds (e.g. ph, wh)
Recognises some final consonant digraph sounds (e.g. ch, ck, ng)
Identifies and uses more letter/sound relationships
Blends cvcc words
Segments onset and rimes
Uses letter/sound relationships to read new words
Read aloud accurately simple familiar texts
Imitates rhythm, pronunciation and intonation when reading familiar texts
Reads known words and repetitive language patterns in new contexts

•
•
•
•
•
•
•

Uses pictures to assist reading unfamiliar texts
Continues to use pictures to interpret and predict content of text
Identifies and uses more language items e.g. connectives
Retells a story using for example, a story map
Continues to develop receptive language
Continues to develop expressive language
Reads simple fiction and non-fiction texts

• Responds to simple tasks about characters, cause-effect, sequence of events and/or main
idea
• Uses some self-correcting strategies with teacher assistance, e.g. rereading, reading on,
pausing
• Shares personal responses about texts

• Shares personal responses about texts

•

Shares personal responses about texts

• Finds pictures, letters and words in classroom
environment and books
• Arranges single letters in alphabetical order with visual
support
• Scans cover and text for information, e.g. pictures, letters,
words
• Chooses books based on cover and pictures

•

Continues to find pictures, letters and words in classroom environment
and books
Develops and uses alphabetic texts, e.g. word banks

• Accesses various classroom texts to find information, e.g. wall charts, IT, books

Scans cover and text for information, e.g. pictures, letters, key words,
headings, sentences
Chooses books based on size of print, other features and
recommendations/ advice

• Scans cover, page number, contents page and text for information
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Attitudes *

Level I

•

•
•
•
•
•
•
•
•
•

Enjoys listening to various texts
Expresses personal response to text, e.g. laughter,
surprise
Reads with others for enjoyment
Sustains independent reading
Participates effectively in Home Reading Programme
Requests ‘story/reading’ time
Talks about known texts
Recommends texts to others
Returns to favourite books to be re-read and enjoyed

Level II
•
•
•
•
•
•
•
•
•

Level III

Enjoys listening to various texts
Expresses personal response to text, e.g. laughter, surprise
Reads with others for enjoyment
Sustains independent reading
Participates effectively in Home Reading Programme
Requests ‘story/reading’ time
Talks about known texts
Recommends texts to others
Returns to favourite books to be re-read and enjoyed

•
•
•
•
•
•
•
•
•

Enjoys listening to various texts
Expresses personal response to text, e.g. laughter, surprise
Reads with others for enjoyment
Sustains independent reading
Participates effectively in Home Reading Programme
Requests ‘story/reading’ time
Talks about known texts
Recommends texts to others
Returns to favourite books to be re-read and enjoyed

The list of attitudes indicates possible behaviours that reveal students’ attitudes towards reading. Not all behaviours will be demonstrated and additional behaviours may be observed. Students may demonstrate a positive attitude at one level,
and attitudes may change at another level. This change in attitudes would need to be considered and responded to accordingly.
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Reading Skills Developed in Units for the Setting Up and Implementation Stages

Holds the book up the right way
Follows text from top to bottom, left to right
Turns pages correctly
Indicates the cover, beginning and end of a book
Recognises some reading terminology – letter
name/sound, picture, illustration, illustrator, author, title,
cover, story
• Recognises some high frequency words
• Recognises some key words in familiar text and in
classroom environment
• Recognises that sentences are made up of words
• Names some letters (upper and lower cases)
• Shows difference between some upper and lower case
letters
• Recognises numerals in text

• Recognises some initial sounds in words

Level II

Level III

•
•

Indicates beginning and end of a sentence
Recognises and uses more reading terminology – information, word,
punctuation terms

• Uses a range of punctuation when reading
• Recognises and uses more reading terminology – sentence, more
punctuation terms

•
•

• Reads more high frequency words
• Recognises known key words in unfamiliar text

•

Recognises more high frequency words
Recognises more key words in familiar text and in classroom
environment
Recognises syllables in words

•
•

Identifies all upper and lower case letters
Shows difference between all upper and lower case letters

•

Identifies some initial blends in words

•
•
•
•
•
•

Identifies initial consonant digraphs in words (e.g. ch, ph, sh, th, wh)
Recognises all initial sounds in words
Recognises some final sounds in words
Recognises some medial sounds in words (i.e. short vowels)
Recognises some initial blend sounds in words
Recognises some initial consonant digraph sounds (e.g. ch, sh, th)

•
•
•
•
•
•
•

Identifies and uses more letter/sound relationships
Blends cvc words
Recognises onset and rimes
Uses letter/sound relationships to attempt to read new words
Joins in during Shared Reading
Imitates pronunciation and intonation when reading familiar texts
Reads words and repetitive language patterns with teacher support

•

Recognises small words in larger words

• Identifies more initial blends in words
• Identifies some final blends in words
• Identifies final consonant digraphs in words (e.g. ch, ck, ng, sh)
•
•
•
•
•
•
•
•
•
•
•
•

Recognises many final sounds in words
Recognises more medial sounds in words (i.e. long vowels)
Recognises more initial blend sounds in words
Recognises more initial digraph sounds (e.g. ph, wh)
Recognises some final consonant digraph sounds (e.g. ch, ck, ng)
Identifies and uses more letter/sound relationships
Blends cvcc words
Segments onset and rimes
Uses letter/sound relationships to read new words
Read aloud accurately simple familiar texts
Imitates rhythm, pronunciation and intonation when reading familiar texts
Reads known words and repetitive language patterns in new contexts

•
•
•
•
•
•
•

•
•
•
•
•
•
•

Uses pictures to assist reading unfamiliar texts
Continues to use pictures to interpret and predict content of text
Identifies and uses more language items e.g. connectives
Retells a story using for example, a story map
Continues to develop receptive language
Continues to develop expressive language
Reads simple fiction and non-fiction texts

• Shares personal responses about texts

• Shares personal responses about texts

• Responds to simple tasks about characters, cause-effect, sequence of
events and/or main idea
• Uses some self-correcting strategies with teacher assistance, e.g.
rereading, reading on, pausing
• Shares personal responses about texts

• Finds pictures, letters and words in classroom
environment and books
• Arranges single letters in alphabetical order with visual
support
• Scans cover and text for information, e.g. pictures, letters,
words

• Continues to find pictures, letters and words in classroom environment and
books
• Develops and uses alphabetic texts, e.g. word banks

• Identifies some letter/sound relationships

• Tracks text during Shared Reading
• Imitates intonation when joining in reading familiar texts
• Imitates words and repetitive language patterns, e.g.
formulaic and common expressions
•
•
•
•
•

Relates pictures to words
Uses illustrations on cover to predict story
Identifies some nouns and verbs
Retells a story by sequencing pictures
Begins to develop receptive language

• Recognises simple texts, e.g. letters, words, labels, signs
• Responds to simple tasks about characters and sequence
of events

Locates
informa
tion and
ideas

Constructs meaning
from text

Understands the basic conventions of written English

Level I
•
•
•
•
•

Uses pictures to assist reading familiar texts
Uses pictures to interpret and predict content of text
Identifies and uses more language items e.g. adjectives
Retells a story with teacher assistance
Continues to develop receptive language
Begins to develop expressive language
Reads a range of simple texts, e.g. letters, words, labels, signs, simple
books
• Responds to simple tasks about characters, cause-effect, sequence of
events and/or main idea
• Takes risks and makes approximations when reading

• Scans cover and text for information, e.g. pictures, letters, key words,
headings, sentences

• Accesses various classroom texts to find information, e.g. wall charts, IT,
books
• Continues to develop and use simple alphabetic texts, including simple
dictionaries
• Scans cover, page number, contents page and text for information

Reading skills which are not highlighted are often being practised both indirectly and explicitly. For example, “Level I - Identify some letter/sound relationships” is intrinsic to most teacher talk in the
Units of Work. In Level I, “Recognise simple texts” is being practised whenever students “Scan the cover…”, “Recognise high frequency words…” , “Recognize some key words…” and “Track text…”.
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Returns to favourite books to be re-read and
enjoyed

Recommends texts to others

Talks about known texts

Requests ‘story/reading’ time

Participates effectively in Home Reading
Programme

Sustains independent reading

Reads with others for enjoyment

Expresses personal response to text, e.g.
laughter, surprise

Enjoys listening to various texts

Chooses books based on cover and
pictures

Scans cover and text for information, e.g.
pictures, letters, words

Arranges single letters in alphabetical order
with visual support

Finds pictures, letters and words in
classroom environment and books

Shares personal responses about texts

Responds to simple tasks about characters
and sequence of events

Recognises simple texts, e.g. letters, words,
labels, signs

Begins to develop receptive language

Retells a story by sequencing pictures

Identifies some nouns and verbs

Identifies main character/s

Uses illustrations on cover to predict story

Relates pictures to words

Imitates words and repetitive language
patterns, e.g. formulaic and common
expressions

Imitates intonation when joining in reading
familiar texts

Tracks text during Shared Reading

Identifies some letter/sound relationships

Recognises some initial sounds in words

Recognises numerals in text

Shows difference between some upper and
lower case letters

Names some letters (upper and lower
cases)

Recognises that sentences are made up of
words

Recognises some key words in familiar text
and in classroom environment

Recognises some high frequency words

Recognises some reading terminology –
letter name/sound, picture, illustration,
illustrator, author, title, cover, story

Indicates the cover, beginning and end of a
book

Turns pages correctly

Follows text from top to bottom, left to right

Holds the book up the right way

Primary Literacy Programme - Reading (KS1)
Teacher Manual

Reading Skills Profile Level I

Name
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Returns to favourite books to be re-read and
enjoyed

Recommends texts to others

Talks about known texts

Requests ‘story/reading’ time

Participates effectively in Home Reading
Programme

Sustains independent reading

Reads with others for enjoyment

Expresses personal response to text, e.g.
laughter, surprise

Enjoys listening to various texts

Chooses books based on size of print, other
features…

Scans cover and text for information, e.g.
pictures, letters, key words…

Develops and uses alphabetic texts, e.g. word
banks

Continues to find pictures, letters and words in
classroom environment...

Shares personal responses about texts

Takes risks and makes approximations when
reading

Responds to simple tasks about characters,
cause-effect, sequence...

Reads a range of simple texts

Begins to develop expressive language

Continues to develop receptive language

Retells a story with teacher assistance

Identifies and uses more language items e.g.
adjectives

Uses pictures to interpret and predict content of
text

Uses pictures to assist reading familiar texts

Reads words and repetitive language patterns
with teacher support

Imitates pronunciation and intonation when
reading familiar texts

Joins in during Shared Reading

Uses letter/sound relationships to attempt to
read new words

Recognises onset and rimes

Blends cvc words

Identifies and uses more letter/sound
relationships

Recognises some initial consonant digraph
sounds (e.g. ch, ph,sh…)

Recognises some initial blend sounds in words

Recognises some medial sounds in words (i.e.
short vowels)

Recognises some final sounds in words

Recognises all initial sounds in words

Identifies initial consonant digraphs in words
(e.g. ch, ph, sh…)

Identifies some initial blends in words

Shows difference between all upper and lower
case letters

Identifies all upper and lower case letters

Recognises syllables in words

Recognises more key words in familiar text and
in classroom env…

Recognises more high frequency words

Recognises and uses more reading
terminology – information, word…

Indicates beginning and end of a sentence
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Reading Skills Profile Level II

Name
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Returns to favourite books to be re-read and
enjoyed

Recommends texts to others

Talks about known texts

Requests ‘story/reading’ time

Participates effectively in Home Reading
Programme

Sustains independent reading

Reads with others for enjoyment

Expresses personal response to text, e.g.
laughter, surprise

Enjoys listening to various texts

Independently chooses books based on size
and amount of print, layout…

Scans cover, page number, contents page and
text for information

Continues to develop and use simple alphabetic
texts…

Accesses various classroom texts to find
Information, e.g. wall charts, IT…

Shares personal responses about texts

Uses some self-correcting strategies with
teacher assistance…

Responds to simple tasks about characters,
cause-effect, sequence…

Reads simple fiction and non-fiction texts

Continues to develop expressive language

Continues to develop receptive language

Retells a story using for example, a story map

Identifies and uses more language items e.g.
connectives

Continues to use pictures to interpret and predict
content of text

Uses pictures to assist reading familiar texts

Reads known words and repetitive language
patterns in new contexts

Imitates rhythm, pronunciation and intonation
when reading familiar texts

Read aloud accurately simple familiar texts

Uses letter/sound relationships to read new
words

Segments onset and rimes

Blends cvcc words

Identifies and uses more letter/sound
relationships

Recognises some final consonant digraph
sounds (e.g. ch, ck, ng)

Recognises more initial digraph sounds e.g.
ph,wh

Recognises more initial blend sounds in words

Recognises more medial sounds in words (i.e.
long vowels)

Recognises many final sounds in words

Identifies final consonant digraphs in words (e.g.
ch, ck, ng, sh)

Identifies some final blends in words

Identifies more initial blends in words

Recognises small words in larger words

Recognises known key words in unfamiliar text

Reads more high frequency words

Recognises and uses more reading
terminology…

Uses a range of punctuation when reading
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Reading Skills Profile Level III
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Reading Skills Profile Template

Name
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Section 4: About Classroom Management
4.1 Introduction
The routines and management systems suggested by the Primary Literacy
Programme – Reading (KS1) [PLP-R (KS1)] revolve around the Literacy Session.
The Literacy Sessions involve students completing activities as a whole class and in
groups. The Setting Up Stage Units of Work provide direction and guidance for the
setting up of these routines and management systems.

4.2 Routines
Most routines will be established in the first few weeks, but teachers may take their
time and introduce any new routines at a pace that suits themselves and their
students. Steps involved in establishing routines should be revisited to make sure
that students and teachers are familiar with them and their purposes. Teachers need
to make sure that routines will be suitable for their particular school situation. If not
they should be changed.
Teachers and the classroom assistants will demonstrate and model routines.
Classroom assistants will provide invaluable support for the reinforcement of routines
and on-task behaviour.
Classroom language, both functional and instructional, will need to be learned,
practised and applied in different situations. Students will need to understand
instructions and directions given and use appropriate language to express
themselves as they complete activities, use established routines and communicate
with others in the classroom.
Routines need to be consistent so that students gain security from knowing what to
do as well as knowing the consequences if routines are not followed. Knowing the
routines will help the students to develop a sense of purpose, order and direction
about their work. Students need to be taught to take responsibility for completing
activities.
Some of the classroom routines for students that will need to be established are:
• working as a whole class
• working in groups
• working in pairs
• working individually
• working independently
• knowing what to do when an activity is finished
• moving around the classroom
• entering and exiting the classroom
• responding to teacher instructions or directions
• recognising an appropriate noise level
• finding, using and returning materials
• knowing what to do when they need help
• independent reading
• selecting a book for home reading.
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4.3 Getting to Know Each Other
Time will also be well spent getting to know the students as a class and individually.
Teachers can do this through:
• active listening and observing
• interacting during the Literacy Sessions and at other times
• shared activities and games
• small group activities
• assessment
• records from the previous year
• talking with parents.
Students will need to learn that the teachers have the students’ best interests at heart
and are there to support and guide their learning. They will also need to learn that the
teachers have high but realistic expectations of what they will achieve and how they
will behave. Start the year as you mean to go on. Establish expected behaviour
patterns right from the start.

4.4 A Positive and Supportive Climate
Teachers will need to build a positive and supportive classroom climate. Students
should be encouraged to take risks, explore and experiment. Teachers should
encourage, praise and celebrate progress and achievements. Students should feel
that it is OK to make mistakes and that it is a necessary part of learning. They must
feel that they are respected as individuals and that they will not be embarrassed in
front of other people. Emphasis should be on positive reinforcement.
Students should feel a sense of belonging and so classroom management must
include strategies to make sure that all students feel included. These will include the
use of whole class activities, such as choral reading, reading aloud, singing and class
projects. Using inclusive language is also important, e.g. ‘Wow, look at all the work
we’ve done today!’
Students will also need to learn how to work collaboratively with each other and the
teaching team. They will need to learn how to listen as well as interact. They will
need to learn how to help each other, to take turns, to disagree and to resolve
conflicts. Teachers will show them how to treat each other through demonstrations of
listening actively to them and treating them with respect. Interpersonal skills may
need to be demonstrated and explicitly taught.

4.5 Management Systems
Groupings
The organisation of groups should be carefully planned to ensure the effective
interaction of students in groups and maximum benefits for learning.
Types of Group
• Mixed Ability Controlled - arranged by teachers for specific purposes
• Mixed Ability Uncontrolled - selected at random by teachers or students
• Ability - grouped according to similar ability to perform a task
• Friendship - formed by the students
• Interest - formed by students because of shared or common interests
• Needs - arranged by teachers for students with common immediate needs
(remediation, extension, enrichment …)
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Whole class - all the students.

During the Setting Up Stage Units of Work direct teachers to place students in Mixed
Ability groups. Teachers will decide on the composition of these groups. For example,
they may decide to have equal numbers of boys and girls or they may decide to
select students randomly. This grouping situation asks no more of students than to sit
together and work individually in a group context.
Teachers will be directed in the Units of Work to develop the skills gradually that
students will need to work more inclusively and cooperatively as a group.
In the Implementation Stage Units of Work direct teachers to form ability groups for
Guided Reading. Teachers will make decisions about the composition of these
groups based on the assessment information they have collected. The composition
of the groups will need to be fluid and regularly reviewed through observation and
assessment. Ability groups are appropriate and beneficial for Guided Reading, but
students should not feel they have been ‘labelled’ in any way. Guided Reading is an
essential teaching strategy for beginning readers.
Developing Group Work
To ensure a well functioning group, the teachers will need to teach students the
following:
• how to follow instructions
• routines that will support forming groups, e.g. responding to teacher
• instructions
• how to ask and answer questions
• how to use and share resources
• how to work cooperatively
• how to share information
• the roles of group leaders and other members of a group.

Group Management
The following are some ideas for managing groups:
• Make sure the students are occupied with meaningful activities before
beginning work with a group
• Groups could move around teacher selected activities
• A specific amount of time must be allocated to each activity
• Time is given to whole class and group and individual activities
• Make sure that students know exactly what is expected of them when they
are in their groups
• Ensure meaningful extension activities for those who finish early.

Time Management
If the school has timetabled one session per week, then a Unit of Work will take
approximately six or eight weeks to complete. However, if schools can timetable for
more than one session per week, a Unit of Work will be completed more quickly.
Teachers will decide how long they will take to complete a Unit of Work. The amount
of time spent on each section or activity will be determined by the needs of the
students and may vary from week to week and over time. They may want to give
their students more time to complete activities or they may decide to repeat activities
or sections.
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Time management will need to be considered before they begin a Unit of Work and
before each Literacy Session.

4.6 Collaborative Teaching
The teachers in the PLP-R (KS1) will benefit from taking on collaborative teaching
roles. It will be worth spending time before the school year begins and regularly after
that to develop these roles.
The teachers will benefit from:
• regular, scheduled, structured (with an agenda and participant roles)
meetings, with time for reflection. Appendix 4.1 and 4.2 provide suggestions
for organising these types of meeting. During these meetings, they should
spend most time co-planning the learning and teaching involved in the PLP-R
(KS1). They should also spend time co-planning the roles of the teaching
team and in particular how they can teach collaboratively
• time spent finding out about each other’s expectations of the PLP-R (KS1),
about any possible concerns and about each teacher’s strengths, interests,
likes and dislikes. The suggested questions in Recipe for Success, Appendix
4.3, will provide starting points for discussion
• being well prepared for every Literacy Session, e.g. being familiar with the
learning and teaching sequence of the Unit of Work, having the resources
and worksheets needed
• using collaborative strategies during the Literacy Sessions and during other
teaching times (see Appendix 4.4 for some suggestions for strategies)
• using different co-teaching approaches in the classroom during the Literacy
Sessions and at other times where applicable (see Appendix 4.5 for some
suggestions about different approaches)
• spending time after the Literacy Sessions and after other teaching times to
provide feedback to each other about the learning and teaching, the teaching
team roles and the collaborative teaching, as well as evaluating the sessions.

© NET SECTION, EMB, HKSARG

50

Section 4: About Classroom Management

Primary Literacy Programme – Reading (KS1)

Teacher Manual

Section 5: About the Whole School and Classroom
Environment
5.1 Introduction
Whole school and classroom environment should be caring, student-centred,
engaging and informative. They can motivate students, enhance learning and reduce
behavioural problems. The PLP-R needs to be supported by such environments.

5.2 The Reading Room
The Reading Room needs to be a safe, comfortable and friendly environment as well
as a stimulating language-rich one. Students will feel a greater sense of ownership
and belonging if they are involved with decisions about how the Reading Room will
be organised and are asked to take on responsibilities. Appendix 5.1 provides more
suggestions for the setting up of a Reading Room environment.

Resource Organisation
Some of the planning and organising of the classroom environment must be
completed before the new year begins. For example:
• furniture and equipment are installed
• books are organised into levelled sets, covered and stored in a suitable place
• resources, such as arts and craft material and stationery, are ordered and
stored
• some of the Unit of Work Materials are prepared.
Some of the planning, organising and displaying of resources should involve the
students. For example:
• the designing and completing of wall charts
• the displaying of student work
• the making of high frequency and content word cards (as they are introduced
in context)
• the storing of materials and equipment including their own personal
belongings
• the labelling of spaces, furniture and equipment.
Areas, furniture, equipment and objects can be labelled so that students learn to read
environmental print. The vocabulary can become part of the instructional and
functional language learned and used.

Layout
The following needs to be considered:
• movement around the Reading Room
• class size
• work areas and quiet areas
• shape and size of furniture
• space to storing books and for other resources and equipment
• spaces for groups, whole class, individuals and special activities
• work areas with tables, chairs and equipment
• displays of learning charts and posters as well as student work
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unobstructed views of the reading room for the teacher and students
proximity of electrical equipment to power points
areas for the storing of student belongings, including home reading bags.

Definite space needs to be considered for different kinds of activities. For
example, there will need to be a space for the whole class to share the reading of
a book and there will need to be a ‘quiet’ area for independent reading that is
separated from the ‘busy’ areas.

Language-rich Environment
Teaching and learning of literacy and language needs to be supported by a
language-rich environment.
Ideas to create a language-rich reading room environment:
• Flood the room with print, such as labels, alphabet charts, posters, stories,
poems, songs, word banks and students’ work. Refer to them frequently.
Create them with the students as part of the Literacy Session’s learning and
teaching
• Involve the students in contributing to information on charts, e.g. date,
weather
• Make sure this print relates to the context of the focused text, e.g. the Shared
Reading text
• Have many and varied texts in the Reading Room library, e.g. books,
pamphlets, brochures, magazines, albums, comics, newspapers
• Make sure these texts in the library cater for students’ interests, backgrounds,
cultures and abilities
• Create and display class books
• Read to students frequently from a wide selection of texts
• Help students to operate listening posts, cassette or CD players, computers
and other language tools
• Provide opportunities for self-access learning.

5.3 The Whole School
An environment that encourages and supports the learning of English as well as
English literacy skills needs to extend beyond the Reading Room. Students need to
have opportunities to engage and interact with authentic and diverse situations. They
need to be able to practise and apply what they have learned outside the Reading
Room.
The following are ideas for creating a rich whole school language environment:
• Inform stakeholders (principals, sponsoring body, parents) about the PLP-R
(KS1) through meetings, assemblies, displays
• Organise opportunities for students to interact with others in English – their
own classmates, school staff, including other teachers, other students and
visitors, including parents and community members
• Provide role models for engaging in reading, writing, speaking and listening
activities
• Organise for students’ own spoken and written communication to be sent or
read to the intended readers
• Organise teachers, other students and other adults, including parents and
principals to read to students
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Create an English presence – label school areas and equipment
Organise whole school activities, e.g. English days, assemblies, extra
curriculum activities
Organise Language Arts activities, e.g. competitions, performances, radio,
television, audio and digital recordings, readers’ theatre
Make sure there is a well-equipped library with books at different reading
difficulty levels and catering for different interests
Provide quiet reading corner/s or spaces
Have easy access to reading materials in different parts of the school, such
as in classrooms and student activity rooms
Display posters, signs, notices and charts to stimulate/ encourage reading
around the school
Organise theme-based book exhibitions
Invite book shop representatives, book agents and publishers to come and
display books and other reading resources
Involve parents and other students in supporting less experienced students
and those having difficulties learning English or with English, i.e. a buddy
reading programme, Big Brother/Sister programmes, Reading Mums/Dads,
Reading Clubs
Establish a network of parents to support the teaching of reading in English
Liaise with other schools to organise English activities
Invite other schools to participate in or watch school performances
Inform parents about suitable activities to take their children to during holidays.

The English Language Education Key Learning Area Curriculum Guide (Primary
1-Secondary 3), 2002, Key Messages, suggests that schools can create a
language rich environment by:
• providing greater opportunities for learners to use English for purposeful
communication both inside and outside the classroom
• making use of learner-centred instruction to promote learner independence
• making greater use of literary or imaginative texts to promote critical thinking
and encourage free expression and creativity
• assigning quality homework to provide language practice in meaningful
contexts and discouraging meangingless mechanical drills
• facilitating the development of a “reading to learn” culture through
encouraging learners to read a wide range of materials with different subject
content and text types, and designing appropriate tasks for learners to
appreciate the value of reading
• promoting the development of strategies, values and attitudes that are
conducive to effective, independent and lifelong learning.
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Section 6: About the Units of Work
6.1 Introduction
The Units of Work have been designed to support teachers implementing the Primary
Literacy Programme – Reading (KS1) [PLP-R (KS1)] as well as provide support for
them to develop their knowledge of and skills in, the teaching of reading. The Units of
Work incorporate curriculum requirements recommended in the English Language
Education Curriculum Guide (P1- P6). 2004.
The development of the Units of Work was informed by a number of different sources
of information. These sources were developed for the PLP-R (KS1) with reference to
Hong Kong curriculum documents as well as other reputable curriculum reference
material (see Reference Section).
The sources should be used by teachers to inform their own school-based curriculum
development. Teachers should also use their own reference material as well as
relevant data that relates to their own school situation and student needs. This
Section provides information about these sources, including a number of tables at the
end.
School-based curriculum development may begin with some adaptation of the Units
of Work to cater more for student and school needs. More about adaptation is
included in this Section.

6.2 Component Objectives
The Component Objectives (see Tables 6.1 & 6.2) provide descriptions of what
teachers will do to teach reading, assess their students, establish classroom
management systems and set up a school and classroom environment that will
support the teaching of reading in English. These Objectives support teachers
progressing through the Setting Up and Implementation Stages of the Programme.
Implementation Stage Objectives build on what is established in the Setting Up Stage.
It is expected that teachers will use the Objectives to help develop their own reading
programmes that are integrated with the rest of their English language programmes.
More detail about the Components can be found in Sections 2, 3, 4 and 5 of this
Teacher Manual.

6.3 Learning and Teaching Scope and Sequence
The Learning and Teaching Scope and Sequence table (Table 6.3) supplies an
overview of the learning and teaching content of all the Units of Work in both Setting
Up and Implementation Stages. This should provide teachers with the information for
both short and long-term planning.
It will also help teachers with integration of the PLP-R (KS1) and the GE programme
as well as the extension of the PLP-R to make it incorporate all the Reading
Workshop requirements.
The Learning and Teaching Scope and Sequence includes the reading skills and
attitudes that will be covered.
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6.4 Hear We Go - A Phonological Awareness Unit
The goal of this Unit is to develop children’s linguistic awareness – and, in particular
their phonemic awareness – in a way that cognitively prepares them for learning to
read and write.

6.4.1 Overview of the Hear We Go Unit
Each lesson is designed to introduce and develop a particular dimension of
linguistic/phonemic awareness and each is designed to lay the groundwork for the
next. The activities throughout the twelve sessions (six double lessons and six single
lessons) are sequenced in order of the complexity or sophistication of their
expectations.
The lessons will develop the following phonological awareness skills:
Listening Activities &
Games
Rhyming
Awareness of syllables
Words and Sentences

Children will have a sharpened ability to attend
selectively to sounds
Children will be exposed to the sounds of words
through rhymes
Children will become more aware that words are
made up of syllables
Children will become more aware that language is
made of strings of words

6.4.2 Brief description of the Activities in the Unit
Listening Activities and Games: The purpose of the activities and games is to
familiarise the children with the basic classroom language of the activities before
moving them into more difficult listening games and to introduce them to the
challenge of listening attentively. In the initial activities, the children are asked to
identify everyday sounds and then are moved into activities such as following oral
directions that require them to attend to oral language in a socially meaningful
context.
Rhyming: Rhyme play directs children to the sound – structure of words. It creates
an awareness that language is meaningful and also has form. As children’s
knowledge of rhyme increases, enlarged rebus text versions (poems, nursery rhymes,
songs, rhyming stories) can be revisited with the children for purposes of exploring
print.
Awareness of Syllables: Children are provided with the opportunity to listen to
words that can be divided into smaller components, called syllables. Within these
units of work “Syllabic Awareness” is only touched on briefly.
Words and Sentences: These activities introduce children to the idea that language
consists of sentences and these sentences consist of words. This is the initial step on
the road to discovering that oral language is made up of layers of smaller and smaller
linguistic units.
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6.4.3 About the Unit of Work
For children to gain the most benefit from this unit, it is important to note the following:
1. The activities in the unit must be conducted regularly – ideally in every
English session for about 10 – 20 minutes.
2. The activities in the unit are sequenced according to difficulty and it is strongly
advised to follow the sequence. After the activities have been introduced, it is
important to revisit these activities and games in any order or as often as
needed.
3. The designs of the activities in this unit are intended to have a lot of “child
appeal” and to be instructionally effective. In other words, children should feel
they are playing even while they are learning. However, it is important to note
that not all of the children will immediately be successful for each activity.
4. Research suggests that some children find these activities much easier than
others. Teachers need to be aware that there will be a considerable range of
abilities, ranging from ease to intense difficulty across the students in their
classes. Therefore, it is important to deal with this “learner diversity”
constructively. Great care must be taken to ensure all children feel successful.
5. An effective way to ensure that each child is provided with an appropriate
level of learning/challenge is to vary the complexity of the materials used in
each activity and game. For example, when calling on individual students,
rather than the whole class for a response, choose a child for whom the
difficulty is neither too difficult nor too easy. By varying the complexity of the
expectations and strategically choosing children for responses, one can find a
way to ensure each child feels positive about his or her performance.
6. As a creative teacher, you will gradually develop new ideas for variations of
the activities that will enhance their value and make them more appealing to
the children. As you develop your own ideas and variations, always be careful
that the outcome of the original activity remains intact.
7. Throughout, the major goal of the unit is to lead children to attend to
classroom language and to the phonological aspects of speech. Therefore it
is important for the teacher to consistently pronounce words and sounds very
clearly and slowly and then ask the children to articulate these words and
sounds aloud to endure they understand.
8. As teachers we know how to read and write. These sophisticated skills may
lead to a misperception that the words of normal speech are separated by
brief pauses, but this is not correct. In fluent speech, the words flow
continuously, one into the next. Likewise, teachers must be aware that the
knowledge of spelling doesn’t delude us into how various words sound: for
example the word “ditch” really does rhyme with “rich” – the /t/ is superfluous.
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6.4.4 Movement
Finally, movement is an essential part of this programme and is incorporated into
each session to help anchor the chants, rhymes, rhyming stories and songs that are
being taught. Initially the movements are simple but gradually become a little more
difficult (yet manageable) as the sessions progress. Once again, children will display
a range of abilities and teachers will need to provide extra support to those children
who find difficulty. The movements and actions accompanying the chants, rhymes,
rhyming stories and songs have been specially chosen to cross the midline (refer to
diagrams) to gradually develop effective communication between the right and left
sides of the brain.

6.5 Setting Up and Implementation Units of Work Overview
Teachers will notice that the Units of Work provide a balanced coverage of the skills
and attitudes that students in Key Stage 1 need to develop.
Teachers also should refer to the Reading Skills Framework (see Section 3) to
develop their own balanced reading programmes, making sure that their students
have opportunities to develop the skills and attitudes needed for reading.
The Units of Work have been designed to follow a developmental learning and
teaching sequence and the overview below provides this sequence. It is
recommended that schools begin in P1 with Sleepy Zoo.
Units of Work Overview
Stage
Setting Up

Implementation

Unit

Text Type

Level

Sleepy Zoo
The Fish and the
Cat
Ben’s Bath
Where is Max?

Narrative
Narrative

I
I

Narrative
Narrative

I/II
I/II

The Mean Giant

Narrative

I/II

Crabs on a Rock

Narrative

I/II

Make a Worm Farm

Procedural

II/III

Chinese Tales

Narrative

II/III

Each Unit of Work:
• is based around the reading of a big book
• contains instructions for preparation and a sequence of learning and teaching
activities
• follows the sequence described in Section 1: About the Programme, which is
typically:
• Warm Up
• Before the Reading
• Reading the Text
• After the Reading
• Reading Activities and Independent Reading
• Concluding the Session
• also contains opportunities for Storytelling and Reading Aloud
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incorporates opportunities for teaching reading, assessment, establishing
classroom management systems and a language rich, supportive environment
contains a collection of worksheets, games, resources, word cards and
assessment check sheets
provides support for formative assessment of reading skills and attitudes
incorporates appropriate Learning Objectives and Targets from the English
Language Education KLA Curriculum Guide (P1-S3). 2000
points out the links with suggested modules from the Hong Kong curriculum
suggests possible learning and teaching links that could be made with the other
English language lessons
suggests possible cross-curricular links
provides descriptions of the roles within the Teacher Team (see Section 2:
About the Teaching of Reading).

Graphophonic Resources
The Units of Work have graphophonic resources that can be replaced by other
graphophonic resources if teachers are sure, after assessment, that their students
are already familiar with the letters/sounds that are included in a particular Unit of
Work.
Teachers can refer to the Learning and Teaching Scope and Sequence (see Table
6.3) to help make decisions about the letter/sound relationships they will teach
instead. They must be confident that their students can use the relationships they are
considering replacing, to decode unfamiliar words. It is recommended that
letter/sound relationships are introduced using the same activities as in the Units of
Work.

Adaptation
Schools who would like to adapt a Unit of Work need to have completed at least one
Setting Up Stage Unit of Work without adaptations and have developed a sound
knowledge of the PLP-R (KS1).
Teachers should adhere to the following:
• the text of the big book
• the number of Sessions for each Unit of Work
• The Session’s learning and teaching sequence, i.e.
o Warm up
o Before the Reading
o Reading the Text
o After the Reading
o Reading activity and Independent Reading
o Concluding the Session
• Storytelling and Reading Aloud
• the teaching of reading as a focus
• opportunities for formative assessment
• the coverage of the reading skills in each Unit of Work
• the roles of the teaching team.
Below are some recommendations for adapting a Unit of Work:
• change the worksheet to an activity, e.g. use Sound Bingo
• change the worksheet, e.g. add more text or illustration
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change the subject matter or resources (except for the big book!) of the Unit of
Work, e.g. phonics, songs, rhymes, storytelling texts, Reading Aloud book.

6.6 Stage Exit Descriptors
The Stages of the PLP-R (KS1) have been designed to provide teachers with
direction for the eventual setting up and establishing of their school based reading
programmes. Teachers will find the Units of Work provide the support to progress
through Setting Up and Implementation Stages. Exit Descriptors for both Stages will
let teachers know when they have fulfilled enough requirements of a Stage to enable
them to move on. They may find it useful to discuss the Exit Descriptors at a planning
meeting and make decisions about their readiness to move on. Tables 6.4 and 6.5 at
the end of this Section contain the Exit Descriptors for both Stages. Exit Descriptors
for Integration and Independence Stages have also been developed (Tables 6.6 and
6.7).
The tables following are:
6.1 Setting Up Stage Component Objectives
6.2 Implementation Stage Component Objectives
6.3 Learning and Teaching Scope and Sequence
6.4 Setting Up Stage Exit Descriptors
6.5 Implementation Stage Exit Descriptors
6.6 Integration Stage Exit Descriptors
6.7 Independence Stage Exit Descriptors
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Table 6.1

Component Objectives
Setting Up Stage
The teacher will:
Teaching Reading

Assessment

2.1 Record keeping system
1. 1 Shared Reading
i) Before Reading
• Plan what, how and when
assessment will occur
• Use songs and rhymes
• Include assessment in the weekly
• Introduce the shared text
planning meetings
• Develop an understanding of the purpose of the text
• Use a range of assessment
• Find out about students’ previous knowledge and experiences about the
techniques to gather information
topic
about student progress and
• Develop understandings of the cover, including title, author, illustrator
achievements
• Encourage predictions
• Make decisions about individual
• Skim the text
needs, matching book levels to
• Pre-teach vocabulary that relates to the cover
student abilities and possible
• Develop understandings of book conventions, e.g. the cover, holding the
Guided Reading groupings
book
2.2 Profiling
ii) Reading the Text
• Track student learning on the
• Demonstrate how to join in reading by having students repeat words,
Reading Skills Profile
phrases or sentences
•
Analyse
Reading Skills Profile
• Demonstrate book conventions
information to understand
• Lead the reading
individual and class progress
• Encourage joining in
2.3 Using Portfolios
• Encourage participation of students by asking questions
• Develop and maintain Student
• Model reading strategies
Portfolios with evidence of student
• Demonstrate a teaching focus, which will include aspects of the structure
learning, e.g. work sheets, student
and features of the text, e.g. layout, content, text type organisation,
writing
vocabulary, language focus, letters, sounds, punctuation
• Analyse student portfolio
• Observe and listen for student reactions and responses
information to understand
iii) After the Reading
individual and class progress
• Go over the text read, focusing again on teaching points and asking
2.4 Recording and Reporting
questions
• Use portfolios and profiles to report
• Organise for students to complete activities, e.g. games, work sheets,
to stakeholders, e.g. parents,
drawing
principals, panel chairs, about
iv) Concluding the Session
student progress and
• Review some Literacy Session teaching focuses
achievements
• Use songs and rhymes
• Organise for some students to share their completed work
More detail about the Components can be found in Sections 2, 3, 4 and 5 of the Teacher Manual
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Environment

3.1 Routines
• Teach and use greetings, requests
and apologies
• Teach and use instructional language
related to changing from whole class
to group situations
• Teach and use instructional language
related to teaching reading
• Demonstrate and teach language
related to positive reinforcement
• Demonstrate and teach lining up,
entering and exiting the room, sitting
on the mat
• Establish routines for students using
resources and equipment, e.g.
collecting and returning scissors,
using listening posts
• Establish collaborative routines for
keeping work areas tidy, including
putting things back where they belong
3.2 Getting to Know Each Other
Use student names and make sure
students use teacher and classroom
assistant names
Use and secure student name
tags/labels
Become familiar with the Unit of Work
Develop the assessment organisation
Plan for any replacement of
graphophonic resources for the Unit of
Work after assessment
Plan for time management, e.g. length
of Literacy Session, class and group
work, activities

4.1 Resource Organisation
• Box, label, and colour-code sets of
levelled books
• Organise multiple copies of
worksheets, resource sheets and
booklets from the Unit of Work
• Organise resources, such as word
cards, vocabulary cards, picture
cards, bingo boards, phonic fans
• Develop filing system for teacher
resources
• Set up class records, e.g. Home
Reading Record sheet, Reading
Profile
• Establish and maintain filing systems
for teacher resources, student
records, e.g. Reading Skills Profile,
Unit of Work, cue cards
• Organise furniture for group work and
allocate seating
• Establish a class library by acquiring,
storing and displaying appropriate
texts for different abilities, needs,
interests, e.g. books, magazines,
posters, picture cards
• Organise, store and label equipment,
e.g. listening post
• Organise, store and label material to
support reading activities, e.g. arts
and craft materials
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Component Objectives
Setting Up Stage
The teacher will:
Teaching Reading

Assessment

1.2 Storytelling
i) Before the Storytelling
• Display objects, props and vocabulary cards and talk about characters and setting
• Find out about any students’ previous knowledge and experiences that relate to the
topic of the story
ii) Storytelling
• Tell the story, taking on roles from the story
• Encourage students to join in appropriate parts
• Encourage students to ask questions and respond to questions
• Use props and cards to help tell story
iii) After the Storytelling
• Retell the story
• Organise for students to complete activities, e.g. sequencing pictures, acting out parts
of the story
1.3 Reading Aloud
• Discuss the cover
• Encourage students to make predictions
• Read the text, showing illustrations, pointing to some specific features, e.g. sounds in
a word
• Ask some questions, not to check comprehension, but to stimulate thought
• Display book
1.4 Independent Reading
• Set up and display a selection of books and booklets (from the Units of Work)
• Organise a routine for students to select a book and spend time reading during the
Literacy Session
• Organise for individual students to choose books that they can read something of and
that they are interested in by looking at the cover and skimming the text
• Demonstrate how to share books with others
• Encourage correct book conventions, e.g. turning each page
• Organise for students to have ‘quiet times’ after finishing activities to ‘read’ a book
1.5 Home Reading
• Set up the home reading routine
• Organise the borrowing and returning of the books, including some conferencing
• Organise the home reading materials
• Inform the parents
• Provide students with either booklets from the Units of Work or books available
in the Classroom to take home
More detail about the Components can be found in Sections 2, 3, 4 and 5 of the Teacher Manual
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Classroom Management
3.3 Positive and Supportive
Climate
• Teach the language of and
establish class rules
• Demonstrate and use signals for
getting attention, e.g. a zero
noise signal
• Establish noise level rules
• Establish positive reinforcement
systems (rewards/sanctions)
• Encourage working
independently in a group setting
• Encourage sharing of resources
and not disturbing others
3.4 Management Systems
• Organise teacher and classroom
assistant roles
• Establish the use of some coteaching strategies
• Establish mixed ability groups
• Allocate colour names to groups
• Become familiar with the Unit of
Work
• Organise teacher and classroom
assistant roles, including use of
co-teaching approaches
• Establish mixed ability groups

62

Environment
4.2 Layout
• Set up whole class area and group areas
• Organise furniture for storage of books for
Independent/Home and Guided Reading
books, other resources, equipment,
students’ belongings
• Organise furniture for group work
• Prepare the class library area, including
comfortable seating, book displays, word
banks for support of reading, picture
dictionaries
4.3 Language-rich Environment
• Label areas, furniture, equipment and
objects inside and outside the classroom,
e.g. shelf, door, window, board, computer
• Set up a thematic display related to the
shared text in the Unit of Work
• Organise the following charts:
Group names
Alphabet
Days of the Week
Colours
Numbers 1-10
Phonics tree
–
Word Wall - vocabulary from the
book, Unit of Work
High frequency words
Instructional language
Functional language
Rule of the Week
Praise of the Week
4.4 Whole School Environment
• Inform stakeholders about the PLP-R (KS1)
through assemblies and meetings
• Set up displays, explaining the PLP-R
(KS1) around the school
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Component Objectives

Table 6.2

Implementation Stage
The teacher will:
Teaching Reading
1.1 Guided Reading
• Make decisions about groups to cater for student needs
• Provide copies of the same books that are at the
Instructional level of each member of the group
• Make decisions about the Guided Reading texts to be
used
• Work with the Guided Reading group while the rest of
the class is working purposefully
• Give students opportunities to read aloud
• Focus on some teaching points introduced during the
reading of the text
• Demonstrate the use of different reading strategies
2 Independent Reading
• Organise and display books to be used for Independent
and Home Reading
• Add new books to the Independent Reading selection
from time to time
• Provide students with books matched to their
Independent level
• Guide students with the selection of books
• Allow time for students to read during the Literacy
Session
• Organise time periodically for conferencing about books
read
3 Home Reading
• Organise and display books to be used for Independent
and Home Reading
• Provide students with books matched to their
Independent level
• Involve students in the selection of books
• Organise time periodically for conferencing about books
read

Assessment

Classroom Management

Environment

2.1 Reading Skills Framework
• Use a range of assessment techniques,
e.g. observation to gather information
about student learning
• Match texts to students’ Instructional
level for Guided Reading
• Match texts to students’ Independent
level and interests for Independent and
Home Reading
• Review periodically the placement of
students in Guided Reading groups and
adjust accordingly
• Decide which students are experiencing
reading difficulty and will benefit from
one-to-one Guided Reading sessions
• Use analysis information from the profile
and portfolios to make decisions about
the learning and teaching, e.g. adapt,
change, leave out, repeat activities
• Introduce opportunities for peer and self
assessment
2.2 Profiling
• Track student learning on the Reading
Skills Profile
2.3 Using Portfolios
• Maintain student portfolios with evidence
of student learning, e.g. work samples
2.4 Recording and Reporting
• Use portfolios and profile to report to
stakeholders, e.g. parents, principals,
panel chairs

3.1 Routines
• Teach and use instructional language
related to working collaboratively and
working in Guided Reading groups
• Review and refine routines for students
to get help when working independently
• Organise groups working independently
while teachers are working with Guided
Reading groups
• Organise support for individual students
who are experiencing difficulty
3.2 Getting to Know Each Other
• Become familiar with the Unit of Work
• Make decisions about the activities and
resources to use in the Unit of Work
after analysing assessment information
• Make decisions about time
management, e.g. length of Literacy
Session, times for group work, activities,
Independent Reading, borrowing books
during the Literacy Session
3.3 Positive and Supportive Climate
• Review and refine positive behaviour
system
3.4 Management Systems
• Organise teacher and classroom
assistant roles
• Revise and/or re-organise co-teaching
approaches and strategies
• Establish Guided Reading groups
• Allocate colour names to groups

4.1 Resource Organisation
• Develop class records showing Guided Reading
groupings (Instructional level),
Independent/Home Reading levels
• Organise multiple copies of worksheets and
resource sheets from the Unit of Work
• Organise resources needed, such as word
cards, vocabulary cards
• Organise the Independent and Home Reading
books so that students can select books at their
Independent level that they are interested in
4.2 Layout
• Set up whole class area and group areas
• Organise furniture for storage of books for
Independent/Home and Guided Reading books,
other resources, equipment, students’
belongings
• Organise furniture for group work
• Prepare the class library area, including
comfortable seating, book displays, word banks
for support of reading, picture dictionaries
4.3 Language-rich Environment
• Set up a thematic display related to the shared
text in the Unit of Work
• Organise the following charts:
Word Wall - vocabulary from the book and
Unit of Work
Instructional language
Functional language
4.4 Whole School Environment
• Inform stakeholders about progress of the PLPR (KS1) through assemblies and meetings
• Set up displays of student work around the
school

More detail about the Components can be found in Sections 2, 3, 4 and 5 of the Teacher Manual
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Table 6.3

PLP-R [KS1] SETTING UP STAGE UNITS OF WORK
LEARNING AND TEACHING SCOPE AND SEQUENCE

Text Type
Reading Skills Level
Letter/sound for P1
Letter/sound for
more able P1

Word Level – HFWs

Word Level – Key
Words
Text Level

•

•

The Fish and Cat (6 sessions)
Narrative: Story
I
initial sounds: c, e, r, l, n, t

• initial sound th
• final sounds: d, m, n, p
a, here, has, in, off, out, the, I, you, am, is, yes,
it, this, can, see, are, no, at, an, get, mummy,
daddy, cat, dog, was, he, she, they, we, my,
went, go, said, me, like, big, play, to, come

• initial sound sh
• final sounds: f, g, k, t
do not, don’t, all, as, water, do, little,
how, so, into, of, his, were, what, when,
one, two, and, look, up, going, away,
for, because, been, came, did, from,
got, had, have, her, home, house, if,
make, may, name, new, on

bear, bed, blanket, duck, lion,
pyjamas, sleepy, slippers, tiger

sun, fish, moon, stars, flowers, rocks,
water, splash, do not (don’t)

monkey,

Here is my …
•
•
•

Sentence Level
[Language Forms]

Sleepy Zoo (8 sessions)
Narrative: Story
I
initial sounds: a, b, h, m, s

•
•
•
•

Use nouns to identify people and objects;
e.g. Here is my monkey.
Use singular forms of countable nouns to
refer to one animal; e.g. Here is my bear.
Use nouns or noun phrases to describe
conditions; e.g. I am sleepy too.
Use personal pronouns; e.g. I am sleepy
too.
Use preposition to indicate place; e.g. I am
on my bed.
Use capitalization in first words of
sentences and names of people; e.g. Here
is my bear.
Use full stops at the end of sentences; e.g.
Here is my bear.

I like … / I do not (don’t) like … / … said
the …
• Use nouns to identify people and
objects; e.g. I like the sun.
• Use the definite articles [the] to refer
to a specific object; e.g. I like the
sun.
• Use the simple present tense to
express preferences; e.g. I like the
sun.
• Use personal pronouns as subjects
to identify people, e.g. I like the sun.
• Use connectives to add information;
e.g. The fish and the cat.
• Use capitalization in the pronoun ‘I’;
e.g. I like the sun.
• Use full stops at the end of
sentences; e.g. I like the sun.
• Use exclamation marks at the end
of sentences to show strong
feelings, e.g. Splash!

•

Ben’s Bath (6 sessions)
Narrative: Story
I/II
initial sounds: d, f, g, i, o, p

• initial sounds: ch and wh
• final sounds: b, l, w, ck
you, goes, another, boy, brother, dig,
door, good, girl, half, here, him, jump,
laugh, lived, love, man, many, more,
much, must, night, once, or, our,
people, push, pull, school, should,
sister, take, them, then, their, time, too,
way, where, would
bath, Ben, boat, brush, clothes, duck,
frog, mat, plug, shoes, splash

•
•

Where is Max? (6 sessions)
Narrative: Story
I/II
initial sounds: u, w
final sounds: d, m, n, p

•

CVC words

about, again, back, ball, but, could, can’t, down,
first, help, just, last, made, over, put, ran, saw,
seen, than, there, these, three, took, very, which,
who, with, will, your, us, want, after, bad, bag, be,
best, bus, call, not, now

air, behind, by, fox, ground, Max, Min, Mop, tree

In goes the …

Where is Max?

• Use nouns to identify people and

• Use nouns to identify animals and objects; e.g.

•

• Use proper nouns to refer to people; e.g.

•
•
•
•

objects; e.g. Ben has a bath.
Use the definite articles [the] to refer
to a specific object; e.g. In goes the
plug.
Use the simple present tense to
describe activities in a story; e.g.
Ben has a bath.
Use prepositions to indicate place;
e.g. In goes the plug.
Use capitalization in first words of
sentences and names of people;
e.g. Ben has a bath.
Use full stops at the end of
sentences; e.g. Ben has a bath.

“Where is Max?” said the fox.
“Where is Max?” said Mop.

• Use the definite articles [the] to refer to a
•
•
•
•
•
•
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specific object; e.g. “Where is Max?” said the
fox.
Use the simple present tense to describe
activities or events in a story; e.g. “I am behind
the tree,” said Max.
Use the interrogative adverb [where] to ask
about location; e.g. “Where is Max?” said the
fox.
Use prepositions to indicate positions; e.g. “I
am behind the tree,” said Max.
Use capitalization in first words of sentences
and names of people; e.g. “Where is Max?”
said Mop.
Use full stops at the end of sentences; e.g.
“Where is Max?” said Mop.
Use question marks at the end of a question;
e.g. “Where is Max?” said Mop.
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Sleepy Zoo (8 sessions)

The Fish and Cat (6 sessions)

• Imitates intonation when joining in reading

• Imitates intonation when joining in

familiar texts
Reading Skills

reading familiar text

• Holds book up the right way
• Turns the page correctly

• Recognises some high frequency words
• Recognises some key words in familiar

Where is Max? (6 sessions)

• Reads words and repetitive language patterns
with teacher support

• Joins in Shared Reading
• Imitates pronunciation and intonation when
reading familiar text

• Shows difference between upper and

• Recognises more high frequency

• Recognises some initial sounds
• Arranges single letters in alphabetical order

lower case letters
• Recognises some high frequency
words
• Recognises some key words in
familiar texts and in classroom
environment
• Recognises some initial sounds

words
• Recognises some initial sounds
• Uses letter-sound relationships to
attempt to read new word
• Recognises more key words in
familiar texts and in classroom
environment

• Recognises sentences are made of words

• Recognises sentences are made of

• Recognises sentences are made of

• Identifies and uses more language items, e.g.

• Scans cover and text for information, e.g.

• Scans cover and text for information,

• Responds to simple tasks about

• Scans cover and text for information, e.g.

•

•

texts and in classroom environment

with visual support

Graphophonic
Strategies

words

Syntactic Strategies

•
•
•
Semantic Strategies

Ben’s Bath (6 sessions)
words
and
repetitive
language patterns with teacher
support
• Joins in Shared Reading

• Reads

•
•

pictures, letters, words
Recognises some reading terminology –
letter name, letter sound, illustration,
illustrator, author, title, cover
Relates pictures to words
Share personal responses about texts
Responds to simple tasks about characters
and sequence of events
Begins to develop receptive language
Retell story by sequencing the pictures

•
•
•
•

e.g. pictures, letters, words
Recognises
some
reading
terminology – letter name, letter
sound, illustration, illustrator, author,
title, cover
Relates pictures to words
Begins
to
develop
receptive
language
Responds to simple tasks about
characters and sequence of events
Share personal responses about
texts

words

•
•

•
•
•
•

•
•
•
•
•

Recognises more high frequency words
Recognises some initial sounds
Recognises all initial sounds in words
Recognises some final sounds in words
Uses letter-sound relationships to attempt to
read new word
• Recognises more key words in familiar texts
and in classroom environment

adjectives

characters, cause-effect, sequence
of events and / or main idea
•
Scans cover and text for information,
e.g. pictures, letters, words
Recognises
some
reading •
terminology – letter name, letter
sound, illustration, illustrator, author, •
title, cover
•
Relates pictures to words
•
Continues to develop receptive
language
Share personal responses about •
texts
•
Retells a story by sequencing the
pictures
•

pictures, letters, words
Recognises some reading terminology – letter
name, letter sound, illustration, illustrator,
author, title, cover
Reads a range of simple texts, e.g. letters,
words, labels, signs, simple books
Relates pictures to words
Continues to develop receptive language
Responds to simple tasks about characters,
cause-effect, sequence of events and / or main
idea
Share personal responses about texts
Uses pictures to interpret and predict content of
text
Uses pictures to assist reading familiar texts

• Goldilocks and the Three Bears
• The Three Billy Goats Gruff

• Three Little Pigs

• The Gingerbread Man

•

Reading Aloud

Teachers find their own relevant books.

Teachers find their own relevant books.

Teachers find their own relevant books.

Teachers find their own relevant books.

Shared Reading

Sleepy Zoo

The Fish and the Cat

Ben’s Bath

Where is Max?

Storytelling

Guided Reading
Independent
Reading
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x

x

x

x

9

9

9

9
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Sleepy Zoo (8 sessions)

The Fish and Cat (6 sessions)

Ben’s Bath (6 sessions)

Where is Max? (6 sessions)

• HFW – flashcards: Recognises some high

• HFW – flashcards: Recognises

• HFW – flashcards: Recognises

• HFW – flashcards: Recognises some high

frequency words

• Key Words – flashcards: Recognises some
•
•
•
•
•
Reading Activities

•
•
•

key words in familiar texts and in classroom
environment
Matching pictures and words: Relates
pictures to words
Sound Box: Recognises some initial sounds
Bingo: Recognises high frequency words
Phonics Fans: Recognises some initial
sounds
Origami number book: Relates pictures to
words
Pelmanism: Recognises some key words in
familiar texts and in classroom environment
Sequencing: Retells a story by sequencing
the pictures
Role play: Recognises some key words in
familiar texts and in classroom environment

•
•
•
•
•
•
•

•
•
•
•
•
•
•
General
English
Lesson Links

•
•
•
•
•
•
•
•
•
•

Use the same instructional and functional
language
Use the phonics activities at the beginning
or end of every lesson
Revisit letter names and sounds
Draw pictures of themselves and write their
names
Revisit high frequency words at the
beginning or end of every lesson
Revisit songs, rhymes and poems at the
end or beginning of every lesson
Revisit unit games
Rewrite the ending of the story
What do they sleep with?
Write an information book about animals
Procedural text about keeping a pet
Write speech bubbles for animals
Set up toy collection and students write
descriptions of toys
Write about getting ready for bed
Make class book of story using different
animals
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some high frequency words
Words
–
flashcards:
Recognises some key words in
familiar texts and in classroom
environment
Matching pictures and words:
Relates pictures to words
Sound Box: Recognises some initial
sounds
Making Sentences: Recognises
sentences are made of words
Bingo - high frequency words
Phonics Fans: Recognizes some
initial sounds
Riddles: Recognises some key
words in familiar text and in
classroom environment
Story Map: Responds to simple
tasks about characters, causeeffect, sequence of events and / or
main idea
Difference between lower and upper
case letters
Role-play: Recognises some key
words in familiar texts and in
classroom environment
Use the same instructional and
functional language
Use the phonics activities at the
beginning or end of every lesson
Revisit letter names and sounds
Revisit high frequency words at the
beginning or end of every lesson
Revisit songs, rhymes and poems at
the end or beginning of every lesson
Revisit unit games
Rewrite the ending of the story
Origami book with conversation
between two other animals / people
about what they like
Write an information book about
animals
Procedural text about keeping a pet
Write speech bubbles for animals
Write their own riddles

• Key

•
•
•
•
•
•
•
•
•
•
•
•
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some high frequency words
Words
–
flashcards:
Recognises more key words in
familiar texts and in classroom
environment
Group Activity: Uses letter-sound
relationships
Sound Hoops: Recognises some
initial sounds
Bingo:
Recognizes some initial
sounds
Origami Book (Dog’s Bath): Relates
pictures to words
Sequencing: Retells a story by
sequencing the pictures
Crossword Puzzle: Recognises
more key words in familiar texts and
in classroom environment
Reader’s Theatre:
Recognises
more key words in familiar texts and
in classroom environment
Wordsearch: Recognises more key
words in familiar texts and in
classroom environment

• Key

•
•
•
•
•
•
•
•

•
•
•
•
•
•
•
•
•
•

Use the same instructional and
functional language
Use the phonics activities at the
beginning or end of every lesson
Revisit letter names and sounds
Revisit high frequency words at the
beginning or end of every lesson
Revisit songs, rhymes and poems at
the end or beginning of every lesson
Rewrite the ending of the story
What would they put in their bath?
Use the sentence structure ‘In goes
the____‘ to write a class book, e.g.
1A’s Bath.
Write another book, Ben’s Toy Box,
using the same language structure
Procedural text how to do something

frequency words

• Key Words – flashcards: Recognises more
•
•
•
•
•
•
•
•
•
•

•
•
•
•
•
•
•
•
•
•
•

key words in familiar texts and in classroom
environment
Matching pictures and words: Relates pictures
to words
Sound Hoops: Recognises some initial sounds
Read and Do: Identifies and uses more
language items, e.g. adjectives
Bingo: Recognises some initial sounds
Pelmanism: Recognises more key words in
familiar texts and in classroom environment
Prepositions: Uses pictures to interpret and
predict content of text
Prepositions: Identifies and uses more
language items, e.g. adjectives
Dominoes: Recognises all initial sounds
Sentences: Reads a range of simple texts,
e.g. letters, words, labels, signs, simple books
Uno: Uses pictures to assist reading familiar
text

Use the same instructional and functional
language
Use the phonics activities at the beginning or
end of every lesson
Revisit letter names and sounds
Revisit high frequency words at the beginning
or end of every lesson
Revisit songs, rhymes and poems at the end
or beginning of every lesson
Revisit unit games
Rewrite the ending of the story
Guessing game – hide objects and guess
Write another book – Where is Peter? using
the same language structure
Write instructions
Origami book of prepositions
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Sleepy Zoo (8 sessions)
Bed Time: Recognises some key words
in familiar text and in classroom
environment
2. Alphabet Dot to Dot: Arranges single
letters in alphabetical order with visual
support
3. Alphabet Bubbles: Arranges single letters
in alphabetical order with visual support
4. Alphabet Strips: Arranges single letters in
alphabetical order with visual support
5. Sleepy Zoo: Retells the story by
sequencing the pictures
6. Colour ‘b’ and ‘h’ pictures: Recognises
some initial sounds in words
7. Colour ‘d’ and ‘m’ pictures: Recognises
some final sounds in words
8. Sleepy Zoo Wordsearch: Recognises
some key words in familiar text and in
classroom environment
9. Matching: Relates pictures to words
10. Making
Sentences:
Recognises
sentences are made up of words
11. Sequencing the Text: Relates pictures to
words

The Fish and Cat (6 sessions)
1. Matching: Relates pictures to
words
2. Word shapes: Shows difference
between upper and lower case
letters
3. Sentences: Recognises sentences
are made up of words
4. Story Map: Responds to simple
tasks
about
characters
and
sequence of events
5. Riddles: Recognises some key
words in familiar text and in
classroom environment
6. Making sentences: Recognises
sentences are made up of words

Ben’s Bath (6 sessions)
1. Making Sentences: Recognises
sentences are made of words
2. Matching pictures to words:
Relates pictures to words
3. Origami Book: Relates pictures to
words
4. Gingerbread Man sequencing:
Retells a story by sequencing the
pictures
5. Matching pictures to words:
Relates pictures to words
6. Wordsearch: Recognises some
key words in familiar text and in
classroom environment
7. Sequencing: Retells a story by
sequencing the pictures
8. Crossword: Relates pictures to
words

•
•
•
•

• Alphabet Chant
• Huff Puff

• Alphabet Chant
• Head, Shoulder, Knees and Toes
• This the way we …

• Alphabet Chant
• Where is Max?

• One, Two, Three, Four, Five, I

• After a bath (LEAP)

• Baa Baa Black Sheep
• Little Bo Peep

1.

Reading Worksheets

Song

Poem / Rhyme

Alphabet Chant
Alphabet Song
Old MacDonald had a zoo
This is the way we …

• Teddy Bear, Teddy Bear
• Five Fat Sausages
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•

caught a Fish Alive
The Cat and the Fiddle

67

1.
2.

Where is Max? (6 sessions)
Where am I: Uses pictures to assist
reading familiar text
Read and Do: Identifies and uses more
language items, e.g. adjectives
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Instructional
Language

Functional
Language

•
•
•
•
•
•
•
•
•
•
•
•
•
•

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
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Sleepy Zoo (8 sessions)
Join in please.
( ) group go to your table.
Listen to me.
Line up.
Please sit on …
Look at the book.
Look this way.
Follow the words as I point to them.
Read along with me if you know the words.
Please read with me.
What happens next?
Get your book bag(s).
Line up quietly.
Choose a book to read.

Good afternoon …
Good morning …
Goodbye …
Hello.
How are you today?
I’m fine, thank you.
Good morning, boys and girls / students /
class.
Good afternoon, boys and girls / students /
class.
That’s good.
Excellent.
You are very good at that.
That’s much better!
Good work.
Thank you.
It’s your turn
How do say ...?
May I have …?
I don’t understand.
I don’t know.
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•
•
•
•
•
•
•
•
•
•
•
•
•
•

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

The Fish and Cat (6 sessions)
Join in please.
( ) group go to your table.
Listen to me.
Line up.
Please sit on …
Look at the book.
Look this way.
Follow the words as I point to them.
Read along with me if you know the
words.
Please read with me.
What happens next?
Get your book bag(s).
Line up quietly.
Choose a book to read.

Good afternoon …
Good morning …
Goodbye …
Hello.
How are you today?
I’m fine, thank you.
Good morning, boys and girls /
students / class.
Good afternoon, boys and girls /
students / class.
That’s good.
Excellent.
You are very good at that.
That’s much better!
Good work.
Thank you.
It’s your turn
How do say ...?
May I have …?
I don’t understand.
I don’t know.
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Ben’s Bath (6 sessions)
Join in please.
( ) group go to your table.
Listen to me.
Line up.
Please sit on …
Look at the book.
Look this way.
Follow the words as I point to them.
Read along with me if you know the
words.
• Please read with me.
• What happens next?
• Get your book bag(s).
• Line up quietly.
• Choose a book to read.

•
•
•
•
•
•
•
•
•
•
•
•
•
•

Where is Max? (6 sessions)
Join in please.
( ) group go to your table.
Listen to me.
Line up.
Please sit on …
Look at the book.
Look this way.
Follow the words as I point to them.
Read along with me if you know the words.
Please read with me.
What happens next?
Get your book bag(s).
Line up quietly.
Choose a book to read.

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Turn the cards over.
The cards match.
Pass the …, please.
Where are/is the …?
Who won?
I am the winner.
That’s good.
Excellent.
You are very good at that.
That’s much better!
Good work.
Thank you.
It’s your turn.
It’s my turn.
How do you say ...?
May I have …?
I don’t understand.
I don’t know.

•
•
•
•
•
•
•
•
•

Turn the cards over.
The cards match.
Pass the …, please.
Where are/is the …?
Who won?
I am the winner.
That’s good.
Excellent.
You are very good at that.
That’s much better!
Good work.
Thank you.
It’s your turn.
It’s my turn.
How do you say ...?
May I have …?
I don’t understand.
I don’t know.
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PLP-R [KS1] IMPLEMENTATION STAGE UNITS OF WORK
LEARNING AND TEACHING SCOPE AND SEQUENCE
The Mean Giant

Crabs on a Rock

Make a Worm Farm

Chinese Tales

Text Type
Reading
Skills Level

Narrative: Story

Narrative: Story

Procedural

Narrative: Story

I/II/III

I/II

ll

ll

Letter/sound
for P2

th and sh digraphs and l, g, t and k final
sounds

ch and wh digraphs and b, s, f and ck final
sounds

CVC words, e.g. cat

CVC words, e.g. cat

CVC words

CVC words

onset and rimes

onset and rimes

cap, cow, cup, egg, end, fun, hat, hot, jam,
left, lost, next, men, nine old, pen, say,
some, that, then, well, which, why, above,
across, before, between, didn’t, different,
every, far, find, five, gave, give, hand, heard,
knew, know, keep

near, never, number, often, only, show,
sometimes, suddenly, such, still, small,
soon, talk, tell, thank, thing, think, today,
while, without, year, write, also, always,
began, being, below, change, does,
during, every, found, gone, high, inside,
other, outside, place, read

almost, along, doll, drink, eat, fast, fell,
fire, fly, follow, game, hill, horse, keep,
leave long, might, morning, nice, open,
rain, right, room, round, sea, second,
shop, sing, such, tea, thought, through,
under, until, upon, walk, watch, young,
write, any

apple, around, ask, better, bird, book, both,
bring, brought, cake, dinner, follow, might,
milk, morning, open, together, told, toy, tries,
turn, use, whole, wish, woke, woman, women,
baby, balloon, asked, birthday, called, eyes,
following, friends, happy, head, letter,

crabs, rock, dog, bird, wave, net, one, two,
three, four, five, six

worm, farm, soil, half, plastic, leaves,
apple, bottle, spray

draw, drew, brush, king, horse, prison, money,
tree, key

Letter/sound
for more
able P2
Word
Level –
HFWs

Word
Level – Key
Words
Text Level
Sentence
Level
[Language
Forms]

barn, mean, giant, cart, bag, mirror, help

•
•
•
•
•
•

“What is in your …?”
Use nouns to identify people and
objects, e.g. My cart.
Use singular forms of countable nouns
to refer to one object, e.g. What is in
your bag?
Use the interrogative pronouns ‘what’ to
find out specific information, e.g. What is
in your bag?
Use the possessive adjectives ‘my’ to
show possession or connection, e.g. My
mirror.
Use capitalization in first words of
sentences and names of people, e.g. My
bag.
Use question marks at the end of
questions, e.g. What is in your cart?

_ crabs sat on a rock.

Put some …

“I want a brush.”

• Use singular forms of countable nouns

• Use singular forms of countable nouns

• Use nouns to identify animals and objects,

•
•
•
•
•
•
•

to refer to one object, e.g. Six crabs on
the rock.
Use plural forms of countable nouns to
refer to one object, e.g. Six crabs on
the rock.
Use the definite articles ‘the’ refer to a
specific object, e.g. It went under the
rock.
Use personal pronouns ‘it’ as subjects
to identify people, animals and objects,
e.g. It went under the rock.
Use preposition to indicate place, e.g.
It went under the rock.
Use the simple past tense to talk about
past activities, e.g. Six crabs sat on a
rock.
Use capitalization in first words of
sentences and names of people, e.g.
Six crabs sat on a rock.
Use full stops at the end of sentences,
e.g. Six crabs sat on a rock.

•
•
•
•
•
•
•
•
•
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to refer to one object, e.g. Cut the top
off the bottle.
Use uncountable nouns to refer to
uncountable object, e.g. Put some soil
in the bottle.
Use plural forms of countable nouns to
refer to more than one object, e.g. Put
in the worms.
Use the definite articles ‘the’ to refer to
a specific object, e.g. Cut the top off
the bottle.
Use impersonal pronouns ‘it’ as
subjects to identify people, animals
and objects, e.g. It is a worm farm.
Use preposition to indicate place, e.g.
Put the apple on the soil.
Use the general determiners ‘more’ to
show quantities, e.g. Put more soil on
top.
Use imperatives to give instructions
and directions, e.g. Put more soil on
top.
Use capitalization in first words of
sentences and names of people, e.g.
Put more soil on top.
Use full stops at the end of sentence,
e.g. Put more soil on top.

e.g. I want a brush.

• Use singular forms of countable nouns to
refer to one object, e.g. I want a brush.

• Use personal pronouns [I, she, it, they] as
•
•
•
•
•

subjects to identify people, animals and
objects, e.g. She drew a key.
Use the indefinite articles ‘a’ to refer to an
object in general, e.g. I want a brush.
Use the simple present tense to express
opinions, e.g. I want a brush.
Use the simple past tense to talk about past
activities or events, e.g. She wanted a
brush.
Use capitalization in first words of
sentences and names of people, e.g. She
wanted a brush.
Use full stops at the end of sentences, e.g.
She wanted a brush.

Section 6: About the Units of Work
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Reading Skills

The Mean Giant
• Imitates pronunciation and
•

Graphophonic
Strategies

Teacher Manual

•
•
•

intonation when reading familiar
texts
Recognises more high frequency
words
Reads more high frequency words
Recognises some final sounds in
word
Recognises some initial consonant
digraph sounds

• Recognises that sentences are
made up of words

Syntactic
Strategies

Imitates pronunciation and intonation
when reading familiar texts

•

Imitates pronunciation and intonation when
reading familiar texts

•
•

Reads more high frequency words
Recognises some final sounds in
words
Recognises numerals in text
Recognises some initial consonant
digraph sounds
Recognises syllables in words

•
•
•
•

Reads more high frequency words
Blends CVC words
Recognises numerals in text
Recognises syllables in words

•
•
•

Reads more high frequency words
Blends CVC words
Recognises small words in larger words

Identifies and uses more language
items, e.g. prepositions
Recognises that sentences are made
up of words

•

Recognises known
unfamiliar text

Responds to simple tasks about
characters, cause-effect, sequence of
events and/or main idea
Reads a range of simple texts, e.g.
letters, words, labels, signs, simple
books
Scans cover and text for information,
e.g. pictures, letters, key words,
headings, sentences
Uses pictures to assist reading
familiar texts
Sustains independent reading
Recognises and uses more reading
terminology
Talks about known texts
Read aloud accurately simple familiar
texts
Shares personal responses about
texts
Continues to develop a receptive
language
Continues to develop expressive
language

•

•
•
•
•

•

•

•

•
•
•
•
•
•
•

•
•
•
•
•
•
•
•
•

•
•
•
•
•
•
•
•
•
•
•
•

•

Reading Aloud
Shared Reading
Guided Reading
Independent
Reading

• Jack and the Beanstalk
Teachers find their own relevant
books.
The Mean Giant
9
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9

key

words

in

•
•

•

Storytelling

Chinese Tales

•

• Scans

cover
and
text
for
information, e.g. pictures, letters,
key words, headings, sentences
Uses illustration on cover to predict
story
Recognises and uses more reading
terminology
Continues to develop a receptive
language
Begins to develop expressive
language
Talks about known texts
Shares personal responses about
texts
Reads a range of simple texts, e.g.
letters, words, labels, signs, simple
books
Sustains independent reading
Responds to simple tasks about
characters, cause-effect, sequence
of events and/or main ideas

Make a Worm Farm

Imitates pronunciation and intonation
when reading familiar texts

•

•

Semantic
Strategies

Crabs on a Rock
•

Recognises and uses more reading
terminology
Continues to develop a receptive
language
Continues to develop expressive
language
Responds to simple tasks about
characters, cause-effect, sequence of
events and/or main idea
Talks about known texts
Shares personal responses about texts
Read aloud accurately simple familiar
texts
Reads a range of simple texts, e.g.
letters, words, labels, signs, simple
books
Joins in Shared Reading
Uses pictures to assist reading familiar
texts
Relates pictures to words
Sustains independent reading
Recognises known key words in
unfamiliar text
Reads simple fiction and non-fiction
texts
Uses pictures to interpret and predict
content of text

•
•
•
•
•
•
•
•
•
•
•

Recognises known key words in unfamiliar
texts
Identifies and uses more language items,
e.g. adjectives
Uses a range of punctuation when reading
Recognises and uses more reading
terminology
Continues to develop a receptive language
Continues to develop expressive language
Talks about known texts
Shares personal responses about texts
Joins in Shared Reading
Sustains independent reading
Uses pictures to assist reading familiar texts
Retells a story using for example, a story
framework
Uses pictures to interpret and predict
content of text

• The Ugly Duckling

• The Little Red Hen

• The Lion Dance

Teachers find their own relevant books.

Teachers find their own relevant books.

Teachers find their own relevant books.

Crabs on a Rock
9

Make a Worm Farm
9

Chinese Tales – Siu Ling
9

9

9

9
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Reading
Activities

Teacher Manual

The Mean Giant
• HFW – flashcards: Recognises
some high frequency words

• Key Words – flashcards
• Barrier Game: Begins to develop

Crabs on a Rock
• HFW – flashcards: Recognises some
high frequency words

•
•
•
•

•
•

•
•
•

General
English
Lesson Links

•
•
•
•
•
•
•
•

texts, e.g. letters, words, labels,
signs, simple books
Boggle: Reads a range of simple
texts, e.g. letters, words, labels,
signs, simple books
Character descriptions: Responds to
simple tasks about characters
Phonics Games: Recognises some
initial consonant digraph sounds
and some final sounds
Story Endings: Responds to simple
tasks about characters, causeeffect, sequence of events and / or
main idea
Sentence Fishing: Reads a range of
simple texts, e.g. letters, words,
labels, signs, simple books
Sequencing: Responds to simple
tasks about characters, causeeffect, sequence of events and / or
main idea
Use the same instructional and
functional language
Use the phonics activities at the
beginning or end of every lesson
Draw pictures of themselves and
write their names
Revisit letter names and sounds
Revisit high frequency words at
the beginning or end of every
lesson
Revisit songs, rhymes and poems
at the end or beginning of every
lesson
Play bingo and pelmanism games
Rewrite the ending of the story
What would they keep in their
bag?
Write a book about sizes
Write a book using adjectives
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high frequency words

• Key Words – flashcards
• Board Game: Reads a range of simple

• Key Words – flashcards
• Sequencing: Responds to simple tasks

texts, e.g. letters, words, labels, signs,
simple books
Origami Book: Reads a range of
simple texts, e.g. letters, words, labels,
signs, simple books
Ordinal
Numbers:
Recognises
numerals in text
Go Fish: Reads a range of simple
texts, e.g. letters, words, labels, signs,
simple books
Syllables: Recognises syllables in
words
Prepositions: Identifies and uses more
language items, e.g. prepositions
Jumbled Sentences: Recognises that
sentences are made up of words
Sequencing: Responds to simple tasks
about
characters,
cause-effect,
sequence of events and / or main idea

about
characters,
cause-effect,
sequence of events and / or main idea
Reader’s Theatre: Reads simple fiction
and non-fiction texts
Following Instructions: Reads a range
of simple texts, e.g. letters, words,
labels, signs, simple books
Dominoes: Uses pictures to assist
reading familiar texts
Scrabble (CVC words): Blends CVC
words
Syllables: Recognises syllables in
words
Ordinal
Numbers:
Recognises
numerals in text
Make a Sentence: Recognises known
key words in unfamiliar text

expressive language

• Crossword: Reads a range of simple

Make a Worm Farm
• HFW – flashcards: Recognises some

•
•
•
•
•
•
•

•
•
•
•
•
•
•
•
•
•

•
•
•
•
•
•
•

•

Use the same instructional and
functional language
Use the phonics activities at the
beginning or end of every lesson
Revisit letter names and sounds
Revisit high frequency words at the
beginning or end of every lesson
Revisit songs, rhymes and poems at
the end or beginning of every lesson
Play board and ‘Go Fish’ games
Rewrite the ending of the story
Make a book about the sea
Write a poem
Make a number book for ordinal
numbers

•
•
•
•
•
•
•
•
•
•
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Use the same instructional and
functional language
Use the phonics activities at the
beginning or end of every lesson
Revisit letter names and sounds
Revisit high frequency words at the
beginning or end of every lesson
Revisit songs, rhymes and poems at
the end or beginning of every lesson
Show and Tell
Write instructions
Write rules
Procedural text about keeping a pet
Sequencing procedures or instructions
Make a number book for ordinal
numbers

Chinese Tales
• HFW – flashcards: Recognises some high
frequency words

• Key Words – flashcards
• Story Framework: Retells a story using for
example, a story framework

• CVC words: Blends CVC words
• Dominoes: Uses pictures to assist reading
familiar texts

• Wordsearch: Recognises more key words in
familiar texts and in classroom environment

• Small Words in Larger Words: Recognises
small words in larger words
Identifies and uses more
language items, e.g. adjectives
• Speech Marks: Uses pictures to assist
reading familiar texts
• Board Game: Recognises known key words
in familiar texts

• Description:

•
•
•
•
•
•
•
•
•
•
•

Use the same instructional and functional
language
Use the phonics activities at the beginning or
end of every lesson
Revisit letter names and sounds
Revisit high frequency words at the
beginning or end of every lesson
Revisit songs, rhymes and poems at the end
or beginning of every lesson
Use a story framework to write own story
Rewrite story to show what they would do if
they have a magic brush
Complete a story map for another known
story
Write an apologetic letter from the king to Siu
Ling
Rewrite the ending of the story
Siu Ling’s diary

Section 6: About the Units of Work

Primary Literacy Programme - Reading (KS1)

Teacher Manual

The Mean Giant
Reading
Worksheets

Song

Crabs on a Rock

1. What is in your Bag?: Begins to
develop expressive language
2. Crossword: Reads a range of simple
texts, e.g. letters, words, labels,
signs, simple books
3. Character Descriptions: Responds
to simple tasks about characters
4. Sentence Fishing: Reads a range of
simple texts, e.g. letters, words,
labels, signs, simple books
5. Story Ending: Responds to simple
tasks about characters, causeeffect, sequence of events and / or
main idea
6. Sequencing: Responds to simple
tasks about characters, causeeffect, sequence of events and / or
main idea

1.

• If You’re Happy and You Know I t…

• Once I Caught a Fish Alive

• Tall and Small

• Five Little Ducks
• The Little Turtle (LEAP)

Poem
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2.
3.
4.
5.
6.
7.

Make a Worm Farm

Sequencing: Responds to simple
tasks about characters, causeeffect, sequence of events and / or
main idea
Ordinal
Numbers:
Recognises
numerals in text
Origami Book: Reads a range of
simple texts, e.g. letters, words,
labels, signs, simple books
Wordsearch: Reads a range of
simple texts, e.g. letters, words,
labels, signs, simple books
Prepositions: Identifies and uses
more
language
items,
e.g.
prepositions
Syllables: Recognises syllables in
words
Jumbled Sentences: Recognises that
sentences are made up of words

1.
2.
3.
4.
5.

Matching: Relates pictures to words
Following Instructions: Reads a
range of simple texts, e.g. letters,
words, labels, signs, simple books
Syllables: Recognises syllables in
words
Ordinal
Number:
Recognises
numerals in text
Sequencing: Responds to simple
tasks about characters, causeeffect, sequence of events and / or
main idea

3.

4.
5.
6.
7.

• There’s a Worm at the Bottom of My
Garden

• Nobody Likes Me
• Here is The Seed (LEAP)
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Chinese Tales
1.
2.

Making Words: Blends CVC words
Wordsearch: Recognises known
key words in unfamiliar texts
Story Framework: Retells a story
using for example a story
framework
Find the Words: Recognises small
words in larger words
My Nien: Identifies and uses more
language items, e.g. adjectives
Who Says What?: Uses pictures to
assist reading familiar texts
Board Game: Recognises known
key words in unfamiliar texts

• Siu Ling
• Ten Little Children
• Magic
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The Mean Giant
Instructional
Language

Functional
Language

•
•
•
•
•
•
•
•
•

Crabs on a Rock
•
•
•
•
•
•
•
•
•

•
•
•
•
•

Join in please.
( ) group go to your table.
Listen to me.
Line up.
Please sit on …
Look at the book.
Look this way.
Follow the words as I point to them.
Read along with me if you know the
words.
Please read with me.
What happens next?
Get your book bag(s).
Line up quietly.
Choose a book to read.

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Turn the cards over.
The cards match.
Pass the …, please.
Where are/is the …?
Who won?
I am the winner.
That’s good.
Excellent.
You are very good at that.
That’s much better!
Good work.
Thank you.
It’s your turn.
It’s my turn.
How do you say ...?
May I have …?
I don’t understand.
I don’t know.
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Make a Worm Farm
•
•
•
•
•
•
•
•
•

•
•
•
•
•

Join in please.
( ) group go to your table.
Listen to me.
Line up.
Please sit on …
Look at the book.
Look this way.
Follow the words as I point to them.
Read along with me if you know the
words.
Please read with me.
What happens next?
Get your book bag(s).
Line up quietly.
Choose a book to read.

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Turn the cards over.
The cards match.
Pass the …, please.
Where are/is the …?
Who won?
I am the winner.
That’s good.
Excellent.
You are very good at that.
That’s much better!
Good work.
Thank you.
It’s your turn.
It’s my turn.
How do you say ...?
May I have …?
I don’t understand.
I don’t know.
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Chinese Tales
•
•
•
•
•
•
•
•
•

•
•
•
•
•

Join in please.
( ) group go to your table.
Listen to me.
Line up.
Please sit on …
Look at the book.
Look this way.
Follow the words as I point to them.
Read along with me if you know the
words.
Please read with me.
What happens next?
Get your book bag(s).
Line up quietly.
Choose a book to read.

•
•
•
•
•

Join in please.
( ) group go to your table.
Listen to me.
Line up.
Please sit on …
Look at the book.
Look this way.
Follow the words as I point to them.
Read along with me if you know the
words.
Please read with me.
What happens next?
Get your book bag(s).
Line up quietly.
Choose a book to read.

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Turn the cards over.
The cards match.
Pass the …, please.
Where are/is the …?
Who won?
I am the winner.
That’s good.
Excellent.
You are very good at that.
That’s much better!
Good work.
Thank you.
It’s your turn.
It’s my turn.
How do you say ...?
May I have …?
I don’t understand.
I don’t know.

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Turn the cards over.
The cards match.
Pass the …, please.
Where are/is the …?
Who won?
I am the winner.
That’s good.
Excellent.
You are very good at that.
That’s much better!
Good work.
Thank you.
It’s your turn.
It’s my turn.
How do you say ...?
May I have …?
I don’t understand.
I don’t know.
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Setting Up Stage Exit Descriptors

By the end of the Setting Up Stage:
1. Teaching Reading
Students will have:

(continued from bottom left)

Participated in the Storytelling learning and teaching sequences

Responded to and expressed instructional language related to moving
from whole class to group situations
Responded to and expressed instructional language related to
teaching reading
Entered and exited room correctly

Participated in Reading Aloud strategies

Moved from whole class to group areas correctly

Joined in whole class reading activities
Selected books or booklets to “read” independently

Participated in sections of the Literacy Session, e.g. Whole Class,
Group Work
Completed successfully activities from the Units of Work

Shared books with others

Collected resources needed and put them back where they belong

Engaged with a book for a short period

Responded to group name and go to allocated seating

Taken home a book or booklet and returned it to the designated
place within a week

Worked independently but in group settings, sharing resources and not
disrupting others

Teachers will have:

Obeyed class rules

Established the organisation of the teacher roles during the Literacy
Sessions
Prepared learning and teaching resources provided with the Units of
Work
Organised and acquired other teaching resources asked for in the
Units of Work
Established the home reading routine

Responded to a zero noise signal

Established an Independent Reading routine with students selecting
unlevelled books

Established Literacy Session section routines

2. Assessment

Established working in mixed ability groups

Students will have:

Become familiar with the Units of Work

Gained some confidence when teachers observe, question and
offer feedback
Kept Student Record Sheets of letters / sounds and High Frequency
Words that they recognise
Placed work samples in their portfolio

Established time management of their learning and teaching during
each Session
Established positive reinforcement systems

Maintained Home Reading record booklet

Established appropriate use of co-teaching strategies and approaches

Teachers will have:

Established regular, timetabled, structured co-planning with reflection

Observed and questioned students to see what they know and can
do in-class
Provided verbal formative feedback to students about their learning

4. Whole School and Classroom Environment

Planned classroom management strategies and teacher roles to
create assessment opportunities in class

Been involved in setting up aspects of the Reading Room, e.g. charts, thematic
display

Used assessment techniques (observation checklists, worksheets, student
record sheets and anecdotal notes) to assess Reading Skills

Teachers will have:

Tracked student learning on Class Unit Checklists

Set up furniture, equipment and areas

Used Reading Skills from the Framework as the basis of any
modification to activities or materials
Started a simple Portfolio system for student work

Prepared resources from the Units of Work

Determined students’ Independent Reading Levels for Home
Reading
Determined students’ Instructional Reading Levels for Guided
Reading
Reported assessment information to stakeholders

Organised and stored books to be used for Independent/Guided/Home
Reading
Organised and stored resources and equipment

Participated in Shared Reading learning and teaching sequences

Used teacher and classroom assistant names

Teachers will have:
Demonstrated and taught instructional and functional language to help establish
routines

Established rules, e.g. appropriate noise levels, getting attention

Students will have:

Established a class library

3. Classroom Management

Established and maintained filing systems for teacher resources and
student records
Labelled objects and areas inside and outside the Reading Room

Students will have:

Produced and displayed charts

Responded to and expressed greetings, requests and apologies

Informed stakeholders and set up displays about the PLP-R (KS1)

(continue at top right )
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Implementation Stage Exit Descriptors

By the end of the Implementation Stage:
1. Teaching Reading

(continued from bottom left)

Students will have:

Teachers will have:

Participated in Guided Reading group activities

Demonstrated and taught instructional and functional language for working
collaboratively, independently and in Guided Reading groups

Taken home books at their Independent level

Established time management of their learning and teaching during
each Session
Established appropriate use of co-teaching strategies and
approaches
Continue to have regular, timetabled, structured co-planning with
reflection
Reviewed and refined moving around the room routines

Selected and read books at their Independent level during
Independent Reading

Teachers will have:
Established Guided Reading groupings and changed them
according to continuous assessment
Established Independent Reading routines that include students
reading books at their reading level

2. Assessment

Reviewed and refined routines for getting attention, positive
reinforcement, establishing appropriate noise levels
Reviewed and refined the using and returning of resources and
equipment

Students will have:

4. Whole School and Classroom Environments

Responded with confidence to teacher questioning and feedback

Students will have:

Used Student Record Sheets (e.g. letters / sounds and High
Frequency Words) to plan what to learn next
Used Reading Strategies to deal with unfamiliar words

Been involved in setting up aspects of the Reading Room, e.g. charts,
thematic display

Maintained a Portfolio and used it to explain their progress to
parents
Used Home Reading records to consider own reading interests and
needs (self-assessment)

Produced and displayed charts and displays relating to the Units of
Work
Prepared resources needed for the Units of Work

Teachers will have:

Informed stakeholders about the progress of the PLP-R (KS1)

Refined their in-class assessment techniques

Set up displays of student work

Teachers will have:

Refined their classroom management and role descriptions to
maximise assessment opportunities
Assessed students during Guided Reading
Reviewed students’ Reading levels for Guided Reading groupings
Assisted students to use their Portfolios as a source of selfassessment
Transferred student learning from Class Unit Checklists to Reading
Skills Profile
Analysed checklists / profile for individual, group and class progress
Used assessment analysis to tailor activities, groupings and / or
resources for students who need intervention or extension
Reported assessment information to stakeholders

3. Classroom Management
Students will have:
Responded to and used instructional language related to working
collaboratively, independently and in Guided Reading groups

Completed successfully activities from the Units of Work
(continue at top right )
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Integration Stage Exit Descriptors

By the end of the Integration Stage:
1. Teaching Reading

(continued from bottom left)

Students will have:

Reported assessment information to stakeholders

Revised the date/day/weather

3. Classroom Management

Revisited phonics activities

Students will have:

Practised the high frequency words

Responded to and used instructional and functional language

Sang or said the songs, chants and rhymes

Followed established rules

Read aloud familiar and unfamiliar books

Teachers will have:

Teachers will have:

Reinforced instructional and functional language

Made links to the prior knowledge and experiences about the topic
of the big book
Talked again about the understandings of the cover

Reinforced routines for students using resources and equipment

Pre-taught or revisited vocabulary from the big book

Used the same zero noise signal

Revised book conventions

Used the same positive reinforcement systems (rewards/sanctions)

Modeled and used reading strategies

Used group work activities

Provided activities about the structure and features of the text in the
big book
Retold a story or read again the big book

4. Whole School and Classroom Environment

Told a story using props

Displayed current work in classrooms

Provided opportunities for Independent Reading or sharing books
with others
Adapted Units of Work to include relevant GE content

Teachers will have:

Extended Units of Work to incorporate the other language skills

Continued to use resources in all classrooms

2. Assessment

Maintained the same filing systems for teacher resources and
student records
Organised furniture for group work and allocate seating if
appropriate
Established a class library by acquiring, storing and displaying
appropriate texts
Labelled areas, furniture, equipment and objects inside and outside
the classrooms
Set up thematic displays related to the current English topics

Students will have:
Continued to demonstrate descriptors from previous stages
Used Student Record Sheets and Portfolios to reflect on their
learning in various English skills
Used Reading Strategies to deal with unfamiliar words in other
English learning contexts

Reinforced rules and expectations

Students will have:

Displayed rules

Teachers will have:

Displayed and used charts

Continued to demonstrate descriptors from previous stages

Displayed and referred to objects, props and vocabulary cards

Applied formative assessment techniques to other English skills

Set up and displayed a selection of books and booklets (from the
Units of Work)
Informed stakeholders and set up displays

Created formative assessment opportunities (classroom
management) in other areas of English
Identified English skills from the ELECG for Integrated activities
Created checklists and worksheet codes using identified English
skills
(continue at top right )
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Independence Stage Exit Descriptors

By the end of the Independence Stage:
1. Teaching Reading
Students will have:

(continued from bottom left)

Participated in Shared Reading learning and teaching sequences

Designed appropriate assessment techniques and tasks for Units of
Work
Reported assessment information to stakeholders

Participated in Storytelling learning and teaching sequences

3. Classroom Management

Joined in whole class reading activities

Students will have:

Selected books to read independently

Responded to and used instructional and functional language

Read aloud familiar and unfamiliar books

Followed established rules

Participated in Guided Reading group activities

Worked independently during group activities without adult support

Taken home books at their independent level

Moved independently from activity to activity without supervision

Started to use a range of reading cues to decode unknown words

Teachers will have:

Teachers will have:

Reinforced routines for students using resources and equipment

Made links to the prior knowledge and experiences about the topic
of the big book
Talked again about the understandings of the cover

Reinforced rules and expectations

Pre-taught or revisited vocabulary from the big book

Used the same positive reinforcement systems (rewards/sanctions)

Revised book conventions

Established routines for students to work independently without
adult support
Used group work activities that cater for learner diversity

Modeled and used reading strategies

Used the same zero noise signal

Provided activities about the structure and features of the text in the
big book
Told a story using props

4. Whole School and Classroom Environment

Provided opportunities for Independent Reading or sharing books
with others
Read aloud books of their choice

Had their current work displayed

Students will have:

Used the environment to support their independent learning, e.g.
task board, phonics wall etc

Teachers will have:

Have written their own Units of Work to meet the needs of their
students
Extended Units of Work to incorporate the other language skills

Displayed current student work in classrooms

Continued to plan and teach Guided Reading

Displayed rules

2. Assessment

Continued to use resources in all classrooms

Students will have:

Maintained the same filing systems for teacher resources and
student records
Organised furniture for group work and allocate seating if
appropriate
Established a class library by acquiring, storing and displaying
appropriate texts
Labelled areas, furniture, equipment and objects inside and outside
the classrooms
Set up a thematic displays related to the current English topics

Continued to demonstrate descriptors from previous stages
Used Student Record Sheets and Portfolios to reflect on their
learning
Accepted that formative assessment is part of their learning process
and have confidence to attempt new skills and strategies

Teachers will have:
Continued to demonstrate descriptors from previous stages

Displayed and used charts

Used the Reading Skills Framework to identify skills to be
developed in Units of Work
Used information from the Reading Skills Profile to inform
development of Units of Work

Displayed and referred to objects, props and vocabulary cards

(continue at top right )
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Section 7: About Selecting Books
7.1 Introduction
Generally speaking when choosing any book or other text for the teaching of reading
teachers should consider:
a) the teaching of reading strategies
b) the teaching or learning purpose of the book or other text
c) the level of difficulty of a book or other text
d) its cultural and age appropriateness
e) catering for the interests of their students (including different gender
differences, i.e. boys tend to like non-fiction books)
f) its text type
g) possible thematic and language links with the General English
Programme
Schools will be supported by the ATT in the selection procedure. ATs will make
themselves available to help teachers select the appropriate books.

7.2 Selecting Books
Different books or other texts should be selected to support the use of different
Teaching of Reading Strategies:
a) Shared Reading and Supported Reading
The main teaching of reading of English occurs through Shared and Supported
Reading. When choosing a book or other text teachers should consider that:
• approximately 75%-80% of the text can be read by the average students in the
class
• there needs to be enough appropriate text to support the teaching focus AND the
duration of the proposed reading unit of work.
b) Guided Reading
Guided Reading provides a time for students in small groups to apply and practice
the reading skills and English language they have learned with the guidance and
support of their teacher. Students need to be grouped according to ability and needs.
When choosing the readers for a Guided Reading lesson, teachers should consider
that the readers:
• are at the Instructional Level of the students, i.e. they can read approximately
90% of the text
• provide opportunities for the students to:
o practice using reading strategies
o have some ‘reading challenges’ for most of the group
o will have motivating content for the group
o review and revisit English language they have learned.
Teachers may find that some students may not know all the vocabulary in the reader.
This is to be expected, mainly because the students are English Language Learners
(ELL). Teachers can ask students to use reading strategies to work out what the new
language might be and if necessary tell them the vocabulary.
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Multiple copies are needed of Guided Reading books and these need to be kept for
Guided Reading activities. Generally speaking, Guided Reading books need to be
unfamiliar to students to increase their motivation and allow them to use prediction
strategies.
c) Independent and Home Reading
Independent and Home Reading provide opportunities for students to practice and
apply reading skills and English Language they have learned in the classroom and at
home by themselves. Students will probably need to be supervised and may need
the support of a teacher or parent to help with difficult words.
When choosing readers teachers will need to consider that:
• the readers are at the Independent Level of the students, i.e. they can read
approximately 95% or more of the text
• there is a variety of subject matter and text type.
There needs to be a variety of Independent Reading books available in the
classroom at all times. There also needs to be a variety of books available for
students to take home to read. It is a good idea for schools to have separate
collections of books available for Guided, Independent and Home Reading.
d) Reading Aloud and Storytelling
Readers are a very important part of the reading programme and have been carefully
designed to help develop a child’s reading ability. They have a specific purpose.
However books of ‘literary worth’ should also be considered as part of the reading
programme.
Such a book has:
text that uses English in clever, humorous or interesting ways, e.g. use of
descriptive adjectives, more complex sentences
• text that uses literary devices, e.g. metaphors, similes, alliteration
• pictures that support the text in an original, humorous or interesting way
• pictures that tell more of a story or provide more information than the text
provides.
•

These books of literary worth have other important purposes. They can be to inspire
Storytelling or for Reading Aloud to students Also as soon as students have achieved
a certain amount of reading ability students should be exposed to more books of
‘literary worth’ to read themselves.
Teachers are advised to go to book shops and libraries and select books that they
like and they think their students would enjoy. They could ask other teachers for
recommendations. You could ask a book shop to order in a recommended book, a
library if they have it or you could try the internet.

7.3 Matching Students to Book Levels
1.

Selecting and using the text
a) The 15 graded texts with comprehension questions for each will be used.
b) The student will begin by reading a Level 1 text.

© NET SECTION, EMB, HKSARG

80

Section 7: About the Starter Kit of Books

Primary Literacy Programme – Reading (KS1)

Teacher Manual

c) The cumulative number of words to 100 and/or at the end of the text has
been identified (see Matching Students to Book Levels CD ROM). These
are needed to help calculate the reading levels.
Stop if
reading
level
below
Level 1

Easier
text

1. Selecting the text

Harder
text

2. Preparing the student

3. Listening to the student read

< 90%

4. Checking Word Accuracy

≥ 90%

< 75%

5. Checking Comprehension Accuracy

Record last successful level achieved

2.

≥ 75%

Stop if reading level is above 11

Preparing students
a) One or two teachers may be needed to administer this exercise. If there
are two teachers, one teacher will be the instructor; the other will be the
recorder/ observer.
b) Fill in the school’s name, student’s name, class level, the name of the
book and its level on the Student Recording sheet (see Matching
Students to Book Levels CD ROM).
c) Put the student at ease.
d) Introduce yourselves if necessary.
e) Ask the student his/her name.
f) Give the student instructions, if necessary, in Cantonese.
g) Show the student the book. Briefly discuss the cover and what the book
may be about. Together read the title, e.g. This book is called ‘The Party’.
Can you read that? It is about a birthday party. Tell me what you see here.

3.

Listening to the student read
a) After discussing the book cover, say to the student, Now I would like you
to read the story to me.
b) Listen to the student reading the text.

4.

Checking Word Accuracy
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To establish a Word Accuracy percentage, listen to and observe a student
reading a text. Count the number of miscues. Miscues include:
• incorrect words (then instead of there)
• substitutions (big instead of large)
• omissions (leaving out a word)
• insertions (adding an extra word)
• words told by the teacher
• no response.
Make sure:
• each word is read correctly, but allow for a variation in pronunciation, as
English will be the student’s second/foreign language
• that proper nouns misread, are only counted as one miscue, no matter
how many times they occur again in the text
• words the student self-corrects are not counted as miscues.
a) If the student asks for help, say, What do you think it might be? Try it
again. What would make sense? Can you sound it out? Will the picture
give you a clue? Only say the word as a last resort. Told answers count
as miscues. No teaching is needed.
b) Count the miscues and record the results on the Student Recording sheet
at the end of the reading.
c) If the student reads at least ≥ 90% words accurately, they should also be
able to answer at least 3 questions correctly to try the next level, i.e. ≥
75%.
d) Use progressively harder texts until the student has reached frustration
level (< 90% word accuracy or answers < 75% comprehension questions).
e) Record the Word Accuracy results on the Student Miscue Sheet for each
book read. Use the Word Accuracy Table to calculate the Word Accuracy
percentage.
f) Make sure the student leaves feeling positive about the experience.
Praise his or her efforts.
5.

Checking Comprehension Accuracy

Use the Questioning sheet as a guide for asking questions. Students are required to
answer one question from each of the four levels.
a) When asking a specific comprehension question, go to the relevant page
and give the student a moment to revisit the text.
b) Ask the questions provided for each text (see Matching Students to Book
Levels CD ROM). Repeat the question to make sure that it has been
heard correctly and understood.
c) Ask the questions without any prompts or scaffolds (you may rephrase the
question). This is to ensure the student’s comprehension level is
determined as precisely as possible. It would be preferable for students to
answer correctly Level One and Level Two questions before moving on to
the higher levels.
d) Focus on the student’s understanding of the text. Accept answers which
are grammatically incorrect. Sometimes a gesture will provide an answer.
e) Mark questions answered correctly on the Student Miscue Sheet.
f) Calculate the Comprehension Accuracy percentage. Use the Word
Accuracy Table and the Student Recording sheet.
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g) If the student has difficulty answering in English, Cantonese may be used
to ask questions and may be used by the student to respond.
6.

Interpreting the Results

The Word Accuracy and Comprehension Accuracy are used to indicate Reading
Levels for students. The Reading Levels can then be used to help with the selection
of books suitable for Independent, Guided and Home Reading. When the student’s
Instructional and Independent Level are identified, record these on the Student
Record Sheet.
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Section 8: About the Home Reading Programme
8.1 Introduction
The key to the success of the Home Reading Programme is a positive and informed
school-home connection as well as positive and informed interaction between the
parent/guardian and child. Research has shown that reading at home greatly
accelerates the acquisition of reading skills, strategies and fluency. ‘The main aim of
the ‘take-home’ reading program is that children will share positive reading
experiences with other people who are significant in their lives.’ David Hornsby, A Closer
Look at GUIDED READING, Eleanor Curtain, 2000.

The Home Reading Programme (HRP) provides students with opportunities to:
• share positive reading experiences with parents, guardians and other people
who are significant in their lives
• practise the skills and strategies they have learned during the Literacy
Sessions
• develop positive attitudes to reading and a lifelong interest in and enjoyment
of books.

8.2 Objectives
To:
•
•
•
•

Foster the students’ independence and motivation in learning to read and
reading to learn
Involve parents in developing their children’s reading skills and strategies
Promote and support the creation of a home environment that will encourage
students to learn to read in English at home
Promote the reading of appropriate English texts.

8.3 Materials
The HRP materials provided by the PLP-R (KS1) are:
• Home Reading Record sheets (Appendix 8.1)
• Home Reading Booklet
• Parent Guidelines and a translated version (Appendix 8.2)
• Unlevelled booklets – First Batch (Alphabet, Vocabulary, Sentences)
• My First Dictionary.
The unlevelled vocabulary booklets and My First Dictionary are included in the
Setting Up Stage Units of Work.
Schools will need to select and purchase books at appropriate levels to support the
Home Reading Programme. The ATT will help schools to select these books that will
match with students’ reading ability levels. Teachers may also decide to use books
for the Home Reading Programme that students have already read during the
Guided Reading.
Schools can provide the Parent Guidelines to parents before or at the beginning of
the school year. The same information is contained in the Home Reading Booklet.
There should be a Home Reading Record sheet for each student (see next page).
The teacher will record on this sheet each student’s borrowed books. The sheets are
stored in a class folder. Periodically, each of these sheets should be placed into
individual portfolios.
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Example of the Home Reading Record sheet

Class: ________________

Name: ______________
Record
Borrowed Returned
9
9
9
9
9
9

Book Title
1
2
3
4
5
6
7

Candy Goes to School
Alligator in the River
Cat and Hat
Brown Bear

The schools will be provided with enough copies of the Home Reading Booklet for
each student for each year. The schools will also be provided with a template for the
Home Reading Booklet. Students and parents will be asked to complete pages, such
as the one below. Students will also use their My First Dictionary to write down words
that they can read and write. When a student completes a booklet, it should be
placed into that student’s portfolio. The booklet may be included with the Student
Portfolio contents when reporting to parents.
A page from the Home Reading Booklet
No

Date

*Title

Do you like it?

How many
times I
have read
the book?
(1, 2, 3 …)

Parent’s
Signature
家長簽署

(
(
(
(
(
(
(
(
(
(
(
(
(
(
(
(

1

2

3

4

* Books with Tapes
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# Parent’s
Remarks
家長備註
(9) in the
appropriate
bracket
在適當的括號內加
上(9)

# A. I read to my child.
我唸書給孩子聽

B. My child read to me.
孩子唸書給我聽

86

C. My child read with me.
與孩子一同閱讀

)A
)B
)C
)D
)A
)B
)C
)D
)A
)B
)C
)D
)A
)B
)C
)D

D. My child read alone.
孩子自行閱讀
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A home reading bag should be provided by the schools or the parents for each
student and it will contain:
• the borrowed book
• Home Reading Booklet
• My First Dictionary
• Tape or CD with a recording of the text of the borrowed book (if necessary).

8.4 Roles and Responsibilities
8.4.1 Teachers
The teachers will:
• set up the returning and borrowing procedure (see 8.4 Procedures for
Borrowing Books) for all the students involved in the PLP-R (KS1). This
procedure must suit the school’s particular situation including time and staff
available
• organise a system for storing the levelled books and unleveled booklets
• organise for the classroom assistant (CA) or a student monitor to assist
students with the returning of books at other times or during the Literary
Sessions. Other times could be before or after school or during lunch and
recess times
• organise for the teacher team to assist students with the borrowing of books
• make copies of the Home Reading Record sheets, enough for individual
students, and place them in a class folder
• give the Parent Guidelines to the parents before and/or with the first borrowed
book/booklet about the HRP (see Appendix 8.2)
• send home a questionnaire (see Appendix 8.3) for collecting information
about the student’s home reading environment. This questionnaire will help
teachers decide on the support that some students may need to ensure the
success of the HRP
• make sure each student has a home reading bag
• provide opportunities for students to develop a home reading routine during
the Setting Up Stage by organising for students to borrow either unlevelled
booklets (see the Units of Work) or books that are available in the class or
school library for students who can read a certain amount of English
• organise for the Native English-speaking Teacher (NET), if necessary, to
make recordings of the vocabulary in the unlevelled booklets that can be sent
home with the booklets as tapes or CDs
• use the Reading Skills Profile and other forms of assessment, including the
sampling process (see Section 7: About the Starter Kit of Books), to help the
teachers decide on the reading levels of the students. Once these are known,
the teaching team can guide students to choose books to take home at their
Independent level, i.e. they can read almost every word – 96% accuracy
• decide when it is appropriate for their students to begin taking home books
from the Starter Kit of Books. Teachers should continue to send home an
unlevelled booklet until a student can read independently a book at Level 1
• make sure the quantity of homework has been adjusted to allow time for
students to read at home
• provide opportunities for students to conference periodically about their book
choices – suggested questions are detailed in 8.3.4 below.
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8.4.2 Classroom Assistant (CA)
The CA will:
• organise the collection from a designated place of the returned home reading
books and replace them where they are normally stored before the Literacy
Session
• instruct and supervise student monitors to help with the borrowing and
returning procedure (if monitors are being used)
• check each student’s Home Reading Booklet to make sure the student and
the parents have made entries
• conference with the students periodically about the books they have taken
home and read
• record the name of the borrowed book in each Home Reading Record sheet
which will be kept in the class folder
• periodically file each Home Reading Record sheet into each Student’s
Portfolio.

8.4.3 Students
Each student will:
• take home book at least once a week to read independently
• read the book to himself/herself and also aloud to someone at home
• spend at least 10-15 minutes a day reading, either the home reading book or
other books in English
• read the book aloud to someone else, e.g. a friend, sibling, parent, pet or
favourite toy
• talk about the book to someone at home
• look after the borrowed book
• pack the home reading bag, making sure it contains the borrowed book, the
Home Reading booklet and the tape or CD (if included)
• return and borrow a book once a week
• return the book to the assigned place before the Literacy Session
• select a book with guidance from the teacher or CA at the organised time.

8.4.4 Parents/Guardians
Parents/Guardians will:
• spend time reading to/with their children everyday
• show their child how to take good care of the borrowed books and remind
him/her to do so
• make sure their child returns the borrowed book before each Literacy Session
• complete and sign the entries into the child’s Home Reading Booklet
• help their child write words the child can read in My First Dictionary
• help their child pack the home reading bag on the day the home reading book
needs to be returned
• support the development of their child’s English reading skills and strategies
• share with their child his/her reading successes
• encourage their child to read independently and silently
• provide a quiet, comfortable space for reading
• provide other sources of English reading material.
See Section 9: Parent Support for more details about the roles and responsibilities of
parents.
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8.4.5 Home Reading Conferencing
The following are a list of suggested questions that the teachers or the CA may use
for a discussion of books read at home. Teachers will need to target the learning of
the meaning and use of these questions and will choose those that are appropriate
for the English ability levels of their students.
•
•
•
•
•
•
•
•
•
•

Was it a story or a book about information?
Was it easy to read?
Did you like the story? Why?
Did you have any difficulties? What were they?
Will you read it again? Why?
What was your favourite page? Why?
What was the book about?
Who would like to read this book?
Did you share this book? Who with?
What did you do when you came to a word you didn’t know?

8.5 Procedure for Borrowing Books
Teacher/CA/monitor makes sure books have
been returned, checks the entries in the
Home Reading Booklet and then replaces
them where they are usually stored in the
Reading Room before the Literacy Session.

After a week, the students
return their books to a
designated place for their
class before the Literacy
Session.

Each student selects a book during the
Literacy Session with guidance from the
teacher/CA/monitor. Student’s name
and book name are recorded in the
Home Reading Booklet.

8.6 When to Start?
The Home Reading Programme needs to be established and this may take some
time. Students need to be able to read a few words and parents need to be informed.
It is probably better for P1 students to begin a Home Reading Programme in the
second term, after they have been matched to book levels.
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Section 9: About Parent Support
9.1 Introduction
Parents can help lay strong foundations for their children’s future learning. They can
play an active role in preparing their children for school as well as supporting them
during the school years. A secure and loving home environment will develop a child’s
willingness to learn. A child will also benefit from a home and community life that
provides a variety of stimulating experiences as well as access to knowledgeable and
experienced people, e.g. parents, older siblings, grandparents, carer, religious leader,
music teacher
Research shows that children’s success at school is influenced positively by the
following factors:
•
•
•
•

supportive parental behaviour such as love, understanding, encouragement
and acceptance that will develop the child’s confidence in coping with
unfamiliar and challenging situations as well as in new learning
positive role models, e.g. children enjoying imitating their parents
parental acceptance and encouragement of good habits for learning
stimulation of curiosity for learning.

The development of literacy begins with the child’s first attempts to communicate with
people in his/her family. The child’s family is the most important influence on the
development of literacy during the first, formative years before school begins and
during the first few years.
The PLP-R (KS1) recognises the importance of parental support for literacy and
especially for the child’s reading development, not only in their first language but also
in their second language.

9.2

At Home

At home, parents can provide their child with support in learning to read in their first
language and in English. The following strategies are examples of ways they can
support their child at home.

Being a good role model for their children by reading themselves
•
•
•
•
•

Setting a good example as a reader, e.g. reading every day at home, including
Chinese magazines, books or newspapers, adding to a home library
Involving their child with reading, e.g. pointing out words, discussing pictures,
reading aloud in English, Putonghua or Cantonese
Involving their child in the selection of reading material, e.g. going to the
bookshop or library together
Sharing books and common interests
Showing their child how to care for books and how much they value their own
collection.
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Providing a conducive home reading environment
•
•
•

Creating a book-rich environment at home
Setting up a quiet reading area or corner at home
Providing conducive reading times by turning off the television, encouraging
younger children to play quietly and keeping the reading time relaxed,
comfortable and pleasurable
Having a collection of familiar and favourite books at home for their child to
revisit regularly
Having a range of reading material at home that their child can enjoy browsing
through, even if he/she cannot read the material independently
Taking their child to events, such as storytelling events held in the local library
Guiding their child with the selection of a good book that is at their child’s
reading ability level, i.e. looking at the front and back cover and then inside the
book to decide if it is interesting and whether it is too easy or too difficult (their
child can read just about every word)
Guiding their child to select books that are not too difficult
Watching English TV programmes with their child, e.g. cartoons, educational
programmes, documentaries.

•
•
•
•

•
•

Reading with their children
•
•
•
•
•
•
•
•
•
•

•
•

Making reading fun – a time that the parents and their child can enjoy
together
Encouraging the habit of reading by setting aside regular times, about 10 to
15 minutes a day to read
Reading a variety of books every day, such as a home reader from school, a
bedtime story book, a library book or an ‘old favourite’
Reading aloud to their child so he/she will learn the pleasure of the spoken
language and of text read aloud
Asking their child to read to them
Asking a friend or relative to read aloud to their child
Organising for their child to listen to books on tape, while he/she is looking at
or reading the book either with the use of headphones or by involving all the
family in listening to the recording
Listening to their child read, not so they can correct him/her but to develop
their child’s confidence in being able to read
Encouraging their child to read silently on his/her own
Helping their child when he/she comes to an unfamiliar word (before telling
him/her the word) by making suggestions, such as he/she makes a guess,
searches the pictures for a clue, sounds out the first letter or reads on then
tries again
Developing their child’s vocabulary by encouraging their child to enjoy reading
and rereading a book, as this is an effective way to learn vocabulary
Giving positive reinforcement to encourage more reading, e.g. praise,
continuing with reading time together, buying another book by a favourite
author or about a favourite topic.

Talking about a book
•

Talking about a book (but not every time) in English or Cantonese after their
child has read it
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Sometimes going through the book their child has read again or at least part
of it and discussing what has been read or at least looking at the pictures
together
Asking questions, such as:
• Did you like the book?
• Why did you like it/not like it?
• What was your favourite page?
• What was it about?
• Who were the characters (if it is a story)?
• What did you learn from the book?
• Has anything like this happened to you?
• What else do you know about the topic?
• What did you do when you came to a word you didn’t know?
• Who else would like this book? Why?
Relating the book that has been read to their child’s experiences or
knowledge of the topic
Developing their child’s oral language skills by talking about the book or
related topics.

At School

At school, parents can support their child’s reading development in many ways,
including:
• Supporting the implementation of the PLP-R (KS1) in their child’s class
• Attending information sessions about the PLP-R (KS1)
• Understanding and supporting their child’s progress and achievements in
reading in Chinese and in English
• Understanding and supporting the school’s use of different teaching
approaches and assessment
• Sharing with their child his/her reading successes at school
• Understanding and supporting the Home Reading Programme (HRP) (see
Section 8: About the Home Reading Programme for more details)
• Becoming involved with whole school and classroom projects and events to
foster positive reading environments, e.g read-a-thons, book or reading clubs,
putting up displays, having a cake stall to raise money for books
• Becoming a Reading Mum or Dad at school and reading with students in the
classroom or other places in the school, such as the library
• Going on excursions with teachers and students to places, such as libraries,
museums, art galleries.
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Section 10: About an Integrated English Language
Programme (Integration Stage)
10.1 Introduction
The PLP-R (KS1) has been designed to take up one double and one single lesson of
the school’s English Language Programme for P.1. Teachers will need to consider
how to fit the PLP-R (KS1) into their existing English language programme as part of
the Reading Workshop allocation without overloading these programmes.
In the proposed Reading Workshops, which take up about 40% of English lesson
time and can be extended beyond that lesson time, teachers are expected to provide
learners with plenty of opportunities to listen, speak and write based on the reading
materials.
English Language Curriculum Guide (P1-P6), 2004. p 112.

It is recommended that teachers make decisions before the school year begins about
how the PLP-R (KS1) can become a part of their programmes in a balanced way.
The teachers will need to look at the textbooks and other resources they are using,
and decide if they will:
• integrate the PLP-R (KS1) so that the learning and teaching content in the
Units of Work are part of the English language programme, e.g. for review or
consolidation of Literacy Session content
• integrate the teaching of literacy/language skills, using teaching strategies,
suggested in the PLP-R (KS1) and in Hong Kong curriculum documents, into
their English language programme.
• create ‘curriculum space’ for the PLP-R (KS1) along with the General English
Programme by adapting their General English resources, e.g. textbook
Teachers help the pupils to learn to read and read to learn through careful selection
of reading materials that share some commonality with the learning going on in the
General English Programme and that are conducive to the development of specific
reading skills and strategies.
English Language Curriculum Guide (P1-P6), 2004. p 112.

After developing ways of integrating the PLP-R (KS1), teachers may consider going
much further and developing their own school-based curriculum, including the
learning and teaching of literacy/language skills. Section 11 of this Manual provides
more details about school-based curriculum development. The PLP-R (KS1)
Programme Materials will support the development of curricula that will provide
opportunities for the learning and teaching of literacy/language skills.

10.2 Guidelines for the Third PLP-R Lesson
Using available PLP-R resources:
Teachers are not provided with specific lesson plans for the third PLP-R lesson. The
AT will support the teachers during co-planning sessions to plan for the third lesson.
Teachers should take the opportunity to consolidate reading skills through revisiting
the reading strategies, e.g. graphophonic, syntactic and semantic. There are a wide
range of resources available to support with this. Below are some suggestions how
teachers may use the resources.
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Revisit High Frequency Words and Phonics, songs, chants, rhymes and
games taught in the double lesson
Revisit High Frequency Words and Phonics and do one or more of the
reading activities that match the big book being taught from the Games CDRom
Revisit High Frequency Words and Phonics taught in the double lesson.
Students then read independently / to an adult / buddy reading
Revisit vocabulary taught in the double lesson and provide further
opportunities for students to practise instructional and functional language
while participating in pair or group work, e.g. playing games
Use the Unlevelled booklets - First Batch to reinforce high frequency words
and other vocabulary that students have experienced in other English lessons.
These books can be used for Independent and Home Reading
Revisit the stories told in the Storytelling Session
Revisit the books that have been read aloud in previous sessions
While students are working on the above activities, the teacher/s can take the
opportunity to carry out more individual assessment
While students are working independently on a reading activity (Games CDRom) the teacher can carry out Guided Reading with a group

Using GE Lessons Links:
Teachers can use the third lesson to plan and develop the suggestions from GE
Lessons Links in the Units of Work, e.g. make an origami book using the same
language structures of the big book being taught.

Using the Shared Reading Text:
Teachers can use the third lesson to extend the students’ reading skills by planning
and developing further activities with the Shared Reading text as the starting focus.
Below is an exemplar of lessons for Sleepy Zoo.
Third Lesson Exemplar (Sleepy Zoo)
Week 1
Week 2
Week 3

Reading
Activities for
extension

Week 4
Week 5
Week 6
Week 7
Week 8
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Role play the sentences they are reading using masks/head
bands/puppets (whole class)
Role play the sentences they are reading using masks/head
bands/puppets (group)
Bring in favourite bed time animals and use language structure to
retell story (whole class)
Bring in favourite bed time animals and use language structure to
retell story (in group)
Readers’ Theatre to retell the story shared during the Storytelling
(whole class)
Readers’ Theatre to retell the story shared during the Storytelling
(group)
Using taught HFW and content words in big book to produce extra
sentences for students to read (whole class)
Using taught HFW and content words in big book to produce extra
sentences for students to read independently
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Responding
to the text

Week 4
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Draw a favourite bed time animal and name it
Draw a picture and write a sentence of their favourite part of the
story
Use the language structure in the big book to write their bed time
sequence as a class
Use the language structure in the big book to write their bed time
sequence in groups

Week 5

Retell and rewrite the story ending (whole class)

Week 6

Retell and rewrite the story ending (in group)

Week 7
Week 8

Students use taught HFW and content words in big book to produce
extra sentences (whole class)
Students use taught HFW and content words in big book to produce
individual books

10.3 Integrating the PLP-R (KS1)
Teachers may decide to integrate aspects of the PLP-R (KS1) with their General
English Programmes. The Units of Work support this by providing information about:
• the Hong Kong curriculum modules that match up with the content of the Unit
of Work
• a section called General English Lesson Links that provides ideas for
developing further the learning and teaching in the Unit of Work to include
other opportunities for the learning and teaching of the English language as
well as the literacy/language skills.
Teachers can look for matches between the Language Objectives in each Unit of
Work and the Language Objectives in their schemes of work and find ways of
adapting the textbook and other resources to develop further the learning and
teaching included in the Units of Work or in the General English Programme.

Quality vs Quantity
When planning any integration, teachers will need to keep in mind these essential
elements:
• Time and space (flexibility) in the timetable to co-plan effectively
• Collaboration between those involved in the planning (enthusiasm,
commitment, responsibility)
• Creative and innovative strategies to use for planning, resource development
and adaptation and for the learning and teaching – see Appendix items for
Section 11 for ideas about planning and the Resource Package for more
ideas about planning and textbook adaptation and learning and teaching
ideas
• A communicative approach to learning and teaching
• A lesson structure that suits the teachers and the students
• Critical thinking (analysing, evaluating) opportunities for students so that they
can learn essential strategies for lifelong learning
• Mutual respect among those planning so that everyone feels they can
contribute and their ideas will be valued
• Reflection on teaching practice and student progress and achievements
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Commitment to the planning and implementation of the curriculum changes
by all the teachers involved.

The knowledge, skills, activities, lesson content and the learning, teaching and
assessment processes that are being developed and used in the PLP-R lessons
could be integrated daily in the General English lessons. Students will be more likely
to develop the skills and strategies used in the PLP-R (KS1) Literacy Sessions if they
are used more frequently than two lessons a week. These skills and strategies could
be part of any section of General English lesson. They do not necessarily need to
take up a significant amount of the General English lessons’ time, e.g. a few minutes.
As the teachers and students become more confident, the skills and strategies could
become a significant part of every lesson.
Some PLP-R skills and strategies and associated activities, e.g. phonics, high
frequency words, songs and rhymes, can be implemented quickly and effectively.
Others, such as the use of a range of assessment techniques, including the use of
student portfolios, will take longer to implement. Teachers should plan collaboratively
for both short-term and long-term integration with the General English lessons.
The following are specific examples of PLP-R (KS1) skills, strategies and activities
based on the Setting Up Stage Component Objectives and Units of Work that could
be integrated with General English lessons:

1. Teaching Reading
• Revise the date/day/weather
• Revisit phonics activities
• Practise the high frequency words
• Sing or say the songs and rhymes
• Talk about the students’ prior knowledge and experiences about the topic of the big
book
• Talk again about the understandings of the cover, including the title, author,
illustrator
• Pre-teach or revisit vocabulary from the big book
• Revise book conventions, e.g. information on the cover, holding the book correctly
• Model and use reading strategies, e.g. discuss the cover of the book, make
predictions about the cover, do a picture walk, skim the text, focus on one reading
strategy at a time, practise word attack skills for unknown words (e.g. sound it out,
look for words within the word, match word to picture, re-read, read on), ask
comprehension questions
• Provide activities about the structure and features of the text in the big book, e.g.
layout, content, text type organisation, vocabulary, language focus, letters, sounds,
punctuation
• Complete activities, e.g. sequencing pictures, acting out parts of the story
• Play games, e.g. bingo
• Display and refer to objects, props and vocabulary cards for Storytelling, Reading
Aloud and Shared Reading
• Retell a story or read again the big book
• Tell a story using props
• Read aloud familiar and unfamiliar books
• Set up and display a selection of books and booklets (from the Units of Work)
• Provide opportunities for Independent Reading or sharing books with others
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2. Assessment
• Use a range of assessment techniques to gather information about student
progress and achievement
• Make decisions about individual needs
• Track student learning on the Reading Skills Profile
• Develop and maintain Student Portfolios with evidence of student learning, e.g.
work sheets, student writing
• Use portfolios and profiles to report to stakeholders, e.g. parents, principals, panel
chairs, about student progress and achievements

3. Classroom Management
• Reinforce instructional and functional language
• Reinforce routines for students using resources and equipment, e.g. collecting and
returning scissors, using listening posts
• Establish collaborative routines for keeping work areas tidy, including putting things
back where they belong
• Reinforce rules and expectations
• Display rules
• Use the same zero noise signal
• Use the same noise level rules
• Use the same positive reinforcement systems (rewards/sanctions)
• Use group work activities

4. Environment
• Continue to use resources, such as word cards, vocabulary cards, picture cards,
bingo boards, phonics fans
• Maintain the same filing systems for teacher resources, student records, e.g.
Reading Skills Profile, cue cards
• Organise furniture for group work and allocate seating
• Establish a class library by acquiring, storing and displaying appropriate texts for
different abilities, needs, interests, e.g. books, magazines, posters, picture cards
• Label areas, furniture, equipment and objects inside and outside the classroom, e.g.
shelf, door, window, board, computer
• Set up a thematic display related to the current General English topic
• Display and use the same charts, e.g.
– Group names
– Alphabet
– Days of the Week
– Colours
– Numbers 1-10
– Phonics tree
– Word Wall - vocabulary from the book, Unit of Work
– High frequency words
– Instructional language
– Functional language
– Rule of the Week
– Praise of the Week
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10.4 Integrating the Teaching of Literacy/Language Skills
Teachers may decide to integrate teaching strategies included in the PLP-R (KS1) as
well as in Hong Kong curriculum documents to develop not only reading skills but
also listening, speaking and writing skills in English.

10.5 Creating Curriculum Space
If teachers are using textbooks or other resources then, before making any changes
to their current programmes, teachers need to:
• keep the Learning Targets and Objectives of a Key Stage in mind and identify
the focus of each unit or module
• match the General English content against the school’s English curriculum
and make sure there is a balanced coverage of the Learning Targets and
Objectives.
English Language Education Key Learning Area Curriculum Guide (P1-S3), 2002. pp 116-117.

Teachers will need to look for opportunities to:
• Omit certain parts of the textbook – the more able learners may skip the easy
parts and the less able learners may skip the more difficult parts
• Use different parts of the textbook flexibly for different groups of learners –
the parts that overlap with what has already been taught should be omitted;
the parts that are insufficient should be supplemented with other materials
• Adapt the activities to make them more attractive to their learners – the
interesting activities can be extended to promote further learning; the less
interesting can be modified or removed.
English Language Education Key Learning Area Curriculum Guide (P1-S3), 2002. pp 116-117.

Teachers may consider omitting:
• single tasks or activities
• units
• supplementary books, e.g. listening, general English, grammar, creative
writing, guided writing, fun readers, reading and writing tasks and projects
• dictation.
They may consider:
• Replacing activities, units or resources
• Re-sequencing the order of units
• Amalgamating units from the textbook into a module
• Developing themes based on modules in the textbook that use the same
language functions.
The diagram below shows different decisions that could be made about textbook
adaptation.
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The Processes of Textbook Adaptation
Content
yes
Methods
suitable?

use

no

adapt

replace

omit

add

Making the Most of Your Textbook, Neville Grant, Longman, 1987
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Section 11: About Achieving the Independence Stage
11.1 Introduction
The PLP-R (KS1) has been designed to support teachers in the development,
ultimately, of their own integrated programmes with a focus on reading. Teachers can
use the Units of Work throughout the year but eventually they will need to develop
literacy/language programmes with a focus on reading that will better suit their school,
teachers and students’ requirements and include their own units of work.
The following documents produced as part of the PLP-R (KS1) will provide schools
with information to help them develop their reading programmes. These are:
• The Component Objectives for the Setting Up and Implementation Stages
• The Reading Skills Framework
• The Reading Strategies Overviews
• The Text Type Overviews
• The Units of Work
• The Resource Packages.
Other documents and resources schools will need are:
• The English Language Education Curriculum Guide (P1-P6), 2004
• Curriculum reference material (see References Section in this Teacher
Manual)
• School Overviews for English, e.g. P.1 – P.6 overviews, grade overviews, Key
Stage overviews
• Resources, such as texts, including big books for Shared Reading
• Resources, such as word cards, games, magnetic letters
• Readers at different levels for Guided, Independent and Home Reading
• Other resources and reference material.
Teachers can use the Units of Work as models for the learning and teaching
sequences, assessment and activities of their own units. Soft copies of this template
are available in the Resource Packages. The template can be adapted, depending
on the learning and teaching sequences and the teaching strategies the teachers
decide to plan.

School Overviews for English
Teachers should spend time developing curriculum overviews. These overviews
should provide teachers with a balanced, overall, progressive picture of what has
been taught before, what will be taught in the future, and what should be taught
during a Key Stage and at a particular grade level. The overviews must incorporate
recommendations from the Hong Kong curriculum documents and should provide
teachers with the framework for their own balanced school-based curriculum.
Overviews ensure that important and appropriate learning and teaching opportunities
are included in a programme at the right time and in a balanced way.
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Hong Kong Curriculum Recommendations
When planning school-based curriculum development, schools will need to consider
the requirements of the Hong Kong curriculum documents, including the
recommended components of the English language programme:
• General English Programme
• Reading Workshop
• Intervention Programme
• Enrichment Programme.
The PLP-R (KS1) supports the development of a school’s Reading Workshop
component. When schools are planning their own Reading Workshop component,
they will need to consider how to expand the PLP-R (KS1) to provide more
opportunities for teaching reading as well as listening, speaking and writing. They will
also need to decide how to integrate the teaching of literacy/language skills into the
other components of their English language programme.
The Hong Kong curriculum documents recommend that teachers consider the
components and the relationship of these with the:
• Learning Targets and Objectives
• resources available
• learning time available.
The documents also recommend that schools:
• build on existing good practices in English language teaching
• adopt a learner-centred approach to encourage learner independence
• provide greater opportunities for learners to use English for purposeful
communication, both inside and outside the classroom
• provide opportunities and the environment for learning and practising
• use a variety of text types
• make greater use of literary or imaginative texts to develop critical thinking
and encourage free expression and creativity
• promote language development strategies, values and attitudes that are
conducive to effective independent and lifelong learning.
The Hong Kong curriculum documents provide a curriculum framework with all the
detail necessary to implement the recommended directions. This framework is
summarised in Appendix 11.1, English Language Curriculum Components.

11.2 Steps to Achieving Independence
When planning school-based curriculum development, schools need to go through a
series of steps. These steps are:
• Identify a need
• Identify a school-based curriculum development team – roles and
responsibilities
• Diagnose needs
• Consult curriculum documents
• Establish aims and objectives for the curriculum project
• Establish timelines
• Identify approaches
• Identify resources
• Develop school-based curriculum
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Select objectives, content, assessment activities and strategies
Develop lesson plans
Implement learning and teaching
Evaluate the school-based curriculum.

The steps are described in more detail in Appendix 11.2, Steps to Develop Schoolbased Curriculum.
The Hong Kong curriculum recommends that the school-based curriculum team
identifies their curriculum needs by finding out more details about:
1.
2.
3.
4.
5.
6.

School Context/Culture
Student Needs, Abilities and Interests
Teacher Readiness
Resources Available
School-based Curriculum Goals
EMB Support.

Appendix 11.4 School Considerations provides more detail about these areas.
School-based curriculum needs to be the result of a common vision held by the
people who will be involved in its development. School-based curriculum
development takes time, effort and commitment. It cannot be achieved unless the
effort is collaborative. However, school-based curriculum provides more specifically
for a school’s needs. Teachers and other stakeholders who have been involved with
the development process will be more committed to its implementation. Teachers will
gain more satisfaction from the teaching involved and students will benefit more from
learning that is relevant.
An integrated, school-based approach to the teaching of English that includes
opportunities for developing literacy/language skills will benefit the students. It is not
enough to learn the vocabulary and grammar of a language, learners also need to be
taught to communicate through listening, speaking, reading and writing. It is the
responsibility of teachers and school authorities to provide these opportunities in
ways that are relevant to the student and that can be applied outside the classroom
to the students’ community, school and home contexts.

11.3 Creating a School-based Unit of Work
The four PLP-R (KS1) stages are not linear so the development of a school-based
unit of work could start in the Implementation or Integration Stages if the teachers
were ready to do so (see Section 1.6.1 Stages). Teacher readiness would entail:
1. the achievement of most of the Setting Up and Implementation Stages Exit
Descriptors
2. successfully adapting a current PLP-R (KS1) Unit of Work to cater for the
school’s needs (see Section 6)
3. successfully integrating appropriate PLP-R (KS1) Component Objectives and
the GE Programme.
The development of a school-based unit of work with a focus on reading would need
considerable collaborative planning by the teaching team (for more information about
collaborative teaching and planning see Appendices 4.1, 4.2, 4.3, 4.4, 4.5). Below
are the steps necessary to help with this.
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Steps
1.

Use the HK Curriculum and the school’s KS1 schemes of work/ textbooks
to do a scope and sequence of the learning and teaching for the relevant
year level (P1 or P2). Headings should include – text type, phonics, high
frequency words, key words, language forms, reading skills, types of
teaching strategy for reading, reading activities, reading worksheets,
Language Arts activities and classroom language [instructional and
functional].

2.

Select an appropriate big book for Shared Reading. Use the scope and
sequence as reference, list the possible learning and teaching
opportunities. Ensure that new skills, especially those for developing
reading, are included and previously taught skills are revisited.

3.

Select appropriate books for the Storytelling and Reading Aloud [and
Guided Reading if necessary].

4.

Develop the Unit of Work based on the PLP-R Unit of Work Template.

5.

Create the resources to support the Unit of Work.

The development of the school-based literacy/language programme could follow this
progression:
1. Use a non-PLP-R big book and develop a unit of work based on PLP-R Unit
of Work framework
2. Use a non-PLP-R big book and develop a unit of work based on PLP-R Unit
of Work framework, including more General English content and more
incidental listening, speaking and writing activities
3. Extend the learning and teaching focus of a school-based unit of work to
include the development of writing, speaking and listening skills
4. Develop a school-based English language programme that integrates the
learning and teaching of language skills with General English.

11.4 Curriculum Overviews
These overviews can be used by the teachers to develop their own Units of Work.

Reading Strategies Overviews
These overviews (Table 11.1) provide teachers with more information about the
reading strategies that students in Key Stage 1 should be exposed to initially and
then gradually explicitly taught.
There is no definite sequence to the teaching of each of the strategies, rather it is
better that the learning and teaching relates to the context of the Shared Reading text.
When teachers plan their own reading programme, they will need to make sure that
they provide opportunities for their students to develop a balance of the reading
strategies for Key Stage 1 within the context of their reading programme.

© NET SECTION, EMB, HKSARG

106

Section 11: About School-based Curriculum Development

Primary Literacy Programme – Reading (KS1)

Teacher Manual

Text Types Overview
This overview (Table 11.2) provides more information about the structural
organisation and language features that students in Key Stage 1 should be exposed
to and then gradually explicitly taught.
It must be pointed out that students in Key Stage 1 are not expected to write any of
the text types independently except for some simple exchanges, such as a birthday
card. Rather, the students should be exposed to a variety of text types and the
different structural and language features should be pointed out. Teachers can jointly
construct examples of text types with their students if they think their students would
understand the processes involved.
Teachers will find these overviews useful when they are planning their own schoolbased reading programmes.

Developing Generic Skills in the English Language
The Hong Kong curriculum documents stress the importance of incorporating the
nine types of generic skills to enable students to ‘learn how to learn’. Teachers will
find the overview in Table 11.3 to be a useful reference when planning their schoolbased curriculum. It will be necessary to provide opportunities for students to develop
these skills as part of their learning and teaching programmes.

Dimension Targets for English Language
The Hong Kong curriculum documents provide ‘interrelated strands’, which used to
be called ‘dimensions’, as ‘content organisers’. The major function of the
recommended content is to develop ‘knowledge, skills, values and attitudes as a
holistic process’. Table 11.4 provides an overview of the three strands: Interpersonal,
Knowledge and Experience. This overview will provide teachers with a reference
when planning their school-based curriculum. Providing content from each of the
strands will ensure students have opportunities for:
• Creative personal responses and expression
• A broader and more balanced English language curriculum
• Insights into the nature of literature in English.
English Language Education Key Learning Curriculum Guide (P1-S3). 2002

The tables following are:
11.1 Key Stage 1 Reading Strategies Overviews
11.2 Key Stage 1 Text Types Overview
11.3 Developing Generic Skills in the English Language
11.4 Dimension Targets for English Language
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Table 11.1

Key Stage 1 Reading Strategies Overviews
1. Graphophonic Reading Strategies Overview
Students will recognize the letter/sound relationships of:
•
•
•
•
•
•
•
•
•
•
•
•

Level
II

upper and lower case letters
initial letters/sounds, i.e. a to z
initial consonant digraphs, e.g. ch, sh, th, wh
initial two-letter blends, e.g. bl, br
final letters/sounds, i.e. a to z
final blends, e.g. ck, ss, ll
medial short vowel sounds, e.g. cat, leg, pig, hot, cut
cvc words, e.g. cat, dog, run
onsets / rimes, e.g. c-at, sh-op, b-all
cvcc words, e.g. duck, milk, ball
final consonant digraphs, e.g. ch, sh, th, wh
long medial vowels, e.g. ai, ay

Level
III

Ö
Ö
Ö
Ö
Ö
Ö
Ö
Ö
Ö
Ö

Graphophonic Reading Strategies Overview - Phonological
Students will recognise:
•
•
•
•
•
•
•
•
•
•
•
•
•

Level
I

that sentences are made up of words
initial sound in words
words that start with the same sound
final sound in words
words that rhyme
medial sound in words
that words are divided into sounds
that sounds can be blended to make words
that one syllable words are divided into onsets and rimes
that two words can combine to make one word
that new words can be made by adding a letter/s
that new words can be made by substituting a letter/s
that large words are made of syllables

Level
I

Level
II

Level
III

Ö
Ö
Ö
Ö
Ö
Ö
Ö
Ö
Ö
Ö
Ö
Ö

To be exposed to and gradually explicitly taught
during Key Stage 1
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Key Stage 1 Reading Strategies Overviews
Graphophonic Reading Strategies Overview - Graphological
Students will recognise:
•
•
•
•
•
•
•
•
•
•
•
•

Level
III

Ö
Ö
Ö
Ö
Ö
Ö
Ö

Level
I

Level
II

Level
III

Ö
Ö
Ö
Ö

picture/text relationships
picture/word relationships
vocabulary, e.g. key words
prior knowledge

3. Syntactic Reading Strategies Overview
Students will gain meaning through:
•
•
•
•
•
•

Level
II

book conventions, e.g. layout
concepts of print, e.g. directionality
that sentences are made up of words
words are made up of letters
upper and lower case letters
letter style, size and shapes
sight words, e.g. high frequency, key words
letter clusters, e.g. syllables, affixes, onsets, rimes
that two words can combine to make one word
that new words can be made by adding a letter/s
that new words can be made by substituting a letter/s
small words in larger words

2. Semantic Reading Strategies Overview
Students will gain meaning through:
•
•
•
•

Level
I

Level
I

language forms, e.g. nouns, verbs, adjectives
formulaic expressions
punctuation
letter clusters
sentence structural patterns
types of sentence

Level
II

Level
III

Ö
Ö
Ö
Ö
Ö
Ö

To be exposed to and gradually explicitly taught
during Key Stage 1
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Table 11.2

Key Stage Text Types
To be exposed to and/or explicitly taught during Key Stage 1:
Text Types
Examples and Structural and Language Features
Level I

Narrative Texts - literary
Examples: cartoons, comics, fables, fairy tales, poems,
rhymes, songs, stories
Structural Features
• Orientation - introducing the characters
• Complication - a problem that changes the way
things were
• Sequence of events
• Resolution - problem is resolved
Language Features
• Past tense
• Nouns for characters and for setting
• Adjectives describing character, setting
• Time connectives to sequence events
• Saying and thinking verbs
• Action verbs

Level II

Level III

• Teachers read aloud a variety of
narratives and point out the detail
about characters, setting and events
mainly through the illustrations. They
point out some basic language
features, e.g. adjectives describing a
character’s appearance.
• Students can retell and act out events
from stories they have heard.
• Students can jointly construct simple
narratives with the teacher.

Narrative Texts - non-literary
Examples: diaries, personal recounts
Note: There is no complication, personal comments are
made, and there is a sequence of events.

Information Texts
Examples: charts, coupons, expository, forms, labels,
leaflets, lists, menus, notices, descriptions, picture
dictionaries, product information, riddles, signs, tables,
timetables
Structural Features
• Introduction
• Description
Language Features
• Nouns
• Relating verbs, e.g. are, is
• Action verbs
• Timeless present tense
• Pronouns

Explanatory Texts

• Teachers read aloud explanations and
point out details, such as photographs,
pictures, diagrams, flow charts and
steps. They point out some basic
language features, e.g. topic words butterfly, cocoon, eggs, caterpillars.
• Students can jointly construct brief
explanations with the teachers about
familiar topics in the form of labelled
flow charts.

Examples: captions, illustrations
Structural Features
• Introduction
• Sequence of events
Language Features
• Action verbs
• Simple present tense
• Nouns
• Connective words, e.g. and, then
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• Teachers read aloud information texts
and point out details, such as labels
pictures and diagrams. They point out
some basic language features, e.g.
action verbs - Lions run fast; They eat
meat.
• Students can give simple spoken
descriptions of familiar things.
• Students can jointly construct
information texts with the teacher about
a specific topic, e.g. ducks.
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Key Stage Text Types
To be exposed to and/or explicitly taught during Key Stage 1:
Text Types
Examples and Structural and Language
Level I
Features

Exchanges

Level III

• Teachers read aloud exchanges and point out
details, such as layout and purpose of illustration.
They point out some basic language features,
e.g. Thinking verbs - I hope you have a happy
holiday.
• Teachers can model the layout and text of
exchanges, such as a card or postcard
• Students can read simple exchanges such as a
card or note.
• Students can jointly construct exchanges with the
teacher.
• Students can independently construct and read
simple exchanges about familiar events, such as
cultural events or holidays.

Examples: cards, conversations, notes,
messages, personal letters, postcards
Structural Features
• Simple statement/s
• Personal comments
Language Features
• Present or past tense
• Saying or thinking verbs
• Action verbs
• Imperative verbs
• Nouns, noun groups
• Adjectives

Procedural Texts
Examples: directions, illustrations
Structural Features
• A goal or purpose
• Materials needed
• Steps
Language Features
• Imperative (command) verbs, e.g. mix, put
• Action verbs
• Time connectives
• Adverbials to express time, place and
manner, e.g. carefully, for 5 minutes

Persuasive Texts

• Teachers read aloud procedures and point out
details, such as materials, steps and labels. They
point out some basic language features, e.g. use
of imperatives - Open the door; Sit down.
• Students can draw and sequence basic steps for
basic procedures.
• Students can jointly construct spoken and written
procedures with the teachers about very familiar
classroom and home activities, e.g. recipes,
rules.

• Teachers read aloud persuasive texts and point
out details, such as pictures. They point out some
basic language features, e.g. modal verbs - We
must save the forest!
• Students listen to and express points of view
about familiar issues.
• Students can jointly construct brief persuasive
texts with the teachers about very familiar topics.

Examples: advertisements, posters
Structural Features
• Statement/s of position
Language Features
• Relating words, e.g. is, are
• Action verbs
• Modal verbs, e.g. must, can, may
• Connectives, e.g. first, second
• Thinking verbs, e.g. think, hope, believe
• Present tense
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Table 11.3

Developing Generic skills in the English Language
Key Stage 1 learners will learn to:
Descriptors of expected achievements across the school curriculum

Level I Level II Level
III

Collaboration Skills
Understanding working relationships
•
Clarify and accept various roles and responsibilities of individual members in a team and will be
willing to follow team rules
•
Recognise that individuals as well as the team have to take the consequences for their own
actions
Developing attitudes which contribute to good working relationships
•
Be open and responsive to others’ ideas; appreciate, encourage and support the ideas and
efforts of others
•
Be active in discussing and posing questions to others, as well as in exchanging, asserting,
defending and rethinking ideas
•
Recognise and avoid stereotypes; withhold premature judgment until the facts are known
•
Be willing to adjust their own behaviour to fit the dynamics of the group
Achieving effective working relationships
•
Select a strategy and plan cooperatively to complete a task in a team
•
Understand the strengths and weaknesses of members and build on the strengths to maximize
the potential of the team
•
Liaise, negotiate and compromise with others
•
Reflect on and evaluate the strategy used by the group and make necessary adjustments

Communication Skills
•
•
•

Comprehend and act appropriately on spoken instructions
Use clear and appropriate means of communication, both verbal and non-verbal, to express
meaning and feelings
Read and write simple texts

Creativity
•
•

•

Strengthen creative abilities: fluency, flexibility, originality, elaboration, sensitivity to problems,
problem defining, visualization, imagination, analogical thinking, analysis, synthesis, evaluation,
transformation, intuition, logical thinking etc
Develop creative attitudes and attributes: imagination, curiosity, self-confidence, independent
judgment, persistence and commitment, tolerance, for ambiguity, openness to new and unusual
ideas/methods/approaches, deferment of judgement, adaptability, willingness to take sensible
risks, etc
Use and apply the Creative Problem Solving (CPS) Model and creative thinking techniques;
brainstorming, 6W thinking technique, 6 hats method, attribute listing, idea checklists, synectics,
mind mapping, etc

Critical Thinking Skills
•
•
•
•
•
•

Extract, classify and organize information from a source
Identify and express main ideas, problems or central issues
Understand straightforward cause-and-effect relationships
Distinguish between obvious fact and opinion
Recognize obvious stereotypes, assumptions, inconsistencies and contradictions
Formulate questions, make predictions/estimations and hypotheses

Problem- solving Skills
•
•
•
•

Develop ideas about the problem and identify sources of information and help
Identify, under guidance, different ways of tackling the problem
Choose and implement a solution plan, using support and advice given
Follow the given step-by-step methods to check and describe the outcomes

Self-management Skills
•
•
•
•

Self-assessment
Self-confidence
Adaptability/ability to work diversity
Responsibility

y
y
y
y

Self-reflection
Self-discipline
Self-motivation
Emotional stability

Study Skills
•
•
•

Identify the main points and ideas in different types of straightforward reading materials
Use different forms of writing to present main ideas clearly
Collect information from given sources, organize them into predetermined categories and analyse
them according to preset guidelines
•
Understand the need to set up a study plan and follow a given plan to meet short-term targets
Reference: English Language Education Key Learning Curriculum Guide (P1-S3). 2002.
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Table 11.4

Dimension Targets for English Language (KS1)
Key Stage 1 learners will:
Interpersonal Dimension (ID)

Level I Level II Level III

•

establish and maintain relationships and routines in carrying out classroom activities

•

converse about feelings, interests and experiences

•

exchange short simple messages such as greeting cards and notes

•

express preferences in making simple arrangements with others for carrying out events

•

obtain and provide objects and information in simple classroom situations and through activities
such as interactive games and role-play

Knowledge Dimension (KD)
•

provide or find out and present simple information on familiar topics

•
•

interpret and use simple given information through processes or activities such as labeling,
matching, sequencing, describing, classifying; and to follow simple instructions
state opinions using information and ideas in simple spoken and written texts

•

recognise and solve simple problems in given situations

•

clarify own written expression with support from the teacher

•

recognise some obvious features of the English language in simple spoken and written texts such
as the direction of writing in English, the characteristics of an alphabetic script and the sound
patterns of English; and apply this awareness to one’s initial learning and use of language

Experience Dimension (ED)
•

develop an awareness and an enjoyment of the basic sound patterns of English in imaginative
texts through activities such as participating in action rhymes, singing songs and choral speaking
•
respond to characters and events in simple imaginative and other narrative texts through oral,
written and performative means such as:
•
Making predictions
•
Making simple evaluative remarks
•
Drawing pictures, making simple models or objects
•
Creating captions
•
Describing one’s related experiences
•
Participating in the telling of stories
•
give expression to imaginative ideas through oral, written and performative means such as:
•
Supplying captions to and/or describing sequences of pictures that tell a story
•
Supplying captions to and/or describing sequences of pictures that depict a scene,
object or character
•
Experimenting with simple sound and word patterns in creating rhymes and poems
based on given models
•
give expression to one’s experience through activities such as making illustrations of selected
events and describing and/or providing captions for them
Reference: English Language Education Key Learning Curriculum Guide (P1-S3). 2002.
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Section 12: About the Professional Development
12.1 Introduction
Professional development is essential for all stakeholders (e.g. Principals,
English Panel Chairs, PSMCDs, Advisory Teachers, Local English Teachers,
NETs, Co-ordinators, Librarians, Classroom Assistants, Parents/Guardians) in
order to ensure an understanding of the aims and objectives of the PLP-R (KS1)
and to outline roles and responsibilities. This is provided through
• initial briefing seminars
• preparatory centralised workshops
• on-going school-based and centralised professional development
• cluster meetings.

12.2 Aims
Initial Briefing
•
•

To inform stakeholders of their roles, responsibilities and commitment
necessary for the successful implementation of the Programme
To provide a procedure for sampling the reading ability levels of students to
help with the allocation a Starter Kit of Books to each school.

Preparatory Workshops
•
•
•
•
•
•

To deliver preparatory workshops, which will provide the NET/LET
participants with the knowledge and skills to implement the Setting Up Stage
of the Programme in their schools
To introduce the content of the various resources, e.g. Teacher Manual, Units
of Work
To develop an understanding of reading theory and teaching strategies and
provide opportunity for practise
To provide participants with a knowledge of assessment theory and its
application
To enable participants to understand and practise a variety of classroom
management strategies
To develop an understanding of the importance of supportive language-rich
whole school and classroom environments and resources.

On-going Professional Development
•
•

To provide ongoing school-based workshops, seminars and meetings as a
response to requirements within each school
To provide centralized workshops when appropriate.

Cluster Meetings
•

To facilitate knowledge, experience and professional sharing and networking.

© NET SECTION, EMB, HKSARG

115

Section 12: About the Professional Development

Primary Literacy Programme – Reading (KS1)

Teacher Manual

12.3 Professional Development Programme and Resources
Initial Briefings
•
•
•
•

Principal’s/EPC’s Briefing
Coordinator’s Briefing
NET’s Briefing
CA Briefing

Professional Development Workshops
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Overview of the PLP-R
Hear We Go
Reading Aloud and Storytelling
Shared Reading
Environment
Units of Work
Classroom Management
Levelling Books
Matching Students to Book Levels
Assessment 1 – Collecting and Recording Assessment Information
Assessment 2 – Profiles and Portfolios
Assessment 3 – Analysing Assessment Information
Planning and Teaching of Reading Strategies
Phonics 1 – Phonics for Teachers
Phonics 2 – Teaching Phonics
Guided Reading 1
Guided Reading 2
Assessment for Guided Reading
Collaborative Lesson Planning
Effective Co-teaching Practice
Parent Support Package 1
Parent Support Package 2

Resources
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Teacher Manual
Units of Work
Units of Work Reading Games
Matching Students to book Levels Kit
Unlevelled Booklets – First Batch
Resource Package Section A – Environment
Resource Package Section B – Reading
Classroom Management, Achieving Exit Descriptors Booklets and Game
Classroom Management, Group Management Booklets and Activity
Resources for Supporting a Reading Programme
Home Reading Booklet
Home Reading and Independent Reading
Assessment Package 1 – Collecting and Recording Assessment Information
Assessment Package 2 – Profiles and Portfolios
Assessment Package 3 – Analysing Assessment Information
Professional Development Phonics Package
Questioning
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Appendix 4.1

MEETING ROLES
CHAIRPERSON
•
•
•
•
•
•
•
•

Is responsible for meeting pre-coordination, setup, operation and follow up
Organises a meeting agenda
Ensures that all the right people come to the meeting
Ensures that all agenda actions are covered properly and efficiently
Maintains control of the meeting flow
Ensures needed actions are assigned at them
Follows up to make sure assigned actions get closed
Ensures that decisions, info and actions are documented

RECORDER
•
•
•
•

Condenses information into key points
Documents decisions, actions, pertinent information
Provides summaries during the meeting as requested
Produces and distributes meeting minutes after the meeting

TIMEKEEPER
•
•
•

Remains attentive and time conscious throughout the meeting
Helps maintain the pace of the meeting by reminding people of time used
Provides time cues throughout the meeting – pre-coordinated with the
chairperson

PARTICIPANT
•
•
•
•
•
•
•
•

Shows up on time and is prepared for discussion
Remains attentive, alert and focused throughout the meeting
Contributes when needed, when appropriate
Supports other team members by:
Showing respect
Helping keep others on target and focused
Not interrupting others
Encouraging everybody’s participation
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Appendix 4.2

ELEMENTS OF MEETING EFFECTIVENESS
1. PLAN
•
•
•
•

Make sure the purpose for the meeting is clear to everybody involved
Prepare an agenda
Arrange for the right people to be there
Start on time

2. INFORM
•
•
•
•

Distribute the agenda in advance
Clearly communicate the intent of each agenda item
Ensure that people who are supposed to be there know about the meeting
Ensure that people know what information they are to provide during the meeting

3. PREPARE
•
•
•

Order the agenda items logically
Allocate appropriate time for each agenda item
Organise necessary material

4. STRUCTURE AND CONTROL
•
•
•
•
•
•

Have a clear purpose for the meeting and stick to it
Use a timekeeper to keep on track
Have the recorder periodically summarise information and decisions
Establish ground rules for the meeting and be consistent
Don’t allow people to interrupt each other
Eliminate side conversations

5. SUMMARISE AND RECORD
•
•
•
•

Designate and use someone as a Recorder
Make sure the Recorder understands what to record and how to record it
Document decisions and actions as soon as they are made
Prepare and distribute approved meeting minutes after the meeting
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Appendix 4.3

Recipe for Success
Discussion
Points
Philosophy
and beliefs
about the
learning and
teaching of
English
Co-teaching
relationship

Co-planning

Classroom
instruction

Classroom
routines

Questions to Ask Yourselves
What are your basic beliefs about learning and teaching English?

What strengths and abilities do you both bring to the relationship and how can you
improve each others’ skills?
How will we make sure that students and others (i.e. teachers, principals, parents)
understand the nature of the co-teaching relationship?
How will we introduce ourselves to the class?
What will be our roles?
What roles will we take during the lessons?
How will we deal with professional differences?
How will we arrange co-planning time?
How will we share responsibility for: developing goals, objectives, learning and
teaching materials, preparation of resources, English content instruction, learning
strategies and skill instruction?
How will we share other responsibilities such as contacting parents, organizing
extra curricular activities?
What are the instructional methods currently used by the co-teachers? (i.e. large
group, small group, cooperative learning, student centred, lecture)
How can we build on or change these methods to accommodate all learners and
also enhance English learning and teaching?
What modifications will we use to ensure success for students with disabilities and
learning problems?
What are the daily instructional and organisational routines currently used by the
co-teachers? (i.e. attendance, seating, homework, testing, toilet use)
What routines will we use in the co-teaching classroom?
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Comments
It is important to understand
each others’ teaching
philosophy along with the
personal and cultural factors
that have shaped it and that
affect how it is applied.

Make sure the co-planning
time is structured, regular and
timetabled. Effective coplanning and co-teaching will
be more successful between
teachers of one or two levels.

It is important that the
routines are consistently
communicated to the
students.
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Appendix 4.3

Recipe for Success
Discussion
Points
Classroom
management

Questions to Ask Yourselves
What is acceptable and unacceptable student behaviour (class rules)?
How will we handle classroom management and discipline?
What rewards and consequences will we use?
What will be the warning procedure?
What noise levels and amount of movement are we comfortable with?
What system of visual and verbal signals will we use?

Student
assessment

How will we evaluate and monitor student achievement and progress?

Feedback /
Evaluation

How will we give each other constructive feedback? How will we make sure that
both positive and negative feedback is shared?

Personal
preferences

What aspects of teaching and classroom life do we feel strongly about?
What are our personal preferences that each of us need to know about it?
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Comments
Maintaining eye contact is
critical. You will often need to
signal to each other about a
change to an activity or about
a situation happening near.
Also keep an eye on the
clock!.
Try to complement where the
other teacher is in the
classroom and circulate!
Maximise the advantage of
having two teachers in the
classroom. Try ‘echoing’.
Develop assessment tasks
together. Share the correcting
workload. Use peer
assessment. Mark work in the
classroom as you go.
Consider each other’s
preferred way. It could be part
of a planning meeting
agenda.
Not considering each others
personal preferences could
put relationships in jeopardy.
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Effective Co-teaching Strategies
Strategies

Roles of teachers

Teachers take equal significant roles
Teachers are comfortable in their agreed roles
Teachers totally immersed in their co-teaching
Lesson is continuous with no obvious breaks in delivery

Lesson sequence

Teacher behaviour

Team work

Teachers check to see if students are on task
Teachers reinforce or clarify a point
Teacher disciplines student if necessary
Teachers use humour
Teachers take turns to model instructions or tasks
Teachers question and talk to each other/ solve problems/ make decisions
Teachers use English to model collaborative behaviour
Teachers are mutually respectful and supportive of each other
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Co-teaching Approaches

* For every approach there needs to be shared responsibility and accountability for planning.

Co-teacher ‘A’ Role

Co-teacher ‘B’ Role

Advantages
Observing teacher may benefit from
observing different teaching and
learning styles or the opportunity to
see clearly what is happening with
students. It may be an advantage to
teachers new to co-teaching.
Provides the extra attention that
some students require and helps with
classroom or behaviour
management.

One
Teaching,
One
Observing

Teacher demonstrating or taking
on main role; Teachers should
exchange roles periodically.

Teacher observing, analyzing,
preparing feedback or
information for a later
discussion; Teachers should
exchange roles periodically.

One
Teaching,
One
Supporting
or
Circulating

Teacher takes on main role of
managing the classroom and
leading instruction.

Teacher takes a passive role,
supporting, assisting students
in need, monitoring group or
centre activities – a teacher’s
assistant could take this role.

Station or
Centre
teaching

Teacher develops, monitors or
manages stations or centres.
Students rotate from one station
or centre to another.

Teacher develops, monitors or
manages stations or centres.
Students rotate from one
station or centre to another.

Parallel/Split
Teaching

Class split into two. Teacher
teaches same content or skills to
one of the groups.

Class split into two. Teacher
teaches same content or skills
to one of the groups.

Alternative/
One large
group, one
small group
teaching
Team
teaching

Teacher teaches the large group.

Works with an identified small
group of students for remedial,
enrichment or other targeted
instruction, or works with
individuals.
Teacher shares instruction
and the organization of
coordinated activities.
Requires mutual trust and
commitment between
teachers.

Teacher shares instruction and
the organization of
coordinated activities. Requires
mutual trust and commitment
between teachers.
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Students benefit from having
additional instruction and/or
assistance. On-task behaviour and
task completion can be better
managed.
Having a smaller number to work
with will enhance on-task and social
behaviour and allow for more
individualized instruction and
assistance.
Students can have time to ‘catch up’
without slowing down students who
have reached mastery.
The lessons benefit from the pooling
of each teacher’s strength’s and
knowledge. Students benefit from
having a lower student to teacher
ratio. It can result in a synergy that
enhances student learning and
increased teacher confidence and
creativity.

Disadvantages
The observing teacher could be
relegated to the role of the
assistant.

This approach can be mistaken
for team teaching but the roles of
the teachers in this approach are
not equal. There is a danger that
that the supporting teacher’s
credibility can be undermined. It
can become distracting for
students to have two teachers
and could encourage them to
become dependent learners.
Can encourage a greater noise
level and amount of movement
around the classroom.
Noise and distraction can be an
issue as well as the differences in
teacher instruction between
groups.
Students can be stigmatised by
being grouped for remedial
instruction.
Can be daunting for
inexperienced teachers. Coplanning and presentation can be
difficult to organize and teachers
may find it uncomfortable.
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Ideas for Setting Up a Reading Room
Environment
Labelling

Wall Charts

Library Corner

Storage

© NET SECTION, EMB, HKSARG

Teachers
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Shelves
Doors
Windows
Boards
Stationary
Students’ desks
Teacher’s desk
Chairs
Areas
Group chart
Alphabet chart
Word banks – related to the content of the book, e.g. high frequency
Routine and instruction
Birthday chart
Task chart
Weather chart
Number and colour charts
Poetry and songs charts
Calendar
Timetable
Theme chart
Children magazines
Fiction, non-fiction
Thematic display
Picture dictionaries
Activity cards
Listening post – recorder and tapes
Chart with library pockets or fabric pockets to create a word bank
Comfortable seating
Stored items accessible for the height of the students
Resources in labelled containers
Sets of books boxed, labelled and colour-coded
Class records labelled and filed alphabetically
Filing system organized for work sheets and activity cards
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Resources
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•
•
•
•
•

Paper, pens, pencils, ruler, rubbers
Colour cards, paints, glue, scissors, felt-tip pens, cello tape
Magazines (for cutting up)
Computer with interactive CDs and connection to the internet
Board games, card games, word games
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Home Reading Record Sheet
Class: _______

Name: ___________________________
Record
Borrowed
Returned

Book Title
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
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Parent Guidelines
The Home Reading Programme (HRP) provides your child with opportunities to:
• share positive reading experiences with parents, guardians and other people who are
significant in their lives
• practise the skills and strategies they have learned during the Literacy Sessions
• develop positive attitudes to reading and a lifelong interest in and enjoyment of books.
It is essential that you encourage your child to read. This can be done by:
• being a good role model and reading yourself
• providing a home reading environment that includes a range of books
• encouraging your child to read at home
• by reading with your child
• supporting the school’s HRP.

The Home Reading Routine
You make sure that you and your child have
completed entries in the Hone Reading
Booklet and that your child’s book and booklet
are packed in the home reading bag.

After a week, your child
returns his/her book to a
designated place for his/her
class before the Literacy
Session.

Your child selects a book during the
Literacy Session with guidance from the
teacher. Your child’s name and the book
name are recorded in the Home Reading
Booklet.

The Home Reading Materials
Each child will have a home reading bag that contains:
• borrowed book
• Home Reading Booklet
• My First Dictionary
• Tape with a recording of the text of the borrowed book (if necessary).

Home Reading Activities
Organise your child to spend at least 10-15 minutes each day completing one or more of these
activities with the home reading book:
• read to your child
• read together
• read to you
• read aloud to him/herself
• read silently to him/herself
• read to someone else.
For the weekends:
© NET SECTION, EMB, HKSARG
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•
•

help your child choose another English book to read together
help your child choose another English book that he/she can read alone.

Supporting the HRP
You should:
• attend information sessions about reading run by the school and read any information that
is sent home
• help your child pack the home reading bag on the day the it needs to be returned
• remind your child to return the home reading bag to the designated place that has been
set up, on the day before the Literacy Session
• show your child how to take good care of the borrowed books, tapes, Home Reading
Booklet and bag and remind him/her to do so
• make sure you and your child complete the Home Reading Booklet
• if your child is really struggling to read the book, let the teacher know
• help your child write words he/she can read in My First Dictionary
• share with your child his/her reading successes
• encourage your child to read independently and silently
• provide a quiet, comfortable space for reading
• provide other sources of English reading material.

The key to the success of the Home Reading Programme is a positive and informed school-home
connection as well as positive and informed interaction between the parent/guardian and child.
Research has shown that reading at home greatly accelerates the acquisition of reading skills,
strategies and fluency. ‘The main aim of the ‘take-home’ reading program is that children will
share positive reading experiences with other people who are significant in their lives.’ David Hornsby,
A Closer Look at GUIDED READING, Eleanor Curtain, 2000.
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家長指引
家庭閱讀計劃為孩子提供下列的機會：
•
•
•

與父母、家人及朋友一同分享閱讀的經驗
溫習課堂上學會了的閱讀技巧/能及知識
養成良好的閱讀態度；從而建立終生閱讀的愛好

鼓勵孩子閱讀，家長可考慮以下建議：
•
•
•
•
•

養成閱讀習慣，以身作則，成為孩子的模範
在家中提供有利的閱讀環境，並存放不同類型的讀物
鼓勵孩子在家中閱讀
與孩子一同閱讀
支持學校推行的家庭閱讀計劃

家庭閱讀計劃運作模式
Teacher makes sure books have
請家長督促孩子填妥家庭閱讀
been
returned, checks the entries
冊，並把借閱圖書及閱讀冊，一
in
the Home Reading Booklet and
then
replaces them where they are
併放進閱書袋，帶回學校。
usually stored in the Reading
Room before the Literacy Session.

Your
child selects a book du
你的孩子會由老師指導
the Literacy Session with
選取適合他閱讀的圖
guidance from the teacher.
書，並且在家庭閱讀冊
Your
child’s name and the b
內登記書名
name
are recorded in the H
Reading Booklet.

你的孩子須於下一週退
After
a week, your child
returns
his/her book to
還圖書，並於閱讀課前
a把圖書放回指定位置
designated place for
his/her class before the
Literacy Session.

家庭閱讀計劃物料
你的孩子會備有一個書袋，當中包括：
• 借閱的圖書﹝每週一本﹞
• 家庭閱讀冊
• 家長指引﹝刋於家庭閱讀冊內﹞
• 「我的首本字典」
• 隨書附上的錄音帶﹝如有需要﹞
© NET SECTION, EMB, HKSARG
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家庭閱讀活動
1. 請為孩子安排每日十至十五分鐘的固定閱讀時間，利用借閱的圖書進行下列一項或以上的活
動：
• 朗讀圖書給孩子聽
• 讓孩子讀圖書給你聽
• 讓孩子與你一同朗讀圖書
• 讓孩子自行朗讀圖書
• 讓孩子安靜默讀圖書
• 讓孩子朗讀圖書給家中其他成員聽，例如︰祖父母、兄姊
2. 請在週末時安排下列活動：
• 協助孩子另選一本英文圖書與你一同閱讀
• 協助孩子另選一本英文圖書讓孩子自行閱讀

家長可如何支持家庭閱讀計劃?
•
•
•
•
•
•
•
•
•

抽空出席學校舉辦的閱讀講座，並細閱所有派發給家長的相關資料
在還書日協助你的孩子整理書袋，並提醒你的孩子於閱讀課前把書袋交還到已安排的特定位
置
鼓勵你的孩子愛護借回家的圖書、錄音帶(如配備)、家庭閱讀手冊及書袋
確定你和你的孩子填妥家庭閱讀冊內的記錄
告訴老師你的孩子遇到閱讀困難
協助你的孩子把生字寫在他/她的「我的首本字典」內
與孩子分享他/她的閱讀成果
鼓勵你的孩子默讀及嘗試自行閱讀
為你的孩子提供一個舒適寧靜的閱讀環境及提供其他種類的中英文圖書

家庭閱讀計劃的推行及成效有賴家長與學校之間的緊密合作，與及家長與孩子之間的溝通。
相關的教育研究結果亦顯示家庭閱讀大大提昇孩子的閱讀能力及技巧。
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Questionnaire
School Support for Your Child’s Reading at Home
This questionnaire aims at collecting information about the support you may need to support your child’s
reading at home. Your information will be very helpful to the Primary Literacy Programme – Reading (KS1) at
school.
Name of Student: ___________________________

Class: _________

Name of Parent: ____________________________
Phone Contact Number: _____________________

Never

Sometimes

Always

1. My child reads at home.

1

2

3

2. My child reads English books.

1

2

3

3. a. I read at home. (e.g. Chinese books, newspaper,

1

2

3

1

2

3

1

2

3

1

2

3

5. I take my child to the library to borrow books.

1

2

3

6. I read to /with my child.

1

2

3

7. I would like to attend parents’ reading workshops.

1

2

3

Please circle the appropriate number.

magazines)
b. I read at home. (e.g. English books, newspaper,
magazines)
4.

a. I buy Chinese books (excluding textbooks and
supplementary exercise books) for my child.
b. I buy English books (excluding textbooks and
supplementary exercise books) for my child.

If yes, I would prefer:
 Saturday morning
 Saturday afternoon
 Weekday evenings
 Others (Please specify): _________________________
8. To help my child to read, I would like the school to provide the following support:
_____________________________________________________________________________
_____________________________________________________________________________
9. Other Comments (if any):
_____________________________________________________________________________
_____________________________________________________________________________
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問卷調查
學校於閱讀計劃中為家長提供的支援
本問卷主要為配合此閱讀計劃搜集資料，以供校方參考，為家長提供支援，你的意見對本計劃的推行將大有幫
助。

學生姓名： ____________________________________________

班別： _______

家長姓名： ____________________________________________
聯絡電話： ____________________________________________
請圈出適當的出現情況

從不

間中

時常

1. 我的孩子在家中閱讀。

1

2

3

2. 我的孩子閱讀英文圖讀。

1

2

3

3. a. 我在家中閱讀 (如中文圖書、報章、雜誌等) 。

1

2

3

b. 我在家中閱讀 (如英文圖書、報章、雜誌等) 。

1

2

3

4. a. 除教科書及補充練習，我會買中文圖書給我的孩子

1

2

3

1

2

3

5. 我帶孩子上圖書館借閱圖書。

1

2

3

6. 我唸圖書給孩子聽。/ 我與孩子一同閱讀。

1

2

3

7. 我會參與家長閱讀坊。
如需要，我希望可安排在以下時間：
 週六上午；
 週六下午 ；
 平日晚上 ；
 其他 (請註明) : _____________________________

1

2

3

b. 除教科書及補充練習，我會買英文圖書給我的孩子。

8. 為幫助孩子閱讀，我需要校方提供下列支援：
__________________________________________________________________________
__________________________________________________________________________
9. 其他意見 (如有) ：
__________________________________________________________________________
_

__________________________________________________________________________

© NET SECTION, EMB, HKSARG

132

Section 8: About the Home Reading Programme

Primary Literacy Programme – Reading (KS1)

Teacher Manual

Appendix 11.1

Components of the English Language Education Curriculum

Aims:
z To provide every learner of a second language with further
opportunities for extending their knowledge and experience
of the cultures of other people as well as opportunities for
personal and intellectual development, further studies,
pleasure and work in the English medium; and
z To enable every learner to prepare for the changing
socio-economic demands resulting from advances in
information technology; these demands include the
interpretation, use and production of materials for pleasure,
study and work in the English medium.

Learning Targets:
1. Subject Targets
2. Strand Targets:
Interpersonal, Knowledge, Experience

Learning Objectives:
1. Language Forms and Functions
2. Language Skills and 3. Language Development Strategies

Key Emphases:
Four Key Tasks – Moral and Civic Education, Project Learning, Reading to learn,
Information Technology … and Catering for Learner Diversity, Learner
Independence, Assessment for Learning, Cross-curricular Learning, Life-wide
Learning, Language Arts, Task-based learning, Grammar in context, Phonics in
context, Text types, Vocabulary learning, Speaking, Other

Flexible and diversified Modes of School-based Curriculum Development
+
Effective learning and teaching and assessment

© NET SECTION, EMB, HKSARG
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STEPS TO DEVELOP SCHOOL-BASED CURRICULUM
Examples – modules, units, tasks, whole school subject overviews, key stage overviews, grade level overviews

A. PLANNING A SCHOOL-BASED
CURRICULUM

¾ Allocate responsibilities
¾ Consider school calendars, timetables,
workloads and links to school strategic plan
¾ Meet regularly to monitor progress and review
timelines.

1. Identify a need
A need may be identified because:
¾ it has emerged as an issue or a trend in the
school
¾ evaluation or diagnosis has revealed a need
¾ it is requested or expected by school
management or the central curriculum.

7. Identify approaches

2. Identify SBCD team – roles and
responsibilities
¾ Seek the principal’s approval to ensure support
¾ Involve EPC and PSMCD however they need
not be on the core team
¾ Create a core team of people to make decisions
and oversee the tasks
¾ Nominate chairperson for the core team
¾ Appoint others to support as needed (e.g.
librarian for resource purchasing, secretary for
typing, PSMCD for advice, teachers for
feedback on drafts)
¾ Clarify roles and responsibilities of working
group and support staff
¾ Acknowledge people’s contributions.

3. Diagnose need/s

¾ What resources are available? What are
needed? (human resources, material, financial,
information technology, facilities)
¾ How will the resources be accessed or funded?
¾ How will resources be used, borrowed, stored
and managed?

B. DEVELOPING THE SCHOOLBASED CURRICULUM
9. Select objectives, content, assessment
activities and strategies

¾ Select strategies and activities from EMB,
commercial, school and personal resources

4. Consult curriculum documents
¾ English Language Education Key Learning Area
Curriculum Guide (P1–S3)
¾ English Language Education KLA – English
Language Curriculum Guide (P1–6)
¾ Learning to Learn
¾ school English curriculum overviews
¾ existing school-based curriculum (e.g. units,
modules, tasks, camp days).

5. Establish aims and objectives for the
curriculum project

¾ Select or design assessment activities that
assess learning targets, objectives and
outcomes (formative and summative).

10. Develop lesson plans
¾ Sequence and develop the learning, teaching
and assessment activities
¾ Ensure assessment activities are compatible
with learning activities.

11. Implement learning and teaching

C. EVALUATING SCHOOL-BASED
CURRICULUM

based on diagnosis of needs
based on EMB curriculum
based on school strategic plan
based on school English curriculum overviews

12. Evaluate the school-based curriculum

¾
¾
¾
¾
¾

¾ designed to be realistic and achievable.
6. Establish timelines
¾ Decide what tasks are required to develop the
school-based curriculum
¾ Prioritise these tasks on a timeline

© NET SECTION, EMB, HKSARG

8. Identify resources

Select content for the learning and teaching:
¾ Identify specific learning objectives, targets and
outcomes
¾ Select strategies and activities that are
appropriate to the content and students’ needs

Seek strengths and constraints relating to:
¾ school culture and context
¾ students needs, abilities and interests
¾ teacher readiness
¾ resources
¾ school-based curriculum goals
¾ EMB support.

¾
¾
¾
¾

Decide which approach or approaches to use to
develop school-based curriculum:
¾ modules, units, tasks
¾ resources, overviews
¾ informal
¾ task-based
¾ cross-curricular.
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curriculum development process
usefulness of resources
effectiveness of strategies and activities
appropriateness of assessment activities
student performance (assessment
of learning) and progress (assessment for
learning).
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WHAT ARE YOUR SCHOOL’S CONSIDERATIONS FOR SCHOOL-BASED CURRICULUM DEVELOPMENT?
CONSIDERATIONS

EXAMPLES

1. School context /
culture

• Types of school: co-ed or single sex (gender)
• Percentage of students from mainland China,
Southeast Asian countries (ethnic minority)
• Pro-exam culture (high academic results
expected)
• School’s sponsoring body, e.g. management,
leadership

•
•
•
•
•
•

2. Student needs,
abilities and
interests

• Socio-economic background
• Diversity: abilities, interest, special needs (e.g.
autistic, physical)

• Language proficiency
• Gender

3. Teacher readiness

•
•
•
•

4. Resources available

• Allocation of funding, budget
• Physical (space for activities)
• Facilities: library, computer room, language
laboratory IT
• Inventories
• Terms: short, medium, long term goals
• Achievable
• In line with curriculum documents
• Balance between central curriculum and schoolbased needs
• Involvement of stakeholders/community:
teachers, parents, business

•
•
•
•
•
•
•
•

6. School-based
curriculum goals

Training
Experience
Attitude to change
Teaching principles, beliefs, expectations,
commitments

7b. EMB

• Background: financial, academic
• Support/resistance
• Consistency of support

7c. Prospect of School

• Closing down/expanding

7a. Parents

•
•
•
•
•
•

Collaborative culture, experience, willingness to change
Socio-economic background
Geographical background
‘Elite’ school culture
Autonomy for teachers
Programs taken on by schools, e.g. EMB, CESES

Professional development (on-going/in-service training)
Teaching load/workload
Collaboration practice (peer reflection)
Language proficiency (subject knowledge)
Knowledge of curriculum (development)
Community/Neighbouring facilities: public playground
Support for professional development
Human resources: teacher expertise and interest, parents,
NET, ATT
Time
Leadership of PSMCD
Prioritise goals/specifying focus
Cross-curricular
Whole school approach (e.g. decision making on the
goals)
Spiraling

• Involvement
•

Type pf support, e.g. school-based curriculum
development

7d. Other …
© NET SECTION, EMB, HKSARG
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Notes
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Glossary
Articulation

The production of speech sounds in the mouth and throat.

Assessment

The process of collecting, analysing and recording information
about student progress and achievement to inform future learning
and teaching.

Blend

i] The process of combining sounds into larger units: clusters,
syllables, words. This assists in word recognition when reading.
ii] A combination of two or more consonant sounds, particularly at
the beginning and end of words, e.g. bl, str, nt, nd.

Book Conventions

The page and book layout – how a book is put together, e.g. title
page, contents page, front and back cover.

Collaborative
Teaching

Teaching methodology that requires teachers to have equal
participation and responsibility in the classroom.

Concepts Of Print

The structure and function of written texts. Examples of the
structure of English print are: it has spaces between words;
varying word lengths and left to right and top to bottom
directionality. The functions of written texts are to convey
messages and to provide information that can be converted to
speech.

Consonant
Digraphs

Two consonant letters representing one sound, e.g. ship, bath,
duck.

Context

All those things, which influence, act upon and are connected
with the language choices made when creating or interpreting
texts.

Continuous
Assessment

See Formative assessment.

CVC

Consonant-vowel-consonant word pattern, e.g. c-a-t = cat.

CVCC

Consonant-vowel-consonant-consonant word pattern, e.g. m-i-l-k
= milk.

Directionality

The direction that readers read print. English texts usually are
read horizontally from left to right and from top to bottom. Chinese
texts traditionally are read vertically from right to left, from top to
bottom.

Expressive
Language

Language that a person uses to produce his/her own speech and
writing.

Fiction texts

Texts about imaginary people, things or events.

Final Sound

A sound at the end of a word, e.g. cat, wash.

Formative
Assessment

The practice of building a cumulative profile of student progress
and achievement. This usually takes place during day-to-day
classroom activities and involves informal interaction and
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observation of the student. It may include more formal
assessment procedures. It provides a broader profile of the
student than formal testing. Formative and summative
assessment complement each other to form a comprehensive
profile of student achievement.
Formulaic
Expressions

Language which is learned in chunks (e.g. greetings). It often
relates to specific contexts (e.g. ordering a meal in a restaurant).
Second language learners usually begin by learning these
expressions.

Functional
Language

Language needed for communicating with others in a social
environment.

High Frequency
Words

Words occurring frequently in written or spoken texts, e.g. the, at,
I, you.

Illustrations

Pictures to go with written or spoken text that explains the content
of the text or provides more information, e.g. drawing,
photograph, diagram.

Imitating

Copying or mimicking the reading style or speech of others.

Integration

The teaching of the language skills of listening, speaking, reading
and writing in conjunction with each other.

Initial Sound

A sound at the beginning of a word, e.g. cat, ship.

Instructional
Language

Language used by teachers to facilitate classroom management.

Intonation

The rise and fall in the pitch of the voice as well as the degree of
loudness placed on different syllables, which adds more meaning
to the words being expressed.

Key Words

Subject-specific vocabulary.

Letter Clusters

Letters that are grouped together, e.g. bl, str, tch, tion, ly.

Literacy

The ability to inject one’s own thoughts and intentions into
messages received and messages sent, and to transform and
then act upon aspects of the world via spoken and written words.
Literacy is using the processes of language authentically.

Literary texts

Spoken and written texts that explore and interpret human
experience, usually in such a way as to evoke in the reader or
listener a reflective, imaginative and/or emotional response.

Literacy Practice

Ways of communicating every day through listening, speaking,
reading and writing that is influenced by culture, society and
identity.

Medial Sound

A sound in the middle of a one-syllable word, e.g. cat, beach.

Non-fiction texts

Texts about real people, facts and events.

Non-literary texts

Texts that present information to inform, instruct, enlighten or
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persuade the reader or listener.
Onset and Rime

The separate sounds in a one-syllable word. The onset is the
initial consonant or consonant cluster of a word, e.g. sun, chop,
strike.
The rime is the part of a one-syllable word that starts with a
vowel, and usually has a final consonant, e.g. tea, sun, strike,
watch.

Phonics

The relationship between sounds and their letters. This assists in
word recognition when reading, and with spelling when writing.

Positive
Reinforcement

The rewarding of effort and achievement in order to encourage
more of the same in the future.

Pronunciation

The way certain sound or sounds are produced and perceived by
the hearer, including how the spoken word relates to its written
form, e.g. in the word knife the k is not pronounced.

Reading

The act of constructing meaning from print using prior knowledge
of the world, of language and of the written code.

Rebus

A word game or puzzle in which words have to be guessed from
pictures or letters that suggest the sound that make them, e.g. R
U 18? is a rebus for Are you 18?

Receptive Language

Spoken and written language that a person understands.

Retell

To read a text and then reconstruct it in a way that reveals the
parts of the text that are significant to the reader and the links that
the reader makes between aspects of the text.

Rhythm

Rhythm is the more or less regular alternation of light beats and
heavy beats (stresses) in speech or music. Some poetry uses
very regular rhythm patterns.

Segments

i] To break a one syllable word into its individual sounds, e.g. c-at; ch-ar-t; g-r-ou-n-d. This assists with reading, and spelling when
writing.
ii] To break a one syllable word into onset and rime, e.g. c-at; chart; gr-ound. This assists with reading, and spelling when writing.

Story Map

A visual representation of the main features of a story. It can be
constructed at the end of a reading or be an ongoing process as
the story is progressing. It usually has labels.

Sight Words

Words that readers recognise at sight. They do not need to
decode them using phonics or other reading strategies.

Summative
Assessment

The practice of making judgements about student achievement at
certain relevant points in the learning and teaching programme,
such as at the end of a unit of work, or at the end of a term or
year of schooling. Formal assessment activities such as tests,
projects and assignments are generally used. Formative and
summative assessment complement each other to form a
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comprehensive profile of student achievement.
Syllable

A rhythmic unit of speech consisting minimally of one vowel
sound and maximally of a vowel sound preceded by and/or
followed by a consonant or a consonant cluster. Words with only
one unit (cat, fright, jail) are called monosyllabic; words with more
than one unit (su/per, cow/ard, pro/duc/tion) are polysyllabic.

Text

Any meaningful stretch of language organised to communicate,
including written, spoken, visual and electronic forms.

Text Types

Texts that have recognisable purposes, predictable structures
and language features common to each one. Texts can be literary
or non-literary and can be a combination of text types, e.g. a
guidebook may contain procedural text (the path or route) and
report (information about exhibits).
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