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=Unit 1
. \ Introduction to a

o :
Lang-u-!fge-across-the-Currlculum (LAC) Approach

Because the medium of instruction is the key to understanding the subject content in
an EMI school, an LAC approach will help improve students’ language proficiency
and understanding of academic content.

» What is an LAC approach?

An LAC approach is one that integrates language learning and content learning

» Why is there a need for such an approach?

Language cannot be effectively learnt without a context while learning in all subjects is
dependent upon language. In view of the above, language and content are closely
interrelated. In fact, content subjects provide a context for language while effective
language development facilitates the learning of content subjects. It is therefore
necessary to integrate language and content.

» What are the benefits of an LAC approach?
For the school: To ensure that there is an organisational structure in the school

which helps to formulate and implement language policy across the
curriculum. This enables teachers to contribute and get support in
dealing with language in learning issues as well as to work for a
common target.

For the teacher: To use the language to teach more effectively and help
students learn more effectively

For the students: To minimise the problems of adjusting to the new medium

of instruction and to learn the subject content better.

» What are the respective roles of content subject teachers and English teachers in an
LAC approach?
English teachers introduce and teach the skills, reinforcing them from time to
time in English lessons.
Content subject teachers re-teach those skills or introduce related

skills/concepts in their lesson, integrating language and content.
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Example:

The idea of suffixes has been introduced in English lessons.

The History teacher can introduce the new suffix ‘-ism” and give examples such
as ‘communism’ or ‘colonialism’, or consolidate familiar suffixes, like ‘ion’ in
‘rebellion’.

(See materials “Teaching Ideas for English Teachers™ and ““Teaching Ideas for

Content Subject Teachers” prepared by the CUHK Project Team)

It is important for English teachers and content subject teachers to each know what
the other is doing. For instance, the English teacher can teach students how to do a
vocabulary log. The content subject teachers then ask students to keep a vocabulary
log for their own subject. The English teacher can collect the vocabulary logs and
check from time to time to make sure that students are on the right track.

As every subject has to contribute to the language development of students, a balance
between an emphasis on English and an emphasis on content is recommended.

Since more time and effort has to be spent on the development of students’ language
proficiency, the subject content may have to be reduced, especially at the initial

stages.



=—Jnit 2
\Teacher Language

<

A. The importance of teacher language

© g > w DN =@

The classroom is an authentic social environment which provides plenty of
opportunities for the genuine use of language. So, the language the teacher uses

provides exposure to real language use.

Criteria of good teacher language

providing a reliable model (accurate, fluent and appropriate)

provide rich comprehensible input

being natural

exposing students to language that shows form-function relationships

varying the situational phrases e.g. the whole class, all together

not requiring students to understand every word in order to comprehend the
teacher’s language

getting students’ attention before he / she starts talking

providing opportunities for students to hear genuine uncontrolled language used
for authentic communicative purposes

providing opportunities for authentic use of language

C. Elements contributing to good teacher language

The following is adapted from Hoare P., Kong S. & Evans M. (2000). Principles
and Practice of Immersion Teaching.

1. Speed
- adjusting the speed of the teacher talk to match the level of students’

understanding
- breaking up the teacher talk into smaller manageable ‘chunks’
2. Vocabulary
- using simple vocabulary

- using vocabulary that is generally known to the students




3. Language structures

- using simpler structures e.g. active sentences

- using short sentences

4. Content

- including familiar topics to arouse students’ interest

- including requests for repetition, clarification or explanation from students

- including much encouragement for students to interact

5. Repeating and rephrasing

- repeating and rephrasing the sentences to help students understand

6. Flexibility
- using the language flexibly in different situations




a Unit 3
Gta{groom Language (Teachers™List)
o

General Classroom Language
The items below are grouped according to their nature and use. They are neither

prescriptive nor exhaustive. They are only for teachers’ reference.

1. Praising students
Good.
\ery good.
Excellent.
Perfect.
Great.
Superb.
Marvellous.
Lovely.
Exactly.
Good job.
Well done.
That’s very good.
That’s nice.
I like that.
You’ve done a great job.
You didn’t make any mistakes.
Excellent answer, (name of the student).

You are very good at this.
That’s right.

Good work.

That’s it.

You did that very well.
Keep up the good work.

Terrific.



That’s the way to do it.
That was first class work.

. Saying a student is wrong
Not really.
Good try but not quite right.
I’m afraid that’s not quite right.
It’s not quite right. Could anybody help?

. Encouraging students after they have given an answer
Good try.
A good guess.
Not bad.
Don’t worry about the spelling.
Try again.

. Encouraging students to speak

Would anyone like to try?

Don’t be afraid to make mistakes.

We learn from mistakes.

It’s OK to make mistakes.

Don’t worry about being wrong.

We’d really like to hear what you think.

Tell me your answer. If it’s correct, good. If it’s wrong, we’ll talk about it.
You won’t be punished for a wrong answer.

I’d prefer to hear your answer, not your neighbour’s.

. Beginning of a lesson

Good morning / afternoon.
How are you today?

Did you have a nice weekend?

. Ending a lesson

It’s almost time to stop.



Time is running short. We have to stop here.

Let’s stop here and continue next lesson.

That’s all for today. Are there any questions?

That’s all for this lesson. See you tomorrow.

We’ll discuss this further in the next lesson.

Before you leave, | have one more thing to say.

See you next week / Monday.

I don’t think we have time to finish this now. We will continue next lesson.

Have a nice weekend.

. Marking stages of a lesson
First, let me take the attendance.
Let me take a roll call first.
The first thing we’ll do is ...
I want to introduce ...
Today we’re going to look at ...
Today we’ll find out about ...
In this lesson, you will learn ...
We were looking at ... yesterday/last lesson. Today, let’s look at ...
The next thing we’ll do is ...
Now let’s look at ...
Let’s moveonto ...
When we’ve finished this, we’ll discuss ...
I think you’ve all got that, so we’ll move on to a new topic.

If there are no problems, we’ll move on to something new.

. Classroom organisation/management
Now put your things away.

We won’t start until everyone is quiet.
Okay. I think we can start now.

Keep quiet.

Louder, please.

Say it a bit louder, please.

I can’t hear you. Say it again, but this time louder.
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Speak more clearly.

Not so quickly, I can’t follow.
Repeat / Once again, please.

Say it again / once more.

Again, but more quickly this time.
Say it after me.

Use a complete sentence.

9. Eliciting answers
Does anyone know the answer?
Can anyone tell us the answer?
Put up your hands if you know the answer.
Can anyone help him / her?
What can we do next / in this case?

What’s the answer?

10. Eliciting an explanation
What does this mean / show?
How do you do this?
Why does it happen?
Any comments?
Do you have any ideas about ...?
Can you give me an example of ...?
Explain more, please.
What do you mean?
What is the meaning of this word?
Why do you do it that way?
What did you do next?

11. Clueing
Shall I give you some hints?
Let me give you some hints / help.
It’s used for ...

It’s the same as ...



12.

13.

It’s likea ...
It’s the opposite of ...
It’s a type of...

Giving instruction for pair/group work

Work with the person next to you.

Work together with your friend.

Find a partner.

Work in pairs.

Work in groups of two / three / four.

Work in twos / threes / fours.

I want you to form groups. Three / Four students in each group.
Get into groups of three / four.

I’ll divide the class into groups.

Here is an exercise / task for you to work on in pairs / groups / threes.

I want you to do this in pairs / groups.

Instructions for homework / assignments

This is the homework for tonight.

Complete this exercise for homework.

Complete the exercises at home.

Memorise this passage and I’ll give you a test next lesson.
Learn this by heart.

Don’t forget your homework.

Revise the last two chapters for the test.

Copy the heading and underline it.

Write on alternate lines / every line.

You must hand in your homework by next Monday / next lesson.

Hand in your homework to the monitor / monitress.

Please take down the information on the board and finish the assignment at

home.

Your homework assignment is to ... Please write it down in your handbook.



14. Asking students to do preparation at home

15

16.

Prepare Chapter X at home.

You must read Chapters X and Y at home.

By next lesson, | want you to read pages X and Y.

Recite this poem at home.

Look up the new / difficult words in the dictionary.

Find the meaning of these words in the dictionary before the next lesson.

. Checking understanding
Is there anything you don’t understand?
Do you know the meaning of all the words?
Avre there any words you don’t understand?
Is there anything you would like to ask about?
Are there any points you are not sure of?
Has anybody got anything to ask?
Is everything/that clear?
Do you understand everything?
Put up your hands if you have any questions.
0.K.?
All right?
Have you got any questions?

Would you like me to repeat that?

Instructions for tests and examinations
Put away all your books.

Pass the papers to the back.

Don’t turn over the question paper.

Has everybody got a question paper?

Has everybody got an answer sheet?

Raise your hands if you have any problem.
Listen to the tape carefully.

Read the instructions carefully.

You have one hour to do the paper.

10



You may start now.

You still have X minutes.

You have x minutes left.

X more minutes to go.

Time is up.

Stop writing.

All pens down.

Put down your pens.

No more writing.

Remember to write your name and class number.

Pass your paper to the front.

11



Praising Students (A game)

Before the lesson
Make copies of the table on the next page.
Cut up each table along the lines and get a set of 22 strips of paper from each

table.

During the lesson

After you have praised a student in class, give him / her a strip of paper.

Tell students that after one has collected a complete set, one will be given a small
token like a bar of chocolate. For this reason, remind them to keep the strips of
paper they have got and encourage them to raise their hands to answer questions

in class.

12



Good. Very good.
Excellent. Perfect.

Great. Great job.

Well done. | like that.

That’s very nice.

You’ve done a great job.

That’s very good.

You didn’t make any

mistakes.

Excellent answer.

You are very good at this.

That’s right.

Good work.

That’s it.

That was first class work.

You did that very well.

Keep up the good work.

Terrific.

That’s the way to do it.

Superb

Marvellous

13




4 Classroom“kanguage (Students’ List)

A. The importance of giving students a list of classroom expressions
To help students express themselves in different situations, it is necessary to give

them a list of classroom language.

B. Alist of student language in different situations
1. Asking for repetition
I’m sorry. |1 don’t understand.
I’m sorry. | can’t follow.
Could you say it again, please?
Could you explain again, please?
Could you repeat the last part, please?
Would you please explain this part again?
Would you mind saying it once more?
I beg your pardon. Could you repeat your point, please?

2. Asking for clarification
Could you please tell me the meaning of this word /sentence / part?
Could you repeat the instructions / steps, please?
Can you help me, please?
I don’t quite understand what that means. Could you explain it again, please?
Sorry. Did you say we have to prepare Chapter X?
What do we do next?
When will we have the test / dictation?
When will we hand in our homework?

Which chapter should we prepare?

3. Making requests
Can we have the test / dictation later?

Sorry. Can you speak louder, please?

14



Sorry. | can’t hear very clearly. Would you please turn up the cassette?
I’m sorry. How do you say it in English?

Excuse me, can you tell me the English for x?

Excuse me, how do you spell X?

Excuse me, how do we pronounce this word?

. Asking for feedback
Excuse me, is this correct / right?
Excuse me, why is this wrong?
Excuse me, have | done this right?

Excuse me, is this the way to do it?

. Asking for permission
May | go to the toilet?
May | be excused?
Can | turn / switch on / off the fan/air-conditioner?

Can | change my seat? | can’t see the blackboard clearly.

. Apologising
I’m sorry. | don’t understand.
I’m sorry. I don’t know the answer.
Sorry. I’ve no idea.
I’m sorry. I’ve forgotten to bring my book/do my homework.
Sorry. I’ve left my book / homework at home.
I’m sorry I’'m late. It’s because | got up late / missed the bus.

I’m sorry I’m late. It’s because there was a traffic jam.

. Group work / pair work

Shall we start?

Shall I start first?

What’s your answer to question 1?
Let’sgoonto ...

Shall we change over now?

It’s your turn.

15



My answer is different.

What’s next?

Do you mean that ...?

Yes, that’s right.

No, what I’m saying is ...

Sorry. | can’t follow. Could you repeat that, please?
Have we finished?

16
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\ Unit 5

P
- Listening

A. Point to note

The difficulty in listening is not only due to students’ inadequate knowledge of

English. This is because listening involves motivation and concentration. Students

may listen badly when they are not interested in the topic, do not know much about

the topic or are distracted.

B. Ways teachers can help students in listening

1. Analysing students’ listening difficulties

spend time looking at why students cannot get the correct answers by playing

the section of the tape once more or several times

Vi.

Vii.

viii.

suggested procedure:

Elicit answers from students after a listening task.

When there are different answers, write them on the board.

Play the relevant section of the tape again and ask students to listen for the
correct answer.

Ask the class to vote for the options on the board according to what they
have heard.

Play the tape again if the majority of class has not voted for the correct
answer.

Ask the class to vote again.

When the majority of the class has voted for the correct answer, play the
tape again. In this way, the students who are not sure about the answer can
hear it again.

Help students reflect on their problems by focusing on the processes of
listening.

Analyse the problems with students and suggest strategies to overcome

them.

17



2. Developing students’ listening skills
e identifying word stress
e identifying sentence stress
e recognising and understanding intonation patterns
e recognising weak forms
e discriminating between similar sounds e.g. foot, food
e identifying discourse markers e.g. next, in fact

3. Choosing materials which engage students’ interest
e examples:
- listening to songs
- listening to an interview of a pop singer

- watching a TV programme featuring a current issue

C. Ways teachers can help students listen to subject-related explanation

1. developing students’ listening skills

2. informing students that to be good listeners, they have to collaborate with speakers
& take an active role in asking for repetition and clarification when they do not
understand

3. familiarising students with the language for ‘asking for repetition” and “asking for

clarification’

18



o Unit 6 —
Speaking

A. Ways teachers can help students in speaking
1. boost students’ confidence in using English in class by
i.  giving encouragement e.g. the whole class applaud after a student has
answered a question in English
ii.  instilling correct attitude in students regarding the use of English in class
e not to laugh at students with poor English
e not to think that students with good English are showy or arrogant
2. provide students with chances to express themselves e.g. conducting speaking
activities, asking questions and chatting with students informally in and out of the
class etc.
3. prompt students by giving signals / cues
e.g. help students organise their sentences in a logical way by providing them
with connectives such as ‘because’, ‘so that’ and ‘therefore’
5. expand what students say
6. rephrase what students say in a more appropriate or accurate way
7. provide whole-class feedback to make general comments on common errors and /
or to praise common strengths
8. teach pronunciation

9. equip students with discussion skills and discussion language (see P.21 — P.26)

B. Suggested speaking activities

e Games e.g. word games, spelling games, pronunciation games, board games
e Communicative activities

e Mime

e Role play / simulation

e Drama

e Problem-solving

e Discussion

e Oral presentation

e Impromptu talks

e Debates

19



Questionnaire surveys

Project work (integrated skills)

Examples of subject-specific speaking activities

asking students to discuss and design a questionnaire for an EPA / History /
Geography / 1.S. / cross-curricular project

asking students to report the result of their findings for an EPA / History /

Geography / 1.S. / cross-curricular project

Examples of subject-specific discussion tasks

In groups, students plan the ideal layout of a shopping centre. They have to draw a
simple map showing the land use of the district where the shopping centre is
located. Afterwards, they have to give an oral presentation.

(English + Geography)

In groups, students work out the recipes of the food they have to prepare for a
Christmas party. Afterwards, they have to give an oral presentation.

(English + Home Economics)

20
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Discussion Skills (A Game)__.

A. Before the lesson
1. Make enough copies of the table on P.22.
2. Cut up each table along the lines and get a set
of 16 stripes of paper from each table.
3. Put each set in an envelope.
4. Make enough copies of the blank table on P.23.
5. Make enough copies of the handouts on page P.24-P.26.

=

B. During the lesson

1. Divide students into groups of 3.

2. Give each group an envelope and a blank table.

3. Ask students to put the strips of paper under
the correct heading. They may consult the dictionary.

4. When the students have finished, go through the
answers with them.

5. Distribute the handouts on P.24-P.26 to students.

=
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Discussion Skills

speak clearly

speak too quietly

listen to others attentively

interrupt too often

try to include everybody

dominate

state your ideas actively

be passive

be polite when you
disagree

be impolite when you
disagree

give reasons to support
your ideas

agree or disagree without
giving reasons

focus on the topic

lose the focus

put forward new ideas or
examples

repeat points or examples
already made

22




Discussion Skills

A. Do's

B. Don'ts

23




e Discussion Language-==.

Getting started

Let’s start. We must discuss ...
Is everybody ready to begin?
So, are we all ready to start?
Shall we start now?

Shall I start first?

Expressing opinions

| think that ... (because ...)
| feel that ... (because ...)

| believe that ...

In my opinion, ...

Asking for someone’s opinions

What do you think ...?

Do you think that ...?

Are you for or against ...?

What’s your opinion of ...?

X (name), what do you think?

X (name), do you have anything to add?

Agreeing

| think so, too.

Yes, that’s exactly what | think.
| (fully) agree with you.

| feel that X (name) is right.
You’re (absolutely) right.

Partial agreement

e | partially agree with you, but ...

e \Well, I can see your point, but ...

e | agree with you on the whole, but ...

e | agree with you up to a point, but ...
Disagreeing

e | don’tagree with you. The reason is ...
e That’s not what I think.

24



e You can’t really say that.

e | absolutely disagree.

e I’'mafraid I don’t agree.
Countering

e But...

e However, ...

e That may be true, but ...

e You might be right, but ...

e On the other hand, I think that ...

Asking for clarification

Could you explain that again, please?

I’m afraid | don’t really understand what you said.
I’m not sure that we all understand what you mean.
Do you mean that ...?

Clarifying

What I’m saying is that ...

What | mean is that ...

Let me explain.

| mean ...

The point I’m trying to make is ...
In other words, ...

I’m talking about ...

Asking for repetition

Could you repeat that, please?
Pardon?
Sorry, | don’t hear you.

Would you mind speaking a little slower / louder, please?

Sorry, I can’t follow. Could you repeat that please?

Giving examples

For example ...
Let me give you an example.

Adding points

In addition ...
Another point is ...
25



Delaying

e | need time to think about that.

e That’s a difficult question because ...
o Well ...

Making suggestions

e Whydon’twe...?

e How about ...?

e Perhaps we could ...?

Interrrupting

e Excuse me, can | interrupt for a moment?

e Excuse me, | have a point | would like to make.
e Could I stop you here for a moment?

e Justaminute ...

Preventing interruption

e Please let me finish.

e Excuse me, | haven’t finished.

e I’'msorry, but | haven’t finished yet.

Presenting a number of arguments
e Firstofall, ...

e To begin with, ...

e Forastart, ...

e There are X (number) points here. First, ... Second, ... Third, ...

e There are X (number) points I’d like to make. First, ... Second, ... Third, ...
e .. Also,...

Keeping the discussion moving

e | think we should go on to the next point.

e Let’s move on.

e \We’d better move on to the next point.

e Is there anything to add before we move on to the next point?

26
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- Writing

A. The benefits of introducing subject-specific writing activities

=

Themes and topics from content subjects are good resources for writing activities
as different genres of writing serving different purposes can be developed.

2. Students are motivated to learn writing because they are asked to write something
with a purpose.

3. It helps content-area instruction.

B. General and subject-specific writing activities suitable for S1 students
1. Generating word lists / groups
The teacher selects a word and asks students to generate words to describe it.
e.g. The teacher selects a kind of food or asks students to select a kind of food
they like and describe how it tastes, smells, looks, feels, how it feels in the
mouth, how it feels when it is swallowed and its aftertaste.

2. Writing interesting phrases and sentences
The teacher supplies students with a sentence pattern. After repeating this pattern

several times, students can create simple poem-type arrangements.

e.g. I love / like to ...
I love / like ...
lusedto ..., butnow I ...
I’mgood at ..., but I’m not good at ...
I like ..., I don’t like ...
I am the one who likes / plays ...
If ..., then ...
When ..., I...
What’s he doing? He’s ...
What’s she doing? She’s ...

27



Telling stories

e.g. -the teacher supplies students with characters, settings and time frames

and asks them to make up a story

-the teacher asks students to write a story from descriptive words
like ‘dangerous’, ‘quiet’, ‘explosive’ and ‘noisy’

-the teacher begins a story and asks students to continue

-write a story of a day of life in an object e.g. a microscope (1.S.),
a mummy (History), a frying pan (Home Economics), an identity
card (EPA)

Writing letters

e.g. -writing personal letters that congratulate, apologise, invite or introduce
oneself
-writing a letter to the government department concerned to complain
about the pollution in the district where the school is located (EPA)
-writing a letter to the government department concerned to raise the
awareness of protecting endangered species (1.S.)

-writing a letter to a historical figure and making inquiries (History)

Working with photos/pictures

e.g. -the teacher and students collect some photos and / or pictures and
arrange them
-students collect a picture of some food and write ten (or X) words to
describe the picture and using these words, they describe someone who
would eat the food (Home Economics + English)
-students choose a photo or picture that is interesting (e.g. advertisement,
cartoons and comics) and write what happened before and after the picture
was taken or painted
-the teacher gives students photos / pictures showing Hong Kong in the
past and asks them to describe the changes that have taken place since the
photos / picture was taken / drawn (EPA)
-the teacher supplies students with photos showing the living style of the
clans in the N.T. and asks them to write about the living style of a

particular clan (History)

28




6.

Making a list

e.g. The teacher asks students to list:
- ten (or X) activities they like to do on Sundays
- ten (or X) things that happened on their worst day
- ten (or X) things to which they would say yes/no
- ten (or X) excuses for not doing their homework
- ten (or X) reasons for going to school
- what people do during traditional different Chinese festivals (History)
- the apparatus in the laboratory and explain the usage (I.S.)

- the problems created because of land use conflict (Geography)

Making a questionnaire

e.g. Making questionnaires for the following surveys:
- the favourite snacks of the class
- the schoolmates’ views on the how to solve urban problems
(Geography)
- the number of classmates that have changed their places of residence ir

the past three years and the reasons for such change (EPA)

Writing descriptions, directions, procedures and labels

e.g. a recipe (Home Economics)
the safety rules in the laboratory (1.S.)

the instructions for using the spell-check on the computer (Computer)

Writing reports

e.g. an experiment report (1.S.)
a brief report based on statistical presentation (Maths)

a survey report (EPA)

29



C. To ensure that writing in L2 is a productive experience, students need
1. guidance to help them manage a writing task

2. exposure to different types of writing

3. exposure to writing activities of various topics and tasks

4. opportunities to write and to explore topics of personal interest

5

confidence to feel that they can do what the teacher asks them to

D. Ways teachers can help students in writing

e Before writing, teachers have to prepare students for writing and arouse the

awareness that writing is a means of communication.

e Suggestions to help students develop writing skills and positive attitude to

writing:

1.  To provide students with reasons for writing

Research findings suggest that the learning of writing seems to be more

successful when students themselves want to communicate real messages to

real audience.

2.  To extend students’ writing opportunities outside classroom
e.g. - writing e-mail to the teacher / other students
- writing a dialogue journal:

e the teacher collects the journal periodically

e the teacher responds to the students’ ideas, but does not evaluate

their writing

e the teacher allows students to write on topics of their own interest

3.  To find out student interest

Students may not know the range of writing activities and topics. The

teacher can brainstorm with the whole class or in groups to explore the tasks

and topics that interest students. This does not mean that students have the

freedom to choose whatever they like to write, but implies a balancing of

curriculum needs with student involvement.

30



4.  To furnish students with language support

e.g.

writing frames
sentence starters
signal words / phrases
word list

model sentences / text

5. To equip students with writing techniques

introducing mind maps / planning grids/ story planner / storyboard to
facilitate brainstorming

promoting discussion before writing to equip students with more ideas
and vocabulary to use in their writing and to enable students to learn
how to work in discussion groups and to support each other

introducing the steps involved in composing and checking a piece of

writing (see P.32)

31



— Writing and Checking a Composition
- ~

Steps to writing a composition

Think about the composition topic.

Write down your ideas in note form.

Put the notes into logical order.

Write the first draft.

Read the first draft and make changes and corrections.

Write the second draft.

N o~ w D PP

Check your composition again

Steps to checking a composition

Check if the paragraphs make sense.

Check that all the sentences are complete sentences.
Check the verb tenses.

Check the spelling and punctuation.

o M w0 D P

Check that you have written everything and have not left anything out.
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Reading

Ways teachers can help students in reading

equip students with strategies for reading

provide students with different kinds of reading activities to arouse their interest
in reading

provide students with different kinds of reading materials e.g. newspaper articles,

promotion leaflets and magazines etc.

Strategies for reading

Reading with a purpose

Making use of background knowledge

Predicting

Skimming to get the main ideas

Summarising the main ideas

Note-taking

Inferring / understanding implied meaning
Understanding the author’s intention

Guessing meaning from the context (see P.35 — P.36)

Making use of typographic clues (see P.37)

. Making use of patterns of knowledge (see P.38 — P.40)

Making use of graphics (see P.41 — P.42)

Making use of headings and sub-headings (see P.43)
Making use of information transfer activities (see P.44)
SQR3 (see P.45 - P.47)

Suggested reading activities
Answering comprehension questions
Multiple-choice questions

Jigsaw reading

Cloze passage
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Using information from the text to label a diagram

Thinking of the title / heading

Guessing meaning of unfamiliar words from the context

Underlining the words / phrases signaling syntactic and semantic clues
Drawing a picture based on the description provided

Matching headings with paragraphs

Underlining specific information within a given time limit

Transferring information from text to chart, table etc.
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Guessing Meaning of Word from the Context

c—

¢ This helps students develop higher order thinking skills.

Steps to guessing the meaning of word from the context

1. Look at the unknown word and work out its part of speech. If possible, break it

down into parts: prefix, root and suffix.

2. Look at the clause or sentence containing the unknown word and ask these

question:

If the unknown word is a verb, what nouns does it go with? Is there any adverb
modifying it?

If the unknown word is a noun, what adjective(s) describes it?

If the unknown verb is an adjective, what noun is it modifying?

If the unknown word is an adverb, what verb is it modifying?

3. Look at the relationship between the clause or sentences containing the unknown

word and other sentences or paragraphs. Can you find any hints? Can you follow

the line of argument? What is the theme of the paragraph?

4. Use the information you have gained from steps 1 to 3 to guess the meaning of the

word.

5. Check that your guess is correct by looking it up in a dictionary.
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Eaxmple

Support for vocabulary: Helping students guess meanings of unknown words
EPA / Geography S1

Population Growth of Hong Kong

Read this passage about the population growth of Hong Kong during 1900-2000.
The word ‘indenparsely’ may be too difficult for you but you can try to guess its
meaning. We’re talking about growth here, something growing, something that
gets bigger and bigger, more and more. We’re talking about population growth,
the number of people in Hong Kong that is growing, getting more and more. The
word ‘indenparsely’ ends with —ly. What part of speech do you think this word is?
Is it a verb, noun, an adjective or an adverb? Right, it’s an adverb. So it must be
describing how the population has grown in Hong Kong. Has it grown quickly or
slowly or what? Read the other sentences. What do they suggest? Now, can you
guess the meaning of the word ‘indenparsely’?

The population of Hong Kong has grown * indenparsely toward the second half of
this century. At the beginning of the century, the population was only 200,000.
Between 1900 and 1949, the population remained level at about 500,000. In 1949,
there was an explosion. The population rose rapidly until it reached 5 million in
1970. Since 1970, the growth has continued but the population has risen relatively
slowly. The latest figures show that it has reached 6.5 million and is continuing to

grow steadily.

(The word ‘indenparsely’ is purposely made up to show how the meaning of an
unknown word (in the case, a nonsense word) can be guessed. You must have been
able to get the meaning of it by now. The original word was ‘immernsely’.)

Taken from Evans M., Hoare P., Kong S., O'Halloran S. & Walker E. (2001). Effective Strategies for English

Medium Classrooms: A Handbook for Teachers.
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~Making Use of Typographic Clues
To help students in reading, teachers can draw students’ attention to the following

typographic clues and explain that they are used to emphasize important terms and
definition:

1. ltalics

e.g. The degree of polynominal is the degree of the term with the highest degree.
(Maths)

2. boldfaced print

e.g. Ancient Egyptians used a water reed called papyrus to make paper.
(History)
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— Making Use of Patterns of Knowledge
T -

Patterns of knowledge, i.e. patterns through which knowledge is organised, are found
in all subject content areas. Draw students’ attention to the specific language features
related to each of these patterns which appear at the sentence level. This helps

students in understanding and development of concepts.

Patterns of knowledge Explanation Examples of language
features
Description To provide information | ...has...
about  facts, events, | ...issituated at...
concepts, ideas, features, | ...is...
characteristics,  objects | ...looks like...
and people. ...contains...
...1Ismade up of ...
...I1s made of...

...is used for/to...

Sequence To put facts, events or | Now
concepts into a sequence. Before
After
When
First
Second
Then
Next
Finally

Comparison and contrast | To show likeness | However
(comparison) and or | But
differences (contrast) | ...aswellas...

among facts, events, | On the other hand
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concepts and people. Either...or
While
Although
Unless
Similarly
Instead
Cause and effect To show how facts, | ...because...
events or effects happen | ...because of ...
because of other facts, | Since
events or causes. Therefore
As a result
...S0 that...
...Is due to...
...isaresult of ...
Definition To define a concept or a ds.....
term. ...is/are called...
...means...

...is known/defined as...

Classification

To classify  objects,

people etc. in groups.

...is classified as...
...is classified into...
There are ... types of...:

...is a type/kind of ...
Hypothesis To put forward ideas or | If..., then...
suggestions as a | ...unless...
starting-point for | Itis likely/unlikely/

reasoning or explanation.

possible/impossible
that...
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Exemplification

To give examples.

For example
For instance
...such as...
...is an example of...

In other words

Evaluation

To decide the value of

something.

...IS
good/bad/right/wrong/
satisfactory
...like/dislike/approve/
disapprove...

...enough/too...
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Making Use of Graphics

Graphics are used to organise and present information. Graphics which complement
the written language can help to show the ideas in a text visually. Students who are

able to make use of graphics can read more effectively.

Examples of graphics

1. Tables
They are used to classify information so that comparison between and

among data can be made.

2. Bar graphs

They are used to make comparisons between amounts or quantities.

3. Line graphs

They are used to show the relationship between the variables.

4. Pie charts

They are used to show the relationships of parts to the whole.

5. Flowcharts

They are used to show a process or procedure.

6. Diagrams

They are used to present information in a visual way.

7. Pictograms

They are used to show specified amounts in an interesting way.

8. Maps
They are used to show location and direction.
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9. Photographs

They are used to enhance interest in reading.
10. Cartoons

They are used to lighten the text.
11. Time-lines

They are used to show the sequence of events.
12. Venn diagrams

They are used to show the relationships between two sets of information.
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Making Use of Headings and Sub-headings

B il

Headings suggest the major topics of a chapter while sub-headings often suggest the

specific focus toward a particular topic. So they are important clues to reading.

Steps:

1. Teachers draw the students’ attention to the heading(s). This helps to activate
students’ existing knowledge.

2. Ask students to change the subheadings into questions. This helps them predict
what they are going to read.

3. Ask students to find the answers to the questions formulated. This provides them

with a purpose for reading.

Example

| want you to read page X of your textbook at home before our next lesson.

Now, let’s turn to page X and see what it’s about.

Look at the heading. What is it?

From the heading, we know that it's about

Now look at the sub-headings. They are printed in (e.g. blue). What do they
tell you about ’ (the heading)?

Now let’s turn each sub-heading into a question.

(Ask students the questions they have formulated.)

Very good questions. Do you want to find the answers to your questions?

Read this page at home and you’ll find the answers to your questions.
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— Making of I ation Transfer Activities

-

I T—

Information transfer activities require students to transfer the information given in a
text to a graphic or vice versa. Text -> graphic activities are reading activities while

graphic -> text activities are writing activities.

Benefits of text -> graphic activities:
1. help students visualise the organisation and relationships of ideas spatially
2. to complete the graphic, students need to read and understand the information in the

text before they can re-present it in a graphic

Example

History S1
Ancient Egypt

The following paragraph describes the different classes in ancient Egyptian society.
The picture below also shows the classes. Read the paragraph carefully to find out
what these classes were and what they did. Complete the picture with the correct
information.

In ancient Egypt, people were divided into different classes. The king / pharaoh was at
the top of the society. He was also the leader of the army and chief priest. The next
class of people were the officials. They helped the king rule the country. Then came the
scribes and craftsmen. They kept records and made things such as jewellery and
furniture. At the bottom were the common people. They grew crops. They also worked
for the government by building pyramids and temples.

Who were they and what did they do?

Taken from Evans M., Hoare P., Kong S., O'Halloran S. & Walker E. (2001). Effective Strategies for English

Medium Classrooms: A Handbook for Teachers
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SQR3

¢ Each step of SQR3 facilitates the processing of information

¢ SQRS3 helps students acquire higher order thinking skills

A. Introduction

- SQR3is a study technique that helps students comprehend and retain the materials
they are going to read.

- To read actively and effectively and to assist comprehension, readers complete

some tasks before reading, while reading and after reading. These tasks include:

S = Survey
Q = Question
R = Read

R = Recite

R = Review

e Survey:
Good readers preview the materials to anticipate content by looking at the titles,
headings, subheadings, terms or words in bold or italics, pictures, maps, diagrams and

other visual material.

¢ Steps:

1. Read the title. Change it into a question.

2. Read the introduction, summary and questions, if there’s any. What is the main
point of the text?

3. Read the terms and words in bold or italics. Why are these terms and words
highlighted?

4. Study the visual materials. What do they tell you about the text?
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e Question:
Good readers ask questions that they think they will find answers to in the text e.g.
they turn each subheading into a question and formulate additional questions to read

to answer.

e Read:
Good readers think about the questions that they have asked and search for ideas and

information that will answer their questions.

e Recite:
After reading, good readers attempt to answer their questions by saying aloud what

they have learned and / or by writing responses to their questions.

e Review:
Good readers review and reflect a text by going back and skimming the text, placing a
check to parts of the text that they are sure they understand and a question mark to

those parts that are still unclear to them and that they need to further study.

B. Point to note
Do not teach SQR3 as a formula: memorize the steps, practise the strategies and use it
for life. To make this system effective, students have to learn to control it through

selective and flexible use.

C. Examples of applying SQR3 in different subjects
1. To read a chapter in a Geography textbook
- students survey the chapter
- they turn the subheadings into questions
- they read to answer the questions
- they try to remember the main ideas and specific details
- they summarise / write a brief outline of the chapter
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2. To solve a word problem in Maths
- students skim the problem to form a general impression of it
-they decide: i. the question in the problem
ii. the facts required to solve it
iii. the steps required to solve it
- they read to understand the question and decide the steps required to solve the
problem
- they decide the facts on which the answer depends

- they estimate the answer and check it after the problem has been solved
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=—=Unit 9

P~ \ Pronunciation

2.

<
Points to note
There is no shortcut to the teaching and learning of pronunciation.
Do not assume that students can make use of the phonetic symbols / phonics after
they have been exposed to it for three to four lessons. It is through constant practice
that students can make use of the phonetic symbols / phonics.
For many students, the classroom is the only place where they are exposed to spoken
English. In the class, students listen to the pronunciation of teachers and classrooms
while teachers and classmates are speaking. Therefore, the pronunciation of teachers
IS an important source of learning. In addition, students learn when teachers correct

the pronunciation mistakes of the other classmates.

Ways to help students with pronunciation

A whole-school approach

To maximise the chance for students to recycle and consolidate what has been taught

in the English lessons, teachers of all EMI subjects adopt the same strategy of

teaching pronunciation.

Examples:

i. After the English teachers have familiarised students with the phonetic
symbols, teachers of all EMI subjects make use of the phonetic symbols
whenever they introduce the pronunciation of new vocabulary items.

ii.  After the English teachers have familiarised students with the phonics, teachers

of all EMI subjects make use of the phonics whenever they introduce the

pronunciation of new vocabulary items.
Policy among the panels of content subjects

All panels of EMI subjects agree upon a policy of teaching pronunciation e.g.

separate a word into chunks, separate a word into syllables.
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3. Policy within in the English panel
Contextualise the learning of the phonetic symbols / phonics by integrating the
teaching of the phonetic symbols / phonics into existing learning materials e.g.

textbooks, readers.

4. Teachers as important models of pronunciation

A list of dos and don’ts for teachers:

Do
I. Beaware of : long & short vowels, consonant clusters, word stress and the
endings of words
ii. Ask English teachers / NETSs for help

iii. Consult the dictionary

Don’t
i. Provide wrong models
ii. Make up the pronunciation

iii. Provide Cantonese sounds for easy reference

5.  Empowering students to generate materials
To enhance students’ interest and motivation in learning, empower students to
generate materials for learning. For example, ask students to design and make board
games which help learn the IPA. Refer to Longman Express Book 1B P.74 — P.75 for

instructions of making board games.

6. Encouraging independent learning
To foster learner autonomy and enable students to learn outside the classroom,
suggest students to log on to the following websites which provide lots of exercises /
games:
i.  http://www.justtalk.com.tw/default.asp?pg=n2&pt=Ilevel&gid=2

ii. http://oak.cats.ohiou.edu/~soemarmo/msgames
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C. Resources for English teachers
1. http://www.eslcafe.com/ideas/sefer.cgi?Pronunciation

° this website provides teachers with ideas and games of teaching pronunciation
2. Mark Hancock (1995). Pronunciation Games Cambridge University Press

D. Websites on aspects of English pronunciation

1. http://esl.about.com/library/courses/blcourses lower intermediate pronunciation.htm

Basic pronunciation guides including work on the IPA (International Phonetic Alphabet)

and using minimal pairs to improve recognition skills.

2. http://esl.about.com/library/courses/blcourses intermediate pronunciation.htm

Basic guides plus IPA (International Phonetic Alphabet) work and using stress and
intonation to improve pronunciation skills. Also including minimal pair work.

3. http://esl.about.com/library/courses/blcourses upper intermediate pronunciation.htm

For students with at least three years of English. This is a good starting point for students
who have a strong understanding of the language and want to improve their English
pronunciation. Includes challenging exercises.

4. http://esl.about.com/library/courses/blcourses advanced pronunciation.htm

Continued refinement of English pronunciation skills including challenging IPA
transcription and other exercises.

5. http://esl.about.com/library/listening/blIPAconsonants.htm

This simple chart and RealAudio listening file provides a guide to basic English

consonant sounds.

6. http://esl.about.com/library/listening/blIPAvowels.htm

This simple chart and RealAudio listening file provide a guide to basic English vowel and
diphthong sounds.

7. http://esl.about.com/library/howto/htpronounce.htm

This "how to" focuses on improving your pronunciation through the recognition of the

"time-stressed" character of English.

8. http://esl.about.com/library/weekly/aal110997.htm

This feature takes a look at how intonation and stress influence the way English is spoken.
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9. http://esl.about.com/library/weekly/aa040998.htm

An introduction and reference guide to the IPA (International Phonetic Alphabet).

10. http://esl.about.com/library/special/bl phonemes explained2.htm

This is a glossary giving descriptions and explanations of terminology used in this field of
study. It is quite technical and goes well beyond the requirements of most teachers, but is
a useful reference.

11. http://esl.about.com/library/special/bl phonemes explainedl.htm

This guide provides the terminology used for describing the various English phonemes.

12. http://www.americanaccent.com/

This site offers an extensive overview of American pronunciation and offers a six month
training course, books and other materials as well as a teacher training courses.

13. http://www.colorphonics.com/

This is a commercial package. Color Phonics® fills pronunciation and recognition
learning gaps by testing and training your student in the 43 foundational phonemes. It
includes special pronunciation and auditory discrimination help. This page gives you
some information on what the package contains.

14. http://www.faceweb.okanagan.bc.ca/pron/

This site has extensive pronunciation lessons added on a regular basis. It requires
Shockwave and QuickTime plugins. Provided by the Okanagan University College.
15. http://www.humbird.com

Commercial pronunciation package by Hummingbird teaches American English
pronunciation using mouth position icons, captions, and musical accompaniment.
Examples included from the package.

16. http://www.arts.gls.ac.uk/IPA/ipa.html

The association responsible for the International Phonetic Alphabet (IPA) which is the
standard alphabet for help with English and other language pronunciation. Contains
information concerning the association.

17. http://www.sil.org/computing/fonts/encore-ipa.html

Free downloadable IPA font for creating pronunciation documents on your computer.
Provided by the Summer Institute of Linguistics.
18. http://www.celt.stir.ac.uk/staff/HIGDOX/STEPHEN/phono/phonolg.htm

Stirling University's on-line phonology course. Designed as a self-access course for all

those interested in learning the script and identifying the sounds of the phonology of
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R.P.(Received Pronunciation, or British Standard).

19. http://www.soundsofenglish.org/

Introduction to the sounds of English. It has pictures and photographs to help you
pronounce sounds, as well as examples of those sounds. This site concentrates on
American pronunciation.

20. http://faculty.washington.edu/dillon/PhonResources/vowels.html

A rather technical chart comparison of the difference in vowel production between
American and British English. Very interesting if you are familiar with the IPA. Provided
by the University of Washington.

21. http://www.fonetiks.org/

Language pronunciation website with sound clips.
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Unit 10
‘if—' \ Grammar
e

A. Ways English teachers help grammar learning in other subjects

1. After teaching a grammatical item, ask students to find examples from textbooks
of other subjects. For example, after students have learnt the use and structure
of ‘Simple Past Tense’, the teacher asks them to find five sentences from the
textbooks of other subjects, each of which contains a verb in the Simple Past
Tense.

2. Be informed of the language objectives of other content subjects and see if some
topics can be taught early in the English lessons. For details, refer to the example
on the next page.

3. Select reading passages and grammar exercises which help make cross-curricular
link to the topics of content subjects. For example, each unit of Grammar in Use
Workbook 1 published by Learners Publishing Pte Ltd, Singapore is built around

a particular topic, which can be linked to that of another content subject.

Examples:
Unit Grammar focus Cross-curricular links
1 Tree planting Simple present tense of verb ‘Be’ Geography
Social Studies
2 No-car areas Questions and Answers with the verb | Geography
‘Be’ Social Studies
3 Saving water Yes/No questions Geography
Social Studies
4 Help for captured | Negative statements in the Simple General Science
animals Present Tense
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Example: Language Objectives (November)

English Geography E.PA.

1. Simple past tense 1. Preposition 1. Simple past tense

e.g. |called Peter three |e.g. The school is at 137708. |e.g. In 1950s, Hong Kong
hours ago but he was became an industrial
not at home. city.

2. Theuseof ‘There |2. Theuseof ‘There
is/There are’ is/There are’

e.g. Thereis abig e.g. There are seven

supermarket.
There are lots of

places to visit.

continents in the world:
Asia, Africa, North
America, South America,
Europe, Antarctica and

Australisia.

*Suggestions for English

*Suggestions for

Teachers:

Tie in with the use of the
phrase ‘There is / There are’

e.g.There is a big

supermarket.

English Teachers:

Tie in with Simple Past
Tense

e.g.l called Peter three
hours ago but he was

not at home.
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Resources for teachers

A list of photocopiable resource books:

Peter Watkyn-Jones, Grammar games and Activities for Teachers. Penguin

Mark Hancock, Singing Grammar. Cambridge University Press

Bob Obee, The Grammar Activity Book. Cambridge University Press

Maria Lucia Zaorob, Elizabeth Chin, Games for Grammar practice. Cambridge
University Press

Penny Ur, Grammar Practice Activities, Cambridge University Press

Websites providing teachers with ideas and games to teach grammar:
http://www.eslcafe.com/ideas/sofer.cgi?Grammar

http://www.eslpartyland.com/teachers/nov/grammar.htm#

Websites providing students with practice in grammar:

http://www/aitech.ac.jp/~iteslj/quizzes/grammar.html

http://www/aitech.ac.jp/~iteslj/quizzes/grammarp.html
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LA \

A. The difference between receptive / passive and productive / active vocabulary
For a receptive / active vocabulary item, one is able to:
I.  recognise and recall the meaning of a word when one meets it

il.  make various associations with other related words

For a productive / passive vocabulary item, one is able to:
i.  recognise and recall the meaning of a word when one meets it
ii.  make various associations with other related words
iii.  pronounce it
iv. spellit

V. use it in correct grammatical structure along with words it usually collocates with

B. Ways to help students move from receptive use to productive use of vocabulary
Repetition
The transition of an item from a student’s receptive vocabulary to his / her productive
one is very often a gradual process. Such transition usually takes place when a
student reads or hears an item repeatedly over a period of time. For this reason, it is

essential to recycle the vocabulary items taught from time to time.

56



Teach the vocabulary items in depth
To teach a vocabulary item in depth, it is essential to incorporate the following in the
teaching:
I.  Meaning(s)
ii.  Pronunciation
iii.  Related forms
e.g. triangle [noun], triangular [adjective] (Maths)
iv.  Related concepts
e.g. law and order (EPA)

Strategies for teaching vocabulary

Strategies marked with an asterisk “*” help students learn words in depth.

Strategies marked with two asterisks “**” help students develop higher order thinking
skills.

Pronunciation and spelling

Separate a word into chunks to enable students to see the relationship between

spelling and sound e.g. solution — so/lu/tion (Maths, 1.S.)

Visuals (diagrams, pictures, maps, drawings, photos and realia)
These are best for concrete objects e.g. a microscope (1.S.)

Gesture, facial expression and mime

e.g. These are best for action verbs e.g. press

Scales - these are useful to show degrees and gradings

e.g. always, often, sometimes, rarely, never

*Related concepts

e.g. law and order (EPA), bread and butter (Home economics)
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6. *Related forms

e.g. govern, government (EPA), develop, development (History)

7. *Words with multiple meanings
e.g. solution (Maths, 1.S.)

8. *Word formation (see P.59 - 63)

9. **Semantic map (see P.64)

10. **Semantic features analysis (see P.65)

11. **Guided discovery (see P.66)

12. **Listing (see P.67)

13. **Guessing meaning of word from the context (see P.68 - 69)

14. Glossaries (see P.70)

15. Creating a vocabulary log (see P.71 - 72)
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= Word-formation
—
A. The benefits of teaching ways of word-formation to students
1. To help students make informed guess about the meaning of unknown words

2. To enable students to express themselves with a wider range of vocabulary

B. Ways of word-formation

1. Affixation
This means adding prefixes and suffixes to a word to change its meaning or function.
i. prefixes — added to the beginning of a word

Examples of common prefixes:

Prefix Possible meanings Examples

un- not, opposite of unimportant, uncertain, unreal,
uncomfortable

non- not nonsense, nonstick, nonstop,
non-conductor

im- not impossible, impolite,
immeasurable, immature

il- not illegal, illegible

ir- not irresponsible, irresistible, irregular,
irrelevant

dis- not, opposite disagree, disobey, disorder, dislike

disadvantage

mis- not, wrong misunderstand, misfortune,
misrule, miscount

re- again rebuild, replay, refill

over- too much overload, overcrowded

tele- long distance telescope, telephone, television
en make, made of endanger, enrich

59



ii. suffixes — added to the end of a word

Examples of common suffixes:

Suffix Examples
-dom kingdom, freedom

-ion election, collection, action
-ment government, movement
-ness happiness, kindness

-ist socialist, economist

-able washable, suitable, valuable
-less helpless, careless

-ive constructive, additive

-en lengthen, frighten

-ly quickly, interestingly

-ism feudalism, metabolism
-er caller, buyer

-or actor, director

-(Dfy classify, beautify

-ful useful, helpful, careful

-y snowy, windy, rainy

2. Compounding
This means combining two or more separate words which can stand independently to
form a word.
i. adjective compounds

e.g. labour-intensive, capital-intensive (EPA), large-scale (Geography)

ii. verb compounds
e.g. sightsee (EPA)

iii. noun compounds
e.g. table-tennis (P.E.), raw materials, labour disputes (EPA),

world map, landmark (Geography), tongue roller, backbone (1.S.)
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3. Conversion (Zero conversion)
This means using a word in different parts of speech without changing its form.
e.g. Hong Kong exports a lot of electronic toys. (verb)
Hong Kong is famous for its export of electronic toys. (noun)
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Word Formation Dominoes (A Game)

Before the lesson
Make enough copies of the set of dominoes on the next page.
Cut up each set of dominoes along the lines.

Put each set of dominoes in an envelope.

During the class

Divide students into groups of 3.

Give each group an envelope.

Ask a student in each group to shuffle the dominoes and deal them out. Remind
students not to show their dominoes to other group members.

Go through the following instructions with students before starting the game:

Player A in each group starts by laying down a domino. The player to his or her right
/ left then lays down a domino one end of which matches one end of A’s domino. For
example, if A lays down a domino with ‘care’ and the next player lays down one with
“ful’ on its right side, then this is a correct match.

If a player cannot lay down a domino, he or she misses the turn.

The winner is the first person who gets rid of most or all of his / her dominoes.
Points to note

Consider setting a time limit for this game if necessary.

Be available to help when students want to know if a particular match is correct.
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- Semantic Map ___

Example

History

newspapers

N/ A

government records

written sources

primary sources

archaeological finds

temples
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L . .
Semantic Features Anal ySIS
_J

Example

Semantic features analysis
Science S1

Senses

Students listen / read or observe and fill in the appropriate boxes.

Things we can The five senses Organs of the

perceive body
sight |hearing |taste [smell |touch

Flowers

Taken from Evans M., Hoare P., Kong S., O'Halloran S. & Walker E. (2001). Effective Strategies for English Medium

Classrooms: A Handbook for Teachers.
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Guided Discovery
e

& This helps students develop higher order thinking skills.

A. Steps
1. The teacher writes a question which contains a vocabulary item on the board. The

question has to engage the students’ interest.

Example:

History

Why does a country conquer another country?

2. He/ She asks the students to look up the meaning of the unknown word in the

dictionary.

3. He/ She asks the students to write down the answer(s) on a piece of paper and/or

answer the question orally.

B. Benefits

More memorable for students since it involves an element of guided discovery

npoe

Engages the students in a degree of semantic analysis e.g. why a country conquers

another country
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o Listing

« This helps students develop higher order thinking skills.

A. Steps
1. Give students some vocabulary items.
2. Ask students to make a list e.g. list the items in order of personal preference and

compare their lists with their neighbours’.

B. Example

Home Economics

List the following vegetables in order of your personal preference and

compare your list with your neighbour’s:

lettuce spinach leek Chinese celery turnips
broad beans green peas sweet peas pumpkins

tomatoes broccoli  cucumbers

* Teachers may supply students with a form like this:

Vegetables | like most

LN~ WNE

9.

10.
11.
12.

Vegetables | like least
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Guessing Meaning of Word from the Context

—

& This helps students develop higher order thinking skills.

Steps to guessing the meaning of word from the context

1. Look at the unknown word and work out its part of speech. If possible, break it down

into parts: prefix, root and suffix.

2. Look at the clause or sentence containing the unknown word and ask these question:

If the unknown word is a verb, what nouns does it go with? Is there any adverb
modifying it?

If the unknown word is a noun, what adjective(s) describes it?

If the unknown verb is an adjective, what noun is it modifying?

If the unknown word is an adverb, what verb is it modifying?

3. Look at the relationship between the clause or sentences containing the unknown word

and other sentences or paragraphs. Can you find any hints? Can you follow the line of

argument? What is the theme of the paragraph?

4. Use the information you have gained from steps 1 to 3 to guess the meaning of the

word.

5. Check that your guess is correct by looking it up in a dictionary.
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Eaxmple

Support for vocabulary: Helping students guess meanings of unknown words
EPA / Geography S1

Population Growth of Hong Kong

Read this passage about the population growth of Hong Kong during 1900-2000. The
word ‘indenparsely’ may be too difficult for you but you can try to guess its meaning.
We’re talking about growth here, something growing, something that gets bigger and
bigger, more and more. We’re talking about population growth, the number of people
in Hong Kong that is growing, getting more and more. The word ‘indenparsely’ ends
with —ly. What part of speech do you think this word is? Is it a verb, noun, an adjective
or an adverb? Right, it’s an adverb. So it must be describing how the population has
grown in Hong Kong. Has it grown quickly or slowly or what? Read the other
sentences. What do they suggest? Now, can you guess the meaning of the word
‘indenparsely’?

The population of Hong Kong has grown * indenparsely toward the second half of
this century. At the beginning of the century, the population was only 200,000.
Between 1900 and 1949, the population remained level at about 500,000. In 1949,
there was an explosion. The population rose rapidly until it reached 5 million in 1970.
Since 1970, the growth has continued but the population has risen relatively slowly.
The latest figures show that it has reached 6.5 million and is continuing to grow
steadily.

(The word ‘indenparsely’ is purposely made up to shower how the meaning of an
unknown word (in the case, a nonsense word) can be guessed. You must have been

able to get the meaning of it by now. The original word was ‘immensely’.)

Taken from Evans M., Hoare P., Kong S., O'Halloran S. & Walker E. (2001). Effective Strategies for English Medium
Classrooms: A Handbook for Teachers.
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e Glossaries

———

e Adglossary is a word list consisting of meanings and other information like

parts of speech and a sentence showing how to use a word.

e Teachers may prepare a glossary for students when:

the textbook does not provide one

the one in the textbook is not complete

the one in the textbook does not include all the information required

the one in the textbook does not include any activity for the students

e Teachers may ask students to prepare their own subject-based glossaries.

Asking students to produce glossaries is beneficial because:

- students can prepare one which includes useful information they
need for studying the subject
- it enables students to learn independently

- it enables students to be actively involved in learning

e Steps to preparing and making use of glossaries:

1. Ask students to look up meanings before lesson
2. Ask students to do an activity by making use of the glossary e.g. quiz,
filling in blanks with words given in a box, matching, crossword puzzle

(useful web-site: http://www.puzzlemaker.com/ ) etc.

Adapted from English Department, The Hong Kong Institute of Education (2000). Principles and Practice of Immersion
Teaching
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" Creating a Vocabulary-l-eg

A. Steps to creating a vocabulary log

1. Highlight the word or phrase in the passage. Copy the sentence containing the word
or phrase to show how it is used.

2. Write down the parts of speech. If necessary, use a dictionary to help.

3. Write down the definition of the word or phrase. When there is more than one
definition, choose the one that best suits the meaning in the sentence from the
passage.

4. Make your own sentence to show that you understand the meaning of the word or

phrase and its usage.

Examples:
Word/phrase: clan Use in context:

Each clan had a common ancestor. (History)
Parts of speech: noun Definition:

large family group

Your own sentence:

During Qingming Festival, the clan members
worshipped their ancestors.
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Word/phrase: secrete Use in context:

Parts of speech: verb Your skin secretes much oily substance during

puberty. (1.S.)

Definition:

To separate substance in a plant or animal body for

use or as a waste matter

Your own sentence:

Some animals can secrete special substance to

protect themselves from danger.

Using the computer to create a vocabulary log
Benefits:
to create a “centralised” vocabulary log which can be constantly updated
the items can be re-organised according to different purposes,
e.g. according to: - suffixes
- subjects
- alphabetical order
- teaching year they are introduced
the vocabulary log would evolve into a “tailored” dictionary for the school

Steps involved in using the computer to create a vocabulary log: refer to Part A
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———

P~ N\ Unit 12
- Project Work

¢ It has been a common practice for content subject teachers to get students to work
on projects. However, students may not be prepared for doing projects. Since project
work provides excellent opportunities for students to use language for authentic
communication, it is important that students are well-prepared and guided to

conduct projects.

A. The benefits of project work

1. To provide opportunities for independent and collaborative learning

2. To stimulate thinking and language development

3. To enable students to apply what they already know about the subject matter and to
develop their knowledge and understanding of it

4.To enable students to exercise their strengths and gain satisfaction from their
involvement

5. To establish rapport in the classroom

6. To enhance real-life skills through experiential learning

B. Teachers’ involvement in organising project work
1. Pre-project stage
® Decide on the project theme.
® Consider the length of the project with regard to the syllabus or scheme of work
and the theme selected for the project.

® \Work out the details of the project.

2. During-project stage
® Help students generate ideas through brainstorming.
® Provide input for language skills and project-related skills such as library skills

and interviewing techniques.
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3. Post-project stage
® Elicit feedback from students, e.g. to reflect upon the experience of the project,
to suggest ways of improving the project if a similar one were to be organised in
future.
® Encourage students, show appreciation and offer critical and constructive

comments.

C. Sources of information

® Magazines
Catalogues
Encyclopedias
Videotapes
Newspapers
Comics
Television programme
Electronic texts: CD-ROMs, web site documents
Audiotapes
Field trips
Interviews
On-site visits

E-mail

Questionnaires

D. Forms of presenting the information
® A written report
An oral presentation
A speech / lecture
A letter
A story: adventure, science fiction or other genre
A dialogue, conversation, interview
Adrama
An editorial

A picture

Statistical presentation e.g. bar chart, graph, pie chart etc.
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Arecipe

A family tree
Notes

A list

A model

A web page

E. Techniques for d
1. Types of questi

esigning a questionnaire

ons

Types

Examples

Open questions

1. What’s your nationality?
2. Which hotel are you staying in?

Closed questions

Which of the following places of interest do you like best? Circle
the appropriate items.

Ocean Park, Victoria Peak, Space Museum, Cultural Centre,
Repulse Bay

Ranked responses

Which of the following food do you like most? Please rank them
in order.

Cantonese food, Beijing food, Szechuan food, Shanghai food,
Chiu Chow food

Scaled responses

When you take part in an extra-curricular activity, what do you
think is most important? Please give a scale for each item. (Give
5 for the most important, 1 for the least important)

It is interesting.

It is relaxing.

It keeps me fit.

It develops skills.

My friends take part in it.
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2. Points to note when drafting questions

Ask these questions before drafting questions:

- What do I want to find out?

- What type of information will the questions help me to collect?

- What types of questions give me the information | want?

Put down questions which ask for relevant and necessary answers

Make each item simple and short

Ask more than one question on the same topic to counter check responses
Make the questionnaire short

No vague, long-winded or double negative questions

No leading questions i.e. questions that directing the respondent to a particular
answer

Do not assume that the respondent has the full understanding of the information

required

3. The order of questions

Start with easier questions so that the respondent would continue answering
Put personal and sensitive questions at the end of questionnaire

End with an open question to encourage the respondent to give a new angle on
the topic

4. Examples of questionnaires and a lesson plan on designing a questionnaire (see
P.82 — P.86)

F. Techniques for conducting an interview

1. The usual procedure of an interview

Greeting

Introducing oneself (the interviewer)

Explaining the intentions

Requesting an interview

Asking questions and getting responses from the respondent

Thanking the respondent
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2. Guidelines for conducting an interview
® Be polite

® \Work in teams and take turns to carry out the activities involved:

asking questions

- putting down responses

- taking photos (if necessary)

- recording (if necessary)

- taking notes (if necessary)

Be familiar with the questions to make the interview interactive

® Do not ask too many questions if the respondent seems to be in a hurry

3. Alesson plan on practising interviewing skills and relevant materials (see P.87 —
P.91)

G. Techniques for report writing

1. A written report usually includes:

® The report cover

Acknowledgements (if any)
Contents
Introduction / Background
The procedure of data collection
Analysis of findings
Conclusion
Implication / Recommendation (if any)

Bibliography (if any)

Appendices (if any)

2. Ways of presenting information

® Bar charts: to compare changes in a trend
Pie charts: to present the relative proportions of components in a group
Area charts: to compare findings

Table of figures: to present data in a systematic way

Short reports: to describe findings in words
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3.

* Note: Encourage students to make use of methods of statistical presentation
introduced in Maths lessons.

Important points to note

® Avoid plagiarism. Do not take and use somebody’s ideas, words etc. as if they
were one’s own. One must rewrite the sentences in one’s own words and
acknowledge the original source.

® Do not infringe copyright.

H. Techniques for oral presentation

As a start, introduce the team members
Use visual aids e.g. OHT, PowerPoint, enlarged photos/pictures/chart etc.
Be familiar with the content
Refer to notes when necessary but do not read from a script
Practise thoroughly beforehand
Involve the audience by asking questions
If possible, divide the presentation into parts/sessions to allow all team members to
take turns in the presentation
Signaling:
- pause at the end of each part/session
- use words/phrases such as “first’, ‘next’, “This is the end of part 1" and “This
is the end of the analysis. Now my team member X is going to present the

conclusion’ to signal the beginning and ending of a session

Adapted from Lee M.T,, Li KW. & Lee K.B. (1999). Project Work: Practical Guidelines
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I. Suggestion of cross-curricular projects

1. Small-scale cross-curricular projects

Subjects

Suggested Projects

English + Maths

Conduct a survey, e.g. to find out the favourite
snacks of S1 students and present the findings in
form of statistical presentation and oral

presentation.

English + History

Construct a family tree of a clan in the New
Territories and present the information in written

and spoken form.

English + Geography

Describe the land use in the district where the
school is located and suggest alternate uses of the

land.

English + I.S.

Introduce the living things and non-living things on

the earth to an alien from another planet.

English + Home Economics

Design a brand new recipe and prepare the dish in

the Home Economics lesson.

English + Computer

Study skills: use of MS “Word’/spell-check /

grammar check/ thesaurus

English + Geography + Art

Launch a ‘Saving endangered species’ campaign:
- find out the endangered species in HK
- write a letter to an environmentally friendly

organisation to arouse attention
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- write an article in the school magazine and
suggest ways of how students can help save
endangered species

- design a T-shirt

2. Big-scale cross-curricular projects

i. Constructing a railway line

Preliminary framework:

The government department concerned proposes to put a railway line through a village.
The students would play the role of consultants, examining the feasibility of this proposal.

Suggestions of how each subject contributes to this project:

Subject What students have to do

History Students have to make up the history of the village, based on

research into history of N.T.

Geography Students have to prepare a map of the layout of the village and

examine the problem of land use.

I.S. Students have to examine whether such proposal will cause

pollution or other effects on endangered species.

Maths Students have to prepare a statistical presentation.
Computer Students have to process the information by computation.
English Students have to write letters, conduct interviews and do oral

presentations.
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ii. TV simulation
Students prepare and produce a TV programme which includes several parts, e.g. news

and weather, an interview, a cooking demonstration, a handicraft workshop, an

advertisement.
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J. Lesson Plan 1: Designing A Questionnaire

Objective: 1. To enable students to set questions for a questionnaire.
2. To enable students to learn interviewing techniques

Resource: Questionnaires 1 & 2 (P.83 — P.86)
Duration: 2 lessons

Procedure:

How to design a questionnaire

1. Guide students in writing questionnaires (see P.75 — P.76). If necessary, show them
Questionnaires 1 & 2.

Hreparing a questionnaire

2. Students in groups decide what survey they want to conduct.

3. Each group drafts a questionnaire for the survey.

4. Groups swap their drafts and help one another improve their questionnaires.

5. Students try out their questionnaires on members of other groups, and improve their
questions afterwards, if necessary.

6. If this survey involves interviewing people outside the school, students may have
one more practice attempt by interviewing some teachers or senior students.

Adapted from Project Work: Practical Guidelines published by Hong Kong Institute of Education
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Questionaire 1

Extra-cu: sular Activities

Choose any 2 clubs you have joined and fill in the table below:

First Club

Second Club

Name of the club

Number of meetings per month

Number of members

Membership fee per year

Did you enjoy the activities?
Why?

What do you hope the club will
improve on in future? E.g.
Should the club fee be
reduced? Should there be
more activities / meetings?

Taken from Lee M.T,, Li K.W. & Lee K.B. (1999). Project Work: Practical Guidelines
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Questionnaire 2

Leisure Activities
1. What are your leisure activities?
(Put a tick in the appropriate box. You may choose more than one.)

Indoor Activities Outdoor Activities

Collecting stamps Gardening

Taking care of household Swimming

plants Fishing

Collecting coins Cycling

Keeping pets Jogging

Knitting / Needlework Dancing

Watching TV Camping

Cooking Picnicking

Playing a musical instrument Skating

Singing Hiking

Reading Playing Basketball

Model making Playing Volleyball

Playing computer games Playing Sof+tball

Painting / Drawing Canoeing

Playing Chess Flying Kites
Others

Others

2. Of the activities you have ticked, which is your favourite?

3. When did you first start to take part in the activity?

years ago
weeks ago

months ago

4. Why do you like this activity? (You may tick more than one box)

-It is interesting.
-It is relaxing.
-It is entertaining.

-It forms good habits.

-It makes me think.
-It keeps me fit.
-It develops skills.

-My good friend takes part in it.

-Others
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5. How much time do you spend on the activity?
hour(s) /day
hour(s) /week

6. How often do you take part in the activity?
time(s) a day

time(s) a week

time(s) a month

time(s) a year

7. Do you need any special clothes, tools or equipment to take part in this activity?
Yes No

If yes, what are they?

8. Do you need to spend money every time you take part in this activity?
Yes No

If yes, how much do you need to spend?

9. Where do you go for your activity? (You may tick more than one box)
- the school playground O

- the garden 0

- home 0
- public indoor games hall 0

- the park 0

- the beach O

- the seaside 0

- the countryside 0

- the swimming pool O

- others 0

10. Do you need any partners or fellow players?
Yes No

11. Are your parents happy about your taking part in this activity?
Yes No

If yes, give reasons. (You may tick more than one box)

- It is healthy.

- It enables me to form good habits.

- It is safe.

- It trains me to respond quickly.

- It is challenging.

- It enables me to learn useful skill(s) (e.g. )

- Others
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12.

13.

14.

If no, give reasons. (You may tick more than one box)
-It costs too much money.

-It takes up too much time.

-It is too dangerous

-I don't stay home often enough because of it.
-Others

What do you learn from the activity? (You may tick more than one box)

-I learn to cooperate with other people.
-I learn new skills.

-I learn to be self-confident.

-I learn to develop a good personality.
-Others

What difficulties do you sometimes face? (You may tick more than one box)

-I have to ask my parents for money.
-I am too busy with my homework.

-I cannot find a suitable place to play.
-Others

Have you entered any competitions related to your hobby / activity?
Yes No

If yes, have you ever won any prizes?
Yes No

Please give details.

Taken from Lee M.T., Li K.W. & Lee K.B. (1999). Project Work: Practical Guidelines
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Lesson Plan 2: Interviewing Techniques
Objective: To enable students to practise interviewing techniques.

Resources: Questionnaire 1 & 2 (P.83 — P.86), Information Sheet 1 & 2 (P.88 — P.90),
Worksheet 1 (P.91), cassette recorder & tapes (optional)

Duration: 1 lesson
Procedure:
1. Before the lesson, students complete Questionnaire 1 and 2 at home.

2. Demonstrate how to start an interview and elicit / suggest expressions. (See the list of
‘Suggested Expressions’ in Information Sheet 1)

3. Demonstrate how to do the interview by going through the questionnaire. Ask some
students about their favourite leisure and extra-curricular activities.

4. Demonstrate how to end an interview and elicit / suggest expressions.
5. Introduce recording techniques (Information Sheet 2)
6. Each student interviews members of the same group or another group.

7. To consolidate the skills learnt, do Worksheet 1 as homework.

Adapted from Project Work: Practical Guidelines published by the Hong Kong Institute of Education
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Information Sheet 1

Suggested expressions to be used in an interview
qr—oUdg P

-

The following list contains expressions that are often used in project interviews. It is by no
means exhaustive, but should provide useful reference for students.

1. Greeting

- Hello.
- Good morning.
- Excuse me.

2. Introducing yourself

-We are F.2 students from ... School.

3. Explaining your intentions

-We’re doing a survey / project about ...
- We’re collecting information for our class newspaper.
- We’re writing something about foreigners in Hong Kong.

4. Asking for permission

- Can / Could you spare a few minutes for an interview?
- (If the interviewee says “Yes’) Thank you.
- (If the interviewee says ‘No’) That’s all right. Have a nice day.
- May we ask you a few questions?
- We would just like to ask a few questions.
- It won’t take long — only 5 to 10 minutes.
We hope you don’t mind.
We would like to record the interview. Is it OK?
Can we start now?

5. Asking for information

- Can you tell me your name? Please spell it. / Could you spell it for me please? /
- Do you mind putting it down on this piece of paper?

- Where do you come from?

- What’s your nationality?

- What’s your occupation?

- Are you here for holiday?

- How long will you be staying in Hong Kong?

- Our first / last question is ...

- (Any other questions related to the project)
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6. Asking for repetition

- | beg your pardon?

- Sorry, could you repeat?

- Canyou say it again, please?

- Sorry, what is your occupation again?

- Could you spell it?

- Can you speak a bit slower?

- Could you speak a bit louder / speak up a little, please?
- Please speak closer to the microphone.

- Could you explain “xxx’? What do you mean by “xxx’?

7. Ending

- Well, that’s the end of our interview. Thank you very much for your help.
- You’ve been very helpful / kind. Thank you.

- Your information will be very useful to us / helpful for us.

- Have a nice day.

- Have a nice time in Hong Kong.

- Hope you enjoy your stay here.

- Have a good time.

8. Others

- Now I would like to move to the next topic. (Then say the topic.)
- That’s the end of the section / topic on “xxx’.
- S0 much for the topic / section on *xxx’.

Taken from Lee M.T., Li K.W. & Lee K.B. (1999). Project Work: Practical Guidelines
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_— a— ™~ Information Sheet 2
‘__) .

Recording Techniques

When recording:
1. Speak close to the microphone. Speak clearly.
2. Make sure the volume and the tone are at medium level.
3. Use the 'pause’ button if you want to stop your recording for a short period of
time.

4. Practise once before you set off.

When practising a recorded presentation:
5. Use different sound effects and background music.
6. Beware of the sound made when turning paper.

7. Check the effect of your recordings before you start the interviews.

Taken from Lee M.T,, Li K.W. & Lee K.B. (1999). Project Work: Practical Guidelines
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Complete the following exercise about what to say at an interview:

1.  When you approach a woman (or female fellow student) for interview, you greet her by
saying:

2. How do you introduce yourself?

3. She may want to know why you wish to interview her. What do you say?
We would to interview you and ask you some questions about your leisure

4. Ask her what her name is:

5. Tell her that you are going to give her a list of leisure activities:

6. Ask her to choose the leisure activities that she likes:

7. Tell her that she may choose more than one activity:

8. Ask her what her favourite activity is:

The following questions apply to your interviewee's favourite activity only.

9. Ask your interviewee when she first started to take part in the activity:

10. Ask her shy she likes the activity:

11. Ask her how often she takes part in this activity:

12. Ask her whether she needs to spend money every time she takes part in this activity:

13. Ask her whether she needs any partners or other players for this activity:

14. Ask her whether she has joined any clubs in school related to this activity:

15. Now that you have finished your questions, how would you end your interview? What would
you say to the interviewee?

Taken from Lee M.T., Li K.W. & Lee K.B. (1999). Project Work: Practical Guidelines
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Unit 13
HelpingsStudents Understand thednstructions on
Test and Examination Pap-ea's)

When students understand the instructions on the test and examination papers, they will

not misinterpret the instructions, have more confidence and make less mistakes.

A. Steps to help students understand the instructions on test and examination papers

1. The teacher gives a list of common instructions on test and examination papers.

2. Students get into groups of 4.

3. Each group designs a question against each instruction. Students are allowed to look
up the meaning of words in the dictionary.

4. Each group exchanges its ‘question papers’ with its neighbouring group.

5. Each group answers the questions set by the other group and check whether the
instructions match the format of the questions. For queries, they have to ask the
teacher for help.

6. The teacher goes through the list with the students and checks whether the format of

the questions set by each group match the instructions.

B. A list of common instructions on test and examination papers
The following instructions are neither prescriptive nor exhaustive. They are only for

teachers’ reference.

Fill in the blanks.

Fill in the missing words.

Rearrange the words to fill in the blanks.

Put the sentences in correct order.

Rewrite the sentences.

Give short answers to the questions.

Answer the following questions in complete sentences.

Choose the best answer.

© 0o N o g bk~ w DB

Circle the best answer.

10. Tick the correct answer.
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11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24,
25.

Underline the mistake in each sentence.

Complete the table.

Complete the form.

Matching.

Match column A and column B.

Match the sentences with the pictures.

Complete the crossword puzzle.

Study the picture and answer the questions.

Put the words in the list below next to the correct pictures.
Label the picture with words.

This map shows ... Put the names in the correct places. (Geography, History)
Write the names of the area shown on the map. (Geography)
Are these sentences true or false?

Mark ‘T’ for true and ‘F’ for false.

Decide which of the following ...
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" - Unit 14

Ways S’tﬁents Can Get More Pragtice in English

Before the class

Make enough copies of the handout on the next page.

During the class

1.

10.

Write the idiom ‘Practice makes perfect’ on the blackboard. Ask students to
explain it.

Explain to students that it is necessary for them to get practice in English outside
the classroom.

Divide students into groups of four.

Ask each group to discuss how they can get more practice in English.

Upon finishing, ask each group to report the discussion. Write down the
suggestions on the blackboard.

Distribute the handouts.

Ask students to add in the items on the blackboard which are not listed in the
handout.

Ask students to put a tick against the three items which they are doing / will do.
Divide students into groups of four.

Each student shares with his / her group members the items he / she has selected

and gives reasons.
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10.

11.

12.

Ways to Get More Practice in English
Write an English diary.
Read English books, e.g. cook books, comics and storybooks.
Read articles in daily life e.g. tourist guide, rules on bus and menus in restaurants.
Read English newspapers e.g. South China Morning Post.
Speak English with your English teachers.
Watch English TV programmes e.g. cartoons and sports programme.
Get a penfriend.
Do activities such as puzzles, competition in Young Post.
Join a club or organisation which offers English-speaking activities e.g.YMCA.
Join the British Council Arts Republic.
Log on to the English version of a web site e.g. SPCA or something that interests
you.

Log on to the web sites that offer help with English e.g.
& http://www.hkedcity.net/english

http://www.britcoun.org

http://www.reading.org

http://www.ilc.cuhk.edu.hk/english

http://www.englishclub.com/

http://www.englishtown.com/
http://adesl.org/

http://www.syndicate.com/crossword.html

http://www.einstein.et.tudelft.nl/~mvdlaan/texts/ww games.html

http://www.pacificnet.net/~sperling/student.html

http://www.britishcouncil.org.hk/english/eltsites.asp

http://english-4us.com

http://www.bbc.co.uk
http://vic.polyu.edu.hk/

® 6 6 6 6 6 O O O O O 0 o
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Unit 15

__~Resources for English Teaehers
_—

I.  Useful websites for English teachers

The following websites provide teaching ideas, resources and / or links to other useful
sites:

1. http://lwww.itied.net/res/res_result.php3?category=eng

2. http://www.hkedeng.org/flasn.html

3. http://www.telenex.hku.hk/telec/secmainmenu.htm

4. http://eslcafe.com/

5. http://vic.polyu.edu.hk/

6. http://www.cagle.com/

7. http://www.nytimes.com/learning/teachers/lessons/unithome.html
8. http://iteslj.org/t/

9. http://www.britishcouncil.org.hk/english/eltsites.asp

10. http://www.hkedcity.net/

11. http://esl.about.com/library/lessons

12. http://www.eslpartyland.com/teachers/Tinitial.htm

Il. Alist of photocopiable resource books

A. Longman

1. Jill Hadfield, Elementary Communication Games.

2. Jill Hadfield, Intermediate Communication Games
3. lJill Hadfield, Advanced Communication Games

4. Charles and Jill Hadfield, Writing Games

5. Charles and Jill Hadfield Reading games
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10.

11.

12.

13.

Penguin Books
Peter Watkyn-Jones (Ed), Top Class Activities: 50 fun games and activities
Peter Watkyn-Jones, Grammar games and Activities for Teachers

Peter Watkyn-Jones, Pairwork Student A, Student B

Cambridge Copy Collection, Cambridge University Press
Caroline Nixon and Michael Tomlinson, The Primary Activity Box
Jean Greenwood, Activity Box

David Evans, Decisionmaker

Adrian Wallwork, Discussions A-Z Intermediate

Adrian Wallwork, Discussions A-Z Advanced

Adrian Wallwork, The Book of Days

Mark Hancock, Pronunciation Games

Mark Hancock, Singing Grammar

Stuart Redman, Robert Ellis, Bridget Viney, A Way with Words, resource pack 1

Stuart Redman, Robert Ellis, Geraldine Mark, A Way with Words, resource pack 2

Bob Obee, The Grammar Activity Book.
Maria Lucia Zaorob, Elizabeth Chin, Games for Grammar practice

Matt Wicks, Imaginative Projects

Quick Reference Books (some activities need no materials)
Christopher Sion (Ed.) Recipes for Tired Teachers. Longman Addison Wesley
Penny Ur, Grammar Practice Activities, Cambridge University Press

Frank,C., Rinvolucri. M. and Berer,M. Challenge to Think. Oxford. OUP.
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E. Using Resources such as Newspapers, TV, radio

1. Jonathan Chandler and Mark Stone, The Resourceful English Teacher, Delta

Publishing
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=Unit 16

-’_ﬁLangLh—across—the—CurricuIum(LAC)
. .
—) Action Plan

The action plan on the next page shows is taken from LTPSS Year Plan (2001 — 2002)
prepared by the English Department of Law Ting Pong Secondary School. It shows
how English teachers help implement a language-across-the-curriculum approach.
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Law Ting Pong Secondary School

Action Plan — Language across Curriculum (2001 — 2002)

Targets: to assist teachers to refine language skills in the delivery of subject matter across the curriculum

Focus Area Task Coordinator and Implementation Plan Time-scale Assessment Performance Indicator
People Involved Mechanism
Assist subject teachers |[LYS, HCWY & the 17 1) 10 LAC workshops (30 The whole |The school devised |Effective teaching and
to refine language subject teachers who had hours) were held and school year |Indicators of learning as evidenced by
skills in the delivery of [completed LAC completed by July 2001. Excellence more rewarding teaching

subject matter in the
classroom

workshops in July 2001.

LBC & NW will attend a
5-day workshop in
October 2001 to be
trained as tutors. Upon
completion of training,
they will run 10
workshops for another
batch of subject teachers
sometime in March 2002.

2)

3)

NN N NN N

7

LAC project advisors will be
invited into the classrooms
to conduct lesson
observations on the schools
devised Indicators of
Excellence.

7 subjects HODs will be
observed twice each term.
They are:

Sit LH (Economics)
Leung KF (biology)
Lam MY (P.A))

Wu CH (Chemistry)
Lee ML (Geography)
Wong SK (History)
Mak KC (1.S.)

Evaluation will follow before
other action plans will be made.

and learning.

Taken from Law Ting Pong Secondary School (2001 — 2002) LTPSS Year Plan.
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