
To Infinity and Beyond –

Nurturing Creativity in the 

English Classroom 

(Primary Session)

Presenter: Ms. Sophina Chu

sophinachu@hsu.edu.hk

Lecturer at The Hang Seng University of Hong Kong, Department of English

mailto:sophinachu@hsu.edu.hk


I. Understanding and assessing creative writing

II. Selecting and interpreting the texts

III. Process writing and peer evaluation

IV. Sample activities/ projects that could be adapted 

to the primary level

Programme rundown



● What is the difference between “writing” and 

“creative writing”? 

● The theme of re-presentation as the goal of 

creative writing

Part 1. 

Understanding and assessing creative writing 



“Writing”

According to Cambridge Dictionary,

● a person's style of writing with a pen on paper 

that can be recognized as their own

● the written work, such as stories or poems, of 

one person or a group of people

● the activity of creating pieces of written work, 

such as stories, poems, or articles

“Writing” VS “Creative Writing”



The activities in 

creative writing 

The finished 

works that emerge 

from the activities of 

creative writing;

The results of these are poems, scripts, stories, 

novels etc.

(Harper, 2010, p.2)

What is creative writing?



Definition of “creativity” 

in creative writing

“Creative writing isn’t so different from any other kind of writing”

Frankly speaking, all writing — even the one-minute, uncorrected e-mail— involves some creativity, some 

thinking, some imagination. 

Wendy Bishop, & David Starkey. (2006). Keywords in Creative Writing. Utah State University Press.”



Writing (v.) Writing (n.) 

~ acts and actions of 

the creative writer
~ the “artefacts”

Creative writing

Some questions to consider:

● If a student writes a report creatively, is it considered a creative writing?

● If a writer writes a story with scientific facts and academic language style, is it considered 

a creative writing?

⇒ Creative writing is not bounded by the text type, but the acts and 

actions of the creative writer in making the artefacts of creative outcome.



⇒ With reference to different educators’ experience, today’s 

workshop will highlight the benefits in teaching students 

creative reading skills [the creative writing (v.)] with sample 

readings and tasks;

⇒ introduce a variety of artefacts [the creative writing (n.)] 

to assess students’ creativity;

⇒ share the details of workshops, competitions and projects 

that could be adapted to nurture the creativity of more able 

students at the primary level

The focus of today’s workshop…



Definition of “creativity”

Critical = creative?

Critical thinking ~ creative thinking?

Critical thinking generally refers to a complex, advanced, and 

organized cognitive activity that questions one’s own beliefs 

and to tolerate ambiguity and uncertainty. 

Creative thinking, however, is much more sophisticated that 

requires strong conscious thought.

“the creative person was someone who applied a logic, method, 

or set of techniques to a given domain of expertise” supported by 

education and socialization

(Bishop & Starkey, 2006)

Creative 
thinking

[ critical thinking ]



Creativity is both nature and nurture

“A merely novel idea is one which can be described and/or 

produced by the same set of generative rules as are 

other, familiar, ideas. A radically original, or creative, idea 

is one which cannot” 
(Boden 2004, as cited in Bishop, & Starkey, 2006)

It is therefore the teacher’s task to future nurture gifted students’ creative nature.



How should creative writing be 

assessed?

The task to train students (whether in form of an assessment, assignment or mere 

exercise), should be open-ended, with no clear and straightforward path to a 

single solution. (Bishop & Starkey, 2006)

~ it is therefore appropriate to let students nurture their creativity through different 

methods and genres of creative writing.



What is the goal of creative writing?

The finished creative writing should bore both commercial commodities and 

cultural commodities (Harper, 2010).

For students in primary and secondary level, these terms are accommodated as 

“attraction” and “message”. To foster these, the creative writing classroom 

should be conducted heavily on interpersonal interaction and individualized 

attention (Leahy, 2005).



Re-presentation, representation

My personal theme.

I often ask students what their stories represent.

“What” ~ message

“Re-present” ~ attraction

Redo, recycle, reuse, reproduce, repeat

“Repeat” ~ “Again” 

However, in the process of writing the story “again”, you keep certain elements and 

change the representation of these certain elements too.

^My goal in teaching creative writing is to see students’ representation of “stories” (i.e., 

anything can be a story).



The Treachery of Images, also known as 

“This is not a pipe”, is a 1929 painting by Belgian surrealist painter 

René Magritte.



● How to develop creativity in students by interactive 

and critical reading skills

● Sample reading materials that ignite creativity 

Lesson design and analysis

Part II.

Selecting and interpreting the texts



Reading is a life-long skill actualized through 5 steps: 

1. Obtaining knowledge

2. Comprehension

3. Continuity, 

4. Critical reading

5. Creative reading

(Uzun, 2009, as cited in Baki, 2020, p.200)

By interacting with the knowledge read, new knowledge is created ~ 

Creative reading is a high-level reading skill and the “re-construction of a text through

interpreting it based on individual experiences and imagination” (Sever, 2010, as cited in Baki, 

2020, p.200).

The main aim of creative reading is to produce "extraordinary, unique and creative ideas by 

using the writer's ideas" (Smith, 1965, as cited in Baki, 2020, p.200)

How can creative writing be nurtured through 

reading skills improvement?



Baki’s study on 5th graders reflects an interrelation between critical reading 

and creative reading:

“critical reading and evaluation skills of creative reading are interrelated 

variables and that the development of critical reading skills is required for 

the development of creative reading skills.” (214)

Creative reading can be estimated based on 3 components:

1. divergent thinking

2. communication with the author and characters

3. reconstruction of the text

Baki’s study on how critical reading 

affects creative reading positively



“Creative Reading” leads to 

“Creative Writing”

Reading and Writing are inseparable.

“There is a positive two-way relation between reading and creativity. 

Individuals with high creativity skills are more successful in the reading 

process, and individuals with developed reading skills are more creative” (as 

cited in Baki, 2020, p.203).

Training students’ evaluation skills in creative reading can boost their 

creative writing skills.

The reconstruction of knowledge in creative reading ~ the representation of 

ideas in creative writing



Flash Fiction as a preliminary choice 

to lead students into creative reading

"For sale: baby shoes, never worn."
(attributed to Ernest Hemingway)

5 mins task



Flash Fiction as a preliminary choice 

to lead students into creative reading

“Cosmic Report Card: Earth. F”
by Forrest J. Ackerman , June 1973 issue, SF magazine Vertex

twist

5 mins task



The benefits of using flash fiction
● Flash fiction ~ flash cards

● Short fictional work that still encapsulates a plotline and the characters

● Instead of flashing key words to students to inspire their creativity, flashing short 

fictional work at students uses creativity to inspire even more creativity

● “Twist”  ⇒ Guided creativity ~ reach the moment of “the awakening”

● Does not have a strict model answer, the backstory / explanation is open to 

interpretation ~ fun and interactive

● A good message to introduce to student, who are always insecure about their 

creative work ~ you don’t need to write long or use difficult words to be a good 

writer



Some creative reading tasks

Critical-creative literacy activities:
1. Asking “what would _____ do?” questions (Chow et 

al., 2018)

2. Postcard project (Archer & Kelen, 2014)



Chow et al.’s suggestions
Chow et al. (2018)’s study uses Hong Kong Chinese EFL learners (second graders) to 

demonstrate how creative reading activities can improve students’ reading attitude and 

receptive vocabulary knowledge.

Suggestions:

Textbook related discussion topics with “what would _____ do?” questions.

⇒ generate creative responses and facilitate interaction between (1) students and their 

peers; and (2) the student and the text.

E.g., ‘What would happen if Little Red Riding Hood met other animals?’. 

E.g., ‘What would happen if Tinky (a character in the textbook) came to Earth?’

E.g., ‘If a giant ate Ben (a character in the textbook), what would he see in the giant’s 

stomach?’

^ These topics are treated as part of the school curriculum rather than leisure discussions 

for fun



Following Chow et al.’s suggestions…
Read this excerpt adapted from Hans Christian Andersen’s “The Little Mermaid”, 

what "what would ______ do?" questions can you come up with to inspire your 

students’ creative discussion?

The little mermaid leaned her white arms on the edge of the vessel, and looked towards the east 

for the first blush of morning, for that first ray of dawn that would bring her death. She saw her 

sisters rising out of the flood: their long beautiful hair waved no more in the wind, and had been 

cut off. “We have given our hair to the witch,” said they, “to obtain help for you, that you may not 

die to-night. She has given us a knife. Before the sun rises you must plunge it into the heart of 

the prince; when the warm blood falls upon your feet they will grow together again, and form into 

a fish’s tail, and you will be once more a mermaid, and return to us to live out your three hundred 

years before you die and change into the salt sea foam. Haste, then; he or you must die before 

sunrise. The knife trembled in the hand of the little mermaid: then she flung it far away from her 

into the waves; the water turned red where it fell. She cast one more lingering, half-fainting 

glance at the prince, and then threw herself from the ship into the sea, and thought her body was 

dissolving into foam.



Following Chow et al.’s suggestions…

Some possible “WWYD” questions:

- What would happen if she kills the prince and returns to her 300 years 

of mermaid life?

- What would the prince do if he was awake, overheard the whole 

conversation and found out the truth about who his real saviour was?

- What would the bride do if she knew the little mermaid was in love with 

the prince first?



Archer & Kelen:  Hong Kong postcard project

Postcard project with Lingnan University students

Undergraduate visual art students collaborated with each other to design postcards by actually 

mailing them to their partners. 

At the end, the postcards were exhibited. 

Although the postcard project is not word-based, this project can be changed to a mix of visual 

art and literal art.

Procedures:

“The eventual owner of the card (the person who would keep it in the end) would be the ‘starter’, 

and so it was important that the ‘finisher’ sent the card back to the originator after completion. 

The starter could see what had become of their work, what had or had not worked, and perhaps 

incorporate that understanding into the way she or he approached future cards”



Sample reading 

materials for creative 

reading



Sample Creative Reading Tasks

The Promotion by James Tate, 2002

The Locked Room Mystery mystery by Jasper Fforde, 2007



by James Tate, 2002



by Jasper Fforde, 

2007



● Designing appropriate guiding questions that stimulate 

creativity

● How to conduct an enjoyable and effective peer 

evaluation

● Lesson design and analysis

● Sample tasks and worksheets

Part III.

Process writing and peer evaluation



Creativity refers generally to the ability to come up with novel and 

useful ideas or ways of doing things.

(a) domain relevant skills and knowledge

(b) task motivation

(c) creativity-relevant processes 

(Harper, 2010)

As teachers, we can train gifted students’ creative writing skills by 

letting them practise diverse “problem-solving” tasks

Giftedness and innate creativity

~ asking the “WWYD” questions

E.g., The little mermaid was facing a life-and-death choice-making problem, what’s the best way to

solve it? What’s makes the best ending for the story? Who gets the happy end? Who needs to

sacrifice and why?



Procedures to train students’ writing skills

In Vanderslice's 2011 book Rethinking Creative Writing in Higher Education, she 

cites that undergraduates students should go through the four steps of creative 

writing (31): 

01

02

03

04
Individual writing exercises

To expand and open students’ creativity

A series of shorter 
exercises

Train students’ creative skills 
consistently

Final Portfolios

The workshopped pieces go 
through risk taking and revisions 
until they reach the final stage

Few longer pieces

These pieces are long enough to 
be “workshopped”.



Procedures to train students’ writing skills

Education of gifted students must focus on enrichment and acceleration.

Enrichment - “a set of programming options that extend and supplement

the regular curriculum and often include topics that are not typically 

covered in the curriculum”

Acceleration - to “allow students earlier access to courses and content 

than their same-aged peers”

(Subotnik & Worrel, 2011)



Procedures to train students’ writing skills

Vanderslice’s (2011) teaching experience suggests that

1. Grading students' written responses to the work of other students is 

more important than grading their submission of creative writing.

"I do not grade their creative work, although I always respond to it 

in detail", this encourages "grade-anxious" students to explore 

their own creative writing ability (31)

1. Curriculum should give a combination of craft driven (good writing = 

good writing = good writing) and real-world based experience. 

Hands-on real-world creative writing situations may include 

"editing and publishing online and print magazines, freelance 

writing and connecting with the local, regional and national arts 

communities" (31)



Creative writing skills can be 

practised effectively through 

workshops. 

How should they be conducted in a 

classroom?

"You cannot be a poet unless you have first read a poem" -- Anthony Hecht



Brophy (2009) gives suggestions on the modes of literary workshops under 

the section “Workshopping the workshop”.

Workshops start with “denial”, which “begins and justifies the process of 

the workshop; and the writing workshop in these times signals to students 

that they are part of a creative-writing class.” 

He defines the workshop as “a live event, dominated by spontaneous 

responses, group dynamics, all the naturalness and excitement of live 

reactions to a piece of writing”

Workshops



Brophy’s workshop suggestions

The most effective workshops are frequent and vary in the way students 

receive feedbacks.

1. Whole class

2. Whole class (pairs or small groups within the class)

3. Internet forum

4. Groups of students can be encouraged to form their own peer 

workshopping outside the subject

5. Invite students to discuss their work / WIPs without showing it

6. Public reading, where the writer hears his/her work read aloud



In a creative writing classroom
Students learn from peers through in-class workshops.

A typical workshop:

// The circulation of work should be conducted outside class;

⇒
Then, the students read and comment on the draft at home;

⇒
The students’ work is discussed in groups in class;

⇒
During which, the author is asked not to speak;

⇒
After the workshop, students return their marked copies to further guide the writer’s revisions. 

//

(Bishop & Starkey, 2006)



Writing group

Within a workshop, writing groups where writers discuss each other’s work is an 

effective way for students to learn from successful interactions.

A few points to note:

- Ask appropriate questions as well as answer them

- Contribute and respond, but do not dominate the discussion

- Help the group reach agreement

- Recognize the significance of nonverbal communication

- Draw the group back to the topic

- Check perceptions about and clarify the meanings of statements and ideas

- Seek people’s opinions, especially those who have not been talking

(Bishop & Starkey, 2006)



Benefits of writing groups

⇒ provide stimulation and critical commentary

⇒ offer a means for individuals, both in and outside of 

school, to enter literate communities

(Bishop & Starkey, 2006)



Teachers’ role in guiding creative writing

Leahy (2005, p.14-15) resists the role of teacher as mere stamp 

of approval. The teacher should offer:

- Praise (makes students want to write more)

- Criticism (makes students want to write better)

- Guidance (makes students want to write better)

- In class discussion

- Written comments

- One-on-one tutorial conferences



Teachers’ role in guiding creative writing

Teachers should give useful comments.

X discussion of feeling (e.g., ‘This is good because readers can read it any way they 

want to’;  ‘I can relate to that’)

X discussion of language

Give constructive comments to address any problem on the writing itself from a 

writer’s POV, as if you are speaking from writer to writer.

E.g., Cliché, ambiguity or confusing meanings

Most importantly, treat everyone’s work as unfinished, always

(Leahy, 2005, p.14-15)



Trial-mark activity for teachers

You will be asked to download 

this edited excerpt to your own 

device to give comments on. 

Before that, here’s my 

demonstration on the first 

paragraph.



“Do”s “Don’t”s

✓ give writer-to-writer advice

✓ address clichés, ambiguity 

or confusion

✓give constructive 

suggestions on rewriting 

words, sentences or 

paragraphs

X discussion of feeling

X discussion of language 

mistakes (unless it hinders 

the understanding)

“Do”s and “Don’t”s



Teachers’ role in guiding creative writing

Create writing assignments that require both imagination and skill in 

shaping ideas.

The writing task should be analytical and imaginative, where 

students commit to “process writing” instead of seeing their work as 

simply an end-product.

E.g., Appropriate use of point of view for fiction writing

(Leahy, 2005, p.39)



Sample 

worksheets and 

activities for 

process writing



Scene-writing practice

Please see attachment



Process Writing

1. Brainstorm, think about the differences between a chimpanzee and a 

human? (hint: how do you communicate with animals?)

2. Watch a clip of chimpanzees, what do you think they are saying? Is 

there a system? How does it sound? Does it sound like other sounds 

you’ve heard of before? Is there any grammar? Who else can 

understand? Any gestures needed in this language?

3. It was Yzur’s owner’s conclusion that Yzur refused to speak with him in 

human language. Imagine that you were Yzur. Write a letter as your 

last will to respond to your owner. (hint: be creative with the word 

choice, sentence pattern, even your handwriting)

Yzur by Leopoldo Lugones



1. Jim and Irene reacted so differently to the radio. Summarise 

and compare their reactions. 

2. What made it so much more interesting than any other 

radios?  

3. Nowadays, you can communicate with AI through Siri on an 

iPhone / iPad. Write a diary from your POV with the following 

opening:

Siri spoke with me today and I was __________ because …

The Enormous Radio by John Cheever



For gifted/ more able students

The following tasks are even more analytical, critical and comparative in 

nature. They’re meant to

- invoke the students’ reflections based on their own experiences,

- guide their interpretations during the creative reading process

- train their critical thinking skills when rewriting the piece from a character’s 

perspective // when expressing their own thoughts using the same writing 

techniques // elaborating what hasn’t been written in the authors’ words



COMPARATIVE TASKS

How do you see nature?

The boy in My Life with the Wave imagined that the cloud will be more 

gentle. “I Wandered Lonely as a Cloud” gives another POV. 

Write a poem using the Wave’s POV. 

My Life with the Wave by Catherine Cowan and Mark Buehner (based on the 

story by Octavio Paz) AND 

“I Wandered Lonely As a Cloud” by William Wordsworth



COMPARATIVE TASKS

- Compare how different characters use / consume the very old 

man with enormous wings.

- What if the very old man with enormous wings appeared in your 

neighbourhood one day, how will you treat him? Either pick a 

POV from the characters or use your own POV as a young 

student.

A Very Old Man With Enormous Wings: A Tale for Children by Gabriel Garcia Marquez, 1968



Objectives of this peer 

review form:

- Train the students to 

not focus on 

language too 

much, which would 

hinder their creative 

writing process

- Like a writing group, 

let students have 

writer-to-writer 

discussion to see 

which part works 

and which part 

doesn’t

- Understand that no 

one’s work is 

complete, a 

creative work is 

meant to be 

rewritten over and 

over again, it’s a 

process (WIP)

Peer Review Form



The form is divided into 

sections of:

- Content and 

Organisation

By trying to summarise

the reviewed piece, the 

reviewer can see if the 

draft convey the 

message clearly

If the main message is 

unclear, the writer will 

need to rewrite and re-

organise the whole 

piece

- Language and 

Style

- Other 

Suggestions



- Content and 

Organisation

Asking the reviewer to 

identify particular parts 

of liking and confusion

helps the writer 

understands what 

speaks to the reader 

and what doesn’t

Letting the reviewer read 

the first and last few 

sentences again allow 

the writer to also see if 

the whole piece is 

encapsulated well, and 

if the organisation is 

well-planned.

- Language and 

Style

- Other 

Suggestions



- Content and Organisation

- Language and Style

The aim of this section is not to help the 

writer proofread as it is the writer’s 

responsibility to make sure that the 

language is accurate.

The main focus here is to see any 

confusion in word choice, tone and 

voice of the character.

Sometimes the word choice or 

repetition hinders the readers’ 

understanding, this section helps 

indicate the area of improvement

- Other Suggestions

Other general comments, the reviewer 

may leave some supportive comments 

to cheer the writer up too, or write about 

any personal taste in suggesting how 

the piece may be rewritten



● Creative writing workshops

● Creative writing competitions

● Project-based English ambassadors

● Author-specific creative writing projects

● Video essay and prose reading

● Powtoon projects

Part IV.
Sample activities/ projects that could be adapted 

to the secondary level



Sharing: Creative writing competitions

From and To Graphic Novel Workshops (I) - (V)

1. Settings 

2. Characters 

3. Rewriting 

4. From graphic to graphic novel (i)

5. From graphic to graphic novel (ii)



From and To Graphic Novel Workshops (I) 

1. Settings 

Step 1 - Introduction - difference ./. Comic books and graphic 

novels

Step 2 - The function of graphic novels - to discuss taboos 

and difficult topics such as abuse and depression

Step 3 - show pictures from graphic novels and inspire 

students about what underlying issues are discussed

Step 4 - ask students to choose one from the slides and write 

a story based on the issues they identified



When you join the competition, you need to 

pick an image.

Based on the image, you should interpret the message behind and build your own 

story. Use the following steps:

1. Identify the setting;

2. Think about what’s special about the setting, how different it is from the 

ordinary world?

3. Knowing the uniqueness of the setting, borrow the character (if any) from the 

image and write what happens next.



From and To Graphic Novel Workshops (II) 

2.   Characters 

Step 1: introduce the definition of “fiction” and “character” in “fictional character”

Step 2: show an image that shows the physical appearance of a character and 

ask students to guess how s/he is like., then even more image / videos to show 

the backstory of the character, and ask the students the same questions again ⇒
Step 3

Step 3: tell students that a good character should be round and a good writer 

should have all backstory information in mind even if not all are written in the story

Step 4: Show a video of how to make a good character

Step 5: Show images of different monsters that represent different fear (fear is 

often one-sided, so students can write the backstory of these characters)

Step 6: Let students draw their monster with annotations, then present the 

monster orally in class



Fictional character

Basic requirements

- Multi-dimensional

- Relationships

- Round



A. DRIVE 

Establish a character’s motivations and goals. 

E.g., Harry Potter’s quest to defeat Lord Voldemort, fueled by his 

parents’ murders. 

Great characters are driven by a deep-seated motivation and 

have a goal they are trying to reach. This creates interesting 

characters and also creates a story arc. 

The main character’s driving force should be one of the first story 

elements you figure out, since the subsequent action will be driven by 

this motivation.



2.  VOICE

Choose a voice. 

Who will be telling the story?

First person point of view allows a character, usually the main 

character, to narrate the story using the pronouns “I” and “me.” 

Third person point of view is a voice that is outside of the action. The 

perspective of the narrator will determine how a character’s 

information is revealed over the course of the story. 



3.  SECRET

Do a slow reveal. 

Refrain from revealing too much the first time you introduce a 

character. 

Reveal information bit by bit as you tell the story—not unlike 

the way people get to know one another in real life.



4. VERSUS

Create conflict. 

Conflict is a literary device that pits opposing forces against one 

another, most often involving the main character. Conflict creates 

tension and is used to move a story forward by forcing characters to 

make decisions.

STRONG VS WEAK - if you have strong characters, test their resolve 

by putting them against something that reveals their weaknesses. 

GOOD VS BAD - A conflict can be external—create a bad guy to go up 

against a good character. 



5.  HISTORY

Give important characters a backstory.

We all have a backstory, and your fictional characters each need one, 

too. 

Dig into your characters’ lives and flesh out their histories. 

Even if most of it won’t make it onto the page, a character’s backstory 

will help you figure out what makes them tick and will inform their 

decisions in the story.



6.   PERSONALITY

Describe a character’s personality in familiar terms. 

To create believable characters, create a personality for your main and 

secondary characters based on characteristics of real people — that will 

help you create a multi-dimensional, round character with recognisable 

personality traits and quirks.

7. IMAGE 

Paint a physical picture of your characters. 

Describe your character’s physical appearance: hair color, eyes, stature. 

What are their mannerisms? 

What is their body language like? 

Describe them to help readers envision a more realistic image of your 

character.



8.  SIDE

Develop secondary characters. 

Create different types of characters that contrast with one another. A 

sidekick (think Watson to Sherlock Holmes) or a foil (Draco Malfoy in 

the Harry Potter books) can illuminate the main character’s traits, 

strengths, or flaws. 

If you create a static character—a flat character arc that does not evolve 

much—contrast them with a dynamic character, one who undergoes a 

metamorphosis throughout the story



From and To Graphic Novel Workshops (III) 

3.   Rewriting 

Step 1: introduce to the student the definition of 

“rewriting” stories

Step 2: show examples of successful rewritten work

Step 3: show interesting examples of non-traditional 

rewritten work

Step 4: ask students to identify the “moment” that 

triggers their emotional feelings

Step 5: choose a meme to write the “moment”



Redo Recycle Reuse Reproduce

Are all the “re-” parts in 

these words the same?



Re-writing
What does the “re-” stand for?

Re =

- Repeat

- A more accurate definition:

“Again”

But in the process of writing the story “again”, you keep 

certain elements and change the representation of these 

certain elements too.



Rewrite

representation

re-presentation



● Theme

● Setting

● Character

● Conflict

● Plot

However, a great story does NOT have to include 

ALL of them in the story, they can be included in the 

brainstorming process but also left out for the 

readers’ realisation while understanding the story.

The major elements to make a great story:



From and To Graphic Novel Workshops (IV) 

4   From graphic to graphic novel (i) 



From and To Graphic Novel Workshops (V) 

5. From graphic to graphic novel (ii) (workshop, peer review)



Video essay and 

prose reading



Powtoon projects

Worksheet, guidelines, storyboard

How to use:

https://elearning.hsu.edu.hk/support/

Main functions:

Template / themes, choose and edit the characters, adjust the animation of 

the characters, add objects, add music and add voiceover (for the entire 

video and individual character), publish to Youtube (unlisted), enter text 

with/without effects etc.

https://elearning.hsu.edu.hk/support/


Possible ways to “rewrite” fairy tales

Changing the text type

E.g., Interview with the princess

E.g, entertainment news article on 

the behind-the-scenes of the actors 

and actresses

E.g., Youtuber etc.

^ inspiration:

Anne Frank as a youtuber

Changing the setting

E.g., Snow White in the 21st century

E.g., The Little Mermaid in Asia etc. 

Changing the ending

E.g., Happy end → sad end; 

E.g., happy end for the villains etc.
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