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Welcome to today’s seminar!

Introduction and Housekeeping

Please do participate as actively as
possible all through the seminar: the
Chat 1s for everyone and everyone’s
responses are welcome.

‘Do as you would be done by’ - respond
thoughtfully and respectfully to the
contributions of others.



Seminar objectives:

After today’s session, participants should be able to:

1.Use micro-size activities to encourage students to
develop a positive disposition towards literary texts

2.Deploy a range of language activitiles to enable students
to enjoy, appreciate and create literary texts

3.Evaluate how language activities help students develop a
more finely-tuned use of their English language abilities
and dimensions of giftedness and creativity

4 .Use generative ATl with students to enable them to respond
creatively to literary texts and authors



Rationale and Principles of Gifted Education Policy in
Hong Kong

To cater to the educational needs of gifted students, we
advocate the following principles:

* Nurturing multiple intelligences 1s a fundamental goal of
quality basic education and should be the mission of ALL
schools;

* Gifted education should be part of quality education. The
needs of gifted students, like their less able counterparts,
should basically be met 1n their own school;

* A broad definition using multiple intelligences should be
adopted;

°Exploring students' thinking and creativity abilities and
social skills should be the foci of gifted education.

* Schools should provide sequential and multiple educational
activities to gifted students at different levels;

* To compile resources collected from educational
parties/bodies as support to schools.

From: https://www.edb.gov.hk/en/curriculum-development/curriculum-area/gifted/index.html
Accessed Z21 March, 2024



https://www.edb.gov.hk/en/curriculum-development/curriculum-area/gifted/index.html

Today’s activities are more aimed towards
Levels 1A and 1B under the Three-tier
Implementation Model for GE
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https://www.edb.gov.hk/en/curriculum-development/curriculum-area/gifted/index.html

Gifted children

*A lack of learning opportunities and 1nflexible
curricula typically result 1n gifted students
becoming demotivated, bored, and frustrated—the
failure to accommodate thelr learning styles
and develop their strengths and abilities
resulting 1n underachievement and psychological
distress (Ministry of Education of New Zealand,
2002; Rayneri et al., 2003).

Source: Cheung, et al. (2020)



The role of literature in language and
whole-person development (1)

‘The justification for using literary texts remains
substantially the same. They offer of rich input for
language acquisition.. They can contribute to cultural
knowledge and understandlng They appeal to feelings as
much as to thought and this makes a contribution to
students’ own personal growth.’

‘Literature i1nvolves affect and emotion. It 1s therefore
the perfect medium for 1nvolving students personally in
their learning. Interaction with a literary text generally
involves a deeper level of mental processing and a greater
personal involvement and response. A student who has worked
with literary texts has usually learnt a lot about reading
critically, empathetically and creatively.’

Maley and Duff (2007:



The role of literature in language and
whole-person development (2)

‘Literature for children leads to personal fulfillment
and academic gains. Separating the values into personal
and academic 1s an 1ntellectual distinction, since both

types benefit the child and are all proper parts of a
child’s schooling.’

Personal values - Enjoyment; Imagilnation and
Inspiration; Vicarious Experience; Understanding and

sympathy; Moral reasoning; Literary and Artistic
preferences

Academic values - Reading; Writing; Content-area
subjects; Art appreciation

Lynch-Brown, C., & Tomlinson, C. M. (2008: 5-12)



The role of literature in language and
whole-person development (3)

The value of literature.. to develop students’
ab1lity to learn with text; to expand thelr ability
to think broadly, deeply and critically about ideas
in text; to promote personal responses to text; to
nurture a desilire to read; and to develop lifelong
learners who can use text information to satisfy
personal needs and interests and fully and wisely

participate i1n society.

Yopp, R. H., & Yopp, H. K. (2010: 2)



Common examples of literature
used in local primary classrooms

Tongue
Twisters

Movies/

movie
trailers




Let’s get to know each other
before moving on..

* Using acrostic poems 1n primary Cclassrooms

First of all, what 1s an acrostic poem?

It’s kind of poem 1n which the first
letters of each line spells out a word.



A couple of acrostic poems to share..

Charlie is my best friend
He always follows the trend

And he loves his mothe
Red is his favorite colo

Really charming In his home, he gets himself sweet
Outstandingly smart

Never give up Earth is where he lives

Absolutely amazing




Other possible themes 1f not
names...

YELLOW
Siu Mai
Small Yeilow 1s my favourite
Ideal snack coLour
; Earrings, necklaces,
Unique
socks
Love it

Mouth-
watering
Appetizing
Irresistible

Love 1t so much
Or, get me some
Lantanas

Well, yellow they
always are




Heterogeneous classes

A ‘heterogenous class 1s one that has different types
of learners 1n 1t, as opposed to a ‘homogenous’ class,
where the learners are similar.

This definition cannot, however, be directly applied
to the real world: there is in fact no such thing as a
‘homogenous’ class, since no two learners are really
simlilar; and therefore all classes of more than one
learner are 1n fact heterogenous. Thus for our
purposes, the term may be better defined as ‘classes
whose members are particularly, or unusually,
heterogenous’, and which therefore present special
problems for both learners and teacher.

(Ur, 2006, p.302)



Heterogeneous classes

Another definition sometimes applied to such classes
is DAEREANEPIIHEy’ . This term is, I think,
misleading. What most teachers understand by 1t in
practice 1s classes of learners among whom there are
marked differences 1n level of performance in the
foreign language. However, the implication of the
term ’ 1nclude not just the immediate
observable of the learners, but
also their , and the
former 1s not likely to be a simple one-to-one
result of the latter.

(Ur, 2006, p.302-303)



Raising syllabic and syntactic
awareness usling songs

* Us1ing SONGS in the classroom can..
—2>Arouse 1interest
2Engage learners

—-Establish a more relaxing atmosphere

2.



An example - If you’re happy..

* |If you're happy and you know it, clap your hands
If you're happy and you know it, clap your hands
If you're happy and you know it
Then your face will Surely show it
If you're happy and you know it, clap your hands

* If you're happy and you know it, stomp your feet
If you're happy and you know it, stomp your feet
If you're happy and you know it
Then your face will Surely show it
If you're happy and you know it, stomp your feet

* If you're happy and you know it, shout hurray (hurray)
If you're happy and you know it, shout hurray (hurray)
If you're happy and you know it
Then face will surely show it
If you're happy and'you know it, shout hurray (hurray)

* If you're happy and you know it, do all three (hurray)
If you're happy and you know it, do all three (hurray)
If you're happy and you know it
Then your face will Surely show it
If you're happy and you know it, do all three (hurray)



Replace ‘happy’ (adj)

* If you’re and you know it, clap your hands
If you're and you know it, clap your hands
If you're and you know it
Then your face will surely show it
If you're and you know it, clap your hands
Raising syntactic awareness — fill the blanks with an

adjective

Ralsing syllabic awareness — a bi-syllabic word




Replace ‘clap your hands’

* If you're happy and you know it,
f you're happy and you know It,
f you're happy and you know it
Then your face will surely show it
If you're happy and you know It,

Raising syntactic awareness - fill the blanks with a predicate/ an
imperative

Raising syllabic awareness - a tri-syllabic phrase




In a heterogeneous classroom, there
are diverse student learning styles

*Visual learners
*Auditory learners
*Tactile learners
*Kinesthetic learners

2>Not mutually exclusive



® Visual learners

learn by seeing; usually enjoy reading and prefer to see the
words that they are learning; also like to learn by looking
at visual displays including: diagrams, 1llustrated text
books, ppt and hand-outs; prefer to take detailed notes to
absorb the information.

® Auditory learners

prefer to learn by listening; learn best through verbal
lectures, discussions, talking things through and listening
to what others have to say; don’t need to see words written
down.

® Tactile learners

learn by touching and manipulating objects -through a hands-
on approach, actively exploring the physical world around
them.

®¢ Kinesthetic learners

like movement and they may find 1t hard to sit still for long
periods and may become distracted by their need for
activity and exploration.



Differentiation of task design

To tailor different learning
needs...

e Complexity/ level of difficulties?
* Length of task?
* Theme of task/ cognitive demand?

e Amount of task support available?



What 1s wvisual literacy?

Visual literacy Is the set of skills used to ascertain meaning In
visual stimuli (e.g., visual art, pictures, or abstract
representations)

Barbot, B., Randi, J., Tan, M., Levenson, C., Friedlaender, L., &
Grigorenko, E. L. (2013). From perception to creative
writing: A multi-method pilot study of a visual literacy
iInstructional approach. Learning and Individual

Differences, 28, 167-176.
https://doi.org/10.1016/j.lindif.2012.09.003



Visual literacy

* Oral literacy: The ability to communicate through spoken texts that are
constructed with the appropriate content, structure and language features.

 Written literacy: The ability to communicate through written texts that are
constructed with the appropriate content, structure and language features.

* Visual literacy: The ability to communicate in speech and writing through
appropriate visual modes (e.g., diagrams, graphs, charts) and/or visual
media (e.g., posters, 3-D printed objects, stage performances).

* Digital literacy: The ability to use appropriate information and
communication technologies to communicate information in speech and
writing (e.g., websites)



Multimodality

Multimodality is conceived as ‘the normal state of human communication
(Kress, 2010, p. 1) and attends to ‘the full range of communicational
forms people use image, gesture, gaze, posture, and so on — and the
relationships between them’ (Jewitt, 2014, p. 15).

Karatza (2020). Multimodal literacy and language testing: Visual
and intersemiotic literacy indicators of reading comprehension
texts. Journal of Visual Literacy, 39(3-4), 220-255.
https://doi.org/10.1080/1051144X.2020.1826222



Using
multimodal
literature - R
materials to N |

enhance visual
literacy

Video from the Health Department about hand
hygiene

https://www.youtube.com/watch?v=pN2C6AJ2_EA




Fnergising activity after the
break — Words withilin words

* Let’s use the Avengers as an example..

Characters 1n the Avengers serlies..

-SpiderMan - Black Widow
-Captain America - Hawkeye
—Tron Man - Vision
-Black Panther -Nick Fury

— Thanos
—Doctor Strange



A demonstration - DOCTOR STRANGE

* Ran * Toad * Grand ¢ Car

* Tore * Range * Neat e Tar

°* Set * Rot * Trend * Rear

* Dance e Start * Not * Doctor

* Treat e Sat * Dear e Strange



Your turn!!!

*Choose ONE Avenger character from
the previous slide and find as
many words withlin words as you
can.



How did we do 1t?2?°7?

* There are patterns in English spellings.
* Fach word (usually) carries at least a vowel.

e Some letters seldom come together (e.g. kb; rf; qgp; bv;
dm)

* If we’'re dolng this task with kids, we may consider..
—2Letting them use the dictionary
—>Asking them to pronounce the words

—->Doing 1t as a competition to encourage collaboration
among group members

—2>Setting criteria - e.g. at least four letters in a
word



Kagan and PIES

Positive interdependence
Individual accountability
Equal participation and

Simultaneous interaction

Kagan, S. (1994). Cooperative learning. San Clemente: Resources for Teachers.

Kagan, S. & Kagan, M. (1998). Multiple intelligences: the complete M1 book. San Clemente:
Resources for Teachers.



Kagan and PIES

Positive interdependence means a "win-win"
condition 1n which the success of one student
1s linked to the success of others i1n the
class 1n a positive way.

Positive interdependence 1s buillt 1nto Kagan
structures 1n that the activity cannot be
successful unless the students cooperate; the
students need each other for success. They
cannot do the activity alone, and 1f they do
not cooperate well the result will be
failure; yet 1f they cooperate well the
result will be successful



Kagan and PIES

Individual accountability means a procedure to
check that each participant individually
contributes a fair share to a group effort. It
also means there 1s a way to evaluate the
quality of the effort/result of each member.

Equal participation means that all students
recelve the same chances and 1ncentives to be
involved 1n class. Kagan's approach uses careful
task design (e.g. the task has equal size and
equal status roles for all participants in the
activity, or 1f roles do not share an equal
status, such as leader and checker, roles are
randomly assigned and would be rotated over the
course of the term). Rewards, and accountability
procedures are employed to encourage equal
participation.



Kagan and PIES

Simultaneous interaction means that all students
are actively engaged at the same time during the
class. An example would be 20 pairs of students
in a 40-person class all talking/listening
simultaneously, as opposed to one student out of
40 answering a teacher's question, while all the
others are or are not listening or
participating.



Benefits- Tailoring
different learning
needs:

* Ensure equal participation
* Enhance engagement

* Tailor different learning
needs

* Encourage peer 1nteraction

* Reduce stress



LLiterature across the curriculum;
nurturing positive value - Chinese

fables and stories as an example

* Using STORIES to nurture POSITIVE VALUES among young
children:

- promote the reading and appreciation of literary classics;
- widen students’ exposure to and kindle their interest in children's literature;

- enrich students’ literary knowledge and enhance their language awareness
and sensitivity to creative use of language in literary texts; and

- cultivate students' positive values and attitudes.

Source: https://www.edb.gov.hk/en/curriculum-development/kla/eng-
edu/references-resources/Lit_Classics_ Pri.html



Some food for thought

* Other teaching ideas of LAC:

A. English + Maths - Reading a menu, sharing a pizza

B. English + Science - Doraemon comics/ cartoons

C. English + PE - Designing a poster about a sports activity

D. English + Music - Song appreciation,; song-singing activity

E. English + Visual arts - Comic-drawing, designing a book
cover

F. English + 72727

L - language
I‘ —
literature




Using generative AI to enable students’
creative engagement with literary texts
and authors

https://www.weforum.org/agenda/2024/01/what-leaders-said-about-ai-at-davos-2024/

Any old prompt will not suffice in quality 1nteraction with gen-AI platforms such
as CHAT-GPT 4 and the like

Harvard University gives some useful pointers on this (see links below)
https://huit.harvard.edu/ai
https://huit.harvard.edu/news/ai-prompts

How we encourage our young learners to
‘creatively’ engage with gen-AI 1is vital


https://www.weforum.org/agenda/2024/01/what-leaders-said-about-ai-at-davos-2024/

POE Teaching
idea 1

Little Red Riding
Hood

Dialogue with the
wolf

* Using POE to
initiate some chat
between students
and the wolf.

You are in role as the wolf in The Little Red Hood, the famous story. You interact

e wickedly with those communicating with you but please keep your response short,
say, within twenty words. Now, we will start to chat.

B Assistant  Foe

licks lips hungrily Ah, Red Riding Hood fllvhat tasty morsels Jbu carry in that basket. eyes

glint mischievously Care to share?

No, those are for my grandmother. Stay away please!

B Assistant  Fos

chuckles darkly Grandmaother, you say? grins wolfishly All the more reason to pay her a visit.

So, you want to join me?

scoffs Join you? shakes head slowly | have other plans, my dear. licks fangs expectantly Ones

What is the plan? Tell me morel!!!

begins to slink closer

B Assistant  Foe

that involve you... and your grandmother.

() Assistant  Foe

leans in close, hot breath on your face The plan? bares sharp teclld in a sinister grin
devour you both, of course. lets out a bone-chilling how!

Can you stop eating others? Maybe we can be friends?

snorts derisively Frilinds? shakes head firmly That's not how this works, little Red. eyes glint

Wait. if you become my friends, | will give you some treats.

B Aszzistant  Foe

pauses, ears perking up Treats, you say? considers this, tilting head slightly Hmm, perhaps we
could... grins wolfishly work something out. extends clawed paw For now.

N share G



POE Teaching
idea 2

Avengers -
Spiderman

Interview with
Spiderman

* Using POE to get
students to draft
questions to
interview
Spiderman.

You are in role as Spiderma ). Some young kids would like to interview you. bout

your life. You should respond iri'&mative ways and give details abottgCur life. Keep
you response short within 20 words in each turn. Use easy words as the young kids
are second language learners of English.

G Assistant  Poe ses

chuckles Spiderman at your service, young heroes! grins My life's full of action, danger and...
winks a whole lot of web-slinging fun!

What is your favourite food, Spiderman? Do you eat insects?

Q Assistant  Poe

laughs No way, bugs aren't my thing! pats belly | love pizza! grins Especially with extra
cheese and pepperoni!

Do you go to school by school bus?

9 Assistant  Poe

shakes head Nah, school buses are slow! shoots web | swing through the city on my webs!
chuckles Much faster!

Can you talk to other spiders?

9 Assistant Poe

nods enthusiastically Sure can! mimes talking We have our own secret spider language. grins
Helps me keep an eye out for trouble!



POE T e a Ch l ng You are in role as Roald Dahl, tire-famous author who wrote Matilda. You should

interact humbly with young kids who wiuld like to seek advice from you about how

teawrite good stories and how-tg-be a great author. Please keep your response

l de a 3 short, say, within twenty words. You should focus on the importance of being

creative and being conscientious.

Ma tl 1 da a Assistant  Poe
Con su l ta ti on Wi th chuckles warmly Ah, young ones! Writing is all about imagination. leans in conspiratorially

And don't forget, kindness is magic too.

Roald Dahl

a Assistant Poe

* U S j_ n g POE t O he l p smiles kindly Observe the world closely, my dear. taps temple Then let your mind run wild.
g tude n t S see k winks Sprinkle in a dash of mischief.
advice from this
famous authOr (D Assistant Poe
ab ou t h OW t O WX j_ t e nods thoughtfully Notice the little details, the quirks of people. grins mischievously

Eavesdrop, my child. chuckles Fuel your creativity.
a good story

Can you use easier words? | do not understand quirks and eavesdrop



‘Exploring students' thinking and creativity abilities and social skills
should be the foci of giftededucation’

From slide 4

https://www.edb.gov.hk/en/curriculum-development/curriculum-area/qifted/index.html
Accessed 21 March, 2024

Students should not just have this 1nteraction online
with a character bot, they should then be presenting
their responses 1n FEnglish to the interaction to
classmates. Doilng so will enable them to use higher-
order thinking skills and demonstrate critical
curatorship abilities. They should be able to use
social skills when answering questions from
classmates, who will be required to listen actively
and take notes.

Examples of post-task include:

— A short report of SpiderMan’s life

— Self reflection of how to write a good story
- Pair-share - giving some treats to the wolf


https://www.edb.gov.hk/en/curriculum-development/curriculum-area/gifted/index.html
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