Printed Textbook Writing Guidelines for
Ethics and Religious Studies (Secondary 4-6)

1.

Introduction

The Senior Secondary Ethics and Religious Studies (ERS) curriculum is in line with the
local education reform and the development of learning and teaching of this subject,
develops students’ analytical power in ethics and religious issues so that they can benefit
from the moral and spiritual life and independent thinking. These qualities enable them
to lead a meaningful life in a pluralistic society in Hong Kong.
The followings are some guidelines to publishers so that the writing of ERS textbooks
will be geared to the curriculum and “The Seven Learning Goals for Secondary
Education” (www.edb.gov.hk/en/curriculum-development/7-learning-goals/about-7learning-goals/secondary.html) (For details, please refer to Secondary Education
Curriculum Guide (2017)). For the general principles and requirements for writing
textbooks, publishers should refer to the latest edition of the Guiding Principles for
Quality Textbooks available from the Education Bureau’s Textbook Information website
(www.edb.gov.hk/textbook).

The textbooks should be written in line with the following CDC curriculum documents:


Personal, Social and Humanities Education Key Learning Area Curriculum Guide
(Primary 1-Secondary 6) (2017)



Ethics and Religious Studies Curriculum and Assessment Guide (Secondary 4-6)
(2007) (updated as at November 2019)

2.

Curriculum Aims and Objectives

Textbook publishers should refer to the Ethics and Religious Studies Curriculum and
Assessment Guide (Secondary 4-6) (2007) (updated as at November 2019). The writing
of the textbooks should be in line with the aims and objectives stated in the Ethics and
Religious Studies Curriculum and Assessment Guide (Secondary 4-6) (2007) (with
updates in November 2019).
2.1 Curriculum Aims
The aims of the ERS curriculum are to enable students to:




acquire knowledge of the religion they study and of other major religions
in Hong Kong;
make rational and informed judgements about religious and moral issues;
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enhance their spiritual, moral, and social development; and



develop a positive attitude towards people and respect for their beliefs.

2.2 Curriculum Objectives
(a) Students are expected to develop knowledge and understanding of:








the significance of morality to individuals and society;
the history of major ethical systems and why their tenets have survived
the ages;
the origin, precepts, forms and practices of the religion they study;
the founders of the religion they study and why their influence continues
to the present days; and
contemporary views about religious and ethical issues.

(b) Students are expected to develop skills to enable them to:








reflect upon their own beliefs, values and experiences;
discuss ethical and religious issues with people who hold beliefs and
values different from theirs;
understand with empathy why people believe and behave as they do;
debate issues of religious significance on the basis of evidence and
rational argument; and
apply the results of their religious exploration for the betterment of
themselves and of their community.

(c) Students are expected to develop the following values and attitudes:



respect for others;
willingness to acknowledge the needs, feelings and aspirations of others
and learn from their insights;



tolerance of ambiguities and paradoxes;



appreciation of diversity in religions and cultures;



respect for life; and



eagerness for meaning and truth.
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3.

Guiding Principles
3.1 Structure and Organisation








The arrangement of the content should be in line with the Ethics and
Religious Studies Curriculum and Assessment Guide (Secondary 4-6)
(2007) (with updates in November 2019).
The structure and organization of content should be appropriate. It should
align with the suggested allocation of time allocation in the curriculum
guide in order to avoid too heavy contents.
Publishers should follow the titles of topics in the Ethics and Religious
Studies Curriculum and Assessment Guide (Secondary 4-6) (2007) (with
updates in November 2019). However, they could decide on their own the
sub-titles of each topic.
The organisation of textbooks should be systematic. The presentation and
genre should be diversified to promote students’ learning interests.

3.2 Content












The starting point for writing the textbook would be students’ levels and
interests. Students would be guided to understand the founders, origin,
precepts, forms and practices of the religion they study.
The textbooks would facilitate students’ balanced development in the
aspects of knowledge acquisition, mastering of skills and the development
of objective attitudes in issues related to religion and ethics. Students’
understanding of religion and ethics as well as their participation in the
learning of ERS would be enhanced.
The textbook should give an account of and analyse concepts relating to
ethics and religion in a lively way.
The writing of textbooks and the design of related learning activities and
homework should be from the perspective of ethics/ religion, and studentcentred. The promotion of learning interests should also be one of the
objectives in writing and designing. Elements of enquiry should be
emphasised within the design of learning activities. In turn, students could
develop ways of knowledge enquiry and the skills in thinking and
evaluating knowledge relating to ethics and religion.
The content should be accurate and warranted by facts. The organisation
should be systematic. The mastering of concepts and skills related to
ethics and religion should also be emphasised.
Overly technical or complicated theories and concepts should be avoided.
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Introductory remarks could be inserted at the beginning of each topic as
enquiry questions. There should be two types of fonts to illustrate
different types of content in each topic. One type of content is the main
content which should be studied and mastered by students. The other is
supplementary content which facilitates students’ understanding of the
main content. Students may read it but it is not a must for students to
master it.
Textbooks should provide different forms and routes of enquiry questions
where appropriate in order to broaden students’ thinking horizons.
Nonetheless, the introduction of broad questions without the provision of
sufficient information and guidelines should also be avoided, so as not to
exceed the capability of students in terms of their prior knowledge, and
deviate from the curriculum objectives.
In order to facilitate students’ easy understanding of the content, relevant
and essential information such as diagrams, maps and data should be
introduced where appropriate.
“Questions for thinking” and “suggestions for learning activities” could
be introduced where appropriate. In order to cater for learner diversity,
more than one item should be provided for each of “questions for thinking”
and “suggestions for learning activities”.
Describing history of religion and stories of religious figures should be
based on objective manners. Stay focused on the main points to highlight
the relevance to the topics.
Facts and views/opinions should be distinguished from each other.
To avoid extra burdens on students, information on years as well as names
of places and people that is not essential should be kept to a minimum. If
religious classics are quoted, chapters, sections and the versions adopted
should be cited clearly.
Old names of mountains, rivers and cities related to historical religious
events should be used. Modern names should be added as remarks. The
interchangeable use of old and modern names should be avoided.
For students’ reference, overly technical and complicated information
could be provided as footnotes if they are deemed to be related to the texts
and could facilitate students’ further understanding.
Chronology tables should match with the contents. Trivial information
should be avoided.
Illustrations:


The illustrations should be appropriately positioned to support
understanding of the texts.
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The illustrations should be well grounded and explained if otherwise.



Maps should be simple and with legends. Rivers and tributaries
should be kept to a minimum. Places on maps should match the texts.

“Questions for Thinking”/homework:


The content of “Questions for thinking” and homework should aim
to develop students’ thinking skills, skills in analysis, integration and
evaluation and to consolidate the learning outcomes. The forms of
homework should be diversified.



Homework should be able to enhance the learning effectiveness and
extend learning in topics.



The design should take into account students’ interests and if possible,
link up with students’ daily life.

Learning activities:


The learning activities should match students’ different interests,
levels and abilities. Sufficient information and guidelines should be
provided.



If possible, the learning activities should link up with students’ daily
life experiences so that they could have a deeper understanding of the
related knowledge.

3.3 Language




Vernacular language should be used. The level of difficulty of the
language used in the textbook should commensurate with the language
ability of students. The wordings should be simple and easy to understand.
Where appropriate, guidance on pronunciation could be provided to
facilitate student learning.

3.4 Textbook Layout





The font size of the texts and footnotes should not be too small so as to
avoid affecting the eyesight of students. The typesetting should enhance
readability.
Positions of Illustrations, maps, data should be in respect of the texts.
Typesetting should be as practical in principle. There should be good use
of the space on each page so as to keep the thickness and the weight of
textbook to a minimum.
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4.

Publishers may refer to the latest edition of EDB’s Guiding Principles for
Printing of Textbooks for use of paper, colouring, use of inks, etc.

Others
4.1 When writing textbooks, publishers have to ensure that the contents of and
information provided in the materials should be correct, complete, up-to-date,
objective and impartial. The source and the date of the information should
be provided as appropriate. The information in the illustrations and images
should avoid showing brand-names of commercial items unless it is necessary.
4.2 Publishers should avoid putting excessive hyperlinks / QR codes in the
textbooks so as not to violate the self-containment principles. The contents
of the hyperlinks / QR codes should be placed in the teacher’s handbooks or
the publisher’s online learning platforms as far as possible for teachers and
students’ reference. The hyperlinks / QR codes should link to the websites
with high credibility, such as the official websites and the websites of
academic institutions, and avoid linking to commercial or social media
platforms.
4.3 It is incumbent on the publishers to ensure that all proof-reading work,
including the language, information, punctuation, illustration, pagination, etc.,
is completed and accurate before submitting the textbooks for review.
4.4 Publishers should clear all copyright issues of the textbooks as appropriate.
4.5 Publishers should not use expiration of copyright on the textbook materials
as a reason to apply for textbook revision or reprint with minor amendments.
4.6 Publishers should pay attention to the curriculum time allocation suggested
in the curriculum documents of this subject to ensure that the learning
contents are designed with an appropriate quantity and level.
4.7 If publishers submit other versions (such as Chinese version or electronic
version) of the same textbook title for review at the same time, they should
duly check the consistency of the contents among all the versions. If another
version will be submitted at a later stage, the suggestions in the review reports
for the previous submitted version should be thoroughly followed before
submission.
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