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The ability to solve problems that span multiple disciplines is a critical 21st-century skill. 
Ever since 2017, schools have been encouraged to extend “Reading to Learn” to “Reading 
across the Curriculum” (Curriculum Development Council, 2017). In the Primary 
Education Curriculum Guide (2024), it further recognises the importance of fostering 
greater connections between subjects. Seven major renewed emphases are listed and 
strengthening cross-curricular learning and Reading across the Curriculum (RaC) is one of 
them. To ensure impactful RaC learning experiences take place, what more effective 
method could there be than to have teachers engage in various approaches to promote it? 

 

School Background and Tryout Journey Overview 

Hennessy Road Government Primary School aspires to help students lead a healthy, 
enjoyable and productive school life through optimizing the effectiveness of learning and 
teaching and fostering positive values and attitudes.  

In previous years, RaC has been progressively implemented in Key Stage 1. To provide 
students with a coherent learning experience, choosing P.4 as the target grade level for the 
tryout was the obvious choice. The school also hoped to use RaC as a vehicle to enhance 
cross-curricular collaboration as the RaC learning and teaching activities in KS1 were 
conducted with limited collaboration and could benefit from more systematic planning. 
Additionally, the school wished to leverage the tryout to foster a stronger non-fiction 
reading culture in Key Stage 2.   

Three different modes of cross-curricular collaboration were explored. All involved the 
mapping of content and learning objectives during regular collaborative lesson planning 
meetings, establishing shared goals among the teaching team and discussing observations 
and making adjustments throughout lesson study cycles.  

English teachers first mostly worked on their own and built on the input from Visual Arts 
(V.A.) teachers. Later, they joined hands with Music and General Studies (G.S.) teachers 
to synergise efforts in further enhancing students’ reading skills and understanding of the 
chosen topics. Various RaC texts and activities were successfully incorporated into three 
units in the General English programme and a myriad of benefits were reaped. Figure 1 
illustrates the overview of the tryout journey. 

 



Tryout One 

The teaching team was guided to go beyond the thematic approach in promoting RaC. 
Thus, Tryout One aimed to help students explore and gain knowledge in a comprehensive 
and integrative manner. It was a guided collaboration with V.A., with the P.4 English 
team taking the lead throughout the process. 

The English lessons about Spanish artist Joan Miró complemented what was learned in 
V.A. After his drawing style and techniques were taught in V.A. lessons, the English 
extended learning activities took place. Figure 2 shows the learning and teaching objectives 
of them.   

 

 

 

 

 

 

 

Students first read Joan Miró’s biography and looked at the main feature of the text type 
via a group Unjumble-the-Paragraphs activity. They then filled in a timeline of his life by 
locating specific information. For the final activity, students reflected on life lessons from 

Fig.1. An overview of the three tryouts   

Fig.2. The learning and teaching objectives of the English RaC part 
for Tryout One  



Miró’s younger years and considered how to apply them to their own lives using the “Text-
to-Self” reading comprehension strategy. 

 

Tryout Two 

Similar to Tryout One, Tryout Two intended to help students establish meaningful links 
between concepts and ideas acquired in different Key Learning Areas (KLAs). However, 
it was a planned collaboration with Music. The two panel heads identified an entry point 
and agreed on a sequence. 

This cross-curricular collaboration provided students with a more holistic understanding of 
folk songs and deepened their comprehension of the text type – lyrics. It started with a 
mini-lyric analysis of the RaC text (i.e. the lyrics of fisherfolk songs) in English lesson. 
Figure 3 shows the learning and teaching objectives of the lesson. 

 

 

 

 

 

 

 

 

The analysis was to enhance students’ understanding of the textbook content and to teach 
that folk songs reflect the way of life of a particular community and serve as a method to 
preserve history. Music lessons built on this foundation afterwards. Students listened to 
and closely read the lyrics of some popular Cantonese folk songs. They further learned 
that folk songs record important cultural events and capture the essence of culture. 

 

Tryout Three 

Emboldened by the successes of the previous tryouts, the teaching team was supported to 
extend their efforts beyond knowledge integration across different subjects in Tryout Three. 
Therefore, Tryout Three also targeted the integration and application of acquired skills. 
Yet, just like Tryout Two, it was a coordinated effort where the English and G.S. panel 
heads found a starting point and agreed on a sequence.   

Fig.3. The learning and teaching objectives of the English RaC part 
for Tryout Two  



Students learned complementary knowledge about eating smart and well, used the same 
reading tool (mind-map), and practised the same reading skill (summarising skills). A RaC 
writing activity was also designed for students to use knowledge from both subjects.  

G.S. lessons kickstarted this co-planned unit. After the module on healthy eating and 
nutrition was completed, students applied summarising skills by filling in a mind-map that 
summed up everything they learned from G.S. lessons.  

Afterwards, the English RaC part began. Figure 4 shows its learning and teaching 
objectives. It all started with a jigsaw reading activity. In the post-reading stage, students 
summarised key points and shared them with peers. They then practised summarising skills 
again by recapping what they learned from each other via completing the same mind-map 
they worked on in G.S. lessons. Finally, students used the mind-map to self-critique one of 
their recorded meals and wrote a short reflection on whether it was a 'smart and well' meal 
using the target language. 

 

 

 

 

 

 

 

 

Impact 

Teachers were delighted to see that students gained a more comprehensive understanding 
of concepts regarding the three chosen topics. It was also observed that their motivation to 
read different types of texts increased and the target reading skills were sharpened. 
Additionally, students showed heightened ability to use the selected reading tool. Students' 
positive values and attitudes, especially those that go beyond individual subjects, such as 
optimism and open-mindedness, were better developed.  

Regarding the impact on teachers, the core team’s understanding of RaC was boosted. 
Their skills and confidence in cross-curricular collaboration also increased. As for the 
curriculum, the school-based English Language curriculum was enriched. More text types 
and topics were included in the P.4 curriculum and most importantly, a more cohesive 
learning experience was created, and hence curriculum coherence improved. 

 

 

Fig.4. The learning and teaching objectives of the English RaC part 
for Tryout Three  



Way Forward 

To build on these initial successes, the team concluded that closer collaboration with more 
content subjects and/or other Key Learning Areas and continued curriculum optimization 
is crucial. Involving more teachers than just panel heads and conducting regular cross-
subject co-planning is necessary. Teachers are also empowered to further venture into the 
different terrains of cross-curricular learning, such as project-based and problem-based 
learning. Additionally, to sustain upper primary students' interest in reading and maximize 
the benefits of RaC, more intermediate to advanced non-fiction reading skills would be 
progressively integrated into the school-based English language curriculum.  

 

The traditional compartmentalisation of education is no longer sufficient in our rapidly 
evolving world. Only through fully embracing cross-curricular learning and reading would 
our students be better prepared for the complex challenges and ample opportunities ahead.  
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