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4.6

4.6.1

4.6.2

Introduction

In the 2003/04 school year, the inspection section conducted QA inspection in 9 primary schools

and 5 secondary schools, English Language Education Key Learning Area (KLA) focus

Note 1 Note 2

inspection in 7 primary schools , as well as ESR in 60 primary and 32 secondary schools
To understand the current situation of learning and teaching of the English Language Education
KLA in schools and identify good practices and key issues for school improvement, the subject
inspectors collected information in the schools by conducting lesson observation, interviewing
the Principals, English Panel chairpersons, English teachers and students, scrutinizing school
documents, assessment papers and students’ assignments, and observing co-curricular activities.
In addition, the findings on classroom learning and teaching in this inspection report were
supplemented by the lesson observation conducted by the English subject inspectors in ESR with
a total of 624 English lessons observed including 426 and 198 lessons in primary and secondary

schools respectively.

This brief summary highlights the main findings and emerging key issues of the inspection
report. The school performance in different aspects of learning and teaching of English in the
schools, including student performance, curriculum, teaching and learning, performance
assessment, support measures to enhance language learning, self-evaluation and its
implementation were investigated. All aspects were found acceptable except the performance
in self-evaluation with 43.8% of the primary and 80% of the secondary schools rated
unsatisfactory. The school performance in different aspects of the English Language Education
KLA in the primary schools inspected was generally better than those in the secondary schools
as a range of 6.2% to 31.3% in all aspects in the primary level was rated good but none of the

aspects at the secondary level was rated good (Page 55: Chart 1).

Student Performance

In 44% of the primary schools inspected, the student performance in English in the P3 and P5
HKAT for the past two years was above the territory averages. Among the secondary schools
inspected, the passing percentages for the past three years in the HKCEE English Language
Syllabus B Examination and the Advanced Supplementary Level Use of English Examination

were 42% and 67% above the territory averages respectively.

A range of learning abilities was observed in the English lessons conducted and students

Note 1: Apart from the stated number of primary schools, the subject inspectors also conducted focus inspection in 46 secondary schools using Chinese

Note 2:

as the medium of instruction in the 2003/04 school year. The findings and key issues on the learning and teaching of English in these schools
would be separately addressed in another report.

ESR mainly focused on assessing the schools’ performance at the school level and not addressing the performance of individual KLAs.
Moreover, the subject inspectors also conducted QA inspection in 1 special school and ESR in 7 special schools in the 2003/04 school year. In
view of the unique situation of the special schools with varied curriculum design to meet the students’ special needs, the findings of the learning
and teaching of English in these schools were not included in this report.
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generally adopted a positive attitude towards learning English. 62.5% and 31.3% of the
English lessons in the primary schools in classroom learning were rated acceptable and good
respectively. As for the quality of learning in the secondary schools, 52.5% of the lessons
observed was rated acceptable and 32.8% good (Page 55: Chart 2).

The majority of students were attentive and well behaved in class. Students’ receptive skills of
reading and listening were comparatively better than the productive skills of speaking and
writing. In general, they could follow the teachers’ instructions to complete the tasks assigned.
The more able students were willing to learn and participated actively in class activities. It was
encouraging to see some students adopting language learning strategies in the lessons at the
secondary level. However, the majority of students were soft spoken and diffident when
speaking in English. Their pronunciation and oral skills needed strengthening for they lacked

confidence in using English to communicate and interact with their peers and teachers.

4.6.3 Teaching Performance

4.6.3.1 Major Strengths

Growing awareness of the formulation of targetsin the programme plan to align with the
school’s areas of concern and the current curriculum development trend. School-based
curriculum goals were formulated to align with the major concerns of the School Development
Plan as well as the current curriculum development trend recommended in the English Language
Education KLA Curriculum Guide. A majority of the schools devised a short-term development
plan with a view to enhancing students’ motivation and providing meaningful experiences for
learning, encompassing areas for promoting reading, creating a favourable environment for

English learning and organizing support programmes to cater for learner diversity.

Collaborative lesson planning, peer observation and co-teaching contributing to teacher
professional development and school-based curriculum development. In addition to an
effective coordinating system in place to facilitate smooth operation of the panel with clear
guidelines and references on pedagogical and administrative matters, the majority of the schools
inspected made good use of collaborative lesson planning and peer observation to enhance
teachers’ professional development. Some schools adopted co-teaching and co-planning with
the Native-speaking English Teachers to further promote the sharing culture to improve English
language teaching. These measures contributed to a positive impact on student learning as well

as on capacity building for teachers.

Creating an English-rich learning environment with more English-related activities to
enhance learning. In most of the schools inspected, a good range of English-related activities
aiming at interactive and pleasurable learning experiences was organized to arouse students’
interest and provide exposure to English beyond the classroom. Greater use of school premises
to create an English-rich environment was seen and the English Corners/Rooms were usually

well stocked with authentic learning resources. English lessons were regularly held in the
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Multimedia Language Centre (MMLC) in most of the secondary schools inspected and more
teachers were willing to incorporate IT in their teaching. Some schools uploaded their learning

resources onto their homepage or intranet to promote self-access learning.

4.6.3.2 Areasfor Improvement

e Weak implementation of school self-evaluation in drawing up development plans to
facilitate learning and teaching. SSE was in general weak in the schools inspected as 43.8%
of the primary schools and 80% of the secondary schools inspected were rated unsatisfactory.
Curriculum review and evaluation strategies were inadequate, without a comprehensive
monitoring mechanism on the implementation of the programme plan. There was a lack of
concrete evaluative measures and success criteria to gauge the effectiveness of curriculum
delivery and the learning impact to inform subsequent curriculum planning. Moreover, there
was inconsistency in the execution of plans and practices of individual class levels and panel
members. The English panel chairpersons should assume a more prominent role in leading and

monitoring the development of curriculum planning and review.

. Insufficient attention to building up students language development strategies including
communication and critical thinking skills. From the 624 English lessons observed, 13% of
the primary and 13.6% of the secondary teachers’ communication skills were rated
unsatisfactory (Page 56: Chart 4). Similarly, 16% and 12.3% of the class interaction were rated
unsatisfactory in primary and secondary schools respectively. Lessons were dominated by
teacher talk and a considerable number of students tended to respond in Cantonese with heavy
reliance on their teachers. Students were generally passive and lacked confidence in speaking
in English. Their responses were mostly brief and soft-spoken with difficulties in pronouncing
unfamiliar words or expressions. There tended to be an over-emphasis on the coverage of
language forms and inadequate opportunities given to develop students’ mastery of the language
skills. Teacher-student interaction in class was mainly confined to questions mostly of factual
recalls requiring little verbal output instead of developing cognitive thinking or enquiry skills.
More authentic learning activities to provide students with opportunities for integrative and

purposeful use of English were called for to develop students’ communicative competence.

e Limited modes of performance assessment activities and inadequate feedback to guide
student learning for improvement. In performance assessment, 12.5% of primary schools
was rated unsatisfactory. The range of assignments was limited in some schools comprising
mainly uncontextualized mechanical drills of isolated language forms which could not
effectively develop or assess students’ comprehension, analysis and integrative use of the
language. Whilst students’ assignments were mostly conscientiously marked, there was
inadequate specific and constructive feedback to help students have a better idea of their
strengths and weakness for further improvement. Moreover, there was a heavy reliance on
using summative assessment in particular pencil-and-paper tests to assess student learning with

limited use of diversified modes of formative assessment to identify students’ strengths and
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weaknesses. Maintaining a systematic record of students’ performance as evidence of their
progress was uncommon and there was inadequate use of the assessment data to further analyze
students’ strengths and weaknesses in various aspects of the language use for subsequent

planning on curriculum and teaching pedagogies to facilitate learning.

e Slow progress in catering for learner diversity to improve learning outcomes. Though
most schools adopted a range of supportive measures such as split-class teaching or remedial
groups to cater for learner diversity, the emphasis was placed mostly on the logistic arrangement
of intervention programmes for the low achievers. As illustrated in Chart 4 in page 56, the
teaching performance in catering for learner differences in the lessons observed was the least
satisfactory among the various aspects with 28.8% and 33.4% rated as unsatisfactory in the
primary and secondary schools respectively. Despite resources provided, remedial teaching
remained weak as little effort was made on curriculum adaptation and trying out differentiated
teaching strategies to arouse students’ interest and maximize class interaction. At the other end
of the spectrum, there was a lack of awareness to suitably challenge the more able students in the

mainstream classroom.

4.6.4 Key Issues

e Promoting “ReadingtoLearn”. With a growing awareness of the need to introduce measures
for developing students’ reading interest, habit and skills, the majority of the schools adopted a
whole-school approach to promoting reading through scheduled reading sessions and a variety of
reading schemes and activities. Though the teaching of phonics, shared reading and guided
reading were commonly seen at the primary level, there was a need for strategic planning
regarding the setting of reading targets, the selection of appropriate reading materials including
language arts elements and a structured programme on developing reading strategies and skills to
enhance effectiveness. Close monitoring and review of students’ reading progress should not
be confined to recording the number of books read but rather on enhancing their enjoyment,
learning capacity and personal growth through reading. Opportunities should be given for them

to share their reading experiences in different ways.

e  Strengthening school-based curriculum planning to enhance students language
development strategies and generic skills for independent learning. Whilst considerable
effort was made in promoting reading to learn, the majority of schools had made little attempt to
promote the other key tasks of the curriculum reform in the learning and teaching of English.
To enhance students’ language learning strategies and generic skills, schools should take into
consideration their students’ development needs in devising clear targets and priorities. Clear
implementation strategies to incorporate project learning, MCE and IT for interactive learning in
the English classroom should be called for to arouse students’ interest and enhance their generic
skills. More attention could be given to helping students to become independent learners
through enhancing relevant study skills and providing cooperative learning and group projects to

enhance students’ research and presentation skills, and creativity as well as providing self-access
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language learning resources to develop their independent learning strategies and generic skills.

Enhancing teachers professional capacity for effective learning and teaching. Most
teachers were friendly and patient, establishing good rapport with students. However, most of
the lessons were teacher-centred with over-emphasis on coverage of language items instead of
developing students’ mastery of the language. Teachers should raise their expectation of
students and explore adopting the student-centred approach to maximize participation and
interaction. Through enhancing their questioning techniques to include thought-provoking
questions with specific constructive feedback and providing meaningful activities, authentic
tasks and projects, teachers could explore diversified teaching strategies to improve the

effectiveness of learning and teaching of English.

Strengthening self-evaluation and assessment for learning. To foster teachers’ continuous
professional development, school-based training needs of teachers should be identified and more
in-house sharing organized to help teachers reflect on their own teaching strategies and review
their students’ language abilities holistically. At the school level, priorities should be given to
equipping teachers’ mastery of the concept and skills for self-evaluation and assessment for
learning so as to enable teachers to design diversified assessment modes, analyze and utilize the
student assessment data to inform subsequent curriculum planning and devise appropriate

teaching strategies to cater for learner diversity.
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Chart 1 School Performance in Different Aspects of English in
the 16 Primary Schools and 5 Secondary Schools I nspected
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Chart 3 Overall Rating of Teaching in the English Lessons Observed —
426 lessons in Primary and 198 lessons in Secondary Schools
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