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Longitudinal multilevel analyses showed that the variance in emotion
awareness trends was highly predictive for the variance in trends for
internalizing problems over time. The ability to differentiate discrete emotions
was a strong predictor and negatively contributed to all internalising
symptoms. In addition, a diminished tendency to address and value emotions
contributed to more depressive symptoms; whereas hiding the own emotions
contributed to more worrying and ruminative thoughts. (p. 349)

Rieffe, C., & De Rooij, M. (201 2). The longitudinal relationship between
emotional awareness and internalising symptoms during late childhood.
European Child & Adolescent Psychiatry, 21, 349-356.
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Maslow's Hierarchy of Needs

B E1R (Self-actualization)
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ERYBEREL

B & (Respect)

HER - A BCRERNER

& Bk (Love & belongings)

WEARAEM - B ABTBRER -

B - BEAGHE
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Z % (Security)
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Power Struggle

SXAR RREE BRTEE am TR

Attention Seeking

AR RRE  BHARHAHRE AEWER - BoIBHED
Inadequacy

18 BRABRE®R - BXIE - FillT SBIERLAARRIES
Revenge ZE=A

Dinkmeyer, D. C., McKay, G. D., & Dinkmeyer, J. S. (1990). Parenting young children:
Helpful strategies based on Systematic Training for Effective Parenting (STEP) for
parents of children under six. New York: Random House Inc.
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Power Struggle
Attention Seeking
Inadequacy

Revenge

Alternative

Repetition

Talking about feelings
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Wong, A., & Wy, Y. S. (2006). Children’s fear,

K ’r/ﬁ\ % ;j}gﬁ 5% Ej] stress and coping during transition from

kindergarten to school. Hong Kong Journal of

e -~ (SIS PEE Early Childhood, 5, 39-45.
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AR 55.8%
AN /B 47.8%
EIE-YakER 37.2%
BIEER 15.9%
s 14.2%
BRIRIE 8.0%

Wong, A., & Wy, Y. S. (2006). Children’s fear,
stress and coping during transition from

kindergarten to school. Hong Kong Journal of
Early Childhood, 5, 39-45.
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Chan, W. L. (2010). The transition from kindergarten to primary school, as experienced by teachers,
parents and children in Hong Kong. Early Child Development and Care, 180, 973-993.
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Wong, M. (2015). Voices of children, parents and teachers: How children cope with stress during school
transition. Early Child Development and Care, 185, 658-678.
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Power Alternative
Struggle 1. ZBWEEEAFE " KREE., EIC
2. ZEFEILZHER _[E]%EL%E’J% (M NEF)
o3, BEHMEFAR - AETRER
Seeking 4.
5.
Inadequacy Repetition

1. Scaffolding
2. Differentiated instruction

Revenge Talking about feelings
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Bodrova, E., & Leong, D.J. (2007). Tools of the Mind:
They Vygotskian Approach to Early Childhood
Education. (2rded.). Upper Saddle River, New
Jersey: Pearson.
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“Although Piaget focused almost exclusively on cognition and the
development of logic, and did not fully appreciate the fundamentally
social-emotional nature of the processes he described, it is obvious that
cognitive processes in children do not happen in a purely rational
domain, separated from social interaction...”

Ahnert, L., Milatz, A., Kappler, G., Schneiderwind, J., & Fischer, R.
(201 3). The impact of teacher—child relationships on child cognitive

performance as explored by a priming paradigm. Developmental
Psychology, 49, 554-567.
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(self-efficacy)

H &) (intrinsic motivation) X E2EREE
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TE N ER /D
/DB NEMITAZIR (behavioral inhibition)
RIRAEMENITAEI (cognitive flexibility)

Ahnert, L., Milatz, A., Kappler, G., Schneiderwind, J., & Fischer, R.
(2013). The impact of teacher—child relationships on child cognitive

performance as explored by a priming paradigm. Developmental
Psychology, 49, 554-567.
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Roordaq, D. L., Koomen, H. M. Y., Spilt, J. L., & Oort, F J. (2011).
The influence of affective teacher student relationships on
students’ school engagement and achievement: A meta-analytic
approach. Review of Educational Research, 81, 493-539.






“Good teacher-student relationships are critical for

students to learn self-control” (empathic mindset)

or how “punishment is critical for teachers to take
control of the classroom” (punitive mindset).

Okonofuaq, J. A, Paunesku, D., & Walton, G. M. (2016).
Brief intervention to encourage empathic discipline cuts
suspension rates in half among adolescents. Proceedings of
the National Academy of Sciences of the United States of
America, 113,5221-5226.
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BEZMEE VS B0 Frax

ZFSEE= VS BEEIE (over-manage)
F A gy BB ST VS EEZEH
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Brooks, R., & Goldstein, S. (2008). The mindsets of
teachers capable of fostering resilience in students.
Canadian Journal of School Psychology, 23, 114-126.



3R of Student-Centred Discipline
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Gollwitzer, PM. (1999). Implementation intentions: Strong effects of simple plans.
American Psychologist, 54, 493-503.

Natraj, N., & Ganguly, K. (2018). Shaping reality through mental rehearsal. Neuron, 97,
998-1000.
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