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[E4EZLEL Emotion Awareness

Longitudinal multilevel analyses showed that the variance in emotion
awareness trends was highly predictive for the variance in trends for
internalizing problems over time. The ability to differentiate discrete emotions
was a strong predictor and negatively contributed to all internalising
symptoms. Inaddition, a diminished tendency to address and value emotions
contributed to more depressive symptoms; whereas hiding the own emotions
contributed to more worrying and ruminative thoughts. (p. 349)

Rieffe, C., & De Rooij, M. (2012). The longitudinal relationship between
emotional awareness and internalising symptoms during late childhood.
European Child & Adolescent Psychiatry, 21, 349-356.



—t= i vl == == H
. //I\J: JLDEE_—:: 3 ﬁ\'/_\

o [HEEATE

o JHBRAN %

5 RME



SYNLS)

-

Stress B /7
Amygdala?s 1%
Cortisol J & %
Pituitary gland fi§ T S
Adrenaline & iR =
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> & HE%E (worry, anxiety, anger, etc.)
> (loneliness)







Maslow’s Hierarchy of Needs




Maslow’s Hierarchy of Needs

HIREH (Self-actualization) [ERMEAES, BFRIES, BEMBE
B: 0E 307

BL & (Respect) HER., AL E S ESRMEF

&% (Love & belongings) BRI, M ANFRBREE. B
B, R NRH
VT

A3 (Physiological Needs) EFREAGE: 'Y, K. AT, K.
FEAR . 2RI
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VAl W EEY, FERERER—Y) ERET, LREE
Power Struggle

FHORIER PAZRE, WA HE PR R

Attention Seeking

VAR WIRZE, SEAEHRAIHE ANEREEFR, 5551 RIESD
Inadequacy

18 BABREMR, &2E, iUk sEREZIE
Revenge BEEN

Dinkmeyer, D. C., McKay, G. D., & Dinkmeyer, J. S. (1990). Parenting young children:
Helpful strategies based on Systematic Training for Effective Parenting (STEP) for
parents of children under six. New York: Random House Inc.
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Alternative

Repetition

Talking about feelings
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Ryan, A. M., Shim, S. S., & Makara, K. A. (2013). Changes in academic adjustment and relational self-
worth across the transition to middle school. Journal of Youth and Adolescence, 42, 1372-1354.

Van Rens, M., Haelermans, C., Groot, W., & van der Brink, H. M. (2018). Facilitating a successful
transition to secondary school: (How) Does it work? A systematic literature review. Adolescent
Research Review, 3, 43-56.
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Goldstein, S. E., Boxer, P., & Rudolph, E. (2015). Middle school transition stress: Links with academic

performance, motivation, and school experience. Contemporary School Psychology, 19, 21-29.
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Self-Concept & Self-Esteem

Coelho, V. A, Marchante, M., & Jimerson, S. R. (2017). Promoting a positive middle school transition: A
randomized controlled treatment study examining self-concept and self-esteem. Journal of Youth &
Adolescence, 46, 558-569.
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Power Alternative

Struggle 1. EiREENFE [HMAEIKEE ] Fi
2.

Attention Alternative

Seeking

Inadequacy Repetition
1. Scaffolding
2. Differentiated instruction

Revenge

Talking about feelings
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“Good teacher-student relationships are critical for
students to learn self-control” (empathic mindset)

or how “punishment IS critical for teachers to take
control of the classroom” (punitive mindset).

Okonofua, J. A., Paunesku, D., & Walton, G. M. (2016).
Brief intervention to encourage empathic discipline cuts
suspension rates in half among adolescents. Proceedings of
the National Academy of Sciences of the United States of
America, 113, 5221-5226.
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% OMEE VS B&E-La ek
BrsiEE VS iEEEH (over-manage)
1E T S BB VS HH#E 18
& @&z R VS [ K R

Brooks, R., & Goldstein, S. (2008). The mindsets of
teachers capable of fostering resilience in students.
Canadian Journal of School Psychology, 23, 114-126.



3R of Student-Centred Discipline

- Reinforcing  fes@k,
5 Reminding  REHETE

- Redirecting  BEFE 5]
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WAL NIEE BB (intrinsic motivation) AE:-ERAAE
(self-efficacy)

AR NS T AE

5 R TR - ) 2 Bl 463 46 11 3075 J5K

X
DA IRANIAT &

R I e B b
B/ D B EEMAT AR I (behavioral inhibition)
JEIATEMERAT AR (cognitive flexibility)

Ahnert, L., Milatz, A., Kappler, G., Schneiderwind, J., & Fischer, R.
(2013). The impact of teacher—child relationships on child cognitive
performance as explored by a priming paradigm. Developmental
Psychology, 49, 554-567.



Proactive & Reactive
S =

PR E Bl SRS A8 ] FE SR bk

o TERG o AR SR
o fETF BT I AR o ERET A BB
H, {EH AT R ECA H < JE
ST P =g 0 I I AT A
O BIEHATARESTHE
=Gl

Roorda, D. L., Koomen, H. M.'Y., Spilt, J. L., & Oort, F. J. (2011).
The influence of affective teacher student relationships on
students’ school engagement and achievement: A meta-analytic
approach. Review of Educational Research, 81, 493-539.



“... to percelve discipline as a teaching process
rather than as a process of intimidation and
humiliation.” (Brooks & Goldstein, 2008, p. 116)

Brooks, R., & Goldstein, S. (2008). The mindsets of teachers capable of fostering resilience in
students. Canadian Journal of School Psychology, 23, 114-126.
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Brooks, R., & Goldstein, S. (2008). The mindsets of teachers
capable of fostering resilience in students. Canadian Journal
of School Psychology, 23, 114-126.
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T: Thought
V: Verbal
B: Behavioral
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(Rood, Roelofs, Bbgels & Arntz, 2012)

A 7B SR
AT EEERFRERNRE

B PRERE.
EZEROERE, ERSRATEE, HPRER

C il 3 VIt
ME=FHAE, BERBFEANEE. BRESS

D NG EE
( WEAEFEEE, BEEEMAR/EOCHRIOER D

Rood, L.,'Roeelofs, J.,"Bbgels, Si/M.; Amtz; A.(2012). The-effectsof experimentally induced
rumination,;positive reappraisal, acceptance, and'distancing when thinking about a:stressful
event on affect states:inadolescents: Journal of Abnoermal Child Psycholagy, 40, 73-84.
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V: Verbal Expression &4 %1%

L

]
0 Aware & o Understand 2 [x
o Acknowledge 772  © Name/ Label fi7 %4
o Accept 57 - Optimize/ Regulate 4
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Cheung, S. K., & 'Kwok,-S."Y C.(2003). How:do Hong Kong children react to
maternal I-messages and-inductive:reasoning? The Hong Kong Journal of Social
Work, 37, 3-14.
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Implementation Intention ¥ A A
_

- Mental rehearsal 0> &5 2842 £7 HE

1. “I Intend to achieve X!”

> “And If situation Y occurs, then | will perform the
goal-directed behaviour Z.”

Gollwitzer, P. M. (1999). TImplementation intentions: Strong effects of simple plans.
AmericanPsychologist, 54, 493-503.

Natraj, N., & Ganguly, K. (2018). Shaping reality through mental rehearsal.Neuron, 97,
998-1000.
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Gollwitzer, P. M. (1999). TImplementation intentions: Strong effects of simple plans.

AmericanPsychologist, 54, 493-503.

Natraj, N., & Ganguly, K. (2018). Shaping reality through mental rehearsal.Neuron, 97, 998-
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Gollwitzer, P. M. (1999). Implementation intentions: Strong effects of simple plans.
AmericanPsychologist, 54, 493-503.

Natraj, N., & Ganguly, K. (2018). Shaping reality through mental rehearsal.Neuron, 97, 998-
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