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Flow of Today: How to Apply M-FAI effectively
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1 AfeE A " 2SS RERERT I AUEE) ) M-FAI (What & How)?

2 G HEREE Effectiveness?

1.1 Outcome Measures &

Fnefrs 1.2 Practice wisdoms, 1.3 Implementation strategies, 1.4 Intervention Plan

3. B EENEYET Enriching Inspirations for UAPP

4. T ZUS Implementing parent-child education program education in UAPP




HaAE/ VENEEEEERTE
(Youth At-risk & Risk)

(McWhiter & McWhireter , 2007, P.3)
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Reviewing 3 Level Interventions & ...
1. Evidence-Based Practice (EBP)/ (Sackett et al., 1996)

2. Practice Research (Practice—> Research - Practice =2

Research....[practice research cycle]) (Uggerhoj, 2011).

3. Integrative & Multi-Professionals Approach (Education,

Social Work, Public Health, Clinical Professionals...)

Positive Behavioral
Interventions and
Supports Pyramid

Adapted from:
Sprague & Walker, 2004

Tier 2/ Selected

Classroom & Small
Group Strategies

(10-20% of students)

' Includes: Social-skills groups, daily check-
in with adult. classroom behavior

\ interventions

Tier 3

Students lag 1 or more years behind peers
and require intensive individualized
intervention. 1-5% of students.

Tier 2

Students lag well behind their peers and
require some form of additional
intervention. Strategic intervention with
smaller groups of students needed. 5-15% of
students.

Tier 1
Students learn at roughly grode level or above. Re‘p O.ﬂ.fe to

Classroom instructions based on research based
strategies. 80-90% of students.

Intervention
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Evidence-based Practices
Program Management (McNeece & Thyer, 2004)

Needs Assessment
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B AR R R ZE T B SR THY R BT

(Lau, 2003)
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BB R RZERTE] HEY: (Lau, 2003)
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BB RAIRZESTE] /148 (Lay, 2003)
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F1.2% 77 (Lau, 2003)
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UAPP Intervention

(Choi et al., 2003; Lau, 2003; Benard, 1998; Henderson & Milstein, 1996)

Children in Middle Childhood UAPP Family Members

Students’
adventure
support

group

# Adventure-based: Activities/
Experiential activities/ Outdoor events

Competence

('DD_'I_(DB_'—|



UAPP Intervention

(Ng, 2020; Benard, 1998; Henderson & Milstein, 1996; Choi et al., 2003; Lau, 2003)

Children in Middle Childhood UAPP Family Members

Students’
adventure
support

group

# Children Adventure-based: Activities/
Experiential activities/ Outdoor events

# ONLY PARENTS’ TALK?

Competence L OnéiNg At LOW Attendance rates
ness

# How do we promote children’s psychosocial
development with the support of positive
family influential factors?

# Any psychosocial experiential development
program for parents in addition to workshops?
# Any supporting group for parents?

# Experiential learning workshops for parents
with Supervisions?
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Experiential Games for Demonstrating M-FAI (Ng, 2020).

Adventure
Games

Experiential
Games for
Family
Dynamics

Family
Games



1 WA T R REREE T AJEE)
HRIHERE (35 ERIE)
Multiple Family Adventure-based Intervention
(M-FAI) is the Enriched UAPP model (PPt.1): (Ng, 2020)

vorking with
children in
middle
childhood &
their family
members at the
same time.

Adventure-based

Counselling (ABC)




1 AR T SR EREE T AVEE
HRHERE (5 ERIE]
Multiple Family Adventure-based Intervention
(M-FAI) is the Enriched UAPP model (PPt.2): (Ng, 2020).

Bronfenbrenner
learning from Ecological
workshops to System model,

daily life and Walsh’s
family resilience
contents

creating
interventional
contexts and

settings




1. A T SRR AJGEES
AR (35 iR E]
Multiple Family Adventure-based Intervention
(M-FAl) is the Enriched UAPP model (PPt.3): (Ng, 2020).

v

The Game is not
the Game:
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Multiple Family Adventure-based Intervention
(M-FAI) is the Enriched UAPP model (PPt.4): (Ng, 2020).

Enriching the family reciprocity on BOTH children & their parents:

(1) emotionality and (2) positive inter- (3) positive communication
positive thinking, relationship, and techniques.

M-FAI bases on the principles

(1963) and (1979) for
addressing the needs of children in middle childhood and their family

members which is supported by empirical evidences (Clark, 2010; Marcia,
2010).




Multiple Family Adventure-based Intervention

(Ng, 2020; Asen & Scholz, 2010; Asen, Dawson & McHugh, 2001: Schoel et al., 1988; Walsh, 2016)

Children in Middle Childhood UAPP Family Members
Students’

d Multiple
adventure .

support # Adventure-based: Activities/ Famlly’

Experiential activities/ Outdoor events Parents

o support

group/

Competence Competence

®> —r—® 3 — —

Therapeutic real life
Context creating




Multiple Family Adventure-based Intervention

(Ng, 2020; Asen & Scholz, 2010; Asen, Dawson & McHugh, 2001: Schoel et al., 1988: Walsh, 2016)

Children in Middle Childhood UAPP

Students’
adventure Flow  Enriching Emotionality & Positive Thinking

support
group

Family Members

Multiple
Family
Parents’
support

group/

# Adventure-based: Activities/
Experiential activities/ Outdoor events

MFT + ABC

Belonging

Belongin -
Competence §Ing Family Competence e

ness Resilience

Content
Sharing Belief
Systems /
Organizational
Process /
Communication or
Problem-solving

(DD_'I—(DB_'—|

Process - -
Therapeutic real life

Context creating

Promoting Positive Inter-relationship &

Communication (Reciprocity) '




2a. Effectiveness & Findings from Quantitative
Practice Researches (P.1) (Ng, 2020):

e Psychosocial
development of
academic aspirations
(CAEQ-7), and

M-FAI
program was
effective for
promoting
participants’:

e Perceiving supportive
relationships with
family members,
peers, and significant
others (MSSS-12).




2a. Effectiveness & Findings from Quantitative
Practice Researches (P.2) (Ng, 2020):

Enriching program participation of
parents significantly. The results
indicated that parent’s attendance rate
WER but only
16.7% in the standard UAPP programes....

- How about: Parents’ perception on
" parenting efficacy? Parents’
belongingness to school? Parents’
mental health (GHQ)? Parents’ family
satisfactions?




2a. Effectiveness & Findings from Quantitative
Practice Researches (Ng, 2020)(P.3):

e Children's mental
health status

Mothers’ (GHQ-10) from

Education multiple regression
Levels related analyses.

with (by multiple
regression
analyses):

e (No more)
Schizophrenic
mother symptom?!




2a. Effectiveness & Findings from Quantitative
Practice Researches (Ng, 2020) (P.4):

Father Education Levels associated

Wlth (by multiple regression analyses).

Chlldren'S perceived
family overall and

satisfaction family social
& support.




4A. Implementing Parent-child education

program in UAPP. (Ng, 2020).

EE B
Day Camp 1 | BXE TP /I (41 S7) T{EL5 CBO (Children + Parents’ Parallel
Workshop Groups):
(C) Competence {LFEREE JJEL; (B) & Belongingness X3t £ 5; (0) &
Optimism U= SE EL
SRETE ~ R - BIREL ~ 45 LHEsEME - A I Resilience
Positive Commination, problem solving, & Team Building with CBO
conceptual framework
Day Camp2 | &% TIERIE&E LIEDS: ISHUES - [B4EEED - Em B4 - EHie
Workshop 1% (Children + Parents’ Parallel Groups)
Emotionality Reconstructions, & Emotion Regulations
Day Camp 3 |IZEZ IR BT IEYT: IE [ B4 ~ % Mt  (Children + Parents’
Workshop Parallel Groups)
Positive Thinking, Cognitive Reconstruction
Day Camp 4 | FEEP13 )7 (FWFESFE JJ): Family Resilience (Children + Parents’ Parallel
Workshop Groups)

() ZJiE i@?iﬁ%({*ﬁﬂ)/%%ﬁ Belief: 2t & F A1 AT Al 5
(1) ZZFE4H 45 2=HE Process: 82 5 A7 B TS
(1) JHama s LA EAY S FE Communication & Problem Solving




4B. Implementing Parent-child education
program in UAPP. (Ng, 2020).

M-FAI for dealing with inter-family and intra-family

by working through Parallel Parent-child Groups:

* (1) notifying dysfunctional interactions and
communications,

e (2) processing the perceptions among family
members,

e (3) inviting family members to have dialogue,

e (4) finding out the willingness of change, and

e (5) promoting actualization of the learning from
group to everyday life (Asen & Scholz, 2010, p.
14).
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