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Applying Resilience (holistic approach)

to Primary School for back to normal school life.
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FaAE/ VENEREEEERT4E
(Youth At-risk & Risk)

(McWhiter & McWhireter , 2007, P.3)
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%ﬁ?i@']:ﬂg E"HEJE::ﬁ (3 Level Interventions)

Positive Behavioral
Interventions and
Supports Pyramid
Edaprod From:
Sprague B ‘Wolkern, 2004

.
F H .
."'I Tier 2/ Selected Includes: Social-gkalls groups, daily check-

m wilh adult, cksgroom behavior
mberventions

f.-' Classroom & Small
J Croup Strategics

[ 10-20% of students)

1. Integrative & Multi-Professionals Approach (Education,
Social Work, Public Health, Clinical Professionals...)

Evidence-Based Practice (EBP) (Sackett et al., 1996)

Practice Research (Practice=> Research = Practice =
Research....[practice research cycle]) (Uggerhoj, 2011). ==
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Reflection on Evidence-based Practices for Project Management
(McNeece & Thyer, 2004)
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Needs Assessment
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Garmezy Resilience Model (1991)
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(Masten, Best, Garmezy, 1991)

ﬁ';sé TR
Protective
Factors

15



[EZ7] Stress
(EMELEFE /+ an SBF/ TEEEET)

!

A HEEREE Individual Internal & External factors
(MR ETEE/ AR E/ AR ERETE)

!

58 FUENRSEIER BESRENATS
«— S —
A 1FF0E Survival Tactics: {F5E5HE Defence Tactics: EETHE Optimum:
27, SERMTE. kit EEtHIE =hE, 3

175, 1BEEE @, BEEE. 2R, EUNFSERE, B8,

BFeiiza. Mt BiE3NEE. 8. B
R ERR B

¢ BIMiE BRI DB G SR B E R =R TR 245RE
¢ THIRAAZRIEFHINETA;

LE S/ DEMIF @ RAEEY Hunter Resilience Model (Hunter & Chandler, 1999):€



> -
i%i% Environment | ¢ 15%% Individual

jertamEaERse: || aiswe

El: EBiE—EEE FB5hE 152 Rutter Resilience Model (Rutter 2006; Rutter, 2012)




Richardson Resilience Model: Bio-psycho-

spiritual Homeostasis (Richardson et al., 1990;
Richardson, 2002)
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Lee, FW.L. and Ng, K.K.H. (2008). “Chinese Approaches to Understanding and
Building Resilience in At-risk Young People: The Case of Hong Kong” In
L.Liebenberg and M. Ungar (eds.) Resilience in Action: Working with Youth
Across Cultures and Contexts. P.335-51. Canada: University of Toronto Press.
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(Choi et al., 2003; Lau, 2003; Benard, 1998; Henderson & Milstein, 1996)

Children in Middle Childhood UAPP Family Members

Students’
adventure
support

group

# Adventure-based: Activities/
Experiential activities/ Outdoor events
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(Ng, 2020; Benard, 1998; Henderson & Milstein, 1996; Choi et al., 2003; Lau, 2003)

Children in Middle Childhood UAPP Family Members

Students’
adventure
support

group

# Children Adventure-based: Activities/
Experiential activities/ Outdoor events

# ONLY PARENTS' TALK?

Competence =il L At LOW Attendance rates
# How do we promote children’s psychosocial

development with the support of positive
family influential factors?

# Any psychosocial experiential development
program for parents in addition to workshops?
# Any supporting group for parents?

# Experiential learning workshops for parents
with Supervisions?

m:-'l—mg-'—|
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(Ng, 2020; Asen & Scholz, 2010; Asen, Dawson & McHugh, 2001; Schoel et al., 1988; Walsh, 2016)

Children in Middle Childhood UAPP Family Members
Students’

Multiple

ag:;;f;:;e # Adventure-based: Activities/ Fa_mily'
Experiential activities/ Outdoor events Parents
group doi ol

group/

CHIERES T
M 3 = r= Dy

Therapeutic real life
Context creating
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Multiple Family Adventure-based Intervention
(M-FAI): (Ng, 2020)

Enriching the family reciprocity on BOTH children & their parents:

(1) emotionality and (2) positive inter- (3) positive communication
positive thinking, relationship, and techniques.

M-FAI bases on the principles

(1963) and (1979) for
addressing the needs of children in middle childhood and their family

members which is supported by empirical evidences (Clark, 2010; Marcia,
2010).
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(Ng, 2020: Asen & Scholz, 2010; Asen, Dawson & McHugh, 2001: Schoel et al., 1988: Walsh, 2016)

Children in Middle Childhood UAPP Family Members
Students’

o : : w - Multiple
adventure Flow  Enriching Emotionality & Positive Thinking FamiFIi,r
support # Adventure-based: Activities/ Parents’
sroup Experiential activities/ Outdoor events support
group/

MFT + ABC

Family
Resilience
Content
Sharing Belief
Systems /
Organizational
Process f
Communication or

Problem-solving
Process

m:-'l—mg-'—|

Therapeutic real life
Promoting Positive Inter-relationship & Context creating

Communication (Reciprocity) '




Effectiveness & Findings from Quantitative
Practice Researches (P.1) (Ng, 2020):

¢ Psychosocial
development of

academic aspirations
(CAEQ-7), and

M-FAI
program was
effective for
promoting
participants’:

¢ Perceiving supportive
relationships with
family members,
peers, and significant
others (IMSSS-12).




Effectiveness & Findings from Quantitative
Practice Researches (P.2) (Ng, 2020):

Enriching program participation of

parents significantly. The results
indicated that parent’s attendance rate

was but only
16.7% in the standard UAPP programs....

How about: Parents’ perception on
parenting efficacy? Parents’
belongingness to school? Parents’

mental health (GHQ)? Parents’ family
satisfactions?




Effectiveness & Findings from Quantitative
Practice Researches (Ng, 2020)(P.3):

e Children's mental
. health status
e (GHQ-10) from

Education multiple regression
Levels related analyses.

with (by multiple
regression
analyses):

* (No more)
Schizophrenic
mother symptom?!




Effectiveness & Findings from Quantitative
Practice Researches (Ng, 2020) (P.4):

Father Education Levels associated

with (by multiple regression analyses).

children's perceived
family overall and

satisfaction  family social
& SUDDDFt.




AP )] (Ng, 2020)

H 4 mE
Day Camp 1 | EEFEfZFHis 1 (£ 7)) TYEEH CBO (Children + Parents’ Parallel
Workshop Groups):
(C) Competence {{FRHEJJEY (B) /2 Belongingness U 21 EL; (O) 2
Optimism {{Z22EEH L
SRETER - RREE - EIBCGEL - 5 - OBEEME - HEETT L Resilience
Positive Commination, problem solving, & Team Building with CBO
conceptual framework
Day Camp 2 | B fZ FIEEESE TIEY): ISHES - B8 - EEE4E - S
Workshop F51# (Children + Parents’ Parallel Groups)
Emotionality Reconstructions, & Emotion Regulations
Day Camp 3 |IZfZF1E[0 B4 T IEy: 1IE = B4t - & 5% (Children + Parents’
Workshop Parallel Groups)
Positive Thinking, Cognitive Reconstruction
Day Camp 4 | FZEEHH T (GEFESE 1J): Family Resilience (Children + Parents’ Parallel
Workshop Groups)

() HEHFZER(SN)ZL Belief: WHEEHRHLEAT=
(1) ZZFELH SRR FE Process: B EMERI ST FFE TS
(1) Himalfe L ERERY#EFE Communication & Problem Solving
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M-FAI for dealing with inter-family and intra-family

by working through Parallel Parent-child Groups:

N

e (1) notifying dysfunctional interactions and
communications,

e (2) processing the perceptions among family
members,

e (3) inviting family members to have dialogue,
e (4) finding out the willingness of change, and

e (5) promoting actualization of the learning from
group to everyday life (Asen & Scholz, 2010, p.
14).
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FEMRE (Munro, 2011)
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H # e
Day Camp 1 | B2 i3 7 (& 7)) TfE$5 C€BO (Children + Parents’ Parallel
Workshop Groups):
(C) Competence {{FzHE JJ[EL; (B) /£ Belongingness ({1 21 &L (0) 2
Optimism {U72EEEL
IR R - BEBECEIL - 45 LOFETEME - AEET | Resilience
Positive Commination, problem solving, & Team Building with CBO
conceptual framework
DayCamp2 | B I% T IEMIMBEE TIEDs: FoRRIAeE - AEaan) - LA B4k - 815
Workshop Fu1% (Children + Parents’ Parallel Groups)
Emotionality Reconstructions, & Emotion Regulations
Day Camp 3 |IZ5efZ FI1E R BAE T EH: IEA B4 - 885 51  (Children + Parents’
Workshop Parallel Groups)
Positive Thinking, Cognitive Reconstruction
Day Camp 4 | SZEEHTH ] (FEFERE 17): Family Resilience (Children + Parents’ Parallel
Workshop Groups)

() FEHXZEF(S)ZE Belief: HIFERNHZEATE
(1) ZZEELHERATE Process: B HMEFI T FFETHE
(1) HameUHg LN @ Communication & Problem Solving




Qualitative Focus Group

Findings (Nvivo-13)

Expression
ability

Interparsonal
ability

Emotion
controd

Paremir 1 SEINE

Communication

Hesmect

Hook climbing

Family
ralatonship
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Cases iIIutation for families with ADHD children hrogh
Multiple Family Therapy
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DayCamp 1 | (Z5fZ FHi30 1 (7 JJ)T{E5 CBO (Children + Parents’ Parallel
Workshop Groups):
(C) Competence f{F2HE /1EL (B) /& Belongingness fUFHH 21, (O) &
Optimism {{FRZEER 5]
HLEUE - AREE - BIEELT - 5 L HsEYE - A&k _L Resilience
Positive Commination, problem solving, & Team Building with CBO
conceptual framework
DayCamp2 | IS B TIEFIBEE LIFDs: ES4E < BaEmE - LREE B/
Workshop /1% (Children + Parents’ Parallel Groups)
Emotionality Reconstructions, & Emotion Regulations
Day Camp 3 | EZfZF1E | B&E T /Ey: 1IEm B4k - 5 5% (Children + Parents’
Workshop Parallel Groups)
Positive Thinking, Cognitive Reconstruction
Day Camp 4 | FFEEHLA 7 GEFERE JJ): Family Resilience (Children + Parents’ Parallel
Workshop Grnupg}

() FEHXZEZZ(S{)Z4 Belief: HIZEHBMNAERI=
(1) ZREELHERHATE Process: BB I IFETIEE
(1) Eimelfe LA #EFE Communication & Problem Solving
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RIEEHEHIFE
(Family therapy):

5 JEHNEE )5 (Family of Origin),
*%JiE 240 (family systems) >

o JiE 45K (family structure) »

o JiEH)IFE (Famlly Dynamics),

7% iE A apy ] HA(Family Life Cycle),

% P25 EL 2.4 (Family Emotion
System) ©
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X JiE £ (Family Dance / Family Dynamics):

%}_\_‘éx @L/:
Family Life Cycle
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K EZEP (Family Dance / Family Dynamics):
TEIERRE] 25

From Symptoms to System




% Jit $E71 (Family Dance / Family Dynamics):

AN e o B -

Problem is not the problem. Coping is the
problem.
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5 it FEPE (Family Dance / Family Dynamics):
AR R » X AIEZ
Inter-relationship, Interactive pattern,
Emotionality
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XK JiE £ (Family Dance / Family Dynamics):
DHRER B 4 &)

Dysfunctional Reciprocal Interaction




7% £ EE 1 (Family Dance / Family Dynamics):
i Bl - 95Vs 58 5 SZHCVs IFfE
Polarized Extreme: Weak Vs Strong; Dominant
Vs Submissive




XS (Family Dance / Family Dynamics):

S E AR IENERE)): s S SR E e )

Awareness of Anxiety! Emotionality Flow with
reciprocal dysfunctional.
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